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'Ihis research report examines the position and 1:0,1 of South African
history J.ught to pupils in Black Sec.::cn.i"lrYschools between 1.953and
1988. nus includes the :pe:ra:ptions of tl10se who were ~iJ.s in Black
secondal:-y schools from 1954 to 1975, and the views of teaChers who

offered SOtlth African history at these sc..1'lOCi:;;; ci'..lr.i.ng the pe..dod
eJtamin(~'':o 'lbP..re is a pe<rception that since tb:; J'ie-tory of t.he Nacional
Pa.rty it'! the 1'348 ",11ections, the SOUth African history t~tlxJok..~ used in
Black S(~ t: .;hools have CXJI'ne to res~le the Afrikanf'.r na.tionalist
tradition which terns to Ent=haSizethe heroic and daninwtt. role of the
white Afrikaner in South. MriC".a. '!he c.-ontril'Utions 1I'J.ide by Blacks are
depict:9j insignificantly if at all. '!be report als) br:in;r.; into focus
the contents 0:( te.xtb:xlks on South African Id.story used in White
gove.t:rllt~t schools, especially ~ the Tt"ans"~ Etbx:ation Depal':'t:rocmt

[TED]. '1his reveals that: ';:hese books portray perceptions of the
daniMnoe arxi superiority of 'Mlite Afrikaners em the inferiority of
Blacks.

Historical reserch met:lx>ds were us~d in coll~ and processiD3" data.
t;Ihese i.nc11.Ded intervieto.'S I questia'nrlres, minutesOf staff :rooeti.rgs of
sctlools, school records and official publications like the Annual
reports clf the Bantu a:Jucatim Department [Bal], Depf:u:1:lnent of :Etltx::a.tion

arrl Trainin:J [DEr], Govanmant Gazettes, syllabi am stan:1ard 10
Natimal EKaminatian questioo papers.

'!be conclusioo drawn from this stu:ly is that textbooks an south African
history, as used by ~.. ,as in :roth Black aId 'White SeooIKJary schools,
need to be over-hauloo am re-wr.ii:t:A:n with a view towards <iep:>liticising
history arx1 giv:iB} reoognitia1 to cart::ril:ut.ialS :made by all racial
groups in the socio-politioo ani acxJnal'dc c.tevelq:lllSn"c:of South Air.tea.
rn this. small b.lt significant way an effort cx:uld be made to reduce the

I

black am wte Pllarised attit:t:des obtai.nirg in sa...th African society.
'l1le sbxly •.~150 reveals t..'1at Blacks believe that there was a st:ra'g

at:teq% to pp..rsuade Blacks to ao:ept the P'licy of segregation-
resul.t.irg in lnDelan;ls - as a divinely orda:.i.ned and justifiEd nonnal
way of life for thE!m I thrnl.~ a.spects of Soutl1 Af::t.·j«"1anhib"t.i)ty .cxmtai.ned
in the textbooks.
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Before 1953, 1-..frican Ei:lucation was controlled by tna ;;._ufferent
p:n;lVinces of the then Union of S011,'thAfrica. Most of the

e..1ucation t.hat had taken place x': "~J:u:'Ollgh roiE'.sioH31Y
e..t1deavours 'J':his topic has been pr;ii;:san~~' vardous aj.,'Itilol.-S

fran. c.i.ffe.r('.nt perspect; \'as, t;:>~~:iS.u:q ~ious view.:,e It is
ne the intal"ltion of this reseaX'C.'1'r"~J;Ortto tak.e part in this
cleh:lte. Although Nosi~ Majelm alleges that, in the hands
of missionar1.'~,

El1ucatioo itself had to be we6i as
an i:nst.rumEnt of enslavement..
Havirq drawn the 14f:idcan intc the
ecaurdc system, ~ rulers had
assigned, hil1l a iJ8rticular place i."'1
their S«tiety [1] e

It is ti.'1.l.e ttJilt missionary effori:..c:; rasulted in tfl..e
establishment of missionarysecondart schools like st..Peter's
(1925) , ~te:TYille [an An;Jlican seoordal.y s:::tlool in
J~J ,[2]r Heal(itown (1933), Alice, Faster.n cape [a

MethOdist sd.'loo1!; st. F.I:m'Ic:d.a' Q)11«.JS, at Marie.mhill,
~ (8. ~ Oi\tb.)lic SdXlol near D.J:r:bm]; !{ii '~t:n
(1934), Silvertm [a Methodist Sctlool near Pretorial am
I.oVad&l.eq F.:ast:em cape fa Or.1tdl of ~mtd SCbool JWar

Alice].. Stx:h sffo:t:ts went bErja1d the ~ aims of the

so-called 'colonial ideology' ~..."

At these institutions the syllabi used ~re similar to t.~
which obtained in vllite privdte schools; i.e. tl:l.e joir.t
Matriculatioo Boal:d (JMB) ~tiQ1S whiCh. represent'.ed 1:.he

culnd.nation t"t' high f'..d:lool lea...""rtirq. ~ ains of the JMB

histol.y syllarus were expressEd in 1945, as

givirg pJpils a serl98 of the
p:-sit:.i-ve atti'bxle ard va.'tuee ~ch



ari.c;e f:rt.'X!l a stu:ly of the :!aSt cud
fo::m.tive value of histm::r th."ccuJh
~ develq1!lent of a seLJa of the
r.est ani all ~iatiag o.f 1.':00
cntplexity of the hUl!l9n fm:ces whim
:t1r..cve sh':~yedCXir ~ [4].

There Is no reason to believe that tho schools :W>.J"itioned did
Jmt adopt. these aims ~J£~ infOl-roin:;r the teaching of history.

At this p:>int, it is app..ropriate to exami.n8 the hlc;;;ocy
syllams of thf' .:1MBat Mission an1 ~'1er African secondary
se.n.ools that offerEd Matriculation to Afr.it.:·...n ~lpils prior to
the t~ctment of Bantu Biucation in 1953.

2. !lQllfl.MA'D.UCJJIATIQi IJlbF!) sn.urm m HIS.ltE{ Nt ML.9aIaf
AUD omm ~ ~ ~ ltfAT ....•~
~Cli 'R) AfRICNf BleILS SUm rro JWml_.~

'!he history of fc-r.ma" '''*tlCat.ionfor Africans in South Africa,
is ].inked to the enieaVt .•..it' of missicmary sociE:ties that
eventually establisbed ~ r~hools as ir.rlicated
earlier. Right. fran the airly dayn Af:rican (-ducation became

a site cif contxadictions arid calf. }:}ts. H:>lteno ar.gues that

a distin:::t~al has t.o be made be'bleen the dsclared aims of
schO!Jlirg, as outlined in the curricula,. am ~'lat actually was

in~ by t.hcse who fornulatsi e:lucat.ional policy [5], the
hidien curriCUlUl'ilwith its ideological oonnotations.

Missionary education bas been ~ to stress Christicm
nmality I which was equated with ~ivi1iS8tion. 'It'..iswas in
accord with sir GElorge Q:ey's 1855 Native mucation policy,
dn 'iw'bich the advantages Jlt an edtratioo with an "industrial
training" bias and the d)r,istian respa1Sibility of the N11.te
colonists tcw-ol..~~ C>t:l'1e-rs less fortunate than the 'timte man
[6}t wa.."1 p:op:)\lr¥:led. ~,Majeke ~ that Q:ey~S

- 2 ~...



J.X)licy rt.:gardoo M'riC'.ansas inferior ~~ings~ '!heir education
had to 1ilT.it them to '{.mat was n.a:::essar.1for their r.osition as
latourers [7] ~ [Probably MajeY.e's clam is drawn frctn

Grey's 1..lSa(JEl (If the ;£jn;ases If e * •• useful servants; constIl't'er'S

of .;),Jr ~1, contributol"S to Oltc' revenue ••• such as
Providence designed th(:!m to be" , in an addres..s t.o the Cape
Colonial Parlianent in 18S5" [£}:Qm: British Parliaroontary
Papers, cape of C..ocd tk>pe. quoted in r~ym.~.n:~_...i'1.,~
Aft"j&m F4Uc'~"'~:i.oo, edit,ed 1"l !'1 ~ am. R. ~ t 19"15,

p.205] ~ Be'yooo the general miss;h.>nary erlucation effor\.:, there

ert'IenJEld SOit'e elite group; '\iIt1OS<'> 'deman'i I for further schoolin:~
resulted hi the extension of the primacy to tt~ ~
~. 'Ibe academic i""lClination, bl::Mever I was of a v$X.}· lCM

leveL rrtle. m5.d !.?t:i1 century secondaty scl:ml e:iucation in
south Africa y;~;; stv:'Jl.'agly infl~l t¥ 'I.:he cape ~.t"d Qf
exmr.iners instituted in 185D [8]. In 1916, the \llla5

recx'ln$tituted asstll1lirg the name of the Joint. Matriculation
Boa:cd (JMB). It was entrusted with the responsibility of

COI:d:(Ctirg the l1lC.\triculation examination for University
ent~ examinations in south Africa. In practice I haNever,
it also served as a SClloOlleavin,; examination [9] I catering
for the needs of the variOlS racial g:rou;s"

As part of its flJI'X!tion in tlr:l centrol over all matriculation
examinatioos I the JMB had to draw up syllabi and stipulate
requirenents for a pass. Missiooary secorxla..~ SChools
foil~ the JMB prescribed subjects in prep;lring their
Matriculation classes. In 1918 ca:rm.date:3 had to write tlu:'ee

subjects seloot:ed fran the following:

i., (a)

(b)

(c)

An official larquage 00 the A grade;

latin;
Matlenatics. incll.¥ti.rx:J
Q1e Sciezx.,e;

'&\':) further subjects, one bein;J ei~r I

Greek or history I selected fran a lis-t of
eleven subjects [10J.

2.
3.

_, 3 -



Un1il{e mis..~ionar"i.J seconrj'~ schcols. in the cape, those i.n
Natal an:i tl~e l"rarsreEL."font:' ,.'::'~the iJMBsyllabus in histoty
[ll}. [The cape ¥..it:sior.ca-y se:::oma.:ty SC".hoole,e.g. HealdtcMn,
IJ.:JvedaleI prefe:rred the cape E:hlcation ~~p:n:tnvmt rs senior:
Certificate] • The orar¥]e Free state did n::Jtr at this stage: I'

make any provi£ion for stX:h "unnecessary" ~stication in
b~ Erlucation of tr.e Native [12]. 'Ih.ere weY.ieno matriculation
facilities for Blacksin tins province. It: was the zeitgeist:
of the area, 'llie most CCIIlOOl1].y used 'tE'.xtbook for
lnatriculation exa."!l.i.l'la.tions !I1aS HcJWes am. Mardell::.lr:ote'Fj

,·J!.Itg.~HistQt!l for Mc.'U;t.·iculati~~'1
[first p,lblished in April 1927]. rrhe South African h.istoZl'
has no specially a..~.igna:i sectiOilo '!he f.l1apt.er ~.dl~ with:
rrhe declining years of the DEIC at the cape, depicts the
Hottentots thus::

'!he Hotta1tot:s had never 1::IeGn
warlike and sir;ce ~ mmtler had
been very lIl'dl :r:edIx::ed l¥ smallpccc,
the whole Karoo belt w,'.IS
~t.ive1y free fZ'Olll na~18
marauders r13] •

':Iha first CXl11tact with Nati ;; (AfriC'.ans) is ca"lfined to a
shol.t pata.g:rapt of ~ and ~ts textl:locik refl3l.Tel
to as 'iT.ralble with Natives". In his report ("',\Jernor J. Van
Plettenberq [cape Govem:>r fram 17'/1 to 1,7t$~]~,.;;ted that the

ally seriOl.'lS trouble was caused by Bushmen alXl XOOsas 011. the

Eastem fi ~ltier [14] • In similar vein, the first eno:::AJnter

between trekboe...~ and ·the Xbosas is!l described by Fowler ani
Smit [tlftrl SeniQ~"i!tQ.':Y·_.~ in 1::e~ far fran ~tirq
a friendly a~:

'lbe ~ of t::rektloer and Bmtu
~ further a~ expansj.cn
east:warde, far: the Btmtu pra_ to
be t.he 1I'D!rt: fat:'llidable aisy of aU
the natiw races .~')£ hat1 ~ bIa'l
~[15J.

'!be l~ USEd in the two textJ.'x.x)ks l:eferred to in this
sectioo is CX>UChed to create att'.itt:aes ·tC7tl8.tds ''nIlrat.dersh
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[Pilferirg pl~.rs J in H:wes am. Mell'ldollrot'..e a."Xi
"for.midabie enemy" [dl:'f?aded am hostile] in ),'OWleralii smit.
\'tlat is discernible is the division into an nus" an:l "tl'l.enn

s~ in the .interpretati.on of the events. "Mlilst the
white settlers 'Weredef:icted as carriers of t~ivilization ~j

peace [16] I the Africans were labelled as the perpet.ra.to~
warff ;:utagst their fellO'N1t1enas well as a<.;Jai."1St th.€1 "i:ute
settl;,l'S (1:11.

lJbe portrayal of Af:t;"icansas beinj hcstile to peace aId
ioolined to ~ide, l.'C'Kterpi.nnEd the view of' Black
inferiority itntlcated in 'Mute children. It afforded the
'White settler a wela::meam propitious ~ty to o::n;{Uer,

tam ana civilize too wild ani wat'l:i.k'e native [18J.

~tantly the textbook ~~ a viewof tl"..e inferiority
of African culture ani values, f.'$ agai.t'lSt the myth of white
SU)~. '!he message tr.at came thl."OU1h in t.'le J'MB syllaJ:us
of the pre-Bantu Etb:.:latial era was:

In Natal the Nati"J8S ware
restrict:.e::l., ". In the Tl'.'an!MIal an:l
the ~ Fl._ state, Nat;i"",. had
no i"Olitic:aJ. rights am .... liable
1:0 p!IIJ8 lata" At t.."le cape all
Natives artsida t:be ~ ht'td
equal rights with ~ [19].

,
'!he main tq>ics of ~ttxty ant the geJ,1eral soope "of w;>rk

I'

expect.ad in the 1950 JMB south African ti~story syllabls were,
Ii

II
'I

SectisJ) ,6: sooth Africnn History, dlin':8 1775-1910:
II

in broad outline:
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2. the ~t'fect of the American war of Irx!ependence ani
the French Revolution an:i Rl~ll..'1"_.j.ona,LWars in the
Cape.

3. Period of Transition [179'5-1805J.

4. constitutional developnerJt in SOl.tth Afr.ica up to
1872.

5. 'Itle mill fact.";; of our :f'Olitk.al" history e.g. Native
Policy; e>c:t.E'.nsionof E:uropecm I:ofJr.tdaries: t..l1eGreat
'l'rek arxi tlle establishment. of the Boer Rer"lblics;
political ~lations of South African ~'tat.es run
Cc'Jlanies with one another: the eventcz leadil'¥J up to

the .A'n11oBoer war'.

6. 'lhe influence of ~c ocn1itioos on S'.:.ll.rI:h

Afrir..a, mainly after 1860, with special refe.."'E?l1Ce
to agriculture arrl stock farm.irgI miningt

C', transportation, traffic an:! camerce, in sinple
:.utline.

7. .''!he m::wement t~ unioo in South Africa during

'b'1e latter half of the 19th. centucy and up to 1.910:
the south African Act (1909] in broad ootline [20].

Pupils in both the Black missiamy secon:3aey f,~~'X)lsani
their c::ounter.p.lrts at ~te private sd:lools:, such as
Mic:haell:'o.1se, Hilton, Bishops, st. Ardrewl's, St. John's al~

others, went thl:'Ot.l9h the ~t f the matriculatioo history,
tesed 00 the S'.l1lal1.;.;; o..-tlined &:loVe, withJut any known

disx'ilptions ra::.orded in the history of Black seccndary
SdXlols~

1he iJrpressioo of Blacks prior to Bantu tilcati.on, was that
the attituie of n~' missic:mries in Black secon:3aey schools
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had the hidden l:i.beral aim of· 11';akitx] the Africans the· equals
of ~.r hU1iBl1 beings [21]. 'Ihe lTIissionaries contended tl't.at

th~.re was a oonscience arxl light amen; t..'la heathen on ~ni.,;~
they [tl".te missionari.es] shouldbuld [22]. 'Ihis liberal aim
fo~ tr,.e .rasis for their awroach to the rontent of the

history textl:looks that used. disp:.tragirx} 1~.Je. '!he plpils
could ad:b:ess issues openly dllring debat.ing sessdons at
inter-scl'lOOl conf"...estStt Fut.'t" 1:', p.Jpils were aware of and

at.~epted the fact that the mis.c;iOl"J.."lries'Werenot part of the
goverI1i'OOlit autt.ority[ 23] • ArrJ protest. relat,lng to educ:ation
would have :t::een directed tamJrds the missionary in 'Whose

denanination the pupil am the fm"ent would likely be

affiliated~ Mlile the schools fell under the oontrol of
missionat."iesI the Africans entert:a.i."lEritr..e probability of
teing potential equals of wilites [24]. ['!.his ar.gument
precltdes resistan::e in Black. OO\ration esranatirg fran issues
Strh "assaults ty White staff a1 Black stOOents; forced
m:mual '--iaJ::our: atusive l~; the food question from

~ and political olqanisatioos~ 'lhese. have been
eJG'laustively researched elsewhere, am 00 not fOIm part of
this research report].

'lbe use \.if a c:::amal syllabus in the t.eacl'lirJ.J af history, am
other subjects in the general r.:u:r.riculum of African schools I

was opposed by many N:lite So.:rt:hAfricans, particularlY those
i:ai:::ued with a deep sense of Afrfr.anardal1.. In evidence before
the welsh Q:mnission of 1936, it was clearly stated t.i"'.at the
native should be given nan educaticn wah will keep him in
his placell [25]. Al:t:hcu;Jh the welsh COimssion itself did not

I:

sub3cribe to their view, it nevertheless repre.sent:e:i the
approach of the Natieml Party I 'Which came to pa.tIet" in 1948.

CCrlsequently, an ~tial with a curriculum specifically
designed M.d devalopai for a 'Cbn.i.na~ am subju;;Jated African
qn'A.1p' had to be fornw.ated. ~'IlI::tllerjustification for the

1008 of a p:u:ticu1ar edI.lC'atiql'1 far the African was
~ by the so-called difreni~ ai.r.B for the African
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drild al'i the White child. 'll'.at view as express«! in evidence
before th' ""'lsh camdssim thus:

lJbe edlraticn of tile unite dlild
prepat'f!S him for life irs a daIt.i.nant
society arxi thIt ElD::atim \)f the
Black child for a subc:trdinate
society [261..

It was that view wd'). urde:cpinned the attitu1e held b'y the
ideologues of 1.frikaner, Nationalism .in the years preced.irg 1948 [27 J •

By 1948 the Olristi.an Natiavu .Education [eNE] policy had already
neen forrtlllatej.·"£.-pelling out t.he ida:llogy of the Afrikaner
NatiCMlist with n:gard to educatim, inclu:llrg African educatioo, as
.in::Ucated in article l~\ of the p:>licy:

we believe that the calling am t..'le
task of MUte south Africans with.
regaxd to tUB native is to
OlristiMif!le hill am: h!lp hill ttl
cul.'b.lrally I and that this caJ.linq
an:! task: 1lI!t8 alJ.'eady feud its
nearer focussir¥1 in the p;inciples
of trusteeship, m equality ard
~al ..... In ~ with
these ~p1es we believe that the
teac:hi:rlg am ecUztiCl'lOj! the native
lIUSt be gra.nied in 'Ule life an:!
'tl1a:'ld view of the 'Whites, lOSt.
especially thoae of t:he Boer natim
as the senior 1tb1te 't:l:'USt:ee of the:
native mi that th& native ..e :be
led to a ~ __ h' yet.
i.mapI!IrrJent ~ of the
Qlristian ani HatitD!ll p:inc.iples in
,~JUrteadlit'q [28] ..

wt'" this type of ideologyI the stuft was swift f:ratt the use
!'

c:amD'1 syllabi am ~ of 1:.he missiaw::y era to
enfar:ce:t ethnicity, Which <XJUl.d ~ reinfio.r:ced ani esrpmsizErl
~ hist:o:cy, [Vide ~ f11Aitoty $I'"..atJ'kt't"rl l.Q, "the Y1Utes

regarda1 the Bl.ac:k peoples in Sooth Africa es separate
ethnical Nati~ units 'Who have bac~De tall(lOtarily ani
p!tttially ~ with NUte society'" [29] !'analq other

subjects of the sd"Jool cur:ricu.li.lli. 1he exploitatl'Urt ani

ckmination of Africans 't:1f the rulirq Wlit..e ~p beceme mre

c
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mar.ked after the,. systsnatic int:roctuctioo of t;l'\e Na,tiooalist
i?a'rty's apartl'leid ~ fran 1948. Part of t:.hat ~
was the ~iat of Eantu EkiUcation in 1954, as a separate
~tioo exclusively for Africans. 'Ihrough the

iaplementatioo of Bantu ~tioo fro" 954 tD 1975, "Afri(ans
extP...rienoe;i the a:wlicatia1 of ,~ ~~Eideology ani policy.
'.100 !;X'Ucy of ethnicity is still etplaSized in
C.J. Jalbert's ~~l.Q (1986):

'!be r:eo:gni:t!1.'m of ethnic
naticnll i_ - E8d1. am wery ethnic
~ will tl'IJs baYs the full
egx:a::tunity to develop m1 -.intain
itNlf as an ~6talc __ mit within
its own state [30].

'!be Cl1ristian Natiooal Eiiucatioo [CfiF1 policy is regarded by

the calvinist Afrikaner as beinq the I. is for his v.orldView
to f"anllJlate atti'b.tdes arrl a pulaqi'ly c ~tia1. It was
rot surpr'isirg that 'lro'hen or D.F.. Malan's Natimal Party

~ - tile first to CCI'lSist of Afrikane:rs oo1y Pl] came
to rower in 19~8, it was ocasidered ~ to tak'l a closer
loac at the edl.nltioo provided for Blac::Jo::. To ~rt the

writer.l's view "that the am p:>licy was an inpxrtant factol:· in
the edl.J2tim t.;yst.em. deSigne:1 for Blac:ks, it will be di~
in oonjurctial wIth the Eiselen O'ai ssial Report of 1953.

3. atmfl'l'NJ lCl4'I&BI, B!QTTQf PW;CX All) m'C
lIj'ffl8I'M CDlfmmIlf RfJ.:JIfr

'ltiii! ~ to the am policy dates frca 11th century

K?llan:l 'Where the state, the ctwrch ~ thIIt schX>1 IfMre

closely identified [32]. ibat it unfolded in a
different. charac:tet' in South Africa, lI'II'J:f be ascribed to

various envi.tailiDli!l1tal ~ after Jan Van
Riebeedtt s ~}ttlara had fom their foot.irrJ in south

Afr.i.caf at ~l cape., {~' it is beya'1d 1;.,I1e 8Cq)e of

- 9 -



t..'Us study 1:0 delve into t.he t'ltla!.t:e5 of the part:i~ar
type of am policy that was finalll published as a om
nmrifesto in 1948. '.ItU:cu9h i".he efforts of Professor
J.C. (hetZee ani a cxmn.ittee ao;signed to synthesize
Afrikaner ~ an the relatior1Ship of the school to
the state ani to the dlln:dl, the document wa.c; i18de

available to Afr.i.kaneni.m [Federasie van ~,.iriKaanse

Kultuurveree.:rlg~ Instituut vir ChrLc;telike Natiooale
Cl1darwys, :Beleid, JoI:lannesI:Iurg, 1948] (33). 1he

approach of the Afrikaner to Education is :tssed on the
calvinistic 'WOrld-view, which ..

teB:is to st:ress in his
f.!!du:atict1l!1l theory the
'ca"lSeX"V8tiw' aspect of
edlrational dynamics ....
bec8lJSEI: the drlld has in Adam
fallen fran Grace, educatim is
ocn:::m.necl "")with the restoratia1
of the oivine i.mage in hi.m [34 J

[SUffice to irxllcate that 1lIJCh has been am will be

writt-.en 00 this aspect of the am policy].

In order for ed.l¥::atioo to restore the 'Divine image' in
the child, it is acx:EP"'...ed .by CNEdlerents I ~D view
uiucatioo as a }rOOe5S, that ~ edl.Dlnd (dU.ld) has to
be di.rected in his growth deYelcplllSlJt by the ed\¥:ator
towards an ~,Qeal se1f-al~:ibai [by the Afrikaner
edlrator/edu::atia1i..¢]~. '!he' ~ of 0fE

bal.ieue that they ~ divinely otd4ined to inplemer.t
Article 15 of this manifei!rt:o [refet'l:'6d to earl.ier] with
~ to the edu:::atim of the.Bantu. "Natiav1l" ,

~) to BIhr e was seen as a 10\.'8 for ale'S CMn

culture an:1 hP..ritaga {35}* 'lhis ideological starx:e of

th8 om provided a point of ~ for the Eiselen
Commissioo, set up in 19490



'lW:) ~ ,ct:hy events t:.oc« place in 1949. '.!be Natiooal
Party Government ca:me to ~.r in t.he 'Union of South
Africa ~' ~.c uu:istian Naticna1 B:lucatioo Policy
mardtesto -as publisha:l. 'nle follow.irg year I 1949t the
Bantu El:tlx:ation Ctamtissial, urder the Chairmanship of
Dr W..W.K. Ei98l.al~ was set up 00 Native f:clucation with
very signifiqprt: terms of :ref~ [36 J • Eelievir:g
that actrJoUn;; was an eseential tOODl1S of brin:Jin:1 al:x:ut
apartheid!, the Na1~j~1 l:"arty .~~ provided the
camdssioners witl"t the 'followiJ¥J:

..... p.1.a:na far 'edL'alticm far
NatiVIIS as an it~lL race'
t.aJcin;' into acxxMJt 'their
i.r1ha::.1t racial quallti.,
thair t'l:i.stirx:tive
~C8 and aptit1de,
at'd their :needs wdtar ewtr
~ social ccnti.ticm
(37].

Dr Eisel.m, a BrOedett:x:nier; "NliIS &:acribed as a S't:J::'ct1g

SUR=Ol'u~r of the :new' &partheid policy, am the
!")

sepu:at.ion of ~ .gtQJpS into S€:l,~;:l.rate
socio--ec::oradc Units, inhabitin:J different parts of the

0CUltry eadl. en~rirg in its own area full citizt!nShip
rights [381. 'nle O;mnissim c.x:n;luied that:

fi:liIrIever, in spite of the aIxNe cxn::lusioo and the

8ICkoowled)ellWlnt that Africans ~ had given m.deooe [to
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the (:t.l'IInission] ~j flan ext:J:eroe aversion to ar.y
educatioo specially adaptei for Bantull r40)1 iII "ts

-- \;' '\

general OCI1Clw:;ion the Ccmnissioo':hIBde a st::ror.;J

rec.<:m1'El1Ciatial that:

'!be eriJ.at.icn of thft African
(Bantu) had in ca1tEnt and
:metJxxi to be dictated bJ tbe
needs of children J:a:ought up in
Bantu cul:tu1'a, erdcwed '~itha
kooWled:}e of a BfmtU l.8r~
at¥! illbied with wl~,
:i.rrta::ests am bebav:!+tt!t'
p!ltt8r:ns ~(.i of the
Bantu [41].

~ the retX>rt was preBent.ed 1.1'l 1951r it 'Wa.,9oot
difficult to identify cert.ain Qu:istian National
FdLattion [CNE] statements, beliefs am prejudices.
sane of t1e main :recc .IIISldati(Jl'1f:; of tile a:cmdssion f s
xE3IXl1tare in line with Article 15 cf ~~$ am manifesto.

, "

~ nust be the t8sis or Native E:iooation

of Nativethe state s.lnlld ~

.&iu':::atioo:

the finlm:;in:J of Native Mnltioo:nus:t;.not be at
t.."1e cost of ~iite tix:atioo:

t.'1e ~ official languages, L,e, Afrikaans arrl

I<D::jlish, nL1St be taught as subjects ~use,they
are official l~ [42J.

In the main, the CtllIftissioo regat'ded Native educat1~f lX,
.be an integral pert of a carefully planned tx'li~;y of
segregated socio-;~c dll:MftlqnBut of the ~BliY..;k
people I43] • 'Ibis paroeptim was, in line with OlE
polj.cy, "that native edLcltiat am ~ t1I.lSt lead to
the deYelcpraent of an :i.rdependent self-suw:ntlnq and
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self-maintaining natiw a:rmunit',;' r 44] • Dr H.F.
Ver:woet'd, then Minister of Native Affairs, utilized
this I'elX)rt 'b::l criticise Miss.;i,(J11:,':Yeciuc'.aticn.

Acc:o'l'"ding to
towa:rds the

him, mh:,::i:t,-.•~ edu<:!ation contr.il:xlt:ed
destrlY;t.~,~..e:;n of Pantu c~lture an:l

am m:actioo of Mi::..sionary ecb:::atioo had fai led to

p.r:epal"e Bantu chi:.tdren tfJr their station am service
within t..he Bantu camtmity. "By blinily prcxiucing
pupils trained on a ~::,m nrxlel, the vain :tx>pe was
cxeatcd al'IlDJ' Nati.ves that they could ax:upy posts
wib."Un the ~r. CCITIrIlnity despite the <XM'ltry's
policy of 'apartheid' [45]. consequently it was his
deptttment's p:>licy that ~ edl:l::atic:n of tlle Africans
sb:xlld have its roots in the "Native'''' ~ (harelan:ls)
snag the !'Nativeu CX'..1lbIll'lity [~S J •

The Eiselen 03nission had. famd no inherent difference
l:~ the 1Bant;u' '~ild arrl the 'Eu:ropean' child, l:ut
in its final ~tiall it aligned itself wi.tJ'l the
Afrikaner's (basic att.i:tuia ani pulosq.tly t:owards

er:ilx:atioo - am r.mrlff!Sto. In the min principles it
stat8i that:

:~\

()"".,the gt'CUIds of tha cul'bimi
cirlfarcy t;)f the nsti~), we
bellifMI that it is the n#
Cd. task at the 1A:ate, in
ocillabcx'atiat with the
ctl1'is1::ian a~ cbl1'd'18u,
tc! f:Jiva ani ~1 native
edilcatim ard the tn.!nirr:I of
!'lIrti.....teachirq tClt'CllB [47].

of what the African child had to leem~ 'lhls ideal "WaS

peroeived by BJ.ad(s as an eduCation systaa fornW.ated,
desigmd am interpreted to afford t.....<.b.i.Mnt Wh:H;:e
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cultm:e the OPPOl"tl.ir*.ity of determini.ng tM fate of the
Slacks In Sou:th Africa. What evem..;ally issued trQl?': the
Eiselen l~issiro Report, ",'as what i::lec'~ the Ba';1tu
EjU<"'...a:tion .t\at of 1953. rus ';;:111 be discussed later in
(hapter 2 of this ~,tu,jy. \ )

: i

By ignr:)rlng the lack of inherent di ':ererlCe bet'W'een ti.te

'Bant'..:1' ",hlId ani the 'El1.ro}:.:lean& ."rdld, ....he Eiselen
C'cIn'r..issicn fell in line with the e:t.titu:les of tha;;e

Afrik.aner SQtJ.th Afri';an$ who a:::gOC'l tJ'lat Blacks were

inferior to '\mees [46 J • After the Naot.:i.(tn'31I'arty
election victory of 19MJ, this 'inherent differp,n::e' was

\

e!tIi'lasized in many la ..lS pas-sed by tJ'lla ..ru.te Parl.iameHt
to rule the Blacks. By jntroducirJ9 a policy of eth.'1ic
~pardtion arcong Blaciks ~lves, hW'$l3d on
'hi1l:.tor.i,.cal' facts, the lilite National Party ~rernment
raised ~laC".k SUb-piciCl'lS 1.-egaIV'J.i.rq the credibility am
oojecti'lity of the south ll-.frican history taUlht to

p.lpils in Black seca:da1.y schools after the introdl.:ction
of Bantu Frluc:ation [49].

'!he role of t.he 'Life and ~ld view of the Mlites' in
the om article .15, contrasted with the Eiselen
camrl.ssicn Repat.t's 'E!duc<ttia,of the l3antu dictated by

behaviour patte:r.ns d.'laracteristic of tt~ Bantu'
.t,"~ti~, introduces a cootradictOl"Y di1tension.
'!he lI.Tit<9l- c:ont.er.ds tl'at tile am's nenife!:.~ was
designed to justify the Afrikaner's '!!iew of the
superiority am. ~ of Whites ani tt.e Eiselen

"Co:mti.ssioo Report fOl'.'1ll11atect to..hG vehicle - Bantu

&Jt)i< 3.tion - to implement tlXlSe tenets ca1tairsi in the
mar.if'e.:.tc's article 15.

4. _ csmnm.rn {I' _ :D-1U AfBICM' i:P"-S'J3I« wmr
llf EII."A(Z Sf1IB2!,RV S'BX'fJ.

·0"'·'-'--.)

j~i, In this researd1 report, it.wi~f~argued that hist.cry is
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ilr{.lortant in iU\:ellectual ~tion as an l1nderstandim of
our historical roots is ~ntial to provide a better
"derstaroing of t'l'le J?rCSeIlt.

!t~_ondru:y .scTlOOl p.:.pUs :need same insiqnt into historical
reasons for the present r$..1sitic.l of t:l1e Africru1 people. re .
ulPJrr.ant for that' to find (.~t heM ani t$'I~r !'~, t\1!'!ii-os t"l't'''IIP. to

view M!",~-'-, ~!:.~; .....1.: J..rMer status. '100 vh~ of black

i...,£erioritv. has long arrt:,ececknts am 'was deliberdt.E •.··, ~
l.OC'W.catai In 'M".ite childl.-en t.nrough, inter alia, t."'le
t..extl:x:lOkS tolley used at schools ~ ~.rc are ntnnerOUShistorical
ex3nples of this. o.ne in Itlgh :t~'s Q..ij: Q:&tntt:y ; ,~

f.J.eme:ntaI:!:l ~'t2rY_ Qt Natal, pJblished in 1909$ His

desct'.ipt.ion of the Bantu as warlike ani beliew' ;hl Ifsilly
atrl c:hiJ.dishli llaqic and dreW!s [501, is f;p.rly tl'Pical of the
et.b.txx.':entric views of the period. .Another e-..xanplemay be
f~ in a little primer, feeps at Mml z.arm; Sg."th Af~.i&g,
by Ddley Kiai.. p.Jblisbed in Enqland In 1910. Anot'q the

neny offensive mx:i racist obseJ::vat..i..onsin this book are the

follcMing:

B1r.ck childra'l are t:he merriest
little ~ allW,. .m:l
evat)'tlody hns a good 'Wt'd to SI.fY far
them. 'lhey seE. to spad their
livas laugl:l.i.D;, ard evidantly fini
the warld ft DDErt: delightful place.
'1.he m:I.n:l of t:he ~ir is placid ani
easily satisfied. ANative acx:tepts
tlli.rr:Js as tbay are ard cba8 mt
'WOt!.Y urd:lly'. ab:ut. what might have
beell, or evan 80::1ut whit ~ ..t...
yet lOan a:r:cusejl to activity by artt
sti.JII.Uus, his 1xain 8IIbI to work,
"""" tl'DJgh it 'IIlIJy l:le in a p:'bdtiw
fashioo . •• it '..~ saaath.irq a
little out of the aJIKI1 to ~
his JJdM out o! its <tolU, 0CX1'b1InbIId
~.. • •• But ·if be is ~
of an anillal, hit is an aniJN. with
gleam that can be bri~.:1,
dnpaWld, and intAndfie:l : a
surprisinq ~ [51] ..
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It is essential for se:omary school pupils to find out how
the :hains of 'enslavarentl wh.k.h n'llSt be broken, came ab::lUt.

It is also of great ilTq;:x)rt:ance :f' .: the pupils to diSCXMar to

what eKtent the pe!l:"'"...)(')1lalviewpoints of Afrikaner South African

hist v writers' t,en:! to play dc:M11 the ao::lOllnts of past events
:relat~. q to AfricaIlf-'>.. It will be furtber argue::l in this
research report tile.C the study of history as a seD: ., SI.lb:iect

o"'J;er factors 1 the: l:";1SCl'l that aftp..r the: reaction of 1976, i.."
SO'.tleto am country""'wide in ooucatioo; the respor.ses of the
Department of Bantu Wucatian were not seen to be:

li~.'l'· ,]'.' cil!i:1 pur 18
insigh~~ int.o be
Md l::ebavi.our of

~- .'

As hi~Coxy offers all insight into society ar.d its pr:oblems not
available to the ~tY cb3et"VeI", it can claim a major
rol~ W any lil;)eral aoo pt":gressive educatiCl'l [53]. In its
lX'St 1976 respcn;e, the Department of FXhlcation am
Tt8.in:irq, the statel:x:d.Y resp:rsible for Black educatioo in
the Rep.1blic of SOOth Africa, made no at1:eslpt to introduce the

aspect of insight in the teaching of histoey. 'Ihe Black

seo::mary schools wnt :instead perceived, th:ro\:gh their
histor'f taachi.ng, as failir:g to stEm the fleM of racial
prejtJdice 800. st.ereotypirq which sane of t.he White Afrikaner
:~storians were inculcating in the 'N:lite dlildren th:ro\:gh the

sooth African history interpretation toom in history
textl:xx:!Jts [ 5~,J •

Tl:li!~ pe.t'CEption is aJ:Para1t. in thP jubtificatioo of the policy
of sepeu:ate <'1welopaent in MJ-w n~~m. 10
[p;sbl.il3b'3d in 1980] I a textbXlk designated for use in Blat;::k
~ sd'.IOOls;

'lba pol.icy of a..,aratAlt Mval~
is ariar...ed towanw the pest, the
p.aat and the f'1.Jtla... _.

