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ARSTRACT

This research report examines €he position and ro! of South African
history gt to pupils in Black Secondary schools between 1953 and
iogs8, 'This inclades the perceptions of these who were wupils in Black
secoilazy schools from 1954 to 1975, and the viewy of teachers who
offered Sonth African history at these schoois during the period
examine?l, There is a perception that since the Jictory of the National
Party in the 1948 elections, the South African history hextbooks used in
Black secondary < hools have come to resemble the Afrikaper nationalist
tradition which tends to emphasize the heroic and dominard role of the
white Afrikaner in South Africa. The conbtrilmtions made by Blacks are
depicted insignificantly if at all. The report also bwings into focus
goverraent  schcols, especially undor the Transvaal Educaticn Department:
[TED]. 'This reveals thal These hooks portray perceptions of the
dominance and superiors.‘l:y of Wnite Afrﬂ:a:m and the inferiority of
Blacks.

Historical research methods were used in collecting and processing data.
These included interviews, questicrmaires, minutes of staff meetings of
schools, school records and official publications like the Amual
reports of the Bantu Education Depertment [BED], Department of Education
and Training [DEP], Govarmment Gazettes, syllsbi and Standard 10
National Examination question pepers.

e coclusion dramfmthissﬁﬂyisﬂutwmcksmMAfrican
history, as wvsed by :._.ls in both Black and white Secondary schools,
nead tobam—hauladmﬂre—wﬁttmwithavimtmrﬁsdepolinmim
history and giving recognition t ocontributions made by all racial
growps  in the socio-politico and scorcmic development of South Africa.
In this mllb:tsignifiaantwnquﬁmmdhemtomthe
black and white polarised athitudes cbtaining in South African society.
The study ~1s0 reveals that Blacks believe that there vas a strong
attempt to persuade Blacks o accept the policy of segregation -
resulting in homelands —asadivimlymﬂahmdaxﬂjustifiadmml
way of life for them, thm:ghaspmtsofﬁouth&ﬂrimnhia&mymm
in the textbooks. :
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Before 1553, african Educaticn was controlled by the different
pmxwvinces of the then Union of South Africa. Most of the
education thatk had taken place v . “hrowh nissionsey
endeavour. This topic hes been presenc [ various authors
fron Cifferent perspect;yvss, avwessing various views, It is
n¢ the intention of this reseacch report to take part in this
debaba, Although HNosipho Hajeke alleges that, in the hands

- of missionaries,

Bducation itself had to be used as
an instrument of englavement.
Having drawn the African inte the
ecorcmic syshem the malers had -
asgigned him a particular place in
theirso:ﬂ.ety[l}.

iz is true that missionary efforks resuited in the

establishment of missionary secondary schools like St. Peter’s
(1945}, Fosstterwilie [an  Anglican Secondary School in
Johamnestury}  [2]; Healdbown (1933), Alice, Eastern Cape [a
Methodist: Schooll; - St. Fremcis’ College, &t Marimmhill,

Pim:a.mmmlicsdmlmmuxﬂ%
{1934), Silvertn [a2 Methodist School near Pretoria] and

- Lovedsle, Eastern Cage [a Chiavh of Scotlend School near

Alice]. Meffmmmﬂﬂmmmdaimofﬂm
so-called ‘colonial ideclogy’ [

At these institutions the syllabi used were similar to those
which cbtained in Vhite privste schools; i.e. the joirt

‘Matriculation Board (JMB) examivations which represented the
< cuimination M‘ high school learning. The aims of the B

histoey syllabus were ex;:mwed in 1945, as

givjm pxils & sa'ae&f the
peitive attitude and values which -



avice from a study of the mast and
formtive value of history throwgh
the development of a sovrse of the
past and an appreciaticn of the
caplexity of the umean forces which
heve shoved oar pest [4].

There is no msmtobelieveﬁmtthascimlsmtimmddid
ot adopt these aims as informing the teaching of history.

At this poink, it is appropriste to examine the hiccory
syllabus of the B at Mission and other African secondary
scnools that offered Matriculation to African wupils prior to
the enactment of Baptn Education in 1953,

The history of forma’ —wucation for Africans in South africa,
is linked to the endeaRJr of missionary societies that
eventually established secondary schools as  indicated
earlier. - Right from the exly dayc African education became
a site ¢f contradictions and conf. .cts. Molteno argues that
a distinction has %40 be made between the declared aims of
schooling, as autlined in the cuwrricula, and what actually was
intanded by those who formzlated educational policy [5], the
hidden curricoulum with its ideclogical connotations.

Missicnary education has been known to stress Christian
myrality, which was equated with givilisstion., This was in
aocord with Sir Gecrge Grey’s 1855 Native eduwation policy,
in which the advantages ,pt an edncation with an "industrial
training" bias and the Chyistian responsibility of the White

_oolonists towsiiis others less fortunate than the vhite man

{61, was propounded. However, HMajeke argues that Grey’s

...2 -



policy regarded Africans as infericr beoings. Their education
 had to limi% them to what was necessary for their position as
labovsrers [71. {Probably Meieke’s claim is drawn from
Crey’s usage of the vhivases Y.... useful scrvants, consumers
of r gouds, coontributors to ocur reverue ... Sch &
Providence desicned them to be¥, in an address to the Cape
Colonial Parliament in 1855, [Frum: British Parliamentary
Papers, Cape of Good Hope, quotead in Documents  in South
African Education, edited bty F. Rose and R. Tummer, 1975,
p.205}, Beyond the general missivnary education effors, there
emerged some elite groups whose ‘demand’ for further schooling
resulted in the extension of the primary to th: secondary
hase, The academic inclination, however, was of a very low
level. The mdd 1%k centmy secondary school edcation in
South Africs was stwongly influenced by the Cape Boavd of
examirers instituted in 1882 [8]. In 19i6, the Boood was
reconstitited assuming the name of the Joint Matriculation
Board (JMB). It was entrusted with the responsibility of
mmng the matriculation esmination for University
entrance examinations in South Africa. In practice, however,
it also served as a school leaving exmination [9], catering
for the neads of the various racial groups.

As pert of its function in th> control over all matriculation
examinations, the JMB had to draw up syllabi and stipuiate
regquirements for a pass. Missionary Secondary Schools
foilowed the JMB prescribed subjects in preparing their
Matriculation classes. In 1918 candidates had to write three
subjects sejected from the following:

1. (&) An official language on the A grade;

(b) Iatin;
(¢} Hattmtics, including
2. : Cl’le Seiance;
3. Two Ffurther subjects, one  being either,

Greek or history, selected from a list of
eleven subjects [10].
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Unfike missionary saconfary schoolss in the Cape, those in
Natal and the Tramsvas: folle 2 the JMB syllabus in history
[i1]. [The Cape Micsicnary Secondary Sawols, €.q. Healdtown,
Lovedale, preferved the Cape Education Department’s Senior
Certificate]. The Orange Free State did not, at this stago,
maks any provision for such “unhecessary® sophistication in
the education of the Native [12]. There wers no matriculation
facilities for Blacks in this province. It was the Zeitgeist
of the area. The most comonly used textbook for
matriculatim exaninations was Howes and Mandellwote’s

[f.ms:t: Ellbllshed in Mll 192?1. mm:mAfrAthsm
has no specially assigned section. The Chapter dealing with:
The declining years of the DEIC at the Cape, depicts the
Hottentots thuss :

The Hottentots had never besn
warlike and since their movber had
been very mach reduced by smallpoy
the whole Kaoo belt was
comparatively free from native
maraxiers [13],

The first contact with Nati. 5 (Africans) is confined to a
short paragraph of Howas and Mandellxote’s textbook referred
to as "Irouble with Natives®, In his report Covermer J. Van
Plettenberg [Cape Governor fram 1771 fo 1767] u.ited that the
only serious troutle was cansed by Bushmen and Xhosas on the
Eastern fi ptier [14].  In similar vein, the first encounter
betwoen trekboers and the Xhosas is described by Fowler and
Smit [MMMMMM1W fwfmqmratmg
a friendly atmosphere:

The mting_at_t:m and Bantu
stopped further BEuopesan apetsizn
eastwards, for the Bantu proved to
be ﬂnmwgmyotm
the native races “™at had yet besn
axonterad [15].

. i

The language used in the two textbooks veferred to in this
section is couched to creste attitudes towards "marauders®

-I'-u
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- [Pilfering plundermrs] in Howes and Mandellwobe and

"fomidable enemy* [dreaded and hostile] in Fowler and Smit.
what is discernible is the division into an Yus" and "ihem"
sypdrome in the interpretation of the events. Whilst the

white settlers were depicted as carriers of civilization and

pesce [16], the Africans were labelled as the perpetrators o:
warfc © amongst their fellowmen as well as against the chite
sebti-ry {173,

The portrayal of Africans as being hostile to peace ard
inclined to genocide, uwxderpinmed the view of Black
inferiority inculcated in White children. It afforded the
white settler a welcome and propitious opportunity to couer,
tame and civilize the wild and waxlike native {[18].
Concomitantly the textbook promoted a view of the inferiority
of African culture and valués, st against the myth of white
sipremacy.  The message that came through in the JMB syilabus
of the pre-Bantu Bducation era was:

fmeminmpicsmstmywmg&mlsmpeofmrk
expected  in ﬁ:elgsommunmnuisw:{syllamsm,
in broad outline: |

Section a: South African Histavy, Jp.ma 1775-1910:
1. mmmmwmmmm at the Cape:
g~155  economic  and  politieal conditions

)evuling in. trnsattlmmaxrimﬂnlast,
mofﬂﬁummy

-



2. e eotfect of the Americen War of Independence ard
the French Revolution and Revolutiona: @ Wars in the
cape, -

3. Pericd of Transition [1795-180617.

4. Constitutional develoyment in Sout:h Africa up to
1872.

5. The main facts of cur political history o.g. Native
Policy: extension of Furopean kourdaries: the Great
Trekk and the establishment of the Boer Bereilics:
political melations of South African States and
Colonies with one another; the events leading up to
the Anglo Boer War. '

. The influence of edonomic corditions on South
7y Africa, mainly after 1860, with special reference
t6 - agriculture and stock farming, mining,
. transportation, traffic and commerce, in simple

]

7. ‘Ihe rovement. towards union in South Africa during
‘the latter half of the 19th century and up to 1910;
«  the South African Act {19097 in kwoad outline [20].

Pupils in both the Black mnissionary secondary sudioels and
their counterparts at White [rivate schools; such as .
Michaelhouse, Hilton, Bishops, St. Andrew’s, St. John’'s amd
others, went throagh the wuntent f the matriculation history,
based on the syllabwiy octlined above, without any known
disruptions recorded in the history of Black Secondary
Schools.

The impression of Blacks prior to Bartu Eheation, was that
ﬂmuttiu.ﬂegfm* nissionaries in Black secondary schools

- -



had the hidden liberal aim of vaking the Africans the equals
of other hman beings [21]. The missionaries contervled that
there was a conscience ardd light among the heathen on which
they [the missionaries] should build r22]. This liberal aim
formad the rasis for thelr approach to the content of the
history texthooks that used disparaging language. The puplis
could address issues openly during debating sessions at
inter-school contests, Burt r, pupils were aware of and
- acvepted the fact that the missionaries were not part of the
govermment authority[23]. Any protest relating to education
would have been directed towards the missionary in whose
detemination the pupil and the parent would likely be
- affiliated, While the schools fell mnder the comtrol of
nissioparies, the Africans mberl:amai the mrobability of
being potential equals of whites [24]. [This argument
preciudes resistance in Black oducation emanating from issues -
such /" nssaults Ly White staff on Black students; foroed
minuel “Jabour; abusive language; the food question from
parents and political organisations. These have been
exhaustively ressarched elsewhere, and do not form part of
this research report].

The use of a common syllabus in the teaching of history, and
other subdjects in the general emriculum of African schools,
was opposed by many White Scuth Africans, perticularly those
imboed with a deep sense of Afrikanerdom. In evidence before
the Welsh COomission of 1936, it was ¢learly stated that the
mtive should be given "an education which will keep him in
his place" [25]. Althoush the Welsh Comission itself did not
sutucrihe'bo‘theirvia-r, it nevertheless represented the
approach of the National Party, which came to power in 1948,
Comequently, an education with a owmriculum specifically
designed and developed for a ’dominated and subjugated African
group’ had to be formilated. !\rﬂlﬂrjustiﬁmtimfortrm
iGea of a particular educetion for the African was
strenythened by the sc~called differeivt aims for the African =

-7 -



child arr. *he White child, That view a5 expressed in evidence
before th “=lsh Commission thus:

Te aduwation of the White child
preperes him for life in a deminant
society and the edontionn of the
Black child :‘."ar_a subdrdinate
society {26].
It was that view which underpinned the attitude held by the

ideoiogues of Afrikaner Nationalism in the years preceding 1948 [27].

By 1948 the Christian National Education [CNE] policy had already
een  formulated-spelling out the ideology of the Afrikaner
Nationalist with regard to education, including African education, as
indicated in article 15 of the policy: -

- #We beileve that the calling and the
task of Wiite South Africans with
n vegard to tom mative is  to
Christishisme him and halp hin on
cultirslly, snd that this calling
and task has alrveady fomd its
nearer Focuwsing in the peinciples
of trusteeship, no eguality and
sepegetion .... In acoondence with

Wi+ this type of ideclogy, the shift was swift from the use
. common syllapl and apptmchag of the missionary era to
enfarced ethnicity, which ocould be reinforced and esphasized
through history, [Vide active History Standard 10, “the vhites
regarded the Black peoples in South Africa as separate
ethnical Mtic%ulmimﬂnmmmxlymﬂ
;nrtially im;erw with Whita society™ {291 among other
subjects of the scheol oxriculum, The exploitation and
donination of Africans by the ruling vhite group becems me

- §-
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marked after the, systematic introduction of the Nationalist
Party’s apartheid programes from 1948. Part of that prograrme
was the introduction of Bantu Education in 1954, as a separate
education  exclugively for  Africans. Through  the
isplementation of Bantu Bducation fror 354 to 1975, Africans'
experienced the application of '~ _AE ideclogy and polz.cy.
‘ihe policy of ethnicity is still emiusized in )

C.3. Joubert’s Histor: for Standard 10 (1986):

e remg'nitim ‘of ethnic
mtimnlim Each and every etinic
wit;lrlmm lav:ﬂtha full
iteelf as an aitonomous unit within
itsumstuha[%}. '
The Christian National Bducation [CNE? policy is regarded by
the Calvinist Afrikener as being the i 'is for his worldview __
to formilate attitudes and a philosophy ¢ ducation. It was

not swrorising that when D D.F. Malan‘s National Party

govarrment: - the £irst to consist of Afrikaners only [31] came
to power in 1948, itwasmidemdmyﬁotakaacloaer
lod:atthemmtim;rwidedfwm To support the
writer’s view -that tho CNE policy was an important factor in
the  aducation system designed for Blacks, it will be discussed
in conjunction with the Eiselen Comnission Report of 1953.

e background to the CNE policy dates from 17th ceniury
Holland where the state, the church and the school were
closely identified [32]. . That it unfoided in a
different character in South Africa, mey be ascribed to
. various enviromental circumstances after Jan Van
Risbeeck’s sittlexs had found their footing in South
Aﬁﬁm,aﬁﬂi?@e.ﬂ w,_itnmﬂwmof

R G
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this study to delve into the nuarvws of the partioudar
type of CNE policy that was finaliy published as a (HE
manifesto in 1948, Through the afforts of Professor
J.C. Cpetzee and a comitbes assigned o synthesize
Afriksner thinking on the relationship of the school to
ﬂustatemﬂtaﬂnm,ﬂmm“sm
available to Afrikanerdum [Foderasie van .irikeanse
Kultwevereenigings Instituut vir Chiristelike Nationale

Ondarwys, Beleid, Jchammesbarg, 19481 (33). The:

appevach of the Mnmmmﬁ:mmfadmtm
Calvinistic world-view, which - :

tends o stress in  his
educational theary the
 foonservative’ aspect of
T adacational . Gynemics | ...
- because the chiid has in Adam
failen from Grace, edacation is
concernad " with the restoration
ottbammzmqemhin{:m

[Suffice to indicate that nlx‘.h has been and will be
) written ¢n thiz aspect of the ONE policyd.

In arder for education to restore the ‘Divine image’ in

the child, it is accepted by ONE adherents, who view

education as gm,mmmmﬁlﬂmm

be directed in his growth development by the educator

towaxds an ddeal i [y the Afrikaner
aducator/educationist] The  potagonists of ONE
balieve that they are divinely ordained to implamert
Article 15 of this manifesto [referred to earlier] with
regard to the edxation of the Baptu. “National®,

. accopding to Benr, was seen as a love far one’s own C

aulbure and heritage {35]. This ideoclogical stance of
the ONE provided a pointoqunrhmfwtmmselm
Camission, set up in 194%. o

_ g -
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Twe mobew sthy events took place in 1948. The Nat:.mal

-Party Goverrment came to power in the Union of South

Africa arv® e wistian National BERwation Policy
manifesto .as published. The following yvear, 1949, the
Bantu Bducation Camiscion, under the Chairmanship of
Dr W.W.M. Eigelern:; was set up on Native Fducation with
very significint terme of refevence {[36]. Believing
that schooling msanessentialmofttingingam
apartheid, the Natwm,a Parcy mxmﬂaﬂﬂm

mmaaim with tha wllowmq

[371.

Dr Eiselmn, a mmm was deacyibed as a strorg
mmxm: or the rww’ apartheid policy, add the
separation of heterogenedis groups  into searate
socio-economic inits, inhabiting different parts of the

¢ country each enjoying in its own area full citizenship

rights [38]. The Coomission concluded that:.

m,mspiuotmmmmmm_i

mmmum t!nta.trimwm:igimwidam ito
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.~ the statecshould take

the Comission] showed "an estreme aversion to any
ecucation specially adapted for Baﬂtu" 1401, in ts
general  conclusicn the  Commission” ;ﬁde a strong
recomendation that:

mmﬁm@fwm

When the report was presanted in 1951, it wagmnot
difficult +to identify certain Chvistian National
Bducation [CNE] statements, beliefs and prejudices.
Some of tie main recommendations of the Commission‘s
report ave in iine with artiqla 15 of ﬁﬁ}swﬂmnifasto.

- Mother-tongue msthethebasisafmmmum_' "
and teaching;

mum‘;

- the Ffinancing of MNative mummtmtbeat
. the cost of fedite Bducation;

- the btwo official languages, i.e. Afrikaans and
English, mst be taught :ssubjectsbacausethey
areofficu.al languacges {421,

G £

In thmm,mcmimimmmmtiwedmtimm_
ba an .mtml part of amrefullyplmuadpolujrbf
segregated socio-coorkmic devalopment . of the “Black
pecple [43]. © This parception was in line with ONE
policy, "that rative education and teeching must lead to
the development of an independent self-supporting and
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f—mintainirﬁ- native oommuanity 4431, or H.F.
Verwoerd, then Minister of Native Affairs, utilized
this report to criticise Missionary education.

According to  him, missioary . ‘sducation contributed
towards the destruwsiion of.. Rantu cidbure and
detribalising the rati:. In his view, the cwrricoium
and wractice of Miosicnary education had failed to
prepare Bantu children for their station and service
within the Bantu Commmity. "By blindly producing
papiis trained on B WMI,’&EQWW%
mtedamummwthatﬂwycwldmmyposts
within the Europesr mﬁty despite the coumtry’s
policy of - ‘apartheid’ [45]. ' Consequently it was his
department’s policy that.tly.s edu:a*:im of the Africans
should have its roots in this "Native™ arses. {(hcmelands)
apong the "Native” conmmnity [451.

The Eiselen Commission had fourdd no inhevent difference
between the  ‘Bantu’ ~hild and the ‘European’ child, lwut
in its final recomwerdation, it aligned itself with the
AMrikaner’s ‘basic attitunde and philosophy towards
. education ~ CNE manifesto.* In the main principles it
stated ttmt'.z : '

mﬁnmmoﬁﬂuuﬂ.m&

of the nmtive, we
belisve thet " it is the right
i task of the state, In
ocoliaboration with the
Christian FProtestant coinirchas,

mative tndﬂng foross [47]. Sw e

e mi&immﬁimaﬂﬁumwimi&a
of what anxnmmmmmm ‘THis ideal was
. perceived by Blacks as an education system faxrmulated,
mwmm&t&ammm&
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culture the opportunity of determining the fate of the
Biacks in South Africa. What eventually issued from the
Eiselen Commission Report, was what became the SBantu
Diucation Act of i953. This will be discussed later in
Chapter 2 of this ~tody. N o
By ignering the lack of inherent di:‘erence between the
'Bantu’ child and the ‘Eurcpean’ :hild, .*he Riselen
Commissicn fell. in line with the attitudes of those
Afrikaner South Africans who argued that Blacks were
inferior to wWhites [48]. After the Nationmal Party
election wvictory of 1948, this /inherent difference’ was
emphasized in many laws passed by the White Parliameit
to rule the Blacks. By introducing a policy of ethnic
soperation amorgy Blacks themgelves, iased on
hittorical’ facts, the White National Party government
raised Riack suspicions regarding the credibility and

abjectivity of the South African history taught to
pupils in Biack secondary schools after the introducticn

of Bantu BEducation {49].

The role of the ’Life and world view of the whites’ in
the C(NE article 15, comtrasted with the Eiselen
Comissicn Repcat’s ‘education of the Bantu dictated by
behaviourr patterns characteristic of the Bantw/
recommendaticr, introdxes a contradictory dimension.
The writer conterds that the (IE’s menifesto was
designed to justify the Afrikaner’s view of the
superiority and downance of whites and the Biselen
bomiission Report formlated the vehicle - Bantu
Bivation - to imimtmmwtsmﬂﬂimm_
mard festo’s a:cticla 15, '

v . . A
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important in incellectual preparation as an understanding of
our historical ots is essential to provide a betver
rderstarding of the present.

“‘mﬁary ‘schonl p:pils nead some insight into historical
reasons for the present pogitica of the African people. 1t 3~

imporrant for them ko find oub how and why resh thitex rame o

view Afristvc a3 ol lover status. The view of black
jlnferiority.' has licng antecedents oand was deliberate -
inculcated  in White childven through, inter alia, the
textbooks they used at schools. ‘There are mumerous historical
examples of this. One in Hugh Inyan’s Oy country i An

Flawertary History of Natal, published in 1909,  His

description of the Bantu as warlike and beliewe: in Ysilly
and childish" magic and dreams [50], is fairly typical of the
ethrooentric views of ‘the permd. Arcther example may be
fort in a lithle pmmer, Peeps at. Ma ath Afe
by Dadley Kidd, published in l:‘nglmd in 1910, Amorg the
wany offensive zuixd racist observations in this book ave the
Followings

Black children are the wmarriest
little crestures  alive, arsd



It is essential for secondary school pupils to find out how
the “.hains of ‘enslavement’ which must be broken, came about.
I iz also of great importance § - the pupils to discover to
what extent the personal viewpointz of Afrikaner South African
hist v writers’ tend to play down the accounts of past events
relat. <y to Africans. It will be further argued in this
research repart thec the study of history as a sche " subiject
mi . have sufferal =z deciine in popularity dve ., among
other factors, the roason that after the reaction of 1978, in
Soweto and oountry-wide in education. the responses of the

Department of Bantu Education were not seeh to

Enriching the live: o .ue-p.q

by  deeper insig!xw ha
achievesants . and balmvimr of
mankind [523.

As hisscory offers an insight into society and its problems not
available to the mmmm:yobsem, it can ¢lainm a major
role in any liberal and progressive education [53]. In its
post -~ 19?6respo¢m, the Department of BElucation and
Training, the state body responsible for Black education in
the Republic of South Africa, mede no attempt to introduce the
aspect of insight in the teaching of history. The Black
sacaﬂary schools were instead perceived, throuwgh their
history tesching, as failing to stem +the flow of racial
prefudice and stereotyping which some of the White Afrikaner
historians were inculcating in the White children through the
South African history interpretation tound in  history
taxtbooks [5%].

This perception is apperant in the justificstion of the policy
of separate developmnt in Achive iistory. Standand 10
[published in 1980], a textbook designated for use in Black

. sSecondary schools:

he policy of soparatse developmnt
isorimmmﬂuputm
prasat. and the fubuwe -

P
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-  ft is bebed on the traditional
: mpluofmtim

= it is designed to changs the prusent
sovisty into various national croura

by weens of legislation t.l:atwill

viewsd against the background of the countrywide turiulence
and turwoil - in black secondary schoels in 1985-1986, the
- policy of separate amlcpnmtmsmmwessml mﬂmclam
mdebytheauttms Imtead,:.tewkeddaep—seatm
rvesentment and rejection. Related o ﬂieqmstlmofrg‘he
credibility afSouthAfncanhistmytaugﬁtatblackm&ary
schools, is the idecioyical racizt interprecation conveyed in
one of the standard 10 history textbooks reccmmended by the
Transvasl @icskion Depertment [TED], which caters for White
govermment pubiic schools [56]. The content of

C.J, Jobert’s History for Standerd 10 {Third editicn,
published in 1986] was accorded the following reveption by a
rooncerred white history teacher! in one ¢ the many articles
that appeared in the media regarding this textbook:

Itisinmiaﬁmuuaﬂ
mmmmmm

m&g ﬂnhladummmm,m
with this the lcss of life attercent .
o such wars, 'm:l.umprtiauarly .
T
hmmdapum" {p.282) [57}.

- 17 -



Linked with that perceived slanted interpretation of South
African history, is the intensive programme to apply the
_policy of separate development and domination by the National
Party govermment that was characteristic of the period between
1956 and 19875. Cemtral o the govermment’s ratiorale for
. separate development was the implementation of the ideology of
apartheid.  Concerted coutrywide resistance by Africans
helped focus atbention on history teaching in Black secondary
schools. The events of resistance ranged from parents’
protest mestings in‘Orlando at the summary disidcsal of three
teacherz from Orlands High School in 1952 {58}, to perents’
school boycotts., - These took place in the urben aveas of the
Esstarn Cape and the East Rand townships in 1955, following
- the South African government’s control over Black edixation
syllabi. The syllapi, which becsme operational in 1956,
Stressed chedience, 'commmal loyalty, ethnic. and nstional
diversity, aamliastmwmmofaﬂmswialmim
which identify with' rnral oulturs [59). Amcoxvy legislation
pamdfcreffw‘tmem}.ofﬂwmam E

The Native ZLaws Amendwent Bill of 1957 -~ vhich
apowared the goverrment to prohibit the holding of
classes, entectainmsnt and clanch services if they were
/ attended by Africane in White Group Areas [60].

»

*  The Extenwion of University Bducation Act of 1959~ this
mde peovision for the establisiment of ethnic
University <olleges at Turfloop [Soctho-Teware], Nooye
{2aius]), Durbsn-Weatvilile [Indians], Westeen Oape
[Coloarade], Port Hare [Xhosas] [61].

The 1950’s tock the full thrust of the Natives Resettlemest:
Act of 1954 |effected between 1955 and 1968] relocating Blacks
from their-old-esteblished historical bhomes, inter slia from
the Viestern areas of Jcharmeshburg [Sophiatown, Newcliare amd
Martindale]l ... to the present Soweto, from Iady Selborne resy
Pretoria to Gararkuwa, from Cato Mancoy near Durben to Dmlazi.

- 18 -
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During the same period the Bantu Self-Govermment Bill of 1959
ensured the termination of elected African representatives in
the South African Pariiament. It was designed to establish
self-governing ‘States’ of Blacks which later led to so~calied
independent states [Transkei 197&\, Bophutatswana 1977, Verda
1978, Cisk~! 19811.

The South African history taught at Black secondary schools
could not be left unchallenged in the face of the charges that
were  taking place in South Africa and neighbouring countries.
Shortly after the famous ‘Wirds of Change’ speech delivered by
the British Premier, Harold Macmilian, in the Whit: South
African Houses of Parliament in 1960, denigrating the Nacional
Party Govermment’s apartheid policy [62], the following
countries were decolonised: Tanzania ([1962], Kerya [1963],
Zambia [1964], Malawi [1964]. Although it was not until the
1970’8 and 198078 that Mozambicue [1975] and Zimbebwe [1980]
independence, it was clear that this would materialise.

Bolstered by these developments, the Africans’ political

consciousness was givén a fillip. The Whites were debating in
their parliament sbout the future of ibe Blacks [63] who were
abeent. The African Nstionel Congress (ANC) had a
nisnderstanding with the Africanist Wing of its member-ip
over the Freedom Charter of 1955. Eventually, in March 1959
the Pan Africanist Congress (PAC) s formed, adopting the
Youth Iemgue’s Frogramme of Action ard the Defiance Campaign
as their main points of reference {64]. Vying for membership
from the masses, both the ANC and PAC chose to demonstrate
against the pass laws. Pre-empting the ANC, the PAC decided
to hold its demonstration at Sharpeville on March 21 1960
{65]. ILanga in Cape Town, also saw demonstrations on the same
date. The Sharpeviile clash with the police left some 67

perscne killed and 18¢ injured, whilst the langa demonstration

resulted in two killed and 49 injured [66]. The effect of
these events'vas to rouse politically-minded Africans

o G -
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countrywide to carry out demomstrations and protests. A Black
rationalist movement, Pogo, was cne cutcame of the Sharpeville
erigis, Its influence was “ilmense as, amny others, it
attempted to assassinate Kaizer Matanzima of Transkei for
having accepted so-called seif-govermment in 1963. The
National Party govermment’/s resction to the sharpeville ard
lange episodes was to declare both the ANC and the DAC illegal
1671 '

Significant at this stage, was the phasing out of structures
vhich, to Blacks were beginning to be held in high esteem in
their history, although considered of no historical importance
in the Scuth African history taught at Black Secondary Schools
and countrywide. The ANC was one such structure. This was in
- contrast to what obtained in the White Comemity. The Whites
. participated in decision-making, blacks were completely
| excluded. = An example of this is the Referendum Act of 1960,
| after an intepsive and acrimonious campéign, the result wes a
- orexord poll of 90,5%, with 52,20% votes cast in favour of a
republic [68]. In effect the republican constitution was
approved ‘by the vhite Parliament in April 1961, and on 31 May
1961 the Republic of Soutly Africa came into existence [69].
Responding to this wmove, the aflicans called for a
stay-at~home on "Republic Day®. An PAll-in African Council®
wet in Orlando and iater in Pietermaritzouvy, in spite of the
suppression of the major political crganisations [701.

