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ABSTRACT. :

é review of the literature indicates that very few studies have

besn conducted into the educative and cognitive effects of televisivu
viewing on voung children in America and Europe and even less has been
res. rehed in this respest in South Afries wiere television is still

a raiativgzy new medium. There is thus a need to gtimulate such
research in this countey.

The basix aim of this study s to dnvestigate the use of television

as an educational facility im the South African costext snd to
aﬁaéytrﬁﬁ wﬁétﬁew rreaschool childrse whe watch aﬁ sducatioual
tolevisicon progromme will iearn cognitive shille frow it. dmerican
information e the poov ond the mirordtdies. The preseant study

sampie 18 o group of 14D Colswred children w&a are port of a

minerity g%a;p, many of whow i1ive under poverty conditions. They
usually lack paresntal instruction and mediation and their emgaitive ;
ﬁﬁvﬁiap;“egit is poor ac a result of what Feserstein and Rend (1973) term
éﬁﬁﬁéﬁagﬁa aedinted lepraning enpevipnces, For this reason they are

0l

termed culturnily disgdvantaged.

“In order to stimulato cogaitive prowth in theee children, a

television programme was specially produced to teach o number of
cognitive sﬁiiﬁg including the namivg and recegnising of letters,
sunbers, bodv parts, peometric forms and so one  The ?rvegmme
contained humosr oud attention helding techingues in ordec o

cutertain as well on eduvcnte. To test wnether cognitive skills

were learnt from the propramme, the study compared the acquisition

s en impoertoot medivm to disseminate
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;' of‘cognitive skills between an experimentél group who viewed the ; i
! , érogramme and a’contral group who did not. In order to ascertain 3 ;
.gé L = which childr&n learpt most skills the independent variahbles of sex, ; ;
% k - age, day~care cantre éttendad, televigion viewing frequency and home : ~¥ : ;
E language were ipvestigated in both experimental and coﬁcroi BLOUpS . i
 1 Thé'testé used were the M~test (a test adapted from the Seséme". .
g‘ S fé R Streét battery) the'Eeabndy Picture Vocabulary Test and the Drawka “
t% i fg | Person test which provide measures of verbal and‘nonuverbalk |
i 'é intelligence., o o
e % © The study took place im three phases :
éi   ] 1) the ﬁredﬁétian,of Bright Rides; ;
;ﬁ 2) piiot testing to easure that the Mhtést was adequately measuring ! =
g , S ‘ ; B : i :
:\\ R  yhat was taught in Bright Rides;
i;ik : ; : : 3) pretéétiﬁg and posttesting of the control group, pretesting of
; ! | the experimental group, the viewing of Bright Rides by all children
and the posttesting of the experimental group. The research design
| SO &;; S S departed irém the traditional paradigm in which exper.vental and control
; ;k~iﬁ i : s groups are tésted‘ccunurréntly5 since it was important to reduce |
‘g ’ A yncontrolled variables of jealousy or information leaks which could :
5 gecur under these experimental conditions. i
i Results of a content analysis indicate that Bright Rides appeared to iﬁ l
) be an éatertaining ags well as educative programme.  After cenducting ?
;;” Analysis of Covariance and t-tegts, gignificant dlfferences in goores un the ;
8 M-test, Peabody and‘nkaw a Petsonjwere‘found between children who saw . ;
;t Brighthaides'priqr to posttesting and children who did not see the ‘
Fff ; é : ~ programme. Furthermore learning was greatest on tha subtests of i
% g e | body parts, gecmétria forms, numbers, qlassificatian, identifying' ;
" | :
§ (
N
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: community members and places, relational terms and emotions.
B q : ,
i The indepeadent variables, mentiouned above, affected very few
] subtests indicating that the children benefited #rom viewing
3 Brighs Rides irrespective of their age, sex, child care centres they
ool - attended, their language group or their regulavity of viewing
nationally broadeast television, , » . s )
| “ 5
i
2 * * y f
) The researct was formative in that it set out to develop an {
! educational television programme which could be modified and improved
& = for future programmes.  In addition the research indicated new R R
[ 2 :g ‘ ' £l &« » * k4 ‘ {
! directiong for future televigion research in South Africa, and showed
LS o - that whilst a study of this nature can measurs only a limited amount, <
b SRR RER I SR . ‘ o L ; : !
IS X : the scope for further studies using the television programme Bright i
B 3 § e 3 ' S
o : kides, is oxtensive. : o : , ; - oo {
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| CHAPTER 1
INTRODUCTION

- 1.1 Purpoge and Outline:

The bioad outline of this study is to establish whether a

fange of cognitive skills necessary for school readiness can be
acquitedrby a group of preschool children through thé
‘interventich of the medium of television. Mbre'speéifically
this study sets out to measure whether those chiidren ﬁho view a

particular educational television programme will acquire those

cognitive skills presented on the programme to a greater extent than

a group of children who do not view the programme,

In the light of the above, this study investigates the

recept emergence of television in South Africa and its

lpossihilitieskfat educating in the home and school as an
~ additional facility to the parent and teacher. Lesser (1972)

points out that "television must never be designed to replace or

compete with other educational experiences. It can only aspire

to complement whatever else the child has available." (p 233)

‘Gerbner and Gross (1976) note that televisicn has the greatest
attraction of all modern media. Unlike newspapexrs and books,
television does not xequire print literacy, and television
1itaxacy seems to be achleved easily through contintous exposure
to the television screen. Unlike the cinema or theatre one

need not leave ones home to see it. In this way, young children
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in many studies to which only a few are referred below, since T :

- these ave canvassed more fully in engulong ahaptefs. Lyle and

found that appfuximateiy 64 hours per day was spent watching

old people, sick, poor or rich people share the same culcural
system of messages and images, Television thus offers a

universal curriculum to which everyone is exposed.

It would appsar that chil&reh and youth are the most
studied;pcpulation groups with regard to television (Comstock,
1975) . The three major féésgnskfcr this research preponderance
are : 1. public concern over their welfare; 2. interest in
ytheir‘saciélisation and developuent and 3. the cpeiating R

circumstances of social science. (Comstock et al 1975 a).

Concern over television's possible deleterious effects

derives from the considerable influence that television has on

kAmatican,chilﬁren; Invparticulér, the effects of aggressive

and antisocial behaviour have been studied. (Berkowitz, 1962,

Bandura 1972, Camevon and Janky 1971). In addition,

television's influence on beliefs, values and attitudes, child

socialisation and development has motivated research into the

role that television plays in the lives of young people.
The use of television by children has been investigated
Hoffman (1972) conducted a comparative gtudy over three age grdups
for the amount of time children spent viewing television and : ;

televigion by most American children from preschool through te i

e M L2 LT

B




tenth grade. (Chapter 2.) .