'" 16 -



./ " I

it is l:IaSed CIl the t:radi'ticnll,
principl_ of aepmltim

it is designed to ~ the p:eeent
soci9ty into varicus national g~
't::1:l 'Il18I!l1S of legislatim tllat will
er.eure a ,"leW f1Jtur:e in Whidl
separate p::p.tlatialS will oo-exist
in ~, securi:ty ard pr;usper.ity,
without art{ gttt1p lcsirq its
idaitiv/ [55 J •

viewed against the l."'aCkg:roun'l of the countrywide tu:r.Menc.e
am t.n:.Yoc>il in black ~ &"iY:Iols in 1985-1936 i t..~
policy of separate develdp'Cent was unsuccessful in 'tile claim

! \

li8de by the authors~ Instead, it evoked daep-seaioo
~ arxi rejectioo. Related to the question ofJ.~

credibility of .•south African history taught at black seccW~
scbx>ls, is the ideolcqieal racL«ttinterpretation ~ In
one of the stf.mard 10 history tel..t'bcx:>ks re:x:mnerldad by t~
Transvaal ti.lca1lion Dep:u:tment [TID] I which caters for ~te
~ p.lbli<j scoools [5$]. '!he contant of
C.J. JoubaL"t's Ii~ far . st;ar:dQrd ;LO ['1b.ird edition,

pt>lished in 19861 was aa;orded the follCMing reogptioo cy a

'<XltDerrJErl w.rlte history teac:her! in one c - the nany articles
that a~!ui in the media regar:dirq this textb;:Jok:

It is in tb9 h~.-p:etaticrs and
idaDloqical slant that the t.ext:book
is lIIost ~ for QJr ~,
wbl do not need to blt ~ f'ull af
l"aCist 1'XX1IJ1n88. It. is for this
:t'8f!IfIIOn I w:.W,dlike pu:w.1ts to nate
the f01100nq ab::rut Jalbatt: ·15I1i.te
settlaeent in the int:er.i.<:r of S03th.
Africa eventually ~ peace am.
ar<iat'. '!be CXI'18tant t:ribU 'WEB
8BD.:J the blac'ks caM to an era, a.."Xl
with this the loss of life att:emant
at a:dt wars. 'lhis WM part;.ia.1l.arly
80 after the Gr:a\t ~ ..
OUlequantly, the blar::k p::p.Il.r...iCl'l
~ apeoett (p.282) [57].
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rJ.nlt'si witb. that pe.t"Cei ved slanted int'.erpretation of South

African l"t..istor.y, 1.S the intensive ~ to awly the

policy of ~te deVelcpnent ani chn.inaticn t.¥ the National
Party goveJ:'tm'lel1t that was c::har&.""taristic of the peri<Xl between

1956 arxi 1975. Central to the ~J:nment's ratior.ale for
sepc.u:at.e develO:{:me."ltwas the inplanenb;1tion of the ide?lcqy of
aparthe.id. CCc1certed counttYiod.de ~es:!,stance by Africans
helped rocus attention 00 history teachLrtJ in Black se::x>ndary

schoolsh '!be evP-l'lts of resist.ance rarged fran ~tst
prot.est meetin3's in ·'-'t'la.r.o) at the S"UltItlal""f di&i~i..~l of three
teachers fran orlarm High SChool in 1952 [S8J, to parents'
sctJool b7jootts. 'lbP'"..de took. plaoa i...·1 the w::tan areas of the
East:arn cape ".net the East Ratxi '~nships in 19551 following

tba SCJuth African c;pIe.tnl!8\t IS (.'X)l1trol over Black edl.JCatioo
syllabi. 1lie syllabi, which ~ operat.iooal in 1956,
stressed cbedienoP-, uoom.mal loyalty, ethnic am Ha.ti;'X\al
divm:sity, as ",ell as the ~ of a11~ted social X'C)les
widl identify with :r:ural culture [59].. An'r::nJ legislation
p!SSed for effpt'tive cOllaol of the B.iac.ks are:

'" '!tJe Na:tive Is_ AJlBldIaent BUI of 1951 - 'Wtdd\
~:i t:brit govcI_lt to ptdlibit the holdirq of
cl__ , ~ m'd ch.u:dl ser.vioes if they were
att.wded by Africans in Nlite Gt'oUp Areas [60].il

'" 'lba 'l!XterWioo of thivarsity tiJc.'atim Act of 1959- this
lIIIlde provisim for the establis.lwsnt of ethnic
tlUwt1Sity Q)11ecj88 at 'l\lr:floc,p [~e], Ni;pye

[ZUlWlJ, ~.lle [Il'diarwl, Wostem Qape

[Cbla.1reds], Fort Hare [Xhosas] (61] ..

'lbe 1950/13 took the full thrust of the Nat.ives Resettlement
Act of 1954 t~!ffected l:letweEn 1955 arxi 1968J relocatitx.J Blacks
fran their-olci-establi$hEd hi.St.orical baoes, inter alia fran
the Western arees of J~.xrq [Sqiliatown, Newclare am
Martindale J • ... to the present SOW\1b), from I.ad.y SelOO:r.ne rear
Pretoria to G8rankuwa, fran Cato Man'..'t' near I:>urbm to Un.lazi.



Ourim the salTe ~xi\xi the Bantu Self-Gc.~ Bill of 1959

~ the terminatioo of elect.OOAfrican representatives in
the SCAlth African Parliament. It was designed to establish
self-govet'l'li.rq 'States' of Blacks web. later led to so-called
i.rdeperdent states ['1'ranskei 197~( l?qilut.atswana 191'1, Venda
1979 I Cisk''c; 1981 J • (f

'!he sooth African hist.ory taught at Black sea:>t'lda.ty sdl\;;(:;ls
could net 00 left unchallenged in the face of the u.'t)arqes t.."lat
'Wel:'e taking place in south Africa ard neiqhbcur5.ng countries.
Shortly after the fa:m:xLS 'Wirifs of Chln:;Je1 speech delivered by

the Br.i.tish Premier, Harold Macmillan, in the wt.tit, ~mth

African ~;; of ParlianBlt in 1960, denigrating the Na...ional

;party Government's apartheid p.:>licy [62] , the following
a::lUl'ltries ~ deo:)l~;ni.sed: Tanzania t1962] , Kertya [1963],

Zalti>ia [1964], Mala"I"-:~.(1964]. Alt.hcu;Jh it was nat until the
1970's and 1980's that Jt)zanbique [1975] ani Zl..U)::Me (1980]

gained ~, i1~was clear that this .t«X.11dmaterialise.

Bolstered by t.hese deV'elopnents, tt.e Africans' p:>litica 1
ca1SCi~ was 9iVEi4l a fillip. fItle ~tes were deb:ltin;J in
their parliament alxI\lt tile future of tJle Blacks [63) who were
absent. !he African NatiQ'lal Q:.r.q.ress (~) had a
~ with tho Africanist Wir'g of its nel&be~'d1ip

over the Freedan Cha.:rte:t~ of 1955. E.'Venttlally, in March 1959
tha Pan Africanist Cbrq:cess (PAC) (;Jas fOI'llBi, ~ tl'le
Yooth teague's P.rogralrIne of Actia1 and the Defiance CanpUgn
as their main points of reference (64}. vyirg for neDership
fran the nasses I bJth t.he ANC am PAC chose 1:0 detalstrate
against the };'."aSS la~rs. Pre--errpt:.i.r the ANCI the PAC decided
to hold its denaJsaaticlI1 at Sharpeville on March 21 1960

[65]. :r.arga in cape 'lownl also saw denalstmtiOl"l.':: on the same
date. 'Ihe Sharpeville elsah with the police left sane 67
persa1S killed and 18Ei in:jured, whilst the ~ demonstration

resulted In two kill~ and 49 injw:ed (66]. '!be effect of
these events was to :rot.1$e political.ly"'1tl:in:ied AfricariS
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OO1.tr1'I:rywide to carry out de!rDnstrations and protests.. A Black
nationalist ~t, Poqo, was cne cut:cx:'tlne of the Sharpeville
crisis. Its influence was iIrmense as, aIOOlYJ m:hers, it
attempted to assassinate Raizer !I.a~"IDz1ria of '!rtmskei for
havux.y accepted so-cal.Ied selt-<pVernrnent in 1963. '!he

National Party government I s reaction to t..lo]e Sharpev.ille and
~ episodes was to declare roth the ANCand the PACillegal
[67j ~

Significant at this stage I was the tilaSIDg ()Ut of stzuccures
'Which, to Slacks were beginrli.n1 to 00 held in high esteem in
their history I alt:hou:lh ccnsidered of no historical .inp1.rtance
in the south African history taught at Black Sa::ordary schools
ar.d oauntrywide~ 'lhe ANC was cne Sllc:hst.ructc.1l:"e. 'Ihis was in
cart:rast. to what obtail'lEld in the White Conmmity. '!he Whites

:r;:m:ticipated in decisim-making, blacks were oanpletely
~luded.. An exanple (')f this is the Rstfererdlm Act of 1960.
!d't.er an intensive ani acril!arl.ous canp!:ign, the X"E!b'"Ult was a
record p:'lll of 90,5%1' with 52,29% votes cast in favour of a
retublic [68] .. In effect the repJhl.ican constitution was

awroved by the Wlite Parliament in April 1961~ am on 31 May

1961 the Rep.:i.blic of Sou"t:h' Africa came into existence [69].

Respcnling to tt-.is ntOVet tile M~:icans called for a
stay-at-tane 00 '~lic Day". An "All-in African COUrx:!illf
met in orlardo ani later in P.Leter.maritzblrg, in spite of the

suppressioo of the major political organisatior~ [70]¥

IJhe events whidl were ta.1d.rg' place at the tim::, '~ contrary
to what was 00i.rr;J tatioght at the Black seX1rdaty SC'hools ~
D::J:nination ar.d suppression of Africans v ca:lSti:tuted the main
t.hemes of the South African hist.cey t:extboo:~ used in Black
S9CX:IOOary scOOols, as will be shoWn in C11apter 2. Teachers

occasiarally foum themselves urx1er pressure f:t'Cfl1 Black p.lpils
on eertain Issues relatirg to Eblth African history" 'Ibis was
especlo 11y so when life inprisooment was inp:lsed on Nelson
'l'l'·miela CAOOothers for cha11engirxJ the laws [that ~ bE~in:s
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passed by the National party government] wh:tdt Blacks p;r":"3ived

as discr.i.ndnato:ry a:rx:l qpressi ve to them [71]. '!be pllpils were
dismayed at the persecution of people who were perceived as
raisin;J genuine questions al:x>ut the position of Blacks in the
SoutJ:l J..frican context. Old-established.homes 'War'€! be:i.ng
demoliShed, segregation was being enforced, not only l:Jetr~.n

wb.ite and Black, l:.ut even between black am black. In the
majority of the history b::;xtboaks used in Black Stxondary

'"S(':hoolsj' Blacks were not mentioned in p:si:';ive terms, n..t were
being rega:fX1.e:las a !p:td:llem' to be solved bj 'tile wbite
gove:rmnent of the National P"dlty. Boyce, in ~ and South
Afr,k.a: AJlistonr for South African High Sdmls, describes the
policy tcMards Africans as follows:

It is oot SUJ:I,risin;J that,in the

early years of tb!'! Rcplblic's
flistary the native prd:>l_

prtSSOll~. itself -m!y as an

ex:temal aw :cequ.ir.:irq CI'lly

defensiw ll-.sures, am that the
~-(;eneral shalld have been
regardEd as the persoo m:st

~ to d<'aL with tlle p;tlbl_

Acc:X>rdi.rq '1:0 history tead1ers with post 1976 experi~ in
Black secxr.dary scb'.:lols, pIpils were questionirg the seemiD;Jly
minimal a::ntrfrutiort, by Africans, to the de\relopnent of SOltth
Africa, as gleaned fran the sooth African history in the
tf>.xtb::lQks used. Pupils were slxx::ked ~ the derogatory tel~
usa]. in dedcribing' issues SIXlll as 'inflwc of Banbl' into urban
areas I follcwing tie discovery of gold [73J •

'lbey have becate det:ril:Jellised, and

in this twrooess tbay have lost
toudl wittl Im1l1'J tribal C\1StaIs

wdl had a stabilizirq :Wfl~
aver their lives" '!he ut'bemizatia'l
of the Bantu people has cz:aated

lIlIl1Y social am ecxn:.nic pmblaDS
in their lives [74]e



Seen against~ the l:a.ckground of the ev~ntsof the pp.:ricd run
the counter:clction of the Africans tl::Ma.rc1s what was vi~ as a

gross invasion of thei' , f1..lt'Xia.ne1talam natural rights I thfl
south African history found in the tex'"..Jx)oks ql.1Oted, could not;
loffer an imight' into society. weighed against the
assunption that:

History is ~ wi:th the
totalit;;y of h.l.lm!m experi~, ~
and pre;:;aem;, incltlii.rJJ every
ocnoeivable ~~ of all pelSt ~
ani ideas of :n:iC!l [75].

'lhe tzist.ory of South Africa as taught in Black secondary

schools can be perce;.i..ved as Whollyand heavily eurocentdc.
'Ib a history teacher of the time, Mr ~"i [referred to
earlier] I the signal red lights ",'ereflashing, warning aoout
the serious doubts that were beiJ:q expre.ss~>d by blacks
regard.i.rg t..tte autl'lP..nticityof the sart:h African history taught

to Black pJpils in Black secondary schools.

Missiamy edt;r:;ation in Black secondary SChools offereCl
syllabi based on the JMB curriculum. }S a result, tJ:\e South

,~:rican hist.oJ::y taught at these sdxK:>ls did not difftU" fran
wf)at cbtained at Mlite Private scl'rlols atten:ied by white
p..lPil~;. SUl::;sequent to the Eiselen camdssioo report in 1951,

the bistory tatglt to Black secondary school p..tpils had to
Ul'lde:rgo changes in keeping with the sooio-econan.i.c I=Olitk:a1
structures in the cotmtry, Mlich follOl"Nedme cctnin;J to ,PCMI~

01: tlle Natialal Party in 1948~. 'lhese changes were J;mt of tb:~
broad apartheid ideology in wr..ich Blacks had to "learn ho;tr to

:pJ:~I:e t.heItselves .for a realistic place in white danir.a.ted
S()Ciel::y"• [76] • '!he result of the Eiselen camrl.ssion report
~lS ;'!3antu Fducatianli, whidl was inplanented in 1.954. In

<11apter 2 the E!antu Diucatioo Act will be discuss«i as a
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backgrotmd to tte SoUth African history that was ta1,.lJht. in
Black seo:nmry schools after 1954. Accord.ir¥;J to COllins
arxi Christie, sate libP..ral analysts regard BantU Etlucation
as the "greatest piece of ideologiC'"dl:manip,llationc,f the
young since Hitler" [77J •
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~am E£S1m:A)gt':m..m_~m OF lWflV
mmT.nJ!.mo..~ES tml: lfi~m:z

'.!be fJantu F..duca~.... h'":t [h.."t No. 4'1' oj? 1953] was passed J::1o{ t'1e

~\hlte &:uth Afrit;...n Parlia.nv.m.t i."l 1953. lJllls was barely five
yea.!'S after t.he. National Party ~nt had. cane to potI.'m- ..

t.Ihe i'd:., "YJhic.h followed:in the wdke of the Eiselen Cdlmlission
Report I q;~ve E'~cptes$ion to the main idres eni10died in the

Report [lJ 6 In the main, the Ei.selen CcImlission's major
recanmendati~'n bec.al're law. I!t::ke:r.nmm describes it as "the

wate:rshed in the control of Ed1..ta!timal services for Blacks in
this t.:lO.lntrylt (2J • '!he. joint caJtn>l in the 'han.:fs of the
missionaries <tni the provincial ed1r.ation departments was
transfer.recl tc. ~ th~~ resp:nsibilit.."Y of the Central

~ thrcR.gh its Department of Native Affairs. r.lllek;t
stipJ.lat.e:1 t.hat~ all Black. schools lIIOUld have to be registered
with the government. rlhis reqistratioal wall.d be at the
diacretic:n of t.he Minister [3] G ~ to att:ist:i.e ar.d
0;)111118 state CXl'l'b::'ol over Bl~ Fducatiorl Jte,;1.nt that
schoolirg coulcl be used to SUJ;PJrt other state policies I and in
pnticular, thE~ l'laneland or Bantustan p>licy [4]. stati.rg the
aims of this separate ElC'itDitional. system for Blacks, Dr H..P ..
Ves:woem, then Minister of Native Mfair:s, said:
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\\

expect. tha~. he will live his adult
life ur.der t\ policy of eq".l&l ri~,
he is Jnf.\ki.rq ,'_big m.ist~$

\\
\ .

• ...,..• t.hi!. ~~ ailIl is that
relatialS U'.II south Aide}. will
il1prove, '. am \~t this edr:atiat
will me lead I! to oppoaitia'l f.I1 the
J.;lU:t of the Et.u::opeGilS, tJecause 'the
dissatLsfied ~ of the wtUl;J
ecbx::8.tim systaa Q!1D9 in+"..o amflict
with the D.tr:opean ca.mit;y [5].

'Ihe transf(>,i' of ctttt:rol p.t:ovid«1 .inter ~lia for the follCMing:

the a.tablishnlent of three types of schclOlf~ - State, Bantu
C'alIrdlity am sa:d""t!t"~d'd [irK:lu:iirg missionarcy]
schoolsw In spite of the provisions of the act, the Ministet'
had to approve the establishment in writinq. ~ls '&JOU1dbe
illEgal unless they were I'e9istered or f'~ fran such
registratial, which could be cat'D:1llecf if the Ministlar was

sati!SfiEd that the -a'ld&~ of the scl'.KX>1was not ill the

ini:erests of the Bari'tu peq>le.. OVerall, t:m flJ.nister W('s given
very w.ide ~ to make regulatia1S govemirx,J the control of
sdlools, oonlltione of Sf"..rvi.ceof teac::he:t's, syllabi, lIedia of
insb:u::tion and scb:x>l funds [6J. on the 1st (~';]n:uary 19.54,

Bantu :El:ilCaticn l:lece'me the respalSibility of the ~ of
Nati\·'S Affairs.. Fow:,' years later I in O:±d;)el': 1958, a separate
~ of, Bal"ttu ~tial [BED] was establish9i •

.Mth'essin:;J the senate al 7 Jtme 1954, Ot' Verwoe:rd gave an
indication. of:barNhe saw the ains of Bantu llftatim as well as
his vil:dal of the role of educated Afr.icans in tlle future. He
regarded the Bantu E:hlc..'"itioo },Ct as a means of transformirq the

ec.l't.x::Atioo for Natives lrito·.aa.ntu ed\.i(atioo in the ft.)ll~:Ming



usefulness of 3.al'Jof.:!rel: • • • !bre
institutia:1S for ad.vaooed edUcatim
in urtM areas are llOl; desired.
OOil:re'::'ate ~~ IN.i11 be lIl\!de to
kee",l institutias for adv8noed
educa1;ion 1!r1lllY f:r:a'll th<a urt:an
envil:al!lel1t am to establish them as
far as r.ossihle in the Native
reset'W!S. ,. It Is the Plli~J cf nty
department tbl.t educat:i.Cl'l \Olld b~tve
11",.$ ZPOts entirely in the Natl,,"e
a.t"E!aS ard in the Nat!lie ~Ii.ra".!!nt
am Native <XIIIIJ.lni{:ffJ .... '!bete j.s no
place for him in the :a~'e1l
O::m'tI:arlty atxM! the lE!'Ml of ~in
for.ll8 of labour. Within his own
C'al'IU'titv I bJWIe'I!"a: , all O'...:a:-s ar'9
cp!Il. -For tl'iat ressa'l j;t is of m
avail for h\m to n!lC'eiw a traini.nq
lAtUdl has as its aim abJaI:'ptiat in
the ~,caamty~. wMre he
C8lll'X)t be atsod::Ied.. tl'itil l"klW he
has been subject..ed. to a sc:i:D)1
syst.aIl 'Which dJ::'f!fA hill 'I!NAY fram his
own' cxmaunity arrl misled h.im by

. showil'xJ him the green pI!ISt:ureS of
bcpeem SOCiety in whidl .be was nat
allowed to ~~ [7].

To exmorm with the stated aims of tlle Bantu Etlucatioo Act,
syllab.1se:s b.ad to be determiIY.d fot" all fElUbjectsin the school

\\
"\'

AnDn:J 1.:be J:I'I!lin arXl ta..~i.;aims ccntained in the star.deu.-ds 9 am
, 10 history syllal::us, were the follONirrl:

i) To teach tile p;pil the histoty of his co.mtry.
ii) To teach the pupil how the o::nli.r.t of pmlic affairs in

his OINt:) c:n.m.try has evolVf3d.
I:,:

iiij '1'\') teadl the pupil the history of su::n major events

which affec..t llfe in S<'AIth Afrial t:o:Jay [9J.

In oCntrast wit!" These a.ins are t.:txx:;e cxntained in the history
S'jllabJs of the'I'rarlSVMl ai1lcaticn Depftrtment [in use in White
pJblic/gavernment sctKx>ls In 019 provlJ'X)e of Tr:anb"Vaalj in
'Whim the focus is:

- .)-



(a) To OOlp the child to understard that nan's exi~tence is
~ul and that be Eves in an vreered society.

(b) To guide the child towards self-criticism am.
self"'iUMer.st.anding in the light of tt...e acti,)fl"s of Iran in
the y;la...c;t.

(0) rfo help the p.Ipil to realise tl."'-.at matters that are

value to his time, such as freetm of Y.K>rshiPI !XJlitical
de\o"elopnent and ~, ,,\;.:;;.ie v;a'l by previClllS
generations t,txrC\lgh :::r+'.:;!...

\

(d) 'Ib develup ?1 hlst.orical sense, that is the developTElyt:

ijf an t.m:ie:t."Starx:W'Y;J of the influence of events on your
lam, on your people a.rd en the 'WO:a::ldin general [10j

In the BEDai.nt (i) I t.'la pupils are tat:ght the history of their
country, which in t..ltis particular case refers to a hal!elan:i
[Bantustan]_ Its cnmterpart in the 'rID! aim (a) a~c!1es
the J;llPil's. faculty of ~n7-i t:he nean.irq of :man's
exis1:.eh:'e to participate in an arOered society. 'lbe pJpil's
life has to be so ordered that it has a mea.nin:Jful ~.
'!he questia'l that emerges is I why Should p.lpils -growi~ up in
the same count:ry be exposed to dissimil& aiDs in history.
Mrllst in the C8SE' of Blacks {BED], plpils are channelled to a

1.wtEd viewpoint, that of the T.t!D ~ the p.1pils to a
wider world vierN4 nl~:SI..?OOO:J. aim (b) Eniorses the argtllOOnt

lIJ':lde with :regard to the first aim p.q>il is acquainted with
p,lblic affairs. It is quite clear t.J'''t, in keeping with the
EirJel., cc.ussia1 recx:lIlIileniatioos for Black edlx:atian, the
p.1blic affairs an:i their devolVf:1lll!nt' iniicatai here, refer to

ti'.e aantustan traoed frr.:m the tnritialal dlieflS of the Blacks,

in order to just:ify the need far aepnratenelSs... yet, in the
'l'm's (b) aim the PJPll is 1'III!ki9 aware of unden,i1:anding ,and,

p:lSiti~ himself in the light of tl'ie het\.1ic deeds of
forebears in thE;~. As '!:he South Mrican history textl:x:loks



are overloadEd wi.t.'1 Afrikaner heroes, this p.tp.il grows up with
an intalqooe of his atla~l OOnination in SOuth ,<\iriea. 'Ihe

third (iii) .am aim re13tes to major events affecting life in
South Africa in present L.i.ri¥?s. In terms of the hlstory
textbooks on South African histo:cy used in Black seconiary

ocl1oo1s, the major ever were not chosen to bl:in'~ into focus
the contritutions llidOO t~ alac.1ts. Instead the daninance am
sYperiori ey of the Af:t'ika1'ler loan largely in the pages of the

history te>.tbooks. 'It!€' TED's aim (c) ertP'lasize:.7.norms and

values cherished tJ:I the Afrikaner so:h:I:y.

In this manner the .~rikaner PJPil stan.'!s as the rightful heir
of the res( rces arri benefits of ~ c:cuntry for which previous
generations sttUNled and saarifia:d their lives. In the chain
of CXX1tinuity t he haS to be the exclusive custodian of these
no.t1IS am values. '.the writer views tlY3se differe\~ as be:in:1
in line trith the idlool.ogy ~ through the !X'Ucy of
AfarthelJ. '!he main thrust of that policy being to OOUlr.at.e
the Blacks am perpetuate their s1.1l:o:rtllnation.

As put of the reseerdl. urnertaken for this ~, the writer
interviewed :retired, teact.m's wOO ta~t history l;.1urirg this
pericxi, 1954 to 1915. '!he 'bIo ;;ets of ains evoked the

followiIg ct:servatioo from sane of the intavi~: the Black
sec:a'da..ry sdlool pJpils fran the 1950's to early 1910's became

soeptica1 and questiC11«i the &1lth Afr:tcan history in terns of
leanrl.rg the history of his eotmtry- 'his c:ountcy' indicated a
'ixDelMd' ••• Mlereas to his ~t.e cnmterpart, it referred to

his lam. woo by previoos qeneratioos t..~ ~le ani
sacrifice for the v.l))le of sooth Africa [l1J. With:regard to
the SE'JCX)r' aim, tile opinion of the ~ was that p.:pils
in Sladt 5a.'""OOOary SdXlO}.s peroeived a C(" mtry fra]J!ent:ed in
its c:lClXiuct of p,lblic a,t'fairs. 'lbere had always been a Native
Affairs Department [:tW») ard later 'Bantu developte1t.; 'WhiCh
was t:ransf~. to 'Plural Affairs" I septt'atEd fran other
recial groups (12]. In terms of the third aim, pupils ~xe



expect.ed t',j be tauc.;jht major events which affoct life in fouth
Africa. lIbe pr--.lJ~ernpose1 was I What the nature of such events

OJ

should be, cuxi on ""hat I%iteria <i~'?ret.he eve:nt:s selected to be

classified as I~JOrl, to the exclusion of those that involved
Blacks £13J. Atkinson's a:r:guJ.'!Ient on values influencirr;J tl"..e
choice of topic in histocy is appropriate:

••••• extra"'hi.~ical, mral,
IX>1itical, religiaJS, in short life
values-DllSt exert influence in
history ( that.is in relatioo to
dx>ice of subje::t. mtter am tl1e
point of view- fran Whidl it is
studied [14].

History of South Africa was utili:Gfd to CXJil'Ney 'values I vJhich

acx:m:ded wlth the policy of separaticn an:i segI'e<j-ation-the
. Native had to be educated to know his place for appropriate

WOl"'k ethic s, attitules, arxl willingness to participate in
capitalist excha.rx1e rellJtl.alS [15J • 'lhis will be illustrate:i
later in Ch~pI:.e:::' 3.

'!he introdI ~oo of Bantu ~tia1 envisaged the ptattiorl bf
the ide<>lo,W of apartheid ~ sc:b:olinl. As this affected

the Atria:ll1S in the broader S(X'!io-political ani ec.ax.tnic
traditia1S of their lives, there was widespread ~ition to
Bantu ti.l:~m in the 1950's. It developd into open

p:>litical l!:-ebellioo in a few areas [16J • '!be rebellicn t.errled

to be sp:otaneous am spxadic, rather than organised. LeVin
sees the Jegisla,tictl am iltplementation of Bintu lllitx::ation as
si9fli.fying a pr.:-:as8 of class stnqgle:

Its institutim :teI;Z II••0 the
a&I!Q ~al' a'l the surt~lOI of eociety
of It specific political ideological
fcrJI of the essanti.al <xxlttar:Uc:tary
re1atia'llS of exploi~: a tot'll,
~c:tt ..~ ~ the ~)
dya.. aibc.' ot cl.aaB st.tuRle as an
out:cx.-ae of the dialectiaL1. intarplay
bet:IMa'l the t~ an! h:iatar:i.aal
<XIrteft as Jll!ll'dfe8t at the leval of
~[1.1].



1be writer contends t.hat Uj irrplementirg' saoo aspects of
separate deVelopnent t~ t;:heo content of sout-h AfriC'..an
history text:b:xlks I IX'rtraying Blacks as insignificant
participants, YNaS a deUl:m'ate att.enpt to present them as
fourth class citizens of south Africa~ It will be furt...hf>..r
aI'gUed, later, that the ~ in the Scr-L.1:.h African 'history
ta"tb.1oks used in Black secorrlary SChOoXs cattain per~.,."nons
that U1'X:lerlm~ ideological manip.1lation of African peop:.e as a
strategy of maintaining white dcmmatioo ard owressioo of the
African people~ Al~ the syllabi i~ ~ said to

CQ'lfonu with what the Natialal Party Govel"i1l\lSllt referred to as
the nature ani needs of the Bantu, vehement reactiort'S to Bantu

education were widespJ:."ead. in the fo.k,," of protests ar...:i scb:x>l
b:>ya>tts [18] ~

General Black resistance to OWI::essive laws a.:nd acts, ioolOOing
Bantu :aiu:::aticn, haS bea'1 well documented in p.1blications by I

inter alia, ~ Ia»c in Ti.1mIItC'J.bcm Bc:gi..A.1fistgr;y
Qf ;I:ba alp ran's Stna.:dl far P'tWd. in ~ AfdS31,~
p.tblisbed in 1948, ard 1\:a ~ in his 11a 2l1itiOl in
acutb Kdrn JI.iIgt 1~, published in lC}S3.. The latter deals
with Black protest and resistance ~ within the Black

pq:ulatioo fran the erd of the saon:i l'brld im" [19], whilst
the former tpaoes resistance am the s1:t'u:;Rle of the Blacks for

u

freeOD at Jthe time of their first CX'I11t'.L"t with W'lttes in the

18th oent:ury, at'CU'ld the 17&1' S [20 J • '1be o.rganised African
t.eI!tdlirq professia'l t:ook the full-blast of. Vet:woa!:d's
dlast.issmen!:: In his senate speeci1 of 1954, 'When he reacted to
the ~, slogan of "equal PJY far equal. wrk" [21].
~ the OCUl'ltl.'y-Wlde perera' ~ of 1955, Black

ps:tWlts daIa&trated their ree.i.starx:e to Bantu B:b:ation.
Parents were oot str:~s to P'JPU).ar irNol~,~~ in education
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issues. ~ oppc:EitiQr':to Bantu Etlucation, parents had

00P.n active in a ~ of Iocal. African initiatives in
starting schOols entirely lmeperxient of state assistance
[22J 0

lJb."l in.plicatj ons of the tantu E:hcatiort for missicr;,:;ry
control of Black schools can he divided into the
following options:

Qlurd'aee. to retain t..beir
s' x>ls and h::stels as tri\'llte
. ,,;i~ insti:tutia1S;

alurdles to .teta,in CX'.1ltml &,.,f
their sd1oo1s as state - aidad
imtitutict1S with the sntsidy
nd:D!d to 7st of the sal.8ries
ard oost-of-livinq a11~ti
of 8J.:.PXN9.i tead1ers;
Cb.urdles to relirquish oc:t1tt't.:>l
to "Bantu o:aunity" at~ ...·
ticns, Le, to the ~mt
[23].

Wit'tn..'t directly statirq that ntissicnu:y activity shoold stop
forthwith, the pressures Jxtught to b:!ar, h")lstex:ed by

restrictive measures ard cxniiticns, ensured that the role of
d'l1.l:t:dle$ in Black. educatioo was beirg given a slow tut a.lm:Jst
certain demise. '!he resp:nses of the c.hu.tdles will ~"URJOrt
this oattentim.. '1tle Arglican ctrurd1 J~ Synod,

"
which had ~ primary an:i sea:mary scb:lols [~ thED

st Peter's, a::aattenvillel, statect its attitude clearly thus:
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inferioriCY. '!be !J;-lqUam .8i.aJ,p of
J~ decided that he ocW.d
JX7t ~.;? evan tot> the e.Jd:ant of
leuirg lw.ldlrgs to the c.ieplrtDent
[:am} .. 'lWent:y-fiw Sll:t:g)ls \D:Jer ids
c.ar'-tttl, ~dl ~ at pdvate
prr:par:ty Wte harded CN'et' to the
farmers, mi.n:in9' 9J:tlUPS, qr factory
CMl'lerS cx:n:;:etJJed, to r.m, ttlile the
ranin.iJ¥J tt.Jenttj'-ttrree sc:t.oo~ CI'l
amtch p:~ty or land la'W .. ", in
amicipa lo::aticns 'f4el.'e closed
[24]"

'!he Met.l'nlist Olurch of south Africa vieNed the Act with
I'

'.AlB CQ1fererx:e t;yf 1:lle ~
·~l stated that a :policy Web in
effGCt ai:aB at cxniitiali.rq the
Mriam. peqU(I) to a r~
positial of j.nf(~tiCll in the
state is irD:IIP'tibl,~ with the
Q1ristian prllciplc..'! ~!or: which t.bc
ch.n."dl " ) stams. , 'lba Missicr..s
o:.aittee CQlld lXkt, thetefare,
auant to t:. J;EqxJSitia1 'iAJich __
to U!Y:im"lie the Act, J1I!88ly~ that the
Bantu .have no part or lot in the
~ of the.if bL'd:b wt:side tba
~ [25]. ).)

(/~;

,., 1.~~ the SOUth African catholic Bistq:s' a:m~
\

~) I represe:rt:j.rg the catoolic cnurch; did oot argue
I

..~"'1st Bantu .EkhlcatiCtl as a cxn:ne:rst:a1s of a~idf it
expressed'its views a:t purely l"eligious gxoux:ds that:

We cp:lM)ly f4ftt' that atrt Clltbolic irIItitutiat ent:e&:irq
the ocammty scIxJol ~ oarn:Jt retain ita cathoUc
c::barac:t.IIr n:r provide tbI ld.nd of dlcatim tHdl ~'ds
witb our p:'inci(,~ J26] •

()

EK~ for 'tlle Dlt..ch FlafOt'Jllei:l ChJrCh [~J, JOOSt ot the
i-'rotestant cttta:ct~ e))q:D.'."eE1$6d objoctiq;~ to &intll &:JlJCation I

'\
'~\

'\'.

"

\!



for, acco~ to Olristie, t.~ believed that it was aiucatioo
for sutordination arxl that it denied Black..c; the right tn
participate as equals, if! areas outside the re:3erlJes [27J ..

'!be corJ.lict ~ the S.~.;~teani tl'.1e Fn~lis.h. la.~

ChUl:'C!hes mer Bantu :ait'K:atioo brooght tv.o perspectiw;;: into

focus: the role of missionaries in pr:nviding schooling for
Africans on the onE' hand arxt the si,gnitica'1Ce Crt rprernment
assistanc;,e on the ether. '!he history les.c;Q;'lS I part:iCUlarly of
the hlstoIl" of ~\'.\.rch Africa, providExl OIlJOrttmities for
questionirq the actio.~ of the National Pa.,~ goverrnoont in
ClClS,U~ schX'lls wirlch, sane inst.ances, were house:t.iOld i1a1!'leS

(28). [SCtlools c:i.te0 were :I.ovoo.ale, Heald'l"'...awn, st. Peter's

anr::n:;J others J • 'Ihere seemed to pt"B'J&ila lack of relevanc'e
between what was beiIYJ taught in hJst.o:cy ani the contenq:orary
press l-epJrts on ap trent reasons for ~xsecutinq ~

d'lU1:d!es. C\1 the inJrdj '1t cl~ of St. Peter's Secoooary
School, Raset:teiville,.LIJ.D ,lJWailed the event thus:

Far all ex·~ o:! this great
pillar of lemU.rq tbe ~
Us their al!IIIIl mt:er: WCW,d close
down in two yectrs Wtta a Sdd blow. A
blOW' that will :trlr:q J:1IICk :a'lY
Dl8IIft2'i_ of tb9 diligel1t st:.J.1Ying to
keep up with 'tb! ~l's high
~, of the t!bSY, haW.f,
diacipJ.ined ··life that pt.~ 't:hEa
to Jn8t the c:ut:si.c:ie 1«%10, prc:u1ly
8Di without any fear [29].

Well established am fanr.us institutioos closed d':lwn

~de. Pupils ard:l'iCSt Blad': pex'eS'1ts began to ad';)pt a
partiOJlar attituie towatds history with a south Afx-ican
CCl'lte-xt [30J • '!he fact tllat &:me of the Black leaders 'Wi'x) were

openly ~ to iIl.i,~ SI.~, t.erDed to caae frat! ~

'g:rdduates' of lTIissicnary sd100ls - SlX2'1 as 1d8ms College,
r.a.le, HealdtoNn, Kilnertal. mn st. l?eter's, amr:n.J
others"'1ed9 tllem ta.rgets for Afrikaner attac:kS I31] .: 'Ihese

events of c~~ doWn of -lllissicmaey sdlools, di.sn1ptioo of
\.1
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scboots an:i narassment of Bl&ck leaders todt pl.ace in the midst
of Black o:mrtmit~es~y_ bl1p~irq Oi"'l tne lives of

., '- .;,;

',Blade plpils aoo. at'footiJ'g their vieIJS on htlJllan affairs.
Issues relati.rg to the hiotoJ:y of Blac!t.'>~e 1:lrcu)ht t.:l the

foregl'Oi.Il'Xi as never before. Blacl~ began to pay more attenticn
to the k:at"...Y.:g:rourd ·:;)f matters ccnce.tT"~ their S6ciO'-p:>1itiCal
am ~'!(XlI7~'~C Iives in Sa.Ith Africa (32 J • '!his tenderk..-y is

d_ , ••• ,
0::«,(11'C'1 al!(~ nankil'xi. Namier, m his .essayon "Hl::;tort: and.