The events which were taking place at the tims, were contrary
to what was being tamght at the Hlack secondary schools.
Demination and suppression of Africans, constituted the main
themes of the South African history textboois used in Black
secondary schools, as will be showm in Chapter 2. Teachers
occasionally found themselves under pressure from Black pupils
on certain issaes relating to Scuth African history. This was
espacinlly so when life imprisoment was imposed on Melson
“andela and others for challenging the laws [that were being

- 20 -
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passed by the Natiomal party qoverrment] which Blacks perceived
as discriminatory and oppressive to them [71]. The pupils were
dismayed at the persecution of people who were perceived as
raising germine guestions about the position of Blacks in the
South African context. Old-established homes were being
demolished, segregation was being enforced, not only between
White and Black, ut even between black and black. In the
majority of the history toutbooks used in Black secondary
- -schools, Blacks were pot mentioned in positive terms, but were
being regarded as a ‘poblem’ to be solved by the khite
goveenment of the National Party. Boyce, in Europe and South
policy towards Africans as follows:

It is not surprising that in the
early years of <the Republic’s
aistory the onative  problem
pesente’ itself mainly as an
external one requiring only
defensive meamnes, and that the
Commandant-Genaral should have been
regarded as the person most
competent to deal with the problem
Frdle

- According to history teachers with post 1976 experience in
Black seocondary schools, pupils were questioning the seemingly
minimal contribation, by Africans, to the development of South
Africa, as gleanad from the South African history in the
tetinoks ussd. Rpils were shocked by the dexvgatory ternms
used in deicribing issues such as ‘influx of Bantu’ into urban
areas, following the discowvery of gold [73].

They have becoma detribalised, and
in this process they have lost
toach  with many tribel customs
whith hai a stabilizing infloence
over their lives. The urbanization
of the Bantu people has Ccreated
many social and economic problems
in their 1ives [74].



Seen against the background o©of the events of the period and
the coountersction of the africans towards what was viewed as a
grose  invasion of thei fundamental and natural rights, the
South African history found in the textbooks quoted, couid not
‘offer an insight? into society.  Weighed against the
assumption that:

History is omcerned with the
totality of nman experience, past
and present, incinding every

conceivable %trace of all pest acts

and ideas of mn [75].
The history of South Africa as taught in Black secondary
schools can be perceived as wholly and heavily eurcceritric.
To a history teacher of the time, Mr Rabotapi [referred to
earlier], the signal red lights were flashing, warning about
the se:imdmbtsthatmbeﬁgexpressédbyblm
regarding the authenticity of the South African history taught
to Black pupils in Black secondary schools.

Missionary education in Black secondary schocls  offered
‘syllabi based on the IMB curriculum. As a result, the South
"african history tamght at these schools did not differ from
what obtained at wWhite Private schools attended by white
ppils. Subsequent to the Eiselen Ouumissimrepartinmﬂ,
the history taught to Black secondary school pupils had to
trderge changes in keeping with the socio—econamic political
structures in the country, which followed the ocoming to power
of tihe Natiopal Party in 1948. These changes were part of the
kbwoad apartheid ideology in which Blacks had to "learn how to
prepare themselves for a realistic piace in white dominated
society". [76]. The result of the Eiselen Camission report
was Zantu  Bhucation®, which was implemented in 1954, 1In
Chapter 2 the Bantu Bducation Act will be discussed as a



backoroond to the South African history that was taught in
Black secorndary schools after 1954. According to Colling
and cChristie, some liberal analysts regard Bantu Bducation
as the "greatest piece of ideological manipulation of the
youryy since Hitler" {771,
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1.

TYE BANTU EDCCATION ACT

fhe Bantu Bducai ... Act [Act No. 47 of 19531 was passed by e
White South Africin Parliament in 1953. This was bavely five
years after the National Party gowvernmeni had come to power.
The ict, which followed in the wake of the Eiselen Commission
Report, ouve expression to the main ideas embodied in the
Report f{1f. in the main, the Eiselen Comission’s mator
recommendation became law.  Ackermarm describes it as "the
watershed in the omtrol of educaticnal services for Blacks in
this comntry"™ [2]. The Jeint control in the hands of the
missionaries and the provincial education departments was
transferred to ° bocome the responsibility of the Centxal
Golermment through ifs Department of Native Affairs. The Act
stipulated that all Black schools would have to be registered
with the oovernment. This registraticn would be ak the
discpretion of the Minister [3]. According to heistie and
Colline sState control over Black Bducation meant that
schooling c¢ould be used o support other state policies, and in
particular, the homeland or Bantustan policy {4]. Stating the
aime of this separate sducational sysbem for Blacks, Dr H.YF.
Vexwourd, then Minister of Native Affairs, said:

mummmmm
maﬁmm it
cannot wme it

the spbere in thay live, I
Just want o remind honourable
membiee that if the Native in South
Afxica today in any kind of School
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tha he will live his adult

life under i policy of sgual rights,
Mismkirq\\higmstm

w aim iz that
mw:ius in Africs will
improve, \ t ﬂﬁn aducation

will noi leun to opposition on the
‘part of the nms becaose the
, dissatisfied products of the wrohy

= systen
with the Raopean Corsemity [51.

The transfer of control provided inter alia for the following:

the esteblishment of three types of schools ~ State, Bantu
Omenity and  Semi-state-aldd  [inciuding missionary]
schwols.  In spite of the provisions of the act, the Minister
had to approve the establishment in writing. Schools would be
illegal unless they were registered or exempted from such
registration, which couid be cancelled if the Minister was
satistied that the existence of the school was not in the
interests of the Barntu people. ' Overall, the Minister wes given

very wide powers !:omnkemgulatiasqwefningmwntrolof

schools, conditions of sexvice of teachers, syllabi, tedia of
instruction and school funds [6].  On the 1st . mmaxylsa's&,
Bantu Education peceme the responsibility of the Depariment. of
Native Affairs., Fowr years later, in Octcber 1958, a separate
Department of PBantu Sducstion [BED] was  established,
Addressing the Semate on 7 June 1954, Dr Verwoerd gave an
indication of how he saw the aims of Bantu Blacation as well as
his vision of the role of educated Africans in the future., He
regarded the Bantu Fducation Act as a means of transfarming the
education for Natives into- Bapiy eduwcation in tha following
words:

.
e,
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usefulness of lsbowrers ... Mye
institutions for advanced education
in uben aress are noc desired.
Peliberate attempts will be made to
koery  institutions for advanced
education awty from the urkean
awirorment and to establicls them as
far as possinle in the Ratiwe
reBerves., It is the policy of ny
department that education would hnve
its roots entirely in the Native
aress and in the Native erwirormpnt
and Native comumity ... There is. no
place for him in the RAwropean
Comvamity above the lewel of certsin
forme of labor.  Within his om

European -

- allowed to graze [7].
To conform with the stated aims of the Bantu Bucation Act,
syllabuses bad’ tabedebm:mmdmrallstbjwtsmtha

cmrimlm, including mgl:ury {aj.

Among iﬁ‘he minmﬁbasicaimcuﬁainedinﬂwstmmgQarﬂ

' 10 history sylisbus, were the following:

i)
ii}

iii)

In cintrast wiﬂat)maimnmﬂmmmimdinﬂmhisﬁo:y;
syllabus of the fransvaal Bducation Department [in use in #hite
pablic/goverrment schools in t:mpcuvimeof‘mumaal‘in

'Ibteadzthewpilthehistmyofhiscamtry.
To teach’ the pupil how the conduct of public affairs in

his own country has evolved.

T teach the pupil the history of such merjor events
 which affect 1life inmmicah:xiay 193,

which the focus is:

- 17 -



 (a) To help the child to understand that nan’s existerce is

meaxﬁanul and that be lives in an ordered scoiety.

(H) 'Ib gu:.de the child towsxds self-criticiem ahd
E-understanding in the light of tne actions of man in
the. past:

() To help the ppil to realise that matters that are ¢

- value to his time, such as fresiom of worship, political
development and independence, e won by previous
genexations threwgh ghwe o o sacrifive.

(d) To develup = historical sense, that is the develomment

]

Sf an undeystanding of the mflm:eofemtsmymr

m,mwmpaopleandmthemldmgaﬁral{mj

In the B&aimf(i),ﬂwpapilsammmﬂnhismu:yﬁmeir_

country, which in this particular case refers to a homeland

[Bantustan]. = Its ocounterpart in the TED, aim {(a) approaches

the ppii’s faculty of comprehending the meaning of man’s
existence to perticipate in an crdered souiety. The pupil’s
life has to be 5o ordered that it has a meaningful purposs.

'_'me qumtion that emerges is, why should pupils growing up in

the same ocountry be exposed to dissimilar aims in history.
whilst in the case of Blacks [BED}, pupils are channelled to a
limited viewpoint, that of the TED introduces the pupils to a

_ wider world view., The second 1 aim (h) endorses the argument

mde with regard to the first aim-ihe pupil is acgquainted with

public affairs.” Tt is quite ¢lear ti»t, in keeping with the
Biselen Csmission recommendations fro Black education, the
public affairs and their devolvement’ indicated here, refer to
the Bantustan traced from the traditional chiefs of the Blacks,
in order to justify the need for meparatenese. Yet, in the
TED'e (b) aim the pupil is Mhmofwﬂuﬁtarﬂmgam

_positimhgnimelfintmm;mottmm&cmw

farebears in. the pest. As the Socuth African history testbooks
T



are coverioaded with Afrikaner herves, this pupll grows up with
an imbalance of his ancestral domination in South Africa. The
third (iii) BED ainm relstes to major events affecting life in
| South Africa in present times. In terms of the history
texthooks on South Africon history used in Black secondary
schools, the major everis were not chosen to bringy into focus
the contributions wads by Blacks. Instead the dominance ard
© superiority of the Afrikaner loom largely in the pages of the
history textbooks, The TED!’s aim (¢} emphasizes norms and
values cherished by the Afrikaner socivty.

In this mamer the Afrikaner pupil stands as the rightful heir
of the resc roes and benefits of the country for which previous
- generations strugyled and sacrificed their lives. In the chain
of continuity, he has to be the exclusive custodian of these
norms -and values. The writer views these differences as being
in line with the ideclogy corveyed through the policy of
Apartheid. The main thrust of that policy being to domirate
the Blacksmdperpetmtethairstmﬁmtim. :

As parl: nfﬂareae&dzmﬂertﬂmfwﬂﬁsmt,mwriw
interviewed retired teachors who taught history dwring this
pariod, 1954 to 1975. The two zets of ains ewvoked the

foilmﬁ.ng observation from some of the intervieweas: the Black

secondary school puplls from the 1950s to early 1970’3 became
soeptical and questioned the Scuth African history in teres of
learning the histary of his comtry- ‘his country’ indicated a
‘nomeland’... Whereas to his white counterpart, it referred to
his land won by previous generstions thwough struggle and
sacrifion for the whole of South Africa [11]. With regard to
-the secor " aim, ﬂnopinimoft}mwﬁmﬁﬁtmﬂs

. in Black Secondary Schools perceived a orvmtry fragrented in

its conduct of public affairs. There had always been a Native
Affairs Department [NAD] and later /Bantu development; which
'mtramf'qrmdto'mmlmﬁm" separated from other
roacial groups [12]. In terms of the third aim, pupils were

Ll



expected to be taught major events which affect life in fouth
Africa. © The prdjen posed was, what the nature of such events
should- be, ammmatcrmeria “ore the events selectad to Le
clagssified as 'ma;or" o the exclusion of those that invelved
Blacks {13]. Atkinson’s argument on values influencing the
choice of topic in history is apgropriates

ewsen extra-historical , noral,
political, religious, in short lit‘e
valuss-must  exeart influence in
history, thet is in zelation to
choive of subject matter and the
point of view from which it iz
studied {14}.

History of Scuth Africa was utilized to comvey ‘valves’ vhich
acoorded w;th the policy of separation and segregation-the

" Native had to be edwcated to know his place for appropriate

work ethics, attitudes, and willingness to participate in
capitalist exchanoe reistions [15]. This will be illustrated
later in chapter 3. .o

'
The introdpction ofmmdmmsagadﬂmmmdof
the ideclojy of apartheid through schooling. As this affected
the Arricmns in the hrosder socio-political and economic '

\‘\

 traditions of their lives, there was widespread opyosition to

Banty  Plwation in the 1950’s. Tt developed into open
political ebellion in a few aveas [16]., The rebellion tended
o be spartancous and sporadic, rather than organised., Levin
seee the legislatici: and implementation of Béntu Biducation as
signifying # process of class struggle:

aat ivptie:l" ?cﬂumuwmity
& specific political ideclogical
'ifcl::it of tha ensential contradictory

[ | -



2.

The writer oontends that by implementing some aspects of
separate developwent through the omtent of South African

. history  texthooks, portraying Blacks as  insigniricant

participsnts, was a deliberate attempt o present them as
fourth class citizens of South Africa. IU will be further
argued, later, that the themes in the Scuth African bistory
textbooks used in Black secondary schools contain pen. . stions
that underline ideclogical msnipulation of African people as a
strategy of maintaining white domination and oppression of the
African people. Although the syllabi introduced were said to
conform  with what the National Party Govermment referred to as

the nature and needs of the Bantu, vehement reactions to Bantu

education were widespread in the foin of protests and school

boycotts {18].

General Black resistance to oppressive laws and ncts, includirng
Bantu HEdcation, has besn well documented in publications by,

,-mm,mammmmm

pblidwadmlenla, mmmmmw
Scuth Africs sinas 194%, p:mwnainmas. The latter deals
with Black protest ard mistmmm&withinﬂmmad:
population from the end of the Second World war [19], whilst
the fmﬁrmmimmﬂnatrmleormmmmr
freedn at ‘the time of their first contact with Whites in the
isth century, arouxi the 1750's {20]. he organised African
teaching profession took the full-blast of Verwoerd’s
chastisement in his Senate speech of 1954, when he reacted to
the toachers’ siogan of "equl pay foar equal woxrk" [21].
Tooxgh  the country-wide parentsa’ boyootts of 1955, Black -
parents demonstrated their reeistarce to Bentu Bducation.
Parents were not strangers to popular involver 4 in education

- 36 -
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issues. Predating opposition to Bantu Education, parents had

‘peen active in a mumber of local African initiatives in
 starting schools entirely “ndependent of state assistance

[22%.

2.1 CHERCH VERIS THE JTATE
. The inplications of the kbantu Education for missioury
control  of Black schoels can he divided into the
following options:

- Curches to  retain their
s tols and hostels as private

- Ciurches to vetain ocontrol of
their schools as state — aidad
imstitutions with the subsidy
redaoced +to 75% of the salaries

Camd  cost-of-living alloweances
of appreved teachers;

Without directly stating that misaionary 'activi.ty should stop

forthwith, the pressures hrought to beer, tolstered by
restrictive measures ard conditions, enmmed that the role of
dunches in Black education was being given a slow hut almost
certain demise. The responses of the diwrches will suppart
this contention. The Anglican Chmch Johammesiarg Synod,
which had rumerous primery and secondary schools [among them

St Peter's, Fossttenville]. stated its attitude clearly thus:

‘i\_}_
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Johamesiang decided that he oovid
e  event to the extant of
leaning Pud to the departuent
[BED). Twenty-five achools wnder liis

Y ’ ware on private

~ remaining achoois -
Chaorch r o land less . 'in
manicd Iocakions were viosed
{241]. .

The Methodist Ctuuch of South Afvica viewed the Act with
dizmay:

e Conferemoe of thae Methodist
Cluel stated that a policy which in
effsct aimm at oonditioning the
African peuplataar

pusi.timaf . in the
: s
l,stm. /Tha Missiors

*hough the South® African Catholic Bishops’ m:fm
| Pc;,wmgﬂnmtmncm:xw,didmtm |
CTagmnst Bantu Bducation as a cornerstone of apertheid, it
expressed’ its views on purely religious grourds that:

We qavely fesr that afy Catholic institution entecing
the cowmnity sdool systes cewot retain ita Catholic
charactsy mrpmvldlthkhﬁotﬁmbimmid:m
withourw:l:nj{mﬂe].

Bxoepe for the- Dutch ~Baforme3 Chairch [DRC], most of the
¥rotestant d’mmtm e\gru:acd objwl:iq—.a to :aanm Edacation,

WO
A
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for, according to Christie, they balieved that it was education
for subordination and that it demied Blacks the right to
participate as equale, in areas outside the reserves {27].

The conflict betwsen the Siate and the Fnglish language .
churches over Bantu Riscation brought ‘two perspectives into
focus: the role of missionaries in providing schooling for:
Africans on the one hard and the significance of govermment
assistance on the cther. The history lessons, particutarly of
the history of fuxch Africa, provided opportunities for
cuestioniryg the actions of the National Party govermment in
closing schools witich, ‘71 some instances, wers housshold names
[28]. [Schools cited were Iovedale, Healdtown, St. Peter’s
amongs cthersi. There seewmed to prevail a lack of relevarce
between what was being taught in history and the contemporary
prees repirts on ap went reasans for persecuting the
churches. On the immi. "t clomwe of St. Peter’s Secondary
School, Rosettenville, um . -sailed the event thus:

Well eatablished and F—a institutione closed  down
somrery-wide, Pupils mwmmmwma
particular attitnde towards history with; a South Afvican
context [30]. The fact that same of the Black leaders who were
openly opposed to vhite smyprewecy, tended to come from among
rqradustes’ of missionary schools ~ sich as Adems College,
Iovedale, Healdtown, Kilnerton and St. = Peter’s, ammng
others-made them targets for Afrikaner aﬁtﬂw[ﬂ]. These
qummwmxmmm,dmmmof
o :

by |

[ '
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. schools and harassment of Black leaders tock place in the midst

of Black Cowmmities-consequently impinging ot the lives of

-Black pupils and affecting their views on human affairs.

Issues relating to the historychlacrsmelxuxjhttame
foregromd as never before. Blackshaganmpa‘ymattmum
to the hadu;zum of matters concerripy their %rm-polxt:.ml
and m;mc lives in South Africa {32]. This tendancy is
comn amxx; nerkind. Namier, inmsmsaym"m”mym

"Poli .cal Culturs® supports the view that human affairs are the

irgredients of history:

B  affairs  baing the wubiat
matter of history, all hamen parsiite
and disciplines in thair socia.
aspects enter into it {33].. . _
Blacks perceived the removal of Black schools from the control
of dmrches as some type of ‘pefsecution’ and ‘harassment’ of
the nissionary effort. With this dimmntling of missionary
schools, the South African nmmr-tm;matmacksaxxmry
schools maammmisleadirgasifmsmlmble in
depicting Blacks [34]. Itisw\writer'ast:mgcmtentmr
that ﬂmmm:arrlmnhismryse:t;motﬂnhishorytamm
Black smgysamlsascribaatoalad:sstemtypestmtm
belittling and humilisting.,  The roles arsigned to Blacks in -
history text:bodrs mmm,mﬂu@mmﬂ
subject” lending itself not only to vontroversial situations bt
tc the decline of interest amony pupils in Black secondary
schoois.  The history textbooks used by pupils in Black

B secondary schools, at the time, their themes and perveptions of

pecple who were students during the period 1954 to 1975, will
be discussed under the heading: the tesching of South African

‘history in Black secondary schools.

t
. \"‘
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Aspartaf the resem::h for this repurt, the writer interviewed
a rumber ©of peovie who had atterdad Black Secunvlary Schools
between - 13 andt i975. The inverviews were structured around a

) sepies of questions relabing to their rerceptions of the

o

. history they were tanght {see Appendix 1], The results of
these interviews Indicate that there ame certain comme
parceptions, for example, that the history taught was presented
irom @ Vhite viewpoink, and with an absewe of critical
questions frow the Black viewpoint. The results of the
intexviews and Lresetted belcw.

To facilitate tne presentation of the results of the interviews
in this discusesion, the responses will' be divided into the
following periode: . -
A-Period @ 1954 &0 1961; B-Period : 1962 to 1958;
T C-pariod : 1969 to 1975, The division follows phases that -
characterise the thre: pericds. The first period 1954-1961
marks the intvoduction of @ Baty Béucation and its
implemantation. The second period 1962-1968 way be viewed as a
watershed period, following the 1960 da.str/étm and. the
rational Proty goverrment’s reaction. //,ﬁ: the third period
1969~1975, we note the Ffocus of-—attention on the scoundary
schools, when the Afrikaans medium 'of instruction took the

A - PERIOD ;. 3u54-196]

As indicated sarlier, the Bantu Bducaticn syllatcses were
implementad ih  19%6.  Among the very first textbooks to

ke wsad in Blak secondery schools for the teaching of
South African listory wiler Bardn FRducation, was one
writlen by Degtt, Hallowes and Wells, Soci  ‘Mudies for

. Nmiow Cextificate: Foxus IT and ITX, published in 1957
© [Sovial Studies referred to a ccmbimation of history snd

EY
" )



R e R e e
W . o

e RIS

o

gexpaphy, wvhich came imo effect in Black schools in
3.954. After Form IITO(Std. 8) pupils had to revert to
the two subjects as se:nrate disciplines and fields of
studv].

"axcording to the A-Period respondents |35], there was a

perceived decline in the popularity of ‘he subject
[Appendix I {i}1. Anoryy  the themes disoussed was the
so-called 'Frontier difficulties’ between the Ama-Xhosa
arxl the Boer farmers in the Eagtern Cape, with refersnce

te ‘cattle~thieving’ Ly the Ama-Xhosa, The Trekboers
were supposed to be on punitive raids, recovering ‘stolen
cattie’.  The writer argues ihat the frontier colonists”
-acquisition of cattle'and land fcﬁnwing their migration
frem ﬂnwmmlnftmc:apemmm More
questions are raised by the mamer in which the Zunrveld

. was cleared of Nilambe and his allies. It is the

contention of thy writer that what was referred to as the
spoor-poligy of tracing so-calied cattle to a particular
Kraal-identified as the destination of the stolen

Trekkers on the Ama-Xhosa who possessed infericr fighting

wedhons-asgegaiys and knoblkrries.

In class and sdcol debates, these unewplained
irttemretatmw in South African history textbooks and
general literature were challénged [36]. These debates
took place mostly anng the students themeselves, as the
corventional response in classés of the time, was passive
iearning largely by rote, in that critical discussion was
nat. ordy frowned upon, bk diumuragad [3?3.
}

Although: actarps ' sing  teachers ventured mlmehiatory
hexthock:: From the Cape, Transvaal aivd ¥atal Education
pepartments, these tended to be lirrelevant in the
maaminaticns  that Black pipils had to write at the end of
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the Form 1XI year of study.  The common practice of the
period then, wes to confine the study of South Africen™
history to the textbook referred to sarlier. The writer
oontende that issuss like the Yhosa gaweide of 1857 (38)
ard the events leading to the Battle of Blood River -
hehmmbitm’s Zulu aony and the victorim Boers in
1838 [°0], among others, raiss controversial and
onfliceing interpretations. In the former, the
Norggsuse episode, put into , wspective is viewed by
Blacks as a fraudilent ploy by ¥hite officials and
possibly farmers, who were believed o be keen at the
tiwe, to xvak the power of the Am-wsa, The period

 mreceding thie episode is dominated by the actions of Sir

Harry Amith (who vas Cape Governor from 1847 to 18827,
Snith was as arrogant as he wes high-handed in his
traatmant of the Ama-Xhosa when he incororsted British
Raffraria into the colory [40]. By:l.esstmzidl-gnzing
lands of the Ana-Xhosa had been settled by white farmers,
whe influenced the Cape Government to pass a ‘Masters snd
Servants Ondinanca’, which greatly favourad the white
esplovers {41]. PRy destroving all their grain and
plaring no crops; as wall as ki““ing all their cattle,
the Axe-Xhosa would conetitrte a potandisl and
mch-songht after labour foros for the White farmers and
dimsond-fislde [Diamonds were discovered in 1867 at
Hopatcan cn the banks of the Orange River, 1In 1870 Grv
digyings vire discovered at Dutoitspan, which developed
into the present city of Kiabarleyi. In the second
apiscde, e mxh-vanted signing of the Jow rade 1o God

by the Trekkars, is explained. The significance of this

went. mong Blacks is perceived as a mere ‘propacgunda’
stanos to porsuade people to acoept the Afrikaner’s claim
that they were ’God’s chosen pecple’ to tame the Black
savea. This view accords with the sub-lwmen concept of
Blacks held by scme Wiites [421. It may also be regarded
asmq;ﬂwmmﬂyblﬁmmhamgminﬂyledm



some of the umecessary religious fanaticism that has

- resulted in the ocwrrent midtinumerous sects among them.

Tha myth surrounding the Blood Kiver vow is supported by
Frofessor Fan Licbembergs argument, when addvessing a
confevence of the Scuth African Historical Association:

Same  people <laim that the

Voortiekiker wvictory at Blood

Tiver is proof that Gl wantad

a white civilisation in South

Africa; that God is againec

equality between white and

black; and tha® Sod was not in

favoar of racial mixing (437,
From these respondents, it can be inferred hthatﬂ:e
teachers who taught South African history, were perceived
85 Jlukewmym. on the issues of the tewtbook conbents, in
spite of the evants that were taking place in the wider
mmi.ty._ Exmmples of these events were, inter alia,
discussed earlier; the teaching corpe of organifsd Black
teachers, vrepwesented Ly the Cape African Teachers’

- Agsociation [CATA] and the Transvaal African Teachers’

Associofion [TATA] between 1950 and 1954; the Federation
of South African Women [FSAW] in 1954; pavents’ protests
and boycotts in the Eastern Cape and East Pand townships
in 1955, and the Evaton and Alexandra bus boyeotts of
1956 and 1957 reepectively. Teachers ceemad to have been
intinidated 1wy the envisaged pmitive measures contained
in the Transvaal Hducation Department {TED] cireular No.
70 of 195z {84]. The imterviesess also recalled that
when the history teachers handied the gemeral history
{Burcpean history] component of the subject, they
evhibited spark, entiugiasm and keenness-peculiarities
wvhich were conspicuous by their absence when the South
African history section was beiny taught. The remark
that accompanied this contradictory bebaviour-pattern by
the teachers to their charges, was genwwally:



This period was marked by tha fact that history textboolks
used in forms IV and V in Bladk Secondary schoals, were

the =amz as those used in White Private schools, as well
as in hu;l@-md;mmmstatesclmls Amxgothers,

published in 1958 [46], Sherwin's, A Connise
mmmam Puhl-‘tﬂhed in 1952 [47] and Fowler
&.ﬁ Mt‘s eV K o N IR vy " - ',—. AL e
first published in 1930 {48]. Sherwin describes the
ancounter between the Boers and the Basutos in 1851 as
foliowas

marched Mosheehh to
dmﬂﬂnmunnotm:olm
cattle Iut repulsed at

Berey mm.in in 1852,

Hoshesh diplcmticau offered
to - sulwmit Cathcmit

wi tharew [49].

This was the familiar refrain of ‘plunder and
cattle~stealing’ by the Africans, which echwed through
“the valleys and momntains of axeas traversed by the
Boers..  Both Black and White Matriculation students were
exposed  to this interpretation of events in South African
higtory-the land of the Basubtos conquered as ffair
justice’ against their thieving habits. However, the
writers contention is ‘that the land of the Blacks was
simply usurped, even under the cloak of religion.
According o Davesport, the ‘Matal’ and ‘Zululand’
coastal areas were already setiled by Bantu-speakers -



during the 4th and 5th centuries [50]. In addition to
the land, the Blacks were strirped of their next most
important  possession-thelr cattle. These they held in
vary high esteem for they were used in marking and
observing great occasions in their social Life-like in
feasts, celekrations and deaths. The image portrayed to
White matriculantz, who used the books referred to, was
that of a sterectype of Black Chiefs who were ‘dwarfs’ in
caparison to the White leaders of the time [51]. The
general impression from the respondents indicated that
the . perception of ‘Zinferior’ Blacks and ‘superiocr?
Whites, mast have contributed to the attitudes adopted by
scme Wnites of Afrikaner extraction toymrds Blacks, after
havinggy heen taken throuwgh a biased component of South
Afrdic:n history {523. Some of these attitudes related to
the idea that Rlacks had rothing to offer for any type of
Cavelognent, twerefore they were of no conseguence and
their views could not be of any walue. 'The writer
contends that the issue of South African history needs
reasporaisal to enhance the contribution of Blacks o
South Africa’s develogment.  Otherwise, Black students
will be averse to studying South African history, as long
as the Vhite perspective remmined entrenched in history
textbocks used in Black secondary schools.

B - PERICD : 39621968

Tuming to the B-Pericd [1962-1968] respondents [53], we
note that this period was characterised by a number of
measwyes that flowed from the National Party Covernment,
as a consegquerce to the 1960 distarbances-the aftermath
of Sharpaville [54]. Following the Sharpeville massacre,
both the African National Congress [ANC] and the Pan
Africel: Oingress [PAC] were banned on 8 April 1960 [83],
with the resultant formation of ‘Umkhonto WeSizwe! for
the ANC, and ‘Pone? for the PAC [85]. Messures that



focussed on controlling Biacks in particular, were inter
alia:

- e ¢Censyal Izw Amendment Acts, Nos. 76 of 1862
and 37 of 1953. The 1962 Act widencd ihp State
President’s powers: o declare unlswful any
organisation which he considered was carrying on,
divectly or indivec:ly, the activities of any
crganisation  declare  unlawful  under the
Suppricasion of Comauyiom Ack or the unlaviul
organisation Act, or any like .ctivities [57].

The 1963 Act cmpovered the State President to
declare that any < ganisation or group of persons
wvhich had besn in existence since 7 April 19€0,
was in fact, an organisation which qualified, in
terme of the Act, 1o be declared unlawful [58].

- The Bantu Iaws Amendmemt 20k, No. 42 of 19¢4, had
many provisions that . ted on the lives of
Africans, such a8 w5 relating to influx
contyol, transferred from mamicipal officials and
vested in Jabowr buresux. The power to admit
Africans who were not workseckers buk merely
wanted to visit a town for longer than 72 hours
1591, The respondens were emobicnally affected
by tha 1964 ack.

Me Moimango [60], whose home was in Newcastie {in a
frec-hold area known as Duoksés  Pond-from which the
present Madedeni Township originates], visited an wncle
at a Germisxton Township, during the winter school
vacatiotn. Hemsmﬂmkytor.rxi\rxbyme
Durban-Johannesturg early evening train. This made it
difficuit for him to obktain the nevsssery pemmit as the
Tabour bureay offices had closed at 4.30m. On the



morning of the folliowing day, a Saturday-usually a very
popular day fcr raids for permits by Municipal Police
[known in Township Language as ‘Blackjacks’ in those
days], the raid passed his uncle’s home, and he was added
to the vickins’ in the back of the Police Van. The
comnmotion and usual stares that these raids attracted,
nade him feel humiliated and disgraced after his
so~called "School Pass" had been rejected with conteinpt
by the Sergesnt-in-cherge. It had to be nothing but the
labour bureaw’s permit. The respondent (Mr Msimangi
had to be rescued by his uncle paying three pounds (R6)
admission of guilt, after having experienced the crude
behaviour of Municipal police in a ‘charge-office”
enviromnent. This brief but harasming brush with the
'Law enforcement officers’, left a very negatiyoe
impression on the respondent in the manner in which
Blacks were treated in South Africa. To him and many
cther scholars country-wide, the dignity of the Black man
_was being degraded by the policy of ’influx control’
practised by the National Party Government. The Writer
contends that this type of treatment did not stand up to
the principles of democracy as outlined in Malan’s
Sputh Afiican Historv [No date, but the 2nd edition
-published early in the 1960‘s by Maskew Miller]; that.
Parliament is the supreme and sovereign a}}lthority in
So. th Africs. Tt is a democratic.form of goverument for
the people appoint the members who are their
representatives [61]. History, South African history im
particular, as perceived by Black Secondary scheol
ﬁudents/pupils at the time, was an arena of many
contradictions {62]. Illuskrating this point, a
respondent [63] recalled thak the character of the
Voortrekkers, in Van Jsarsveld and Van Wijk’s book, was
depibted as follows:

They were geperaliy of a high
_m:almﬁmﬁgimmstanding,
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obedient and law~abiding
burghars, pioneers born of a
generstion of pioneexrs [64].