Von Feilitzen (1976) questioned 1 800 Swedish children

from 3 to 15 years as to the functions that television

fulfilled for them and found that entertainmént and information
functions were the most important. The prosodial effects of
television have been studied by Bryan and Walbeck (1970) who
showed that children learn to be charitable fiom watching a

model sharing his possessions, and behaviours such as self-

£ k E : control (Stein & Bryan 1972) and courage (Bryan and Shwartz
| 1971) have been imitated by children watching models
demonstrating self-control or resistance to temptation and-

8 i' : R courage , (Chapter 3.) ; ; -

In addition a few studies have been conducted into the

cognitive effects of television viewing. The question as

Ny

ST |  to whether day to day viewing of television affects the
acquisition of factual knowledge and intellectual skills has
not been widely researched yet this is an area which is

: o ~ important with regard to the education and socialisation of

*

children (Comstock et al 1975a).

The early evidence indicated that commereial television's ‘ f S
influence on cognitive learning was extremely limited.

Schramm, Lyle and Parker (1961) found that amongst children,

24 tx ¢ i D
e -

tetevision viewing increased knowledge about popular entertainers
‘but not about mure academic subjects and gave them a

o ' vocabulary advantage in the early grades which vanished by the ' o

P . ’ e : K



d
Pt SR el R LI DI

i3 ‘!»;'
: R

EIBT & 3

LA T Y o
Do B T L : : ‘ '

B T Y VURIRER

s

Mk bt i op gy o,
Frimd § v e of o
Wl wassh s, |

! ,r‘v_,' P B Z ‘;k\

e i W A

T . ’ .
PECT B S8
¥ 2




e T N T T A e VT RO P

® T ;
E ; 4
5
B A
i . -
e :
t : 4 i
- : ]
) f time the chi.dren had reached the later grades: The

1 , ~ unintended message which emerged from this research was that

; there was little to discover in the area of television and cognitive

? development and as such this area of research has remained
{ i undeveloped, Nevartheless recent studies by Bandura (1973)
; ; and Noble (1976) indicate that there is much to learn from ‘
) : ; ]
. { cognition and television in terms of social learning theory and : i
L ! the cognitive development approach., - These theories are discussed more ;
1 S fully in Chapter 3, |
.,/
f S ‘In addition renewed interest into the cognitive effects of ‘
™ i ; television was generated when populations such as the minorities
[ S ' and the poor were studied.  (Bower 1973, Greemberg and Dervin
N : 1970, 1973, Bogatz and Ball 1970, 1971).
~.(:f ! ) .

; Results from these gtudies indiecate that television is

e ~ very important in the lives of the poor and the minorities,
; : The reason for this phenomenon is borne out it a study by
Greenberg and Dervin (1970, 1973) who having obtained data from
: ; over 1000 American school children in the fourth, £ifth, tenth
4 : and eleventh grades, including Black and White children of : ' %
3 | relatively high, middle and low socio~econemic status, found ;
& : {
- ! that children from lower income familities and firom Black .
s ; ; :
i families devoted more time to television. The reason for this
A i ‘ was that they expressed a greater belief than the balance of : ﬁ
; i the sample that celevision accurately portrays real lifa. 3
¢ K
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In additioﬁ the lower socio~aconomic group reported greater
’depandence on television, regarding it as a source of
’séimulatian and information. As a result of this
pqtential for wide-spread television viewing by Blacks and

the poor, the educative function of television became a

focus of attention in television research (Chapter 6).

Wiéh a view to improving the lives of minority nhiidren'in
thakU,S}A;, Bogatz and Ball (1970) presented a series of
American childrens' programmes called Sesame Street to 1 200
chilaran.qﬁ different races and socio-economic levels,  They
tested for the acquisition of skills associated with prcsociél
and cognitive behaviour in their quest to develop a set of
television broadeasts whilst at the same time investigating
the phenomenon of cognition itself (Comstock and Lindsey 1975).
The main reason for this feseatch Qasyte aeVeiop a set of
preschool experiences in order to foster intellectual and
cultural development in a group of children who did not have’the
‘opportunity to attend preschool (Bogatz andkBall 1970) . .
Results from this study showsd that viewing Sesame Strest
resulted in gains for skills such as naming body parts,
 recognising geometric forms, alphabet reaitaéicn, recognising
and naming numbers counting, relational terms, classification

and sorting. As part of this study Bogatz and Ball (1970)
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Salomon (1974) examined the effects of Sesame Street

investigated whether Spanish speaking children would benefit

from viewing the programme. They found that this sample

made greater gains on the cognitive skills test after

viewing Sesame Street thanm did other advantaged and disadvantaged

children in the sample.

Howevar these results were not rveplicated in a later
study condusted in 1970. Nevertheless in their second year

follawéup study, Bogatz and Ball (1971) found that 283

‘disadvantaged Blacks snd Whites both benefited from regularly

- watching Sesame Street ond they concluded from their 1970

and 1971 research that Sesame Street could bhelp to close the gap
‘batween advantoged and disa&vantagéd children (Bogatz and

Ball (1970).

‘Results from both studies indicated that exposure

effects were not strongly velated to viewer variables such as
sex, race, intelligence quotient, race or family socio-economic

status.

on Israeli children to asgcertalin whether exposuve to the

programme would enhance the development of specifie skills

L

related to sedia literacy., He found that whilst the children

did learn £rom the coatent of the programme they did not acquire

specific gkills reiated to the format or pregemtation. In

other studies Salomon (1872, 1975, 1976) has ghown that with

F
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% , continuous exposure to television, mental skills nacessary
'% | - for media literacy are learnt. These skills serve to
{' i enhtance the understanding of television content CChapter 4),
; Research into the effects of television often requires
g‘ the use of televisionenaive subjects, (Ekman et al 1972)
5 since as Ekman notes, a long history of exposure to
} television on the part of the children studied may
ii l? ~ é; B - invalidate inferences about the effects of television, : : -
E In most countries where research is nnﬁgaing, naive :
7 %% o = populations are scarce, Although a television service has :g
:\“ T E o | : beeﬁ‘mpetaticnal for three years in South Africa much of
j :, , ; ’ 4 the papulatian has had little exﬁcsu#e to the medium of
é‘ ; | | t&levisian*k TFor this reasan, South Africa is an ideal E E ;
| countyy for television : esearch. ;
, : 3
i‘ R = -~ Unfortunately, Sesame Street may not be shown in‘Scuthk
S Ew , | Africa and unlike Sesame Street, no locally produced programmes
i' ’ éy seem to have readily teétabla education gaals as prédueti@n
f 5!,f guidelines. One would thus face a difficult task of
‘%5 }”: identifying educational goals to be tested in,éxisting Soﬁth |
B 'j/? 1' ; | , éfricangcbiidrens‘ p:ugrammes, For this reason a :
o ﬁf“‘ ’i , A childrens television prograume was gpecially produced with
;LX/A ? educative and enriching goals in mind. This programme, %
f%{' ) called "Bright Rides" was produced in co-operation with |
if %' | Wits-Vision and was written to entertain at the same time
| |
S “2_\\:\}& . e
I i ‘