~li ...cal CUltut:~Jt ~r-...s the view that. human o.ffairs are tl1e

iJ'¥p:edients of history:

lbl2m af.fllirs heina the sub'ie...t
matter of history, ali l'UIm p.u!'SJiit,-
Md d.isciplines iu their sx:da-_
aspects enter: illto it [331.

j ,

Blcr.ks Perceived the ~ of Black sd1oo1s f.r.an the oo.-,trol
of churches as sc:m;: type of 'petsecutioo' arxi Ihal'ClSSl'tle!'lt' of
t.'1e missiaw:y effort. Witl) this dismantling of ndssiawy
schools, the South African hiF;ory taught at Black ~:unary
fY.bJols was seen as misleedin; as it -l4'8S unreliable in
depictin::J Blacks [34] • It 1$ the:>w.dter's st::n:n:s c:a'ltentJ.oo
that -the South African history secticr. of the history taught in

;'/

alack ~ sdX.lols ascribes to Blacks ste.r:-eot.ypes tr.at:. are
be:Uttlin;J am hurtdliatJ.n;J. '!be roles aElSigra\ to Blacks in
history textbooks, aJta'XJ other jSS1leS, 0CI'ltril:ute to the
subje:::t' lel'l'.ii~ itself not cnly to o::ntroversial situatirXlS rut

to the deCline of interest ~ pJpils in Black se:::t.'T.dary

.seocnjacy sdxx:>ls, at the time, their. themes and peri..'.eptionsof
pecple 'Who were stl:dents dud.n;1 the period 1954 to 1975, will

be discussed under the head1.rg: the t:.eadlirg of sart:.h African
hi.story in Black secxniary sd'x:ols~

Ii
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As p:llrt of t',he :cese.arc:h for. this ro,PJrt, the writ.er i.nterv.i~'d
a ntJZ!t)er. ot ~'ople \iJho rl&l att'_en:ied. Bla<"'..:ltSectn:la:L"Y f:'lch.x11l::l

OOI:weetl 19 am 1.975. '!be il1t.aviews ~ere st.tu::tured aI"OOlXl a
sezies of qttef..;t::iorlS relating to their pe't"C.2ptions c:: tht-~

tti.st.o,--:y theY' <,;ere tau..Jht [see ~ I]~ .'!he results at:'
th~;e IntE>rJi~ 1x~icau: t:hat the!:'€! are certain o:.llIOC" ·c

p9l.~ptions, for: exalllr,-)le r that the history taught was presented

l:t:'OrC! a Wtlit"" 'l1ewp:1ir.t, d.OO with an atr~~ of critical
que:~ti.(;;l!1S f::::crr, ~.:l~ Black viewpoirrt.

:\..ntE:>,.r."!rie'WS a:t~ r.;r.esent.ed b~10.v.
'll.le r'$Ults of the

~ro facilitate tne p~~tat.1.ol1 of the results of the intervia.s
in t:h.is discussion, the responses \.;i11 be dividEd into the

follcw.irq pel:ioci-=::

A-Period: 1954 tt.) 196;1; e-"Perioo: 1962 to 1968;

C-Perifxi : 1969 t~ 19':"'5. T.ae diw...sioo follavs ~ that

dlaracterise the tllret'l ~iods. '1'he first: period 1954-19{;l

marks the introductioo of Bantu &iucation am .its
inplEllllSltatioo. 1he ser.x.n1 perlcX! 1962-1969 may be vieNWildas a

watershed period, following 'the 1960 d.i.stl':t}~ an1 the
,'.'

r1'l!lti<ntl PErty govet'J1rIB1t's reactioo. /~/)jl the th:il:d peraod
1969-1975, we not~ tile focus ~,·<~ti.f.n 3'1 the B,-,<'VOOary

I"'~ls, 'When the Afrikaans n«U'I.lIl of insttu..tioo took: the

centr8-'StalJEt •

.\$ .i..'*"K.ucatedeat'liel.", the Bantu 'El::lu::.ati.on syllal~'=\ES wel:'e
j~lamented. ill 19"16.. AnaYJ ~ veey first. teKtbook.q +'.0

00 used in Black se~ sd:x:lols fer the tea<:..hlng of
South African l1.istory t.~"i.le:r BarltU }7dUcation, 'WaS ,';)tie

"'''.tit ....~ by ~rt: , HallCli_ and Wells, f..'Uc.i :it~LIQl,~

~-_~~.L~JI.w I;rI~ ~tlblJ..~ .in
[SOcial studi'lS'S referred. to a. -:::al'oinatioo 0(' hlSb:~eyant.!



geograPlY, Which carne into effect. in Black schools in

1954. After Form II! !r(std. a) pupil~,; had r.o rev~.rt:. to
the two sub:iects as sep:trate di.sciplines am fieldS of
stuiyj ¥

hX!O~ to the A-Pericxi l:'eSl:xn:fents t 35J, therE';;was a
perceived decline in thf.· IX>Pl1arity of .~.he subjE!J"...t

[~ I (L) l • Arrt.?ng the themes diSCI'\c;sed wa.'S the
so-oat.led 'Frontier difficulties" tetweer. the Ama.-Xhosa
and the .Boer farmers in the Eastetn cape, with :refenn::e
tc 'cattle-thieving' Ly t~e Ama-)(hosa. 'J.he 'Tr:ekb;:)er.s

~ supp;eed to be on punitive raids, :recxwering 'st;ol#?J1

cattle'. '!he writer argues that the frontier colaUstS'
acquisitial of cattle "and land fifl1t1wJnq their Jtligrat..icn
fran the 'West:ern.~'Jl of the cape is question.-mle. M::,)re
ques;:."ticm are raised by the :rtfU'JI1er in which the Zuurveld
was cl~ of OOl<tmbearx\ his allies. It is the
o:::mention of th~ writer that what was refe:r.1'.Ui to as the

~'J)..:.Or-~licy of tracirg S(.~ied Cattle to a particular
:Kra.'tl."":idmtified as the dest.inaticn of the stolen
C8ttle-was ~ i1X>re Han brazen aggressioo by the
TrflKken" a:l the 1,rna-Xtx:sa woo ~ inferior fighting
'Weapc:n;'"'assEgai~,;~ and ~ies.

L"l class ;;u"ll schcOl debates., t.heEIe unexplained

in't:erpretaticm:; in SXi.th African h.i.f,tory t.e.xt1xloks ani

general literature were dlall~ [36]. 'lbese clebt'\tes
to:::k place JroStly anrn;J the ~ t:b.emselves, as the
cOI'~vent.ioI'lal resporI;::Ie in classes of the time':, was passiva
l(·a:rn.in.:f largely fYj :t'CI'te~ in that critical discussion was
not. Cltly fJ:X,MOOj 1llX'lt b'.:rt d..i.DoouragEd (37}.

Altnough
rmrtJxx)i. 'T'TIl t:J1e cape, TransVaal aa:i Nat4u E.Uucatian
neplu:t.J'OOnt~'Si N1t'!S€l te.rkied to be irreleval1t in the

~~i.r.l.::lt i, ;is thE".sBlade F'~pils had 'to ~lt'it6: at t.he end of



the Form. III year of sb)jy. '!he CQ1I1D'l practice of the
period then, W8S to c::.:cr.fine the sb.d:y of SoUth African··
hist.oey to the t.eKt.1::ook reter.red to earlier. '!be writer
CXIlterIJs that issues like the Xhosa gen:x;ide of 1851 [38]

ani the events leadin;J to the &ttle of Blood River
betWeen Oi.rqane's ZUlu attl2'f and t."le victo:dQllS Boel."S in
1838 [:".0,], aD:lf¥1 othat's, ~ ~ia1 am
CC41fli\.;('.l.nq i~~QlS. In the former 1/ the
~use episode, put .into t. :rspactiw is trlewed l¥
Bl~as a fral.d.Uent ploy tq Vhite officials am
possihl.y farmers, 'IItbo were believed to be keel at the
ti.mal ~ ~ tha p::JWIar of the Am.-~. lhe period
.~ this epis.ode is <binated l:¥ the actiCl1S of Sir
Har.ey sr-.J.th l:who "'laS cape ~ fl:aIl 1847 to 185::~J~
9Dith was as m:t:Og8llt as he WllS'1Ugb.-harded in h.is
t:L'eIlt:ment of 'the Ams.-Xhcsa wba'l he ~1~ Brltf.sb
Raffraria int() the a.lQ1Y [40]. By 1856 the rlcb-graZinq
lards of the AlDa-'XI¥x:ca had beal settled hy white faxmers,
~'bo infl~ the 0!Ipe ~ to pass a 'Masters am.
se.'t'Val1ts ~', Wid). greatly favcurad t:Ila 't4Ute

-.p.toyers [41]. By deRt:r:oyi.ng all their gndn ard.
plant.inJ 00 cr.qB; as wall as ki "0 in;J all their cattle,
the Alte--xtaa "WWld or.t18tituta it potatt:1al am.
lIIUCtl-ao\lllt a:fter labour fot.'09 feAr the MUte fat."MrS ana
dj-=nd:-fields [D.taIaJ.!s wna dL.~ in 1861 at
~ c.n the banks of t.ba 0I:'arIge Ri.vwr" In 1870 dry

diggings 'fI,l.;.'t'e disoaver:ed at outoitspan, whien dtweloped

into the p:t\'Blt city of ltil'lt_:leyl. In the secxni
spisc.de, ..M l~ sign.inq of the ';fC'/t1 1':8de to God
by t:bet ~k:at."t~, is explained. 1be signif'ic.ar.:.:e of this
W8lt aIlD'q Blac.icS is perceived as a mere '~'
~ tJ:' ~:e pGq)le to ~ the Afrikaner's claim
that they -were '(;ed's cb::l'sen patt'le' to 'bmIe the Black!
savageB. ttt:~ ViEM' ac:xxrd& with ti~ sutHuat o:4'JCIOPt of
Blad<s bP..ldby eae iit'dtes [42] It It may also be :r.ega:r:ded

as ate of the ~ ~ BL~ ant ~ rJ.inlly led to



some of the unnecessarl religioos fanaticism that has
resulted in t.he current nulti.numer:a.ls sects anatg them.
~ nwth surrourxiing t'...t'le Blood ru:ver veJll is s~rted by

f'rofessor FI8I'l Li~'s argument, wn:m ad1i:ess.i.ng a
conf'~"ce of the South Afric.al1 Historical Assc:.ciation:

SO.ae people .r:laim that the
Wm'b:'eklc;e1: victoty at Blood.
~ive;t:' is lTOOf t~t Gxl wanted
a 'White civilisatiat in south
Africa: that Gc:d is against
~ity between 'White arid
blar..k: am that God was not in
favatr of racial mixirq [43].

F'r<'ln these re.sp?l'ldents, :.t can be inferred that the
te:ichers wtJO taught SOUth African blstory1' were pex:cehred
as lllkewatm on the issues of the textlxx>k c:antents" in
spite of the evmts that were taJd.r:q place in the wider
~-:it:i. .Exanples of these events were, in+'....er alia,
the reaotio.ns of the d"11.l:rdles 1:::0 Btmtu Eiit~tion,
discussed earlier: the t:eac:tJn;J corp3 of organHud Black
teachers, representEd 't1J the cape African Teachers'

{;

AssocJ,tion [CATA] ard the Trans\'aal African Teachers!

M&".,is'f:ion [TATAJ Petween 1950 am. 19~:;4; the F~tion

of so.rth African ibIIen [F'SAW] in 1954; p:trents' prota~
am ~ In the Easterx'l cape ani Ea..qt Parxl t.cwriShip;l
in 1955, and the Evatal am Al~ bJs l:loyt:xl\';ts of
.1.956 aID 1957 respectively. Teachers ~ to have been

intimidated by the envisaged J;.Uliti.vs JUeab1lt:escontained

in the Trcl1'lSVaal :EklucatiooDepartment [TID] circular No.
70 of 195~ [44 J • The intervier.vees also :recalled that
whell tile his'OOry teadle.rs hatill..ed th(l general hj story
re:ut'Opaan hist.ory] ~ uf the subject., t..~ey
exhibit.ed spark, enthusiasm ard keenness-peculiarities
which ~t1erP. tJOnSpicuous by their ,a!::sence Wfl.t:'Jl the SOuth

AfriC'a!l history section wa:;; beinJ tatght. 1he remark.
that ~a1 this rxrxtn\dictOl,;"}· tehaviouropattem by
t:he t:each.e...l"$ to their dla.t'ges!, WclS gentu:ally:



If :ta1 wished to pass the
examinati31, }'OU SOOUld :repeat
exactly what was 0'Jl'ltained in
the text"l:look [45].

'll".d.s period was narked cy th~ fact that Rn.stor'l 'textJ:xx)ks

tlC-OO in fO!:'llD IV a.>'ld V in Blaclt secondal.y schools f 'tv"E'.re

tne sant~ as tl"£OSe used in 'Mlii;e P.dvate schools, as w"ell
as in l!nglisll-IOOdiumWhite state schools. Among others,
these .,~...xtJ:x:.olk.~were G..~t's !J11e ~.Q:( SOU_th_Mlnica,
p..lblisb,ed in 195~ [46], Sherwin's I A C'clr!9isa
Ha.t;;dgJla~iQll=_Hi~t'otlT., published in 1952 [47] and Failler
a.'d ~AlU.t/s Ma,skew,. Mill~/s _New ~or HiWey Co~,
first. pub1:ished in 1930 [48 J • Sher.win de<:-...cr.ibes the
(l.nco'llI'lte>.r :tx'~tr,\1t?enthe Boe...1"S arrJ ';X,.9 Basutos in 1851 as

follows:

DispJtes ~ Boers S1'Xl
Bast1tos a:I'ltirIled as f8.l7:!et'S'
catt;le were plurdered 81¥1
Mosti€¥'.tl tecwl to clai.m wide
8M~ ••• : General cat."art
mart.i'8i against ~'1 to
demaD.i the retum Of stolen
catt:le blt \I'M :tEplJsei at
BenIU Mount:rdn in 10520
It:.el'lesb diplaretically offerEd
to sutrGit al'Ii cat:hcal:t
withdrew [49].

'!his was the familiar refl'ain of 'pltnXter and

cattle-stealjn;' cy the Africams I which echt.Jed t.~
t.he valleys: and :lOOuntains of areas traversed by the

~.rs. J3(.)'th Black am White Matriculation ~-=; were

E?'.xposed to this interpl."etatial of eli-ent.s in South African
history-t."le land c·f the :aa.sutos ~ as 'fair
jus+'...i("'~1 against their thieving ha1.>its. However, the

writer's <'X>lltentioo is that the lam of the Blacks ~-as
s:i.npJ.y usut"pE.'d, even under the cloak of religion.
Aaxlrdirg' ..-00 I:8venport, the 't.atal' and 'Zululand'
i.nastal areas -were dll'e8.dy settled by Bantu-speake....'t"S



durinJ the 4th and 5th centuries [50J • In add:i.t..iont.o
the land, the Blacks V.rere strippej of their next iOC)st

in!pOl.t.:tnt. possessdon-thedz- cattle. 'nlese they held in
very high estee'Iu for they were used. in marking and

observing great occastons in their social life-like in
fea~tsf CI."!.~"ebra:i:ionsand deaths. 'Ihe i.Tflage :r;x:>rtrayed to
White :matriculants i V.m tLSE'd the books reff::.n:ed to. lh'aS

tJ:lat of' a stereot~~ of Black O'liefs who were Idt-.'arfsI in
~ison to t.lte M:lite le~ers of the tine [51]. 'Jl:.c:
general impression from the res:poments indicated that
the perception of l"inferior' Blacks and 'superior'
Whites I :mtlSt have con'td.mter.'i. to the attitudes adopted t1:!
sante Whites of Afrikaner extract'-.ion ~;ards Blacks, after

having been taken thrOugh a biased corcp:>nent of South

Afrj!..!.:.\!lhistv-ry [52J ~ ~ of tJler'~ attitud.es related to
the idea that Blacks had nothing to offer for any type of
C:.;vel~Q-.it, tl'~Lefore thf'-Y wo...re of no consec;{UE:l'lC and

their 'liews could not be of any value. 'Ihe writer
cont.E'.n.i.~ that the .issue of South African hist.o:ry needs
reawraisal toO enha."1Ce 'the (~ibuticn of Blacks to

south .?~rica's dewl.opnent.. otherwise, Black students
will be averse to stWyinj south African histo:r.y, as long
as the White perspective rE!lllined ent.rE>..rr..hed in history
text:b:x:l.~ used ili. Black sec.x:trlru.y sdlools.

Tumi~ to the B-Pericd [196.2"1969J respordP-..nts [:53I. ~re
note that this t.~iod was characterised by a nu.'i\l')er
measures that flam fran the National Pa:l:ty Gover.nr:ent,
as a ~ to the 1960 dist'.lI'b!lnc~-the aftenrath
of SharpevilJ.e [5;4]. FollCMl.rg t:.he Sha:t:peville massacre I

roth the African National Ccn;Jress [ANe] and the Pan
At:r.iC'!"Jk O"..;ngress [PAC] ~ banntn on 8 Apr.i1 1960 [55],

wit.h tiY.d resultant forrretion \)f 'Umkhonto WeSiZ"..Je#f(~r
the ANC':, and 'In,1=" for the PAC(55). Mrs:!.SIJl:'-a:s tlJdt



focussed on controllir!g Blacks in particular 8 were inter
alia:

the

'Ihe 196:3 1.tct eI~red the State Pr.~idt~nt to
declare that any r '~ga"1isa,tionor group of r?';;')1"SOn2~

lA'bich had b'::!en :in €:l::ti.ste.noo sil'109 '1 ~jr:t1 1960 I

was in fact, an orga.'1isationwhich qualified, in
t:en'is of the kt, to :te declared unlawfl1l [58J.

'!he Bant ...l La1;.JS Amerxtoonr i.lrt, NoG 42 of 1%4, l:'I~"id

many provisiorlS that ,I" ~l on the lives of
Africans, :;;U('..h as p...",~~s relating to :J.nflv.D~
CX>ntrol, transfen"E!d f,tlE lTlUlicip:ll <J:ffic:ia13 ~nd

vested ill J.aJXlUr bureaux. 1he p.7I."er to arll'nit

Africans who were not ~"k.seekers rut IOO:t:ely
wantal tn vis~,t a towrl for longer tl~Jl 72 hours

[59 j • 'the roo,r.x>nderr;';':; were e.aotionally affect.:Ed
by tild 1964 h.."":t.

M:' J~dlMfJ;JO [60 1, ~ hor~ 'WflS in Nei1:astle [in a
fr€c'< hold area :k:OOwn as IJuC~,,1 s ~-fn."J!n Well the
present .~ '!tltm.sh:i.p ot"igirlr'lt..es], visited l'~"urlCle
at a Ger.mistal 'lb';<Jf'.ship, durinc;f the wintel sc.b'.x,l
vacatioo. He \-r.lS unluc.ky to en.iV( by :':he
DI.lrl:en-JahannesbJrg early evenlrg trains lhis :made it
difficult, for hi:m m obtain tlle: nE!CI::!S.W.ry IXll.:mit as 'U1G

l.al:x.iur mt'f:laU <>ffi'-'oes had closed at 4. 3(lFlU. Q1 the



mOIning of the foB£'),wingdayG a saturday-usually a yery
popular day for raids for permits by Municipal PoUce
[kno\oJnin Township Language as 'Blackjacks" in those
days], the raid passed his uncle's home,and he wag added
to the 'victims' in the back of the Police Van. 'Jlhe
commotionand usual stares that these ra:i.dmattracted,
made him feel humiliated and disgraced after his
so-called "School Pass" had been rejected with contempt
by the sergea11t:"in-cherge. It had t..o be nothing but the
labour bureau's permit. The respondent (Mr l.fsimang]
had to be rascued by his uncle paying three pounds (R6)
admission of guilt, aftel.' having experienced 'the crude
behaviour of Municipal police in. a 'charge-office'
environment. This b:r.ief but l'laraSP!inqbrush with the
'I.ja'(o! enforcement officers', left a very neg-ati /0

impression on the respondent In the manner in which
B1ac.~swere treated in South Africa. To him and many
other scholars country-wide, the dignity of the Black man
was being degraded by the policy of 'j,nflux cOlltrol'
prac.t.isE.dby the Natl.ooalparty Government. The writer
contends t."1at this type of treat.'Ite:tlt did not stand up to

the principles of democracy as outlined in Malan's
~t;h hfric,n Hi~ [*0 datel but! the 2nd edition
published early ill the 1960's by Haskew Miller); that
parliament is the supreme end sovereign a,llthority in
se, It'll Africa. It is a demc:x::catic. f'orm of goverk'rrnentfor
the people appomt; tht~members who at's their
representatives [61J. History, South African history in
particular, as percet ved by Black Secondary achcof
st..udents/pupils at th.e t.ime,. was an arena of many
contradictions [62]., Illus~~rat'inq this point, a
resPQndent[63J .recalled ·tha~~the; tlharacter of the

I

Voort::rekkers,In Van Jaarsveld ,md Van Wijk's book, was
depicted as follows;

They were generally of It high
moral and retiqious standing,



obedient and law-abiding
burg;!lars, pioneers born of a
generation of pioneers [64].

It is the writer's argumentthat the samepeople, in what
is descr.!bOO,as the spiritual causes of the Great Trek,
could nCJt, tolerat,e equality between White and Blac}:o
This sentiment is pr'2C2f,mted by these authors in the
following terms:

Equality between White and
Black, which the Jl'I.issionaries
th,d philanth:r:opists achieved
through ordinance N05 50,
~clf~Ji: at the very car:e of the
f.t'ontiersmen's being and
becarJe one of the nuUn causes
a! the Great Trek. Afrikaans
speak.inq farmers were mm~
to equality on three grounds
.. un [65]. Ths three
9rounds are listed.

Because Of their impac.t on Sa.:rth African Socio-political
and economic attitudes, it is important for thi.s
,discussion, to lise the reasons for opposing equ.ality, as
¥.mQ.ax;stc(~din the :t 9th Century.
\\\
J [\

Tl...l ;~,:,easons were:

J

I"'

The Whites were Christians while at tllat
&1:agemany noo.-wcutes were not. They were
<?na muCh lower cultural plane than the
"\

Whites and far this reas;:n we't'eregarded as
the Whites' inferiors ..

ii) The non-whitea were black and the frontier
farmer could not accept equality between
White and Black.



iii) 'lhe fn."'il'ltiersmen re.gaxded the non-whites as
infer:i.or, ard a social class distinction
arose. Being unskilled, the non-whi~ "Nere
re;,"arded as a laboUrer class. 'Iher.e was
thus a degree of disorimination against tlle
non-white, boosted 17J experience of the
past. '!hey felt t.hat. there was an
unbridgeable gulf bstween the lI.i:xJssU and his
servant; and to work for someor.r:e else
constitlr"\oCCl degt'adat:ton to the level of the
coloured labour ctass-hence the work
"Kafinolork" I66}•

'!he perceptions contained in the attitlD:!S described
ab.'::IVe ~rt the views Blacks have of the Afrikane:c

Whites. It is assumed, a.~ Blacks that the concepts of
'inferior Blacks' am 'SUperior ~tes' -we:redanil'lant in
tlle m:in:ls of the a::er farmers right fran the 19th century
[67]. 'this is clearly p:>rtrayed in the history textboo.'ks

that fl~ fran the pens of the pro-Afrikaner-
~'ic history writers, particularly the South
African aspect. 'lO tbe Black secondary School

st,lJ:Ait/pJpil of the 1960's, this bad a ne;J!itive effect

Q"l ~t ever p::>Sitiveoorxtri.tuticn that might have b.~

made by BlaC]r.s t.o soutb. Africa's eo::>lDIlic developr.ant.
Hardlir.q tt~ s..1Ci~:nncmric Issues, that resulted fran
the discovety of diruocn:is
.am VM Wij1\:f pt'esent, till'

to t:.he diCil'!'r;tU In
Whilst tbe ~Vhites ~.r,,"

t~i'mterley I Van Jaarsve!d
l::oth Black am. WhiuJ

1.nte:q:'!"ntations •
'tt·Ctrl,_sp:>rt

riding tr.ad(~1 to 'Jle di~ Lields for tll~~

inlarrl :marke1: tJ\.~t 'W'aS crea ~ c'3' .Hl~en.t :LE.aS01JE3

'tIlere given tor th~! BIJ!tCLSJ :floc-kJ.ng toO the dia"lDJ1d
fields. "the B19c~e;are 1X1rtl.:<tvpd as trC:ll!,lble-':rrv>'~E'l':St

whose prE'~ in the diam:.nl erea was f{)J;,~ C,ii,)y-going

wanen, (':heap liquor: and the



fireP....l1l'S [69] .. '!he via.r that Blacks had bef.m forced c.lff

their land t:h:t'Ough oo~ by Whites, ani theil' ,~,~
to procure antS equal to those of their cor.querors, does
not feature in'i:he pottr:ayal given :by these aut:'l"rs. 'Ib

further illu&trate t.he seriClUSI1eSS Blacks att:a.clled to
their spells on the diamond minest we can tum to the
AfI'1.can [vemacl;O.ar] literature. Inter-alia a"lK'Jll;Jthe

Nguni ard ~,rg people, ~r.dtive nares
we:re givm t:> cll.il:~en born durilYJ the fa.t.her's sojourn
at the diam::ni :mines. Examples of I~ili I [a
girl- tilli Nguni naIrJe trd!1..c;lated., 1'!¥3al1S-IlDt:her of the

diarror.d fields] I IMa~yimn' [a girl- tr..e Sotho name
t.ranslated refers to-the lIDther of dia:ooms] [70]. It is
the writer" s exm-cention that re£iSOr.S asc::r.UJf::d to Blac.~
for 'floc1drq' to the diam::ni fields are :rather biased,

today" , is explaJ.nai i.', a whole chapter .in ~J.saJ.,JS1;u::lies
fQk :JUnior ~te: fbnlIZ Il am_m; [71]. '!he

ru.story of the union of sx.r.. -, Aftica is traced ftan 1909

[this year preceded t..~ formation of the Ut1i.onof Soutb.
~rica-rdu:l:i.ng wch ti:ma 1:a"le National Cot1'J'(.mtion-swere
;f:e~ cx:tl'V'ened leadirxJ to unialJ to 1961 when t.he
~ic of sooth Africa was formed. IJ.he portion
allocated to Blacks lays ~is on the traditialal
social order'.\of, the Zulus, prior to their ca11:act with
~ (72J.. itrllst this :may be ao=ept.ed as an
introductiCl'l to the su1::sequent sutbe8d:i:rq of the Cllapt.er:

"'lhe Adrtlinistrat:ial of the Bantu tOOayll, t.l'lA main thane

is la:.-t sight of .in that it is harxiled .in less than

ooe-ani-a-quarter p:igeS. title ~1rx3 ~ of the

paragraJ;il iniicates In clear terms the view held by the

'mjorit"l of tohit.es .."aOO.lt Blacks at racial .bases;

'lhe state PAaidant.· is the
haad of state in south Afrioa,
atId is tl'm'efor:e the 8UJE8fI8
chief of alJ, the Bantu in the
RI!p.tll.ic [13 J 4



lhe writer." ~ that to Blacks, refet'en.::e to the

central ~ in this chi!tpt:ar I was derogatory to

thEI1l due to their exx::lusim fran participatinj ,PI the
9O"Iel1J11B1t st:tu::tures. 'It..e po:r:lt:ayal that made

minia~ of :s18C".ks created a negative attitu'le mD'.gst
Black stments laami."¥;J Sc'A.lth .Mrican history. Actually t
Blacks W(_~:reduced to bein.;J ~ by NativejBantU

o:mni ssicners who 1'&1 the Department of &.ha.t Affairs/
f''e.7e1cpiS1t and Adm.t~.istmtim/axperatim.lPlura}.
Affairs.

As it:dicatEd earlier , E~'JCial stu:iiea r.Geogrr-'i,\ily am
History] was inttw.'!!;m in 1957 in Black ~
SCb:x>ls, with a specially designata1 syl1.abJs. 1!'mm III
[J\lnior Certificate] was the exit~int fclt"p.tpi:U' to
train as ~, n.ll:'S5 ard atber (~ of
eq>loyme.nt. Blacks pa't.~ved this as a deliWrate
~iemic oei1.i:.i):J to fT.\lflt:lmtc African asp.iratioos [74J.
~ ~<.S who ware ~wa1 to p.u:sue a .Ltr.iwlatioo
<XJUrSe ~ t follOW' syl1ablses offered by atl'R" eCb:atim
deparbtalts, :wt invarilmly tl'D1e of the Joint
Jfatr~'fUl.atia1 IDl:r:d I,11m]. 1iIIr.'Kq otherS these ~: the

~~ Senior certificate, Transvaal Senior
oaru.ficate,. ~ ..st.dor oart.ifiOft'tEt ani the cape senior
C'Ctificate syllab.lB.. !!be histca:y syllabi of the
Jlid-l960's, used by tileIIe a:Juc.at.icI'l depIrbr.tents, were
·followed in Blade sec:m&u::y sdlools am the t.ext:books

used TftJ8t'l<! idet.tical. It is tile writer's viSf that white
p:&pils 3t whita ~~ had a diffet'W1t ~ of a
~ on the histaty of 'our <XUJt:ey' c:aapr:tm1 to that of

Bl.!tcks ~ IIIB!Itlirq of. the SlIM tbaIe related to a
'Ibell.n:l" as 'own' oountJ:y [75J. '5IU.lstthe white pJpil

. was being:m.t'tUAd ird:o the 'banIirts of an ~ society,
t.he BlaCJt 'p.1pil had to oaltA1Bl with the ~ that at

the .fotWltion L, ttdat. (1910), there was m notioo of
Bladts being- ~ int'o ·the l!IiItdt of 'an



"!

orderad society' in that tile}' tvere part of the problem
['76]. ~ 1969 the Bantu Ektucation, ~r.mtment [BED]

~ a further i:mped:i1oontin the gene:ral education of
BlaC'.ks. rnlls yean sat" the inter.sification of the ~T!€rlium
of inst.ruction .1.1" tit~ schools. Afrikaans was to be· used

as a mediUlnof ins::.~ctio., in Social 6't:udies PI:; It is
the C."·Period res~de't\ts '\no had to cepe with history
learnt in .t\frikaans 2!:cm Ferm r to Fcu:mnI. 't\1e shall
rx.."Wturn to t..'fJ.e ·C-Fer.i.<'i;-;!::1969-.1915 of thic~ diSCl~3iQn.

During this perioo, the a.antre of gt-:a,d17j in the BID

GC'l'lools roved f:t'Om the Primary to tl'W! Secondary }.i":iase

with regard 1.:.0 the lIBiium of inst:r:u::rtion policy. Social
st:J.xlies was 'specifically sel«.~JCl to br~ l~t t:hrv71QIl

the medium. of .Mr~:lklS e.s fran 1969 ~p ~ I to III~
Ant,rq the t.ext:.tx:x:lks . :released, to ~,'. .¢ teachers aOO.

, I

~ils to ~ with the AfriJ.;aa:ns ~.u:.'I1, were: ffeDiitmt
~"'o1,an,,'.; VOtW 2 Ell 3, published in 1967 [78],

\ .~i.. binI, :. Vgm If which 'W'?\S pmlished in 1971

[79} an:i Hq;a GIIki.ftdeoia i Yom W, plblb:h:d in 1974

f.80 J • AltOOl.¥!Jh the Afriltaans mediumof instruction is
not the subject. df this re..:.~.)rCh report, it is iltp::ictant
to l'X.'Ite that the use of' Afrikaans in ~ Social

--, ()

Sttxiies [history CGIltrl.ned with gecqraplYJ to FoInS I to
III I" had a significant i:nplct ('al ~ Black seccn:Iary

Sd1cX>1 PJPils. After Fbrm Itl [stet~] PlPils ·had to
.'1

learn aither history or ~ tt.!:."CUJh the ','oodiumof
~lish if they proceeded to the matriculation ctass,
'!be difficulties that :r:esu1:tedfran this tral"ltJition adied

to the frustrations of tJle.lilack SEa.'6'¥lary sdxlol plpils
[81J • In lim.l'~" SAlWa :it1lii.e_; Yom..I, -;Ollie
pro:::ut-ement of liVIIL"tock iratl the I<hoikboi r.~]
by Jan van RiC'leecik : is daac:ribed as an "~"
[82] • 'Ille seasooal visits of the l<i.1OiJI;b;:)i t.o the cape is



!Xl't"~·.t?!yoo as d€1.J.bcra'~ e.xpajitions to 'st;a1,.\, the
li'<J'eStock that belo1'XJoo to the r.utch F1&,-t !rilla. carp:uW

[S:}j. ~t is not i?Xplained,. ~, is that these

cat.tle ani sheep were t...-aded f.t"Cll!l the Rl1oik.1'lOifor pieces
of ir.on am lelYJ{:hs of. ro~r [84]. In 'the process the
lam tt:at had belonq&.:l to tJ".e I<hr.>ikhoi v.$ also being
taken~ rrbe write!" agrees t.l'lat~

FOr ·the treKborA:'S, south
Africa's fi:rr:.>t "Mdte
'Africans', the destnr:.tion of
I<hoikhoi societies was t:h8
neoesE£y ~ of ti1ei.,,:, CM1
t.h.i.r5t far laM [85}.

'lba:t this gre';rl for lem':~:, <.::he t.-cc'...toersdispossessed
triG laloi.'dloi. • dI::les not featl..'ro:!: in tins part cf t.:t.rfe south

:l\fricarl histo:r,y. It manifested itself in the clains made
in the history textbt:loks tllat the trek1:oers nu.;.9ci into
ll!1OCClAPiEri 1m¥!.

'.Ihe Scxlth African history syllab'J.13 in JkltJWmL$QEJjaJe
$trAW ; ~"Lftl..3, ~ from the fh:st Bcitish

t;

OCQ!patial of t..he cape in 1195. ~is ,is placed on
the ex>rJf1ict over Iarrl [the ~1a1 frontier wars]

1JetINIE'et, the l.Jna.-XhoSa cm:i t-.he Whites [86]. 'lbe ~').t..,;

I'f£le..."'t a litany of organised JrIlI'ders by Blacks (Al Whites
t81] to 'the self~OO of Black <Xl Blar...k by

lblelekazi on tt'1e Ba:tolOOq [88] ani t.he 1IUt'der of
DirI;me by the SWtlds in 1840 [89]. ~ the
Sc::mJ, African history aBlAqct; of this t:ext.l::x.'IcAk, the Nti:te~::
assume the role of a deus ex md1ina to save the

Ama-Xb::sa after the Naticaal Xlxlsa suicide of 1857 [90J.

In ~'~)G chapter wbere alack edlr..ation is treated, the

advantaqes of ilrtrOOIxUn;J Bantu B:lucatictl for. the Blacks

in 1954 ~ inUcated :¥ta".g others, as t:.ha (Xllltrl.butJ.oo
that wJ.ll be made tty Blacks in the deIJelq:ment of,:' tOOir
r.cmalards; tn8 81a,.:)t;;cnildren lea.tni.rq th.rau;tl the roodium
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of their m::ri:her-ta1gUe in the pd:llmy school phase and

the owortunit."Y of e1'1l'larx:irx} their talents [91 J • '!he
chaotic situatioo that resulted in the 1976 ~...o curl

~try-wide UP1dsiI~, ront:radicts t.t'1e interpretetion
oaltainei In this chapter of t.he textb::lok ..

As stated Em-lierI pupils who offered history or
geogra);i'Y 1"..0 carplete their high c :JClOlcareers it' Forms

IV and V, had! to switc..'1 fran t.h.c Afri.kaans eo the E.'rY;Ilish

medium. '.!he lOOSt. c:x:II1'IUl histor,; text.I:x:x)ks tor the last
two years of biqt~ school stl.rly for Black 5ecxn:bry sdlcx:>l

PlPils 1r.1Iel"e : &m;p om. Sq1t:h Afrl.QU A b:ist.gr;y for
sooth Afrigm ..Hif#t SdlOola, 1:& A.N. 8CJyoe. rAlblisnoo
in 1969 (92] am F.A. van Jaarssveld's NeW nl~
ij.istgry tar tOO &Ili\Z' ~ ; 8tde IX ord ~,
volume I, PJl- 1 ishai in 1970 (93 ) • 'Ib grasp fully the

plight of the Black Sea.niary school p.1pils between tha

years 1962 Nd 1975 fa-Period : 1962-1968 21rd C..·Period :
1969-1975] , it r.as to be reite..""ated that the fOU'l'rlation
of history frail Fl:t:m I to ~ III was laid in Afrikaans
[as Soc:ial Sb.Xll£G] I as ~~t was the:medium of

instructi.ah '.rtn:1e p,lpils who offered either history am
~ iII the matricul.ati.cn OOUt'Se, hr.'Cl t;P face 1.tp to
the daunt:i.tx:J d"..aller¥Je of leeu:ninq thesE:: ..subjects 't:h:rot¥3h
English.

'lho tt."a."1Sitioo .. fnn the ale lUedium of inst.rtx:tial to the

other waf! f.l &1..y the least, a disruptive factor in the
pupils' stwl' of histc;Il:Y. It also introduced a pexaUved

element ~ Black ~~y scOOol p.lJ:'ils-the balief
that the Bantu ~tiQ1 Depntment was eng;lqed In a
calculated as wll as an ide:)l.ogical canprlgn of
delib.\rataly depri~ them of insight into the subject
[94] • 1bis view was further urner:pinned l:1t tl«>

features. Firstly, the subject social stu:iies was a
OC'II'pllsory 0CI1pX'lEII1t of the term I to III ~ of Bler-...k

II
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secotxiary schcx:>lin}. BUt, in the :majority of C".a5eS, it
was offered by teachers wnose proficiency in Afr.iJr.aans
was generally el~.ntary [95}. secondly, tlle over-eager
BED officials to jl1'ple.ne1t the Bantu Etiucation
Department!s policy w.i:~ s. ~"'T\l to the medium ;~if

instructi.on - equal use I ...'i' t' fficial languages. It
was an open.secrec, at the .«, r t;.nat many teachers took

pains to trcll'lSl.ate the Afrlka(l, .~text in the SOCial sttil.'f'f

te'xt:boaks, and drew their pt"eparati,ll'l and set test
questions in Afrikc',~..·IS only for satisfying the Bm

officials [who came fqr :Li~f:d.1t.~.onsi. '!he lessons were

in English all ti'1e time [~'*SJ. 'lheovet:'-zealousl'lessof

the BID officials T.Il'&f'reflected in the BED's annual
report of 1970, p;IlilishErl in 1971~

Greet pr09'IeEIS WfSS l::Iein;J DI!lda
with the ilIpleamtatia1 of the ,
Depsrtment.al l'Dlicy of equal'
use/I of Afrikaans ani !'.D;Jlish
as); media of instr:I.¥:tia'l at
S4't~ sctx:ol level. Up to
tM Junior oert.ificate class
the staff of the _jority of
sch:x>ls are in a positicn to
fulfill the Xl!IqLUteI!Rats. In
tJlIa senior ClMSeS il'orms
lV-V] , ~ tl'.te teachers do
mt 88 Yftt mve t.tJe required
stan:ia:t:d, the -n.... of
inst:.ruct:i.on is lIIlinly lb.Jliah
[971·

I..i.nked tcJ this was the l':lr.'aCtijre of BEDOfficials to
reject oot-of-l1al'X.' any aw'licati.vllS nade by Headn\"1sters

I

to 1:.b.,~ BED to wave the policy stipllat:i.a"lS of 't.he medium
" .of instnlCtioo [98] • An exa1{)le of su::h art application

is slXMl in ~ III ..