It is the writer’s argument that the same people, in what
is described as the spiritual causes of the Great Trek,
could not tolerate equality between White and Black.
This sentiment is procented by these authors in the
£ollowing terms:

Egquality between White and
Black, which the missionaries
and philanthropists achieved
through ordinance No. 50,
stk ab the very core of the
frontiersmen’s ' being and
becarse one of the main causes
of the Great Trek. Afrikaans
speeking farners were opposed
to equality on thiree grounds
escons [65]. The three
grounds are listed.

Because of their impact on South African Socio-political
and 'economic attitudes, it is important for this

_.:;;dismssim, to list the reasons for opposing equality, as

ﬁna.swstcasd in the 191:.21 Century.

¢ \
h\
T A\zf‘easons waIe:

: -

.1\.\}\ The Whites were Christians while at that
sl:aga many non~-whites were not. They were
‘m a much lawer cultural plane than the
Whites and for this ressan were regavded as
the Whites’ inferiors.

ii) 'The non-whites were black and the frontier
farmer could not accept eguality between
White and Black.
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iii)  The frontiermmen regaxded the non-whites as
infeprior, and a sooial class distinction
arose. Being unskilled, the non-whites were
regarded as a labourer class., There was
thus a degree of discrimination against the
non-white, boosted by experience cf the

' past. They felt that there was an
unbridgeable guif between the *hoss* and his
servanit and to work for someonR else
constituted degradation to the level of the
coloured laboar class-hence the work
"Kafirwork? {66].

The perceptions contained in the attitudes described
above support the views Blacks have of the Afrikaner
whites. It is assumed, among Blacks that the concepts of
finferior Blacks’ anpd ‘Superior Whites’ were demiriant in

the minds of the Boer farmers right from the 19th century

{67]. ‘This is clearly portrayed in the history textbooks
that flowed from the pens of the pro-Afriksner
ewrocentric history writers, particularly the South
African aspect. To the 3lack Secondary School
stidetit/pupil of the 1960’s, this had a negative effect
o what ever positive contribution that might have baen
mxie by Blacks o South Africa’s economic development.
Handling the sovcio-econcmic Jssues, that resulted from
the discovery of Qlamnds it Kivkerley, Van Jaarsveld
and Van Wik, present the “rugh’ v both Black and white
to the dismnd fiebds in wawniflicting interprotations.
Wnilst the Whites wero el by a stimiiobing “transport
riding trage’ to oorweige fn rhe dlamond fleids for the
inland market that was owes. . 581, diffevent reasous
were given for the BIAcks* flocking to the diamond
fields. The Blacks are portraved as trounle-mnGers,
whose presence in the dianonxi area was for ciy-going
women, cheap Liguor and the soopuisition of 1iiide
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firearms {69]. The view that Blacks had been forced off
their land throuch comquest by Wnites, and their oittempt
to procure ameqmitatlmeofﬂwirmnqmrs,&m
not feature in the portrayal given by these authors. To
further illustrate the sericusness Blacks attached to
their spells on the diamond nines, we can twrn to the
African [vexnacelar} literature., Inter-alia anng the
Npuni  and Sotho-spesking pecple, comemorative names
were givan to chilren born during the father’s sojouwn

at the diamond wmines. Evemplas of ‘Homakhimbili’ [a

Cgirl~ the Nguni name translated, means-mother of the

diamond fields3i, ‘Ma~Deyiman’ f[a girl- the Sotho name
translated refers to~the mother of diamonds] [70]. It is
the writer’s conbenbtion that reasons ascn':mr:i te Blacks -
for ‘flocking’ to the diamond fields are rather biased,
virulent and particl,. The them, "How we are governed
today", is azpia:mad i a whole c'haptar in Sggml_ﬁg.m@

i - C[711. The

histm:y of meim.mofsms Afficamtmcedfmme
_fthis year preceded the formation of the Union of South
"\hfz:ic:a'rﬂurmg which time the National Conventions were

convened leading to union] to 1961 when the
ic of South Africa was formed. The portion

allocated to Blacks lays enphasis on the traditional

social orderof the 2Zulus, prior to their contact with
Bropeans [72].  vhilet this may be accepted as an
introduction to the subsequent subheading of the Chapter:
"Me Adiministravion of the Baniu today, thn main theme
is lost sight of in that it dis handled in less than

 ope-and-a-cuartsr peges.  The cpening sentence of the

paragraph  indicates in clear terme the view held by the

o ‘myjority of Whites about Blacks on racial buses:

S

2 :
The Stste Prwsident' is the
- head of State in South Africm,
adl is therefoze the spress
. chief of all the Bardu in the
Repoblic (733« o )
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"o was being mutured into the tenets of an crdared society,

t._

LRt

The writer cortends that to Blacks, referene to the
Central Govrmuent in this chapter, wes derogatory to
them due to their exclusion from perticipating in the
goverrment.  stroctures. The portrayal that made
miniatores of Blacks created 3 negative atbitude amongst
Biack students learning South African history. Actually,
Blacks were reduced to being administered by Native/Bantu
tommissicners who ran the Department of Bantu Affairs/

Affairs.
As indicated earlier, socisl studies [Geogrophy and

Histcry] was introdwed in 1957 in Black Secondary
Sawols, with a spacially designated syllabus. Form ITI
{Junicr Jertificate] was the exit-point for pupils to
train 28 teschurs, murses and other openings of
anploymenit. Blacks perceived this as a delibarates
aceidemic ceiling to frustwat: Africen aspirstions [74].
Twe students who ware hwen to pursue a metriculation
course had t follow syllabuses offered by other education
departments, Lut invarisbly those of the Joint
Matriculation Board [JMB] <, Amctyy others theee were: the
Nelitnal  Senior  Certificats, Tranevaal  Senior
Ceriificate, Nutal Senicr Cartificats and the Cape Senior

- Certificate syllsbuses. "™e history sylisbi of the

Rid-195078,. weed - Ly theee education depertwents, were

mmmmmmmmm

used ware idefitical. It is the writer’s view that white
mpils 3t whits schoolds had a different concept of a

 thame on the history of Yo comtry’ compered to that of -

Blacks vhose mesning of the sama thame related to a
‘Homaland’ aa ‘own’ comtry [75]. Whilst the white papil

the Black papil lad £o contend with the concept that at
the formation «. Union (1910), there wes no notion of
Mhairqmtimm__w:ltot an

I
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ordersd society’ in that they were part of the problem
[76]. From 1969 the Banitu Bducation Department [BED]
added a further impediment in the gemeral education of
EBlacks. This veax saw the intensification of the medium
of instruction in the schools. Afrikaans was to be used
as a medium of insoraction in Social Studies '{’f’?}o. It is
the (~Period responderds «ivw had to cope witk history
learmt in Afrikaans Svom Form I to Form [1I. We shall
new turn to the C-ferinds 1568-1275 of thir discussion.

During this period, the cmt:ce of qramfymthesm
schools moved from the Primary tot:MSemﬂarymasa
with regard tbthemedimof instruction policy. Sccial
Stidies was s;mlfically selected to be 1e§rnt thm:q,n
the medium of Afm.w)am as from 1969 jn Forms I to III.
Amn;thetext:hodcsxeleasedmg- ttteamersarxi

. pupils f:a mmthﬂm&frﬂwusm,mre Hersiene

%3, published in 1967 [78],
, which vas pﬁ:l.i.shed in 1971

3. m and Mum Goslodenin : Vorm TIT, published in 174

1807, m.tmm the A:Erikaam median of mstmcum is

to more that the ‘use’ of Afrilmmminte@irgwcml

smdies Ihistory comiined mﬂim&;mmxm“

III, had a signifimnt inpact: o the Black Secondary
Sdml pupils. After Form IIY [Std 8] pl.qnlshadto
1eam aither history. wgsymmme‘mimof
mglm if they. procesded to the matriculation class.
The dlfflmlt:nes that. resulted from this transition aided
to the frustrations of the Black secundary school pupils

{8y, In  Hesievs Sosisle Studie : Vorm I vhe

procutement of livestock from the Knoikhoi rﬂottmhcrt:b}

-wammmzismmasanmge

[82]. The seasonal visits of the !Gni!;hox to the Cape is

C T



portzaved as deliberate ewpeditions to ‘sted)’ the

~ livestock that belongad to the Dutch East India Company

{83j. What is not explained, however, is that these
cattle and sheep were tiraded from the Riwmikhoi for pisces
of iren amd lengths of copper [84]. In the process the
land that had belonged to the Khwikhoi was alsce being
taken, The writer dgrees that:

For <he ZTrekboers, South
Africa’s Tiret White
Africans’, thwe degtruction of
_ necesgxny outcome of theiv own
thirst for lmﬁ [851.
That this gresd for lan” by <he treqivers dispossessed
the Khoikholi, does not featuxe in this pert of the South
African hJ.sto:l:y. It manifested itsalf in the claims wade
in the history textbooks that the trekboers movsd into

lmowzpz.ed J.anc‘.

'Ihe South African history syllabﬁmw
wbm_a, commerces from the first Beitish
occvpation of the Cape in 1795. Ewphasis'is placed on
the conflict over land [the so-called frontier wars)

betwesn the Zme~Xhosa and the Whitcs [86]. 'The contails

reflect a litany of ceganised murders by Blacks on Whites

{811 to the salﬁ-dasbnptim of . Black on Black by

. Mosslakazi on the Barolong [88] and the wurder of

Dingane Ly the - Siaazia in 1840 {89]. Throughout the
Soath Afrmmhis(:oryaspactofthlabartbwk,ﬂmmw
assmﬂnemleoﬂadawexmmtoaaveﬂw

xhnsa after the National Xhoea suicide of 1857 {90).
mundmpharmalad:em:atim istreataadtm

advum:ugas of MMMmforﬂmmm_

in 1984 are Micnt;sd moryy others, as the contribution
that will be mmmmmmmmtogunw

howalands: the Black children leafning through the medium

_5[‘-—
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of  their mother-tongue in the primary school phase and
the opportunity of enbancing their talents {S1]1. The
chactic situation that resulted in the 1976 Soweto and
country-wide ‘wrising, oontradicts the intemt‘eftatim
c:mtamedmﬂusclnpterofttmtemtm

As  stated sarlier, pupils who offered history or
geograghy +o complete their hish - wol caresrs in Forms
IV and V, had to switch from the Afrikaans to the English
meditm.  ‘Me most common history textbooks for the last
two yaazsothz.qhsc}m’ suﬂyfchlackSemrﬂarysdml

Santh Alrican High Schools, v A.N. m pablished

wlme I, pu""lsmd in 1970 [931 'Ibgraapfullytm
plight of the Black Secondary school pwwils between the
years 1962 and 1975 [B-Period : 1962-1968 snd C-Perdicd :
1959-19‘?5], it has to be reiterated that the foundation
_of history from From I to Form ITI was laid in Afrikaans
[as Social Stwdies], as it was the medium of
. instruction. Thode papils who offered either history and:
geography in the matriculation course, had to face ip to
the dmmting challenge of learning these siojects through
English. ' '

The transition. from-the ane medium of instruction to the
other was 'n say the least, a disruptive factor in the
popils’  study of histary. It also introduced a percaived
element smong Black cecondary school pupils-the bolief
that the Bantu Hducation Department was engoged in a
calculated -as well as an ideological campaign of
deliberately desriving them of imnsight into the subject
[94]. . This view wis further underpinned by two
fut:m Firstly, the subject social studles vam 2
WW&WWI&IHM&M

T
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secondary schwoling.  Bub, in the majority of cases, it

was offered by teachers wiose proficiency in Afrikaans
was generally elmxtary 1951, Secxondly, the over-eager
BED officials to ‘q'plmt the Bantu Bducation
nez:vartmaut’ss policy mth £ wﬂ to the medium Of
instruction -~ egual usef P *' fficlal languages. It
was an opensecret, at the : ~', watmytead:erstmk
pains to translate the Afrikas s tewt in the Sccial Study

textbooks, and drew = their preparation and set test’
questions in Afriksans only for satisfying the BED

officidis [who came for mp.a::mons} The lessons were

din PEyylish all the time [%6]. The over-zealousness of

the BED officials wag xeflechad m the BED's ammual
report of 1970, p.lblished in 1971: .

Linked to this was the pwactice of BED officials to

rejsct out~of-hand any applicativne made by Headmasters

L

to ‘th.e Bmmmﬂnepoliqutiwlatzmofﬂnmtm
of instruction [98]. Ane:mpleofmxﬁzanapplmatxm

_1ss!mmm\d1x111. ‘

What. emerged from the textbooks nsed for Sccial sStudies

up tc Form IIT; and those used in Foume IV-V for learning
histary in Black secondary achools dming 1967 to 1975,
=, '_for the purpose’ of this research repoit, be
classified into the following imterwoven subsections:

3
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~ . Conquest, subjugation and the genocide of Blacks.

- Suicidal and other inexplicable tendencies by the
barberic Blacks. Y

- The ¢reat Trek and the fulfilment of 2 ‘divine
parpose’ by the Afrikaner,

~ Resistance to and the tmiumph of the Afriluner
over Aritish imperialism. .

portray the te'\smn caused qrmmmtleuderofﬂm
Strandlepers) who mrdaredahetmmrﬁmmeof
stealing R:.ebaad:’s cactle [99]. Without bringing the
Hoitentots or Xhosa imto the scenario of cantrimting
towards the development of the colony, the only othar
instances which are portrayed in this textbook, relaie to
the laziness of the Hottentots as labourers [1001, as
well as the emphagis . the tribel divisions of the Bantu
{161) and the conflict of 1779 {102]. 'The Blacks are
further depicted jin their tribal combemt when tha Black
tervitories are Jjustified [103]. Their was of
self-destruction are discussed in Chapter 8 of this book,
a5 well as the protaction provided by the Whites [104).
The Forme II and TIT textbook, Hexaieos Sceiale Studie :
Yoo 11 en III, cmrries the stary of conflict between
the indigencus Xhcsa -and the Trekkers further from 1793
{105]. The difficulties encountered by the Trekkers
_towards the North is hindered by the presence of the "
‘anmm, who are described as knavish in their habits
(10613 The incidents of violating boundaries by Xhosa to
comait mader amd mlplumrmmj,sathemjor
topic. ‘thic manifests itself up to 21 Dacember 1834,

o
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when thusands of Blacks were repulsed by Culonel Harry

Smith who drove them back across the Kel river 11073.
Thereafter the textbook is dominated by the Great Trek of

1838, for npalf of Chapter 13 [page 230 to 244).
topic portrays the heroic - deeds of oonguest @l

supjugation attributed to the Trekkers-the Vow and the
great Battle of Blood River [108]. In twrn corec the

self-destruction and genocide from Tshiaka T Hingiss,
Mzilikazi and MWeshoeshos [109).  Only by pluoiigy ez

C conquered  Blacks  in reserves wore they saved 'm

genocide, including the RNonggause episade of ‘he
Fme-Xhosa in 1857 [110%: ammguptmmisrf relating
to Dingane and Piet Retief, 3 1
Iz, m:amﬂaﬁwﬁmmtopay
deerly for his treachery [1l11). ~

J In ©vVan, Jmwsveld's New Jinstrated History foc the
sanior Omrtificite : Stde IX and ¥, the differences in

oolour, race and the segregaticn between tha Khoikhoi and

the Ffree burchers are highlighted [112]. When Pieter

Cruljthaff’s party wes on an expedition o sesk the land .
‘of Moncmotapa, in 1662, comtact wes wede with the
Nemupas, Grigues and Hottentots, conflict resulted.

These tribes wewe the aggressces [113]. It is strange
that tribes who were living in their own territory beceme

mmmmmmmmm,

hnting and conguering with their guns. The relationship

betweon the Difacgene mwmmmmamm.

what mmmmimmnmmrmm
Juatify a hissed irterppetation othist'm:y After the

Blar.-ks had gone through the internicine struggles of the

Difacans, the land mm,mmm
frew mmmd land [114]. Hovewver, Van der Merwe and

 Strydom furnish the view thet the salf-destraction of the

Blacks® was halted by the arrival of -the Trekkers on the
ecans {1157, It is in Boycs viwre the resilt of the

ol
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Great Trek is -clearly stated - & detrivalised and
landiese Black mmity vas creatad [118]. \b_'Ib'
illustrate _the self-impogad role of the most important

white xace In South African history, the Afrikaner does

ot only congquer and subdoe the unohrigtian Blacks Iat
also holds ‘hiz own against the imgerialism of the

M}Iiﬂl.

In thag discussion enﬂmisismttnmc natire

and Afrikaner bias of South African history, & perceived
tw Black Secondary school stbudemts. To finther underiine

the self-imposed supericr Afrikanec-image and forus o
the heroism of the ‘Trekkers, the threed of resistance to

British imarialim, as found mtbahistexytm

tmsed in  Black  Secondary schools, will be Iwdefly
omined. As early as before the first occupation of the

Cape Lv ﬂn&uti&inlﬁit!mtr&itsofmmm
authority, medimﬁblammttﬁm In 1745
ﬂn&mt&nkﬂimmgmchindasthamtem-
boundary and by lﬂoﬂﬁsmbau noved to the Camtoos.
River. The BHurgiers never botlm:ad to cbeerve these
bourdaries [117]. Tiw resistance syndrome had manifested
itself. By 1778 Governxyr Van Plettenberg was left no
altarmative axoept to declare the Greak Fish Rives as the
eastan  boundary (113].  Suporting this rebellious
attitude of the Trekbosrs, Van Jasrsveld gives nine
ressonss for what he calls ~ reasons for the rapid and

Wmimefmmlw mﬂm,ie

IthatﬂnfmtiasmcpmmmMmfm

land, which lwed the trekbosr into the unknown [119].
The writer contends, howsver, that the reaist: ce of the

fm'rtim mmmamwmmmm
Riwmth 4 1739, killirgﬂmmﬂsmlmgm
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cattie, kut refused to appear befoure the iamddrost of

- Stellenbesch [120], was typical of the trekboers defiance
' to authority. ' :

Temporwy as it was, the British control of the Cape her
1795 to 1803, did not fail to expose the resistance of
the trekkbers.  Lond Macartney, first British Governcr,
mde a very hold effort tc establish bandaries. In
spite of strong measures taken against transqressors, the
boundary-measures were' violated by groups of trekboers
[121]. The trief Batavian Republic rule of the Cape
hetween 1803 amlﬁaosm:grztmdmmamﬂaedaflmm
inberent in'the trekboer [122].

Tt is from the second British occupation, in 1806-crward,

‘that the resistance of the Afrikaner to- Brizish
aaperialism  looms laxgaly in the pages of textiooks oo

South African history. A‘Ehertmmtionbfﬁmmt
courts by ﬂmmghshm{:lmtmsinlsn, resistance to
law eventuaily led to the incident referred to as the

- Slachiter’s Nek Rebellion in 1815 [123]. 7The boundary

problem became the focal point of British rule at the
Capa, e influence of *the mnissionaries, with their
philanthropic and negrophilistic idems, especially that
of Dr Jobn Fiilip of the London Missionary Society, was
interpreted as favouring the Blacks [124]. . The

. vesistance of the. Afrikaner to British imperialism is
 summrised in Plet: Retief’s mnifesto, published in the

Grahapatown Journsl, Febwvary 1837 {125]. In article @

of this manifesto Retief stated:
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After subiiing the Zulu impis, Andries Pretorius and

his followers established the Republic of Natalia in 1840
[147].  Fowever, this reminic was of short duration.
noe move  the resistance of the Afrikapars came to the
fore in 1843 after the ammtmn of N&t&l Yy the British
rmag. - To escape the British imperialism, the Trekkers
crossec  the Drakensberg to the North [129]. The
republics eskablished hetwoen the Oramve River and the
Vaal River, and acyoes the Vaal River, known respectively
as the Orange Free State and the outh African Republic -
later known as Transvaal - [130] are indicativa of the
resistance to British imperislism displayed by .tne

Afrikaners, It is the writer’s view that whilst the

factis may be ‘true in the history of Scuth Africs, the,

interpretation ofﬂmfmtsxsmﬁncmﬁw:temd

on the heroic eploits of Afrikaners to the mlmim-{pf
umarracialgm;n in the comtry., ‘This gives a
dist‘prted desecrated .md mtiliated past which aims at -
mﬂmymmmmuamxmbeﬁg

Significant also, xaguzding textbocks prescribed for

© Socjal studies and history used by Forme T-ITI in Black

secondary schools, is that these kpoks came from the pens

- of -peopla mhadmtypeofaunechimmthtmamm'
- Biucation Dapartment [BED], 'Iheymeitrm:ofﬂcmla
relgted to policy-weking ¢ persons in very senior

sp‘um of infiuence of thegavmﬂ:oftheday{.‘:‘ne'

| Ap;miix IV]. While it camot be argued that the authors
“hod, “an Afrikaner bias, as more than half were Afrikaans _

spundm, the - absence of Biacks is quite conmspicuous in
the achedule. It is the writer’s contention that

corfzitutions wade by nome Black authors to the histary

ofmm@mbynvﬂsmmmy
ad‘xpnls misat have dispelled the perception of

- eurooentric exclueivity ‘that obtained in the textbocks

discuesed. This could, undoubtedly have introduced a
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dimensien that mld depict. the African as a m—bnlder
mtaadofbemgportmwdasamlmamthe
politico-socio-actnomic . developmenmt of South Afvica.

lmack reseerchers and shudents of history vhose names

come o mm!z are: Mapena, JOHM, Ngoonooo, 1D, Neubo, A.
Gasa, K, !!Jl:lm, M4, Hphahlele, MGF, Mohlamus, JS

{131]. This line of argument does not suggest that

history should avoid those aspects and facts that are

unpalatable to certain sections of the society of South
Africa, such as defeats at battlse like Blood River [the
Trekkers and the Zulus], At all times, the history
written should be as accurate as is humanly possible
Eiowing from proper and mw;me sl;a:mdards of
historical research. - However, the abeencd. of Black

perspectives in the South African history has resulted in

| portraying Africans in what they' perceive as imatire and
- under~developed ‘accidents’ of creation.

Tt is a gererally accepted assumption that historians and
writers of history textbooks have a point of view. This
point of view tanxis to reveal itself in the historian’s

writing. It is due to this ‘puint of view' that the

 African’s contributitn to the developmeit of South Africa

p@a very poor 1ight.

lgmnrg other reasons, the alisence of the Black viewpoint
in the South African history taught at Black Secondary
schools helped to spin the web that was £o engulf Black
schools  in perticular and Black ~*xcation in general from
1976. Pupils in Forms IV an. V were showing some
political swereness in varicm ways., Comments, though
made irmffledtamatmtim indicated concern from
papils - about the “arrests and detentione of Blak
political leedars, that were prevalent oontry-wide
y 1969 to 1972 {132]. The inzidents of arrests were
contrasted with topics frem lessons in Sduth African

[

&




- the Black

history, where the leaders did not have similar

harassmert meted, out to them. Relevant amoxy these were:

_the Witwatersrand -Miners and Railworkers strikes in 1913
““apd 1914, ‘The resistance of the White miners and
_ railvorkers against beiny replaced by cheap Biack labour
~on the nines resulted in an act of pariiament to protect

their interests as wobers [133]. Individually, the
respordents  were  unanbiguens in pointing out that
teachers during this period never encouraged discussions
openly in class. The ‘cautious’  attitude adopted by
history teachers ‘could be atteibuted to various factors.
It was mthmatthetmmhaveaueged
'polme-mformm‘ among  the papils ‘planted’ in schools
to mfnmmtmirtaadaers [134].

As laaders. of barned organisations were either detzined

- or leaving the country, South African history learnt by

papiis at Blaoksmﬂarysdmlsbmamztivea:ﬂ

emotive issue. Given the interest pupils were developing

towards the activities of political leaders, the
eurccentric South African history became an arena of
serjous scepticism {i35]. Black secondsry school pupils
were begimming to doukt the facts relating to Blacks in
Southy African history.  What “is move, these incidents
generated ‘a negative attitude among the pupils towards

‘the subject’ content. The cumulative effect was a

backlash adding to the meny factors that contributed to

the rejection of Buntu Bducation in 1976. South African .

history learnt by white and Black matricwiation pupils
portrayed different perceptions to the two sections of
Sogth  African aa:ial:y The White matriculant was
dmicted o thepmtiwaida ‘as a mamber of a dominant
race that mjayaqmmidntzgm Blacks. In contrast,
was that of a subjugated and
infericr mace graup wo was aduqa:-mmitesflas]

Mpamaivedtqpmmﬂmwmﬁmas

Wi
[}
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" a state apgeratus designed to perform the functions of
the owverning party of prescribing the destinies and
proscribing the aspirations of Blacks, as this was the
Afrikaner’s Gocl-givien task in Africa [1371.
. It is the writer’s cwtention that Blacks, like other
members of the humen race, have thiir past struggles for
; Suvival and development. In the wider commnity of
1‘H vo political thinking, these strugyles reflect tie
dEforts of the Blacks, bW were deliberately omitted
[138]. amorgs  others, orgarisations such as the African
‘Nationzl Concress [ANC], -Hiad been engaged in responding
to the poli al emasculatiocn of Blacks, as long ago as

1912. The ourding of the Industrial nd Commercial -

Workers’, Union (II¢U] in 1919, witnesaed the launching

of A:Erwan resistance to the ewploitation of Black labour

by Industry and big Business [139].° It is the
researcher’s ‘view thiZ by depriving pecple a propar
perspective of their past, such people are denied the
opportunity of learning from their past mistakes.
Coticomitant with this is that people so disadvantaged are

less capable of building a future with confidence. The

mpils of tbwneriodm&vedﬁmth&fmcanhmﬁowas
a tmlmiwdhymw ' Partyacvenmrttoheep
Blacks in perpetasl / sfgprassxw settrol and domination
[340]. This view is sSupparted by UNESCD rusearch

Whita suremacist attitudes,

glorified natiomlios as a

hiuhurim theme, dfm'udiﬁed

mtivnly sterectyped hlwk
pecple [141].
Ammsl; the M&gxwﬂofhnam@fmad:lmin
the political arena, amasted with the reactions of
agthorities against white leéders in history-the Black

| - sacondary school pupils perceive’ the government as

e
vk
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riding rought-shod over Black aspivations [142]. Although
the 1822 vhite niners’ strike tock the proportions of a
strika, the white leaders prooured a clange of goverrment
in the 1924 slecticns and Smats was replace hy Bertzog
as Prime Minister [143]. South African history learnt by
Black pupils imderpimmed the status quo to keep the
Afrikaner in a position of domination., This notion is
supported by the dictatorial stance of the BID to compel
Black secondary schools to be taught history through a
madium not understood kv those who taught and unaccsptable

to the pwils [144]. The reaistance which ersued, known

23 the Soweto rewolt [does not form part of this research
report] has been well docmented by writers suwch as
A n Hi n ¥ : Fi ¥ ¢ Ash, published
in 1979; Rrocks and Brickhill in Whirivind Befare ths
Skowm,__ 1980:  Tem Iodgw in Biagk Politics in  Scuth
Africa since 1345, pblished in 1981, Consequent to the
Sowpty uprising, the Bantu Education Department (B¥D)
embarked on some’ changes in Black Secondary schools i
general-overhauling the education- system for Blacks., In
Chapter 3 wmllmhﬁm&mtb.smﬂdbaxegarm
asa\genummsponsetotmfwmmm.tadmﬂ:e
revolt. = In particular, attention will be focused on the

history textbocks used inaladtswaﬂarysdmlsdurm-

the post 1976 Soweto revolt period.
ﬂm

The Sucml studies [mstoryarﬂgeugraghy]tmtbocﬂ:swm

‘in the Junior section of Elar:k..mﬂarysdmls,

particularly designated for a special sector of the people
of South Africa ~ EBlacks. From the experiences of the

:‘»_";.eadm mmmmmbjwtmﬁﬂmmafﬂme

who were actually in those classes -~ Forms I to ITT - it
was by and large not easy for the former to teach

= B35 -
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through - the pedium prescribed and to the latter the
difficulty of learning was compounded by the use of
Afrikaans as a nmedium of instruction. Discussing issues
that belitftled and denigrated Blacks did not take place
spontanecusly.  Teachers displayed ocertain unesplained
inhibjtions. It was by ro stretch of the imagination to -
discern that the: hidden curricubwmm of the history
textbooks was to promote the ideni. . -~ the apartheid

Cpolicy of the !\IathnalParty T olicy is perceived

by Blacks to be  ikavily laden with ethnic and racial
overtones.

m mm IV and V +he history textbooks used in Black
secondary schools were the same as *hose fowsd in the

Idberal Walte private and =we govermment schools.

However, with the completely wnsettied climate ifi the

"c:oum:ry especially aiter Shavpevillé; pupils in these

forme began to ask pertinent if mu’fled guestions about
the mad:mmblmmminumpmmml

“Frest, Due o the alleged presence of paid ‘police

informeré® in the class rooms, both teachers and pupils
damd not  rock the boat of general ‘satisfaction’ in the
c:laasnm by participating in debates of the events and
isses of the time. Sunemxalevm; to history
lossons, but ﬂsatimforraismgqaeatiusmﬂaabw

had not dawned {145}

mmm@.mmzeamq@memﬁm
achool  pupils, mﬁar'*ga the fdeas propminded by
Hendrik Verwomrd- Prid..'Minister in the 19604 - who
was the architect of grand apartheid. ‘e superiority

of the Afrikaner and the inferiarity of the Blacks'had to
. “be imgsinked in the minds of the latter, consigning them
'malmvahtmmtnemwn*mmm '
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of Kwalulu. Unp. M.A. thesis,
University of Natal 1977.

Hckxinmme, J3: ‘You cannot sever the
Jaw Bone ¥from the Head’., Unp.
M.a.dissertation, the Univ. of

Wisconsin, 1979, U.8.A. [Professor

Mohlsnme,

J.8. is presently a Professor of
history at vista Univ., Soweto
campus. He now holds a ¥Ph. I, from
the University of Wiscc:insin].

Personal interview on 19 March 1989.
[Mr Soukane attended high school at
Tilakula High 3School, Kwa~Thema near
Springs, from 1759 to 1973 in Forms I
o V. Heé procisaded to the University
of the North, shere he obtained a BSc
degres, Presently he:is employed as a

~ isbaratory researcher in the private

KwaZulu, from 1970 to
1974 in Fot‘ﬁ ItoV. Heis presently
enployed as'a Public Relations Officer
in the private sectorl, .

