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ABSTRACT

Research conducted on the prevalence of behavioural adjustment in Deaf children and
adolescents, in erstwhile countries, points towards an appreciably elevated percentage of
emotional and behavioural problems amongst this population group when compared to
hearing normative groups. Studies specify that the prevalence of behaviour and emotional
problems in Deaf children and adolescents varies from 4.8% to 50.3%. From existing
research conducted, it is ambiguous as to why the reported prevalence rates of

maladjustment are higher amongst Deaf children and adolescents.

This pioneering study is the first of its kind to research dissimilar modalities of language
used as the language of learning and teaching (LoLT) in schools for Deaf learners and
how this could possibly correlate to learner behaviour in the classroom. Taking into
consideration the reported pervasiveness of maladjustment in Deaf children and
adolescents; this study uses the Teacher Report Form (TRF) to investigate the types of
behaviour problems displayed by Deaf learners in the classroom. It further investigates
whether Deaf learners display certain types of behaviour problems when dissimilar

modalities of language are used as the language of learning and teaching.

The overall findings of this study suggest that teachers who use manually coded spoken
language report an elevated prevalence of behaviour problems on the TRF compared to
teachers who use South African Sign Language (SASL). Results further suggest that the
group of teachers who use SASL report somatic complaints and attention problems as the
most frequently encountered behaviour problems in their classrooms. In comparison the
group of teachers who use manually coded spoken English (MCE) report social problems
and attention problems as the most frequently encountered behaviour problems in their

classrooms. Limitations of this study and suggestions for future research are discussed.

Key words: Adjustment Disorders; Deaf; Disruptive Behaviour Disorders; Manually
Coded Spoken Language; South African Sign Language (SASL); Teacher Report Form
(TRF)
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LoLT: Language of Learning and Teaching

DeafSA: Deaf Federation of South Africa

SASL: South African Sign Language

DSM IV- TR: Diagnostic Statistical Manual of Mental Disorders Fourth Edition Text
Revised

ODD: Oppositional Defiant Disorder

CD: Conduct Disorder

ADD Attention Deficit Disorder

CBCL: Child Behaviour Checklist

TRF: Teacher Report Form

SCICA: Semi Structured Clinical Interview for Children and Adolescents

ASL: American Sign Language

BSL: British Sign Language

KSL: Kenyan Sign Language

TSL: Turkish Sign Language

FSL: French Sign Language

INDS: Government’s White paper on People with Disabilities, An Integrated,
National Disability Strategy

NCESS: National Committee for Education Support Services

NCSNET: National Commission on Special Needs in Education and Training

UNESCO: United Nations Education, Scientific and Cultural Organization

NCS: National Curriculum Statement

GET: General Education Training

FET: Further Education Training

SETA: Sector Education Training Authority

SLED: Sign Language Education and Development

MCE: Manually Coded English

SASMHD:  South African Society for Mental Health and Deafness

DYS: Dutch Youth Self Report
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DSL: Dutch Sign Language
SDQ: Strengths and Difficulties Questionnaire
IQL: Inventory for Quality of Life
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