~t emE:'.rgeQ fran the text.bc::dcs t.\3ed for scctal studies
up tc Form II!, am those used in Fa..'1'l5 JV-V for leam:in)
history in Black sea:n:3aIy. seoools &tri1XJ 1967 to 1975,
I.":c.n, for the purp::lSe of this resem."d\ repC>l:t, be

classifiEd into the folla..ing .int~ stJl::sections:
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Suicidal ani other il'lml:Plicable te.r.dencies by th.e
barbn'ic Blacks.

'lhe t.~t 'l'!'eK ani the fulfi~'1t of a iQivine
~' by 't.he AfriJt.:.aner.

Resistance to ard tile tri~ of t.11e Aeri!~'
over British inpariali..c;m.

III ~ ,SQiin1@ $tal1'.. Yam..-l Gl::'oVe am. others
1XJ! t:tay the tension caused by one Harry [leader of t.he

strandlopers 1 ~m Illltdered a herdsman for the pu:t'pOeie of
stealirg Riebeeckts cattle [99J. Witb:xIt bt"irqi.rq 't:l':lo

Ha'..i:entots or Xhcsa into the sc::am-io of o.:ntrin.ttirq
~....s the developoont of the colony I the only other
instances which are IXlrtrayed in this textbOok, relaw. t.Q

the laziness of thf~ Hottentots as lalxlllCerS (100), as

well as the ~is tn. the tril::el difJ.iSiottil of the i:Iantu

[101] arrl the catflict of 1779 [102]. 'It.e Blacks are

further depicted in ~.ir tritel cc.ntext wt.e.n ~ Black

territl.?ries are justified [103J ~ 'l.beir 'Wal."S of

self-destructioo are discussed in Chapter 8 of this rook,

as well as the ~t.i(l', provided. by the i'i'dtes r104J •
1he Forns II and III te.Kt'..b:,d(, BIIl'JWat :orill. Stl'd1a i
yq:w U III I,;U;, carries the stcn.y of <n1flict between

the irmgerolS Xhcsa ard the Trekkers :fU:rther f.tan 1793

[105]. 'lbe difficult:i,es ~ by. the Tre'kke.rs
t.owBl:ds the North },s hinder.ed by the preserw::le of the f)

Bushmran, 'Who are r,iescr.i.bed as knavish in their habi.ts
··c· 1· ,

(106 J ~<'; '!he incidalts of violatirYJ ~ies by Xhosa to
o::aa.it a.tr'der am general plunderirq oazp:~ tile major

tc.pic. 'lbie nwmifests it.self up to 21 ~ 1834,
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when t.lYusarrls of Blades were repulsed by Q.).lcoel Herty

sraith '¥om d.rove them b::\ck &crOSS. the Kei river 1.107].

'lbereafter the t.ext.lxJak is daninatOO: by the Great Trek of
1838, for half of O'lapter 13 [page 230 t.() 244]. lJ.his

topic p:>~ys t'.he hetoic deeds of lXI1'1qUeSt a\l:k.~,
s'.lbjlYJatim at:t.rili.rl:ed .to the "t'rekk.ers-tt~ VCM ani the

great Battle of BlcxxiRiver [1081. In tum (X)t'le.,~ the

se:lf-destructioo am genocide fran TsI:iaka t:'J ~'i~~.td,
~ilikazi arJ:l Jt'~ [lOS} , Q1ly I:¥ 1-L.. ;ir~ 7.' c?
~ BlackS In reserves W'.::re they sa'Wd L' ')lU

gerK)Ciae, iool\Xtin] the ~ause episode of the

Al!e-Xi'Dsa in 1~51 [110]. SUmming up the epi~ I~ relating

to Dingane and Piat Rl!tjef I ti\Ml Qwkidl ita ; 1JgJ;]J

l.U~ states: a ~ such as Dtrgane was to pay
dearly for his treac:hary [111J •

" In \-,Van Jaltt'sveld"s ........ 1Uwtntt., Hiatat'y tar the
$I01rE· Qlrtif1w. : stAI ]JC om X, the diffe:r:erces in
oola.tr, race arrl the segregatioo between the ~ikl'x:li am
the Free bJrghers are highlighted (lt2J. i'ben Pieter
CrW.jthaff's psrty was at an expeditioo '00 seek the lam ,

. of t't.:lt~, in 1662, oc.nt:ac.t was luade with tm
N&.~~~as, Griquas ard lbttentots, cxr.flict resulted"
IJlleSe tril:xvi ware th.e at;I9l'essatS (113). It is strange
that tri.bSs wb:> "''8['8 livin:j in their own territory beCame

the! at:.tac.::kers ani ~, t:l'ae wtx> werEr l1l:Wirg arant,
hllntir:q am ~i.ng with their guns. !he relatialShip
l:JerttMen the Oifaqane am the Great Trek is pa!'t.tayed in
What Blacks pe.roeive 8$ a eurooentric Afrikanel' reason to
justi~ a biased .i.n.t.erpret'\tim of history.': After the

Blacks iwi q.:ne ~ t.he i.ntarnicl.ne st.:ru:;Rles .~f the
Ditaqane~ t.ltc land was deaert..ed, pt'OVidJn;J the 'I'rek.'kers

.n. ~a;1 l.arx! [114 l- f~~ I Van dar ~ ani
st:eyttD fuxnisb 1::ha vi_ that the ollf-dastructioo (jf the

8ladaJu WIllS haltai by the arrival of the 'l':I:"ekksrs 00 the
sca"M! [U5]. It is in ~ v... the na.tlt of the
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Great Trek is clearly stated - « d'etrite.l.ised at'J(i

lamless Bla~ ~dty was creatJad [116J. \1 To

illustrate the self''';~ role of tl1E~m.:st. ill'p)I'tat'Jt

v.ru.te race in &m-ll African historf I tr.e Afrikaner does

not a1ly ax-quat: am subdue the unchri1:.t.i.an Blac.k.s wt
also }x>lds hi!l; own against the inperialism of the

Eh;11ish.

~ ['1\l*k4iI:I1JW'httmB to tJ»
Britt'" iJpprj aJ1.

In We: discussioo ~gis is en the ~{.·,;.c nlJ:tJ.tre
am. Afrikaner bias of Scuth African histacy I a~,p.::!.t'Cei~rOO
by Blat."'k 5eca'!dary sc.bool st:udents. 'It> furt:her I.lJ'Xierl.ine
the self ....i.rIposed SUperior Afri.kaner-image an::t f~ Q"_;

the heroism of the ~ I tbe t:l'lreEIn of resiStar'¥::e to
British ilIparialism, as fc:un1 in t1'K=l hist:o:cy tex.tl:xX>ks
1lSEd ill Black secx.tt'iary sd'Y::.lOls, will be briefly
~. As early as before the first (~tion of the

Cape by the Brit.if:rh in 1195, the traits of resistance to
authority; were disoemible aTOOrq the Trektoers. 1'1 1145
the Great Brak River W8S proclaimed as the eastern
J:n.:Irdn'y am b'f 1770 this had baa" l\1O'oJ9'1 to the (!amtcx>a

':u

Ri~.. Ihe:8u.t'9tms l'le\Ier 00thered to ca.w...rve these

lx:u'daries [117]. -;:'lid resistar¥:':e syndrane had manifested

itself. By 1178 GoY'eI'nclr van Plettaat:lelg was left no

alternatiw except t~ declare the Great Fish River as the
eastern 00Uniary (lt~ J. ~ this reoolliaJS
atti'tl..r:)s of the 'I'.n:lktoers, Van ..TMr13Veld gives nine
:reetsala for 'N'hat he calls - reasct1S for the rapid am
~ expsnsian of the oolooy. AIIalq, 'l:'.heset jj
t.hat the - frontiers ware opon pastures ,~ galle at free
lani, 1dlidl lured t;ha treikboBr into the unkD:::Ml [119 J •
'l11e writer oantends, ~~ that the resist~. ,~ of t:he

f~et'11aa~,) wb::1' set up.xl a glQ.Ip of NaJa near the ~
RiVQ1." KlUth· ~~ 1739, kill irq thaa and stea.li~ sane
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cattle, .but. refused tel a~ befcll:"f.'~the .lar.d:lrOst of'

StellelOC;ech t12Q], was tylPical of the: ~'S defian::e

to aut:b:>.dty.

1/

;/
I

'~~l as it was, t.'+le Br,i:ti$h lXlntrol of the cape ft'C!'fi
J795 to 1803, did not fa:tl to eKj."XJSe the l"esi~ of
the i:.rek:toers. lord Mek1l!l:1l1ey t first BritiSh. C-iOVermr I

ma:ie a very b:>ld effort to establish tnmdaries. In

spite o~ strong measures ta1~ against t...~r,sf the

tx:J.tt'Y:laty-maasures were violated t!l ~ of tJ."eio:ooe.rs

(121 J • '!he txief Batavial1 P.eplblic rule of tlle cape
between 1803 ani. l806 blxu;t.lt 00 d1arqes in the defiance

inOerent in '/:he trekOOer [122J.

It is fran the seccni British occupaticn, in 1806'cn~,

that tile resistance of the Afrikaner to Btld,sh
~ialism locms largelY' W the pI!'93S of t:ext:L."X'lks at

SOlth African history. A:Eter the int::roductiat of Cim:ri.t
,

~ by tr.<: &qlish aw::horities in 1811, resistan::e 'to

law ev&"ItUally led to i::h:: in::ident refeo."red to as the

Sladrt:er's Nell': Rebellioo in 1815 [,t23]. '1be boundary

prd.>lem became the focal point at British rule at the

cape. '!he il1fluence of r.ne missi<n'1t'ies, with their
J;ililant:hrcpi,c and neg:ro{i1ilistic ideas I especially that

of Dr .:rem. m.Uip of the I.a'd::n Hissienny Society t was
intetpt'9ted as favour~ the Blacks [124]. r[he

tl$Sistance of the. Afrikzmer to !lritish iq:lerialism is
fABlIJrised in Piet(,:;aatief'8 lDlVlifesto, plblishe:i in the

Gt"aham!rtown Jo..JIN'.J" Fetruary 1831 [125 J • In article 9
of this manifesto RStief stated:

We c;pit tbis oolcny with the
full ~ tl'at tbI
!n;Jlieb ~ has mt:b.i.rIq

" t, to raqu1ro of ua, &'II will
al.loiI us to gr:MAm cu:alV1811
wi:t:.l1CUt intart_ax::e in tuture
.[126J ..

- 60 -



14ter. ~ the: Z.llu itTpis, Aniries Pr«ar:ius am
nil; followers establ:i.shi:rl the Replblic ot Natalia in 1840
f l.~rn' ~Jer, t.his ~:a.ic ...ac:;of shqrt duration.
Q1crE mrs the resist.a.n:e of the AfJ.:'ika1:"oi,~"Sca.ne to the
fm'El in 184J after the annexatia'lOf Natal 'l1j the Britis:tl
{1:i\8]. To escape the Bxitish. i.n:perialisru, the Trf'.kkers
~')ssKt the D:rakensbE:rg to the NoI-th [1~9 J • The

:t:epJblics es1-...ablis..'1cd 1:~ tt.e 0t'3rqe Riv.~ a.."'rl the

Vaal RiVE'.r, ard across the Vaal River I knc:1Nn :respectively
as the CJrarge Free state am the .':<'II.l1:h African ?e}:ub1i:;.: -, ',/

late):' known as Trans'Vaal - [1,301 are i.ndicati \T~ of 1:l:k~

resistaD::e to British i~ialism displayed a{ the
Afrikaners. It is thP writer's vial that wt'..i15t t'..be:
facts may be, true in th.g history of south Africa, tl'!'"

intErpretation of t:.he'se facts is e"~ic ard cente,..""'ed
,~\

a1 the heroic exploits of Afrik.anem to the exclusioo\~pf
otherr racial <;JL"'O'.lfS in the co.1l'ltry. 'lhis gives a,
distPtted, desecratErl dnd Illltilat.ed. psst which aims at
P'rl:ray!rq tile Afrikaner as a superior 1:einq ..

Si9l'dficant also, :J:egarding text:bodks prescribed for
Socl.al Sttxiies and histor.y used by FOr:ms X-III in BIadr

E9CCniaty sc:mols, is that these q-poks ~ fran the pans
of peapl~ who had sane type of ccmectian with tl'!B Bantu

Fduc:aticn Department [Bf.D]. 1bey ~ either official~
~lted to poli~ C' parsalS in very senior
~~ of infl~ of the ~ of the day [see
~mix IV]. ~le it C3l1nOt be argtBi that the autoors

had Dan Afrikaner bias, as lIDre than half Wt'l$ Afri~
SI*~, the' ~ of B.1.adcs is qUite ~cuous in
the, sttledule. It is the writer's OCIl'taltiat that

ca~::rib.ttia'l8 made by saRa BU,\c::k autb'Xs to the history
of ,'SOJth Africa learnt l7t p.1pils at Black Sea:niarY

\ '

~pls, mit';nt hawJ di spelltld the par:oaptiCll of.

ew:c:;oentric exctusi v:ity that c::tXained in the t.ext:l:xxlks

di.~. IJl'liB could, ~t.f!dly have int:tcnx::ed a,',
';.'



dimen-sim that woold depict. the African as a co-illi.lder
I

inst.aad of beil'¥1 p!)rtrayc)j as a problan in the
~1itic.n-socio-eo6.t1Clldc develcpnent of s.:xrth Africa.

j)

Black' :t:'E:St:~;r:chersani sttxlents of history rihose narttes
c.orre to l1lirt;l~ are: Mapenai ICHI, Ngoaq:o, W, ~, A~
Gasa, :a:i, ~J.oane, *, ~ele, ICT, H:nlSlllile, JS

[131]. 'Ibis line of argummt does rot suggest that

history should avoid tho';;e aspects am fad"....s t'11at are
unpalatr"lble to cercain sections of the society of s..xxr-h
Africa, such as defeats at battl$ like BlOOdPiver [the

'I'.r.ekkP..rs and the Zl..UUSJ • At all times, the history
writt~'E:I1 sOOu].q. be as accurate, a3 is bUmanly p;)SSible
fl<7tdrg fran pro_ppx and ec,.....:~'Wle $n:lar.ds of
historical:.research. ~, the ~. of Black
perspectives in the Sooth African history has resulted in
portrayirg Africans in What theY' percej.ve as h'lTla~ arnl

unie...~lq.ed 'accidents' of l:reatiOO.

It is a generally acceptEd assurtpticn that historians and

writers.. of hist.city text:bOoks have a ~int of view. '!his

;point of v.i:ew tEn1s to reveal itself in the hisa."I'ian's
writirg'. It is due to this 'point of "'liow' that the
African's ~tribJ.tit;n to the deve1q:.me'.1t of So.rt:h Africa
is~vavery pear .1lght.

A'l!a'q other :reasons, the atlISerlc.e of the Black vier~int
in the SOltt."'l Afl"ican h.iBtory ta.1.J:Jht at Black 5eoa'xiary
scmols helped to spin the web that was to engulf Black

sc:b::Iols in ~CUlar ani Black ",CCtticn in general fran
1976. PUpils in FoI.'ms IV at....c V were showirq sane
political ~ in vari~ ways # <ncments, 'thc:uj1

I,

lII!Jde in nuffled tooes at the ti.me, indiart:ai c:x::n:em from
pupils ~ the arrests am detentias of Black
political leaders i ~~ 'were prevalent country-wide
duri.n.J 1%9 to 1972 [132J. '!he:i.rcl.dents of arrasts were

1\
cartrasted with t;qrl.cs frc8 lessct'lS in south African

II



histol:y, where the l~ did :oot have similar

harassment meted,.,OUt to tl"..em. Relevant aIOOng 'these were:
the Witwatersrarxi ;~.iners am: Railworkers strikes in 1913

arxl 1.914. 'llle resistar;:::e of the MUte miners and

rail:workers agairl.'l~t ooir.q replaced by cheap Black labOur
on t.l1e m.in~ resulted in an .act of parliaroont ro p:rotect
thai'!':" illter~"ts as voters [133J. Irrlividua11y, the

respcn.ients ~....re 't.nani>iguous in 1X>inting out. that
tea'.:hers dur.in:1 this period neve,r er¥'~i d.i5CQSSinns
openly in class. 'Itle 'cautious" attitu:ie adopte:i by

history t.eac:hE>.rs ·.could be attdblted to vari~ factors.
it 'was not llr!(artral at the time to have ~:le;JErl

'police-·informeI"S' enD19' the rq>ils 'pJ..arrtOO' in schtx>ls
to .inf01'.'ll1 at their teachers [134].

As leaders of beunnodOJ:ganisations were either detained
or leaving the c~, south African hi~tory learnt by

:r;:upils at Black s~ary sdX>olsbecame a sensitive an:1
(~

ED:7tive issue. Gi:ven the interest plpils were developing
towarclS the activities of }.:Olitical leaders, the

euroceutric St:'Alt..tl African h.istory became an arena of
e-erious scept.iciSDI [135]• Black ~ey sdx:.ol plpils
'Were begi.nni.rg tc, Cblbt the facts relating to Blacks in
~) African hialtory. Qat is l1Dre, these imidents
generatm a nagative attitude aJOOI'lg'the p.lpila, tatJards

the subjec::ti' cart:8lt. '!he CUI.'Illlative effect was a

beIclUa&"1 ac'kiiI:q to the many factors t."'lat ccrrtr ~ted to
the rejectioo of Bantu Bb;:atla1 in 1976. south African
history learnt b'i' ~te am. Black matriculaticn PlPils
portrayed differaiit peI'Cepticr.s 1;0 the twt) sections of
south African society. 'lbe Vl'dte matJ:iculant was
depictei at the ~PBitive side, as a .1IBti:ler of a dcminant

race ~t en~i ~iorit¥ ave 'Blacks. In contrast,
t:h8 Bleck stereJ~ W$ ~1': of a subjuJated an:i

iI '. . \~

inff.\t"iar raoe ~~ VIo was ;(1 darger to N:lites [136].
Blacks perceived t11~ Bantu :ail.ratioo Dep1rbIalt [BID] ...as
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a state a~tus designed to perfom the f1.D'lCtions of
the governing party of presc:t'ibirlq the destinies and
pl:'eSC!ib.irxj the aspirations of Blacks, as this was t.'"le
Afr,ikar.er's God-given t',ask in Africa (137).

It ,is the ~'ritec/S Ct..."Cltention that Slacks, like o't:hP-r

ne:tJers of tl;',e huma..'l race I !'lavetJ'l.~j,rpast struggles for
mJrVival and dewlopart. in the wider co.m:nt.mi'ty of

't , pollt.it"'.al t.1U..rW.ing, these ~les reflect ther .

ef:fo:rts of tb?: Blacks, b'iijl were deliberately omitted
[13d]. ~ others, organisations st.'d'1 as the Africw'"1
Natia1C2J. Cc:n:'!ress [ANC:], "'ilad been engaged in res~
to the J;:Ol;' cal, emas..""U.:lation of Blacks, as long ago ::\S

1912. 'Ihe foo.rxtiIYJ of ttle Industrial l1dCcm!Iercial
WJrkers' r.Jrrl.on ([:ret!] in .19191/' witnessed the.launching
of Aft'ican :resistance to the exploitatioo Qf Slack l~
by :tndustry am big BUsiness (139] • It is the

~'s view tlltc by deprivin;1 people a propax
perspective of their past, S'.lCh people ar.e denim the
owortunitv of l~ fran their past nrl.stal<es.

Ccl1COmitant with this is that };JeOPleso disadvantaged are
less cat:able of ruildirq;Cl future with confidenc:e. '!he

p.1pils of ti'is period ~\lyad South African hi,story as
a tool contl:ived by ttyc!'Nat,H 'Party GOver:nIteIt tel keep

Blac:ks in perpetual ~l~"'!.. t"-:4tt.rol ani domina1:ion
[140] • 'lhis view is supp:.xrted by tJNESa) re.sea.'X:h
a."1aiysin:J south African textbooks thus:

ilUte sup;8I8cl.st ~tudes,
glorified tBti(l18] i_as a
historical t......., di.saredite:1
.count.er ideOlogies ard
negatively star:eot:.ypat blade
peqll.e [141].

Against the ~ of· hardSSllBlt of alack leaders in
the political arena, cUitrasted with the reactias of
authOrities against white 1~ in history-the Black

secx:n:lary school pJpils pe:rcei'v"B.~ the ~l:nment as
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ridi~ ra,ght-m:d over: Black aspiratioos [142]. Al~

the 1922 'White mir.ers' strike toc':.k the prc.p:artia1S of a
strlke, the ~i'li~. leaders p:'OCUt'ed a dmrge of ~
in the· 1924 e1ecti.a1S am Snuts was n,;llaCle DJ He:rb!og

as Prime Minister [143]. south African ~j,stc%y leunt I:¥
Black p!pils urderp:i.nnEd tM status qoo to keep ·the
.Afx~ in a position ef daainatioo. 'Dli.s mtim is
~..ed by t.be dictatorial stance of the BID to ~J.

Black SElCX)l:'YJary &'D:x>ls to be 'tau3ht hist.or.y ~ a
medium l'rJt ut¥ierstood 't1:! 'tmse who taught. &"1d ~le

.to the pupils [144J • '!tie resistance ~ich ersuecl, lm::lwn

as the SOi.1eto l"e',,1Olt [does mt foxm part of this .researcti
~] bas beet, well ~ tn writers sud1. as
Ba:!1.lCb. Hirsan :m ~ of Em, YAfll: 0{ Ash, p.Jblished
in 19799 Br:oaul and Brickhill in ftl:Lrlwirx:J f!efs:;r§ ~

S1:Ql:JJl._ 19a.o; 'Itm ~ in Birt fclit.i£s in SQUtb

~ silq .U4§, p.lbli..shtn in 1983. Ca1s~t to the
Sa,(aoo 'Uprising, the Bantu E):iJ.n\tioo Depa:r:i:Jrent (BID)

entm'ked en ~ ~ in Black secondary schooks .'h1
general-overllauli."'g the t:~tion= syst:.emfor Blacks. In

Chapt(:rc 3 we shall examine 'Whether this could be :regarded

as a 'genuine I'eS£XIlS6 to the f~ors that resulted in the

:revolt. In pnticulat', attenticn "till :te focused 00 the
history t.ektJ:.:x.."lks used in B1&ckseccn:Jal:y 'scn:ols during
~ p;:6t 1976 Sor.\Ieto :re\101t pericd.

'!he Social studies [history am. ~] t.ext.b::loks used .

In the junior sectioo of Bl~ ~dary schools, IN'ere
,I

p;ltticularly designated tar a special sa.."1:or of ~ peq>le

of Scuth Africa - Blacks.. Fl:'au ~ ~ien:es of the

,~ wto taUJh,t the"subject am the responses of t.ta;e
.. u

who were actually in those classes - Forms I to III - it
was ~ and large oot easy for the farner to t.ead1
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t.hroo.gh the lrnedi:um prescribed ani to til!:. latter the
difficulty ofi IF-..arni.rlg was o::rnpoilllded :by the use of
Mrfr.aans as a :rlmium of instruction. Di~ing is.c:>:.1eS
that belittled ani denigrated 'Bl.acks did not take place
sp:mtaneously. tfu.acherS displayed osrtain unexpla::..ned
inhibitiol1s. It was 11'/no stret:..ch. Clf the imagination to

discern that tl)e hiclden cur)":!oul'l.'l!ll of the r..istocy

teKtbooks was to praTDte the ide::,~ "' the ap:".xtlAeid

policy of the Nati<;;na1 Party~ It:~', /Jllicy is perceived
by B~hlCk.<;to be l~vi1y laden with etr.nic and racial

In ?"f.iUIISIV arxl V f'.he history textboo1cs. tl:a:d in Black

sec:a'rlary S\o::hools wer-e the 5alOO as t.hcse fc.uid in the

1J.l:Eral White priv"ate a:rxl :,.,tt£! g;~Jernment sc:::'OOols.

lbweve.'t', with the canpletely unsettled clmate in the

country, especially wt.er Shal'pevil!j·} pupils in these

forns began to ,'Sk pert:inent if arffloo questions atout
t".he Blaclt llllltblm';JS am rv.ni.>lin)s in the poli ti(",al
frarC.
infOr.!'lV?.d;:r in tJle class rcx:m:;, .bath teachers and p,Ipils
""red not roc:k the boat. ot general 'satisfacticn' in the

claSSrdCin Jby participatir.q in deJ:ates of t'.he events arx.l
issues of the t.ime" Some were rel~ to h;i.$ry
l('SSOfS, bUt the time for raising questitl'lS suc:h ~ vih..V?
bad ~ du'wnel [145].

'lhe South AfriCarI hist.9;ey leamt l:!t ,~},ack s~~~~
J /'

sclxlol pupils, underV fd the Idr.as prqv,ilXla:i by
Het'1drik V~ Pr~rj··Hihister in the 1960's·~ Who

was the arc:hltect of gram apertheid. '!he :::.~x~ity
//

of the Afr.ikaner ani the infe.t"iority of the Bl~/had to
..be ~~ l'lteci in the ~ of 't.'1e l~tter I CUlSic;ni.rg t.han
',~,..al~ric\..",,'tl.·"_ ~- ....~.;...... ..--. ~ ...._.;_ b.: .......1o.
...w J..;'i\' -",. ~J,.&..11 W,II; """'-"W'..;:,~-::-~ .:_ W.IC.L.I. . ~ w~~
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1988.. ('lbe responderrc, nCM' an
Inspector of F.ducation in Black
Schools r taught History to
Matri,cu1ation classes at I.ovada1e
High Sdlool durin;J tile 1950's].

JohannesD.u:g, october 1954.
[Article by Artbllr J. Maimane].

Personal inter:v.iew on 16 March 1988.
['Ibe int:erviewee was a history teacher
at the Orlmxio High School, Soweto,
near Jol'lannes..'"m:'g, In the 1950's to
early 1960's].

'Itrls pcdrrc is :made by" wOe in ''!he
Relationmp between RaciSti' am
Etlucation in Sc' '1\1 }O.frica'- .&i~
~'q,.Reyit;, .: Vol. 55 No. i,
February 3.985.

Personal ir;terview on 29 March 1988~
[lJhe respr.n:la'lt tatght Hi.story to
Sta:rdard a classes at Pimvil1e High
School, A~t !~tween 1959 am
1967] •

':Histocy .m Political CUlture' in
stem, F(€d).; "!be Varieties o.t History.
frgn YQlQi.re to tJ)e ~t,
Mac:aillan &: 0:>., Iarlon, 1970, p378.

Personal interview on 11 July 1988.
[Mr Mt.h.eIti.." was a Histo"y teacher of
note at Irikamana J.•igh School in the
mid-J.950's
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Personal interview on 10 November
1988. ['!be respoment was a student at
PaYiwville (n..7N Tlakula secondru:y
School), near Springs, from 1952 to
1955 in FeiOtS r to III. He
matriculated at th·:. then Kilnert:"m.
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Personal in'tP.xview on 28 ~~,w01nber
1988. ['Itte interviewee a::.;:ended
Orlando High School ~,~Ui;t=to:fI'om 1955
to 1958 in FODW5 I IV)•

Pf>...rsonal interview on 29 NoveI!l'i:er
1988. [lJ:he resr;x>ndent was a student at
the MeadcMl,mds secondary School,
Soweto, between 1959 and 196 in Forms
I to III. Slie completed matric..mation
between 1962 'md 1963 at orlando High
SChool.

SOCial studies f~ior Certificate:
Forns II and II! Eblter ani Shooter,
pietermarit~, 1957 p233.

(00) Readel:i's Digest rUY..?traW
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~, '!he Reader's Digest
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at the then Kilner'"..on High School,
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Forms! to v. He is p:rese.ntlyan
Inspector of E:1.ucatiol'1].

"

Johannesl::m'g, 16 May 1988. [Article by
Jcban de Villiers: 'Blood River, tl1e
myth that 100. to mre my'ths t - Q.lotirg
Professor Ben Liebenberq of the
tlNISA History Oepartnenti 'Ibpic:
IMyths SIl:r:I:'ourrl. Blocrl River and the
VCIN'] •

ci.rct.u.ar No. 70 of 1952, Pretoria,
datEd. 29 Deca'!i:)er 1952: AR;lend:i.x II.
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Amc:mzimtoti Higb School (then MaIrtlS
College) f near Ot.lrh:m from 195~) to
195~1.He did Forms I to V at the
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~.] M~~;w ~Qt: Hi§'t!2J;Y
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Op. cit. pp66~u7.
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Maoollan, ~Tohan:nesburg, 1987, p9.

Personal .i.nb.uview on 12 OctobEo.r 1988.
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Mariannhill st. Francis' COllege High
School" near Dl.lrmn in Forms I to V in
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Personal interview on 31 O:::tober 1988
['!he resp::nient Cf~leted high school
stOOies at ~m High School, near
..Jdlannesb.n::g in 1956].

Personal intervie:i on 16 January 1989.
[Mr Mctth:i.bedi was a student at
<harI::erston High Sohool near Nigel, in
Forns I to V fran 1.958to 1962].

Op. Cit. p396.

Pe:r:'sa1al intervier.¥ on 16 February
1989. [Mr Msi.ma.rqJ was a s;tJ.¥2'lt at
Inkamana High SdXJol fran 1962-1966 in
FontS I to \."',
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op. Cit. p362

[Verna.::ular Language] literature Books
published between 1930 to 1977,
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Map.na, 10HII:\;! The Witzieshoek
Native Reserve: 'tlescription of the
administration. iJnp. M.A. thesis,
UNISA,1970.
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CI!q)e1iative' policy, 1884·...1902. Unp.
M.A. thesis, UNISA, 1974.
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Gasa, ED: 'rhe Native Question in
Natal 1880-1893: An Inq. ±:t.y with
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Unp. M.A. thesis, UNISA, 19149

M1.1.tklIme, MM: Political Development
of KwaZulu. Unp. M.A. thesis,
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go~la'II'm'e, JS: 'Yot. cannot sever the
Ja:li' Bone from the Head#'. Unp.
M.A..disserta.tion, thfi'; Uni.v. of
Wisconsin, 1979, U.S.A. [Professor
Mohl""amel,
J.S. is presently a Professor of
history at Vista univ", Soweto
campus. He now holds a Ph. O. from
the University of Wisco?"sin].

Persooal interview on 19 March 1989.
fMr scukane attended high school at
Tlakula High School, Kwa-Themanear
spri.ngs, ir.Clt! 1~S9 to 1973 in Forms I
to V. Hep:rqctmed to the University
of the Hart.h, \-here he obtained a BSc
degree. Presently he is employed as a
~ory researcher in the p~ivate
sector].

('

\',

Persatal )~nterview on 25 March 1989.
[Mr N~~ ~<rasa student at Olangezwa
High Sch~~ \ '({waZulu, from 1970 to
1974.in Fot_/I to v. Heis presently
employed as'a Public Rela:tions Officer
in the private sector].

Personal interview on 10 February
1989. [Mr Mdakane was a history
teacher at. the Kilnerton High School,
near Pl:'etatia, from 1960 to 1969. He
is now retired) •.

Pet"SCIlalinterview on 20 Hal"en 1989.
[Mr sib.isi tatlqht history to Forms IV
and V classes at the ~9fmeyr High
School in AttGridQ~ville, near
pretc)ri.a, from 1967 to' 19"745.
Accol~ding to the respot\4ent his
l.essaw were always lively with heated
debates the 'unfair' manrit!r in which
Black political a<..'tivists wer£>being
referred to as 'agitators' and
Icollmunists'" in th~.\ media of the
time].
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(ed)~ Cp. Cite p310
Personal interview on 23 March 1989~
(Mr Ellthelezi tatJ;)ht histor.y to Fo'z.."mS
III-Vat Inkamana High School,
Vryheid, :bet--Neen 1967 am 1973. He is
present an Inspect:cr of Etlucation
un:ter the Depal."belt of Eilucation ani
OJlture, Kwa,~ulu].

r ,

Shezi, RB: )~ interview on 26
Mardl 1989 .,If '[Ur Sled atteOOed sdX'lol
at st. ~~is' P.i.gh &''ilool, .
Maria&ri"J.l1, near tutban. He did
Fb:r.msI to V frau 1969,-1973.
Presently he is a Head'naster at a High
SCb:;ol .in .JJurban] ..

Persa1al interview on 31 March 1989.
[Mr ~ 'l:au3ht history to Forms IV
tc V at the Mamelodi High ScJ:xx:>1
~l 1970-1975. He is a retired
Irrspector of I!kh:cation].

Qooted. in Hidlael Mbley, ~. Cit.
1'25.

Per.DJal inte:tview 4'.:11 4 April 1989.
[Mr '!'shats.lala was a Fb:r:m II-IV
history tead:ler at Pimville Hi~:jl
Scbx>l, Soweto, between 1910 ani
1975. Presem:l.y he is a.~ in
ooe of the ~o High Stixx)ls J.

Op. Cit. p619 [1he_sfter_rth of this
strike was,,)t;f!C depict.b;J ot ,SiIJit;S as
beirg harxi,in. 91o'V~:!with the
capitalists of' ~ Oltilllbll: of Mines.
He lost the 1924·,~"al elect:ia;l to
Hettzoq]. '

A[.p1icatica by a Bl:ack 5eccrdIuy '\
Sch::ol I~ reqtteStirg that the
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Afrikaans medium be wai.ved at his
school due co tbe diffi,cvtties which
were being expedeoCt:;"ld by the memb~rs
of staff offering Social studies C 1n
Forms I to III. '~lH~circuit:, Inspector
concerned, withQ't.tt ascertai:ni~~g what
tile nature of the problem 1ieiS, went
ahead to recommend that the
aplJlicatio"" be turnad clown.

145. Carr, EF..~ What i~ Il,i"\t'.n~. w~cmillan, London,
197'7, pe7.

____________________ m __ • _
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mE.__~G.iiUif'L~...Q~'_~~1U~N HISTORY 18 IlUQl\ S&QHUt\. ..
"' IOQL,S:

It has already
df.acusa i011 'theft,

instruction in

been indicated earU.e:r Ln thi:;,

the policy regarding the medi.um of

Black Schools, uhder the Bantu
Education Department (BED), was tt use of the
mother i...ongue in primary schoot's and both Af]!:'Lkaans

and English at the secondazy l:.:!vel.

While the prim,'lry achcc.l.s had experienced compLe't.e
implementation of the policy by 1959 [1], in
secondary schools by 1971 the BED was able merely to
refer to r great p..cogress' I.2 J being made Ln this
regard.

,The use of both Afrikaans and English as med.i.uInof
in Black. Second~ry schcoj.s had iJeen of IEleialtuition

policy since 1955. However, the lack of teachers
capable of us i.nq Afrikaans made it "ecesaary to
defer complete application of the policy. ThE':!l'968
BE~ Annual Report reflocted that only 26% of all
seCOndill:'Y schools 'Jere cdrryinq out; t~e departm.ental
pel icy cn th>:~ medium of instructton 11 in full. 'I'he
reason, accCJrcling ~.·othe 1968 BED a~ual rep~)rtt was

'\

the shortage of tead.ers proficient i'~" both official
languages
pollcy
further

[J ,.

regarding
:,:"pelt out

In tha 1972 BEDAnnual Report. the
th'~ medium of instruction was
for th~3e who might have be,:m in

any doubt previously~

H 80 ~



"The "mediUJI of insttuction in all
Secondary Clas.e~ (fro. Standard 5
to FOrJlll V) will De English and/9r
Afrikaans. " Ff.)T.' ~C'hools sItuated an
th\t hO.Etl~~s.. ! .1e decision as to
which .ediU~ {.'OL..cy \.d.:n be followed
will ,~n ek,ch case be taken by t~e
homeiand <JQve:l~'Ulenfcon e ned, ~n
consultation '~i'th the M~nIster. ofBantu Eaucat~n. For school~ u~dor
the Departaen~. ~it}f Bantu Edue(itl.ontthe fii'lal de~'ts on on the IledlUlI 0
instruction at:L the secondary S 1')1level rests w~~ the Secretar} r
Bantu Education ~,4].

anqer of Afri ,....nt.ry

questioh~ especially in
u~ies, culminated in the
.de directed at apartheid
cont.errc Lon that the eq·;a1
languages as media of

What did fLOW from the intense frustration of the
pupils over the Afrikaans
the teaching of soci

use
I.t is t.ne wri tar',
I'

of t~e official
.J_:nz.t;r:lc'C'ion contributed Significantly to the turmo'U
,_,).. ,

in black education in general ~nd, iti particular,
~f;fseted the
h1~tory taught

if Q

P/~pils had t.c
1.,,---.'