Personai interview "on 10 February
1989. [Mr Mdakane was a history
toscher at the Kilnerton High School,
near Pretoria, from 1960 to 1969. He
is now retiredi.

Peracnal. interview on 20 March 1983,
(Mr Sikisi taught history to Forms IV
and V classes at the Hofmeyr High
School in Attaridgw:llle, near
Pratoria, from 1967 €&, 1974,
According to the rcspobdant his
losachs weare always lively with heated
dabates the ‘unfaix’ mantier in which
Black political activists were being
referrad tao as ‘aglitators’ and
‘communists’ in ther medla of the
time].

- FF -




135,

136.
137.

138. 

139,

140,

143,

\ ;

Sakhoon, P2

- Appendix III:

Africa, Sata, Rondebosch, 1989, p24.

Jci:am»esun'g, 1982, 9255. [ Statements
or-writings hy besmed or listed
personsi.

{ad): Op. Cit. p310

Personal interview on 23 March 1689,
[Mr Buthelezi taught history to Forms
IIT-V at Inkamana High School,
Vryheid, between 1967 and 1973. He is
present an Inspector of Educaticn
under the Department of Bducation ani
Culture, Kwafulu].

Shezi, RB: )!ezscxal interview on 26
March 1989, {3 Shezi attended school
at St. Francis’ Kigh School, :
Marismmhill, near Dnrban. He &id
Forme I 1o V from 1969-1973.

Fresently he is a Heximaster at a mgh

 School in Durben].

 Personal interview on 31 ¥arch 1988.
. [Mr Sekhooa tanght history to Forms IV

te V ab the Mamalodi High School
between 1970-1975. He is a retived ; -
Inspector of Bducation]. _

-gnbadinmhdﬂey Oa. cit.

ps.

Pemanlintarv;mm&a;ril 1989,
[Mr Tshabalsla was a Form 1=V
history teacher at Pinwille High
School, Soweto, betweer: 1970 and |
1975, memﬂymisaﬂmter-in
one of the Soweto High Schools].

Op. Cit. p579 [Mamwofﬂﬂs
strike was'the depicting of Smits as
baing hand . in glove with tha
capjitalists of the Chaber of Mines.
Ha lost the 1924. m‘a}. election: to

Hertzoy]. B
Mplication by & Black Seccrslary
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145. Carr, Ea: .

0

Afrikaans medium be waived at his-

" school due to the difficuities which

were being expecienced by the members
of Staff cffering Social Studies in
Forms I to IO, ‘$he Cirodit Inspector
concerned, without ascertainigg what
the nature of the problem was, went
ahead to recommend that the
applicatior be turnad down. ™

ghat s History, ¥ocmilian, London,

1977, pe7. . o

[~

IR

“L"- )
b
A%
.
el
1':'
o
_,//" [l
T ]
F4 "
* {
|
o o ' F
“
o1
I 5 !
2 ’ :
L .
el
- A
&
Pe)
AT
© J:’_‘__'/'){
. < 4F
t
C._w‘} - 4]
Co . N
& - 57
[~ - .
: a
03
© ()
7]
\ & R
. g o
2 ’-3..\‘_',} 7% - ’
’ 5

"“"-.3

3]

e




PR _BOSE. 1976 DECADE

ek

~ BACKGROUND 1O WHE 1376 SOWETO REVOLTS

The Medium of Instructicn in Black Sacondary o hools

It  has. already been indicated earlier in this
discussion th#: the policy regarding the medium of
instruction in Black Schools, under the Rantu
Bducation Department (BED), was tt. use of the

mother iLongue in primary schools and both Afllkaana

‘and Enqlish at the Secondary lavel.

While the primary schools had experienced complete
implementation of the policy by 1959 [1)], in
secondary 'échools by 1971 the BED vas able merely to
refar to fgqreat ‘brogress' {21 being made in this

_regard.

The use of both Afrikaans and English as medium of
tuition in Black Secondary Schoois had been official
policy since 1955, However, the lack of teachers

-capable of using Afrikasns miade it vecessary o

defer complete application of the policy. Théérgﬁa
BEL: Annual Report reflected that only 26% of all
secondary schools were carrying out the departmental
pelicy on  ths medium of instruction’in full.  The
reason, according o the 1968 BED aﬁg&?l report, was
the shortage of teacl.ers proficient fﬂabuth official
languages [33."  In tha 1972 BED Annual Report, the
policy regarding the medium of instruction was
further =»pelt out for th.se who mlght huave heen in
any doubt prev1ou=1y'
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t.ow from the intense frustration of the
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the teaching of soci-
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ase of the official 1anguages of
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as medla

in general and
gffected the role and position
hfstory taught in black secondary scnools.‘
pﬁplls had - te learn history through the wedium of
frikaans in the lower standards of the secordary
hchaol, as part of the Forms 1 to IIL social studies

i particular,

“igsued circular No. 6 of 1974, . dated 47  apriil
1974. It was this circular, sent to all Regional
piréﬁturs and Circuit Inspectc*s, whére the
directive ”for all secondary school © classes in

white’ reglons were given in the following terms:

=
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The Actlng becretarv s ,Lircular had tempermd the
stipulatlons with the proviso that, in schools where
Wifficulties were ‘experienced in implementiog the
policy, ‘appllication requesting p&rmisgian to
deviate’ [7] would he entertained. - The trféqﬂr for

, the 1976 Soweto Revolt may be placed st thgadco‘ of

the Socuthery Transvaal Regional D;ractar%of ‘Bantn
who modified Departmental Circular No. &
of 1974, in his Regional Circufsr No. 2 of 1974,
sated 29"August 1974, FHe chose to label thig as &

‘Uniform, Appfoachr to Schoois’ [8]. The use of
language medium was spﬁcifiﬁd«thus:p '
(a) Standard V., Feyms J.and II: |
English medium: i) = General Scieaze _
) i Practical sub;eatsh
%%ﬁ (chacraftheEGLEdprx,
b Woodwork . angd
Metalwork/ )
Art/Agqricultural

Science).”

Wiskunde (Rekenkunde)

{Mathematics) ;

ii} - Sosiale sStudie P
" (Soci=l studies).

Afrikaans meaium: i}
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Vernacular: "Religious  Education, Music
- and - Song, Physical.

Education.
_ These suhjecta¥=wi11 be taught
- 197% in he

ti ed media ]
PR stangar v fand raf%rabl ig
J tandard VI alsag

gggtinugcggghrghese }s Wili

(b)  Foxms 1IT. IV and V:

~The 50-50 basis should already be in operation
in Form II1I. Subjects which replace the
subject* ~wn%:i.'::rnzd tnder (2) will be'taught
tthth the -same 'medium. Schvools which are
nut teaching on a 50-50 bagis must do so Fre .
1975 [9]. _} _ ' £
ﬁgggrcadth na 197§?q“i:hern%s aregggg _
gconk. An 53523 thChgoéare the sch f e
Pregg:ia-witwatersrand~vereani in

1¥r¥éan , ggichurs 20 ion P
South Afr (A thn
: égggci:tion ror ucational
gl .5,.; is o m;,it.m

19 ¢ matter

- to ti .
isgp derud. In F 3253 nade
a Egaggnd' B anss 3 “ﬂsed
' w einSo?:ulStudes. e

‘This, however, was mot in keeping with the spirit

ani letter of Cirsular No. 6 of 1374, paragraphs
i(b) and 3 (See appendices V and VII). In similar

- vein/}' a school board like other school boards in the

PWY area, pointed out the difficulties of complying

B
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A

with the circular on ‘uniform approach to schools?
roferrad to above [11}. The wWriter was Headnaster
at” T;aku’a High School, Kwa Thema in 1974, and was
persowally irnvoived in  the appliications for
deviation: which were turned down by Circuit
Inspectors even bhefore being forwarded to the
Regional Director. The officials weras

‘uncomprorising and not  preparad to  listen to any
- contrary opinion [121.

confliet and confrontation was created and June, 16,
1976 unieashed a chain of events in which the
detonator ~ the Afrikaans issue = -8 quickly
forgotten [(13].

The years after 1976 presentad a difficult period
for teachépﬁ’ in Black secondary schools including
teachers of h;story: they may; indeed, have been
particularly difficult for history teachers, for
reasons which will be argued later. We shall

turn to the vresponses of the Bantu Education
Department t©o the June 15, 1976 Soweta uprising.
The writer contends that these provided no
amelioration for the attitudes of pupils towards
somé aspects of South AEriaan history. <hese were
the aspects perceived ‘not only as eurocankrlc, but
also those -presénted in“the history textbooks as
proof of the inherent ‘superiority’ of whites over
blacks. ~ South African history became the site for
this conflict in that it was being offered in the
language used by those who were regarded to be
‘agents’ of oppression in the service of the hated
apartheid system among blacks. Anmong others were
the pqliée, the courts and the administrative
structures of the Native Affairs {14]. Thiz is

- 84 - . O

A situation that led to




illustrated by the contention expressed in Active
History: Std 8 by APJ van Rensburg et al.,
published in 1976, that the arrival of the Trekkers
in the interier curbed "anarchic conditions amongst
the highveld peoples® [15]. According - to the
authors, it was the intervention of the trekkers
' that brought the genocide of the blacks to an end.
By an odd coincidence, these views were the same as
those presented by the authors of Hersiepe Sosiale
Stydie: Vorms. 2 .en 3 and Nuwe Geskiedenis: Voim
1iI, exhaustively discussed in Chapter 2 [C Pericd:
[1969—19ﬁf3J/§f_ this research report. It is in
Acti i -8 where it is stated that: '

An_,  attempt to Ggive ;lgnd to
individuai Hottento fanilies was
unsvccessful , gore SUCCHSS WAS

- achliaved 12 land to
ssiona -whers

societlies
Hbttentogg mould settlie [1671.

Seen against the backgraund of the instructions given
to the ‘Commandant of the Eastern Country’ - Adriaan
van Jaarsveld in: 1780, "“to wage total war upon the
Hottentots, withﬁﬁt  shedding innocent blood [17]%,
quéstions' raised by pupils duringﬁ South African
hiétory lessons concerning blacke being landless and
how the trekkers acguired their herds of cattle were
not adequately answered [18]. The acnclusion’that
may be drawn from ths above interpretation is that
the fact that ‘individual Hottentot families’ failed
to look after the 1land, Ilegitimises an action of
injustice commitked by the trekkers usiﬁq their

superior atrms’ to seize land from the blacks. The

BaSothos’ loss of part of their land to the trekkers

—



3.2

in 18423 is given as the result of aﬁireaty between
## .
Moshoeshoe of the BaSotho and Napier, the Cape

Governaor, acccrdlng to gigggrx_ for Std 9 by C I
Joubert and J J Britz {19}, That Moshoeshoe hag

granted <them grazing ground for their flocks until

they - were able to proceed further {20} is not
indicated. Urbanisation ﬁroblems are discussed by
smit et: al. in their textbeok, gis;giﬁ for standard
10. The zntrcductlon of the Bantu Education Act in
1953 iz hailed by these authnrs as a wmark of
progress, in that, according to them, it would help

to ease the uncontrolled influx of blacks into the
towns and cities of South Africa:

alg was madae 1n this

ﬁﬁﬂgﬁer, i the e%ion“

Act ot 1953 and the estah&ishnnn
Department

Educat an n 1958 (211.

It is  guite glear that the-above interpretation,
given by the authors, regarding the Bantu Sducation
Act, wmissed the reality of the situation of black
aducation. From 1981 onwards, black education was
plunged intc a  culture of school boycotts that
reached itz climax in 1985 when the schooling system
simply «ollapsed under the sustained assaults of
stndents and mobilised working-class communities
[221. Views such as thesa created preoblems in the
teaching of history to black secondary school pupils

after 1976.

1t has alreadf been indicated in thig research
report that the perceptions az teachers/puplls who

1
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offered South African history from 1954 to 1987,
will form the basis of cur argument. The post-1976
decade in blak education was used by the BED to
spread an intertwined web of ‘“reform’; that was
viewed by teachers who taugnt South African ristory
between 1977 and 1987 as heightening tne ievels of
reaction and counter-~reaction by pupils on the one
hand and the BED [DET i: 1980] on the other. The
respondents interviewed appear in the footnotes of
this <naprer. \ '

The ‘reforms’ were Iinterpreted as failure on the
part  of the BED and the government to agdress tha
real causes of the uprising which had ripple effects
countrywide, The BED’s ‘reforws’ were seen to be
fqpﬁsing on the symptoms and side~stepping the root
cCause.

From  the respondents, the writer gained the
depressing view that the teachers were subjected to
tremendous stress. Whilst they had to take their
pupils through the South -African_history syllabus
{in order to pass their examinations}, they were
being reminded by their puplls that the education
the teachers were espousing had no overall scocietal
support {23]. Points raised, struck controversial
topics relating to the 1%13 and 1936 Land Acts,
that affected the 3allocation of land to hlacks in

South Africa. These find very scanty treatment in
History for .Std 18, by C J Joubert, published in_
1975  [24}. This rang a familiar bell as that

proffered in explaining how the BaSotho lost their
land to the Trekkers referred to earlier. The role
and place of Sol Plaatje and the resistance put un




hy the South African Native National Congress [SANNC
which becawre ‘the African National Congress (ANC) in
1923} on the ¥Native Land Act of 1%13, does not
feature &t all [25}1. By this and other omissions
or lack of emphasis, Sonth African history lest
credibility ‘amongst black secondary school pupils.
Instead, it evoked hatred for those who were seen as
perpetrating the subordination of blacks [261.

Among the “reforms" the BED embarked upon in its
‘back-down’ were those that focused on teachers az
well az on the 1anqu§ge issue itself. Qualified
biack +teachers had their salaries raised together
with Rey scales of other teachers of all population

:%roups [27}. However, hlack +teachers were not
placed at the same level as white teachers with
similar qualifications. Black teachers ended up

still earning 67% of .a white- Beacher’s salary,
narrowing the gap by about 10% {281.

Related to the issue that triggered the 1976 revolt,
the Minister of the BED announced on 5 July 1976
that the chpice of 1anguaqé of instruction would be
left in fuﬁbre to scheol principals, acting on
advice from their school boards §29]. All that
this move elicited was: ‘the principals will try te
please their masters in Pretoria. As long as there
is Bantu Education, there. will be unrest. Small
concessions are not solontions’ {30]. The Rand
Daily Mail of 6 July 1976 quoted this =25 an
explanaticn given by Mrs Winnile Mandela, on behalf
of the students. Ancother action taken in the name
of ‘reform’ was a token ‘gompulsory educations. 'Ik
was decided by the BED that parents of a child who

Ny




commenced schooling in January 1977 would sign an
‘undertaking te keep the child at school until the
completiﬁn of Standard II [311. However, without
the necessary mechanism to enfores this ruling, the
‘compuisory  education’ announcement remalned a

'{,bsmeti& exercise. , It rnever took off.
gEventually, in yet another so-called ‘reform’, BED
officials who were perceived to have exacerbated the
confusion that had occurred in the biack secondary
schools of the Secuethern Trunsvaal Region, were
 transferred. " This  re-shuffling and removal of
officials resulted in Mr Jaap € I, Strydom re?laming
Mr W ¢ Ackermann as BED Regionél Director ‘n the,
Southern Transvaal (it later changéd also to become
the Johannesburg region] [321.

The BED‘s ‘reform’ programme did not address the
recommendations of the African Teachers’ association
[ATASAL, opposition ~ MPs, the Soweto Residents?
Comrittee [SRC] and Soweto Action Committee [SAC]
among others, Some cof these recommendations were:

* Education for all races should fall under the
- Department of National Edacation _

* There should be commitment to egualisation of
expenditure on education for different race
Groups.

* Teachers should be paid equal salaries for
egua’ qualiflcations, regardless of race.

* Compulsory and free education should be
introduced for children of all race giroups.

# Black studies should be introduced in schools,
emphasising the history, heritage and
contributions of blacks in all fields in the
development of Scuth Africa {33].

L
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The views of black secondary school pupils on the
South African history taughi, were summarised as
follows in the Financial Mail: The courses ignore
our views of | history and stiess things like
Bantustans which we reject [34}. Continued
boveotts of s=chool attendance in 1977 ' and 18718,
although uneven in character [35}, compeiied the
Bantu  EBEducation Department to respond to this
unprecedonted cﬁéllenge from the. pupils. The BED
authorities piayed what they considered to be their
trunp card - replacing the Bantu Edacatiun Acg\{36},
by a change of noménclature. This move was
supported among others by an argunent advanced by
the then BED Deputy Minister, Dr A P Treurnicht, who
was quoted as stating that the Department of
National Education would not take over the education

of blacks. ~Justifying his government’s attitude on

separate education, he quoted Professor W Kgware,
Rector of the University of the Neorth, a known

“supporter of segregated education [371].

The move to change the name of the department from
Bantu FEducation to the Department of Education and
Training was tackled with vigour and enthusiasm by
the government. on 10 November 1978, the draft of
the eonvisaged act was_ﬁublished for general ¢ ament
[38]. g

The term Bantu was  dropped from documents and
ingtitutions early in 1923“ [39}, long before the
Bill was releasedf”‘?: public com¥§nt. The Bill
provided for the t.utation and tr&fﬁing of Africans
to repface the Bagtﬁ Education Act of 1%%3 and the
Bantu Special Education Act of 1964 [4C0]. By June
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9, 1979, Act MNumber 90 of 1979 had gone through
Parliament and bheen assented to by)\ tiz State
President. The Bantu Education Deparxtment [BED]
had Bpesn transformed into  the Department of
Education and Training {DET;.-

in terms 3f. the act, e@ucational policy would be
decided b the Minister afier consultation with, or
consideration &f proposals made by the Council for
FEducation {41]. <Contrary to some expectations, the
impleaentation of Act No. 2C of 1879 did net end the
pupils’ rejecktion of . the schooling systenm.
" Instead, what foll owed were the 1980 school boycotis
in black tcwnsﬁips,'as well as broader political and
industrial unrost. The ‘reforms’! were perceived,
" by teachers cffering South African history in Black
Secondary  Schools, ag neothing but superficial
changes that were meant for the consupption of the
c?lthS of Bantu’Educat] 4nu{42] The programme of
raforms ignored the root-cause of the 1978 unrest
and attempted to paper over the symptoms. The
.history textbiocks that were recommended in black
aaconddry schools in the post~1976 decade showed no
improvement in the treatment of issues that had been

highlighted as sensitive to blacks prior to 1976
[431. =~ This will be  illustrated in the next
section. The passage of the Act threugh Parliament
received the following comment in the 197% Annual
Report of the Bantu Fducation Department:

st important matter was the
pilo%gng of  the new Act through.all
E% hases sn that it can comé into
effac on Januar¥ 1380.
direct tha

this
Dapartmant Tll ba able to fuifil
functions witiiout  hindrance

'.'.4;?1..
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The history textbooks introduced in black zecondary
scheols after the 1976 Soweto uand countrywide
unrest, will now come under consideration.

HISTORY TEXTBOOKS WSED 1IN BLACK SUCONDARY SCHOOLS:
1977~1987

3.3.1 TEACHER _ PERCEPTIONS OF PUPIL  REACTIONS TO
P

After the upheavals of 1976, teachsrs who offered
history at black secondary schools perceived history
textbooks prescribed by the Department of Bantu
Education [BED] in three categoriss drawn FEFrom
different schools of interpretation of South African
history [45]. The first was that crawn from th~

likeral intsrpretation of South African history,.
represented by asuch authors as W M MacMillan, Eric

Walker ani € W de Kiewiet, amung others :1467. In
tie second cabegory is  that interpretation drawn
from th  radical school; with representatives such

~as  Mau:in  lLegassick, Shula Marks amd Stanley

Trapido, inter alia [47].

Finally, the +third cateagory ererges from the first
two, with a greater inclina*ion on the liberal
interpretation -~ shaped by Afrikaner-orientad
writers - exnressing the Afrikaner view of Scuth
African history to unify the ‘wolk’ in a common
vizsion of an heroic past [48].

History Eéxxbooks regarded as steeped in the liberal
school of interpretation, used in black secondary
scheols, came fyow the pen of A N Boyce [49].



[hurope  and  South africas A _ History for south
Afvican __Hign Schools, 19727 Europs,  and  Houth
Africa, Part T: A History for &btd 9, 1974:; Eurore
and _South  Afwiga Dyt 2@ 3 Himtory for Skd if,
19v43, On the other hand, ho nistorv textbooks
whesse aubthors were feen as radical, were prescribed
for wuse i~ black =zaoeondary nchools, From 1975

oriwards, history tex Lowoks inclined towards +the
third caktegory of lilanterpretation made a strong
challenge o the libaral scheool of interpretation.
Wan  Jaarsveld’s New Tililustrated History for  the

T e e P T e s s R Pl

Senigr Certificates Stds  IX _ and ¥, whose First

PP Ll ae A G S

impression was published in 1970, had a new partner
in € J Joubert’s History for S¢d 10, published in
1978 {3501, The latbter pubiication aroused great
interest among teachers in blacik eecondary schools,
wie to  the fact that standard 10 examination
guestions wevre peroeived to have: been drawn from
thig textbook [517.

Tha Yrandard 9 warsion of this textbook was
published in 1377, under the title: Eistory for std
o: according to vhe new ocore syllabus. The
aftermath of the change of nomnnclature in Act No.
90 of 1979 to DET, saw the rise of history tewxthooks
gpecifically aeant for bklack secondary schools in
tandem with the rise of resistance to blazk
schooling from 1980 onwards. These textbooks were
werceived, by teachers, as belonging to the categor

of Afrikaner  interpretation of South African
history, since all the respondents who offered
history at black secondary schools during this
pariod used them [521.
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Taking & point by point response o the
guestionnaire [See Appendix Ij, the interviewees
were in agreement that the post - 1976 ‘reforms’ of
the BED ([which became DET in 1979] contributed to
the further  Thardening of attitudes of pupils
regarding Soutnh African histery in black secondary
schools. Act No., 90 of 1979 merely accoelerated the
pace as can be dated from the perceived bias
eonveyed by the hishory textbhooks which flooded tha

shalwves of black  secondury schouls, with =
pro=-Afrikaner  interpretation of Scuth African
history. In the 2arlier chapters of this reseavch,

it has been argued that the subject showad these
characteristics after the Iintredustion of Banto
Bducation in L954. Perhaps i. may be appropriate
here to give TLauvery’s views on the functions of
textbook writers® |

csens erters should Lake facts into
accoun endesvonur to repove
artzcuiarlst and sectarian bhias

tell the trut:h nd sat

themselves aims wh ch are
corprehensive, constructive and
raelevant to the ghrauount negds of
preafng [gt?ge in the development of

It can be argued that the textbacks describhed so
far, rather foster a divided consciousness,
portraying the different race groups as not
belonging to & common nation and race of manking.
Ingtead, many of the South African history textbook
writers huve fallen inte the trap of holding to
their opinions without being aware and some are
biased aml prejudiced without Xnowing it [54].



The initial theme of the standard 10 [Matriculation]
sonth African history is: ithe political desvelopment
of  South Africa froms 1910~1570, in both the standard
and higher grade [5%]. In a comparative study, it
came +to light that the mams theme abtained in the
Transvaal EBducation Department’s [TED] South African
history syllabus [56]. The exclusion of black
involvement in. this  thenme is  guite clear,.
Introducing the theme, in ackive History 3td 10, Van

Bensbury an: | choeman state uneguivocally that:

On, 31 Hay 19510, . South Afriga was
united. ¥ fTherd weré two. ob7ious
candldates for the premiership:
General lLouig Botha K from Transvaal
?gg] Mr Jolm X Merriman of the Cape
The two parties from which the candidates were drawn
were both white =~ the South African Party [Louis
Betha) and the Uaionists or Lakour Party [ X

Merrimani.

,Whilst it was cryszal clear that blacks existed in
South Africa, “their participation in the political
activities of 1210 was not on the agenda of the
white participants. The Labour Party emergad with
a manifesto which advocated seVere=§iscrimination
against non-whites [blacks, woloured and indians]
daescribed in BSenior History for South African
Schools: Standard 10, in these terms:

This  Part was nmalaly, cong rned

w?tn t {nterests of Y E

w%iteammgrtlg%n rinei 122 degggged
ha the mnigra ionb gf blacks to

white K areas s ul 1scouraged by
offering all hlacﬁ ga the
opportunit ave puant in

separate rgserves {581].



The Lakour Party’s concern, as porbraved in the
abeve quotation, reinforced the sterentypes '%f
subjugation of blacks under the cloak of zeparate
development,,

The attitudes developed in white standard 10 pupils,
taken through Senior Higtorv’s concern ‘with the

st

”_}nterest& of the skilled white artisan’, are aptly

summarised by Chisholms

South  African history, textbooks are
OuTBSS oAoEus"'g%2 12 Tagttlnated
throug ideology g‘ =l

Zonseguently, the reole of blacks in the political
development in South Africa is so scantily treated
that the history of <thiz period . is seen, in the
words of the respandeq;s as:

a, vehlcla of showing how du imant
ninority attitude nd 1 g
ey resalgat e ané ohrasecl aer a
nterpre
ggspo %b e for the cr og!og o%
those  attit ch characterice,
?gg?rpln and sust n the status gquo

This view is supported by Phyllis Lewsen in her
analysis of F A Van Jaarsveld’s "New Illustrated
Histoxy":

Parts 4 chool
textbook, “N (o 5 For
PxETiCl%% 'n or rég to carry

a qclttlcal dnd i eologxral nessage

Notwithstanding the great furore raised by blacks
against the excliusion of voting rights for blacks in

- Of -



the enviéaqed ‘Unien’, nothing came of it. The
registance by blacks oculninated in a South African
Native Conventionu, that c¢onvened in Bioéﬁfnntein
from 24 to 24 March 1309 {G2j.

However, there was no indication that blacks would
pe offered the oppurtunity of deliberating with
representatives from the white governments in the
four provinces. The White National “onvention went
ahead with the agenda of a ‘united” South Africa
despite the loud veoices of black protest. The
convention was concerned with Boer and Briton as
expressed hQEVan Jaarsveld:

the conflict between Brer, and

Br;%on wgﬂ ich o often arnag églgga

SRR o ctolad SERES Goutd ubib SR
&€ L

nation and g tgro pld confl?ct

between Boer and Briton [63]

‘fhe black man‘s struggles and achievements were
relegated into non-events, and referred to as a
probiem - thug the ‘problem of the Bantu’., In the
" history textbooks listed under footnote 52, this
labe? is the norn. Pupils in black secondary
" schools perceived this designation as derogatory,
hupiliating and having a complete disregard for the
aspirations of blacks. To black pupils, South
African history was regarded as biased 'and
prejudiced against blacks, portraying political
immaturi%rs where black participation and involvement
were concerned {64]. What emerges from this debate
ig tha:t the <Lheme ‘political devélopment’/ in South
African  history reveals twe sides of the same
coin., To wh'be pupils, it is what Peter Kallaway

mq?w



c2lls ‘indoctrinstion by commission’, and to biack
pupils "indoctrination by omission® {451, Placing
Kallaway’s explanatien in perspective, black pupils
are eayposed to what the writer has labelled as
eurocentric and white Afrikaner dominated texthooks
in history. The interpretations in these books
have been allowed ta go unchallenged, until the
puplils themselves started guestioning the contents

as a result of the political upheavai: in the
country. From the reactions of the respondents, no
apparent attempik on *" - =narh of ‘e teachers was

made +to chailende g . rwyula beliefs pationally.
It 1is the writer's view that pupils at hlack
secondary  schools were being ‘indoctrinated by
omission’. Contrary to this, white pupils,
especially of Afrikaner extraction, came intec
contact with the  Thistory textbooks from an
environment of beliefs olosed to rational debate.
Ta them the superiority of white to blacks was
indisputable and the inferigrity ©f the blacks was
part of creation. This belief is supported by the
finding of Jacklyn Cock in . a sample survey which

revealed that 68% of the white respondents believed

that blacks were generally inferior to whites in
their persohal qualities [66]. Professor Herbert
Vilakazl alse, in an article entitled "Academic
Fresdom Must b 2:% "nclusive", refers to this
general inferiority baller .Mites have about blacks:

Almost all whites Scuth Africa
the itea

States were

Eondit onad ﬁram take
for granted that tha 1nte lectunal
cagacl of blacks are oubtfnl

Basic in this posturinq of ‘indoctrination by

23
w,
% \
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commission’ regarding white pupils, is the content.
of Standards 9 and 10 history syllabi of tne
Transvaal Edacatior Department [TED)] schools. ‘The
intentict, in the writer’s view, is to make the
pupils believe that +the actions eof the white
Afrikaners are tru, a@nd nothing should shake that
belief [68}. ' However, among  blacks,
‘indoctrination by omission’ lost ground to
challenges made Ly hlacks Lo the absence of black
contributions teo the developiont of South Africa, as
portrayed in the history textbooks on South African
kistory. . A body known as tﬁe Naticonal Education
Crisis “ommittee [NECC], came to life after the 19835
crisis in hilack scheols. Among its activities was
the develbpméht ‘and dissemination of the conception
‘of a ‘People’s Educatlon’ ([With implications of a
socialist vigion for a reconstructed system] [€9].

Pecople’s education presents a programme for an
alternative education to challenge the ruling
ldeology of the apartheid policy. South African
history, In particular, ¢tontains the 9myths' which
need to be exploded as thay depict Afrikaner whites

[ as ‘shining angels of light’ and_ﬁhe native peoples

of South Africa and elsewhere in the world, as
Jignorant and  uncivilised? [70}. It is thas
ontention of this study that South African history,
sontained in the textbooks used in black secondary

/ schools, makes blacks not to feel as being part of

their  countyy. This can be rastored by
acknowledging contributions made by blacks towards
the c..elapmekt of South Africa. Through this, a
truly distinctive, balanced and indigenous viewpoint:
can be developed by most peoples of South Africa, to

fi



form ‘a new South Africa’ {71]. - In the next
chapter, this argument will be elahr:xfated on te
bring apbout suggestion: o change the pattern
followed in‘textbooks on South African history.

One issue related to the theme discussed above is
raised by the post First World wWar independence
deputations to Paris in 1919. _ The official
deputation of Louis Botha and Jan 0 Gmubs  had
travelled to Versailles to sign the Peace Treaty.
General 7 B M Hertzog [together with P F Malan and N
C Havenga} led the second but uncfficial deputation
of nine members, The third deputation, also

‘unofficial, came from the South African Native

National Congress [SANNC, 1later to become the
african National Congrass [ANC] in 1923] [72]. ‘Net
much is said about this deputation, which was led by
Sol. Plaatje [the other members were J T, Gumede, LT
Mvabaza, R- V Selope—Thema and the kev H R Ngcaylya]
[731. { Im Ag;;”g_ﬁlaggxx its fate is summed up in
four words: Th@y got no : hearing [74]. Laterx,
under the speclal heading: ‘Political, Social and
Constitutional Development of the Non-White’, in the
same history textbook, this theme is given attention.
as $ollows: -

et

tat of ANC als left5
for r a lles

%st on change %ga30n§hi Prgne

H%n ster cgus the requests
both deputations, in the cg:e of the

at on ro
%onE nterference tﬂ ugonastgc
affairs of another cuuntry

.