: é as it would educate. = Humcur and attention helding
' ;g sequences were written into the programme for this
é | purpose (Chapter 7).
? é Whéthar thig programme wou'd indeed educéte became the
E‘ @,E L majax questién of this study. If it could serve as an
i '~; ‘ entertaining enrichment programme them te some extent it
§' f could be used as a basis for an educational programme for
% f children which could bekpresented on South African
%: ﬁz talevision.
i _‘é , | . .. In pddition, the pregent s;ﬁdg propoged to’invescigane
f;’ i wﬁether Bright Rides would be able to raise ﬁha level of
;w , ; cognitive gkills in a group of preschoolers, who live in
S ; Coloured tawnshiys on the outskirts of Johamnesburg.
S ; Thesge children are members of a minority group and often | : ‘ _—
liée’ua&er'conditians of poverty (Venter 1974).  According |
to Brindley (1??6);thay usually lacl parental instruction
e “and mediztion which as Feuerstein (19?8) notes is necessary for
perceptual and cognitive growth., Their language is
= o f , wsually primitive and restricted and concept development
= “ ; 1is poor as a result of inadequata“mediatad learning :
?ﬁ ; : R experiences. For’thia,r&ascn they are tar&ed culturally §
f disadvantaged (Chapter 5), ;
Thus, the general aim of the study is to establish ;
whether educational intervention in the form of the i
X programme "Bright Rides" will be beneficial to preschool [
- %




children and more specifically whether it will be of

benefit to culturally deprived children. To test
Whéther’ﬁhe programme is effective the étudy compares
the adcquisition of cognitive skills between an untreated
(control) group and an experimental group who view the

programme.,

A more specific aim of the study is to investigate
if particular viewers of Bright Rides learn more than

, ‘ VoL,
others. Thus, whilst all are Cgloured chzldren the

sample includes middle e¢lass and lower class children,

children from various geogra,hical areas, children aged
three, four, five and six years old and children with

English or Afrikaans language backgrounds,

Cognitive skills are evaluated an a test called tha

M-test which was adapted from the Sesame Street test,

waviﬁéa in lgﬁé{ﬁy the Educational Testing Service of

et Jersey.  (Bogatz and Ball 1971).  This test was
designed to test for skills though& to be important ior

the schoolgoing child and to this end it examines the skills

guch asi recognising letters and numbers, naming

‘body parts and simple geometric forms, classification of

objects by s:ze, form, numbers and function, relational

b, ‘o A L vy :
Coloured children in the S.A. context are children of
mixed blood resulting from the intermarriage of Vhites

of European descent and Blacks of African descent
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skills, e.g. amount relationships, size relationships

and pesition relationship,

Since this test was not standardised, two other tests

were used, These were the Pedbody Picture Voeabulary Test
(PPVT) and the Draw a Person (DAR), The PPVT was included
in oraex to aséasa the level of verbal intelligence and to
chpara this score with scores on the M Test. 'The DAR,
another standardised test known to correlate with measures

of verbul intelligence and held to be relatively culture frae,

is an indicator of nom-varbal intelligence. (Dennis 1966), It was thus

used to assess the mental age of the child and the

rvelationship of noneverbal intelligence to the

- The study poses the following questions:

1. Is the programme aducative and entertaining? |

2. Is there a significant differenae in M~ Test Scores between
children whe see Bright Rides and a control group who do
not see the programme?

3+ On which sub~tests of the M test, dcea most learning take
place? .

4. Which children leasn more skills and which learn less after
viewing Bright Rides?

These questions will be answered in the ensuing chapters after

an examination of the theoretival background te the study in which

the follewing arve discussed,
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~% Chapter Two investigates the use of television by children,
% dascribes thé factors whieh influence their use of the medium .
% such as their age or their sex, and considers the functions i
E that television serves for children. This chapter also looks , é - £
at the viewing preferences of children, at the content of the
g R ~ programmes they view and at the lessons they learn from day ’ g 1; f
'; i 1 tu day viewing.’ i
; ‘ % : . Chapter Three discusses two theories of learﬁing from
; f television, the first being the social learning approach and
;’ % the second the cognitive develapment'mo&el.
5o ! ‘
e ,% Chapter Four considers the use of television as an educational {
E medium and whether it is beneficial for the child to learn }
: \ |
é via a wvisual or a verbal presentanion. It also proposes |
i é that television is a tactile medium, and that this mode can ‘w
ﬁ R ‘ restrumturé the minds of its viewers. Jedia literacy, or :
o _ o |
the way/in'whiah the child learns to extract and process i
r infermation from a television programme is also discussed.
; - In Chapter Five the subject of cultural disadvantage is !
‘canQiéerea in relation to the Colouved pépulatibn of Séuth | ‘
 ,§ | _ -~ Africa. While decrying the methods employed by
’ i . _ traditional schools, this chapter discusses which skills ave
2 most impértant for the development of perception and cognition é
- in the preSchoalercV It proposes that television van introduce %
%f these skills to children in an exciting and entertaining |
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manner instead of through the tedious methods so often

uysed in school.

Qhagter Six considers the potential of television in South
Africa and how it can he beneficial to the poor and the
winorisies. Iz also investipates the characteristics of the
Gﬁiﬁuréd‘peagi@, whose children are the sample of the study.

It describes the envivonment of the townships in which they
live, and than looks at the child care centres whilch were chosen

for study.

Chapter Seven dizcusses the best methods of producing
ayehilérens,teievisian programme which will catGh, direct and
hold the ehilds attention. It outlines the use of formative
research which is employed in the present study and describes the
methodological basis for the adaptation of the test used to

measure the acquisition of copnitive skills.

Finally Chapter Eipht provides o pummary of the theoretical

rationale for the present study.
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SR CHAPTER 2 ’
?
! CHILDREN AND TELEVISION
2,1, Introduction:
: | é' ‘ ‘Since children are the major focus of this study, this chapter
. invésﬁigatas the use of television by them, the factors which influence
( their use of the medium such as their sex,; apge or intelligence quotient
R f ’ © and the functions that television serves for them, In addition this
g ~ chapter discusses the viewing preferences of children, the content of R
5- ;é the programmes they view and the lessons they learn from day to day
; viewing. ; . : : :
e ; o
In order to place this study € children and t&lévision in pevapective,
v this chapter first cousiders the roots of television and the way in !
) S
. R
whith 4t has developed into the most populay medium of eommunication in
maatfaauntries today, Unfortunately mest available vesearch is conducted
f“~ S e ir Western countries and so information regarding Eagtern and African
N N S - ; countries ig sparsely presented in this study. Chapter four, however
AR : o ; , .
SRR ‘ briefly discusses the development of educational television in Russia,
: 5 . ; ,
) China and Japan.
, 2.2, The Rootas of Televisiont: L 3
S. :'; . .
Long before television appeaﬁ&d on public eircuit, bagic techuical _ ‘ !
© advances necesgary for audio~visual transmission were made, Howeves,
in 1884 a television patent was issued in Germany and by 1926 a British
television ploneer, John L, Balrd demonstrated a complete television
gystem, In 1927 the American Telephons and Telegraph Company set up a4
g
&] i oo
by : 5

L

R
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long distance telecast in the United States and by 1939 the National
Broadeasting Company had begun regular teleéaating. When World Way II
broke out, however, television progress declined and almost ceased, In
both America and Britain the technical and paychological energies necessary
for the cultivation of this medium were stifled during the war, Yet
television which was clearly destined to grow regained momentum, and

by 1947 a period of massive development began,

kDuring the next three decades, the medium mushroomed into the magsive

commercial enterprise it 1. today., Television as a mass mediﬁm of
communication spread through the Uhited Stdtes, Britain and other
Eufopean countries to such an extent, that by 1960, eighty per cent of
American homes owned one or more TV sets, while ia 1970 this Jevel had
reéche& almost one hundred per cent saturation, with sales of television

sefs still on the increase (Liebert, et al =~ 1973),

According to De Fleur (1970),television was the quickest mass medium
e reach its maximum penetration which was almost universal adoption.