~friy.aans
f!,~chool,

role and PQsition of South African
in black secondary schools. l~e
learn history 'r:hrough the medium of \\

in the lower standards of the aeccndarv
as part of the Forms 1 to III social studies

syllabus. This was especially so after the Acting
Secretary for Bantu Education, G J ROllsseauthad
issued Circular No. 6 of 1974, .. dated 17 April

·1

1974. It was this circular, sent to all ~egianal
Directors and ci.rcut t Inspectors, 'oN'herethe
directive for all secondary school cLasses in

o

'Yllhite' regions were given in the following terms:

(a) the stat~ guo in the use of
bOth off1ciaI 1 n~aq.B,on a
50-50 l;>asis, tOl. the purPQSfI
of ).nstruction at the
secondary level will bema1ntained.
should. pr~ctica] difficultiesarise ~n giving(b)

..el -



;)
inst;ruction in half of thesubJects through the medium otone or other of the officiallanguages, ,d~p~rt.ental
approval .• ~st be obtained forany devkat~on fro. the abovedecision. Departmental
appr<:I'\Tal in such cases will be
dePf:),ldent. largely upon the
aV81.1abill.ty \ or
non-availainiity ()f teacherscomp'latent to teach t.he
par~i.,-:ular subject. through the
offl<C~l.al language concerned
[61,'

The Acting secretary's 0 ci:rcnlar had t.emper-sd the
stipulations with the proviso that. in schools where
hifficultiE.~s were (:~xperienced in implementing tria
policy, 'application requesting permission to

, \

deviate' ['1] would be ent.er ca.i.ned , The tri'gg(~r for
the 1976 Soweto Revolt may be pl aced at. th§'\Jd~'o(' of
the southern Transvaal Regional r'irector)~of Bantn

Edu,catiorl ,
of 1974,

who modified Depart!!lental Circular, No. 6
in his Regional Cir(;ul't:trNo.2 of 1974,

Schoo.i.s' [8 J. Th~ use of
jated 29 August t974.

'Unifot1U: Apprcach' to

He chose to label this as a

language me:¢Humwas spEcified thu.s:

Woodwork
Metalwork!
Art/Agricultural
science) •

and.

(a) Sl;.smgard V, f2;L:'ms I...AruJ.....li:.,
English medium: i) General Beier.ec

ii) Practical subjects
(Homecraft/Needl(,f~i:>rk I

.. \],1.,

Wiskunde (Rekenkunde )
(Mathematics)
Sosi.ale studie
(socl~lstudies).

Afrikaans meQ!um~ i)

~
II



Vernacular: Religio~s Education, Music
and Song, Physical
Ed\:.lcati()n.

i)
Ii

These subjects will be taughtfro. 1975 in the
abovementioned media ~n
standard V (and ~referabl~ 1n
~~:nda~~coXaa~lSOSC'hOOI~ 1\-IIt1
continue with these medl.a.

'rhe 50-50 basis should already be Ln operation
in Form
subject:'!'
thro~,~qh

III. Subjects
~entioned under

"~the sarn~ \medium.

which replace the
(a) Will be taught

S(~ools which ar~
n"Jt t.eaching on a 50-50 ba~ts must do so fre-
197,5 [9].

,ihen these r.aquiz'8Ilent.s were
enforced in 1975f other interested
q:roups in the schools entered the
Acen&. AMongthe$e were the school
boards in the
Pretoria-Wi twatersrand-Vslt.'eeniqing
(PWV) area, th, 20 000 stronoAfrican .Te(lchers . Association o-r
South Africa. (ATASA) and the
Association for Educational and
CUlt~al Advanceaent of Alrican
Peo Ie (ASSECA) [10.. They oined
thoCe Wfio _de apP!'11s and p17 testa
to the BED to have the aatterrecOruJidered. In a case study .. de
n' black secondary schools On the
East Rand, the cirQui t, In:s~peetorreco...nded that Afrik~ans t~ used
as medium in Social Studies.

This, however, was not in keeping with the spirit
and letter of Circular No. 6 of 1974, paragraphs
l(b) and 3 (See appendices V and VII). In similar
vein,\l a school board like other school boards in the
PWV area, pointed out the difficultie:s of complying
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with the circular on 'uniform approach to schools'
referred to above [11}. The 4riter was Head"!',aster
~t Tlaku~.a High School, Kwa Thema in 1971).., and was
perso,'ally
dev ia t.Lorr

i.nvo l.ved in the applications Eor
down by Cl~cuitwhich were turned

Inspect.ors
Regional

even hcfore being forwar'1ed to t.ha

Director. 'rhe offieials were
uncoapr omisLnq ana not
contrary opinion (12).

prepared to listen to any
A situation ~hat led to

conflict and confrontation was created and June, 16,

1976 unleashed a chain of events in which the

deconator the Afrikaans issue s quickly
forgotten (13).

The years after 1976 present~d ,'\difficult period
for teacher~ in Black secondary schools including
teachers of history; they maYf indeed, have been
particularly difficult for history teachers, for
reasons vhi ch will be argued latEu:. We shall ~
turn to the responses of the Bantu Education
Department to the June 16, 1976 Soweto uprising.
The writer contends that thE~se provided no
amelioration for the attitudes of pupils towards
some
the
also

aspects
aspects
those

of South African history. hese were

proof of

perceived not only as eurocentricl but
~ ~.pre5~nted in V the history text\'oooksas

the inherent •superiority' of whites over
south African history became the site forblacks.

this conflict in that it was being offered in the
language used by those who were regarded to be
'agents' of oppression Ln the service of th.e'hated
apartheid system among blacks. Among others were
the police, the courts and thE: administrative
structures of the Native Affairs (14]. This is
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illu.strated ,by the contention expresse~ in b£t.i~
iii~Ql"_Y;_ std ._e. by APJ' van Rensburg €~t al , I

published in 1976, that theQarrival of the Trekkers
in the interior curbed "anarchic conditions amongst
the highveld peoples" 115J. According to,the
authors, it was
that brought the

the intervention of the tr~kkers ',I
. 1\

genocide of the b.lacks to an end. )I
By 3.11 odd coincidence, these views we't:e the sam.e as
those presented by thE:!authors of fI-e:n;;ienesq_§..i.<:l_le
s.m;li~H Vorm§ 2 en_.d and Nuw!it..Ge~kie~nis.;___'yprm
ll.I1 exhaustively discussed in Chapter 2 [C Peried:
[1969-1975} IOf this research report. It is in

/?
A..&!.;,ive~_~...ft where it is :::tated that:

An attempt to give land toindividual HottentG't famiLlies was
uns\lccessful. More su(~cess was
ach1~ved by qiI~n9 land to
.issionarY soc et1es where
Hottentots coutd :settle [16].

Seen against the background of the instructions given
to the 'Commandant of the Eastern Country' - Adriaan
van Jaarsveld in.' 1780, "to wage total war upon the
Hottentots, without sheddiTJ9 innocent blood [l"/) It I

;,-questions raised by pupi'ls during South African
history lessons concerning blacks being landless and
how the trekkers acquired their herds at catrt Le were
not adequately answered [18J. The conclusion that
may be drawn from the above interpret,ation is that
the fact that '.individual Hottentot familielS' fa.iled
to look after the land, legitimises an action of
injustice committed by the trekkers using their
superior arms to seize land from the blacl~s. 'l'he
BaSothos' loss of part. of their land to the t:l:'ekkers
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3.2

in 1843 is given
Moshoeshoe of the
Governor, according
Joub~rt and J J

as the result of a treaty between
BaSotho and Napier, the Cape
to lU,ston....J.ru,:_~d_~ by C J

Britz (19J. That Moshoeshoe had
granted them grazing ground for their flocks until
they \\fereable to proceed further (20) is not
indicated. Urr.anLsat.Lonproblems are discussed by

smit at ala in their textboo~, ~ist~~tgI Stanq~rd
lQ. 'fheintroduction of the Ba~tu Ed~cation Act in
1953 is hailed by these authors as a mark of
ptogress, in that, according r.othem, it would help
to ease the uncontrolled influx of blacks into the
towns and cities of South Africa:

Progress was .ada in this regardhowever, with the Bantu Educaeion
Act of 1953 and the establishaent ofa separate De~rtaent of BantuEducat10n in 1958 [21].

It is quite ;;lear that 1~heabove interpretation,
given by the authors, regal\~dingthe Bantu Education
Act, missed the reality of the situation of black
education. From 1981 onwards, black education was
plunged int( a culture of school boycotts that
reacned J climax in 1985 vnen the schooling system
simpl.y collapsed under the sustained assaults of
students and mobilised working-class communi.ties
(22). Views such as these created problems in the
teaching of history to black secondary school pupils
after 1976.

PQS't 192§ lmFOP.JIS IN BLACK J::DUCATIQB;

It has already been indicated in thi~ research
report that the perceptions of teachers/pupils who
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offered South 1"frican history from 1954 to 1987,

vlill form the basis of our arqumerrt, The post-1976
decade in blo,.;k educati.on was used by th! BED to

spread an intertwined web of "reform', th:ttwas
viewed by teachers who caught South Africa;:! r·., story
b~tween 1977 and 1987 as heightening tne Levels of
reaction and counter-reaction by pupils on the one
hand and the BED [DET 1920] on the other. The
respondents interviewed appear in the footnotes of
this cnapcer ,

The 'reformp;' t4ere interpreted as failure on the
part of the BED and the government to address the
real causes of the uprising which had ripple effects
countrywide. The BED's 'refornls' were seen to be

focusing on the symptoms and side··stepping the root
cause.

From the writer gained therespondents, the
depressing view that the teachers we~t'esubjected to
tremendous stress. Whilst they had to take their
pupils through the South African hi!lltory syllabus
(in order to pass their ejCaminatiom,] t they were
being reminded by their pupils that the education
the teachers were espousing had no overall societal
support Points raised, struck. controversial

to the 1913 and 1936 'LandActs,
[23] •

topics relatjng
that affected the Zlilocation of land to blacks in
south Africa. These find very scantiy treatment in

"

lIj;;rtory fQl:_ std 1Q, by C ,J JoUbert, published in
1975 [24J. ThiS rang a familiar bell as that
proffered in explaining how the BaSotho lost their
land to the Trekkers referred to earlier. The role
and place of Sol Plaatje and the resi.st;mce put ue
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by the South AfrJcan Native National Congress [SANNC
which becama the African National Congress (ANt:)in
1923J on tIle Native Land Act of 10131 does not
feature at all [25]. By this and other omissions
or lack (Jf emphasis f South Afri.can history lc:::.t
credibility amongst black secondary school pupils.
Instead I it evoked ha·tred fm: th(')se who wer~ seen as
perpetrating the subordination of blacks (26J.

Among the "reforms" the BED embarked upon in its
'back-down' were those that focused On teachers as
well as on the language issue itself. Qualifiei
black te?chers had their salaries raised togetner
with key scales of other teachers of all population
;~\,groups [27J. However, black teachers were not
placed. at the same level as white teachers with
similat' qualificat;ions. Black teachers ended up
still l1\arnlng 67% of a white teacher's salary,
narrc'Wing the gap by about 10% [28}.

Relatt!d to the issue that triggered the 1976 revolt,
Minister of the BED announced on 5 July 1976the

that
left
advice
this

the cho ice of Lanquace of instruction would be

in fu'tjpre to schcol principals, acting on
from their school boards [29]. All that

move elicited was: 'the principals will try to
please their master:s in Pre'Coria. As long as thE~re
is Bantu Education, ther~~ will be unrest. Small
concessions are not solutions' [30]. The Rand
Daily Mail o~ 6
e'Xplanaticn given
of the students.

July 19'76 quoted this '15 an
by Mrs Winnie Mandela, on behalf
Another action taken in the name

of "reform' was a token 'compuls,ory education'. It
was decid(!!dby the BED that parerrcs of a chi Id who
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commenced schooling in January 1977 would sign an
underta1)~ng to keep the child at school unt.ilthe

I'completi\',n of Standard II [31]. However, without
\\the necessary mE!cilanismto enforce t:.hisruling, i:.he

'compulsory education' announcement remained a
bsmetic exercise. It never took off.
EventuallYt in yet another so-called 'reform', BED
officials who were perceived to have exacerbated the
confusion ·that had occurred i:1 the blt:lckaeoondary
schools of' the sor-enern 'l'rmsvaal Region; were
transferred. 'This re-shuffling and removal of
oEfld,als resulted in Mr Jaap C L Strydom replacing
Mr W C Ackermann as BED Regional Director ::1 the
Southern Transvaal [it later changed also to become
the Johannesburg region] [32].

The BED's 'reform' programme did not address the
recommendations of the African Teachers" Association
[ATASA], opposition MPs, the Soweto Residents'
Comm!ttee {SRC J and Soweto Action Commit·tee [SAC]
among others. Some of these recommendations were:

*' Education for all races should fall under the
Department of National Eduoation.

*' There should be commitment to equalisation of
expend iturf on education for diffenmt racc
groups.

* Teachers should be paid equal salari~s for
equa qualifications, regardless of race.

* Compulsory and free education should be
.introduced for children of all race glOUpS.

*' Black studies should be introduced in schools,
emphasising the history, heritage and
contributions of blacks in all fields in the
development of South Africa (33].
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'l'he views of black secondary school pupils on the
South African history t;;"ugi:.t; were summarised as

follows z.n the .fi~E!npiq.t."Mgil: The courses ignore
our views of

which
history and stl~SS things like

Bantustans [34J. Continued
boycotts of scnooI attendance in 197"7 and 1978f

although uneven in character [35} r compelled the

Bantu Education Department to respcmd to thl.s
unpr-ecedon+ed challenge f rom the. pupils. The BED
aut.nori ties pLa:yed what: they ccns rder'ed to b(~ their
trump card - replacing the Bantu Education Act\(36J,

\ .!by a change of nomenclature. ~his move was
supported among others by an argum~nt advanced by

the then BED Deputy Minister, Dr It.. P Treurnicht, who
was quoted as stating that the Department of
National Education would not take OVE:r the education
of blacks. Justifying his government's attitude on
separate education; he quoted Professor W Kgware,
Hector of the Uni.versity of th~ Nl,rth, a known
supporter of segregated education [37].

'The move to change the name of t.hedepartment from
Bantu Education to the Department of Education and
Training was tackled with vigour and enthusiasm by

the government. On 10 November 1'178,the draft of
the E'! ,;isaged act was published for genE!ral cvamerrc
i38].

The term Bantu was dropperi f.rom documents and
institutions early in 1978 [39], long before the
Bill was releasedr ~9r public cc,m~~:nte The Bill
provided for the L",cation and training of Africans
to replacE:.the Bantu Education Act of 1~.!?3and the

\_ I

Bantu Special Education Act of 1964 [40J. By June
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~9 I 1979,

Parliament
Act Number 90 of 1979 had gone through
and heen assented to by \ t,: state

The Bantu Education Depa~tment [BED)Presi~nt.
had boen transformed Into the Departm~mt of
Education and Trai.ning [DE'!'J •

In terms ,:.f the Act, educational pol
decided b_~' the Minister after consul t,ati.on

wou.ld be
th, or

cons i.detat.Ion proposals made by the counc lI far

Education f41]. contrary to some expectations, the
imple,(lsntation of Act No. 90 of 1979 did not end the
pupils' rejection of the schooling syst.em.
Instead, what followf?d were the 1980 school boycot.t.s
in black t.own~,~(J.ipsI as well as broader poli t.ical and
industrial unr'es't • The 'reforms' were perceived,
by teachers cffering South African history in Black
Secondary Schools, as nothing but superfic;ial
changes tbat were meant for the consumption of the

'I'he programme ofcIHtic..; of Bantu Educat:t~1r:l\\(42}.
reforms ignored the rocc-cause
and attempt.ed to paper over

of the 1976 unrest
the symptoms. The

history textbooks t:tLat were recommended in black
~\econdary schools in the post-1976 decade snowed HO

improvement in the treatment of issues that had been
highlight.ed as sensitive to blacks prior to 1976
[43}. This will be illustrated in the next
section. irhe passage of' the Act through. P:1rliament
received the following comment in th(! 1979 Annual
Report of th~ Bantu Euucation Department:

A most important matter was thepiloting of the new ACt:. through. all1tS ehases so that it can come intoeffec~ on 1 January 1980. As a
direct res1l1t o~ this, theDepartment will be . able to fulfilits functiol'lS wib:out hindrance
[44] •



l'he history t;~xtbooks introduced in blac?..: secondary
the 1976 Soweto and countrywi.de

unrest, '.vill now come under consideration.

3. 3 HIS'lQRY _ ~EXTBtl9KS .USEQ IN BLACK [H"CQIm.~~l!,;_

l.277-l.2111.

'I '~ 'l..,; • ..,JIM ..... 'fEAGli.ID!.._. Pt;~CEF.1'IQNS __Qf.._ 2UP:r.L.

~o.tr!ii M'RlCAH HISTQRY

BEACTIQ1!~Q

Aft.er the upheavals of 1976, teachars who "ffered
history at black secondary schools perceived history
textbooks pr.escribed by the Department of Bantu
Education [BE})] in t,hree c~tegol'ies dr awn from
different schools of interpreta'tion of South African
itisto:ry [45] • The first was that c.rawn froIn th"'"
liberal intF;':'pretadoll of South African history,
represented Emch authors as W M MacMillan, Eric
Walker an', C W de I<iewiet, amonq others .~46 J. In
tLe aecond C':it!::gory is that :i.nterpretation drawn
from th radical scnooj, , ~1ith :r:ep:re3entat.tves such

f.U:; Ma.~.Ln LegaGsick, Shula M:trks all,l'~ ~;tanley
Trapido, 5.'lte.c alia [47].

Finally I the third cat.egory ereerges fr01n the first
two! with a greater inclina''''i,on on the liberal
interpretation shaped by Afrikaner-Qriented
wri terf.S! ex;;n:'essinq the Afrikaner view of Sou.th
Afric~:'tn histDry to unify the 'volk.' in a common
vision of Bfi heroic past [48].

History tey.':t.oooks regarded as steeped in 't.he liberal
school of .interpretatioH., used in black secondary
schools, came t.t:~m the pen of A N Boyce [49].
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!~~f:rJ..!~E1.l_...~._.E£n;-JL.,._ I .:~ ~J!.t§1:o£y_.j;·,p.:r__J:i!;rL ...2 I 1974:;

:;~X!.sL._,i?...Q~tJ~__ _;~:="'::If.;"s.__ Em::j;_,_2! : __,,_,_..!<~ ..11i~j;Q:ry'_j;_(!J;:__~i:L,LC,!
19}11.}.

whose aut~ors were seen as radical, were prescribed

th:Lt:d. made

for 'use J..'- b l.ack Prom 1.975

scheel of interpretation.
~ln Jaursve16's

impression was published in 1970, had a n~w partnet
in C J Joulmrt's
1975 [50). The
:tnterest among teacher:::::, in blaci\", :::~e.:::ondaryscnooIs I

t.o thE! fact:. 'that standarr~ 10 examination
cauesti,om::; were pe~r(:!E?iv6:d to haw) been drawn frc:m
this te~tbQok [51].

'l'he s candard 9 "i,~rsion of this textbook w;;:,s

S! : according to t.he new core syllabus. 'l'he
cilanq€ of nononc.l.atiure in i\.ct N().aftermath the

90 of 1979 to DEl', saw i:hl:') rise ()f. hif~tory textbClO].~S

specifically meant
~andem with the

for black
r Lse of

secondary schools in
resistance to lJj,ar:::k

']~hese textbooks W~:'.L·eschooling from 1980 onwards ,
per'ce Lved, b"){t:eachers I as belonging to the cat.eqcz-y
of Afrikaner interpretation of south African
history I l'.linc-a all the respondents who offerl~d
history at black secondary schools during this
period used tl.H:~m [521.

- 93 -



Taking a point
questionnaire [See
were in agreement

by point response to the
Appendi.x I J / t.he interviewees

that,: thF.l post - 1976 'refox'msl' of
the BF~D [which became

further hardening
r(!gardi.ng
sch,ools.

fJouth African

DE'r in 1979] cont.r Lcut.ed uo
ot at.titude:s of pupils

history in black secondary
th.e

,i,\et No. 90 of 1979 mere::lly the
pace as can be dc.· -"",d from th(:~ pelrcei vad biaE

by t!L(~ h:b'.;t;o!'V text;lJ:J(fks which. fl()odt.':!d tb.C!

of
interpreta tLon of South Ai

hist.ory. In t.hc. f;arlier chapters of this t'~~::.(:;arC:!ll

.it: has been :u'9'l.wd that. the sabjc;!ct sl1ow8d thss€!
charac:ter":istics after ·t~ae :i.ntrodu::::t.1.on ofJ. B:,:lfltl.l

Education in 1954. Perhaps !~may be appropriate
here to givt>. l.auuery's vi (;')ws on the funct.i.ons' of
textbook writers"

••• t1!I .. Writers should f,;ake facts into
account ende:~vol11~ to f:amove
parti.cularist 011[1 sectarian biasL
try ,to tell th<"" truth" Qndl sel;.
themsel ves a.illl;S which are
comprehensi ve, COflstructi'1'8 andrelevant to th~ paramount. needs of
present stage l.n the developmE!nt of:mankind [53].

It can be argued that
far, rather foster a

the textbooks described so
divided conscio':lsness~

portraying the
belongil1g t:o a

d~fferent race groups as not
common nation and race of mankind.

rnsuead , many of th.e South Afr.i.erm history textbook
fallen • 'I<arrco the trap of holding to

tttEd.r opinions \yithout being aware and some are
biased and prejudiced wi thou·i.: knowi.ng it [54].



The ird..tial theme of the srcandaz'd 10 (Matrictllatlon]
South AfrIcan history Is: 1;.he_~oJ..itiQ.gl q_$VelQ_r;It11?~J:lt.

pf;__ t;t9u_t';,iL..._4.fJ:1Qa f.t;'.Q{!! .1_~t!'.Q.:::.1-.22Q, in both the standard

and higher 9r.'ade f. 551 • In a ccmparatri ve s t.udy lit
came uc li9ht t..hat. the same theme abtain*-':id in t.he

'l'ransvCl31 Education Dr~partment':2; P'ED] sout.h Afri.ean
history syllabus [56]. The exclusion of black
Lnvo tvemerrc in this theme is quite clear.

c:f'i.OE.~!ll.an si;.::rtE; unequivocally thQt:

On, 31 May 1910, South Africa wasuDl.ted" There were two obviouscandidates for the premiership:
General Louisl Botha from Transvaaland Ml::' John X Merriman of the Cape
[57].

The two parties from which the cand i.daees wert~ drawn
the South African Part.y [Lou.i.s

Bctha J and the UfI.lonists or Labour Party [S" X
Merriman J •

Whilst, it was
South Africa,
activities at

crys~al clear that blacks existed in
c~heir participation in the politj~al
1910 was not on the agenda of the

white paz-t.Lc i.parrt.s , The Labour Party emerged vrit:h
a manifesto which advocated severe discriminaticlrl
agiinst
described

non-whites [blacks, c;Qloured and indians]
in senim.:. History _..fm;_ South J>.t:rican

This Party was maL.,ly conc~rnedwith the interests of' the sk1l1ed
white artisan """" .. the party'sprogramme of pri:nc:iples demanaedthCilt:.the mi.gration of blacks to
\_,f)1l. te areas sn.ould be dl.scouraged byo~ferin9 all black people the
opport~unity of development in
separC:ll't.ereserves [58I.



rrhe Labour Party's concern, as portrayed an ~.\,he

;~l'five quotation t n>.i.nforced the st,ereotypes of
aubjuqat.Lon of blacks under the cloak of sepal~ate
deve l.opment; •

The at:titudes developed in white s+andard 10 pupils I

taKen 'through Etf2njoL __.Hi§.:kQx.xt...:;;' concern 'wi th t.he

\nterest::s of the sk.il1ed white art,i.scm r I are apt.Ly

summarised by Chisholm:

Sou-th African history textbooJ~sare
goldmines for thos12 interest~~d in
flow the, status q~'" is legi tjLmcLtedthrough l.deology [5 ] ..

consequerrt Iy, the role {)f blacks jLnthe political
development in South Africa is so scantily treated
tha·t the history of this per'Lod is; seen I in the
words of the responden~~s as:

a vehicle of showing howdOlDilrlant
minori ty atti't\ldes, finding
expreSSl.on l.n certain
interpretat:j.ons and phrasecilogy, canbe resP9nsl.ble for the creatl.on of
those attitudes whichcharact,erh~e,
underpin and sus'cain the stat.us ciuO
[60] •

This view
analysis of
Hi.story" :

F

suppoz-ced
A Van

by Phyllis Lewsen in !1\er
J'aarsveld I s "New....ill.!Jstr~.teg

is

Notwithstanding the great furore' raise.d by blacks
against the exc Ius i.on of voting rights for blacks in
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the envisaged
'~esist;anGe by

'Unien', nothing came of it. The
blac1(s culminated in a South African

Native convention, tha.t convened in Bloemfontein
from 24 to 26 March 1909 [62].

However i thI':3:::e was no iuiication that blacks would
be offered the opportunity of deliberating wit,h
rep:r'esentatives from the white governments in the
four provinces. 'l'heWhite National 'onverrti.on\i,rent
ahead \oli th

despite the
a 'united' South Africa

lCJUd vcices of black :?rotest. 'The
conveneton was concezne-t w:L th Boer and sriton as
exprE!ssed by Van Jaarsveld:

the confli.ct betwae:11 B:,er andBriton which so ofte:n ar03e in the
past I would. disappear in a .unfon,Such a sol~d state would un~te thetwo white l~nquage groups into a newnation and end tfie old conflictbetween Boet and Briton [63].

black man's struggles and
and

achievements
referred to

were
as arelegated

problem
into non-events,

history
label

t.husthe. \pzohl.em of the Bantu'.
textbooks listed under footnote

In the
52, this

is the~ norm. pu~ils in black secondary
designation as deroga·tory"

a complete disregard for the
'ro black pupils I south

regarded as biased and

schools perceived this
humiliating and having
aspirations of blacks.
African hi.st,ory was
prt:!judice.d aqa.i.nst; blacks, portraying politlcal
immaturit.t: where black participation and involvement
";\rereconcerned (64]. What lemerges from this debate
i::: that the theme 'political development' in south
African history reveals two sides of the same
coin. To WI", te pupils I it is what Peter I<allaway



calls 'indoctrination
pupils If indoctr:i. nat i.on
Kallaway's explanation
are exposed to uhat

by commission I, and to blac.:}:

by omission" [65]. Placing
in perspective, black pupils

the writer has labelled as
eurccerrcrIc and ;.Jhite Afrikam::!r dominated textbooks
in history. '.£'he interpretations in these books
have been allowed to go unchallenged, until the
pupils themselves staJ:.'ted. ques t.Loni.nq the contents
as a result of the political upheavaL in the
country. Prom the reactions 'Che respondents, no

of '!e teachers wasapparent
made to
It is

attempt., on
chai.lengQ

thp writerJ's
, beliefs nationally.

that pupils at hlackv'lew
secondary

omission' •
schools were l?eing '\indoctrinc.ted bj'

contrary to this, white pupils,
especially of Afrika.ner extraction, carne into
contact with the h:ist.ol'Y textbooks frl")nt an
environment of beliefs ,::;lol3ed to rational debate.
'1'0 them the superic)rity of': white to blacks was

indisputable and the. inferie,rity of the blacks was
part of creation. This be,U,ef is suppor ced by the
finding of .Jacklyn Cock in a sample survey which
revealed that 68% of the wh.ite responclents believed
that blacks were genE!rally inferio:r: to whites in
their personal qualities [66]. Professor Herbert
Vilakazi also, an artic:le entitled "Academi.c
Freedom Must tin .?clusi veil I refers to this
t;Jeneral inferiority bf:liei: ~ites have about blacks:

Alm.ost.all "'hitas. in 5c:uth Africaand 1n thE! Un1ted states were
ccmditioned from. childhood to take
it for granted t,hatthe intel.lectual
capacities of blacks are doubtfu.l
[67] •

Basic in this posturin9' of 'indoctrination by



commissio~1 regarding
of standards 9 and
'l'ransvaal Education

white pupils, is the content
10 history ~yllabi of tne

Department [TED] schools. The
intention, in the ';.:riter' s
pupils th:'lt the

view,
act.Lons

is
of

to make t.ht.~

the whIte

belief [68 J '
o:r1d nothing should siln}r~~ that

However, among blacks,
omission' lost ground to

Afcikaners are tr

'indoctrination
cha l.l€!1ges made by black:; 1;,0 the absence of bLack
contributions to 'the dev€!lopLant of South Afri(:Q, as
portrayed in thf~ hLstory textbooks on South African
history. A body known as ~~~ National Education
Crisis "'ommittee [NECC], came to life after the 1985

crisis in black schools. Among its activities was
the development and dissemination of the conception
of a 'People's Education' [With implications of a
socialict vision for a reconstructed syste~] [69].

People's oducat.Ion presents a programme fer an
.~lterI~ative education to chaLl enqe the r:.liling
LdeoLcqy of the' apar-t.hei.d policy. South Afri<:an
~istcll:y I in particul,.ar I contains the ' {ths I which
need to be exploded as they depict:. Afrikaner whites
as 'shining angels of light' and the native peoples
of south Africa and eleewhere in the world, as
t'ignorant and uncivilised' [70). It is the
\fontention of this study that scutt, African history,
Ibontained it, the textbooks used in black Becondary

j/
/ sohoot.s , maxes blacks not to feel as being part.of
the r' co...mtry. This can be restored by
acknowledging contributions made by bf.acxstowards
the 21cpme\lt. of South Africa. Through this, a
truly distinct.i ve , balanced and il1uigenous viewpoint
can be developed by most peoples of South Africa, to



form 'a new South Afri.ca' [71]. In tnl, next
chapter, this argument will be eTaborated on to

I:)

bring about suggestioL tel chance the patte.rn
followed in <lexttJooks on south African history.

One issue related to t:he theme discussed above is
raised by the post First World War independence
depunat.Lons to Paris in 1919. 'rhe of fi cLaL
deputation of Louis Botha and ,Jan bnmt.s had
travelled to Versailles to sign the Peace 'I'reaty.
General J B M Hertzog [together with D F Malan and N
C Havenqa) led the second but unofficial deputation
of nine members. r..rhe third deputation, also
uncf f Lc.iaL, came from th~ soueh African Native
National Congress [SAl-me, later to become the
African National congress (ANCJ in 1923] (72). 'Not
much is said about this deputation, which was led by
Sol. Plaatje [the other members were J T'iGumede, L T
Mvabaza, R V Selope-Thex~a and the Rev H R Ngcayiya]

I .

I73] • In Active ~~I its fatt)) is: summed up in
four words: Ti'l~y got no hearing [74]. Later,

I.

under the speciaJ. heading: 'Political, Social and
conszdtutional Development of the Non-White' I in the
same history textbook, this theme is givt::;n attention
as flbllows:

A deputation of the ANC alsQ leftfor Versailles at the same tl.e toin~tst on ~ change in Sou~h.Afr1c~'s
racfal pol1CY. Th.e SrI tl.sh PrUleMin ster refused the requests ofboth deputations, :inthe case of thelatt~r on tQe ground Qfnon·"'l.nterferencE! an tn.e domes·tl.caffairs of another country [75].

~_,~i.Q.L ....Jlist.Q.t:.:i authors make no melr'ltion of this
event in the ma.111chapter [f,] which discusses \ the



political development of SQuth Africa:
1910-1939'. Instead, the event is relegated to
chapter 9, under the heading: Political, social and
economic develop,,(ent of the Black, Indian and
Coloured groups, in seven lines, the first threef read thus:

~~ The result was that toe ABC, like
'-:::::::~)the former Boer republl.cs I sent a

// freedom deputat,ion to Versailles
(/ [761-

II
II Africa, without

into the web

In ten pages, issues affecting Blacks are handled,
ranging from political awakening and consciousness
during th..::19th cerrcury, t.'."e South African Native
Convention in 1909, t.he South African Nati'v
National congress [SANNC], the 1913 Native Land Act,
the Industrial and f,'OmmercialWorkers' Union [leU],
Black Polh~y and Administration, Racial Segregation,
to separate developme:nt and homelands, and Black

It Ls the writer~l's contention that the
discussion of the political development of South

weaving the emergence of.the ANC
of political development, is a

de1iberat.e effort to indoctrinate pupils by both
I',pupils at the secondary

education.

o~ission and commission.
achoo l, level should be made aware of the efforts of
the ANC [then the SANNC] from its first delegation
of May 1914 which proceeded t(.) r;ngland to protest
against t.he 1913 I~and Act [the delegation was led by

J L Dube, with Sol Plaatje, T M Mapikela, Saul Msane
and W Rubusana ~s members].

The Act was the forerunner of 'territorial
separation or segregation', for its centra]
provision was:

- 101 -
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to ~:""'.prive Afrg:,aJ]s of the right toacqu1te land outside their ex~stingareas of occupation I77 ] •

Al though Boyce [t:Yr!.2WL ang SQJJ.th...;Af.ti_~g..rj:_2.;.. _ _A

1:U/?tQry.__ fQt: $..t.Q~] does not discuss th,,,; ANC

resist.ance
that it was
cheai,?ly as
by putting
with Blacks
for labour

to the 1913 Land Act, he does point. out
subtle determination to. secure labour as
possible (78J. This was to be ach.leved
an end to the pr?l.::tice of sh:~re-farming
and not paying more than was necessary
(79]. In Act:iye Hi§tQl:Y_~......J.Q (Val:

Rens! l,rg and Schoeman] , resistance by the SANNC is
hinted and is handled with ve-:::ylittle depth and
insight [80J according tp::)J:he wri.t.er. 'C J Joubert,
in !f,istory fQL St,d 1,&" does not; refer to the 191.3
Land 'ct I and History i.n._.f&.tlQnStd l(},[Grobler et
al} states that:
\1

,due to fierce opposition fro. Blacks, who
felt that tbere was no't enough land, and
Whites wbo thought the Blacks were getting
too \:\ lIUch land, tll~ lI&tter was eventually
abandOl'led [8i J •

R~spondents underlined the fact tnat South African
history does not reflect the black pOlit\ea1
development and s::truggle in the textbooks used .i~\

black secondary schools. It is further claimed
that the perceptions of black pupils could be summed
up as placing Blacks in oblivion, and when they
raised their heads through the SANNC [later the
ANd), Pan African Congress (PAC] among others, these
were declared terrorist organisations, perpetrating
and perpetuating violence {82]. This, among other
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factors, demoti.vated both te91chers and pupils in the
() C)study of South African history.

A theme, closely associated (,to the one discussed
above, constituting ramifications in the Standard 10
South African history syllabus, is the discovery of
diamonds and gold, its effects and subsequently the
phenomenon~of urbanisation.

As backgrOl.iild I in 'tEl standard 9 history texthooks t

the consequendes of the discovery of diamonds are
ngiven a$ follows:

(" '

* As i!l result of. the t.r 'de in
firearms and a.. un~t10n~ a large
mlllber of the tribal Bantu' bd:-:amearlJed, whicb pose.d a threat t9 thewhite ,community.. When the Br1tishZ!I'uthor1ties att:e~Pted to disara the
Basuto (l.n J/ 80, the latter
revolted. " 1 e Sekukuni revolt
o.gainst the. Trr~nsva3.l i.~ 1876 was
lllr2ely due tQ/ the' al."lll1ngof the
8~~yu on t,he dY)lIOnd fiald.s:>'[831.
Thousan1.s of I black labourers who
streaJl(.Q to the digqings and tOllffls
lost theJ.r tribal orientation in
their urbanised l1fe. Thi.shad a
disastrous effect 0 on tribal .orals
Q~ _. .CUfiJto~. Southey opened thet~ in firearms to the Blacks, andsood~,400 000 were (lrmed .~.... This
constituted a SeriOUS threat to theWbltes and resu ted in permanent;,tensions [84].. ..

Thousands of bla~k people also
flOCked

i
to the diqg1ngs. Here theyc._ nto contact with westernCiVilisaIion and soon becamedetr bal sed. . Thev also ~naqed tobUt firearllS ~lleg~U'r wh.ich were1a er sold. in t;~e r hOllel.ands~

Th s soon created II it t'.hreat to theWh tea [85]. !

'J\

BlJntu flocked i(\:1 ) 'housands to the
dlawond fields\' Uin se~rch 9f
eaploya(tn~{ forithery ~ere fin~lnq 1tin~ie~Sln""f",y d ff eure to .a1l::6. aliv nq if .the reserve$ as a resultof tfie disraption of trIbal life andeconoaI. Many wer~ attracted to
t. he II nes beCiUiSe th"";t:hoped to b\lYquns anti 1 quor t:rOJl certain
unscrupulous Wh~es [86].

*

...

•
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The first thr'ee extracts all stress thG \thl:eat. ,
posed to
perspective

,Whites, that is written
which sees armed Blacks 5<$ threaten.ing

f;:;-.- _.__,.. ~

Whereas in the fourth and ~
,extract t the hi~'StoricQ.l fact of migrant labour is

stdted and given acceptable interpretation. o, It, ""'as'
during thia period that Blacks lost the struggle f&r

white power.

land and w.i.t.h it aubs Lst.errce farming. In th~ two
colonies [Ca9p. and Natal] as well as the ~:JO Boer
terr i tor ies [['Jange Free State and the South AIr ican
RetJublic) Blacks had to pay taxes using money [Hut
tax I poll tax one pound or about tW(.l Rand -
every man
impressions

over" 18 years of age] [87 J. The
of pupiLs percei ved by the teachen~

that ontact w!~h foreign culture, left
I

so b ~ft Of stability that their live~
(88). 'was

the Bl?3(::ks
were affected. Based .on this premise, it can be

\~

inferred that t.he tri:ba1 cuscons ' of ')~heHI acks
have to 'stabilise LD";G\ :l1n)~.:tgh all time. \. Blacks

\\

unlike other members}!of II the human race, should have
bee~ insulated against acculturation.. As this is a

;~/<

natural phenomenon, curbing it. should arouse t;me's
curiosity. In the context of this argl.lment, the
proponents of Blacks being tied to tribal customs

I

have a hidden agenda. It fs tht! contention of the
writer that control, manipulation and subjugation of
Blacks i.:; intended bYj)having them shackled to sorne
of the tribal cus coms that perpetuat.e ignorance,

divisiveness of ~~hnic
~><1'
\ \
\ ',;

;-.-)/'\~.\

superstition
mobilisation.

and the

A corollary to th.e discovery of diamoflds in 1867,
was t6e discovery(~f gold in 1886 and th~ subsequent
Qevelopment of the mining and ,$econdary;industries,
Ii

\ '
.Ci
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especially after the (ormation of Union in 1910.
o \)

The portrayal of bl.ack forebE~ars is that of people
who were attracted to the ~iamo~d and gold fields by
pu;ari.l.e reasons ( p. ') ~"" The accourrt s given by t-h"i:1

respondents convey the ir.tpre~sionthctt .Blacks would
'"havei;~1been better off by r-emai.n ing'>"dl,ti the designcrted

sf!paJ~'te reserves. This would hqt;Je sa'.'ed them t;.,hl

)ss of ~tability referred ~o earlier. Ho~p.ver,
the current debate cn the issues ~f 'PeaD:~ls
History', 'Write your own History'c' and 'What: is
History? ( [a new appr-iach to history} (90],
indicates that such a step woul( ~ve delayed Blacks~
even '')nger from ente:ri 1 the Soutq. Afrl dn

eco[:'pmy.
stake in
schooling'
themselves

It would have also der ived them Of"8
it, as w~;ll as the 'disadvantaged

by which they ave stc;;civing(0 pole-vault
Irrco the socio-economic. and political

life of South Africa.~· It can be argued that, in
these circumstances, 131acks WQuld have vLrcueLl y

°r~mained
consigne,r."1
wood and.