The Senior Hiskory authors make no mention of this
avent in the maia chapter [6] which discusses ‘*the

C



political development of south  Africa:
1910=-19397, Instead, the event is relegated to
chapter &, under the heading: Political, social and
economic development of the PBlack, Indian and
Coloured groups, in seven lines, the first three
read thus: '

The result was that e ANC, like
=, the former Boer repubggcs, Sent a
_;3 fgg?don deputation = to Virsaiiles

in ten pages, Iissues affecting Blacks are handled,
ranging from political éwakening and consciousness
during the 19th <century, tihe South African Wative
Convention in  1%09, the South African Native
National Congress [SANNC], the 1913 Native Land Act,

the Industrial and ¢ammercial Workers’ Union {ICUT,
Black Policgy and Admlnistratlan, Racial Segregation,
to separate development and homelands, and Black
education. It is the writer’s contention that the
discussion of the political develbpment of Soutn
Africa, without weaving the emergence of the ANC
intoc the web of political develcpﬁent, is a’
deliberate effort to indoctrinate pupils by both
cnission and commission. Pupiié at the secondary
school level should be made aware of the efforts of
the ANC {[then the SANNC] from its first delegation
of May 1914 which proceeded to Mngland to protest
against the 1313 Land Act [the delegation was led by
J L Dube, with Sol Plaatje, T M Mapikela, Saul Msane
and W Rubusana as members].

The Act was the forerunner of ‘territorial
separation ot segregation’, for its central
provision was: '

e
s
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gprive Atribags of the right to

de their axisting
ar as of occupat on {77].
Although Boyce {.MWMMMQLZL“A
Historvy for Std 10} does not discuss the ANC
resistance to the 1913 Land Act, he does point out

- that it was subtle Aetermination to secure labour as

chedply as possible [78]. This was to be achieved
by putting an end to the practice of shure~farming
with Blacks nd not paying more than was necessary

for labour {791. In Active History 5td 10 {Van
Renslirg and Schoeman}, reaistance by the SAKNC is
hinted .. and is handled with very Iitt;e dgepth and
insight {80] according t ;)he writer. 3 Joubert,
in History. for S5td )0, does not refer to the 1513
Land Act, and History in Action Std 10 [Grobler et

_ a&} stataq that. v

\__\

due to fierce oppoaition from Blacks, who
felt that there was not enough iand, and
whites who thought tho Blacks were getting
toof| * wach land, the matter was even‘i:tmlly
abandaned [ei}.
ResPQndénts underliined the fact tnat South African
history does not reflect the black pailéiaak

development and struggle in the textbooks used in

black secondary schools. It is further claimed
that the perceptions of hlack pupils could be summed

up as placing Blatcks in oblivion, and when they

raised their heads through the SANNC [later the
ANGJ, Pan African Congress {PAC] among others, these
waere declared . terrorist orqanxsations perpetrating

.and perpetuating violence {82]. Thig, among other
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v xﬂf«) atunuf:ms [84]
*

=

f\x )

factors, denotivated both te%chers and pupllﬁ ln the

| study of South African aistory.

o o
A theme, closely assuc1atei Ao the one discussed
above, constltutlng ramifications in the Standard 10
South African ‘history syllabus, iz the discovery of .
diamonds angd gold, its effeuts and subsequently the
phenonenon=of urbanisation.. < ).
As bdCkground, ' in e standard % history textbocks,
the consequendes ¢f the discovery of diamonds are
given a% follows: ' '
; a result of e trde in
%Trearns annunztggn, fa

number of the  tribal Bantu: baﬂgga
rted whlch posed a threat the
white

: fiasun Hhen British -
authorit ﬁa atze sarm_the -
latter

r§:f%§ﬁd' the Tg vual §ni s§§v3%§ ) =
rg in the df;:ond eialaw fesfs

* USan . of " hla
L i
a: gastrous effect . Qﬁthgrigalnggraﬁs
n firearss to thaynlge

400 000 were cuwas
t%tutad a saf ous egg to ggg

B o "E“‘i"w 85

isafio aoon

rearms 11§h'¥%zg wh chg ﬂere
.1a er soid
sHon creatad a threat to the
#hites [85].

. Hgntundflockfdlds lgousands to the

ng éiY fosiggfxuwgra fiﬁd?ng gt |

tha resaerve rasu
of the. d srﬁp ioh Of tribal life and
eConon uga vearq a tractad to
the mines bgy
gquns - anid™  liquor fron certain
unecrupulous Hb es {88 o

.

i
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inferred that the

@..

The first three extracts all stress the

posed te Khites, that
yerspective which sees
white power.

is writren from a ‘white

Whereas in  the fourth and 2.
extract,
stated and q;ven acceptable 1nterpretatxon.

during thxsxperlad that Blacks lost the struggle £

land and with it subsistence farming. In the fwe
colonieu {Cap# and Natal] as well as the twve Boer
territories . {[ ange Free Stqte and the South African
Repubiic) Blacks had to way taxes using money {lut
“tak, poll tax one pound or abqut'twc Randl—&§br
every man -over ¢ 18 vyears of. age] [871. The
impressions of pupils perceived by the teachers

[88]), “was that

wereuqaf_euted. Based“on this- Eremxse, it can be
“tribal customs’ of npe Blacks
have to. ‘stabilise taen vhrough all *1me.\ Blacks
unlike other membersﬂof ~the human race, should hnve
beerr insulateéd against acculturation;__ As this is a
: curbing it should arouse gne s
curiesity. =~ In the context of this argument, the
proponents of Blacks bemng tied to trihal custons
have a hidden agenda. It *5 the contentlon of the
writer. that control, manipulation and subjugatian of
Blacks -is by, having them shackled tc some
of the tribal customs that perpetuate ignorance,

hatural phenomenon,

intended

armed Blacks sy threatening.

N
the h;stor*cal fact of mlgrant 1anour iy
h: 'It. was r

antact with foreign culture, 1eft“
the, Biacks so b. -eft of stability that their lavesj

‘threat’

)

superstition and_ the lelszvegess of ‘mhnia '
\, oy
mobilisation. B AN
N . - LY
2L

. .\“.u
A corollary %o ‘the discovery of diamonds in 1867,
was the discovery.of gold in 1886 and the subsequent

i

o - 164 -

\
I
-~
5
e

development of the mining and $econdary industries, -~
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- especially after the fdrmatier of - Union in L?Jd.
The portraval of  black fcrebears iz that of peopl?{

who were attrabteq to the diawond and gald fields by}.

puarile reasons {aaa, . The accounts giveri by- the
.*espbndents con"ev the 1mpress*0n tndt Blacks would

havaxfbeen better ntf Dy renalnana*ﬂ the designuted
epa_yte reserves. .  This weuld h¢Ve_aavej them the
86 of stability referred o 2ariler. Hgbever,
the ' current debate on the issues of ‘People’s

History?®' (a4 - new apprmach  to historyl {901,

indicates that such a step would ave delayed Blacks—
~even ‘onger from  enteri gy the South Afrirdn
acoyQmy. . It would have al:o dep ived Ehemuofna“

_History’, ‘Write your own History’- and ‘What is

B

/Q

stake . in . it, as wgll as the ‘disadvantaged

schooling’ by  which they are striving to pole-vault

themselves into the soclo-economic. and political
. "1ife of South Africa. © It can be argued-that, in
- these uircnmstances, ‘Blacks would have virtually
'=vgmained ‘‘foreigners'’ in tietr country of birth, and
:”ccn51gnq% ‘them to the rola of perpatual hewers of
‘. wood dnd drawers of water in theuwiﬁer commuuity of .

South Africa. % - ) < 53 B

% . . _ = %
Allied to the Rdlscovery of minerals {diamonds and
goidj lin Sauthﬂ Afiica, from 1910 is urbanisation.
This phenomenon %yas the inevitable outcome of the
development of § the - mining and manufacturing
industries. | '
South African urbanisation in history textbooks uséd
in  Black secondary schools is. presented as a
dichotomy that "underplns the separation of races -
{.e. ‘White’ fréw ‘Black’. The impression created

! . | )

ek : M
Ko v ' oo il
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by thiﬁ treatment emphasires the'sgfception 6f hlack
pupils ﬁhat issues in South African histo§§ promote
;hgh' alitical ildeclogy of ‘aApartheid’ of the
!%gﬁional Party [vil. - Whiist Blucks were attracted

from rural poverty and tribal protection by the

"glitter and fascination . of the city, Wwhii.z,
according  to ho histof? textbooiks, were compelled by
the viﬁissitu&es " that atflicted thew. Thisg
rgsulted B the problem known  as ‘Poor Whitisa’.
=A¢tivé miﬁﬁtory'_ﬁﬁd 10 axplains that “proor whitism!

#as due o the isolation of young colonial society

- PR .
in. outposts: and  thus lacked  qadycational

facilities, inability to cope with -the- nore

"sophisticated =conoml: conditions brought by the

British ‘sporched earth’ tactjcs of the Anglo-Boer

discovery of dramouds and gold. Because of
Sigolation, _tney remained igilorant - of  new
aqricﬁltu:al methonds, technigues Iénd monatary
d%velopments [9z}. | To Joﬂbért, white migration
into urbéh. afea%f was caused, amnong o?hers, by the
rinderpest ‘of 189, which Hainea farmers, the

War irn whigh Afrikaner farmers lost Rid0 million,
the “traditional Atfrikaner systew of divi.ing the

farm among sﬁ}vivigq ‘sors, “which - diminished the

sizes of 'farma {93]. In contras%, when{Joubert
tredts blaékfmiéﬁation to the cities, he rites white
set¥lement In thé{interidr * Sguth Africa as a deus
ex machina to stvnghe salf-destructivn of Blacks:“'“

. . o
#White settjiement in the interior of
South Africa eventy ?ly brought

eace and - order: the congtant
ibal warg amo black came ta an
agd &nd  with this the loss of life
attendant. on suc wArE ... The
black - pogulation increased. aggce
P ‘Az the black pupulation
increassd, ¢ the rdgevvas eav ntual}z
became foo - small to support it

£ :
W Gf . <-. .\,_—\



In Senior History for South African Schools: Std
;Q,* wWhites are said to have migrated to the urban
areas nmainly as a result of Lnadequate adaphlmn to
modern aconemnic conditdons by a sectlon of the

Afrikaans population [95]. < On the other side of
the ¢oin, the stoppiny of tribal wars among the
Blachks, contributed to a population ex;'c*ian,_which
led to the underdeveloped homelands cegs:nq te offer

them wuff1c1ent livelihond ~ the urbanisation of
Blacks gained momentum {267].

Tha crﬁx here .is *tihe portrayal of Blacks w2 an
unwanted and unnecessaxy sector of society irn the

":indu strial development of South Africa. The

contradictory element in South Afriean history
textbooks is thé’handling'of issues that concern the.
racial divide., Seen throudgh Van Rensburg &
Schoeman’s interpretation, Whites are apicted as
‘picugers’! ~ ending up by winning a piace in the
city [%7}, yet on tbe other hand Blacks lust the
stabilising  factors o&f their tribal swciety by
contributing to urbanisation. This development -
among the ‘Bantu’ was unwelcome to the National
Pagty government., The pcliby of separate
development based on ethnic _units was introduced.

tor:
i} e‘:
t o ﬁo tbxs oc g5 of
ienatgoga E t 0P The pr b:n sed
blac ardad as a tenﬁgr&r¥
so ourgﬁglca? gigg ta area. a
whlt has no politica right& ?n Eﬁe
bla: stata Homel
Citizenship t of 19?0 lliows the
urh? ised ia ng 2 Ercxse his
?o tical rights _in bhis state, even
hough  he 13 settled in & white area

cf South 7 vica [981.

<
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o pupils iearning South African history, the above
ertract  lacks - aengitivity and judgement as it
justifies an ideological stance of the Afrikaner
view of the history of South Africs {93].

A bizarre picture is painted in Actlve History: S&d
10, of srinitive dwellings made of wood, sacking and -
gorruaated  iron, conditions which bred vice snd all
social evils -~ communists ceve fast ta”expl&it_thaée
zonditions  for \stifring up  ill-feeling against
wiaites [100}. To rescue the Blacks from thess
‘evils’,  the state undertcok Lo pass actg, among
which are: ’ |

inl

&

- the Group  Areas ASt _of 1959:
geparatlng black towns frow white
OWNS.

~ the Resettlement of Bantu Aot of
19543 autheriring relocation of
‘Biacks [without their consentj.

~ the Locations in the SKky Act of

19552 limiting the nuaber of black

. servanis who, “could live on the
premises of Wiites,

TR Pt gmepnent Aok of
: exten it o
beyond the  urban qaraag to gnclude
peri-urban districts. '

~ *he Community Counclils Act of 1977:

- empowvered th Mgnister-ta establish

a community council for any urban
‘regidential” area.

i

The . currént debate on south African history
textbocks supports the writer’s contgntion that the
superiority of Whites Ils assumed. ¢hites, pupils
are taughk, brought pease and an end to tribal wvars
seus The discussions on apartheid implies
throughcu: what the system is ‘separate but eqﬁal'
[io11. in the final analysis, according to this’
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argument; Blacks have no cause to ceamplain.

[}
o

 ﬁbwgver, the writer CGntendg“thatﬁﬁfar both racial
C.ogy aps - Whites and Blacks - urbanisation brought

untold labour problemsa,

Te help the impoverished Whites in the urban areas,
General Hextzag's Pact government introduced a
“telivilised labour policy’, after it came to power in

1924 [1o02]. According to this policy, Whites were
protected [from competing w'th Blacks to ensure a
‘eivilised’ standard of living for whites. By

.1928, Blacks, Coloureds and‘?hsians on  the Soubh
~ African Railways were replaced by 16 000 unskilied

Wrnites  and Coloureds against competition from Blacks
and ' the Indians -{103]. In contrast to the
protection extended to the Whites, the Blacks ware,
according to the perceptions of the respondents,
being © suppressed under the title: ‘Protection of
Black ' Workers’ in: the Bantu Labour [Settlement of
Disputea} Act of 1%951: creating regional committees
for peopla who were not permitted to establish trade

 unions. © Its amendment in 1973 provided what
. O .
‘Joubert describes*as:-

gnguyar and E!‘gﬁ {oyua [104]?uﬂn

It is the writer’s argument that the protection
afforded to the K Whites placed them at an advartage
over the Biacnq. With black secondary school

_puplils belnq: Jnfluenced hy thke mnedia and Blacks

invplved in ‘the labour disputes in the country, the

history 1essan" en this issue made Them all the more

aware of prnfprentlal treatment the Whlt?a

sl
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r{Lfived. As a consequence:ytheir acceptance of
Scuth African history declined to 2 level of doubt
and later to challenge the justifiability of the
tistorical facts. — Labour statistics of the decade
1972 ©o 1981 seem to support the view that Whites
received pre‘erﬂntlal treatment [TABLE I].

in its main thrust, this resaarah report seeks to

- examine the presentation of South African history to

Black secondar, school pupils during the pericd

;after the infroduction of Bantu FEducation for Blacks

in South africa, i.e. from 1954 up to 1987. In the
process, the contribution of Blacks to the
development of  South  Africa, 5o interpreted in the
plstory textbooks used in Black secondary = rhools,
comes under focus. The industriai activivies in
the country deserve attention as they relate 0 both
White and Bkack members of the South’ african
suC1ety. ﬂ Whllst Blacks have been oyposed to
capltaxlst axchanqe relations since their contact
with W‘ltas,_ their place of upﬂratlan has  been
deliberatg.y designed to be below that of Whites -
thus naxn%slnlnq the interlor& ¥ image of Blacks and
portraying .the super;arzty of Whites. Mining and
guarrying, manufacturing and governaent services are
activities that  may be regarded as symbols of both
development and urhanisation. | In south Africa,
these symbols indicate how discrimination found in
textbooks on South African history is further
supported by the ewployment in this supposed
jndustrialised vountry. ”
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TABLE . 1 EHEIQXﬂEHHh“”_ﬁﬁLABIES__ﬂAﬂn_m_EAQEEL
1979-1981 [1051
HIEIBG,bHn.QHaBBXIHs*Luﬁlﬁxiﬁﬂﬂnndhﬂﬁﬂﬁﬁwﬂlﬂﬁﬂl-

{hgnxgﬂ*ﬂm“»“wmEﬂn:hﬁm_Aﬁxigaawqwssn;walwwwatgslﬁtlsa
Services; 1982}

[

Year Whites salaries &  Blacks - S8alaries

Employed Wages: R Employed & Wage :R

1972 52 753 288 562 555 165 147 544
1975 83 249 . aB2 532 - 565 100 . 504 851
2978 . &7 4338 . 679 095 588 201 832 218
1981 77 209 1140 642 639 888 1627 741
1972 258 ﬂ§1 1111 378 614 182 245 687
1975 235-9nﬁ - 1765 561 722 700 923 498
i973 301 500 2529 212 - Y23 300 1465 555
193;- 122 500 4386 540 901 200 2603 073

A

= 1x1 ,



Y
1972 279 7493 1680 756 - 383 206 T I M
1...975. . 297 785 ERELE RIS =‘18‘5 L5y Bilg z04
1978 ;?29 322 L0689 78 465 HG S8 857
4
TUBY 342 V2B 3373 738 439 738 iA06 GBL

In 1972, nining and juarrying employed 52 yE2

- Whites, who formed $8,6% of the total £07 217 White

and Black employees. fiowevear, the Whites sarned
€6,1% of the total earnings. Manufactuaring
enployed 29,5% Whites of the total labour forco.
This small percentage earr ' a huge 71,23 of the
total"salgries and wages Lr- ear. I @svernmant

and servidesg there were 58,2% of the total labour
force, who earned only 13,4% of the total salaries
paid in 1972. '

‘In 1981, m'nirn and gquarrying employed 10,7% of tha

[\

total 171 097,

Their earnings were 41,2% of the total. which was
17,6% lower than -that of Blacks. dowever, it has
to ke borme in wmind that the Blacks constituted
71,32; onf the total iabour foroe In this secitor.
Manufacturing accounted for 28,6% Wnites of the
total, who earned 62,7% of the total salal’es, in

. ¢
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the Government «nd services sector, Whites employed
gnmprised 41,i% of the ftotal employed. However,
their earnings were 72,3% of the +total in this

sactor. Iin context, Table I supports the argument
that Whites received protection Ffrom the National
prty government. This protection enabled them to

apter into employment closed to Blackz - thus ths
coppetition for a place in the urban areas was
deliberately designed to presant Blacgs with
inaccessible hurdles. The dice was loaded against.

their advancemant., Hence, their  poverty
‘contributed, amcng other factors, to the squalior and

overdrowding of black urban townships.
The respondents interviewed corrcborated the view
that most of the sections of South African history

wifersd at Black secondary schools reflect an

essentially ‘white’ perspective of the history of

. the country  with a strong esphasis on historical

development cupposedly effected or precipitated by
‘Whites’ (1067

The ' theme on separate dévelopment does not only
evokg emotive  reaction amongst black secondary

Eschoé;_ pupils,  but is also an issue ig the current
debates through the medisr and the political

attltudag of Blacks in South Africa. Beyers “flaude

‘put it ar follows in an article on ‘Bulldlng a New.

Scuth Afr;ca"

The Af?lkaners, when they dreamed
about their palitical future, used
the phirace YWolks Dsg?¥rasxe

[paopla s denocracy] 1 same
be rged €
Encluge ;?? South Afrigg%: o ang

turn woul that, in
fu%gr in Scuth ' APry d ’plzha presen
homelands [‘Rational sﬁatas'i as- ;

o
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well as the so—call apendent
statea wuuld r - teﬁ dxsappaar
ungtary SGuth Afcg §°{§07].

Pelitical awakening of Blacks is also‘ccupled with
the factor of ethnic nationalities in +the black
context. This wview amanates from Afrikaner
oriented histor* texthook writers, and accords with
Peter Geyl’s argumenit that:

History cannot he conceived, and it

cannot be uritten ar cannunicatguq
except point of viey

cond aneg b tha circumstances of
the h stor an:-1108].

Avclaiming the introduction of the Bantu Eduggtian
Act in 1954, the textbooks use statistics to prove
that, during the pevieod 1954 to 1971, the school
enrclment soared from 869 000 to 3 million pupils,
Higher education was promoted by the establishment
of three pureiy black university colleges, which
-achieved full university status in 1970 [1092]. In
substance, aécorﬂing to the history textbooks used
in Bladk secondary scha&ls fkaparateness is equated
‘with ‘development’. it can e argued that separate
institutions or amenities, cannot be eqgual. it
does not take a genius to prove this. & sample
comparisorn of facilities in black and white
matriculation schools will reveal that what goas by
the label of ‘Library’ in a black school cannot even
begin to stand beside a library in a white primary
sshool  catering Ffor a wmodest suburk community.
_Comparisons'are'odimus. However, trying to equate

N - A



separatenes{ with development ig reduced te the
ridicuiocus when the estimated per capita spending by
the state during 1982/83 on pupils is examined.
Funds for the different race groups were allocated
as reflected in Table II:-

ISource: SEIRR “nanual Survey: 1983]

RACE GROUP ENROLMENT EXPEHBI?URE[R] EXPEHDITURE

PER GROUP EIn lud {
apital féxgludin
P } Capitall] g
White 986 276 1 385,00 1 211,00
Indian 223 745 871,87 711,16°
Joloured 766 179 593,37 497,59
African 5303 542 192,34 " 14€,44

Blacks in X
hlt Arpas & -
non- ndependant
homelands ]

I+ can be discerned from Table II that Black pupil
enrolments at Black schools during 1982/83 were
higher than +those of the f£irst three combined. In
actual figures: White, Indian and Coloured éupils
were 1 976 200 agxingt % 303 542 Black pupils.
whilst White pupils were 14,5% of the Black pupils
envrolied in o@2/0, o Zisok pupllis per capit .
expenditure includiy capital] wag 13,87 of thac
gxpersind  Ior a  White onsil, tunsaguently, in the
writerss wview., *the guanti- “ive enrsiment of dlack
schools pains heside: e gualitative suppuri
enjoved by White schaols. Joukerb’s argument that
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the Bantu ERducaticn Act was a boeon te Blacks holds
no  water. wough the interpretation and
presentation of  histosical facts, Joubart has
attempted to perpetuate the philbsopﬁy of the
domination of Blacks by tche National Party
government.

At the forming of Union in 1810, the main problem of
the white |National Convention was the ‘Native

Problem?’, among nmany mincer onas. Refarence to
thoge aspects onmitbted by the Convention from its
agenda has been made Iin this discussion. The

following portrayal c<f Dr D F Malan [who led the
Rational Party to vwvictory Iin the 7948 general
election] is found in _Active Hiﬁ;g;y Std 10:

B S R
May’God grant 1¥ c?11 always
) be 3o [111].

w&éﬁ can be drawn from this interpretation is the
exclusiveness of all ather racial grovps - thus the
pnomotlﬂn and furtherance of the myth of white
Afrikaner_ divine assistance. The ‘solemn vow’ of
Andries Pietorius and the Battle of Blood River
'against- Dinovnie’s Zulus in 1838 is anothsr reminder

in this regard [112].

Further,  Blacks were not involved im the 1960
‘White’ veferendum, when ~ by a majority of 74 580,
the white wvoters opted for a Republic - 13 million
- non~ihites were Jjust ignored. Black secondary
 school Standerd 10 pupils face the political
awakening. in  their history textbosks on South
African history as a separdve, special entity of
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people whade ot form part of South-Africa. It is
thiz myth of the Black people’s non-ewistence or
their subordinate role in South African ﬂistory
texthooks which, awmong other factors, is perceived
as creating negative attitudes among Blacks directed
towards white Afrikaners. What is generally
portraved is the Blacks being defined 31 cording to
the wishes of dominant ideology of the Whites. In
an article in Tha_ Sunday Ster of 19 Cotobsar 1886,
Professor B A Le Cordeurs described the current
versions of South african history as:

designed to divide Blacks
e? ggeratl s or ege inventing,

t ethni¢ differentiation {1131, .
Introducing separate development, under +the title
‘Political Emancipation of Black Areas’, Joubert
states:

arate 4 i babl

02 b T ik L prggg probably,a
rac1a1 51tuation r  South Atri

_Mt?gg} was  attempted bhefore 1948

This statement represents a value-judgenment. The
author may be busy sexpressing the attitude of the

- Afrikaner towards the despised and oppressed

Blacks. Asgpming that aistory has to offer an
insight intn society and its problems not available
to the dentemporary okserver [115], South African
history, as presented in the textbooks used in Black
secondary schools, falls to attain this objective.

when this reseaych project began, the writer assumed
.that there had been 2 very dramatic decrease in the
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\]

-
/

" number of candidates in Black schools offering

higtory at the Senior Certificate ([Standard 301}
level, - However, an analysis of the data reflected
in Table IIf beidw, indicates that, while there has

‘heen a significant decrease {[from nearly 50% in 1971

to. just over 40% in 1987], this has no:v been as
marrk‘agi-as anticipuateds -
PARLE IXI:.  SENJOR CRERIFICATE (STD 20) EXANINATION
ENTRIES [Soureoes: Annual keports Bantaé}'%caticn
Department) 1167, " L

e

e gttt gyt Ememy smen,

_ History: History of Dept
SG/HG T : x

1. 1367 2034 £ 938 15 g 'BED

2. 1871 4423 2211 -3 9,9 BED

3. 1977 772% 3858 43,8 BED

4. 1982 60334 = 26546 43,5 °  DET

5, 1986 89475 37651 42,0 . DET

6. 1987 113862 . 46419 40,7 DET

BED @ Bantu Education Depa*pment.
DET : Department of Education and Prainipg.

* From Table III it can be inferred that:

- The reasons for the declzne maw well include a
growing unpopularity of the .subjept due to
factors that are dealt with elsewhele in this

report. .
- The fact that the decline has - not been as

great as expected may be itiue to & number of

reasons. Inter alia, the political awar+pess

of Black secondary school pupils of the
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prosecutions of Black political leaders chal
fwllowed in the wake of the banning af
organisations suach as the ANC and PAC ~ the
ripple-eifect of the interest provokﬁd by the
wider resistarce t¢ apartheid in the 1960ﬂ3.
These weirs the detentiovs wof persons Jor
indefinite pefﬁ&&s i1f sugpected of terrnriﬁm,
Act Mo. 83 of 1987 [1)7), the activities of
‘Poge!  and. ‘Uskhonto Weésizwe’ nmilitary wings
i the  ruval areas of Transkel, Clskei,
" Sekhuknuniland and Marico [1187.

- The 1lachk of laboratery facilibirs for saoience
subdents and the qna#ailahiiity of griitable
amployment opportunifies for pupils who had
pursued the  comsercial  stream inn Black
secondary schools. -

1t is ths writer’s view that a belanced presentatiom
of Souta Afrizan history in zextbooks presbribed far
secondary/high  schosl pupils:ban be usad s an anvil
to foige positive attitudes to one anothar amenyg the
various racial grsups of South Agriék. This can be
ashizved by p&rq&iving all occupants of this countey
as =2qual contributcrs to its sscioveconomic and
political develapment. | o
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SUMMARY
In the post 1976 uprising response, the Bantu
Ei-cation Dapartmént was expected by ihe Blacks aad
orher involved participants in sducation to be egual
to the challerces of reform osn Black -dacatlion.
Instead, it concentrzted on what the writer ragards
as trivialities and the radelimil lion of regions.
Further, it came up with a so-called new and revised
education act - Act No. 90 of 1979. All this
snounted to cosmetic reforms. The histopy of South
Africa, as refliected Iin textbooks used in Black
secondary schools, presents White Afrikanerz as
super-beings, all-knowing: and Blacks as immature
wembers of some irnferior race te be ignered. The
history_ cnntent is perceived by Blacks as
tendentinus, harping on the raw nerve of sensitivity
where Jdeliberate discrimination against Blacks isg
justified as a preservation of the culturs and
tradiion o©f the Blacks tc save them against
self-destruction. pistasteful, unacceptable and
opprassive issues such as separate development are
hailed as an essential ingredien® for the
sceio-economic=political problems of South Africa.
Tt is through the South African history textbook
writers that the National Paffy policy of ethnic
separation is divinely wrdained and thus
justified. =muth African hisgtory, more than any
otner suhiject, is seen by Blacks as a wvehicle of
raproducing and malntaining the status gquo ~ the
dominance of the Afrikaner and the subjugation of

- Blacks [119]. The writer contends that it became a

conduit through which has flowed the views of
discord that contributed to the conflict that
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er: ;ted after the DET Act No. 90 of 1979 - the
turmeil of 1584-1986 in Black schools countrywide.
T+ is the writer’s opinion that both Rlack and White
have to contribute to aibistary of ‘tbgethﬁrness in
South Africa‘. Denis Scotl sumi"*s this view when

he states that: . o

to educate for t ethayne s i ies
ggn?" 13%% J. M

that g
worthwhl e to contri* e | 261.
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CONCLUSION AND FROPOSALS

EINDINGS SUMMARISED

What has emerged from our argument in the preceding
Chapters [2 and 3], is that the Standard 10 textbooks
on Scouth African history recommended for use in black
as well as white government secondary schools [TED,
NED, CED]} genaraliy have a eurccentric appreach.
The over-emphasis on politicalf constitutional and
diplomatic  history, with an esgentially ‘white’
perspective on the history of South Africa, vemains
entrenched in all syllabi used. The textbooks,
being. based as they are on these syllabi, tend to
amplify +the —concept of Wwhite ‘dominance’ and
‘superiority’ over Blacks. Chisholm lends support
to this view:

For a t acher working with texthooks
3 e kind, t ks which not
on y acles and

un ustif able cations t
also develop, an ntarpratﬁgion of_
ﬁgtive . eggect ot the ngil

self_porceptiops and "percep fetian %’
a-'t:‘:u'-&a:s@Mmtf uﬁggg pupjls] ox or ag %
a%g ust another i
n the caze of black pupils], there
are several problems [11.
The perceptions of black secondary school pupils, as
gleaned from the responses of the teachers who taught

South African history during the period examined, are
That.
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contributions of Blacks to the history of sSouth
Africa are dizcriminated, neglscted and relegated to
oblivion. This negative attitude maylbe attributad
to many factors. T, yriter’s contention is that
one ©OF the main “actors is  ‘Apartheid’ ideology,
through which a system of controlling black education
was designed to be a wvehicle to promobte and
perpetuate ineguality and suppression. History and
politics have a symbiotic relaticnship. The one has
no 1ife without the other and Blacks are portrayed as
barbaric and rztrogressive. It was through the
political factor that the apartheid ideclogy excluded
Blacke from economic participation and determined an
education that focused on segregation and
ethnicity. As Blacks were denied an eaconomic
contribntion, the apartheid ideology further ensured
their domination by Whites. v Randall makes a general
point that is relevant to this argument:'j

SIRALELY (o0, PHRETeROLEN Sounet
suC or 1n parts o 1t. ‘The roots

of e sgion and ng% uality llgogn
ure and f ionip

s
capizzl’f:.'m SR setopling &

Afr ca a cr1 1ns %Futagg%%isgi
ag%s ? ar dinans on [21.