It also took over the demand for other media.

In America and Britain télevisian,bawerfully diminished the audieunce for
£ilms, lowered Iistﬁﬁerghié to the radio, and reduced the deﬁand for |
newspapers and books, According to Liebert et al (1973) newspaéers,ara
now read because they comment on TV productions and list IV programmes,
and in addition they elaborate and substantiate news the reader alrveady
knows frzm having seen it on TV, Radio iy listened to whilst driving

4 motor vehicle gince 1t would be ungafe to watch a TV set, and b@okﬁ’

gain wide cirsulation when their authors appear on TV talk shows,
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2.3. The Child as Televiewer:

According to Liebert at al (1973) television is the "early window" onto

~ the world for the very young child, In America, the average two year old

toddles over to turn on the set and by the age of three or four he is a
regular television watcher (Liebert et al 1973 pX). By the time the
yonng British or American matriculates he has spent many more hours ln
front of the 1V boxkthan he has spent in the classroom, He started
watching *TV as a preschocler, he watched on weekends as well as on

‘schooldays and the attraction of TV extended beyond the summer holidays

into the academic year (Liebert et al 1973).

In South Africs, television is a very new medium introduced into the
country in Jaﬁuary 1976, As yet the populatinn iS'sfill relatively
naive since no generation haé yvet grown from infancy to adulthood with
television as a constant companion, This should be contrasted to the
position of the American population who ﬁave been viewing television in
o a technaicgically advanced form for about twenry years. However it
shoﬁld be noted that whilst Americans have been viewing television for

so long, the social scientists of the fifties had neither the sophisti-

cated technology for the insights into the wide~spread effects of ,

televigion to adequately research the impact of the introduction of
such a powerful medium on the society and its individwals, (Schmukler
1976). Thus research conducted in the early fifties bears little

rolevance to the development of television today,

The South African telaevision service 1g a one channel commareial medium
with transmission in Enplish and Afeikaans, startiag at 6 p.m, and

braadcasting for approximately five hours a day, The sevvice is

15
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restricted in that it offers only 2% hours per language, so that English
and Afrikaans viewers see television in their own language for only two
and a half hours each day. Children's programmes are broadeast for the
first 45 to 50 minutes daily in the alternate languages (English and

Afrikaana), Television is nmot yet transmitted in an African language,

‘although such programmes are scheduled to appear im the 1980's., Thus,

whilst a limited service is provided to English and Afrikaans speakers,

nothing ar all has been developed for speakers of African languages.

In addition the service is further restricted since local programmes are
based on Westerp culcufa1~athies, and imported programmes f£rom the United
States and ﬁritain adhere tn the same Westernised bias, Thus, South |
Afvican television offers a very limited service and 1ta effect on the
televiewing population as yet ramains relatively small., However, the
effects of televiewing noted on people abroad will soen, no doubt be

seen in the South Afriecan population,

In the United States television iz gemerally intended to veach adults
sinee they regpond to advertisements and buy bousehold commodities and
luxury productg such as cigarettes and beer, The American adolescent
gpends legs tinme watching television than do his parents and younger
giblings &inca he prefers gpending his time in the unmpany of his peers
or inrsaitings away from home, Ag g resul:i, television advértisiﬁg is
anly QQQéaianally beamed to the teenagers (Liebert et al 1973).
Congerning very young children, a negligible amount of televiasion time
is directed spesifically at them sinee they have limited purchasing
power and are therefore not of importance to the advertilsers, The TV
writer and producer hardly soneiders the wight year and never thinks

of the three year old, Thus, young children as televiewers are infruders,

S
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or unexpected guests,

"They arc voyeurs of a scete intended for other eyes,
eavesdroppers on words meant for other ears",
(Liebert et al 1973 p.x.)

Some programmes are especially produced for children, but the majority

of programmes watched by young children are intended for older viewers

who are more wsophigticated in the ways of the world and more avare of

the difference between fantasy and reality,

The South African preschooler may see special childrens' programmes
whiclt are broadeast from 6 pm to 6,45 pm. However, in many cases,
particuiarly amongst the minorities and lower classes, where parents

work till late and the child ig not permitted to switch on the set alone,

~ he never sees thege childrens' programmes. Instead he iz allowed to

wateh adult progrommes which are breadeast later in the evening

(§r. John Vianney 1978),

Older viewars are able to balance telewision massages,ngainen gehool
education and 1life experience, For the very young child, however,
ﬁelavisian is so different from anything in hig life experience that

he has no compensating source of information, Unable to read, he cannot
turn to books or newspapers for other perapectives on the world, Wis
intelligence and experience are still developing and are thus unequal to
the task of assessing and evaluating what he sees on TV, In the abgence
of other frames of reforence the young televiewer learns avidly from
the contant of television in that be emulates the behaviour he sees k
modelled by the people on televiaion, Since he is a constant user he

becomes & constant pupil of the behaviour portrayed on this medium,

17
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2.4, Factors which influence Childrens use of Televigion:

According to Lyle (1972) children are "purposeful viewers" with regular
viewing times and favourite programmes even before they enter first grade, (p 4).
The viewing habits of children ave influenced by factors such asg age,

gocio=aconomic status, educational level and intelligence,
2.4, Age:

Von Feilitzen (1976) in her studies on Swedish children found that the
majority of children start uo pay real attention to televislon at the
age of three, Before that ape they occasionally watch the set but their
interest ia shortlived, Once they have acquired a mode of aancentratioﬁ,
most preschoolers (three to six year olde) watch every day, and few
view less than three days a week. On average they devote around one and
half hours a day to viewing (Von Feilitzen & Linne 1969, Henningsson and

Filipgon 1975).