'foreigners' in tL(~ircountry 01 birth I and
them to the role of perpetual hewers of
drawers of ....~ate:r.in the'iwider commu: ity of

south Africa.

Allied t.o the-',
gold] in
This
development
industries.

discovery of minerals [diamonds and
Afi'ic~1' from 1910 is urbanisation.
.~as the inevitable outcome of the
the mining ?lnd manufacturing

South African urbanisation in history textbooks used
in Black secondary schools is ., presented as '(1

dichotomy that underpi~s the separation of races -
Le. 'White' fr£~~\'Black~l. 'rhe impression ~reated

\J
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by thi~ treatm~nt emphasi~es the perception of black
pupils tha~ issues in South Afric&n history promote
thE\.. ·)lit:ical ideology of "Apa r che id ' of the

(NA.tion.al Party ['.n!. Whilst. B,l .cks were at.t.r a ·t~;d
tram rural pover t.y and tribal pro-ccction by tho

fasci.nation of the city, Whi
acccr d !rig

the 'I

to tl ~ hi scory t.exrbooks I were compe 11ad

issitudes that afflicted them. This
the pro~lem kn~wn as 'Poor WMitism'.

dS 3.11,:; ",~ ·the isolation of YOlU1g ooLon.iaI s,)ciet.y
in outposts; and thus lacked r:ducatj ona 1

sophisticated econom
to cope with ~he more

cond l tions ol;'ought: t)'1 the
facilities~ inability

-~,::

c

,'\

discovery of diamonds and gold. Bec;ause of

isolation; tney rema i.ned ignorant. of nev
aq r i.cu Lcur-aI met.:10aS, techniques and monatiary
d~velopments [92J. To Joubert, white migr~tion
into urba'Yl i':\rea~ was ..·.caused, among others I by t.he
rinderpest of ' 11396, whi ci) f.~ined :'f,::-trmersI the
sri tish ~scor-ched earth I tactics of the Anglo-lJOf.n'

War In whi~h Afrikaner farmers lONt R140 million,
the traditional At.rikane~ syst.em of d i-v ;Lng the
farm among ~urviving SO~S, whicb' di~inished the
sizes of t arrn~' [9~] • In contrast, when Joubert.
treats black 'J\\lgi·atlon to the c tt ies I he r~itee wni.t.e
settie~'leiit in th..~ interior "" south Africa as a de.Js
ex machina ~o stov the self-destructibn of BlaCks:

White s""ttlell&i')t in the interior ofSouth Africa .event~ally br{)uqht
peace and order e : . the Gunst.ant
tribal war$ among black c::ameto anend and with this the loSs of life
attendant on $\1ch wars • • • • 'rneblack populatlon increased ap~ce
l' • • • . As the. black population
l.ncrease(}.l<> tl'e r~t'4e:-i"Vesev.antu~ll Vbctcame ~oo small to support" itt 9q j ,

/1
\}

Ii
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:.)

In ~e..ni.Q.L._Ji.hl<2n:S_.~_fQl,:__S.QjJ_1jJ""~,f'ti_g_g_o_~.oj.s,L~
J..Q I Whites are said co hav€: migrated to the urban
areas main l-y as a r,esult of inadequate adapc ion to
moder-n aconorai.c cond i t,;1:.bns by a section 0': t.he

Afrikaans popvl'ltion f95}. On the ot.her side of
the cain I the s.t.opp inq of tribal var s amonq the
Blac~s. contributed to a population ex[ oslan, WhlCh
led t.o the un~erdeveloped homelands ce as i.nq to of fer':;;-n
them sufficient Li.veLihood
Blacks gained momentum [96].

the urbanisation of

The crqx here fs t~e portrayal of Blacks ps an
urlw'lnted and unnf':·>?ssary sel-tor of society the

ir:du~~trial deveLopment; of South Afr Lca, The

contradictory element in sDuth African history
text.bo(;ks is the hand l Lnq of h;SU€:5 that concer-n the

divide, Seen throuqh
Whites

Van
scbceman r '5 int€c'pretation I are

R(:msburg &

'lepicted as
~iswE:)e:r:~
city ['971,

stabilisi.ng
contributing
among the

...ending up

yet on tbe
q • •by wlnnlng a place In the

other hand Blacks lust the
factors of their tribal society by
to urbanisation. This development

'Bantu' was U!1weJcome to the National
(i

Party government. The policy of separate
,1)

development. based on et.lm ic urd ts was introduc;E::d
for~

It a~tempts ~o stop th!~ proces$ of
denat.1,ona1.1satJ.on.. The urbanlt.'led
black is regarded, as a te~rary
sojourner an a wh1te area. He t1t'.~
no political riqhts hele {alii the
whi te has no polJ.tl.cal r ghts l.n t.h~
blar;k st.:'J:tesJ!' The Homelands
Citl,2)l".mship Act of 1970 allows the
Ill:ht(lnj.sed .blac.k man t9 Er )rcise· his
polltl.cal r ghts in hl.s sta1:e, even
though hI:' 1S settled ir. e wh.l.te area
of S()l,t(; l' cLca [98J.

... !O 1 -.



'I'o pupils learning South African history I the above
c:

extract lacks sensitivity and judgement as it
justifies an Ldeo'l.oqi.ca I stance of che Afrikaner
view of the history of South Afric~ (99].

A bizarre picture is painted in e.,g!:;,.,:l.y:§: II.L?.t52.:r~.L__::;t;g
of ir.ti ti ve d'tiellings made of wood, sacx.l.nq and.

corrugated Lron , conditions which br ed vice fInd all
social e-,LIs ~ communf.et.s ere f<:l:st to expLo i t; these

.:.:ondi-t:.i~s rot' stirring up ill-feeling against
To rescue the Blacks from these~iiti tes [1~wI.

'evil.'.)', the state under-cook to pass acts, among
whi c11 ar e e

ifJ

the Group Areas A6t of 195:):s~parat.ing black towns from w'hite
\:c)wns.
th'2 Resettleme.nt of Bantu Act of
1954: authcric':ng relocation of
Blacks [without their consent].
the Locations .;n the Sky Act of1955: limiting the n~mber of blackservants who could live on thepremises of Whites.
the B"!l'lt1.1 Laws Amendment .Act of
1964: extending ir 'ux vontral
beyond the urban ar~cL to LncLudeperl-urban districts.
the Community C~~:Il,.:mcU.sAct of 1977:
empowered the Mlnister to establish
a 90mmU{lity council :fgr any urbanre,l:ildentlalarea ,

"

'l'ro.e curr~nt debate on South Africatl history
textboc:ks suppor-t.s the writ.erl's content.ion that the
superiorit.y of Whites is assumed, Whites, pupils
are cauqnt., brouqht; peace and an end to tribal wars

'rhe discussions on apc.\rtheid impI ies
t.rrrouqhcu ,: ~;hat the system is \ separate but equal'

I

r 101 ] . In the final analysis, according to this'
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argument,), Blacks have no cause to complain.

<:

However I the writer contends that ,'; for both raci a1
go, IpS whi tes and Blacks - urban.Lsati ion brought.
unt.o l d labour pxob l ems ,

'I'o help the Lmpover fahed Whites in the urban areas;
Genet'al He::;::tzog's Pact gDvernment introduced a
'civilised labour policy', aFter
19~4 [102]. According to this
pr ot.ecned from cornpeti nq 1;>;' th

it came to power in
policy, Whites were
Blacks to ensure a

'civilised' standard of
1928, Bl"lcks, Coloureds

living for
and Asians

Whites. By
on the Soutb.

African Raihv-ays were rf?placed by 16 000 unsk i lied
tas and Coloureds against cOTnpetH:;ion from Blacks

and the Indians [103]. In contrast to the
protection extended to the whiteSt the Blacks were,
according to thl~ perceptions of the responJ.ents,
bei ng C suppr'esued under the titIe ~ 'Protection of
Black Workers' in: the Bantu Labour [Settlement of
Disputes] Act o~ 1953: creating regional committees

-~

for people who were not; permitt:ed to establisl". trade
unions. Its amendmerre in 1973 provided what

o,Joubertdescr Loes as:

Better co.. unica-r.,ion betweene.p.,ayer and black f'l.ploye4.~[104].

It is the writer's argumert't that, the protection
afforded to the Whites plac~d them at an advantag~
over the Blach.s. with black secondary :":00001
pupils beinq influenced by the medi.a and Blacks
involved in the labour,' disputes in till;? country, the
hist;.ory Lessone on this issue made t.h{~ll'all the more
aware ot pret'(,!t;";E'ntio.l treatm(ll".t: the Wr1i tes

- )09 -



.t()ived. As a consequence, their acceptance of
t;;cuth Africa.n history declined to a level of doubt
and lat-er to challenge tne jl.l.stif labi.1ity of the
historical facts. Labour statistics of the decade
1972 co 1381 seem to support th(!v:"'ewthat vJhites

rece5ved preferen~ial treatment [TABLE I).

In its maLn thrust, this res~;,!rch r-epor t; seeks to
exansi ne the presentath:m of South African history to
hlack secondar.} school pupils dqring the period
aiter thr:-'!:ini'toduction of Bantu Educatif.)n for Blacks.,

In south Af~ica, i.e. from 1954 up to 1987. In tho
proc~;.sfS, the cont.ri.mrt i.cn of Blacks to t.he
,~·:.el()pment of .,mth Africa, Irrcerpreced in the

f)istory textt'ooks used. in Bld::~ksecondary s ~h(;ols1

comes under focus.
'!;he

The i.rviustrial act1.vL Les in

White
country deserve atrt.ent.Lon as they r<;:late ,'.J both

and B}.~'lck members ,Jf the South Afr ican
"

Whilst Blacks nave been 0'~PQsed to
their contact

society.
capita~.is'l:, exchange relations since
with Wi"ites their place of op1~ration has been

\ I

deliberat\,e:.y dasIqned to be below that of Whites ...
iii \. • • ....thus "f!Ial.t\i:;&.J ..n~n9' the ~nfer~or;:.

, , \:\
portraying 'r.:tu..~ superiority of Whites. Mining and
quarrying! manufacturing and govern ..ient; services are
activities that may be regarded as symbols of b9th
development and llrbanisation 0 In south Africa"
t~.ese symbols indIcate how discrimination found i:"!
textbooks on sout.h African history is further
supported by the eraployment in this supposed

i.mage of Blacks and.

j,ndustrialised country.
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~'"JIPtQ~.,,__SALABIES AHD WAGES;
l.tU9-1981 [lQ5}
MUIUIG...A:tID QUABBXIB7 (SlllAri§s and Wagea RIQQQ.l.

[§Qurce; _._.._.~...Af.rlm._,~~?;:al_~
~i~§.L.___.l.2n )

Year ~{h5.tes Salaries &
Employed

Blacks Salari1';~s
ENployed

1972 52 752 238 562 5,~,5 165 147 644

1!:75 63 249 >182 532 568 100 504 851

1978 67 438 679 095 588 201 832 218
0

c;:

1961 77 209 1140 642 639 888 1,627 741

1972 258 061 1111 378

1975 287 900 1765 561

1978 301 600 2529 212

1931. :'22 5eO 4386 540

~til

614 382 448 687

722 700 923 498

723 500 14 ~.S~'i:)

Y~Ol 200 ;~6G j lJT5



1972 279 793 :$

1978 '329 32 2069 6?B

In 19'12, m;ninq
whites, who formed "'J t cf the t:oti'fl 6[.1"91

and Black employees. However I the Wili.t.HS ""arned
66,1% of the total earnings. Manutactu:t':1r:q

employed 29,5% Whit.es of the total labour ror-cc ,
This small per.:;ent.age ear:'"
tc~tal sa13ries and wages t.r

a huge 71/;~:', the
In ~;;vernment

and services there were 58,2% of the total latcur
force I who earned only 18~4~;of the total Lm.lar
paid in J. 97.2•

* In 1981, m:nir,', and quarrying employed 10 I 7% of' thE!

tctal 171 0':7.

Their earnings were 41,2% of the total. which was
17,6% lower thEUi that of E',j.at~ks.

to t;k~ borne in mind that
71,3% of the total labour force in th
f.!anufactur:i.ng acccur.ced tOl. ~~8,(;'%;

total, who earned 62,?~ of the total sala 8S. Tn
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the Government and services sector, Whites employed
comprised 41/1~t:of the t.otal employed. H(')weve!',
their earnings were 72,3% of the total in this
sector. In context I ~rable 1 supports the! argument
that Wh;1.tes received protection from the National
'i.!rty government. 'rtds protection enabled them to
mter into employment closed to Blacks - thus th;~
competition
deliberately
i.naccess~ble

for a place
desigi~!':;'d

hU.t:'dles.

in the urban areas was
to present Blacks TJtlit,h

The dice was loaded against
their ::tdvancement. H.;nce, their
.cont,r ibuted, among ()ther factors I to the squo Dr and
overc'rowding of black urban townships.

'I'h~J respondents interviewed corronorat.ed the J:Lew
tl.nt most of che sections of South African history
Qffen~d at Black secondary schools reflect an
essentially 'whi.te' perspective of th.e history of
t'ne courvt.ry with a strong emphasis on historical
devEllopment G1.lpposedly effected or precipitated by

'Whites' r j06 I-

The theme on separate developrnen't does not only
evoke

deba ~.es

ernoti ve reaction amongst bl,'\ck secondary
pu~ilsf but is also an issue i~ the current
through the med;l~ and the politic:~~ -:
of Bl.acks in South Africa. Beyers <~raude

school

attitude.$
put it follm,,·s in an article on 'Building a l'ler,]

South Afri(;tp./:

The Afr.ik~ners, ,wQen theY. dreamedabout tbe1r pol.l.tJ.caJ.future, usedthe ~b.rase '\',Talks Df.;mol.~,:rasie'[people s democracy].. ThIS sameconcept has to" be enlarged toinclua.e all South Africans - ,andthus in tur.n woul~ i.ply that, 1U afuture SoU't.h Afrl.ca., 't.h~ present.
homelands [~Katlonal St.~ates'1 as
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well as the so-called independentstates would even.tuallY disappearanc;t be re-incQrporaten into aunItary South Afr~ca [107].

Political awakening of Blacks is also coupled with
the factor of ethnic nationalities in t.he :black
context. This view emanates from AfrH;aner
oriented history tf~xtbook writers, and accords \-iit;h

Peter Geyl's argument: that~

History cannot. 'be conceived, and it
cannot; be wri tten at' communicat~d~except from a po1nt of v~eucond~tioned by the circumstances otth~ historian [108].

Ji.CG] ai.ming the introduction of the Bantu Eduqation
,I,

Act in 1954 t the textbo.")oks use statistics to prove
that I during the period 1954 t.o 1971, the achoo l
enrolment soared from 869 000 to 3 million pupils.
Higher education vias promoted by the est~blishment
of tht'"ee purely black 'University colleges, which
aChieved full university status in 1970 [109J. In
subsearice , according to the histnry textbooks used
in Bla(.::k seeondary achoo'l.s , ;;separateness is equated
wi th 'development' • It.ca~\ i:ie argued that separate
institutions or amend ties I cannot be equal. It
does not take a genius to prove 'this. A sample
comparison of facilities in black and ,.;hite
matriculation schools will reveal that what goes by

the label of 'Library I in a black school cannot even
bE~gi.n.to stand beside a library in .~ white primary
SJ:,\hool catering for a modest suburb community.
Comparisons are odious. However, trying to equate



separacenest wi th deve Iopment; reduced to the
ri.diculous when the estimated per capita spending by
the state during 1982/83 on pupils 1::') examined.
Funds for the differerft race groups were allocated
as reflected in Table II:

TABLE ..lI; gn· C~ITA SPEt{PING.EORDIlFEREU'!' MCIAI.!
GROUPS; 19!1~/U,[110]

-,~,-.---_._--, ,----~---.-.-~---,
RACE GROUP ENROLMENT

PER GROUP

""""'--~'---.
White 986 2'76

Indian 223 '745

Coloured 766 179
African 5303 542fBlacks in
Whi te .ArIClaf; &non-independenthomelands]

EXPENDITURE[R]rlncludinqCapital]
EXPENDITURE
[RlfExcludinqCapital]
--"'---'"-

1 385,00
871,87
593,37
192,34

1 211,00
711,16
497,59
146,44

It can be
enrolments
higher than

discerned from Table II that Black pupil
at Black sChools during 1982/83 were

those of the first three combined. In
actual figures:
were 1. 976 ;; e aq:'t.i.nst',

Indian and Coloured pupils
5 303 542 Black pupils.

g ';,!,'; of the Black IsWhilst
,'.

,.81 {J "-,'~enrolled
expenditu~'e
oxper» ~,'~d ,or d.

writer":,
schools
~njoyed by White schools.

of t.ha

that



the Bantu Education Act was a boon to Blacks holds
no wat,er.
presentation histoL'ical facts, Joubert has
attempted
domination

to
of

perpetuate the
Blacks by

phi Losopn;
the National

of the

government.

At the forming of Union in 19iO, the main problem of
th(a vlhite Nat anal converre lcn was the 'Native
Prcblem'~ among :many :miner onp.s. R.e"{"2rence to

those aspaccs omitt:ed by t.he convention from its
agenda has
following
National

been made in this discussion.
portrayal
Party to

cf Dr D .FMalan [who led the
victory in the ;''948 general
Act:ive History std 10:elec~ion] is found in

Today, South Africa belongs to usol}c~ more.. For the fl.rsttimeSl.nce Union, south Afrie~ is ourown. May God grant l.t w~ll always
be so [11J. ] • -

Wba'\; can be drawn from this interpretation is the
eltclusiTJeness of all other racial grovps - thus the
p~<)mot::i.t;nand furtherance of. the myth of whit.e
Afrikane:t divine assistance. The 'solemn vow' of
And:cies Pratorius and the B,:tttle of Blood River
against Ding".ne'~ Zulus in 1838 is another reminder
in 'chis regard [112].

Further, Blacks were not involved )'0 tIle 1960
'White' referendum, when"'" by a majority of 74 580,
the white voters opted for a Republic - 13 million
non-Whites were just ignored. Black secondary
schaol Standerd 10 pupils face the political
awakening in their history textbooks on South
African history as a separate, special entity of
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people t'Jho do not form part of South Africa. It as
this myth of the Black people t s non.-e;dstence or
t;f!eir sltbordinate role in South Aft"lean. ¥tistory
textbooks vihich, amcnq other factors, is perceived
as creating negative, attitudes among Blacks directed
towards whit~e Afrikaners. Went is gener'ally
portrayed is the Blacks being defined ::,)Cording to
t,he wishes of domi.nant; ideology of the Whites.
an article in dJK~ sj,lng.9:¥ staL' of 19 October 1986,

Professor BALe Cordeurs described the ....urrent
versions of South 'ifricar,. history as:

designed to divide Blacks bye:xagqeratirlg', or even inventing~their ethnic differentiation Ll13].

Introducing separate development, under the title
\Poli~,ical Ernancipat.ion of Black Areas', Joubert
states:

Separate d~velopment was probably amo~e rea11st1c approach to theracial situation l.n South Af:r:icathan was attempted before 1948
114] •

This statement represents a value-judgement. r1'1'1e

author may be busy expressing t:he att,itude of the
Afrikaner towards the despised and cppzeeaed
Blacks. Assuming that history has ·to offer an
insight Lrrco society aryd its problems nett available
t.o t.he ccntemporary observer [115] " South African
histQrYI as presented in the textbooks used in Black
secondary schools, fails to attain this objecti.ve.

v.'hen thi::;research pro:j~ct began; the writer assu.med
.that there had been a vt.rt.'y drama'l:ic decrease in the



\.1

number "f candidates in Black schools offering
history at the Senior Cer·tificatu [Standard 101
level. However, an analysis of the data ceflected
in Table III bel:)'';, indic:;ttes 'that, ",hile tLere has
been a significant decrease [from nearly 50% ~n 1971
to just over 40% in 1987], this has no~ been as
mazked as anticip';;(t;<;1:

DepartmGat] [116].

--~,-_._------_., __... ----~.-..-..----
YEAR Total EnteredCand1dates candidat~sEnter~1.Hlstory~

SG/HG

Percen~~ Ifoll1en-Entered: ciatureHistory of Dept
-,----
1 1967 2034....
2. 1971 4423
3. 1977 7729
4. 1983 60334

5. 1986 89476
6. 1987 113862

---'----',·,r.'-..·."·.,,-,.,,..---II..--. 1, _,..._._...L,_~ .. _'_.,--
il .~ 935 ~5,9 B~D.

2211 '<:),9 BED
3555 ·45,S BED

26546 43,9 DE'r
37651 42,0 DET
4643.9 40,7 DE'l'

---
BED Bantu Education Depq~~ment.
DET : Department of· Education and l'raini~g ~

'* From 'lIableIII it can be inferred that:
The reasons for the decline :maywell. include a
growing unpopularity of the subject due to
factors that are dealt witt:;. els~whe;.:e in this
report.
The fact that the decline has· noi: been as
great as expected may be ~lue to a. number of
reasons. Inter alia, the political aWcF'~ness

of Black secondary school pupils of the



prosecutions of Black political leaders ~hat
in the wake of th-:l banning of

crganisat,ionS', such as the ANCand '?AC•• tt.e

]':ipple-~:fel.!·t of tbe intereElt provoked by the
\y5,d8:!,~ r9si:::,tar'.ce to apartheid in t:h(~ 1960'3.

indt:?fini.':.e pl~~rt(),,-,s if su~pect.:(?d of t.2!rror.i'51;l,
".\ct uo, 83 (y!.: 1967 [J17!. the Hctiv.1:t::h-:f! of

'Poqo' and 'Umkhonto vJI.~t;;i2w~~'military w".ngs
the 1:ut";il areas~ of: 'l'ranskei I Ciskei,

r.rhf': lack 0:' labora'tc:ry fE~ciJ.iti(·:·,;for f;;. .:d~mce
Sl!bj(:K!J,:f, i:m.j the ur.:;l.vailability of ::,'I'dtable

t~r-lplc.'}':rJen't opportllni)O:ies for pupi is ..rhohad
t.:.hc s'f;ream 1.Y1 Black

secondary schools.

It is th~ writer's vi~w that a balanced pr~sentation
of Sout~ Afri~an his~ory in textbooks prercribed for

secon<'l:r:y/hiqh schoc.l pupils can be us sd ,{$ an. anvi 1
to f.'o:'ge pC'J~:;j.thte AttL tudr;m t.o one an.'th(Jr amom.; the
var .lO'ls raei a1 gr jupr:; of South l1tr Lcs , 'l'his can be

a:.;h.i~ved by pf~r.::M..Y,~.nga11 oocuparrcs of this count ..
as '.?qual cont.rrbut.cns to its s.Jcio'·econo!'Ilic and
PC)J. 'ttical devfCl,)pnV~'lt.

- 119 ~



In the post. 1976 uprising response I thE; Bantu
E'; ·';:;at.ion Dt::partmtmt: "HaS expected by !,;,heBlacks and

ether Lnvolved paz-tLc.lpantis in e{tllcation to be equal
to the challe~ges of reform on Black ~ducation.
Instc'3.d, it concerreraeed on what the 'writer ragarde
as trivialities and the redelimit ~ion of regions.
Fut·thar I it came up with a so-call,ed new and :cevised
education act. Act No. 90 of 1979. All t.his
amounted to cosmetic refor.ms. The history of South
Africa, as reflected in textbooks used in Black
secondary schooLs, presents White Af:t'ikaner:s as
auper+be.tnqs , all-knowing; and Blacks as immature
le:mber.s of some i~fer.ior race t.o be ignored. fl'he
history concent, is percei ved by Blacks as
tendf,mtious t harpin'J on the raw nerve of sensi ti vH:.y
where deLl.berate discrimination against I31L:cks:LS
justified as a preservation of the cultlJ.r:2! and
tradition of the Blacks to save them against
~elf~·destruction. Distasteful, unacceptable and
oppressive issues slich as separate dElvelopment are
hailed as an essential ingredien':::' for the
st.1cio-economic-political problems of South Africa.
It is t.hrough the south African history textbook
writers that the National Party policy of ethnic
separation is divinely urdained and thus
jus,tifled. ~rJUth African history, nlore than any
other subject, is seen by Blacks as a vehicle of
reproducd nq and maintaining the status quo - the
dominance of the AfriJ~aner and the subjugation of
Blacks [119]. fl.'hewr~ter contends that· it became a
conduit through which has flowed the views of
discord that contributed to the conflict that
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el~; ted af.ter the DET Act No. 90 of 1979 - the

turmoil of 1904-1986 in Black schools countrywide.
It is the ~Hriterls opinion that bath Rlack and White
have to contribute to a f~istory of 'togetherness in
South Afri.:.:a I' • Denis Scot:t Sl.':{, ,'t.'~ this view when
he states that:.:

to educate for togeth(::fDE,s i'Q\plies
that each has some;in.ng UDl.que1lworthwhile to contril te [120J.

'~--oOo---
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CQJfCLUSIQM AND PROPOSALS

t~hat has emerged from our argument in the preceding
Chapters [2 and 3]f is that the Standard 10 textbooks

on south African history recommendedfor use .in blacll;:

as ~"ell as whl te government secondary schools (TED,
NED, CED] gen~rally have a eurocentric approach.
(1'11e over+eraphao i.s on pol itical, constitutional and
diplomatic history , with an eSl:·'.antially'white'
perspectivE on the history of south Africa, remains
entrenched in all syllabi used. The textbooks,
being based as they are on these syllabi, tend to
amplify tae concept of White \dominance' and
'superiority' over Blacks.
to this view:

Chisholm lends support

FQr a teacher working with textbooks
of this kind, te~ks which noton1y abound in 1nac~acies andunjustifiable si.plificat10ns, butalSO develop. an interpretat10n ofh stQr . des1 led to have ad st1n6t1ve e~ect .on the pupils'$,lf-perceptio~s and perc$ptions Qf41StOry as e1ther a heroic saga [1nthe ~ase of ~hite pup!lsl O~' as l1esand Just another tei::hfl1.que of control[in the case of black pupils], thereare several probleus [1].

The perceptions of black secondary school pupils, as
gleaned from the responses of the teachers who taught
South African history (luring the period exami.ned, are
·::'hat
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contributions of Blacks to the history of south
Africa are discriminated I neglected and relegated to
oblivf.on, This negati ve at'ti tude may be attributed
to many factors.
one of 'che main

',JL'iter's contention is that
lctors is 'Apartheid' ideology,

through which a sys'cem of controlling bLack educat.Icn
was designed to be a vehicle to promot€ and
perpetuate inequality and suppression. History and
politics have a symbiotic relaticns~ip. The one has
no life withou:t:the other and Blacks are p()rtrayed as
barbaric and r~;:,;tr(,Jgress.ive.It ~'/asthrough the
political factor that the apartheid idealogy excluded
Blacke from economic participation and determined an
education that focused on segregation and
ethnici ty. AS Blacks were denied an economi c
contribution, the apartheid ideology further ensured
their domination by Whites. <:' Randall makes a general
point that is relevant to this argument:

In~ality and suppresli1ion db notor1 1nate in the eaueat10n syste. assue, or in parts of it: 'The rootsof repression and. inequality lie i.nthe st:ructure and func'Eioniu,g.of thecapitall.st econolllY', accoi'dl.ng toBowles and Gintis while in SouthAfrica a systelllot institut10nalisedra~ial dtscri.ination in favour ofWh1ves addS a further dillens10n [2].

The trend of giving South African his,to!'Yin Black
secondary schools a greater critical attention was
gradual but effecti ve. The subject engen~tered
emotional feelings as \I,'e1las poli.tical awareness
among pupjls. In AQtive Histor.y std 10, is a
typical example of the prf.>sentation of facts in
history textbooks used in black secondary sc1:1.001s.
The feelings and aspirations of Blacks are ignored
while apartheid policy is portrayed as a normal and
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rational arrangement:

Many of these measures were not in conflict
with existing conventions, traditions and
usages. But. Tr:~hatwas new was their embodiment
in la'tl.fand the L~onsistency with which they vlere
implemented [3].

The conflicts that followed in black schools early in
the 19805 proved that conventions, traditions and
usages had remained rigid when time for change and
flexibility had arrived. The response of black
pupils after the change of nomenclature, already
discussed, expressed itself particuh"trly dU'r:ing the
1984 to 1986 school boycotts in black to~nshipst as
well a"~ broader political and t;;.dustrial
demonstrat:ions and unrest countrywide [4].

The

to t.he 1980 school boycotts, the widely
De Lange Commission was s.~t up in 1981.

.. 'll

Commission had its origin in the ';f:riple-crisis'
which. faced educatton in South II~. '\ca. at the

Subsequent
published

[5J
time. cr'he crisis was a!:'ticulated i~~terms of a
critical \skilled-manpower shortage', the severta
shortage of white teachers in provincial schools and
the widespread boycott ~l schools by black pupils.
In the consequent turmoil, especially in black
schools, it is evident that no solution was provided
by either the Education and Training Act of 1979, Act
No. 90 ot ~979, or the De Lange commission {6J. It.
is highly likely tl"!atthe rejection of schooling 0i
many black pupils was at least partly as a result of
the way in which south Afric:an history was taught.
The writer contends that sarno important events in
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South African history have been total ignored in
the teaching of history because e>:": the failure to
recognLH:'! black protest and aspirations.
Among o'",r..ers f the following ref the attempt made
by Blacks to pursu.e the path of s·.lf-determination in
the labour and economic Lssuee e

* 1~he POl': Elizabe't;h Distul"banQes of
C.Jctober 1920 - an expressum of
popular prot,est and resistance
clgainst intimidation and repression
by the state [7J.. ,
1:fie Black workers' strl.ke at the
l~icl)tenburg diaJllonddigg.j.ngs. in 1928,
Clga1nst a general reduc;;'tl.on l.n weekly
lI[arles. To. th& government of t.he( a2, the strl.ke by Blacks broached
t:he more. funduant:a.l gueatl.on ofblack work1nq clasR controI [81.
<JLfter the end of. the Ang).o·-Boerwaran 1901 r. the l~nsk1l1ed black workersboycottea working on the mines when
the wages w.ar~ dropped f1:'o. 45
shillings to 30 shil11ngs a month[9].

*

It is the'wr:i.ter'::;view and the respondents [10] th.at
these omissions ir! the history textbooks used in
black secondary schools rea...l.cethe balance, to a
t.::e:r.tainextent, that the history taught would hav€ in
the perceptions of black pupils.

Generally, Blacks have
African history 'tallght
pr.ovide thelt. with

the conception that South
to white pupils tends to
exaggerated notions and

interpretatjons of the Afrikaners. This view gains
further support from comments which emanated from
....ome English-speaking teachers in Transvaal
government schools I on racei ving History' r;...ot' std..lQ
}:)y C J ':iQubert, 1987 editi.cf!. This was the only
book pr~scribed for state schools. In an article
entitled "Hh.tory syllabus Attacked as PropagandaU,

.. l4~~-



published in ~he Sts\'l», of '7 March ],(,)87,the 'writer
expressed t.i:,e f(11Jowing view:

PUpils, te,chers and heaOmastE:~rshav,t'!
attacked }ll.gher grade h1Story taught.
at Transvaal Eo:[r::ation Departmentschools as nApal:~r~eid prOpagand,a"directlY furthered bY ~ the
governllen't ~ They have condellned -.nenew version of the only texthook
pentl tted by tbe TED as a ·disgn~c'-1n
and an embarrassment to black puptl ~1who use the saJ\e bock [11.].

The use of history to present a racist v:i.ewhas a
lang tradition in South Africa, as may be illustrated
by an elementary reader used in Natal white schools
in the 1930s, quoted by Randall:

It was 'quite clear that the Zulus
could Qot·, rule the_al 'res or keep
order an t..'le1r countl:y: so the whitemen were forced to ao it for tne.and in the process thousands ot
foolish. natives wer.g killed.,or put1nto pr1son' [laJ.

The: selec.ticm of \f,\\cts I and thea manner in which they
have been presented in So~xt;hAfrican history

\textbooks, at least until the very recent past [see
for exampl~ P Kallaway et al - History ~, Neil
Parsons - A New Hi§tory gf sQYthern~friQa)t have had
the effect of underpinning a racial ideology in which
Whites are
"inferior".

seen as "superior" and Blac~s as
An inevitable result has been feelings

of scorn on the part of w~tes and of resentment on
that of the Blacks~ Conflict is one likely outcome
,pf such a situation, and the words of Beyers N Naude
seem apposite d.t this point:

South Africa is b\lsyoreating a
legacy of violence wilien tht~eatens t(Jbeeo.e such a ~r.sanent f~ature ofour whole society that it will be

: (
I,'
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inc~'easing'ly difficult to rid our
socl.ety, 01: • this blight aftf!r
aparthfud has dl.sappeared [13].

It .1.s th(.'dr hh;tori.cal herita. tb'\c has always meant,

':-:. ~Jreat (led,~,. t.o all nat.i.ons if! the world, and .~~r:~_1

undet'pinned t~he growth of nationaH.sm ()f m:i.l.j

nai'dons through h.istory. In the South African
concexc however, th is pot:ent.ially uni,f.'ylng fO:r:C~C1 llas

''')ISen used as a di vtsi '1e aqent: to keep the var s.ous

Z'~lcial groups apart,. by applying separate deve l.opmant;
wl'1ich has been~,discussed earlier Ln this r epcrc ,

'I!he writ.~r cOlltend~ that one of the fi:lctCJrS that, will
determine the kind of adults the preserrt 'lpils will
become; tne kind of socgiety that ~i 11 J.,;.;; fashioned
in 'a ne'(,«seucn Africa I I is the type of South Africarl
history taught. to both black and white pupils. among
other subjects of the school syst'~m/s curricull.lln~

If that h :tory is based on nptions of equality and.
justicel and gives due recognitIon t.O th(;!
contributions "f gIl groUpSt ra,tber than being based
on aepar-a't Lon and a biased port.l:ayal 0:: B.lacks and
Whites, then it could play an important raj in the
fashibrling of a non-z-aoLat;I just and deI!1CC;ratic
society.

The argument
that hi.sto.t:y
objectively as

in this report acknowledges ::he fact
has to be taught as tactually and
is possible. Further I tha.t histn:t'y

is a si:t(! for debatie , in that issnec t.hat, emerge
become meaninqt'ul onl~r after interpretation by
b:ij;torlans who hold differing viewpoints" 'rhe
lat:ter. a1':9 emphas i z~d by w.r.·i tars of history textbooks
in accoxdance wi en their ba.ckground and milie·u of
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their upbrinqin9" It ha!-3been argued in this report
th:;\·t:.. the Afr Lkanez perspecti "Ie assumed dond.nance in

J..t~s att.it.ude towards 1: aeks , Obj~lctillitYI
therefore I cannot be absoIuce in history.
ge in asserts this view in '5tattng that:

Isaiah

The try.t;n i~ rather that history :L.,
an act.lve for.'c, in the stnlggles of
every. qeller&t.:t,.on. and th~\: the
hl.stor1an )')'t h.l.S 1nt:erpretat::.an of
the pa.:,,_, consciously or
half-consci;;msly Ot'.. . even
unconsciousl.y It. t,;·4kes ,his part in
them, :for gC!{)(Ior fOr. eVJ.l [14].

int 'Of view in south
Afr,ican history has .ucen mac in a very sni':lll and
"mimpressfve manner, a.s may e '4isc~rned from the
~,;.Iok, !!ti*t;_~..~t:.. ~n Hi:;itO~t by t~slie wi tz r 1.5]•
Whilsc this may be regarded as 'a'd~clarati~m of
intent' , the wri t~er believes that a more radical and
bold dapproacb would lay a sound foundation ~O);Lett~r

,\

results. 'rhis approach will form part\, of the
\\

propoaars to be discussed in this chapter. \\\ ~1
:'I_QLU;..~ own _J.i.i.§t~ is part of the outcome "'ot a
commission set up by tho National Education Crisis
committee [NECC} in 1986. The other is w.b.at~
History? I spol1sored. by the NECC and 'pJ.lb::.ish~d by
Skotaville, Johann~'!sbur9 in 1987. Shortcoming:;: in
these publication~) we:re observed in a crit ..i.c~l

D 3ppraisal by Pt'''lfee',sor R Davenport as reported in XM
\)

.s..:t:..ru;: of 1'3 November .i.r.HH~:

l"rhilf;l corrf.l~.::ting illbalances in
ear11"r hi$torif.:;qra'Dhy - . hat ~e
bJ..ack ConsclousneGS leader Steve Bt-leootice referred to as tne "apoalll.nq
.1srel)resentalion of facts" - t.hle neff
peoplEt's h stOry faces S 12ilar
p:'oblE!_ ee Afr leaner
volksgresKieden.ls I16] •

• ~46 ..



For <ithe inter'~r'~tatif..in of South African history to be

given reasonabl..a aocept.ance by all who comprise the
South African l.:a(~ial divis5.ons, c';ery group should
have confidenoe that

the mandace
the

of all
story is jnterpreted
pa.rti.cipants in tL,ewithin

development of South Africa. !)"he~'r.iter cont.enc.s

that such an interrJretation would assuage Black and

White Afrikaner fears of each ccher and inspire
confidence in a multi-racial future.