The trend of glving South African history in Black
secondary schools a greater critical attentlon was

gradual but effective. The subject enqenﬁnred
emotional feelings as well as political awarehess
amony pupils. In Active History Std 10, is a

typical example of +the presentation of facts in
history textbooks used in black secondary schools.
The feelings and aspirations of Blacks are ignored
while apartheid policy is portrayed as a normal and
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rational arrangement:
Many of these measures were not in conflict
with  existing conventions, fraditions and
usages. pat yhat was new was their embodiment
in law and the sonsistency with which they were
implemented {3]. - '

The conflicte that foilowed in black schools early in
the 1980s proved that conventiecns, traditions and
usages had remained rigid when time for change and
flexibility had arrived. The response of black

" pupils after +the change of nomenclature, already !

discussed, expressed itself particularly during the

1984 to 1986 school boycobtts in black townships, as

wall as broader political anﬁ‘ ihdustrial
denmonstrations and unrest couptrywide [4].

Subsequent to the 1980 school boyootts, the widely

. published De Lange COmmlsslon was &3t up in 1981,

The Commission had its orzgzn in the ‘krlplemcrlsis'
{51 which faced educatfon in South “& ica at the
time. The crisis was articulated ik terns of a
critical ‘skilled-manpower shortage’, the severe
shortage of white teachers in provincial schools and
the widespread boycott M¢ schools by black pupils.
In the consegquent turmoil, especially in black
schouls, it is evident that no solution was provided
by either the Edvcation and Training Ack of 1979, Act
No. 90 of 3979, or the De Lange Commission {6]. It
is highly Jiikely that the rejection of échoaling by
many black pupils was at least partly as a result of
the way in which South African history was taught.

The writer contends that some important events in -
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Sonth African history have been totally ignored in
the *teaching of history because of the failure to
recognise  black protest and »lack aspirations.
Anong others, the foulleowing reflcoui the attempi made
by Blacks to pursue the path of soif-determination in
the labour and economic issues:

* %he Port. Elizabeth Disturbanges of
Gt her 1920 expression of
?a g rotest and resistance
igatggt 1ne;n%?ataon and repress;an

x ?§ fagk wurkers' s iXe the

cht: diamond qg ngs in 1928,
aga gst a genergs raduv ion n% g%e%%z
the stpike by Biacks Broached

antal eﬁt an
Eggck wgrking cl gg: ggntro °

* ?ﬁt the unsﬁi%ggdég? wogkggg

Ul
Egycot a& wurking on the wines v eg
?3%11 ngs to 30 shillings a nnn

It is the wrlter' view and the respondents [10] that
these omissions in the hiztory textbooks used in
black secondary schools reguce the balance, to a
vertain extent, that the history taught would have in
' the perceptions of black pupils.

:. Generally, Blacks have the conception <hat South
African history -‘taught to white pupils tends to
provide them  with exaggerated notions and
interpretations of the Afrikaners. This view gains
further support from comments which emanated from
—one English~speaking teachers in Transvaal
government schools, on receiving History for Std 10
by € J dJdoubert, 1987 editicn., This was the only
bock prescribed for state schools. In an article
entitled "History Syllabus Attacked as Propaganda®,
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published in The Stai of 7 March 1987, the write*
expressed the following view:

' teachers and hea asters have
atgackéd 2 gn :

story taught
g S R
Sitootly °° ruckps rad Phie
gove: nt. They have co
new - vers on of "tha only textbsak
pern: ted the TED as a ™ zn¢~“

The use of hisgtory to 'preseht a racist view has a

long traditicn in- South Africa, as may be illustrated
by an elementary reader used in Natal whlte achcol&

in tha 19308, guoted by Randall:

n
It was ‘quite clear that the % lus
could got o theuselwas X ggg
orde n thely cuun ia e ")
nen w re forcad of

and
\
opuish, natives vers” 'f"l edorpat

The selection of ‘f@cts’ and the manner in which they
have been presenﬁed in South African history

 textbhooks, at least until the very recent past [see

for example P Kallaway et al - Sistory alive, WNeil
Parsons - A Hew Historvy of Southern africa}, have had

the effect_of underpinning a racial ideology in which

- Whites are seen as ‘“superior® and Blacks &s

"inferior®, An inevitable result has been feelings
of scorn on the part of Whites and of resentwent on
that of +he Blacks. Conf£lidt is one likely outcome

Bf such a situation, and tiie words of Beyers N Naude

seen apposite «t this point:”

such
our whole suciatyp%hat it will l

r_t_.ju_.

South Afrir ating a
%ggggx of vio “PT§K thf Eﬁg: gg

;

o - 1'&‘6 - Qf._)

wr



inc easin difficui t o rid
soci ety q"z i * $gh after
apartheid has disappeared f137. -

N - _is their historical herita: thabt ‘has always meant

2 great deal to all nations in the werld, and g
underpinned  the growth of nationalism of mig .y

nations through hnistory. °©  In the South African
t cofitext. however, this potentially unifying force has
gen used as a divisive agent to keep the various

racial grbdgs anart, by applying qeparate development
=~ which has heen discussed earlier in this repori.
The writer Gnntendh that one of the factors that will

,ﬁetermlne the Kkind of adults the present qplls will

hecome, the kind of saé&ety that will .. fashioned
;n ‘a new South Africa’, is the type of South African

-Ehistaty t&uahﬁ to both black and white pupils, among

fother subjects of the school systom’s currlculum._

CTE tba* hi n“y is based on nctions of equality and

justice, and gives . due recognition to the
contributions of gll groups, rather than being based

‘on separation and a biased portrayal of Blacks and

Whites, then it could play an important rol: in the
fashibning of a non-ragist, just and demccratic
soclety.

The argument. in this report acknowledges thé fact
that history has to be taught as factually and
ehjectively as iz possible. Further, that history
is a site for debate, in that isgsuec that emerge
become meaningtul  only after interpretation by
historians who hold differing viewpvints. . The
latter ava emphasized by writers of history textbooks
in acgordance witch their Eackground and milieu of
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'Attempts to  introduce & _..uk . osink

their upbringing. It hégqbeenfargued in this report
thit the Afrikaner perspective assumed dominance in
its attitude towards &.acks.  objectivity,

therefare, cannct be absolute in history. Isaiah

Re: in asserts th s view in stating that:

The t ia ratrer that histo. s
an ac%g 5 in £ 2

' veenggﬁt on and st€§? 1estgf.
hl&%Eria ¥ _ inverpretat:on of
the it cnnsc ously

pa

half-co; sc1nnsl n
tgk L

gg?s o%“éc oy fox avili?ltgart 2

‘of view in South
African history has ucen wad  in a very small and
unimpressive ' manner, as may 2 ‘Qiscﬁrned from the

w0k, Wrike. vour Own  History, by hesiie witz [16].°
Whiisc this may . be regarded as ‘agdaclaratign of

intent”, the writer believes that a more {adical and
bold approack would lay a sound Ffoundation Tov Letter
results. 'This approach will form par
proposd.s te be discussed in this chapter. N\ Hrite

Your . Own  History im part of the outcone ‘of a
comnission set up by the National Education Crisis

- Committes ([NECCY in 1986, The other is What is

History?, sponsored by the NECC . and  pnbliished by

Skotaville, Jcohannesburg in 1387. Shortoomings in

these publications were observed in a eribical
appraisal py Professor R Davenport as reported in The
Stax of 15 November L288: ]

g co raecting iubalances

sarl or Tor qu“fhx

black CQnsc ansnens der Steva % "

a? refery o as ggs

% sragrasenta}ion of ffa : nilar

8:081 _Afrikaner
aquskiednnls [16].
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For ‘the interyretation of South African history to be

. given reasonable acceptance by all who comprise the

South African racial divisions, every group should

‘have confidence that the history is  interpreted

within "the mandate of all participants in the
development of South africa. The writer contends
that such an interpretation would assuage Black and
White Afrikaner -fears of each other "‘and inspire
confidence in a multi-racial future.

. §

. The prohlem which thlS report originally set out to
. probe was the p051tion and role of history in Black:
seunndary schco‘s. What has been revedled *s that

wh;lst there are perceptions from former pupﬂ;s of

- the nissionary education era of avcepting histcry

then, the Bartu education era puplls are seen to be
sceptical about Souch African history as it tends to
be highly biased and prejudiced against Blacks. This
has posed the contradiction of the Standard 10
examination entries not reflecting. a dramatic
numerical decline as compared +to otker subjects.
Instead [the writer agrees here with the visws of the

"interviewees}, " the subject Dbecame a ‘political

battzegzound' to  politicised pupils in Black

secondary schools %ﬁ?] Where it was expecte.) to
~engender ethnicity enthuszuua, - the opposite
resulted. Complete rejection of  separate

development and the Afrikaans medium of instruction
gained momentum. The bias against and dismisuzl of

klack contributions to the South African development
as a. non-event gained some“support from the type of
questions set in the end-of-year examinations for std
10 candidates in Black secondary schools. ~An

| analyqis of quastion papers set for the period 1979

£



te 1988 will now be examinad.

The examinatian question papers analysed range frqm

*1979 ta 1988, written by Black secondary school

Standard 10 candidates who presentéd themseives for

the MNational Senior Certificate exaw nation Higher

Grade History paper. Ag stated earlier in Chapter
X, the change of nomenclature from Bantu Education

Department [BED] to the Department of Educatlion and

Training [DET]  came ag a result of the Department of
Education and Training Act, Act No. 90 of 1979.

Gwing to the, high expéctations raised by the

envisagea ‘reforms’, the South Aftican nistory
examination question papers were expected to reflect
such reforms. The Standard 10 National Senior

Certificate - examination guestion papers for the
post~1979 pericd are regnrded to be typical fgr DET

schools. For the. purpoae of this analysis attention

will be focused on the B gection of the examination

'qusstion paper, -which is concerned with the South

African history.

Up to 1385, the National %anior Certificate [Std 10]
exspnination guestion paper Jas divided into two
sections. . Section A, with'five questions, dealt

with General History and Section B, alsc with five

gquestions, with South African history. From 1986
onwardg, the paper was divided into two separate
papers. . & First Paper and a Second Paper. The
first paper deals with General History and carries
200 marks, the second paper with South African

[/}
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history, has an. evaluation of 200 marks. FProm the

- 1979 to the #1%35 guestion papers, the South African

history sectian had five gquestions - & to 10; one

compulsory non-essay multiple choice question
carrying 50 . marks_ and three essay type questions
carrying 100 marks each. The candidate had to

answer Qpne essay-type dguestion in addition to the
compulsory multiple cheice question in Section B.
Apavt' from this, the candidate was free Lo answer a
second = essdy-~type gquestion from this section. The
instructions were quite clear on twp guesti-ns from
either sectinn A& or B.  As from 1988, th. Second

. Papers have been divided into two sactions. Section

A contains the compulsory multiple cheice guestion of

- fifty wmarks, and Section B the Iour essay-type

guastions. Each’ ‘question carried 75 marks. The
candidate has to answer twe questions in this
section. R

N _

" The wmain topics in the exunination gquestion papers of

the Standard 10 National Sanior Certificate relate to

- the topics - hithightad in the taxthooks discussed in

dapth in tha previous chapter. o

The pattarn that bacann clear "from. the conpuryory
multipla choice qu&stions of thu exanination guestion

papers analysed is that, on average, Iforty-two

questions valued at one mark each and four credited
with two marks, were set, Of these fifty marks, not
more than 14% can be perceived as having positive
black relevance. The actual guestions from the
guestion papers illustrate the point: |

1979: * The first chairman of the ANC was ....[1)

/
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1980:

- 1981;

¥

The Commission of 1955 which investigated

. the --socio~9conqmic conditions of the

Hemelands is the.......Commission [1)
Botswana becameﬁindependant in vove. [1}
The First Newspaper in a Bantu language

had as eGitor ..cceviavecesccss se T {13
Tne PAC Was fcunc’ied bY LR RE B B B B .. - . [ 1'}
{Totai: 5]

At the time of the Union in 1920, the
Non-Whites anly held the franchise in tha
[Free State/Transvaal/Cape Province] {1}

In terms of the [Natives Land Act/Public
Security Act/Bantu Homelands Act] of
1913, the countyy was partitioned into
White and Blackiﬂxeas [1]

{Dr H F Veryberd/Mr M C Botha/Dr E G
Jansen} as ;Inibtar of Wative Affairs,
startad in 195¢ reforming the policy of
“apartheid" *nta a policy of separate

developmen ﬁf g _ {1}
Chief [gﬁﬁéghan/ﬂatanzinafkhama] iz the
Prime Minister of le 4tho. [13

The first chairman of the ANC was.... [1]
The Commisgion of 1955 which investigated
the socio#acononic conditions of the

Honelands iﬁ S i1l

The first' Bantu Newspaper had as

editor o | | B %

The PAC was founded by ...-,.,.....4§ (11
- [Total: 8]

Matching nuaber with the Kwazulu National
state on a given map. _ [1]



1982z

Lo

§

The former British . Protectorates are
cbliged to co-operate with South Africa

In economic matters hecause
rsascavesvasnenn they form part of
Soythern Africa. f1)
The¢ MPLA is a . liberation movement
in: : I i1}

o, ’ . oot 1
Bastutoland changed its name to J.... {1}
The President of Botswana is........ {1}

: [Total: 5]

Matehing number on a given map the

capital of the first Xhosa republic [1]
Matching ©  number with the KaNgwanhe
national state on a given map.. [2]
A nunmber répresenting,nthe location of

Chief Buthelezi’s government on a given

o

mAD. . _ 1}

For 5 marks each, short notes on Canora
Bagsa, Marais Viljoen, Ruacana, Gerrit
viljoen, Sol T Plaatiie. J T Jabavy, Eric
Louw, . H Hafmeyf. {The underlining has
hean .gﬁhe by the writer to indicate the
two Blacks on this list. With reference

" tos the texthooks on South African history:

used in Black secondary schools, very
little information was available on Sol
Plaatjie and J T Jabavul. foqp
The =-Act as 1ink bhetween the South
African Government and the National
States. ' - 113

The leader of the Industrial -and
Commercial Worker’s Union of South Africa
WAS o« snsensnsenancsunccnsansansse {11

i
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iggl:-

1984:

*

u

The 1912 Black nationalists established
the ... in Bleemfontein 13
¢ ' [Totals 13!

-,

"The - ANC was founded in South Africa

in {13

South Africa rendered direct assistance

with the" construction of the .o

hydro-electric and irrigation scheme in

Lesotho . f11

short notes on two of the following:

-~ Brodelzwarls

- De Wildt 1912 .

- Indian Relief Act 14}
fTotal: 61}

Identify the following figures  in
historical context by writing an
explanatory senterice on each:
Dr Theudor Seitz

bPr J van Rensburg

Sir Seretse Khama
Sir Roy Welensky N

Pr_Hastings Banda [Total: 4]

Despite  the Afro-Asian inspired’fequaat
by the General Assembly of the UNO for an
arms boycott against South africa,:(the
Usa/8ritain/France]l continued to supply
arms to South Africa. ' 111

‘Lesotho received assistance from South

Africa » for her hfdro—electric and
irrigation =scheme on the {Kunene River/Ox
Bow Lake/Caledon Riverj. [1]
Voo ' '

o
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Before  independence - Bﬁtsw&na: was a
British )

[ Protectorate/Colony/Province}. {11
During a serious political crisis in
Lesotho the RSA - under Premier John
Vorster [pided the Lesotho government
with arms/bctively supported the Lesotho
oppositicn/@id not interferk‘at'all [1]

Matching the hiétarical person or event

with inforwgtion given: _ ,
' A.SecretaryGeneral
UNG

B.Good relations
with Africa

Hammarskjold C.Lesotho’s

_ . . econumic Adviser

4. Dr Antun Rupert D.Zimpbabwe African
National Union
[ZANU]

Sir percy Spender E. The President

' ' of Botswana

3.  Dag

5

LI

6. Policy of Detente F.The »iiberation®
of Southern africa .

7. Rey_Ndabaningi

- Sithole "G.International
; 5 . Court of Justice
8. Felix Houphoet= : -
Bolany | H.Rhodeslaf Front
oe | o Party -
9. winston Field' I. President, Ivory

soast

[




1986:

v

- On 4 October 1966 the indépendent Kingdom

lo.Lgﬁgkﬁm_ﬂﬁniﬁﬂﬁtg s Pcime'uinister.of
- ' Lesctho - (5]
[Total: 9]

Before .independence Botswana was a
British [mandated territory;calbny
province/protectorate]. f1]
The Lusaka Manifesto was issued in 1969
after discussions by 13 African states
whichh had been convened at the initiative
o¥ Tanzania and - {Ivory
Coast/Zambia/Zimbabwe/Liberia) 11
The RSA continually criticised Botswa=a
for (causing border incidents/not meeting
her cbligatiuﬁs- toward the °SA Customs
Union/propagating armed violence sgainst

South Africa/providinq refuge to
political ~ refugeass - from South
Africa) : i1}

of Lesotho came into being with (Sir

' Seretse © . Khama/Chief . Leabua

Jonathan/Paranount Chief Moshoshos II/Dy
Kenneth Kaunda) as Prime\Minister.  [1]
Sinceg 1964 Hozarbique had  been
infiltrate? by so-called freedom fightars
from (&ngola/Zaira/Tanaaniangénda]._ {1}
(Dr Banda/King Sobhuza/Dr
Kaurda/President Nyerere} of Malawi is
the most outspoken advocate of contact
with South Africa among  African
leaders. " 1)
 {Total:’ 6]

™
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19873

1988:

4

*

When Swaziland became independent in
September 1968, the scvereign_uas £chie£
Leabua Jonathan/Prince Makhosini Dlamini/
King Sebhuza II/King Moshoes*oe IT] {11
The wmost outsvoken country supporﬁing
contact with  South  Africa ° is
{Lesotﬁo/xenyajﬂalawijZaire}. Ly
Durinq a sexious pelitical'criais in _
Lesotho the RSA under premier John
Vorster {aided  tne Lesothe
Goverrment/actively supported the L
Lesotho opposition/3id not Interfere at
all/sent military reinforcements to the
corder]. ' : iy
The two main.reasons!wny South Africa was
continually attacked in the UMD since
1946 WEré ....ovo BN cveveense. | O[1]
o | {Totals 5]
The *Freedom Deputatian"ta Versailles
under leadership of Sol . Plaatiie
represented the [Unionist Party/Natal
Indian Congress/Coloured Representative
Council/African Natiohal Congress}. [1]
The ANC was founded in South Africa

I

42 . {1°

. Matching the historjcal person or event
with information given:

O

1. Col ¥ H P Cresswall A. Investigate

2

(”“5 " Indian
| =y 7 yrievances
#-Sir william Solomon B. First Chazfman
) of ANC
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<

3. Mchandas Gandhi
4. Minister J ¥ Sauer
5. Rewv, Johh DRubde

6. Dr L S Janeson
il N .

[mha underlined questions are regarded as havxng s
ralavance to the conttibutions made by Blackg\to the

7
dﬂvelapmant of South Africa] [191.

choice questions

8, C P Beyers

3. Jopie vouris

10.Enoch Mgiiima

F

Commander, SA
QEEendﬁ\Fcrce
Labour Party
Leader
Natives Land
Act 1913 '
Passive
Resistance

‘Unionist Party

- Leader.

J-

H. Bulhoek
Inclident
Industrial and
Commarcial
Workers Union
Feceive Death
Sentence [5]

[Totals 18]

Over the ten years analysed, the compulsery mrultiple
had questions with relevance for

black participaticn distributed as follows:

Year Total No. of Marks ﬁo. ot
B ack Parc

cipation

R

Ifation

F
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1979 59 g . 10% |
1980 50 8 16%
1981 50 5 10%
1982 50 11 22%
1983 50 ' 6 12%
1984 50 4 8%
168% 50 5 18%
| 1986 50 g 123
i . 1987 50 7 Yio%
- 1988- 50 9 18%
10 500
- N SHIRCE: NATIONAL SENIOR CERTIFICATE [STD 10]

, EXAMIFATION QUESTION PAPERS: 1976-1963

The <trend that emerges from the compulsory multiple

choice question: reflects that:

I

Typical guestions which indicate dependence of
Black states on South africa ~ the  often

repeatec.  hydro-electric scheme for Lesotho.

Under this category, is the economic dependence

of  ths three formwer British Protectorates -
Swaziland, Lesotho and Botswang, |

The emphasiz on Homeland leadership and the

importance of separate develophent by giving
the ‘Homelands’ the status of ‘national states’
andk justify the policy of ‘apartheid’..

e S T
e

The lack ot deptn in issues that should have
been handleia Wigh greater Black partié¢ipation -

Al

B
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the AN as an  indicator of Black political
aspiratiorn: and the conbtribution cf the I0U to
South African trade and industry.

- The myth +%hat Scuth Africa is being unfairly
and  uejustifiably izolated by the world
compuniiy  in 'qaemtiunﬂ such as ‘the support’
from Oy Bandda ‘of Malawl”’, *Pelix
Houphost-Boiguwy E  the Ivory J<Ooast’, the
contivuaed gapply of Yarms  to South Africa by
France!  in spite of the Afro-asian laspired
éequesn by the General Assembly of the United
Nations Organisation Foo an awrms boycott.

With regard 'tc the  essay-type questions, the
candidate had to make a choice of two out of four
questions  ads already indicated earlier/ For
purposes of depicting a ciear plcture the following
table is given to reflect the year and questions
percelvead to  have relevance for  Blacks in
contributing to the develogment of Houth Afrvica:

TABLE V: BUACK PARTICIPATION: ESSAY TYPE QUESTION

Yoar M N of q tio itk raelev.
aa ggggg ugg rggﬁgfacisquas ng w F} lavance

.?j

1979 - 4 1. Egsay: on relationships between
' Lesotho, Botswana and
Mozambigue. [l00 marks]
1980 q 1. Essay: characteristics of
i k ' segregation affecting
Blacks from 1910 to the
1980s. [100 marks]
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1981 4
1985 4
1983 4
1984 4
1988 4
1986 4
1987 © 4
"y
iy
£
1988 4

R

1. Esgay: on biack urbanisation
reasons/extent /effects
[100 marks]

None

1, Black Nationalism before 1948 -
black expression nf peiitical
awvareness in South Africa up to
1948, (100 marks]

Hoae

. Discuss the political awakening
of the black psople in Zouth
Africa from 1910 tao 1961, giving
the general content and
significance of the legislation
of 1313, 1923 arnd 1836

[100marks ]

None

1. Discuss the political awakening
and development of the black
people in South Africa up to

1961 and indicate the general
content and significance of the
lagislation of 1913, 1923 and
1836
Y {75 marks]

I
i

1. Yhe establishment of the United

- 'x-ﬂations Organisation in 1945
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resulted in several probiems for

South Africa. Discuss hokw
these were handled until 1948. -
[25 marks]
SOURCE: Naticnal [Senlor oertificate [3td 107

Examination Question Papers: 1879-1238,

‘What can be . scerned from Table ¥V ig that in the
vears 1%82, 1074 and 1986, no guestions were set
wnich had vrelevance for Blacks in the essay type
guastions. On the other side of the spectrum, the
single guestion that had to ke anawered on each of
‘the other years shows a particular tendency in the

writer’s view. The gquestions emphasize conce more
the dependence of Blacks on White Afrikaner skills
and  Xnow-how, Lesotho’s dependsnce on  South

Africa’s skills to develop the agricultural economy
for her peeple”to survive is obvious. <This is also
clearly underlined by +the Cahora-Bassa  power
development to support Mozambique. Without South
Aﬁ{ica's white Afrikaner assistance, the former
British ¢olonies of Botswana, Swaziland and Lesotho
have no Future. Political awakening and development
ef Blacks features in thres years of this pericd.
However, from what has been learnt from the textbooks
in the earlizr discussion of this report, this
political expression is Intended to focus attention
on  the ‘advantages’ brought +to Blacks by the
legiglation of the land acts of 1913, 1923 and 1936
[20]. Both the 1213 and 13236 Native Land Acts are
intended &0 portray a benevolence from White rulers
 towards Blacks on the issue of land ownership. The



Whites

are to be stopped from exploiting lan&;

‘reserved’ for Blacks and Blacks prevented by law
Erom- procuring land designated
sccupation. © The

introduced for the

for white
Urban Araas Actk of 1923 was

welconing

purpose of controlling the
movenenits of Bldéks from the rural areas +to the
.-. ]‘.

ciries and towns as well as establishing ‘Locations?
Blacks

Joubert applands the Urban Aveas Act of 1923,
it for providing

improved housing for
in the cities and empowering local authorities
to c<create separate locations for urban Blacks [22]
These guestions endorse am

underpin the contents of
Rlacks

the history textbooks used in Black secondary schools
on  South African history - indicating the assumptions
in

that wunderlay a negative approach to the existence of
South Afrjca and underplayed their
contributions to the socio-political and economic
development of the country.

the  Standard

It can be deduced that
10 South African history Higher Grade,
taught at Black secondary schools,
passing of the Department of Education aud Training
Act
reflect:

following the
[Act No. 90h of 1979], is perceived by Blacks to

Ex e?siva cnncantration
nikaanu

with

on eth%ig
Qggnted histor ag histgﬁg
coace in 16537 [337

The . mannar in

the

which theme:
Development in South Africa’

‘Political
is presented j
supports the perception on axcessive cencentration on
‘ethnic congideratlans.

3 y in the
history- textbooks on South African history further

In Active History Std 19,

u published in 19280, the African National cOngress
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[AMC]1 is discussed in one page for candidates to
obtain 75 marks [24]. In contrast to this, the sanme
textbook handles the political aspirationz of Whites
through the parties of the time: +the South African
party, *+he Unionists, the Lahour Party and the
establishment of the National Party in a whole unit
of eight pages [23]. Howqugﬁ_yha? is more, the
same authors treat the Pact 'Government - the
co~operation between the Labour ard the HNatiozal
Parties in five pages, which oonstitute a unit in
this texthook [28]. Thereafter, the whole of unit 9
[sixteen pages] in this textbook is devoted to the
neo-National Party of Dr D F Malan up to the
withdrawal of Dr H F Verwoerd from the British
commonwealth of Nations to form a republic in 1961
[2?3;- Joubgrt?’s {fifteenth impression of the third
edition] -History _for Std 10, published in 1986, does
not treat black political aspirations anywhere under
the relevant theme: ‘Political Development in South
Africa’ ([28}. Howeveyr, for the Whites, Joubert's
apportiomment of pages to the parties presented in
this important chapter [6], the following emerge:

[i} The south African Labour Party ~ two pages

-11i] The Unionists - two pages
[iii] The South African history - two pages

[iv] National Party : . = eighteen

- pages
{vi The Pact-National and Labour
Partieds - three pages

[vi] Coalition: Hertzog and Suuts . = five pages
[wiil United Party - = one page
fviii] Dominion Party - one page

[29]
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Joubert’s special section presenting the political
development of Blacks fhis theme’s heading is
labelled <thus: political, social and economic
davelopment of *the non-Whites] does not even hint at
political aspirations by Blacks other than the
emphasis on separate development and the Homelands?
thesis. Then the chapter is sub~divided to discuss
Rlacks +~ from page 238 to 258, Indians follow from
part of page 258 to a guarter of page 269; whilst
the Coloureds are allotted pagesr 269 to 277 [30].
"Eight vyears after the , ~“=mg of the Education and
Training Act [Act Ne. 0 .. .579; History in Action:
Standard 10, was ynblished in 1937 [317.

whilst some effort has been made in this textbook to
relate | events to pictures of historical figures,
issues' reievant to Blacks are perceived to have bszen
presented as an after-thought ({32}. Theme six on
South Afrig¢a, 1910 to 1924, is discussed from pages
163 to 195. Pictures illustrating issues on Blacks
are two, &5 against thirteen relating to Whites
[33]. The ANC is treated in three paragraphs as
aqginst the whole chapter being devoted to the white
pérties cf the time - i.e. the South African Party
under Louis Botha and Géneral J € smuts [six pagesl,
the Labour Party [three pages], the South African
National  |Party [teu pao-s}, the Unionists [two
pages]. Interspersing tiv: growth, demise angd
'herginq of these white parties, are the struggles of
Blacks in trade and industry. Unly six paraéfaphs
are ascribed to discuss the founding and
‘ineffaectiveness’ of the Industrial and Commercial
Workers’ Union {ICUj] founded by Clements Kadalie in
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1919 {34].  The contribution of Blacks is preseated
under the sghadow of the white dominant contrul and
guperior action of tie main contributors. To this
extent, Biacks have the perception that black
contributions are regarded by White Afrikaners as
rerely incidental te what the Whites have contributed
to the soclo-poiiticai and econemic development of
Scuth Africa [35]. In chapter 13 of Hisktory in
Action Std 10, the authors hzAdle the theme: The
Economic Developmenit of Socuth Africa [36], focusing
on Hertzog’s Pact government of 1924 and the issues
of secondary Industry, the depression, urbanisation
and poor Waites {371. Blacks are presented in three
paragraphs of this whole theme of twenty pages
{38]. Tracing the political awareness of Blacks
under the sub-~heading: The Native Representation Act
of 1936 [39], the peried spanning thirty-nine years
{1910 +to 19481 is allocated sikx pages {40] in
contrast to twenty pages that discuss the closing
stages of the United Party under Smuts during the
Second World War and the take-cver by Dr b F Malan in
1948 [41r]. :

The writer contends that the rather limited
information on the achievements of Blacks in
textbooks on South African history, taught in Black
secondary schools, is an indication of the struggle
for survival by Blacks as cof little conseguence.
Whilst Blacks tend to develcop an inferiority complex,
the Wihite Afrikaners develop a superiority complex
which ma wmwanifest itself in the peculiar aspents of
arrogant and aggressive behaviour towards the Blacks,
whom they despise {[42]. Both groups suffer due to
the hatred engendered against the white Afrikaners by



Blacks and the suspicion as well as the underrating
of Blacks develgped by White Afrikaners.

The frequencyljwith which the topics that highlight
white superiority and notable achisvemants in the Std
10 examinations, ensures the participants in the
South African past a niche of prominence in the
socio~politice and economic development of South

" Africa. Conversely, the redgular appearance of

topics on separate development, -Jdependence on the
superior skills and technigues of Whites, conditions
the black mind to accept, without guestion, that
Blacks are inferior to Whites. At the gsame time,
the promotion of the ethnic ‘Homelands’ is not only
given prominence, but importance as well to be
regarded as a norm and way of life for South African
Biacks. As already argued in this reseavch report,
textbooks on South African history sre bereft of
material relating to contributions made by Blacks to
the socliorpolitico and economic development of South
Africa. The same pattern is discerned in the
National  Senior Certificate [Std 10) examination
guestion papers analysed. Insidiously, the germ of
- inferiority was implanted in the mind of the black
pupil as his forebears were portrayed as nothing more
than loafers, thieves, scoundrels and cowards [43].