On investigating the viewing habite of American children, Lyle and Hoffman
(19?2) found thaﬁ fiwst graders spent slightly less than 24 hours watching
television during a weeki sixth graders spent slightly more than 30
‘houra; and tenth praders spent about 28 hours, In each grade, girls
viewed alightly more than boys., On average first graders watched about

2% hours, sixth graders watebed 6% hours and tench graders 5% hours,
Younger caildren were more Iikely to watch during the early evening kaurs,
fivat grade viewing peaked at 8.00 p.m., although 10~15% were still
watching at 9,30 p.m, About half the older children were watching at

- 9.00 p.m, and over 25% were watehing at 10.30 p.m.  (Liebert et al 1973).

e e e i
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2.4,2 Bogio~Bconomiz Status and Fthnicity:

) Studies by Blood (1961), Greenberg and Dominick (1969) show that Amerisan
‘Z children of lower soclo~economic gtatus watch more television than

childien of higher soclo-sconomic status, The reason for this pheno~

menen hag been mentioned in Cruopter 1 above and is discusged more fully

in Chapter 3, . é

Réae and ethnic background seem to make no difference in the viewing of

young children, but differences appear at the older ages (Lyle &;ﬁaffman
1972 and Murray 1972}, lyle & Hoffman (1972) found that Mexlcan~American o o |
gsixth and tenth graders especially glrls, watched move often than their

American peers. In another otudy by Greeuberg and Dominick €1§69§ lowe %

.

incéme Ela@k tecnagers were found to wateh for over 6 hours a day while
yzgw income whitos watched for only 4% hours. The same research bteaw
Eoand yimflar vesults £ov fourth and £7fth grade children, Tisbert at : | !
ak {1973} pote that race ip uwosally acssociated with soclio-ecencmie status,
with blachk childroe tendiag to Be of low sociorcconemie otatun, However,
these diffevences are found to appear vegardless of soein-scononic

backsroond,

Children with hiph intelldigencze quotients viow lesn telovision than
these with lower gcores fHiomelwoir ot al 1958, and €offin 10553, Pirat
graders sated in the lower third of thelr classes By thelr teachers,
watehod move tolavioicn then children in the middie and upper thivd. No

diffevonces wors found for izl grade children, but glower tenth graders

Ao

aler tended po watch asze (Lyle & Hoffone 1904}, According to Efvon &
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Hickey (1969) more intelligent grade school pupils watch more television,

but by early adolescence they ave watching less.

2.5 The Functions Television Berves for Children:

Schramm, Lyle and Parker (1961) believe that televislon acts as a

"oreat shining cafetexia fyvom which children salect
what they want at the moment, A child comes to
television geeking to satisfy some need, He finde
somathing there and uses it", (p 3).

The individualls needs are dependant upon psychological factors
exiétiﬁg in the individual (such as sex, age, developmenh, personality,
intelligence, nxgﬁriéuaa and intexeaté) and social £a¢nora (such as
place of’domieiia, aaainﬂeéanﬁmia status, relationships with family and
pecrs, iiving habite, leisurve activities and the socletal system of
norms and values). Thus mase media effects do not occur unless the
individaél himgelf chooses to use the mass media in a certain way
(Bdelotein et al 1966), However the preschocler does not have total
freedom over his viewing frequency. Parerts influence the ¢hild's use
of the medin directly by prohibitions or indirectly by their own viewing
behaviour. Thus children's aaieviaién viewing {8 largely a matter of

v

learning the family's television-viewing behaviour (Von Feilitzen 1976),

In o study by Von Feilitzen (1976) 1,800 Swedish children from 3 to 15
yeass were asked what they personally “got out of tolevision", Tive

funcrions were identified in the childrens responses (p 98),

wotRE. w8 ik
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é '2.5.1 Entertainment Functions: i
i : Py -
H ? ’ '
o - Children viewed the programmes as "amusing and exciting; it relaxes, R
! passes time and allows fantasy exploratioa", (p 101). i
: 2.5.2 Informative or Cognitive Functions: i
; ~ Children responded "you learn a lot", “you find out what's happening : ‘Cﬂ
in the world", (p 101), In general responses pointed to the childs
: needs of reality arientation, general knowledge, informatisn on current ;
{ events and stimulation of fantasy. Furthermore, television seexed to -
; provide practical informaticn, advice, norme, and curiosity stimulation, f f‘ 
P T . 2,5,3 Secial Functions: i
il ] o ,
P Childrer found they could identify with and obtain an almost resl
P .
4 contact with people on television, that viewing was a well established
habit and that the programmes provided topics of conversation, Older
[ SIS I I T children expressed needs for status, such as "I want to know as much as !
o 5 | other people", and soccial commitment ~ "you want to talk about the
: | injustices of the world" (p 101).
: | %
s ‘f ;_ 2,5.4 Non-Social or Lscapist Functions: : - :
T A minority of both younger and older children responded that television :
' ? met a need for escapism and a need to get away from veople around them, ? ‘
g 2,5.5 Mode of Conaumptien and Medium Level Functions: %
: 0Aump, : . %
(e These functions are assoclated with the context of use and the non= :
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content chavacteristics of the medium, Children noted that thay chose

T PP FEON

TV above other media because "its got both picture and sound' and "you

can watch TV at home"” (p 101).

On the whoie, Swedish children seemed to congider that the most important

=

functions of television were its "entertaining" functions closely
% , ,é,  | followed by the "informative" functions (Von Feilitzen 1975), Turthermore,
¢ they dié not cnnsider‘thatkantartainment programmes aione(provide&’
entertainment or that iuformation programmes alone offered information,
Théy cénsi&ered that every programme and every message cohtained a4
’ measure of information which was more or less entertaining depending on
} '\i S | its mannex of preseﬁtatian* ~Fram this stu&y it appears that television
~safves a8 a mass medium wbich provides indirect learning whiié'
simulﬁaneausly entertaining, For example, children watching édult

entertalinment programmes are introduced to a broader sphere of experience,

ot

'é " or to a "realiky ariénﬁatiun‘ in the adult world, This reality orien~
tation sesms to relate less to the family and peers with whom the’¢h11d
yis fémiiiar, and more to values and concepts concerning occupstion,
status, and peoples roles outaide the‘h@me and the schools (Capecehi

and Livolsi 1973, Himmelweit, et al 1958), ;

Aeecording to Von Feilitzen (1975) the early studies indicated that a

;, s B high deg&ee of attention to entertaining content afforded an unrealistic

picture of the world and implied escapism on the part of the viewer, - ! i

< ,‘i It was aésumed that this in its turn would lead ¢o un impaired dapacihy : ?

| to deal with problems of real life and encourage physical, mental and

b 1 L ~ social passivity, However, Von Teilltzen's gtudy on Swedish childrea, I Z 2
opposes this dafinition of escaplsm, showing that esaapism defined asg /

? ’ social withdrawal appiies to a minoxity of childran; Relaxation,
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% content characteristics of the medium, Children noted that they chose i
r TV above other media because "its got both picture and sound" and "you
can watch TV at home"” (p 101).
{ f ‘On the whole, Swedish children seemed to consider that’the‘mosc imporﬁant » ;
g e é ' | funationa of television were its “entertaining” functions closely L %
E ¢ ; ' | followed by the Minformative" functions (Von Feilitzen 1975), Furthermore, !
. they did not consider that entertainment programmes alone -provided |