\\

secondary
eI1qender

The probleIl' which this repc,rt originally set out to
probe wa!; the position and role of history in !nac}~
secondary scheols. What has been revealed is ,that

{ \

whilst there are perceptions from former puptfs of
/~\

the missionary education era of accepting hlst.ory
then, the Bantu education era pupils ~re seen to be
sceptical about Souc.h African history as it tends t::>

be highly biased and prejudiced against Blacks. Thh~
has posed ·the contradiction of the Standard It)

examination entries not reflectingl> a dramatic
I

numerical decline as compared to ot~er subjects.
Instead [the writer agrees here wi.th the views of thE!
interviewees], the subject beoame a 'political
battleground' to po1i.ticised pupils in Black

(,

Where it was expect~.~ to
enthusiabra, the opposi.te

schools 1-1'"/] •
ethnicit.y

\

'\

resul ted. Complet.e rejection of separate
development and the Afrikaans mediumof instruction
gained momentum. The bias against and dismi 51.•&.;1of
black contributions to the SOtlth AfrIcan development
as a non-event gained some suppoz-t; from the type of
ques+:ions set Ln the end-af-year examinations for std
10 candidates In Black secondary schools. An
analY~.ts of question papers SBt for the period 1979

\1
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to 1988 w.ill now be examined.

4. 2 S'WPARQ 10 Jfh1'IQtiAL-AfJUQR CERTIfICATE UMXHATIOJI

Q,UES1'XQlffAfEBS i-1.i79 1'Q ..l.2.U

~the examination question papers analysed range frdm
. J.97~ to 1988, written by Black. secondary schco L
~;tandard 10 candidates who presented themselves for
t:~he Natic>nal Se;l1ior certi f ieate exas. i lation Higher
Gt'ade History paper. As stated earlier in Chapter
~. I the change of nomenclature from Bantu Education
Department rBED] to the Department of Education and
Training [DET] cam6 as a result of the Department of
E:ducation and 'I'raining Act, Act No. 90 of 1979.

"1\
,.o:wing to the: high expectations ;:.aiseroby the
envisaged 'reforms', the South Aft-ican history
examination question papers were expected to reflect
such reforms. The standard 10 NatJ.J)nal Senior
Certificate examination question papers for the
post-1979 p~ricd are regaJ;:'ded to be typical for' DET
schools. For the purpose"of this analysis attention
wi.!l be focused on the B section of the examination
question paper. which is concerned with the South
.African history.

..
Up to 1985, the National Sel\ior certificate rstd 10]
eX8,mination question paper was divided into two

A, with'five questions, dealtsection.s. Section
with General History and Section B, also with five
questions, with South African histor},.. From 1986
onward~ I the pqp,,,,;r was aivided into two separate
papers. \', A First Paper and a second Paper. The
first paper deals with General History and carries
:~oo narks , the second paper with South 'African

\J
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history, has an evaluation of 200 marks. From the
1979 to the 1985 question papers, the South African
history~ section had five queat Lons - 6 to 10: one
G'Jmpulso:ry non-essay roultiple choice question
carrying 50 marks and three sssa!, type quescaons
carryi.ng 100 marks each. The oandLdat.e had to
answer ~ essay-type question in addition .to the
compulsory roultiple choice queat.Lon in section B.
Ap~~t from this, the candidate was free to answer a
second essciy-t.ype question from this section. The
instructions were quite clear on two quest i ''''1S from
either secti·)n A or B, As from 1986, t.h, Second
Papers have been divided into two sec1:ions. Section

Ii'

A contains the compulsory multiple ctu)ice question of
fifty marks, and Sect.ion B the four essay-type

/,

questions. Each qu~stion
candidate has to answer

carrie~ 75 marks.
two questions in

'l'he

this
section.

The main topics in the examination question papers of
the Standard 10 National Senior Certificate relate to

"the topIcs highlighted in the textboolts discussed in
d~pth in the previous ~hapter.

The pattern that becalle Clea:;:) froll the compul~oryv It
Jlultiple choice questions of .the eX8mirlstion question
papers analysed is that, on avera.<.JeI forty-two
qu",stions valued at one mark each and. four credited
wi,th two marks, were set. Of these fifty marks, not
more than 14\ can be perceived as having positive
black relevance. The actual questions from the
question papers illustrate the point:

1979: * The first chairman of the ANCwas •.•• [1]

Ii'l
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1980: *

1981; ..

11 The Commission of 1955 which investigated
the socio-~conomic conditions of the
Homelands is the ••••••• Commission [1]

.. Botswana became ''independent in ••.•• [lJ

* The First Newspape'r in a Bantu language
had as editor .. II! -II . [lJ

{1]'l'hePACwas founded by • 01' • ". ,. ,. • '" •••

[Total:

At the time of the Union in 1910, the
Non-Whites only held the franchise in the
[Free State/Transvaal/Cape Province] tlJ
!n terms of the (Natives Land Act/Public
Security Act/Bantu Homelands Act) of
1913, the country was partitioned into
White and BlacR:<);,areas [1]

s,

11 ( Dr H F ver,;,oe:rd/Mr M C Botha/Or E G
\\ . . . ..ransan] as: M1nlster of Natlve Affalrs#

started in 195Q reforming the policy of
Ii

"apartheid~; into a policy of separate
Ii ~;

developllentli;Z r 1J
Chief (~~'i;;han/Katal1~ill\a!KhalllaJis the

• . . j I
Prime Min~s·t:erof I,es6tho. [1I

* The first cllairman of the Me was •••• (lJ
'It The Commisoion of 1955 which investigated

theC= socio~~econo~ic cono.itions of the
H6reelands 1$1 {ll

* The first Bantu Newspaper had as

..

editor (1)
* The P'-C was founded by ••••• ., ••••• {" [1]

"[Total: 8]

Matc!1.ing nu:l1lberwith the KwaZulu National
state on a g:lven map_ [1]

f
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* The former British, Protectorates are
obliged to co-operate with South Africa
in economic matters because

they ferm part
Soc~t.hernAfrica.

of
[1J

liberation movement'* ThE~ is aMPI.A
in (1 J

[11'*
t~·

Basutoland changed its name to ~••••
'* The President of Botswan? is ••.•.,.~• [11

[Tot:al: 5 J

1982: * Matc~hing numbez on a
capltal of the first Xhosa

* Matc:hing number with

given map the
republic £11
the KaNgwane

national state on a given map. [1]

A number representing the location' of
Chief Butl1elezi¥s government on a given
map_ .:

[lJ
if For b marks each, short nQtes on cahora

Bassa, Marais Vi].joen I Ruacam\ , Gerr 1t
Viljoen, S,Q.l T :elila1;ji~, J T JilQilYlJ.,Er;Lc
LOuw, H Hofmeyr. [The underlining has
been {~6ne by the writer to indicate the
two Blacks on this list. with reference
to the textbooks on South African history
used in Black secondary schools, very
little information was available on Sol
Plaatjie and J T Jabavu]. ttl]
The -Act as link between the South
African Government and the Nationa)'
states. (1)

'*

* The of andIndustrialleader the
Commercial Worker's Union of South Africa
was • • '". _ ..... II 'If. 11 ••••• 'II;. ..... __ .. • ... • ... • [ 1]
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The 1912 Black nationalists established
the .•• in Bloemfontein [1]

[Total: "I I
".. ;

1983:· * The
in

ANC was founded in South l>.fr ca

ll)
* South Africa rendered direct assistance

with the construction of the
hydro-electric and irrigation scheme in
Lesotho (1)

* Short notes on :tlrlQ of the following:
.an~lz.wiU'n

I

De Wildt 1912
IndiAn Beli§f Act f4J

[Total: 6]

1984: * Identify the following
historical context by

figures
writing

in
an

explanatory sentence on each:
Dr Theodor Seitz
Dr J Van Rensburg
Sir Seret§§ KnamA
Sir Roy Welensky
DL,.Hastinga .BAm;i~ [Totall: 4 J

1985: * Despite the Afro-Asian inspired request
by the General Assembly of the Ut;"Ofor an
arms boyootit; against south Africa I [the
USA/Britain/France] continued to supply
arms to SOllth Africa. (1.]

* Lesotho rfS!ceived assistance from South
Africa I, for her hydro-electric and
irrigation scheme on the [Kunene River/Ole
~ow Lake/Caledon River1. [1]

\1
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Before independence
British
[protectorate/Colony/Province). [1]

* During a serious political crisis in
Lesotho the RSA under Premier ~ohn

Botswana was a*

*

Vorster [,aided the Lesotho government
,

with ar:ms/l~ctively suppo~:ted the Lesotho
il 'y\

opPosition/~id not interfer~' at all [1]
Matching d~e historical person or event
with inform~tion given:
1. .sir se:re~,~~ A.SecretaryGenera 1

It UNO
Ii

2. ~h~L~jbYi\
J.Ql1.A.tbJm

B&Good relations
with Africa

3. Dag Hammarskjold C.Lesotho's
economic Adviser

4. Dr Anton Rupert D.zimbabwe African
National Union
[ZANU)

5 r,. Sir Percy Spender. E.The President
,J

of Botswana
6. Policy of Det~ente F.The "liberatipn"

of Southern Africa
7. R§y NdabaniD'~

Sith.o.lJl

/)

G.!nternational
Court of Justice

8. felix ijQupbciElt=.
aoigo:r H.Rhodesian .front

Party
I. President, Ivory

Coast
9. wi.ns~~onField'

'I

II

1\

1\
"

"II

,
I,

i,
I'
1\

il
Ii
II
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Lesotho [5J

[Total: 9J

*

i!
Before ' independence Bot$~'ana was a
British [mandated territory/colony
province/prot~ectorate] . [1J
The Lusaka Manifesto was Issued iv 1969
after discussions by .1. .s African states
which had been convened at the init.iative
oj Tanzania and (Ivory
coast/ZambiajZilnbabwe/Liberia) f 1J

* The RSA continually criticised Botswa':a
for (causing border incidents/not meeting
her obligations toward the "SA customs
Union/propagating armed violence against.south Africa/providing refuge to

1986: *

political refugees from south
Africa) [lJ
on 4 October 1966 the independent Kingdom
of Lesotho cane into being with (Sir
Seretse Kha.a/Chiet Leabua
J..:mathan/Paramount Chief Moshoshoa II/Dr
Kenneth KaundaJ as prime\Ministe:r;-. [1]

* Since 1964 Mozambique had been
infiltrate4 by so-called freedom fighters
from (Angola/Zaire/TanzaniajUganda). (1]

* (Dr Banda/King Sobhuza/Dr
Kaunda/President Nyerere) of Malawi is
the most outspoken advocate of contact

t with south Africa among African
leaders. Il)

(Total:· 6J
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1987: *

'i~'.-

1988: *

When Swazilan~ became independent in
September 1968, the sovereign was [Chief
Leabua Jonathan/Prince Makhosini Dlamin.i/
King Sohhuza II/King MoshoesJ..-,oeIT J (1 J

* The most outs90ken country supporting
contact with South Africa" Is
Itesotho/Kenya/Malawi/zai l>e) • I1 J

* During a serious political crisis in
Lesotho the RSA under premier .rohn

Vorster (aided the Lesotho
Goverr.ment/actively suppor t.ed the \\i
Lesotho opposition/did not interfere'at
all/sent military reinfoicernents to the
border] ~ [1]

* The two main reasons why South. Africa was
continually attacked in the u~msince
1946 were ••••••• and ••• If '" ••••• [1]

[Total~ 5]

C', ,The 'Freedom Deputation' tw Versailles
under leadership of Sol Plaatjie
represented the [Unionist Pr!rty/Nata:t
Indian Congress/Coloured Rlapn'!sentative
council/African National Cong:cess). [I}

* Tr.e ANC was foun6ed in south Africa
p

* Matching the histor:l.cal person or event
':lI'lth\ information given:

1. Col F H P cresswal~ A, :nvestigate
Indian

grievances
B. First Cha~man

(:of ANC .
'i~Sir William Sf.)lOlllon
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()

3. Mchandas Gandhi

4. Minister J W Sauer

6. Dr L S Jameson

7. Clements 1)adalli'

,;0 8. C F Beyers

9. ';op.i.e FOllrie

[The underlined questions are
relevance to the con-t:£·ibu.tions

/1d::;velopmentof South Africa1 [19].

C. Commander, SA
Defence, FC"ce

1 \
\, ~

D. Labour T,)arty
Leader

E. Natives Land
.Act 1913

F. Passive
ResistancE'

G. unionist Party
Leader.

H. Bulhoek
Incident

I. Industrial and
Commercial
Workers Union

J. Receive Death
Sentence (5J

[Total: 1B .1

reg~rded as hav~ng
:made by Blacks' to t.he

Over the ten years aIHdyseci, the compulsory multiple
choice questions had qUestions with relevance for
black participaticm distributed as follows:

TABLE I¥; ..~_ L\LACI PARflCXPA';t~t.E CliQICE
CQlIl'tJLSQRY QIJlS!r.m1l:

Year Total No. of Marks No. of :aarksRelevant toBlack Parti-Cipation
PercentageBlackParti-cipation

(/
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1979 50

1980 50
1981 50

198;?' 50

1983 50

1984 50
1985 50
1986 5f!'4

198'7 50

1988 50

5

a
5

16%
10%

11 22%
6

4

12%

18%

9 18%
------,_,_...,.,......-,----

10 500

---_ ..---..._----_. __._.._---------
,_ ~~: NATIONAL SEMIOR CKRTIFICATE [STD 10J

-::~~,~-::/,:.. ,

EXAlttff'}TIONQUESTIONPAPERS: 1919-1983
(....

The trend that em~rges from the compulsory multiple
choice question,' reflects that:

Typical questions which in,dit.'"'-atedependence of
Black states on South Africa the often
repeatec, hydro-electric scheme for Lesotho.
Under tt,\ 1.5 category, is the economic dependence

of th~ three former British Protectorates-
Swaziland, Lesotho and Bots~ran~,~

The emphasis
Lmpcrt.ance of

on Homeland leadership and the
separate developmen1;; hy giving

the \Homelands' the status of \natii.onat si.:atesI
and justify the policy of 'apartheid'~

The lack ot depth in issues thi':'.1.t~ should have
been handlea~~th greater Black parti6ipation -
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tht:' ANC as an indi.catl:>r of Black p.,litJ.cal
asp i re'tl.on and the corrt.r Ibut.Lon of tbe len to
south African trade and in.dustlY.

'the myth 'that 8c;uth Africa is b",;ing unfairly
and U.,' justifiably i2olatc(1 ~jy the world
(~ommunit.y Ll
from

such as 'the support'

the Ivory Canst',
cont.xuued SilPPJ.;' of.. 'arms to Sout'~l Afrtea by

~:anc~' in spite of the Afro-Asian inspired
requflsl; by the General ,,~ssembly of t.he United
Nations Organisation f an arms boycotrt.,

Wi th rcqard tG thp. f~ssay-t;ype questj ons 1 trie
candidate had to make a choice of r.wo out of f(~u:r.
quest~ons as d.lre~dy indicated earlier / For
purposes c: d.epir::+:.ing a Glear picture the: following
tabla 1s given to reflect the year and questions
perceived to have relevance for Blacks in
contdbuting to tn,:,l deveLopment;of ~outb Africa:

TABLE ,,: BLACK PARTICIPA'l'ION: .eSSAY TYPE QUESTION

Year NWIlber ofquest tonsset
Nuabe~ of questions witt! relevancefor Blacks

~ __ .: ,,",,_~, __ ,,,_. __ ,. , . ·'_'_~_"'-"'--· __ "i";;> ' .. '~;"~.'_"~

J.979 4 1. ~~~.iiCl.: on relationships between
Lesotho, Botswana and
M02amhique. [100 marksJ

1. E~aY-~ chara.cteristi.cs of
segregation affect.lng
Blacks fro~ 1910 to the

1960

1980s. [100 mazks ]



1981

1983

1984

199B

1986

1987

1988

4

4

4

4

4

4

4

4

1. ~12~a:l~ on bl.ack urbandsaui on
reasons/extent/effect~s

[100 mar.ks]

None

1. Bl~H~kNat.ionalism before 1948 ...
of po1.ii.J.cal

up to
1948.

None

1.. D:i.scuss the po1i.th.~al awa'k.on:Lng
of the Ql,ll.qlL~.912.1~in Bout!!
Afric!t3 :t!:om1910 to 1961 I giv.i.!lg
t.he general corrcerre and
significance of the legislation
of 3, 1923 and 1936

[lOOmarks]

None

1. J lJisc'l..1.sS the pol jLtical awakeniug
and development ot the black
P§Qlt~ in south Africa up to

1961 and indicate the q~neral
content; and significance of the

legislation of 1913, 1923 and
1936

[75 marks]

1. 11l'.teestablishment of the United
,Hl3.tionsorganisation in 1945



resulted in several problems for
Sou·th. Afriea. Discuss ho"<]

t:hes~~were handLed unt:i.l J 948~
(25 marks]

Nat.ionnl rSenior f.~ertificate [Std 10]

Exo.minat.i.on Questi(,m Pupers: 1979-1983."

What' can be .ccrned from 'liable V is t.hat.in. the
years 1982! ~ '';4 and 1986: no qU€stJ.GI1S were set

which had relevance for Blacks .1n the essay type
questions. On the other side of the spectrum, the
single question
the otho:Y years
writer's vl.ew,
the dependence

that had to 1:e answered on each of
shows a part.icular tendency in t:he

The questions emphasize once more
of Blacks on White Afrikaner skills

and know-now • Lesotho I s dependence on South.
Africa's skills to develop thE: agricultural economy
for her peopl~ to survjve is obvious. This is also
cl~arly underlineq. by the Cahora-Bassa power

'/

development to support Mozambique. Without South
A~icats white Afrikaner assistal?~e, thG former
British colonies of Botswana, Swaziland and Lesotho
have no future. Political awakening and development
of Blacks featul·es in three years of this period.
However,
in the

from what has been learnt from th~ textbooks
earJi,?r dlscuas Ion of th.is report, this

political expression is Lrrcended to focus attention
on the \advanta.ges' brought to Blacks by the
le';}isla.tion of the land act'_) of 1913 I 1923 and 1936

[20]. Both the H'13 and 19:~6 Native Land Act.s are
intended to portray a benevolence from White rulers
towards Blacks on the issue of land ownership. The



Whit.es are to be stopped
Blacks and.

land

from exploiting
for Blacks prevented by law

designated for whitefrom procuring
occupation. '1'11e Urban of 1923 was
int:n':l"luct1d for ·the purpose of controlling the
movemerrt.s of Blac;ks from the rural areas to the
ci+~es and towns as well as establishing 'Locations'
~;::l.l. Joubert applauds the Urban Areas Act of 1923,

welcoming it for providing impr:oved housing for
Blad~s i1'1 the cities and empowering local authorities
to create separate locations for urban Blacks [22J.

These questions endorse am underpin the contents of
the history textbooks used in Black secondary schools
on South African tiistory - indicat.ing the assumptions
that underlay a negative appro:achto the existence of
Blacks in South Afr~ca and underplayed their
contributions to the sogio-pol.itical and economic
development of the country_ It can be deduced that
the Standard 10 south African history High~;!rGrade,
taught ai:: Black seccndary schools, following the
passing of the Department: of Education and Tra ining
Act (Act No. 90h of 1979], is perceived by Blacks to
reflect:

Excessive concentration onconsiderations ~Fo~Afrikaans70riented histor1an,began W1th ithe settlementWh1tes ~.... n 1653' [23].

ethnlc. theh.3.storyof the

The mann"!r in which the t.heme: 'Political
Development in South Africa' is presented in the
history textbooks on South Af.rican history further
supports t,he perception on exce.ssive concentration on
ethnic considerations. In ~~_H~~~~_1~,

published in 1980, the African National Congress
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[ANC) i~, discussed in one page for candf.daues to

obt.a In 75 marks [24]. In contrast to this I the same
textbook bandIes th.e political aspirations of vlhites
through t.he parties of the t.imEl: ·the South Afl'iean
Party, the Unionists, the Labour Party and the
establish:ment of the National Party in a who12 unit
of eight pages [25J.

treat
Howev~:;-.;j !'!nat is more, the

same authors the
the

,
Pact .'Government the

fJabour and ':;;:11eNatio;.1alco-operatii.cn between
Parties in five pages, which c~)nstitute a unit in
this textbook (26). 'J:'hereafter,the whole of unit. 9
[sixteen pages] Ln thi.s t'~Ktbook is devot.ed to the
neo-National Party of Or 0 F Malan up to ·the
'TLt:hdrawal of Dr H F Verwoerd from the British
commonwealth of Nations to form a republic in 1961
[27J. Joubert's [fifteenth impression of the third
edf.tion] Jii§1._Q.rY_<M.,,!;Q;rStg 19.1 published in 19861 does
not treat black political aspirations anywhere under
the relevant theme: 'Political Development in South
Africa' [28].

apportionment
th.is important

However, for the Whites, Joubert's
of pages to the parties presented in
..::hapter(63, the following emerge:

[iJ The South African Labour Party
[ii] The Unionists

[iii] The south African history
(iv] National Party

[v] The Pact-National and Labour
Partie!\.

[vi] Coalition: Hertzog and Smuts
[vii] United Party

[viii] Dominion Party
[29]
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.Joubert's special seccf.on presenting the political
deve l.opment; of Black.s [his theme's heading Ls
labelled -thus: political, social and E:1C01:1.0mic
deve l opment; of the non-Whi.tes] does not even hi:nt at
political aspirations by Blacks other than the
emphasis
thesis.

on separate development and the Homelands'
Then the chapter is sub-di vi.ded to discuas

from page 238 to 258, Indians follovY from
of page 258 to a quarter of page 269; ",bilst

ce Lour-eds are allotted pagE!f', 269 to 2.7'7[30].
part
'the
Eight years after the
'I'ra..iningAct [Act 1Il".

of th(~£~ducat.iol1and

S.tanQ.grd 10 I W2\G DubJ.Lsned in 198'7 I: 31].

Whilst some effort has been made in. this textbook to
relate events to
issues relevant
presented as an

pictures of historical figures,
to Blacks are perceived to have been
after-thougbt [32]. Themc~ six on

SO'.:LthAfriCla,
163 to 19510

1910 to 1924, is d:.lscussed from pages

are two I

PicturE!S illustrating Lssues on Blacks
as against thirteen relating to Whites
The ANC is: trea'ted in three paragraphs as

the whole chapter being devoted to the white
of th.e time - i.e. the South African party

[33].

against
pt£rties
under Louis
the IJabour
National
pages]"
merging
Blacks
are

Botha and General J C smuts [six pages},
Party [three pages], the South African

Party I: 1;" F1] , the Unionists [two
Interspersing growth, demise and

of these white parties, iP'e -the struggl~~ of
in trade and industry. only six paragraphs
ascribed to discuss the founding and

'ineffectiveness' of the Industrial and Commercial.
Workers' Union [leU] founded by Clements Kadalie in
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1919 [34 J. The contrr-Lbut.Lon of Black.s is preaent.ed

under the shadow the white dominant Gontrol and
superior accf on of tt~e main contributors. 'fo t.his
extent I Blacks
contributions are

have the

:r.e~JEn:ded

pezcept.Lon that black
by Wh:i.te Afrikaners as

merely Lnci.derrcaj,to ,...!lo_t the Whites have corrcr Ibucec
to the socio-po11tical and economic deve Lopment; of
south Africa [35 J. In chapter 13 of IHstQ:r~~in
Acti..Q.n__st.d_ 10I the aucnorn h;:xfldlethe theme: 'l'he

Economic: DeveLopmerrt; of SC)utll Africa (36] I focu:~.ing
on Her.·tzogfs Pact government of 1924 and the issu.es
of secondary industry, the depressionf urbanisation
and poor ~\':d.ites [37].. Blacks are presented in three
paragraphs of this whole theme of twenty pages
(38]. Tracing the political awareness of Blacks
under the sub-heading: The Native Representation Act
of 1936 [39], the period spanning thirty-nine years
[1910 to 1948] is allocated six pages [40] in
contrast to twenty pages that discuss the closing
stages of the united Party under smucs during the
Second World War and the take-over by Dr 0 F Malan in
1948 [41J.

The writer contends that the rather limited
of Blacks in

taugp.t in Black
of the struggle

information on the achievements
Sout:h African history,textbooks

secondary schools, is
fl")r survival by Blacks

an indication
as of little consequence.

Whilst Blacks tend to develop an inferior:i.tycomp.tex ,

the White
which rna'

Afrikaners develop a superiority complex
:manifest itself i.nthe peculiar aspects of

at·roga.nt and aggressi ve behaviour tOWL12.'dsthe Blacks I

whom t.bey despise (42] e Both groups suffe'r due to
the hatred engendered against the white Afrikaners by



Blacks and the suspicion as well ag the underrating
of Blacks develqped by White Afrikaners.

The frequency with which the topi.cs that highli.ght
white superiority and U:;itable achLevemantis in the std
10 examinations, ensures the participants .in the
South Afrir.:an past a niche of prominence in the
sccf.o-pol ItieD and economic development, of south
Africa. Conversely, the regular appearance of
topics on separate development, ~~pendence on t.he
superior skills and techni.ques of Whit.es I conditi.ons
the black mind to accept, without question, that
Blacks are inferior to Whites. At tb.e same time,
't.he promotion of the ethnic 'Homelands' is not only
given prominence, but importance as well to be
regarded as a norm and way of life for South African
Blacks. As already argued In this research report,
textbooks on South African history are bereft of
mat.erial relati''lg to contributions made by Blacks to
the soci.o-f-olit.Lco and economic development, of South
Africa. The same pattern is discerned in the
National Senior certificate [std 10) examination
question papers analysed. Insidiously, the germ of
inferiority was implanted in th.emind of the black
pu.pil as his forebears were portrayed as nothing more
than loafers, thieves, scoundrels and cowards [43).

On the polit.ical development, interrelated with ';he

theme: UPolitical development after 1910"1 the
"seeds of African Nationalism~ from 189S to 1906,
could have been woven into the theme to give
background to the fC)unding of the South African
Native National Congress [SANNC) in 1912 [later to
become the Atrican National Congress (ANC)].



Writers such as Luli Callinicos, in Gol~ and
W0t:kers: _......A 1?eorue1_§_ltt..S,tory of soutb~J:Jca [198~>]

series, W:i.l1iam Beinart at. al, in Put,ting_.g_l::lough
to _.:th..ft._GrQufldL __ ",;~'h!CUmu.l.flt;.ion.__sJ}Q.._D:i..§D..Q_§;seBSio!1_in

Rhlrgtl__south Africa-l- 1850-193Q.5 [1986 J, council for
Black Educat,icn and Research in \The canrico:r:n
Papers' (1982) , L 'wi tz, in t'lriu_ 'lour._own..J l.,tory,::
History Workshop [1988] and Neil Parsons, in ~_11~w
HistQ!J,L,.of South Africa [1985] have already made a
great effort in publishing works t.hat place the
indigenous people of Southern Africa where they
belong - at the centrre of the historical frame.

4.3 fRQPQSALS TO MAKE~ HISTORY MOBEA~ftPTMI£ TO ULACE
~ECQHI2ARY.•S~HOOL f.m~

Basing our asaunpnfon on the premise that history
could be an appr()priate place for the meeting of
minds, rather than a clash of irreconci.lable
opposit.es, as well as a convenient agent for the
transmission of venue systems, school history should
then be
historical
historical

regarded
thinkin<.l'
thinking

rather as an introduction to
[44]. In Burston's concept,
is seeing an agl:in its place in
related to what came before and
Sout.hAfrican history is ideal

a processi.on of ages,
what follows [45].
for this approach to eliminate the domination of one
culture over others. Pupils exposed to history
textbook contents found in the publications of the
writers who \plac{~ the indigenous people at the
centre of the historical frame', would be led to
individual or group 'Ireconstructions' resul·t:ingin
what Chisholm calls:

A P9rennially scep'tlc~\l. and criticalatt~tude towards everything that is
presented to them [46].
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Greater ints~~st In th~ s'l),bject would be gene:rated,
leF".ding to deeper insight. It is the writer 's
contention 'that history requires irn:erpretation of

actual phenomena which have been sel~cted from among
many events to enrich the lives of pupi.ls through the
stri vings and achi.evemerrcs of mankd.nd, fro the
extent that this can be attained in the South African
history textboo!~sI 11 balance would be struck i:L all
racial
soc i.et.y
seH)5,;t:i.QrI

histcJryo
of

represented in the south African
an acceptable contribution in thp.

events and the wri tillg of souch African
Such 'events' would be neither offensive

groups
made

nor" ii~sul £1g to any racial group in South Africa.
As a beginning has already been made in this
di.~:ctionp this mammothtask can be tackled by a

braadly-hased team of qualified sout;h African history
res:earchers to discuss a South African history
conten-t, designed to avoid any ide.olcg.ical dominance

whose main objec'ti ve would be to generate a
loyalty,
to the

for south Africa, conveying the samemeaning
various sectors const:i,tutil'i.g the country's

society. In the writer's view, this would be a
worthy venture to search for an equi.table
dispensati.on in the South African history learnt at
Black secondary schools. Pr'asp.Tltly,South African
history contained in textbooks used by pupils at
these schools, may be appropriately described in
Jordaan's words as:

Almost every seCtion of South AfriQais guilty of approach1nq hlstory ~nreverse; that ls, of uS1nq tfie1r
~;nderstandinq and l.f.lterpretatl.onQf~e p-resenti- in .any cases the1rm+sunaerstand ng and
m1sint~rpretation - t~ explain thehistor1cal past [47}.
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The joint effort proposed above would lead towards
attempting
retr.lbution,
.,
there is

to create a South Africa free of
a ~($acetul conversion to a society where

fairness.1 equalIty bflfore the law and
fre(~dom of political expression and views - moulding
a common nationalism and patriotism with both the
Black and the wbi te sectors of 'the society accorded
humandignity.

To provide th~ 1'leCE: ary framework for the ideal
envisaged in the' propcesat, it is essential ,to examine
the corrcent; of a south African history syllabus that,
in the view of the tllriter I would ;Coster a common
patriotism for South Africans of all r':<.;es.

-1.3.1 C~: SOUTH AflllCAll HI~.mBX....sxl.ltaWi
I,)

The latest syllabus in.troduced in Bl~.cksecond.ary
schools I ~:'+lowing the,/ passing of the Education and
Training Act (Act No. 90 of 1979], in S;tandard 10
History Higher Grade, was published in 198'7 [for

implementation in January 1988] [4B]. The period
ccvezed is 1910 to 1970. Each theme features with
sub-themes that are p-arceived to be dominated by
V' \',ikaner-oriented ~Gtors and events [49 J ~ Whilst

English-speaking activities and events are
/

pre5ented in a low profile manner, those of Blacks
are portrayed as appendages not forming part of the
south African history.

THEMES MD SUB-THEMES:

1. South Africa) 1.910 to 1~24
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1.1 The main features of South African
Soa:i.ety in 1910.

1.2 The first 9€meral e.Lecc i.one

h d if, "t e foun atlbn ot

po l i t Lce .
po.Li.c Les, :parties and

Botha-Hertzog crisis;
the Nat.iona,l.Party.

their

J•• J Economic:: and 'Social deve Lopmerrt e qr ovt.h
! !of o....,n:;nerci3.l a.griculture ~ develcpmen't

Gf mining.

1 <
.'f The effects of participation in the First

World War: the Rebellion and the
occupatic of Sou{~
the Pe 'e of
self-det~n:. "lat.iori

South West Africa;
Versailles;
issue and

the
the

deput.at.Ion
af'\sumption
Africa.

fdr independence; the

of ci:(~ mandatie over sou~j1 {.vest,
}i

1..5 The amalgamation of the South Afrvlan

Party and the Unionist Party: the Labour
Party; the political 'LmpILcatrtons of the
1922 strike on tl:i~ Wit.watersrand; the
growth of extra-parliamentary activity.

1.6 The fall of the Smut.sgovernment, 1924.

2. South Africa, 1924 to 1948

2.1 Co-operation between
and the Labour Party;

the Nati.qnal Party
the recognition of

Afrikaans; the flag \luestion:

- I#)9 -
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recognit.:ion of
independence ~,

South Afrina's sovereign
the 1926 ImpIi'.:rial

conference and the Balfour Declaration;
independent
Affairs:

Department of

Stat!lte of Westmin&ter: Status:
and .seal Acts.

The economic development.

Afr iCi:\ ~ growt.:h of
of. South

i(;ultux~;
expansion of the mining indus~ry;

he economy ane

n the exp&nsior.
diversification
government involvement
of secondary ind\'st·v: measures taken t~
combat the depression.

2.3 Factors qnd events "whi~h led tb coalition
and fusion of pat'ties: foundati.on of the
united Party; grc:uping of othel:·
par t.Les r segregation; major
legislation; formS of
/~xtra-parU.amentary activity: tha issue
of neutrality and t'lae decisio to
participate in the second World War,...

Participation
World War:

and role in
political

the Second
strife in

opposition ranks; South Africa as member
of the United Nations Organisation and
the South West African question.

Post-war internal problems; economic
growth and industrialisation; the
ucban Lsazion of the population;
segrega:.....~.onundeir strain; labour unrest
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~rid discorrt.en t ;
t,
\1

party politics during
forms of

2\.6 'rhe el ect.Lon 1943 ~nd ~he fall of the
Srnut~> government; f 50 j •

lnterpretat:.i q::; South African history in theof

so-called which has black
pez spectnvo ,

()

depleting ttJe shDc'ing of ,positive cont.r'Lbut.ions by

U members ot the South African Society would ensur~
interdepende!'foa bet-:""een black and Ii/hite In all
activities. of th.eLt: lives, The writer concedes that

Jj II

the aprtq~ch () proposed on south African history
SYll~busv)cntent is merely.one ()f many possible ways
of lmprOV.lng the present<rttlon and portrayal of South
African h~lstQry content to Bla~,~ksecondary pupils,

"that much will depend on] the contributions
if .'

from th~ historical societies to be
later in thls research report. tim. (1 the

and
recfdved
discussed,~ . ,

first essential steps required tt:'lyards baLanoinq the
South African school history, would be a compl.ete
overh~ul of ttJe syllabus con.tent, culminatlng in a
sta:ndard 0 [Matricul at ion! F'o·.U.abus fer all raci(~l

consequently, thf: Iterna~ive to th~
Standard 10 syllabus content discussed earlier, :aighc
be along the ~ollowing lines.

u;onDrlt::'PQ . _XU1O"1lII11C J.un C!f!R_rwlt:tV'llltvC.. <;.tl;ANf\:a.on. 1 iQ
~,~.t.LIt;lf~_......uu..'J_""'_'.~~\.._I~~~"' •• ~~".,_., ....-.: "

~. ~_SIXtrJWUS:
\.1

,i



1.1 The period to Union 190U .0 1909:
cPhe main featu.res ()i'. society at the end
of 'the Anglo-Bq~r War in 190;.9; Rol,~s

:>

,played by Boers, British and Blacks.

The situatiQ~ in: the colcnfes of the
Cape I Natal, T~cansvaal, Orange free State
and the High Commission Te~ritories:
Botswana I Lesotho and Swa:,~i.Land,

The Riseo

'Protest.s.:
Affairs

of Whi te '.'Power Black
The South Afric~m

com;dssion. , [SANAC) ~ the
NativD
South

African.i'Native C'bnqres~;: 1.903 to 1909.,

1.2
~:, ,~

ForlTlC'\tio~of the Union of so'Ut::h Africa:
Nat i.onaI \\ Convention: Bn~l::k response to
union. \

\
\

\\
Poli tical'" ~iouPlngs
I\frLean r Ni:.rt\iona 1 l. \

pa:i\*y t
\;.

con!~reSS,

after 19H1: South

unionist
Party, Labour Party,

South African Native
National Gandhi's Passive
Resistance movem~nt.