Oon the political development, interrelated with The
thenme: "political development after 1910%, the
"seeds of African Nationalism® from 1895 to 1906,
could have . been woven into the theme %o give
background to the founding of the South African
Native National Congress [SANNC] in 1912 [later to
become the African Watiomal Congress (ANC)1.



Writers such as Luli cCallinicos, in Gold angd
Workers: 2 people’s Himtory of South Africa [1985]
series, William Beinart et. al. in Putting a Plough
o  the Ground: Avcumulation and Dispessession in
Rural _South africa, 1850-1930, [1986}, Council for
Black  Education and Research in “The Capricorn
Papers’ {19823}, L Witz, in Write Your Own { :tory:
History Workshop {[1988] and Neil Parsens, in A New

ist of,_gggghm_aﬁgiga [1985] have already made a
great effort in publishing works that place the
indigencus people o©f Southern Africa where thay
belong ~ at the —entre &f the historical frame.

PROPOSALS TO MAKE . HISTORY MORE ACCEPTABLE TO BLACK
SECONDARY SCHOOL PUPILS

Basing our assumption “on  the premise that history
could be an appropriate place for the meeting of

_minds, ratheyr than a clash of irreconcilabla

opposites, as well as a convenient agent for the
transmission of value systems, school history should
then be regarded rather as an introduction to
historical thinking [44]. In Burston’s concept,
historical thinking 1is seeing an agk in its place in
a procession of ages, related to what came hefore and
what follows [45]. South African history is ideal
for this approach to eliminate the domination of one
culture over others. Pupils exposed to history
texthook contents found 1in the publications of the
writers who ‘place +the indigencus pecple at the
centre of +the historical frame?, would be led to
indivigual or group ‘reconstructions’ resulting in
what Chisholn calls:

A Permnisliy sossticed yud cpitionl
presented to then [4€]. g
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Greater Iinte=est in the subject would be generated,
lerding to <deeper insight. It is the writer’s
contention that history reguires incerpretation of
actual phenomena which have been selected from among
many events to enrich the lives of pupils through the
strivings and achievements of mankind. o the
extent that this can be attained in the South African
history textbooks, a balance would be struck if all
racial groups represented in the South African
seeisty made an acceptable contribution in ‘the
selection of events and the writing of South African
history. Such ‘events’ would be neither offensive
nor insul ._ng to any racial group in South Africa.
s a beginning has already been mnmade in this
dif%ction, this mnammoth task can be tackled by a
broadly-rased team of gualified South African history
resgarchers to discuss a South African history
ccﬁﬁéht, designed to avoid any ideclegical dominance
- whose main objective would be to gensrate a
loyalty, for South Africa, conveying the same meaning
to the various sectors constituting the country’s

society. - In the writer’s view, this would be a
worthy venture +to search for an equitable
dispensatior in the South African history learnt at
Black secondary schools. Presently, South African

history contained in textbooks used by pupils at
thege schools, may be appropr;ataly desceribed in
dJordaan’s words as:

1anst11%ver¥ seétion O

reveggea apgroanhinghglggaggaia

'ndarstandxn nte £
n sarstan:i;;rgn 1,an§9r s eg
ni o etation -~ to explain the

iCAL past [47].
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i".'
The Jjoint effort proposed above would lead towards
attempting %o create a South Africa free of

~retribution, a peaceful conversion to a sgciety where

there is fairness, equality before the law and
freedom of political expression and views « maui&ing
a ocommon rnationalism and patriotism with both the
Black and the white sectors of the society accorded
human dignity. . g k

To provide the nece ary framework for the ideal
envisaged in the proposa¥, it is essential to exanmine

‘the contéint of a South African history syllabus that,

4!311

in the view of +the writer, would foster a common
patriotism for South Africans of all roues.

_ 1) ¥ _ .
The latest syllabus introduced in Black secondary
schools, ﬁa;lqwinq thej passing of the Education and
Training Act {act No. 90 of 1979}, in Standard 10

..History Higher Grade, was published in 1987 [for

implementation in January 1988j ([48]. The period
covered is 1910 to 1970. Each theme features with
siub-themes that are perceived +o be dominated by

- "~wikaner-oriented actors and events [49]. Whilst

| English—speakihg ‘activities and events are

“presented in a low profile manner, those of Blacks

are portrayed as appendages not forming part of the

" 8outh African history.

THEMES AND SUB-THEMES :

1.  South Africd. 1910 to 1924
/..



' the Nationa} Party.

k!

1.5

&

[}
The ‘main features of South African
Sogiety in 1910. ' =

The first general election: politicd.

parties and thelir policies;
: - 4T
Botha~Hertzog crisis; the fcundati@n of

4

Economic and social development: growth
of d;&mgrcial agriculture; develcpment
¢f mining. '

The effects of participation in tha Pirst
World War; the Rebellion and the
occupatic: of Soulll South West Africa;

the . Pe.e  of Versailles: the
self-deter. natioft issue and  the
deputation for  indepandence; - the

~assupption o©of the asandate over Sou&p West
Africa. ? ' '

The amalgamation of the South Afrigan
Pafty and the Unionist Party: the Labour
Party; the political ‘implications of the
1922 strike on <the Witwatersrand; the
growth of extra~parliamentary activity.

The fzall of the Smuts govermment, 1524.],”
Africa, 1924 to 1948

Co~operation between the National Party
and the Eabour Perty: the recognition of

Afrikaans; the flag guestion;

o _ i -



2,2

2.5

t2

recognition 'of South Africa’s sovereign

inde%endenceay- ? the 1925 Impefial
Conferense and the Ralfour Declaration:
independent Department - of  External

Affaivs: Statute of Westmindter; Status
and Seal Acts. )

The  economic devélopment. of  South
Africas growth of  sgriculturss
expansion = of the mining indusiry;:
diversification nf che  economy  and

government involvement ﬂ the expan31or
of secondary indvet-v: measures taken t=
combat the depression.

Factors and events which ied td coalition
and fusion of*parties: foundation of the

United Party; ° greuping of other
parties; | ~  segregation; " major
legislation; o forms of

axtra-parliamentary activity: the issue
of neutrality and the decisio: to
participate in the Sacond World tar.

world War; political strife in
Opposifiqnﬁ ranks? Scuth Africa as member
of the United Nations Organlsation and
the South West Afrlnan gquestion.

Post-war cinternal problems: econonic
growth and industrialisation; the
urbanisation ., of the population;
segregavion undér strain; labour unrest

. )

%
1 o
P .
pry
(=]
|
.
y
.

Participation and role in the Second |

T



_ ) i
and  discoritent; party - politics ruring

i after the War? . forms of
extra~parlianentary activity.

2.6 The election of 1948 @znd ~he fall of the
Smputs government 5G],

]

<]

Without beiny verceived to be advoeating for the
¢ interpretaticy of = South African histary in the
. - " so-called  Bluk  “School’,  whigh  has < black
o " perspective, the writer belibwes that a histury
- depicting the sha%inq of positive contributions by
. ©11  menmbets ot“the South african Sociqty“wculd ensure
[ T 1nbardependeuca' between black and whi te in all
ﬁ s . actlvztxesf “of Lhex; lives. . The writer ﬂonﬁedes that;
Yo _ » the ap aach o proposed on South African history
o syllabus Veontent is merely one of many- possible ways
L of imﬁfﬁ?ing the presentation and portrayal of South
. ., African history content to')Blaqk secnndary-pupils,'
| 5 .o ’qand that . much will depend unh the contributions
J'feaeived from the nistorjoal" societies to be
uiscussed later _in this researuh report. s, 7 the
; flrat essentisl steps requirad towards balancirg the
L. South African aschool history, would "be a compiate
- overhaul of the :syllabus content, culminating in a
Standard 10 [Matriculation] wvllabus for all racial
qruugg. - Congeguently, the «lternative to  the
Standaxd 10 syllabus content dxscussed earlier, uight

he along the Eoll owinq linay. :

Y ft]

1 W 2z 3

o

o G- 7
1. Political nexelopmpnt in anuth hfrica~ 1800 to

1934, ' o
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political’
- African [Nafjonal] Party, Labour Party,
~Unienist  party, South .African Native

" fhe period to Union 190¢ .o 1969:
" The main features of soclety at the end

of the Aanglo-Bqger War in 19027 Roles
played wy Boers, British and Blacks.

fhe situation ine the coloties of the

Cape, Natal, Transvaal, Orange ¥Free State
and the High Commission Territories:
Botswana, Lesotho and Swaziland.

The Rise, eof White. Power and Black

Protests: The South African Native:

 aAffairs . Comwission [SANAC), the South
_“Africangﬂative Cbngress: 1903 to 1309,

H
"

A |
Formatiol of the Union of Solth Africa:

National | Convention;  Black response to
v SHen .

anion. . % R

-oupings after 1910:  South

!

National cﬁ%gresa, Gandhifs Passive

Reaimtance movemant.

\'\

The Botha Gavernméht. 1910 to 1919z
Industrial and Lcangmlc Devalopment
. =y L
Gold Mining: . Labmu*\Rerv'ltment*Cuntrnl
Wage Colour dar and thé 1813 strikes
| o )

Unegual Division “of mand - 1913 Land hct
and 1t ¢ _tedts oq Whites and Blacks

<

W
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i

-~ South Africa and the #ixst World qu'
1914-1918: Internal Rehe*ﬁleﬁ - white

participation; black cuntrfbgyion and
the Mendi saga. AN
. \:\'
. . R, \
1.4 Aftermatihh of the War: e \\“\
Y

- Treaty of Versail'es: White and @lack |
. expectations. °© ’ \
o~
-  Swels as Premier. 1919 to 1924
The Industrial and Commercial Union -
1919 _ -
The De Lanée Commission - 1920 oo
The Bulhcek and the Sondelzwarts Revn]t
. The Rand Strike =~ 1922

Seuth Africa 1924 to 1945 ;
2,1 The Pact Guvermment and Segregation
- The white worker - ‘giviliced Labour

policy’
-~ Black resistance ~ through the ICU and
tha ANC o "

2.2 White entrenchment -~ _Afrikaané beaones
cfffcial language, the South African flag

and sovereign independence " within
conmonwealth. o )
~  The great ” Depression -~  effectst

“Urbanisation: the Native Trust and Land
.act ©of 1918, '

2.3 South ~frica's participat:on in the

©



i

Second World War 1939-1945,
trisis over participation, division over
war ' ' v

Effects of participation - -
Ossewabragdway; Blacks and the war.
%, k]

Squatser comunities

- - The resistance movements of slacks.

3. Scuth Africa 1948 to 1960

3.1

\{CPSA]. " y

&l

 The National Party and Apartheid

Apartheid laws: Immorz.lity Act; The
Population Registration Act; Group Areas

~Act; Separate Amenities Act.

" A\Native policy’: Abolition of Passes Act

{Refarence Book}s Prevention of Illegal
- Sguattina © Act [elinminating ‘black

- spots’i: ~ Bantu Education Act;y
~ Bantustans. . "
Black .gration strugqlé against

Apartheiﬂ 1948 to 1953 :

‘The African National Congress [ANC]r the
‘South  African - Indian Cangreah '{%AIC]
the Communist Part  of ‘outd Africa

- .Defying Apartheid laws? _“Frégdom

Charter;  Treason Trial; _ Pan Afripan
Nation;% Congress [PAC}; sSharpevillie |



TR

i

4 Massacre  1960: “tate o?%aﬁgé}qency:
Banning ¢f the ANC and the PAC.

3.3 South African economy 1948 to 1980

-~ Economic depression - Dowesticy - Foreign

foy}
= o

~ Investments  and sangtions: effects on
zocial attitudes:; Trade drrions.

tn  conjunction  w.th the overhauling of history
syllabl content and , themes proposed above, teaching
methods  and teaching aids have to come under
consideration. “# has to be borne in mind that at

'Black secondary schools, the metihw:l of aspproach has

invariably been the conveying and memorising of
facks, .especially in the teaching ofi. 2 -<coniant

subject such as history. The combination of the
inductive and °deductive approaches has not always
been utilized., . - Further, teachers sgem 1o have

rgligd more ‘on the narrative mqthod;_leaning racher
heavilyl_ on ‘summarising  the presuﬁihed textbook

. 151}, The wtiter contends that the use of the

textbook as & reference work would asslist the learner
to  develop and - realise aspects such as’
sglf-selaction.' self-manipulation ~and
self—construqtion §§2). -

4.3.2 TEACHING METHODS

Whilst there are many mrethods for ordinary teaching,
for burpoaes of tnie research yeport, énly tho§e
consldered to bhe appropriate for the teaching of
South Afrlcan history im Black secardary schools will

"‘zhe exanined Eor recommenéllatiov.



Ay

e THE NARRATIVE METHOD

For the reason that history is essentjally the
narrative of man’s past, this- method lends
“itself admirably tTo bringing man's story to
"1ife  through the teacher’s spoken word,
provided. the following basic requireMeﬁts are
met:

{i} The teacher’s mastery of the learning
coentent. ' : _
fiiy The learning content divided into more
and less important facts
[iii) The narrative must be sifple, lucid and
' interesting _ |
{iv) " The story should have a climax
T vl There should be a lively and enthusiastic
tope B |
{vi] 'The narrative ghould be "vivid® .
{vii] The method demands intensive preparation
by the teacher _
ITviii]  rassiviry of the pupils should be
. g coriverted to active interest and
activity. )

The advantages are many and varied. Among others,
by using the living word it is possikle te interest
and inspire tha pupils. The oral presentation makes
it easier for the class to grasp the content of ithe
story and there is scope’ for  variety in
presentation. In most plack secondary schopls, this
method is used by many teachers w.thout meeting the
above basic reguirements. The result is that the
pupils remain passive, uninterested listeners and the
learning conteni has no lasiting value.
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The versatility_ of this merhod is such that if used
in conjunction with other methuds such as question
and answer, free-activity and source methsd, teaching
alds can involve pupi's more ~stively in acouiring
- insight into secondary a.. ) primary sources [43)

*#°  THE QUESTION AND ANSwW.  METHOD:

The teacher 18 rQQLLTé Lo plar the guestions
dllnjently iv a legical sequence arcound

defined area. Through th.cough preparatico
the pupils can be gquided towards a specific
reaction. Further, in this method both the
inductive and dr ioctive  approaches  are

possible, whilst  the method reaches out to
involve all pupils in the class. Whilst an
attempt is made to use this method at Black
secon&ary schools, the illogical and haphazard
questions posed, with n~-dly any questions
coming from pupils, has & this ﬁmthqépto be:

of 1it“1é cnnﬁequence. “

) _ \K
) B
* THE DISCUSSION HETHOD: ' .

“Iﬁ' this methad, the aim is to invelve everyone
concerned in the lesson = bothn the teacher as
wéll as tile pupils. It is actually s variant
and an extension of the ‘quggtion and answer’

method. Pupils, are taught to formulate theiy
thoyhts from giver topics to enhance their
knowledge and insight into history. To

succeed, the discussion method has o fulf 1
the following requirements:



[i1 Preparativs by both the pupils and
teacher by ammouncing the topic well in
advance. '

fii] The teacher requires skills to control
digcusszion. . '

1111} Questions raised should 1lead to ideas

that wmay be feormulated. In additioun,

gquizzes compiled by the teacher and the
pupils can bhe used tfogether with
problem~solving. = The problem-sol¥ing
method implies that the pupils are
confronted with a specific problem. By "
D using this method, the pupils develop a
critical attituce, healghy questioning,
analysis and indapendence at arriving a.
a solution,

ﬁ%}ﬁ%&HPLE OF PROBLEM~SOLVING

J'mngmﬁz . The Union of Scuth africa is formed
o in 1910 |
f . -Sub-Theme: & common' Black policy would end
é q = _ 5; ~ Blauk riots in the country.
E! ﬁ . Ezgﬁign:_ To what extent did the lack of a
! \\\ L Uniform Black Policy in the two
A o epritish coloniey. [Cape, Ha*al] and
\\ the former Boer Republ;c {Transvaal——

and Orvange Free State}] influence
the formation of the Union of Scuth

- Africa in 19107 How successful
% was the sclution as seen in the
195087 . '
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-~ Pupiis have to be ‘conversant with the
policies that obtained in the British
calonies and = the Boey lrepublic:s
respectively. IJ

~ They should discover why the compromise
was reached. -

-~ They wiil hwve briefiy to indicate how
the Whites reacted, and also f£ind out how
the Blacks responded. _

~  From further reading and insight come up
with an - opinion whether this was a

- sblution at all, and if not why?

* THE SOURCE METHOD
| 4

By this wmethod the past is reconstructed with the
nelp of original historical soutwes. Pupils are to
discover the Rtruth for " themselves, thereby forming
their  own obﬁectlve opinions. . By dividing
historical snurcas into ‘primary’ and ‘secandary’
sources, pupils ﬁ ara - made %to realise that the
preacribad his tory textback is not the sole source at

the disposal of the student ?f history. It is

further demanstrated. that nistﬁfﬁ' deals with real
people and nnt mere names in books, The following
points need “to be borne in mind when this method is
used:

ixi Sources  should he suitable, appropriate,
meaningful and used with discretion.c
[ii} - “Bources ':nsed - should not contain biased,
» emotional and subjective postulates.



tiii} More than cne dacument covering the same event
'or period“affardéathe pupils the opportunity of
acquiring insight into comparative studies.

[iv] Sources covering contempcréry history ~ such as
newspapers, pariodicalé and brochures should be
utilised. ’

[vi The school Ilibrary should form part of the

source &tudles.

This nmethod ¢an also incorporate the project methad |
where the pupils are introduced intc elementary

research work.

- EXAMPLE : For ' a Standard 10 HG class the source

method wmuld be wused in: The investigation on the
Reports given on the Sharpeville shocting 1nc¢uent.
21 March 1960:

- Documents provided to the pupils:

*  Circular issued on behalf of the PAC National
' Executive '

* ' The Stay of 21 March 1960 _

* The Afri¢a Weekly of April 1960

* Riemont commission Annexure A, p4

* Wessels Commission Annexuve E, p2

% PRebates  of  the chsghgf_§ﬁ§gmplz vol. 104, 28

Mareh 1960

Nie Trangvaley, 22 March 193¢
Rand Daily Maii. A2 March 788
Vap 2yvi commisgion Ansexuare 21 pin

The hserver, London. .7 March i1sad, pib

¥ % ¥ %

With the teacher’s guldance, the supils scrutinize
the donuments under the following headings:

- T



- How genuine they are
- Why they were written

- Whether they can we believed: Politics of the
~ Newspapers ’ '
- Whether there was anything new which could not

be found from existing secondary information in
history textbooks

Working in small grouos, the pupils wdrk on the cause
of the incident, the actual sheoting and the ocutcome
- for South Africa.

The main drawback in Black secondary schools is the
inadeguate ﬁravisioned libraries. The lack of bhooks
and other relevant material in school 1llibraries,
aggravates the sxtuatlnn caused by the generally
under-qualified teacher” ;.no handlés history lessons
ih-'Black secpndary scheols. This peint may best be
lllustrated by & survey of the acadenic
qudlif;catlons of +the teachers who offered history
betwaer 1934 and 1989 at Black secondary scheols to

pupilsrin standards 6 to 10.
ﬂ

T

NAME OF STANDARDS NUMBER OF HISTORY  TEACHING

SCHOOL " TAKING . TEACHERS  ACADEMIC ~EXPERIENCE
CT s . RISTORY - QUALIFIC. ([YRS]
S S AR A i FESTO —3

K:! 1 - 8td 10 8

a

o



X

H - visited

- I1R7? w

o 910 i BA 4
B 6=7 2 Std 10 355
3 1 BA 2
910 i BA 2
c 67 1 sta 8 5
8 1 Std 10 6
Bw1D 1 BA I 7
D 6~7 2 - 5ed 10 'Ja 6
8 % std 10 4
Gu10 1 std 10 8
E G7 1 3td 8 7
8 1 std 8 10
o 9-10 1 BA 2
F-'ﬁ 6=7 1 std 10 4
: 8 1 Std 10 '8
B-10 1 BA [Hon] 12
G ¥ &7 .2 atd 8 7 & 9
'8 i itd 8 )
9~10 1 Btd 10 6
H G=7 1 Std 10 - 7
8 1 std 10 6
Jg-10 1 std 10 10
I 5=7 1 Std 8 8
8 1 Std 10 7
. 9~10 1 std 10 8
J 67 1 std 8 7
3 1 std & 8
9-10 1 BA 5
10 - 33 -
\
* SQ!.‘[RG_E Zlassification documents of the schools
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SUM- . _{_OF TABLE VI:

t.  Teachers with 5td 8 gualifications in history:

Qu27,3%

2. Teachers with Std 10 gualifiication in history:
17-51,5% -

3. Teachers holding & gqualification uigher than
std 10 but not
degree ' 2

4. Teachers holding a Sull degree = FiL.2%
qualif’ :ation in zubject : 5/ |

33

TOTAL:

The identities of the schools have been withheld ~ox
the purpose of this ryport. . Ten. schbols had
thirty-thrae teachers hardling history '

The table raveals that of the 33 teachers who were
teaching history, 27,3% [nine with std 8] should not
have t*augit the subject at all [these teachers had a
standard 10 certificate in which history had not been
doneji.

Group 2 indicates that 51,5% [17 with std 10] formed
the majority, four of them at schools D, G, Hand I
were out of their deprhs in teaching a subiect in
which their only gualification was their possession
of a certificate which their pupils in Standard 10
did not have. Groups 3 and 4 comprise 21,2% of the
total number of tfeachers, and these may be regarded
as conplying with the reguirement to teach the
subject. Consequently, 78,8% of the t=achers.vho

=
iy
>
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piferad history at these schools during the pericd of
the survey were absolutely underqualified.

I has to be accepted that no single mathod can be
regarded as  the  panacea for the teaching of

nistory. Depending on the lesson theaa, a
parcicuiar method or combination 6£ methods could be
uzed to realise the selb objective, Black secondary

zseheol history teachers have become snslaved to the
cextbook method, which has lowered interest in Socuth
African  higtory in particular. What can bhe
suggested here Is  that the textbook should be sean
more as a referenge work teo assist the {eachey in
broadening the theme of the lesson.

The methods discussed above amncng others may be
dweloped by a histery +teacher through vyears of
experience, and made even more effective by using
teaching aids. "We will now -liscuss some of the
teaching alds that may assist Iin making history

toaching more acceptakle in Black segondary schocols,

4.3.3 Wjﬂﬁ

TE Lus to be emphasized that the writer bhelisves that
wachines can nover replace <The parscnal contact of
the teacher, as he has to be the main agent of the
learning procaess. Te  awaken tho i='.<rest of the
mpils in Jlearning history will 82111 dapend very
nuch on the teacher’s creativity in using the aids at
his disposal. cupplementing %+the spoken word by
using a diagram, model or similar means has been used
from time immemorial [547. i
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For the purpose of this report, tha distinction
batween instructicnal aids and learning alds will not
he gone into in detail. Suffice to state that
instructicnal aids can be described as what the
teachsr empioys in o, der to emphasize the function of

instruction. On the other hand, learning aids are
thoese which ..e piaced al the disposal of the pupil
to  fagilitate hnis learning. " In this discussion,

teachirg aid: will imply both instructional and
learning ajds.

* NOR-PROJECTED TEACHING AIDS .

(i} ZThe chalkboaxd

To +he history teacher, the chalkbdard
- remains the mast indispensable of all
teaching aids. it has to be used
continuously but meaninofully to record
‘gystematically facts ix adbreviated form
ags the lesson develops. Pupils can be
actively involved to completa sketched
maps as well as writing dow: answers.
At the end of the lesson, the pupils
could then copy *he summary into their
books . For maximum succszss, however,
the following have to be kept in mind:
* constant planning with initiative by the
teacher.
* a reatly drawn SUNmAYry arranged
chronologically
* the teacher’s ability to write on the
chalkboard without  interrupting +the
narrative or explanation
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the
tha

without turning his back completely on
the <class, the teacher should write
attempting ©o keep the puplls in view.

Pupulr_lin' Black secondary schools hardly have

conprtunity of completing sketched maps as
cnalk may be unavailakle or the chalkboard

reself is in a dilapidated cenditlon.

£ii)

The Flannelograph

The flannelograph, with Ics varviants, the
piastigraph and magnetic board, can be
used for displaying cards, diagrams and
pictures. Class involvement in the
lesson is at a wvery high level through

~ handling the material and building the

[1iij

diagram reguired. This teaching aid is
the most effective and adaptable of
teaching aids aifter the chalkioard
[55]. With the lack of initiative and
large classes, teachers at Black
secondary schools seldom find it possible
to work on producing a flannelograph.

Hall/Time Cha

Specific <toples can be illustrated by ithe
use of wall charts collected by both ths
teacher and the puplils. Commercial
firme preoduce a variery of wall charts
relevant to South African history. From
time to time, the teacher could make
specific charts to suit topics of
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fiv]

lessons. Maps form an integral part of

hishory teaching - to create a
realisation of "the historical in pupils,
lecalising events and places. Modals

bring the pupil ocleoser o realiby.
While eaffording <©he  oppbrtunity of
integrating such as sclence and woodwork,
group~-work for  agpecific  projects to
depict for example a typical route model
of the Trekkers or Dingane’s Kkraal,
pareats as well can participate in the
creation of suitable models.

Reference has alrsady béen made to the
improper use of the textbooks in this
report, The ‘improved’ textbock on
South African history would be used in
conjunction with wmethods such as the
Narrative method, guestion and answer and
problen solving already discussed in this

report. Its sucecess will 1ie in
ensuring that 1t is combined with other
teaching aids. buplicated and/or

phiotocopied notes provide more detailed
facts and information +to supplement and
complenment the - textbook. In thisg
category, maps and pictures can be wade
available ¢to pupils without increasing
the teacher’s workload. dowever, the
teacher has to engage in theorough
planning to eliminate cutting out
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prail-participation.

Whilst duplicating and photocopying
facilities may be fournd in some Black
sgeondary  schools, due to fagktors such as
lack of proper  accommodation and
mismanagement at <times, these facilities
cannet ba ased as outlined ahove. on
many occasicye  tue machines are either
broken or wmaxirini for reproduction is
rot available.

*  PROJECTION AND AUDITOY ! TEACHING AFDS

t41

(ii}

The Overhead_Projestor

The advantage of +this aid is that it
enables the teacher to maintain *personal
contact’ between himself and the class as
the lesson progresses. '

‘The Siide Film and Film Strip Projector

Historical films projected with the
necessary explanations are bound to
increase the - pupils’ interest in
history. Care has to be taken to aveoid
reducing the period to a ‘recreation’
session., Relevant films planned with an

evaluation phase are bound to enhance the
pupils’ understanding of South African
history. The slide film’s advantage
aver the ordinary file is that it can be
interrupted or reversed at any time for
nurposes  of streSSing or repeating
important aspects of the lesson.
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[iii] The Radio -

Tha history programges on the radio
usually assume the form of dramatised
versions of historical events.
Fecommending the use of this aid in the
teaching of history UNESCO offers the
following hints

It can rovigde
autharitatgve tal . by
oK% & on__ historical
topics, _ suitable for
gugils of the 15-18 year
1 groug:; it Tcan
ocyrée cxcellent
escriptive . agcounts of
gast epis & ggg
vents. GE
form | of an 1nag1nar{
eye-witness accgun
similay +o0 thos ®live*
copmentartes given by

news reporters oh
important events [56].

To reduce high costs of procuring a radio for
geveral classrooms where needed, sound
distribution equipment can be rescrted. to,
achieving the reguired results:

(iv] The Tape Recorder and Record Plaver

With the use of tape cassettes, important
speaches £rom community leaders,
television and +the vadic are recorded to
ke used for class discussions and thereby
Cbring ‘reality’ into both the pupils/
life-view and the classrcom. A recorded
programme on 1 tape-cassetie or record is
under the teacher’s control and ¢an
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4.3.4

therefors be adapted to the school’s
time-table and programme without causing
any inconvenience: to other school
csubiects and activities.

While acceptint that dua to Financial
constraints, some of the teaching alds
discussed in this report may not be easilys
available, the writer contends that, with
proper planning and control of the available
funds, these teaching aids can e procured for
a greater number of Black secondary schools.

To attain a measure of success in making South
African history more acceptable to pupils in
Black seccondary schools - employing some 2f ‘the
teaching methods and Leaching alds discussed
earlier in +$his research raport -~ the
establishnent of historical societies in the
schoeols and communities is cardinal. We shall
now examine the idea of historical scocieties as
the rallying point linking the 1learning of
South African history to the life-world view of
pupils.

HISTORICAL SOCIRTIES:
The concept envisaged in historical societies

differs from the generally accepted definition
of a loosely connected group of pecple involwved

 in history teaching, normally academics and

those employed in institutions such as museums
and libraries,. bound by scme  document
jconstictut:ion] to carry out certain aims \ﬂd

cbiectives.
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The - historical society propoéed in this
research  repourt is intended to extend and
buttress the ‘societies’ dascribed sbove. The
difference lies in the fact that, whereas the
farademics’ historical societias® lack
grassroot sSupport, these are intended to
address three levels in oyder to invelve, and
bes . of inkerast +to a wider spectrum &of
sociéty. Society involvemsnt in this case
should not be useen as a hidden curriculum of
tntredocing Ivan Illich’s ‘apen'eaucation and
the deschooling of society’ (571 intc the
teaching of South African history in Black
secondery  schools. The thesis aims at
re~astablishing the identity of the Blacks and
bringing to the fore their philosophy as well
'as  their life-and-world view by involving those
interested in history to participate in the
historical seciety. : ‘

Ny
T
LT

In the  initial phase, the school in a
particular residential/gecqraphical area,
throu.,n the pupils and Thistory teacher
constitute a ‘historical society’.

The parents of the pupils make in-puts through
attending seminars/discussions during ‘open
evenings’ at a locally convenient school/venue.

A local  history may be compiled at this
level. Essential and important events are
recorded by producing newsistters and bulletins

i
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réisearched through oral and written evidence by
the schoel’s historical sepciety. Whera there
are more than che sec¢ondary school, an ‘area
historical society? is  formed from thy
societies drawn = from, the variouz schaol%ﬁ
This society meets on 4 guarterly Lasis. ¢

THY. SECOND LEVEL: DISTRICT SOCIETY Vs
The  second level of the historical qoﬁiéty

em@rgQQ' -from  a combination of schcala,area% T

Tform a &%ntrlctﬂsaclety. mn a repreuentat}ve

- basis, the = Qistrict arranges z&r
senminars/discussions to take “place twice per
year. I
' ) : imy

At this level,. develapments from the various

schools comprising a district are examnined,

highlightinq those regarded s contributing to

the development and progress of the residents
of the district. It has to be emphasized that

it is not oﬂ&y the academics who are engaged in

these seminars/discussions, but all those

interested in history in any ygiven compunity.