. antertalnment or that information programmes alone offered information,
;ir , They considered that every programme and every mesgage contained a | !
;ﬁg i ,% : ; measure of information which was more or less entertaining depending on ;
§$‘§‘ - :E‘ v ; is mannex;oi preaénﬁaﬁicn* From this study it appears that television !
i. T . goerves as & mass medium which provides indireat‘leafning,whilé
§;N 'simultane@usly eutertaining. For example, children Qanching adult
% éntarcainmxnt pr¢gramme3 are introduced to a broader sphere ofyexperiance, ‘ |
é or to af’éeality‘mriancatiun‘ in the adult world, This reality orien~
§‘ k : tation Sewns to velate less to the family and peers with whom the child ]
; ; 18 familiar, and more to values and concepts concerning occupation, ‘
13“ : status,‘and.pQQ;Eeﬁ roles cutside the home and the schools (Capecchi
f and Livolgi 1973, Himmelweit, et al 1958). o
|
¢ According to Von Feilitzen (1975) the eariy studies indicated that a
Q?~I LT g ~ high depree of attention to entertaining céntent afforded an unrealistic ; f Co)

: % ,  plecture of the world and implied esgapiam on the part of the §iewer‘ | ? ' ?
.“‘ ‘ ﬂz It was assumed that this in its turn would lead to an impaired capaciéy f
: to deal with problems of real 1ife and encourage physical, mental and ?j
‘ gocial passivity, However, Von Feilditzen’s study on Swediah childreu, %

P , opposea this definition of escapism, showing that escapism defined as f
; e E soeial withdrawal applies to a minority of{childzén. Relaxation, é
ﬁ .
g
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identification and contact with people were not vi¢wed as escapism but

rather as elements of the entertainment and social functions of television,

Television is able to provide a social relationship in that it permits,~‘

idantification, contact with television personalities, distraction £rom

W | loneliness and security, In terms of its social function, television is

ARt 209

perhaps most valuable to its viewers,

ARG A R e ot

On the whole, it appears that children watch television because they want

7
o 2 RS kR s cner s L SR T e

information, preferably presented in an entertaining manuer; because
they want soclal ¢ontact per se, and because they want to improve their
real social contacts, So&étim&a,kbut only rarely this {g coupled with:

;; j; o " ascapism;k The prasent author agrees with this formulation and supporta

| | Rgble'sV(19?5} qnntenbion that mase éommunication feaaa:cheya,~who‘¢1aim
thac‘childrén‘asc&gé Z;fe by attending to telavision, have overlooked
the vary*impartant'funémicn which television sexves, of éroviﬁing an
Opﬁar&unity to explore gocial rc;aa and to increase their invclveaént

in vheir soclaty.
L 2.6 Yiewing Prefevences:

| SR S According to Streicher and Bonney (1974) American children within the

et it

3 o  Bix to twelve year age group prefer cartoons, fantasles, situation

comedies and dramas, Boys appeared to prefar cartoons moxe often than

/

=  “; . did girle, and the youngest boys preferrad cartoons to other typea of

‘i i ? : programmes, Amongst older children (age 10 to 12) boye preferred

R

fantasieé‘ whilst girls crose situation comedies, Von Feilitzen (1976)

s

i; . k | found that Swedish preschoolere liked their own programmes best, but

fi ‘é ‘that many viewed adult programmes, A Western serles was found to be.
Lfv!? - :
1 4 :
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a regular programme foy many preschoclers, In addition many preschoolers
had seen the evening news programmes, although their viewing was

gporadic and their involvement compavatively slight, (Von Feilitzen &;

Linne 1969),

2,7 Televigion Conteat and the Teggons it Teaches:

What children prefer to see and what they actually do see are two véf§5
deparate lssues in television viewing, Television entertainment offers
many symbollic lesgons to children - about oceupations, racial grougs,

sak and violence, much of iﬁyhéimg a biased and distorted reflection of
reality {Liebart &t al 1973), American television teaches that che |
white uﬁ@axried m&la is an-aggeressive hero, ﬁhilst the woman who 1is |
ﬁsuaiiyfmmrriad is the victim of viclence (Liebert et al 1973). ;Ac#prding
iafﬁerbner {1972}, minerity groups are more likely than thte;Amaricans
to be nrojected as law breakervs, and to pay a higher yrica for their
eximes than their Amatican counterparts. Head (1954), Bentile andvuiller:
(1961) report that less than one tenth of the people on television aré |
working class - and wﬁem blue #oll&r wérker&,dauappaar,chay‘greyusuaily'
présenta& in & negative light. In acntrast,,pfnfessinnal& and managers

ars greatly uver~pregented and their roles glamourized (Smythe 1954).

 In addition, occupational roles are usually stereotyped ~ lawyers are

v&xy'cléver, and uwgually legally unorthodox. Members of the arniécic
profasgions are almost always temperamental and uccensric; Pélice
officials ave generally hardened &nﬁ often brutal. Private Xnvéstigatdrs‘
are always reéaurcafui and clearly more capable than the poliéa‘ Nurses
are cold aud'imperapnal. Salesmen are glib, Journalists ave callous.,
Taxi, bus and txuék drivers ars hurly and aggressive. (De Flaur 19§4,

p 71).
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Although television stereotypes have changed considerably within the last
decade, it would appear that the above proposition by De Fleur and the

i - findings by Head (1954), Geutile & Miliﬁr (1961) are still valid.

% Svuth Alrican telecasting offers stereotypes of similar pature ae far as

é the White population is concerned. With regard to the Black population

f‘ group, apa&: from the exposure given to “meceptable" Hlack leaders,

E Blacks are geaerally not seen on television in aﬁy role other than that

i of the dowmestic worker or Zawvm labourer.

g Vialaﬁcé hag alwayy been part of £1lm and television content. Television

; iﬁ the United States appears to have the most violence when cu.pared to

; other wegtern countries, showing programmes featuxiugyviolenee to a
legser extent in Britain and YIsrael. (Gureviteh 1972}, Sweden's

: ‘ network in contrast to other countries has very little violent content
}i , L (Uahlgren 1972). Gray (1978) reporta that South Africa aleo broadeasts

0

ot
B 2

yary littla viclancei: He notes

"our violence 1s quite muted and ia no uglier than scenes
most adults saw in Sgtuwday morning matinees years ago
(Thae Star, May §, 1978 p 8),

According to Oerbner (1972) the most violent progrommes were those

designed exclusively for ehildren

"gince the average cartoon hour contalng more than six times
as many violent ecpisodes as the avavage adult dramatic hour
and noarly 13 times the violenee rate of the average wovie
hour” (p 38).