Both' past and gurrent evenes are handled,

Tirough a two-way communication and report~-back
system, the first level is kept aware of what
is o +ining in the district historical

societly, |

THE THIRD LEVEL: REGIONAL SOCIETY

.?%om the district societies, regional socleties

are formed also on a representative basis,

13
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Regional societies could encompass an area such
as Northern Natal as asgainst the midlands and -
the Qoastal region. The same is applicable tn"
the Tramsvaal, vwhich may be dJivided into
eastern, northern, western and Witwaterstand
ragions. Regional seminars/discugsions are
‘then held annmually to consider nmaterial
: emanatin§¢ from  their ,constituencies -~ the
. district bhistorical socisties. Depending on
geographical factors, a fourth level may be
necessary to cope uwith ~a zonal-regional
society. This level could combine regions
that may be cumhersoms to operate on a rééional
hasis due to demographic reasons. | '

As a result of this network of societies, a
- golden thread of interest ami invelvement from
the pupils and grassroots of the” parent~body of
each school can be maintained in South African
history. At the apex of these levels, the
conventional historical societies of academics
and other historical experts are developed.
The ‘hest minds across the
politico~socio-economic and academic spectrum,
~ debate the issues from regional societies and
reach a general accord on Soeth African history
to be presented +to the South African
community. In this way, the writer belisves,
a South African history more acceptable t7 the
majority of members of the various racial
'groups of South Africa nay be written. While

it Bay wund  more utopian than realistic, the
writer = contends  that a ‘charter’ Wﬁ%
distributive contribution might acconmpany tizis’
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’ 'scﬁool--pupils f ail racial groups, may -Lecome
‘a .much needed " catalyst of harmony and better
1ntaraéti§§_ among the inhabitants of South -

i

/

" been otherwise  an  igsue "oF=

method ¢ thereby help to depelitici~e what has

sensitive

dlv;sxveﬁeqs,vﬂxn partlcuxar the South African
_hvsccxy tauggt <te pupils at  Black secondary
‘#ehools, ﬁghat might wreck a fragile sccial

syaﬁem,:;f' it is the writer’s view that a
history  that enjoys & broad support ~and
legitimacy 1is capabls of creating a true a--
nonelst  patriotism apong the inhabitants ot
south Africa. i
perceptions of the respondents support the view

» that = South African ﬁlstory presented a8 a

dimension of .gtorical thinking to sgfondary

L

Africa [5

. "J'__'u . . _
Consequent to this, will be an ideal:coﬁmitment
by each racial group for the common qabd,'as
the symptoms of rejection wou;d be drastlcaILY
rgﬁj&ﬁgf. and = gradually eliminated afdér
“iden #ng  and addressing the "root-causges®.
“n ;ﬁj\**%icle "Many axe - “blin@ Dbecause they
don’t wish to see", 14 June 1985 in‘Iﬁg_;;g;,
Barry Jammy surs it aptly thus- _ oo

s, E4E o soopmeing gy

ona’s ?n

serhet, ‘To aqual’ ;ust oy ?
the law. 11
governuent of pao by

ghe freely electad atfice
E§° e people GB].

i

© The' taxtbooks on South African history used in
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Sebonl Secondary Schoel, Duduza near Nigel bhelwien
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4.

CEAL.Y

{CONDUCTED BETWESN JANUARY 1888 AND -JANUARY 1390)

Buithelezi, MV 80

Former Forms TIT and IV history teacher
at Inkamena Hig» School, Vryheid,
Natal. Presently an Inspector of
Blucstion in the Kwa-Zulu Depertment of
Baxation and Culture. g

Chilosne, J. (M3

Former - history tescher to Forms IV and V
at Mauya High School, Daveyton near
Benond.. Now retired.

Lokl R (Me}

Former standard 9 and 10 history tescher
at Orlande High School, Sowsto near
Johannesharg., Now retired,

Plangssandla, 55 (M2)

Former student of the then Methodist
Kilnerton High School near Pretoria.
This High School disappeared in 1962 as
a result of the changes hrought by the
Bantu Bducation Act [Act No. 4 of 19531.
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5.

6.

7.

8.

9.

Dubnzans, NG (Mr)

Former standard 8, 9 and 10 history
teacher at Iliimge Wigh School,
Vosloorus near Bokshuarg. He ig
presently employed in  the private
sactor, |

Kekara, IS (Me)

Former history teacher at Hofmeyr Hich
School, Attendigeville near Pretoria.
He has progressed to become the
Beadmaster of the school.

Konnakoon, MW (M)

i

Former history tescher at Tembisa High
Schwol, Tembisa near Kemptem Park,
Iater bhecame a Principal in one of
s::weugfsmg‘nmols.

Ehesma, S0 (M)

Former standaxd 8, 3 and 10 history
teacher at  Etwabtwm High School,
Wattville, near Benoni.

A standard 8, 9 and 10 history teacher
at Iandulwazi High School, near
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11.

Former shuwdent of Orlando High School,
Soweto near Johanneshurg. Now erploved
as a Public Relations Officer in one of
the leading Commercial Houses in
Johanneshurg.

langa O (Mo

Former Standard © ad 10 history teacher
of Tshepo-Thewba Hioh Schorl, Selwkeny
near Veresnigirg. Presently a senior
goverrment. official in one of the
Homelands.

A teadm»ﬂnhashemteadﬂrgstamard

8, 9 and 10 history at Pmlong High

1982 to date.

Madlala, VN _(Mr)

Foxmer Form IV and V history teacher at
the then Lady Selborne High School, Lady
Sellxyme near Pretorda. He was later
promoted to the position of School
Inspector in the Departmert of Biucation
and Training. lady Selborne tounship
vas affected by the Naktive Resettlement
Act of 1954 which jwouaght forced
remvals of Blacks in many residential
areas coumtrywide,
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14.

18,

16.

17.
b
E

d 1.

Forro Meadowlands Secondary School and
Orlzido High School student, Soweto near
cohannesbury. Nowk a Welfare Officer

aitbached to a Provincial Hospital.

Formey | history teacher at the then
Charterston High sSchool, Charterston
near  Nigel. Fresently retired.
Charterston wast removed o Doduza in
1962 under the forced removals of Blacks
by the Natiomal Party govermment
apartheid policy.

Maimone, E1 (M)

Past stadent of Khaiso High School near
Pietarohurg.  later he became a School.
Inspector under +{he Department of
BEdwation and Training. He is now
retired.

Mekiubola, NV (MMC)

Formerr history teacher at the Orlando

High School, Soweto near Johamnaskiug.
He is nov retired.

Hantangs, O (Mc)
Former Standard 8, 9 and 10 history
teacher at Morris Isaacson High Schovl,

Sowetn near Johamnmeshuvg, - New in
ji:
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20.

22.

23,

- Haseko, MP (i)

A history ‘teacher at Hofmeyr High
School, Atteridgeville nesr Pretoria.

Former history tescher at Mabuya High
school, Daveyton near Benoni. -

Masileia. NP (M)

Former stardard 8 history teacher at -
Fwa-Phakama [row Tlakulal High School,
Rwa-Thema near Springs. Now In the
private sector,

Mesina, BM_(Mr)

Formez history teacher at Tlakula High
School, Kea~Theg, naay Speings.
Presently a lecturer at a College of
Biucation. '

Mathabethe, IM (M)

Former Standard 9 and 10 history teacher

- at Morris Isascson High School in Soweton

nsar  Johamestburg. later became
Principal of the school. Resigned in
protest to ‘Bantu Elucation’ in 1580 to
join the private sector.
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Matoi. IN (i)

Formery  history teacher and Head of
Poparinent at  Fumana #Wigh  School,
Fatlehong nesr Germiston, fovor becume
& lecturer at a College of L .cbion.

Wb, C (40)

Former soadent of St. Frais’ College
High School, Mariannhill near Durban,
Later hkecama a leading science teacher
in Ratal schools. ¥ - vetired,
Miakane, IS (Mc)

Former [ristory teacher to Forms IIT and

IV at the Rilnerton High School near
Pretoria. Now retired,

Mstisbala, TL (Mra)

Former Standard 10 hictory texcher at

‘Mabuya High Sciool, Daveyton roar

Benoni. Acted as Senior Sub-wstaminer in
Standard 10 History BS from 1979 to
1987. Presently a Senior Lecturer at
the Soweto College of Bducation, near
Johannesiury.

Whize, B (M)
Former Stardard 190 teacher at Teabisa
High School near Kempton Park, Illinge

Righ Siool, Voslocrus nesr Boksburg,
Fresantly Headmaster of a High sSchwol.
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Mhilabi, PR (1)

Tormer student of various schools in the
orange Free sStaste and subsequently a
Principal of the Iadylvand Secondary
School., Now serving as an Inspestor of
Bdurakion in the Deg: . .pent of Biucation

Mejapelo. 2S5 (M7)

Pl e Seandard o and 10 history teacher
at ¥ i High 3chool, Pimville neer
Joharr  burd. Now an Ehxation Officer
in a guvernment deparitment.

Nokiceid, JL (Mr)
A Standaxrd 8 and 9 history teacher at

Iandulwazi High School, Tokoza near
Alberton.

Mokhotha, IR (M)

Former standard & history teacher at MM
Seboni High School, Doduza neer Nigel.
Now ewployed as a O in the privace
sector.

Makoare, T _(Mra)

Formmr  student of Sekano-Ntcane High
school  in Soweto. Presently an Official
in the pPepaybment of FEducation and
Training.
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¥olok. FM 040

2 former Standard 3 history toodss wed
Examiner. Now an Inspector of Schools
in the Department of Educatiou.

Mothiba. R (ME)

Former Standard 9 ard 10 history teacher
at Tembisa HMigh School, near Kempton
Park.  Now Headwaster of Tembisa High
School.

Motsabl, S (Mrs)
Former Standard 8, 9 and 10 history
teacher at Katlehorwy High Schwol,

Katlehong pear GCermiston. Presently a
lecturer at a Oollege of Blucation.

Meshe, N (Mis)

A Standard 8, 92 and 10 history teacher

‘at Vosloorus High Scihwol, Vosloorus near .

Bokslhargy, Now Head of Degartment at the
School. .

Malmango, NS (M)

“Former student of Inkamana High School
. near Vrevheid, MNatal. Now a specialist

Inetructor at a Technical College.
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Mibenbu, AS (Mr)

Former Forms IV and V history tescher at
Irkamana High School, Vryheid. Later
becams  Headmester of Georgetown High
Schaol near Pletermaritziurg. Row an
official in the Rwa~Zulu Department of
Eduwecation and Caliure.

Mukhar), GF_(Me}

Formey Standard 9 and 10 history teacher
At Tumana NHigh School, Katlehong near
Germiston.  Loter became Headwagte of
the school and subsecuently becary: an
Tnepectory of ediucation in the Depkrtmant
of Blcation and Truining.

Waidme, Bl (M)
Former Standsrd 9 and 10 history teacher
a:c  Orlando West Hidgh School, Soweto near

Joharmesburg. Later bec=me
Vice-Principal of the school.  Now
Meinala, BO (Mr}

Former Standand 9 and 10 teacher at the
then Adam’s Collegae High School near
Darben.  Now retired. Adsm’s College
Misgicnory venture was souffed out by

introduction of Bantu education in 1953,
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 Mzlogelwe, JF (M)

Former student of the then Adame College

High School near  Durban, Now a

scaeseful bosinessman in Xwa-Thers near

Ndigla, JM (M)

Farmer student of St. Francis’ College
High School, Mariannl 'L near Durben.
Now ~Headmaster of Buhlebuzile High
School, Tokoza near Alberton,

Nalovw, D (M)
Former student of Dlangezwe High School,,
Empengeni in Km~Zulu. Presently

aploved as a PRC Ly a leading sugar
Company

Mcwi. D (M)

‘A Standard 8 history tescher at Tllinge

High School, Voslooxus near Roksbardy.
Nocmreniend . SK (M)

Farmer Form V history teacher at the
then Iovedale High School, Alice in the
Cape.  Now an Inspector of Edacetion in

the Dapartment of Blcation and
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Noubend. ED (M

Former history teacher at Mabuya High
Nchool, Daveyton near Sencni. Presently
employed in the Private sactor.

Noweows, LT (Me)

Former shudeni: of the théen Kilnerton
High Scizol near Pretoria. At present
he is employed as an Inspector of

Education by the Depertment of Bhucation
and Training.

Enatoe NS (M)

Former Forms ITI-V history teacher at
the Khaiso High School near Pietarsburg.
Noew Retired.

Frangeeve,. 1i. (Mo

i i

Former” Standard 9 and 10 bistory teacher

.8t Fumena High School, Katlehongy neer

Garmiston.  Now a lecturer at a Onllege
of Education. -

a:im ;‘&'.::.“- I&l

Tanght Form II history at Musi High
School, Pimville in Soweto. Now

retired.
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Babotani. AS (M)

Former history tescher at the then
Jdobarywsburg  Western Bantu High School
in the Wesbtern Areas ([Sophia

Hartindale, Western Native Township and
Newclave: 1941-1965].  Zlater became
Headmaetor of Fumana Secondary School at
Dukathole [old township disestallished
to develop Katlehong] near Germiston. He

Former history teacher at ‘Thoko-Thaba
High School, Tokoza neaxr Albertuon.
Iatar became Hesdmaster of the school
and is now an {nepector of Education in
Training. 'l.. '

Former Stardard 8 and 9 history teacher

. at Tlakyia High School, Kw-Thema neer

Springs,  Now a Head of Department in
socdsl scium at 'Itmtao-l‘.emdi High

srﬁml Vhslmnaarmq

.

Former studknt of Orlands West High

School, Soweto and later St. Augustine’s
Kigh Bchool, Ladysmith Natal. Presently
employad as an Inspector of Education in
the Department of Rucation and

il

Training.
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62.

Sebond. PA (M)

Former Forme IV and ¥V history teacher ab
Sekano-Ntoan~ High School, sowaeto near
Joharnesburyy. Now a lecturer at the
Soweto Oollege of Blucation.

Sekboon. B (M5}

‘Former Forme II1 to V history teacher at

Mamelodi - High School, Mumliodi nesar

 Proboria. later became a Heedmestor in
various High Schools in Lebows and now .

vatired Inspector of Ehcation, Lebowa
Wmmummmm.

"

Past: student of St. Francis’  College
High School, Marisrmhill near Durban.
Now a Head of w..zatn_m
w%m- ’ ‘:_-' I'

L]

Siosovoni, 18 ()

Former studentc of the then Johemeabarg
Westarn Bentu High School in the Western

-~ Arems  f[Sopbistown, Martindsle, Westexrn

Native Towship and Martindalej. ILater

 became  an Officer in the Kwaldebele

Bducation Department.

Sinisl, NF Ok

Former hismty teacher at Hofweyr High
Scivol, Atberidgsville near Pretoria.
Later took up law.
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Sioabf, NO (M0}

Former Standard 8, 9 and 10 history
teacher at Mabuya High School, Daveyton
near Beroni. Now a Headmster at a
Department of Bducation and Training
High School. |

Silvava. MA (M)

A Standard 9 and 10 history teacher at

‘Tlakula High School, Kwa-Them: hear

sadzne, Seth (4c)

- Rea-Theaa Peexr Speings. Now a .
Ldmmtu-y Supexvisy in a lmge

Former student of thi. then Payneville .

(now Tlakula) secondary ectool and of

the then Kilnerton High Scihool near

Pretoria, whars he satriculated. Now s
Headmmzter of a large primmry school in
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69,

70.

Istmbalala. AN (M)

A Standard 8 histery teacher at Thesele
High Schopl in Scweta.  Now holds the

pogition of Head of Department at the.

samne school.
Tehabalala, BY (M3

Former tustory teacher at Masi High
school,  Plmville in  Soweto near
Joharmestag. Now a Headmester in one
of the high scihxwols in Soweto.

Former student of Inkmmena High Sciwol,
near Vryheld Natal. After a snocessful
teaching carsar at high schools, became
fordar-Principal of Illinge High School

‘at the then Stirtonville neeaxr Bokshurg.
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Syllatus HG, Goverroent Printer,’

Bartcu Biscation  Department,
Standard 10 History Syllabus B3,
Govertmemt  Printer, Pretoria,
1965, .

Department of Education ard
Culture, Syllabus for Histoy
Standard 16 HG,
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APERNCIX . X

I am an M Ed student at the University of the Witwatersrand.
My irberest lies in Black educution, in parvicualar.

At the moment I wish to focus attention on the position and
ole of ldstory in Black Seoondary Schools, with particular
veference to the apparent decline in popularity of the subject
amotyy Biack Secondary School Pupils,

e period I wish to investicgate is from 1954 to 1987, Stress
will be laid on Schools in the Fact Rand Townships.

I am going to interview ten former Black Secondary School
stadents who were at school between 1954 to 1975, on their
perceplions on the history they leernt, the attitudes they had
arvl the sttitudes of teachars ag seen ty the students.

Do you agree that there is a decline in the pomularity of t:he
subject?

Ifaﬁ,matdoymthinkisthem?

in retrospect, how daywviewthehismryymlmmtatthe
time, miallyﬂ:efmt:hmimn Higtory?

What history text books did you use? Authors?
Wl

2.1 How did you view the themes and porityayal of the
participants in the textbocks on Scuth African history?

. . . 1'}
{Expand ot any issue that vou recalll].

3.2 What is yow parception of this issue now that you
reflect cn it as an adult? '

s
A
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Y

,3.3 T vhat extent do scme of rhea.smasrelatetnm

experim as an adult"

What  wonld  you suggest should be dome to ocarrect the
perceptions in the South African history?
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[RLIIEAL ACTTVITIES GF TEADPLRZ.

Coacs of !:.‘:at'.':za so tokine part o political astivitics and movemont:
- roe hoing brcught peys oo mrc froguntly to ths aotice of the Dopaxtment.

; Aduiniatratorts Uetdice Moo 311 09" 19th. Anedl), 1360 loys dowm Shod
ray tencher vho ' ‘ .

hocamen o kumbor of any politilcal organisation or tekes an aclive
pard in poiitical mobtors? sihall be deemcd to have beor guilby of
rdsconiuct nd may boe deals wisth under thts DMaciplinary Ecgulaticm.
_ - Y
It hss further be . leswned that there ere teachers wha use i
oodbion es tenodora to furthor wrivate or party political sims or id 100 .
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" the Steba. -'
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. - rEles concerned nre horedy wirned thad
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i will be struch &7 the rell of teachers, ond under no czmwatanc I
hi re-~emnlosed by the Dopnrtment or apprwed of for nppomtment

i regiatered scrools; =nd

{b) should i% be fourd thot ony asuthoriiy controlling o school is
survorting susch o toacher or paasively. *cmittiug en¥ such activit
& . - or menerallr Toctering the prupsgoticn of aulmersive activities,
then sericus comsidaration will heve to be given to the with&r«r.uz
- of the financiil hﬂmvtmre gn'en by tha Govez*.mmt.

This Clrpulsy mast bv bmgnt prominently to the wotice of all
senool comitioes snd beapls aed o apeeial entry must be mede in the #nut-

- wock a8 proof that this '~:v~ becn Jdone, _

& a-

_ Frerw principel must poste this G' m.z‘lo:r in the ILogbook of hie
school, and must agpend his signatare (vigh dnte) ns proof thot he hag ghudicd
the contonts uhereof', rmd st furthor ensure that every assistiant on his
stff dces likewise. Thurenlter, every rew member ont the staff auast be inatr o«

""ﬂrl to attach hig sigzmtura eyon if such meuber af the atafft comes om transfor

i srother achool.
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APPENDIX IV

SCHEDULE OF AUTHORS OF SOCIAL STUQIES AND HISTORY TEXTBOOKS

WITH A CONNECTION WITH THE BEG: [957-1575:

TEXTBOOKS PRESCRIBED IN BLACK SECONDALY SUHOOLS

OF THE FOURTEFN : 10 Afrikaans-speaking; 4 English-speaking®

| YEAR
TITLE PUBL I'SHED AUTHOR CONNECT ION
7. Svcial Studies 1957 * Dent, SR Inspect or~BED
fapr ivnior ' W Ha!iswes,.&‘ﬁ‘ oo
g Certificate “ Wells, RW - «do
” feth Impressiyn '
};;?"35'68 .
;'(!;”H.‘Fiei-siene Sesiale 1967 Grove, BS Principal -Welsh
Srudie Vorms : High School (Black)
2 en 3 " Le Roux,FJ Prineipal-Tsingiwe
) High School (Biack}
*Dugard,JH Regional Director,
BED .
& 3. Nuwe Geskiedenis 1974 Van der Principal :Teacher |
o ' Vorm 111 Merwe, W Training College,
o "1:.\ Lovedale .
Strydom, 1'\1 Principal :Amanzimt ob i
5;":'"'.:7‘- R 1oy AN ' | Teachér Tra ining College
&, Hersiene So- : _
' siale Studie 1971 See 2 above Sea & Ahove
"% |  VYorm I
§ fDerde Drukl
: 5. New Structure 1975 - Hurry, LB In-Service ?’rafm‘rhg
Sacial Studies font re-Mame ! odi
Standard 5 Mocke, HA E}; FEducation Planner 385
~ Waliis, HC Edunvation Pianner BED
‘f.:) Eapelb: cht,Gy Fdacation Plannepr BED
; . 6. New Standard 5 1375 Van N:fekerk, inspector-RED
¥ filustrated halrl :
|% : Secial Studies o o [ Van Zyi, MC . NONE



Tolegritinig Adrew: | SO/ME2 o~
Tategrapiic Adars
P IMFUINLID
Privantsak /Privaie. tiag 212
Navrae/Fnygairias:
Tal, Mo, 39935

HEPUBLIEK VAN SUIO-AF RIKA--REPUBLIC OF SOUTH AFRICA.

DEPARTEMENT VAN BANTOE-ONDERWYS,
QEPARTIMENT OF BANTU EDUCATION,

: PRETORIA.
BYy RREGTOMLL DYTECD0ES TLANSVAAL
CRn i s ORANGE FREE STATE
HATAL
CAFE
DEPARTTIEMLAL JIL0TLAR HO. .;é... OF 1974, iles 6/8/%57
. _ _ | “
MEDTI OF THSTEUST LOW AT THE SECONDARY LEVEL

1. Concerping the mediam of instruction in secondary clasges
(u%ﬁ 5, Forms I-V) in relation to the implemeniation of the
new Lo-rear sivheture in 1975, thé Honoursble the Minister
baﬂ dzcidad nm follows for all secondary classes in Whiie
ragioens, . i . :

tus quo in the use of both official languages,
\;;- 1513, for the purpcse of instruction at the
e ;3va, will te maintained.

(b) mhenld prn<kica; difficulties arise in giving instruction

i3, Gl whe subjects through the medium ¢f one or
others uL J;m offieial langusges, departmental approval
wugh. be obdeinell for any deviation from the gbove decision.
Dengﬁfmanﬂi approval in such cases will be dependent
largely upgn the availsbility, or ncn-avallablllty, of
Learhens nimpetcnt to teach the particular subject hrough
e uflznldl 1an yhage concerned.

2. Schocls which 1{ rhe past have a1r94&y received approval to
deviate from Lh laiid-down policy need not apply agsin.

3, Rhould pldeLud£ difficulties be experienced in future abt new
nLhOOI or where new courses/subjects are introduced the neces=
gary spplicatign requesting permission to devmate from tha

. establighied pufhxy mUvb be snbmit+ed.

4.  Applicabions fLum schoo¥s must be submitted to Head Office
' through vhe normal chanhels, and must bear the recommendations
ef the Civenit Inspector snd Regional Director.
{ T o
_— - gtd L4 A, - i‘l“.
/P f \ e l'lf%

ACT,:,mQ JELEREARE FOR BANTU EDUCATION




. : - o . APPENDIX VI
Ref, 28/ 78/ . . . .. ... Office of the - )
" _ . REGIDNAL DIFRSTCR OF BaANTU EDUCARLON
.. SOUTHF2 THANSVAAL REGION
FRIVATE BAG X100
PRETORIZ
0001

2¢th Aagust, 19?4 '
BEGIONAT FIECﬂI&R NO. 268 1974 -

mQ  ALL PRINCIFALS: SOUTHERE TRANSVAAL REGION &
T UNIFORM . APPROACH IN  SCHOOLS

IS the guide ¢ princinala of b 5 4 - A arl;
Jibe guide v princinals of sehoals the duiles of principals ajyp Tlearly

The Southern Trangvaal Region is a comnaes unit and the Inspect: rate
desire a more uniform approach in sur schoels., It is thus naeeasary
to bring the following matters specially o your notice:

1. Janguage medivm from Std. V to Fora V . )
In the Southern Transvaal Reglon English and Afrikaans 28
vaed on a 50 - Bﬁ‘basia. o

(a) St4: ¥, Formy ‘T and IT
"English medium' (i) General Science

(ii} Practieal Subjecthe (Hamecrafufweedlework/
Weodworic & Netelworik/art & Craft/
“Agricultural Science

- Afrikaans medium' (i) Wiskunda (Rekenkundea). .
(11} Sogiale Studie

Veraacular: Heligﬁous Fdue atioa, Mﬁ510 an& Song. Thysical
Edusation .

Thase subjeects will.be taught from 1375 in the above-mantianed media in
- Std. V (and preferably in Std. TI alse) In 1976 the Secondsary Schools
will continue with these media, - S R

T

(t) Forms IIT, IV sod V
Tre £0-50 basis phonlid glirzady be in. operaﬁvc 1 .in- Form TIE. ‘Subjects
which :Lp!aﬁe tha L‘mﬁketq genticned nnder iw) will be taught through
the gome medinm.  Scnools whick are no? tescling oa a 50-50. banis -
must do go frﬁu 14975 : e
Ee Olass umslﬁa g et lation oF ronsrds ' : ';ug :
Brary priseipal is ex, ol Bo y;slr the ﬂ?z;;ea of each tpluher once
i3 quarter A reperdh of o0 viagilts in the Wirwd tThrse cuarters owst
be draws up aml 2 oopy of theass xﬂvorts nust rea h the Cirouit In-
spector before the end af whe gunabor. S
From Sub A to Std. IV Fo.oq B E.;*a 21 qaed. From Sté. Vo do Form ¥
Form 370 is used. Ths Torns »ill b “Lppklﬂﬂ by the sircuit olfies.
3. SCHOOL TOURS: Je teswned il opedd of fhe agcident in which ﬂaulls
and teachers 2f the Sowege e vu:ﬁ:f; winagd were involvad.

The lesgon to e lesvrel {oon 4h iﬁﬁﬁlaﬂg snd similar accidents in |
the past is thzt no achool t;ura ot 1 te underinkes without com-
prehensive insurance neving beer taker. auk, ot rouit inspectors will
give guidauce on thewe watiers, _ :
4. Your wholie-hearted ccwojeratxau Coaanrydr out these inatracticta
is desired. Le ug werk +0gerher v oraise the gbaaderd of edugatisn.
f_,; P AR S '

BEGIONAT UINFCYOn OF B4ARET: ﬁD”Fimaai
SDUTHE“N 1HﬁquﬁﬁL REGION




APPENDIX VII

VOSLOORUS SCHOOY, _BOARD

Hinutes ¢f & Spsoial Pestponed Mesting held an the 17th December 1975 at
Hlabahlanzene Higher Primary School at 7,30 pm,

- PRESITT: Rev DJ Nhlapho {Chairman), Hr J.K Neyane, Mr Shobede , Mr J.K Mahiangu,
¥r Kunens (Prinsiral)y Mrs V. Ndube (Prinszipal), Ers Mthoubeni(Prinsipal
¥ra BJJiyans?,lx Hasibuko 3,¥x J.7 Badebe '

OPENING OF THE KERPING:Xev DX Nhlapho(Chairman) opened the neeting with a prayse
and declared the meeting opened.

| - AGEN D& -
{ NEDION g: " sTRUGTION: '

Atier #4660 the Circuisre ospoerning the Kedium Of Igstruction ware read in the
meeting, Thal is ihe Gim received during the ceurse of 1974 by prinsipals S
axd Sohool. Board iuéw.-arimm matier was them disoussed for a long time,

Bifﬁaultieg Pointed cub by the Mesting;
1 1.He have ne qualified teachers to tasch Mhlﬂatics ard Science through the
medium of Afrikaans.
< 3eds previcusly suggeste: by the Depurtmenk that our children do not fare so
89 wall in the above mamed subjects, we feel that the pomition will further
‘detoriorate. This being & direct resuli of having tobe tuught by teachurs
squally inefficien: in both Afrikeans as a subjsot and Kathematics ze presently
taught even through the medium of English..
3.Having no high schoeol in cur area, our childven arre %o furhter their studies -
in the Hemelasds where the medium is English, "

at
o

RESOLURYCHL : _ :
- The mesting than ‘ecided that a letier i the Depariment thruogh the Circuit
© Inspector be D@ written to plead feor tha Bake o:t cur children , stating the _
above named peinta. i
BM: '
Thers be no furiher ‘husainean discunsed the meeting was ologed and a pras'e:‘ was
given by Mr Moyane at 8.230pm.

i,
s

Ll AR T+ Tt e T

: P!
HECBEABROPIREESLNEDORIRENNDERDE |

. CHATEMAN : : ¥ DATE

#L AR BdctRIBRARER RO sRSER Y
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Tel. Mo 3-5%51 X 561

Varw. Nr.[Paf, Noef'l&‘/ 3 A

DEPARTEMENT VAN BANTOE-ONDERWYS,
DEPARTMENT oF BANTU IDUCATION,

_ PRETOR!A.  OOD1 .
b 5 Februars. oo w6 7R,
DEPARTMEN™AL JII0UTAR N0, & OF 1995

FILE NG, 5/0/% |

FRINCITALS OF SCHOOLS IN¥ WAITE AREA

-

H

2, SCHOOL BCARDS AND COMMITTER BOARDS
=. AEGIONAL DIZTCTORS 3

. OIRCTIT INAFICTCRS

MEDIUL OF ZL: TRUCTION I SCHCOLS IN VWHITE AREA

1. - The declisicn of the Honourable the Minigher of Zaatu
Education on the modliufi of instruction to be used in
sehenls in ralatisa To The implemerntaticn of the new
12-yean stoucture in 1973, was mede known in Depart=

mental Jircular no. £ of 1% April 1274. The instruszs
tiong contained in Cirzcular 6 of 19 are herety re=

. aifirsed. ; '

Z. For the pest Z0 yearsz the policy hasg been that the

- wernacular should te whe nadiunm of Ingtruction in all
5 primary educatian ani shav Englizh snd Afrikzans sheuld
he nsed on A& SC-%0 bagig in secondary edusation. Tais
tolicy remaing unchansol. The.unly change is that
primary ciucation now steps at the std 4 level and
that zzcondanry aducatisn swurts at the Std 5 level.
Cansequenstly The vernaoular must be used sg gedium of L
ingtruction up so:and incipding 348 4 and fren 3td4 5

er

3 fema Vothe medium i3 bovh Afrikaans and Fnelish,

3 Frincipals o8 scheols are raquested to ensurs thet this
20lizy is aprlied atricbtls As in the past, Frincipals
DAy ALy to site Derarvumens (through their Circuit
Irapectors) for permissise to deviate from the Z0-3C.
regeitemant at cecondary level if serisus prodleus
are exsosuntered at their individual schools.
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