However, Himmelweit et al (1958) and Schramm et a1l (1961) veport that
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children are frightened by realistic, rather than stylistic aggression
portrayed in cartoons and as guch cartoon violence is not a potential

danger,

The argument thot televigion ie a significant cause of violent action

iz an extremoly controversial subject., There are two main schoolsg of

thought with regaed to this problem, The firet trend proposes that

‘telovision 18 a very effective "school for violence" (Wertham, 1964

it

| p x) and maintaing that televised aggression can enly adversely affect

“¢hild viewera, Advecates of this view ave Wertham (1964), Bandura (1972),

&)

&l Bandura and Walters (1963), Berkowitz (1962), and many of these studies : RREES 'ﬁ
; ky
show that violence has a negative effect on the subsequent behaviour of : ' :

ehildreﬁa

The Bandura/Berkowitz type experiments may be eriticised however since

¥ Ay R T . R A ot 4
= : & b T .

they were conducted in avtifical laboratory situations, and the samples

studied may not have been representative of the general population, In

e, PSS s

ﬁ" o - addition Noble (1975) contends thai the methods used by these researchers

; ealls into quegtion the valldity of their vesults, However, there has
. A ; ‘  been support for Banduxa andiﬁerkawiﬁz’a views an television violence and
aggression, In 1972 the Surgeon Generval's Scilentific Adviesry Committee

came to the conclusion that there ig some causal lin® betyeen violance

viewing and subgequer” aggressive bebaviour, Along with members of the

g5 & o

% : ~f public, they called for a decrease in violence in American taiavisian
pragrammea and ware prepared to go Lo court to enforce their demande, Ar
E axample, pressnted here demonsirates public conceru over telewisglon

violence, , : f

Recently a case was brought to the Americar courts in which a television

Rl
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film was "accused" of perpetrating a crime, The crime, in which a

‘nine year old child was sexnally assaulted by four other girls aged 10
to 15, allegedly oceurred after the giris had viewed an almost identical
attack in the television movie "Born Innocent", The victim's mother
sued the NBC for twelve million dollars and the California Medical

Association supported the claim because it maintained

Yorofound social implications of violence on television
can no lenger be ignored, The health of society demands
that broasdcasters be aceountable for their programming"
(Gray, Star, May 8, 1978),

In contrast to the Bandura/Berkowitz expériments the other school »of

thought proposes the Ycatharsis theory" that televised violence does

ﬁoﬁ stimulate the viewer to act out violently but serves to stimulate ’ f - »f
aggressive fantasies which may reduce aggression in the viewer (Feshbach ‘

and Singer, 1971, Ancona 1963, Croce 1963, Noble 1975. According to ; L

Feshbach and Singer (1971) the reagson why aggresgive fantasies may Tl 1
reduce aggression in the viewer is that an individual can lower his | l
,atousal level by punishing’hia vietim in thought, which will réducé

his need to yﬁnish by éecions;r In addition televised violenca may
create fantasies to frighten the viewer of chekpossible conseguences of

violence,

Nobls (1975) set out Lo reconcily the aggressioﬁ theory of Berkowitz i S
and the catharais theory of Feshbach aud came to the econclusion that |
there appeared to be some truth in both propositions but that each

investigitor wag talking about the effects of diffevent forme of £ilmed

S e

aggresalion on different types of viewers. ,Tokthis aend Noble compared a

sample of twelve, six and a half year old aggressive boys (Feshbach) with

b i ; PRARE ' : . : i
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twelve same age non~aggresaive boys (Berkowitz) in their reactions to
stylistic aggression (Feshbach) and to more vealistic aggression

(Berkowitz)., The results from this experiment were that

1) For viewers who were initlally non~aggressive and who viewed sport
or realistically televised aggression, Berkowitz's theory was
maintained that televised aggression prompts viewers to be

aggressive,

2} For apgressive viewers who viewed stylistically televised
agaresaion, or sport where the home team wing, catharsis

pecpryed a8 Feshbach had,éuggestad‘

Noble concivded however that sipce the studies by Feshbach and Sihger
'(19?1) andkﬁﬁble (1975) sere conducted in more natural everyd&y’mediaw
viewing situations than the more artificial 1aberatnry oriented
experiments of Bandura and Berkowitz, the media genatall& have pogitive

effects, namely catharsig affects on their viewers. However, as

Neble points out, he is not suggesting that mors violence should be

projected than is already avallable but that, aggressive portravals
ghould show the realistic consequences of aggression, so that children

will gsee that vielence is not clean snd fun but that it cavses harnm,
R B ® §

Whilst agreelng with Neble's anmtanhian,than talevised aggression may |

~ be aceaptable, if not beneficial to viewers by allowing them to sublimate

their aggxaaéiva feelinge, the pregent author concends that the
punitive conrsequences of aggresgion are not often shown on day to

day televislon progrommes and that extremely horrific incidents are

B

.
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sometimes shown which can seriously affect a child who cannot cope
with such violence causing him to brood on the aggressive acts until
he finds a chance to exprass hiy pent~up faeliugs in real life,

It appears thus that theée ig a need for more control of violence onh
televiglon, For exomple, a clagsification system could be inatitutéd
indicatiﬁg'which progranmes ara‘dagirablﬁ for certain age groups, In

addition a more responsible approach could be taken by producers to

“ghow not only that violence iz exciting but that unfortunate consequences

oeeur as g result of such aggression,
2.7.2 Pro-Social Behavsour:

To addition to the violent content of televiaion programmes, one alady
seer examples of co-operetive effort, of helping and of sharing on many
of tgﬁay’s ?rbgrammas {Liebart st al 1973). Examples of experimental
aﬁudieg;highiight the importance of thils type of pxugxgmma, Bryan aond

Wgﬁbaak {1970) showed that whon children new a2 television character

‘acting ag a charitable model, they would share their possassions - in

contragd, to when they saw a greedy model, Stein & Bryan (1972)
demana:ﬁatad that g tolevised wmodel eould also induce gelf~control or

resistance to temptabion, Television has poteptial therapeutis effe ts

too. Bryan and Schwartz (1971) showed that television could develop

courage in children. Bandura and Mandlove (1968) taught ehildren who
were fearful of dogs to play with them feavlessly by means of a programme

showing children enjoying plaving with dogs.

The type of learning dencribed above follows the aacialylaatning model
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of Bandura snd his associates in which the child imitates the'behaviour
of an ovserved model, This model of learning underlies much television

research and will be discusssd more fully in Chapter three,

Cve W Tk g
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WO THEORTES OF LEARNING FROM TELEVISION
: : i
- 3.1 Introduction:
#' ;f This chapter discussés two theories of learning which form the T - g
:‘, ‘ ‘ major basis on wh:,ch most television research into the effects of ; ; ‘ o ;
E ; é television on ¢h11dren~ia founded., The two theories are the social : i' ;" | ?
%'{] §  learning'approaéh of Bandura (1965, 1969, 1971) and hisﬁcolleagues,k o §~
, é - which was briefly 1ntroducad in the previous chapter, and the : }
51‘J_; % ’ cognitiva development approacb of Piaget (1952, , 1962) Bruner (1966) V
;,L;i : é, ‘:» ’ r‘,k’ Knhlberg (1968) and others which will be discussed below after an R ”%
fﬁ %% ' k examinatlon of the $Q0131 learning approach, | ’
v ; 3.2 Social Learning and Television Viewing:
L | |
L fE ‘ 3‘ ~ Social learning theory is a powﬁrful theory iﬁ modern psychology
o % k in that it is an etcension of the behaviaurlstic school and sub~
% ‘geribes to the idea uhat the adult enﬁupraduct is a direct functlon
s‘f o i ;7 | of the teaching forces of the famxly and envirenment as the child
fk 2 i; ’ ‘perCeives them and as they aﬁfect him, 'The organism is thought to
15 be ahaped by its experiences and not determined by its genetic
%:, %'k‘, EEe | ’make-up Social learning theory extends beyond the Bcope of
% % traditional learaing theory in that it places the individual in | ; ‘ ;
;,‘ ‘ ; ‘ - ‘ the social context in&ﬁead of’nating intéracﬁiane between isolated | , R ‘é *i‘ f
;i E | | iudividuala, quzéhermcre it indicaheS'khe impurtannekof vicarious , - § ;
ﬁf learning in which an individual cbserves the behgviour of another i é N ‘f
and 1éarns‘:o imitate the behaviour, or in some way'model himsalf V ‘fz
after the other person, This theéry alao ccﬂsiders that the humaq %
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‘being is modifiable at any age in contradistinction to the

Bsychoanalytic thebry and cognitive development th:-sries which
place emphasis on certain critical developmental stages during
which certain types of experience have a maximum effect. Social-
learning theory is imporéant in television research since the
telévision Set‘is a powerful environmental influenca on organisms‘

living in a technological society. Observational learning,

modelling, inhibition, imitation and disishibitlon are aspects of

the so¢ial learning process and thesa are discussed more fully below.

3.2,1 QObservational Tearning:

~ Children fearn to be aggressive, or to be kind through simply observing

a live mo&el, or a moadel on f£ilm or television, (Bandura & Walters

1963), Observational learning can influence a childs willingness to

~help others‘(Rasenham & White 1967), his ability to display self control

(Eandura & Mischel 1965) and his learning of language rules (LieberH'Odam;

Hi1l, Hoff 1969)¢ Obgervational learning is a majoxr aspedt in the

‘SD&ialiQatiGﬁ process and thus television plays an impafﬁant role as an

~observational teacher,

R Y

3.2.2 Modelling:

Modelling rafers to the overt behaviour of others which may be demonstrated

“directly (live modelling), or thysugh ﬁilma; television or print

(symbulic mndelling)‘

35.2,3 Imitation, Tohibition, Disinhibition:

.

One method of learning is by the imitation of wmodelled behaviour,
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‘The imitated event is defined as one in which the new responses occur, :
or the characteristics of existing response repertoires are modified, §
as a function ot observing the behaviour of others, without the modelled %
responses being overtly performed by the viewer during the exposure o f
period (Kniveton 1876), This means that the subject simply observes i
and mpdelstehaviour but does not copy whilat the model is performing, §
Thus any learning that occurs is purely observational or covert, However, ;
when placed in a different gituation, or when angered or frustrated, }
the child may bring these new behaviours inte play Imitation may be %

direct or counter-imitative, (Liwbert et al 1973), In direct imltatidn, f 5

' ' ' ‘ ‘. }

~the child attempts to copy the model's behaviour as closely as possible,. - { Lo

In counter=imitation, he actively avoids copying; for example, staying % ,’,L:, :;

avay frdm a hot stove after seeing a playmate burned by touching it, ) ‘ 5 e vf

Watehing violence on teievisicn, might iohibit the aggressive behaviour ? o
of youngsters by draining off aggressive impulses, showing the horror - f
" of violence, or by convincing the observer that he will be punished for f
- aggressive behaviour. This is the catharsis hypothesis which states g
that,a‘drive may be,reduced;by fantasy aggression, and has been discussed é
above, ;

3.2,5 Disinhibition: ] :
Disinhibition or response facilitation is best explained by an example,. g
A c¢hild who observes people giving clothes to the‘Red>Cross, on tele~ ;
| vision, may then share his toys with his sister; thus emulating the o f
idea of sharing, §

;’}
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Both the characteristics of the model and of the viewer affect the

extent to which a model will be imitated,

,3.2;6 Characteristics of the Model:

The more attractive or more rewarding the model appears to the viewer,
the more likely he is to imitate its behaviour., (Bandura et al 1963 a,

Bandura and MacDonald 1963 b), Other researchers (Rosenbaum et él 1962,

‘Henker 1964) have shown that the more competent a model appears the

greatér the d.gree of imitation produced, Other factors related to

- competence lavel, such as age (Bandura & Kupers 1964, Hicks 1965);

‘gex (Bandura et al 1963 c, Rosenﬁiith 1859), social Power (Mischel &

Grusec 1966) and ethnic status (Epstein 1966) have been shown to enhance

" the influence of the model. Mocdels who purported to be experts (Mausner

1953), or celebrities who possessed symbols of socio~economic success

(Lefkowitz et al 1955) were highly influential models., A high statué

model may be imitated because he or she is presumed to know what is

appropriaca'@? permigsible behaviour (Liebért et =l 1973); Sometimesk'

5Tﬁh§~high st s model is imitated simply because the observer aspires

to high stat.s himself and hopes to attain it by imitating behaviours

of the high status model,

Baﬁdura and Huston (1961) found that children imitate the behaviour'

of an emotiomally "warm" model more than that of an emotionally "eold"
model, wheu the behaviour was conatruétive by nature, Aggressive behaviour
was,,howevér, imitated irvespective of which model was ébéerved. Thus

the cbaracteristics of the madel,:whila exerting important influences,

are not indepandent of the type of behavibur obsarVea. The rélatiﬁnship

bétween model énd observer did not affect aggressive behaviour but did

Sp—
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affect the learring of constructive behaviour,

A

3.2,7 auratteristics of the Viewer:

How susceptible the viewer is to modelling intiuences depends on
his past experiences, expertise and motivations, Thus a model who

appeacs competant to one viewer, ig a novice to another,

Bandura (1971) suggests that a minimum of cognitive development or
skill development is necessavy for the viewer to imitate a model's

behaviosur,

Kniveton and Stepieccon (1970) claim that children with few interests
of their own are likely to be morc susceptible to the example of £1Im
models than those children with other interests, In their view, pré-
experience innoculateé the viewer against the f£ilms influence, In a
subgequent experiment (Kniveton & Stephenson 1972) working class
children were less able to davelop their own intevests than middle

clags children, and displayed greater imitation than middle class

‘children, It iy the view of the present author that working class

childrar required external gtimulation in the absence of their own
internal motivation, whilst middle class children who already possessed

internal motivation developed through varied external influences,

Stein et al (1972 b) found that for normally aggressive children between
four and five and a half years, viewing aggressive films Increased thelr
aggressiva’behaviour, However, normally aggréssive children ranging in
age from eight to eighteen yzars did not becene aggressive afiter watching

aggressive television (Feshbach & Singer 1971). Thus it appears that
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