1• ] ';l,'heBothd Gov'ernme\~t: 1910 to 19J. '):

Industrial and Bcon~~miCDevelopment
'\

\~

Go].d Mining; LabC'ur\;Rer:>:~i tment-Cuntrol,
Waqe Colour Dar dnd th~ 1913 strikes

~ )
uneq~al Division of Land - 1913 Land Act
ail'! 'ts (. tects on. Whites and Slacks



1914-1918: Internal
~~~,l'S+- Worlo" w~ '1".,:/'" l~_',::"" _ . ~.

R b -fn' h'te e._\1,l.on - W. 1 e

contri~~tion and

South Africa and the

participat:ion;
"CheMencH saLJ1:~.

black

rl'l'eaty of Versa '.j •es :
expecnan icns "

White and

1.4 Aftermat.h of the War:

~~ltll.::t.Sas Pl~emier 1919 to 1.924

The Industrial and Commercial union
191!J

'rhe De Lanqe Cornmiss::q~'1- 1920
The Bulhoek and the Bondelzwarts Revolt
The Rand Strike - 1922

~. south Africa 192" to 1945

:2.1 The Pact Go\'ernm-ant and segregation
'l'he white worker \civili~ed Labour
po l Lcy"
Black resistance
the ANC

through the leu and

2.2 Whi te ent.renchment Afrikaans becomes
offlcial language, the South African flag
\,and sovereign Lndependence wi t,nin
cor,;r(lc)nweal th •

'rh~ Great
Urbanisation;

Depression effects:
the Nati ve Trust and Land

Act or 1916.
I,

2.3 south ;,fri.ca's participat.; on In the
n~ \
h\



o

Second World War 1939-1945.
Crisis over particiration, division ;,ver
war

Effects par c.Lc Ipat.Lcnof

'Ihe resistance movements of ,Slacks.

3. South Af~ica 1948 to 1960
II

I
\\
\\\

\3.2 Bl"ok fli~~.ration
'\ Ap::n:thei~~1948 t.o 195D

\ - The African National CongreiS~ I.A~WJ,r
\ South
\ the

\\

,\CPSAJ.

- cOefyi.ng

3.1 The National Party and Apartheid
Apartheid laws: Immor;;,lity Act; 'l'he

population Registration Act~
Act; Separate Amenities Act.

Group Areas

'Native policy':
[Ref(,n:ence Book];
Squattil'O: Act
spots' j:

Abolition of Passes Act
Preventi on oe Illegal
[eliminating

Bantu Education
'blaCK

Act;
Bantustans.

struggle

the
African Indian

Par.t
Congre,.:i::!
of

,Apalt):~eid laws:
Charter: Treason Trial; Pan Afrilcan
Natiorlal Congress [PAC]: Sharpeville

(;,



I
·

I
';/
II
'l

/)'

M3.ssacre 1960;
Banning of the t\NCand the PAC.

3.3 South African economy 1948 to i960
Ecopomic depression - Domest Foreign

i/

rnvescmencs and sanc-t:.ions: etfer:ts on

social attitudes; Trade Unions.

In conjunction
syllabi content
mat~htJds and

consideration.

w~th the overhauling of histCIY
ann 0 themes proposed above , teaching

teaching aids have to. come under
1: has to be borne in :l1'\inu that at

Black secondary
invariably been

schooj.s , the met!'l\l of approach has
the conveying and memori.si.nq of

of a oontent;facts~
subject

especial y

such as

in the teach Lng
hi.s·cory. Th(~combination of the

Inducctve and' deductive approaches has not "u.ways
t:een uti1 ized. Further, teacher's SElcm TO 'have
relie~1. more on the narrative me+hod, leaning racher
heavily on summarising the r,resc::dbed textpot'i'k
[51) • The v..riter contends t~'hat the use of the
t.~xtbook as a reference t.;ork would assist the learner
to. develop and realise aspects such as
self-selection,
self-construction (52).

\',

self-manlpulaticn and

Whilst there ar,e many methods for ol'dinary teaching,
fpr ~urposes of this research r.~pOt·t, enly tho~e

considered to be appeopr-Latre for the te:aching of
South African hiat.ory j.\'n B:!.ack sec('Jr:d(lr~ schoo l s will
be exam i.ned for recommcnG1ation.



THE NARRATIVE METHOD
For the ceason that history is essentially the
na.rrative of man's past, this method lends
itself admir'abl.y to bringing man's sto:r;-y to
life t.nr-ouqh t.he 'teacher's spoken word,
provided the Following basic requirements are
mec :

[i ) The teache:t 'f; mastery. of tht1 lcarnin:1
content.
The learning content divided into more
and less important facts
'l'he narrative must be simple, lucid and

i.nteresting
I iv) The st,ory should have a climax
[v] There shourd be a lively and enthusiastic

r •• ,
i. 11;

[iii)

[vi)
[vii]

(viiiJ

to'as
'I'henarrative should be "vivid"
'The method demands intensi ve preparation
by the teacher
,passivity of the pupils should be
converted
activity.

active int(:'rest andto

The advantages are many and varied. Among ocher-s ,
by using the living word it is possi.tle to interest
and Inspd re th:?; pupils. The oral presentation makes
it easier for the class to grasp the cont&nt of the
story and there is scope far variety in
presentat.ion. In most Black secondary sohooLs , this
method is used by many.t~achers w thout meetiHg the
above basic requirements. Th('~n~s1l1t is that th(~
pupils remain passive, uninter.ested Listeners and the
learning content:. has no lasting value.
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The versatility of this method is such that if used
in conjunction \vith otiner mEthDd~~such as 'lLl€stion

and answer, free-activity and source methdtl. teaching
aids can invoJve pUPJ s more ::tively
insight into secondary a prLmary 3GUrCeS (~~

" 1< THE QUESTION AND .MiiSw" METHOD:

The teacher 1S
i\diLiljently in

de f ined area.
the pupils can

rcqu t.o pl ar the
logical sequence arcund
ThrollgD trl..."OtHJh preparatlc(,

be guided towards a specific
reaction.
inductive
possible,
involve all pupils in the class.

Further, in this method both the
and dt l.ctive approaches are

whilst. the method reaches cut .._, "'"
... <...

Whilst an
atrt.empt; is made to use this m~thod at Black
secondary schools, the illogi.cal and r.aphaz<n'~.
questions posed, with .h7'·,-l~.y <'ftr/j qU.el:)tions

coming from pupils I has ,';; this m~t~.l4-"t(1 be
of little c:::msequence.'

"" THE DISCUSSION Mm'HOD:

In this rrethc;i, t""e aim is t.o .invoLve everyone
concerned in the lesson - both ttia tear...:rler as

well as t:ile pupils. 't'+--1.._ is actually a varlant
and an
meth.od.
tho.qht~;

knowlcdg(;!

extension of the 'question and answer"
Pupils, are taught to formulate tl1eh'

from given topics to enhance their
and insight. into histol"Y. 1'0

succeed, the discussion method has to fulfil
the follQwing requirements:



[ • 11. Preparatic
teachr:r by

advance.
r ii] 'l'he teacher requires skills to oorrt.r'o L

by both the pupils and
the topic well inannouncing

discussion.
iii) Questions :raised should lead co ideas

that may be formulated. In addition,
qlJizzes compiled by the teacher and thf.-)
pupiLs can be used together with
problem-solving. Tbe problem-so11ing
method implies that the pupils are
confronted with a specific problem. By
using this method," the pupils develop a.
critical attitude, healthy que~tioning,

.>:analysis and independence at arriving a
a solution.

1ft EXl'}{PLE Of PROBL8H-SOI.aVIHG
<;»

Th~~: The Union of South Africa i.sformed
in 1910

.Sl.\b.::.Dle.e: A connon Black policy would end
Black riots in the countryw

~l..!im: To what extent did the lack of a
Uniform Black Policy in the two

1'1

~ritish colonie&\' [Cape, Na'!:al]and~ .
the former Boer Republic [Transva~b-,=
and Orange Free state] influence
the formatio.n of the Union of South
Africa In 1910? How successful
was the solution as seen ~n the
195081
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'I

PupiLs have to be conversant with the
policies that obtained in the British
colonies and the Boer repunlics
:cespecti vely.
il'hey should d i.socver' why t.he comp.romi.ae

v::t; reacl1eti.
'1'}1ey will h ve briefly co indicate how
the Whi tas r-eact.ed , and af.so f inti out h.CHN

the Blacks responded.
From further reading and insight comeup
with an opinion whether this was a
solution at all, and if not why?

* ':'HE SOURCE METHOD

By this method the past is reconstructed. with the
help of original historical sources , Pupils are t.o
discover the truth for themselves. thereby forming
their own Objective opinions. By dividing
historical sourc~s into 'primary' and 'secondary'
sources I pupils ar3" made to realise t:hat the
prescribed hh:,tory textbook is not the sole source at
the d.lspoaal of the stude.llt r?i history. It Ls
further delT',c:mstratedthat history deals with real
people and not mere names in books, 'l'he following
points need" to be borne in rd.nd when this method 15
used:

[1] Sources be suitable, appropriate,
meaningft:tl and used with dlscretion.'

(ii J 'Sources used should not contain biased,
) emotional and subj~ctive postulates.



tiiiJ More than ene document coveri.ng t:h~ same event
or periodaffo.rds the pupils the opporturlitj of
acquiring insi.ght into compar atdx....e stu.dies.

(1.V] Sources covering contemporary histor1 - such as
newspapers, periodicals and brochures should be
utilised.

(v J 'llhe school li brary shoul.d ferm part; of. the
source studies.

tfhis method
where the

can also incorporate the project mechcd
pupils are introduced into elementary

research work.

EXAKPIaE: For a

method could pe
Reports givert on
21 March 196Q:

standard 1Q HG class tXle source
used 1.n: ~[,heinvestigation on the
the Sharpeville shoeting incident:

Documents provided to the pupils:
* Circular issued on behalf of the PAC National

Executive
"" ~~~;: of 21 March 196()
* The Afr~~ of April 1960
'Ie U.i~n:t.....~~.§iQn Annexure A, p4
* ~"~ls_,~Qmm~Q1l Annexure E, p2
It Q~l'at~_~_Q:r:_. th~.t !i9.JJ.§2SL~Qf,~8§§.~, Vol ~ 104, 28

March 1960
* r\isL.:rr.Gn;:;J.'~21~r, ~~2Ma:n'!
* F.Jll!'j Jl.qj,.l~< M{u L ;,1, M>l:t'ci:;.

with the teacher':;.; guidance, the upiLs Sc!"'ut:i.ni;;;e
the dc.cument;s under the following headings:



How genuine they are
Why they were written
Whether they can Lie believed: Politics of the
newspapers
Whether there was anything new which cou.ld not:
be found from eXisting secondary .inftJrlTlation in
history textbooks

:i

Working Ln small grOil:J::i I the pup lLa work on the cause
of the incident, the actual shooting and the outcome
fot' sounh Africa.

The main drawback in BlaGk secondary schools is the
inadequate provisioned libraries. The lack of books
and other relevant mat~~rial Ln school ll,braries t

aggravates the situ~t.icn caused by 'the gel)eral1y
under-qualified teachex' ,;11.0 handles history lessons
in Black secpndary s~hools. This point may best be
ill,ustrated by a ~urvey (If the academic
qUchifications of the teachers who offered history
b~twee!~ 1934 and 1989 at Black secondary schools to
pupilsl1in standards 6 to 10.

i.l.

NAME elF STANDARDSSCHOOL TAKINGHISTORY
NUMBER OF
TEACHERS

HISTORY TEACHING
ACADEMIC EXPERlmrCE
QUAJ~IFIC.. [YRS]
-~'Ea10 -~A....· ---·----_..,.6--7--'~.......·,..-

8 1 std 10 8



9-10 1 SA 4

B 6-7 ;; std 10 3 1); 5

8 1 BA 2

9-10 1 BA 2

C (:; ~, 1 st:d 8 '5v·' I

8 1 Std 10 6

::"-10 1 BA 1 ..,
l

D 6 ,", .) Std 10 j ££ 6<T" I ~,

8 1 std 10 4

9-10 1 std 10 8

E 6-7 1 Std 8 7

8 1 std a 10
9-10 1 BA 2 5

F 6-7 1 std 10 4

8 '1 std 10 ~1

9-10 1 B.~ [Hon] 12
G 6-7 2 '3td 8 "/ & 9

8 1 ;2td 8 9

9-10 1 Std 10 6

H 6 ~. 1 std 10 7-I

8 1 St:d 10 6

9-10 1 std 10 10
I 6-7 1 std 8 8

8 1 std 10 7
9-10 1 std 10 8

J 6-7 1 Std 8 7

1 std 8 8

9.. 10 1 BA 5

._-•.-.~ .........-,_,-"--.-----__..-., ---....-
10 33

--- ,,--.... ...-.."'-----~
,\

\

* SQURCe: Classification documents of the schooLs
visited
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with std ,.., qual~"fiGations in hi:3tory:0

with stti 10 quc.lification in h.ist!'.;~ry:

1. 'l'E~achers

2. Teachers
17'-51,5%

:3. 'I'eacheri.~; holding a quaLl f'Lcat.Lon titgher than

std 10 not

4.
degree
Teachers hoLdanq a ::ull c1egX(;0;
qualif )a·tion in £.:;ubject

2
:::: ~lt ..

33

TOTAL:

Tha identities of tt~e schools have been ,,7ithi':r.eld
the purpose of t.his r\~port.. Ten $ichbols had
thirty-three teachers harictling history

The tabJe reveals that of tl1e33 teachers who were
teaching hi::story, 27,3% [nine with Std 8] sh.ould not
have taugi'lt the subject at all [these teachers had a
standard 10 certificate in which hi.story had not been
done] •

Group
t.he

2 indicates that 51,5% [17 with st« 10] formed
majority, four of them at s~.cl:1oo1sD, G, H and I
out of their depths in teaching a subject in
t:teir only qualification was their posS'ession
cl::rtificate Which their pu~i in st.<:lndard10

were
which

did not have. Groups 3 and 4 comprise 21/2% of the
total number
as complying

of teaci1ersI and these may be regarded
wi tr.h the requirement to teach the

subject. consequent.ly, 78,8% of the t.sachera i>7ho
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offered history at these schools during the period of
the survey ~·it~~:eabso Iutie i.y underquali:~ied.

It has to be accepced that no single 1l1..:.lthodcan be
regarded as the panacea for thG.' 'ceachlnrJ of
tll Sc()ry. Depending on the lesson them.:"!G a

pa:r:'cicular method or combination of :methods could be
u::>ed to realise the sel: ohjE:~ct:i~ve. Blaci{ aecondary

history t:eac;hers have become enslaved i::.':) t,niC!

t.,i,.,\.tbook methc.)d, whiclL has 1m'Jered interf.:lst. in South.
hist:ory Ln part:icular. What can be

sugge::5t.ed here !.,e; that the textbook shcul.d be seen

more as a t.·eferent;e iilOrk to assist the 'i:eacht,~r in
bz'oadertLnqthe theme of the l;assOll.

'lIne methods d.l souaaed above amcng others may be

d. rve l.eped by a history teacher through years of
experience, and made ~:wen more effectiv~? by us inq
teaching aids, We will now :Uscuss some of the
teaching aids that may assist ir: making history
teaching more acceptable in Black secondary schools.

TJ~... has to be emphasized that the wr.it;er believes -:11at
WiBchines can nover replace ·the 'P~:csonal corrcacc of
the teacher I as he has to be the 'llv,:..il1 aqi:mt. vf the

learning prOCt~~33.

:;qpils in J.c:arning history will I';;':,i11 ch~p'endvery
nuch on the to;J/~her's creati vi ty in us Lno the aids at
his dIsposal. SupplementiIlg the spoken word by
using <'l, diagram, model or similar means nas :!:;;eenused
from t,une Lmmemor LaL I:54 ] •
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For the purpose of this report, th'~ distinction
bE:-.i',ween i.nst:;;"'.lctio!Y2.1 aid:;,; .UI.c'1lecn:ni:'l.g aids will not
b~~ gone l.nt:.o In detail. Suffice to state that
instructional aids can be d~~sc:.r:i.bed as what the

t..:eachdr e:mplfJYs in 0. der to 8mp!:"Lasize the function of
instruct,ion. On 'the crth,:i.U:' hand, learning aids are
those whlch (;;) placed a::: t.he disposal of the pupil
to fac.iIi tat:.c his ler:1J~ning. In this discussion,
teaching e.UC' ': ''''ill imply both i.nstructJ.on&l and
learning aidsA

NON-PROJECTED TEACHU~GAIDS

To the history teacher, the chalkboard
remains the m(;st indispensable of all
teac:t't:Lng ,clids. It has t.o be used

correInuous l.y but Il',eaningfully to record
gystematically facts :l,rJ. t:i.~~breviatedform
as the lesson develops. pupi..ls can be

actively LnvoLved to comp.l.e+e sketched
maps as well as writing den] answers.
Jl.tt t:11e end of the lesson, the pupils
coul.d then copy the summaryinto their
books, For max,imumSUCC?,SS I hmvever,
i;:he following have t,Q be kept in mind:

* constant; planning with initiative by the
teacher.

* a ~ea·tly drawn summary arrangE!d
chronologically

* the teacher's ahility to write on the
cha Lkboar'd without inter'rupting the
nar rat.t ve or exp.l.anatd.on
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* without turning his back
the class, thf! teacher

completely on
should write

attempting 'co keep the pupils in view.

Pu )! 1.r ~. ' Black seccndary schools hardly have

the .'J :.:rtun.i.ty of coutpl~ting sketched maps as
tl,c'; ('lulk may be unava.i.Lainl.eor the chaLkboar'd

,:.Belf if.} in a dilapidated cendf tier)..

'rhe f LanneLoqzaph, with 5.::.s vaz-Lantis , the
plastigraph and maqnet.Lc boaxd , can be
used fOl' displaying cards , di.aqz'ans and
pict:lres. Class involvement: in the
lesson is at a very high level through
handling the material and building the
diagram required. 'Ihis teaching aid is
the most effective and adaptable of
teaching aids after the chalkboard
[55]. with the lack of initiative and
large classe~, teachers at Black
secondary achooLs seldom find it. possible
to work on producing a flannelograph.

Specifj.G t.opics can be illustrated by t.he
'Use of ~val1 charts collected by both the
teacher and the pupils. Commer.cial
fh:ms produce a variety of wall charts
r'.alevant to .soutt!African history. From
-;:.ime to timt':l, the ·tea,::harcou.l.d make
SPl?c:i:f..ic cnur+s to l..::;uittopics of
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lessons. Maps form an integral part of
hist.ory teachi.ng to create a
realisation of the historical in pupils,
lccalising event;;; and places. Models
bring t11C pu:r;.il closer '!.:.o reality.
~~hile affording t:~'Le opporrt.un.i ty of
int.egrating such as sc Lence and wocdwork ,
group-work for sp(~(~ific projects to
depict fal': example a t:lPical rOiltt:: model
of the rrrekke.cs or Din9ane I s kraal,
parents as well can participate in th.e
creat.Lon of suitable models.

[iv ] 1he TextbQQk and Duplicated/PhQ.tQcopied
Note~

Reference has already been made to the
improper use of the textbooks in this
report. The 'improved' textbook on
south Af:r.·icanhistory would be used in
conjunction with methods such as the
Narrative method, question and answer and
problem solving already discussed in this
report. Its success will lie in
ensuring that it is combined with other
teac:hing aids. Duplicated and/or
photocopied notes provide more dEltailed
facts and information to supplement and.
complement the textbook. In this
catego:t'¥ , maps

available to
and pict.ures can be made

pupils without increasing
workload. HoweverI the
to engage in thoroUf.~h

the teacher's
teacher has
plann.ing to eliminate cutting .out
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p,")il-participation.

duplicatin9 and photocopying
fael11:ties may btl fOU'l')d in some Black
s,econdary sohoojs due t.o factors such as

lack of propel;' acccmmcdat.zon and
mismanagement at 'times! these facil i.t~ies
cannot be useu as outlined above. On
many occas i.cr '.' t..;,~:(~ macnfnas are either
broken or ma~!ri~
r.ot available.

for reprc)dn.ction is

, . ,
t.1.J

'!'he advantage of this aid is that it
em·?.bles the teacher to maintain \personal
contact' between himself and the claas as
the lesson progresses.

Historical films projected with the
necessary explanations are bound to
increase the pupils' interest in
history. Care has to be taken to avoid
reducing the period to a 'recreation'
seaston, Relevant fi.lms planned with an
evaluation phase are bound to enhance the
pupils' understandinf:J of South African
history. The slide film's advantage
over the ordinary film is that it can be
interrupted or reversed at:.any time for
j?urpose:.:; of st.ressing or repeat.ing
important aspects of t:.llelesson.
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The history program:mes on the r'ad i.o

usually assume 'the forIll of dramatiE~ed
versicms of h.ist:l)rical 6vents ..
Hccommending t.he use of this aid Ln th;:;
teaching of history UNESCO(n:.'fers the
foll()':V'ing hint:

It . can provideauthorl.tative talks hv
ex~rts on his·toricaltopics, suitable forpu-pils of the 1.5-:18yearaId group,; l..t can
procure ei!:cellent,
aesc::::ipt:i.ve accounts of
past episodes. andevents. Often 1n thefura of an ill!agina:t:'{eye-witness account
s1lD.ilar to thos, "live"commentar].es g1ven bynews reportel.'s onimportant events [56].

Iro eeduce high costs of procuring a radio for
several classrooms where needed, sound
di.stribution equipment can be resorted to,
achieving the required results:

With the use of tape cassettes, important
speeches from community leaders,
television and the radio are recorded to
be used for class. dhlcussions and thereby
bring 'rea.lity' into both the pupilsl
lIfe-view and the classroom. A reGarded
programme 011 tape-cassette or record is
under the teach.er's control and can
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therefor!:: bE! adapted to the school! s
time-table and pr-cqrammet,.dthout causing
any Lnconvenf.ence ! t.o other school
£:,.u.b'jects ;:11'1(1aci~i vi ties.

'While accepting that due to
ccnst.re Lrrt.s i some of teachir:(.i aids
discussed in this report may not be easily
available, the writer cont.ends that, with
propar planning and control of the aval Labl e
flmd:.;F these teaching aidE; can oe procured f02

a greater number of BlaCK secondary schools.

'1'0 atrt.aLn a measure of success in makinf,fsouth
African history more acceptable to pupils in
Black secondary schools - employing some ".F.'the
teaching methods and 'Leaching ai !,ls discuased
earl ier In 'this research r~p')::~'>L. the
est.tiblishment of historical soci.eties in the
schools and Gonmtunities is cardinal. We shall
now exand.ne the idea of historical societies as
the rallying point linking the learning of
South African history to the life-world view of
pupils.

Th.e concept; envf.saqed in his'carical societies
differs from the generally accepted cklfini t,ion
of a loos,~ly connected group of people involved
in his(.ory teaching, normally academics and
those employed in institutions such as museuns
and libr::'l.ries, bound by

[constituton] to carry out
objectives.

some document;

certain aims "11
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11istorieal society in this
research ~epurt .is int~nded to extend and
buttress the "societies' described ioove. The
diffe::.~,"mce lies 1.n the fact that., whereas the
nacademics' histol.:·ical s(.)ciet,i,esII lack.

grass£oot suppor-t, t,hese aze L'1tended to
address three levels in ol~der to involve. and
be .int~::::r~st to a wider spectrum t;f

society. Society LnvoLvemsnt in this Gase

should TI0t be Dsen as a hidden curriculum of
i:.·~tt'cducingIvan Ill1c:b/s 'Open educat.i.onand
the deschooling of society' [57J lnte the
teachinq of South African history in Black
secondary schools. The thesis aims at
re-establishing the identity of the Blacks and
bringing to the fore their philosophy as well
as their life-and-world view by involving t.hose

int.erested in history to par-tLcapaze in the
historical society.

In the initial phase, the school
particular residential/geographical
throL'..fa the pupils and history

constitute a 'historical society'.

in a
area,

teacher

IJ'heparents of the pupils make in-puts through
attending seminars/discussions during 'open
eveni.ngs' at a locally convenient schooljvenue.

A local history may be compiled at this
level. Essential and important even.ts are
recorded by producing newsletters and bullEi!t:1ns
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rfisearched through oral and wri tt(m evidence by

the schoc;.l's historical society.
are more than cne seecndarv schoo1, an \area
hi'storic:al
societies

soci.ety' Jls formed from th~
drawn from th~ varL:H1Zi scnools./

i,'
I/

Ii

The second level of the historical

form a J.t~tricb.V)society. (il11

basis; t.he. district
seninars/discus~ions to take
year.

'.

a representat\i,ve
arranges itor

n

place ·twice ;,Per
"

.~"

At this level, developments from the various
schools comprising
highlight1nq those

a district ~re examined,
regarded DS contributing to

the development and progress of the residents
of the district. It has 1::0 be emphasized that

,Iit is not orily the academics who are engaged in
these seminars/discussions, but all those
interested in history in any given communi t.y ,
Both past and current even~s are handled.
Tr'J.rough
system 6

a two-way communication and report-back
the first level is kept a'Wa.t'eof what

is 0 ining
socie~y.

in the district historical

~fom the district societies, regional societies
are formed also on a representative basis.
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i . Regional socie'ties could encompass an area suer;
as Nort,hern Natal as against: the midlands and
the coastal regh1n. rrhe sam1~ is appl icable t(,
the 'rransvaal, "~lhich may be di '.tided into
eastern, northern, western and Witwaters~and
regio054 R.egional semina:t."s/dis::ussions are

held annually to consider matt".lrial
emanatin~
district

from their j constituencies the
hi.storical societie~;. Depending on

geographical factors, a fourth lev~l may be
necessary
society.

to cope \,with a zonal-regional
This level could combine regions

that may be c'.lmbersometo operate on a regional
basis due to demographic reasons.

As a result of this network of societies, a
golden thread of interest and involvement from
the pupils and grassroots n-f the parent-body of
eacn school can be maintained hl Soutl1.African
hist.ory. At the apex of the~e levelst the
conventional historical societies of academics
and
The'

other historical experts
\\best minds

are developed.
ac:ross the

politico-socio-economic and academic spectrum "
debate the issues from regional societies and
reach a general accord on South African history
to be' presented. to the South African
community. In thi'3way 1 the writer believes,
(;I. South African history more acceptable ti:; the
lnajority of members of the various racial
groups of South Africa may be written. While
it n:ay mnd more utiopLan than realistic, thE;!
writer contends that a 'charter'
distt'jJJutlvecontribution might accompany t',':i;:;,/')

.,
(
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method: thereby help to depoliticJ~e what has
been. othl~rwis(-; i~sue of Sl;3i1sitive
div lsi ':eness, \1 :i.n ,particular

;,\

htJ';'tory tailgrlf ""to pupils
t.he South African

;."chools,
syst,~"(l.

hist.ory

at Black secondary
a fragile social

It, is the writer # s ~lL~wthat a.
t.hat; enjoys a broad support and

l"'qit.imacy is capabll? vf cl'eating a true ?r

ho:"".:.el~t patriotism art,ong the inhabitants at
South Africa. In accord with the wrib;;;~; 1:he
perceptions of the respondents support the visw
that South A;frican his'cory presented as a

..storical thinking to ssccndarv\1· -~
puPils ;~f all racial groups, may become
needed ca.talyst of harmony arid better

ofdimension
school
a .l1Iuch

inte:scti~fn among the inhabi tants of 2iouth
n Af' f -,.g\\,.- rl.ca.~) I:~.

consequent to this, will' be an ideal commitment
group' for the commongood, as

rejection wOuld be drastically
gradually eliminated afi::..~:r.
addressing the flroot-cau~.esff.
"Many are blind because they

don't v:ish to see", 14 June 1985 in''.r!:'!.sL_St9X,
Barry .JamrnySUf,IS it aptly thus:

The :righ,t to wQrkac(!ordi11q tondiv1dual ch01ce, to sellone's ~kills =', ft· I t1:t.ebestreturn an an unrs. .erfcted open
aarket1 to equal iust c~ beforethe aw. The r1qht togovernment of the ~ple bypeople freely elected to office
by the people [59] •

.-0

The t.l!xtbooks on South African history used in
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wh tes rama'n ignorant of black a rations, we can
ne \I s f bun c1 a n e ..1 Sou t h A f ric a ' Uy Bey ur s Na IIde,

Part 6: $ijnday Times serles].

11. GeYl, P~ Deb_g_t.12" ..w tLILJiW"gri ani.. The Nr: Americ an
Library, New Yo rk , 1958, pefi4.

~. . io: it Z, l: !lr:Jl!L. .;_Yo_41:. 0wl1 '1 ill9...!~Y.
Jnh anne sbur q , 1988.

Ravan.

- 197 ..



16.
(;:J

IM__ ~_,S.t9J:.
[Ar t ic l e : hFacts an~ fallacies of a People's

Johannesburg, No vemb e r15 1938.

II i::;tor y i by Pat ric k Lau r e nce

17 Int~rviews held w1th teachers who offered history to
Standards 9 and 10 uetween 1987 and 1988. Mr J L
Mokh0Si on 4 Septembe( 1988. [A Standard 10 history
teacher ilt Landulwdzi Hi9h S:he 1. lOKoza, near

t, I

Albertonj,

Mr 0 Nku s i 0;1 12 Octuo e r 1988. [Mr Nko s i taught

Stand~rds 9 and 10 histcry at III inge High hool.
'r.s l co ru s near Hoksbu ~1].

Mr E Masina on March 9. [Mr ~asina taught
history to Standards 9 and 10 at Tlakul~ High School,
K~a lhema near Springs. P e5ent1y, he is a lecturer
at the Davey ton College of Education, Davey ton near
Benon'l].

[Mr Khes~a taught Standards 9 and 10 history at
Etwatwa High Schoo), Wattvil1e near Benoni].

18. National Senior Certificate History, Higher Grade,
Question Papers: Full-time Candidates, Department of
National Education, Republic of SOuth Africa: 1979,
,980, 1981, 1982~ 1983, 1984, 1985, 1986, 19B7 and
1988.

19. held
9 and

with
10

teachers who taught history to
between 1979 and 1986: Mt· B o

Interviews
Standards
N~ul)en i on
history to

" Secondary
1986}.

12 Novemb~r 1988. [Mr Ngubeni taught
Standards 9 and 10 classes at Mabuya

School, Davey ton, near Benoni from 1980 to

Mr G ~ Mukhari on 13 September 1988. [Mr Mukhari
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taught
School~

andards 9 and 10 history at Fumana Secondary
KatlehDng near Ggrmiston from 1978 to 1984.

He later Pr inc in a l of the schoel and
sub s e que n t 1y pro iiI0 ted t o the po sit i011 0 f r.ns per. t c r 1n
LH~ DET]~

Mr ! R MokgDthu on 21 Febru~ry 1989. [Mr Mokgothu
taught history to Standards 9 ana 10 at the MOM
Seboni Secondary SchoDI, DuduZ8 near Nigel between
1980 and 1987].

20. Interviews with teachers who handled Standards 9 and
iO history between 19'19

I',

and 1987: Mr' N D
[Mr Sigabi taughtSigabi on 13 October

Standards 9 and l~
near Davey ton from 1981

1989.
c.l ass e sat Mah' q :n9 h Sc t1 \) l)1 ,

to 1987],

Mr Mzimkhu1u
Silwana has
If) c l a S

Springs irom

Silwana on 21 November 1989. [Mr
been teach'ng history to Standard 9 and

at Tlakula ~~gh SchoDl, Kwa-Thema naar
1985 to date].

M L N Matot i on 25 0
Standard 10 history at
near Germiston from 1982

ber 1989. fMs ~atoti taught
Fumana High ~chool, KatlehDng
to 19861.

, \. \

Mr M W Kganakqa on 13 November 1989. [Mr Kganakga

tauyht h is t cr y to Standards 9 and 10 at Tanh t sa High

School, Tembisa ne~r Kempton Pa from 1981 to 1987].

21. Van Rensburg and SchDema~: Op. Cit. p224.

22. -Jo ub t , C J: Bjs.tot·v __.iQ~'_ita!lJ!9..tg_.lQ, Pe r sk o r.
Johu0nesburgt 1986 rThiro Edition], p246.

23. lb~._Star., Johannesburg, 2 July 1985. LAn article:
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'General South African History neerl j' Comment on
the recommendations of the HSRC repr 1.

24. V~~ Rensbu~g and Schoeman: Op. .t. p223.

26,

27.

28.

29.

Ibtd. pp141-148.

Ibid. pp162·156. iThis pact was between Genera; .J B

M Hertzog. Leader of the National P rty and (010n0 F
H P Cr e swe l l , who l ed t hs Labour Party~ in 192·lj.

Ibid. ~p 204-219.

Joubert, Op. CiL op 161-179.

Ibid.
[ (i) South Afr'can Labour Party pp161-171
(ii) Unionists pp162 and 171

(iii) The South African Party pp 163-164
{Jv) Nat ion a l Par t y pp 164~166 and 189 to 203

National and Labour Parties:(V\ Thel

H3·174
(vi) ~oalitiDn: Hertzog and Smuts: 175-179

(Vii) United Party p188
( I{ 7 i i) Do til Ii 10 n Par ty p 177 ] •

3D. Ibid. p238 to 258 - Chapter 9.

31. GrDbler, J C H, Rautenbach, T C, Engelhretht, E:
Hi~tQ.r:i . in.JJ:t i..Qn..~......_ _}j:_i!Ld.A!:Ij__lQ., J ti t a and C(J • ,

Kenwyn, 1987.

3~. Rapnd t l e , V
[Mrs Rapodile
T1akula High
1981 to 1984.

Interview held on 23 February 1989.
I, "~

taught history to Standards 8-10 at
School, Kwa-Tbema, near Sprin~s, from
She t ran sf err edt 0 T hut 'j -Le sed i'\ l-j i9 h

K:
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( :

School. Vosloorus, n .ar Boksburg in J.985. She 1S
still handl1~g Std 9 and 10 history at this school].

o

Mkhabela 1 L: Interview or. 26 February 1989. (Mrs
Mkhabela taught history to Stanaard 10 classes at
Mabuya High School, Davey ton near Benoni from 1979 to
1987. During this period, she also ted as a
Senior Sub-examiner in Standard 10 History HG in th
DET examinations.
Lecturer In Soci~l
"r:ducation, SowctoJ.

Presently she 15 d Senior
Sciences at the Soweto College of

33. Op.a 1 , tit. pp163 to 195. rThe two
feature Re~ J L Dubs of the ANt, pJ6S and Clements

iii
Kadal ie of the ICU~ plB3].

34. Ibid. pp183-184. [The foundinn of the leu stemmed
from the exploitation of black labour by trade and
industr'y).

:~5 . Per S 0 rla 1 in t e r vie w s : 0 p Cit.
Nguben i BD
Mkhabela Tl
Mukhari GT
~apodile ilK

36. Grob1et~ s t. a l , Op. Cit. pp213~231.

37. Ibid. pp 220, 223. 226.

38. Ibid. p22'l.

39. Ibid. p2j7.

40. ibid. pp 237, 238, 247, 253-254 ai1d 256.
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41. Ibid. pp 233-258.

4 2 _ P~ r s9n a 1 In t e r vie w s . 0 p • Cit.
~1okgot.hu
Nk!Jsi
M"lkhosi

IR
....u
JL

43. Homme1 , 11 I s d ] CJLrf tt i.!ltl t.ic n.L.Q..f_.t~ol''L::f.~r.1i"p'e !In.j~.flQ.QJ.£s
:tQ._.\iQ.rJQ __ t iv 1-1;~.iljJH', Sk o t av 11 j e , JohannesiJnrg,
1989, p8D. [Article: 'Boycott as Weapon of
Struggle' by Mpumelel0 Temba].

I''\
'\\

44>"'".~J.~urston. W H: £.r1ncigl~$. Qf,_!:listory_Teaching,
'1athuen" Educational Lt d . , London, 1972, p1S1.

;)
1/

/1
45. Ibid./p143.

III!I
46. Cj)isholm. Op, Cit. p146.

Hommel, Qp. Cit. p138.

Place in South African
Jordaan].

/1'". ( .

40. Department of
Adm in ist r a t tc n :
Examinations:
[H i9h~)" Grade J,
Imple~ented by~
Training, January

[\Jan Van Riebeeck:
History' Article by: K A

Education and Culture:
House of Assembly: National

Syllabus for History Standard 10
Government Printer, Pretoria, 1987:

De~artment of Educ tion and
1988,

49. Personal Interviews: Op. Cit.
Mokgothu
Nkosi
Mpshe '
Kheswa

(I

IR
o
Nl
51
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50. Department
Adm in is tr at )\0,1:

of Education and Culture:
nause of Assembly: Na tt on a'l

Examinationi: Op. Cit. pp4-6.

5 L Per s ~jna 1 I n tel' If 1i~\Ii S " 0 p. C ito
Mkhc.bela

Rap od il e
Nasini:l

TL
VK
EM.

52 • Stu a t' t , j F, Pre tor ius, F J: ILj.a Jet i.~..$_;_._1:l iS.1.fLCLll
thg 3..econdau~hooL De Jagcr ..-Haum , Pretoria, 1985,
p37.

53. Ibid. p35.

54. Atv.i~son, N J and Atkinson, J N: ~~ftching
Ai!l~; A Practie&.1 Guide to 0}1I"ljn,:J!i5J!ll.Jechniques
i1LJ~, Macdonald & Evans Lt d. , Gl asgow, 1975,

px i i.

55. Ibid. p~L
56. UNESCO: TQwar_9s Worl.sL_. _Un~r5tanQ l.J19__"' Somg_

.SJJ.g~~t j Of')S 00_ the. T~~.i.n.9.. of I:LlliQ.r:y, UNESCO,
Paris, 1953, p43.

57. Gutek Gerald Lee: ElJilQsDgh;cal JUte'('n;."ltj_Yl~5_J.lt
'"E.ducat_io!)." Char le s E Merorill, Co'lumbus, Ohio, 1974,

p252. 0 [Ivan Illich, the proponent of the
deschooling Df society, calls for the abolition of
the school as an initial thrust in creating a new
social order. He seeks to restore the tone of
primitive education. when learning was info~mal and
direct rather t hancf ormal and .md ir-ec t . Rather thanr: / '"
certified teach~\~, the best educators are the
objects of the environment) members of the peer
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58.

sroup, and experienced adults who possess special
skills and knowledge. His plea for a return tu the
s~irit of prj itlve education rests on his rejection
of $ attempt to construct a totally
manmade efiV nmentJ.

teachers who offered history
Standards 9 end 10 classes between 1986 and 1989.

Ij)'.fL_._St.s.r, ,lohan~esb!lrfl, 14 June 1985. [Article:
'Many are blind because they don't wish to see', by
Ban"] .Jammy, Cha ir man of the Witwatersrand reg10n of
Lawyers for Human Rights].
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1. mY....l~
(o:MXr.mID BElWF'Sl.:IANt.lAAY 1988 ANI; ·J..\NIJARY 1990)

l.~

FOl:'l'OOt" Ferns III and IV history ~:iler
at Il'lkamana Hig"l School, V:tyheid,
Natal. Presently an ~ of
ahr.ation in the Kwa-Zulu~ of
Etlucation a:rd CUlture.

Former histot:y t.eacber to Ft>r!IB lV and V

at Matuya High Sd:lool, Daveytal near
Ben:l'rl.. NOw retired.

Former stardar:d 9 ani 10 history tead1er
at orlar¥:b High Sctlcol, ~to near
Jci1annesturg. Nail n:¢i.n:d.

Former sttXIent of. the then Met:l'mdist
Kilnetton High SChx>1 near Pretoria ..
This High SC:l'¥)ol di sappeared in. 1962 as
a result of the charges h1:'cuj\t by the
Bantu :&it.x;ation Act [let ~t 4: of 1953].
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'Former. standa.t'd 8r 9 and 10 history
teacha" at !llinge W..gh SChool,
vcsloorus :nea.c"":' Bokst1.irq. He is
presently enployEd in the private
seci:or.

6. KRna,. s1EH (Mr)

Fonner history tead'ler at Hofmeyr High

School,
He has

At:t.erYiigeville near Pretoria.
pro;p:essed to l".e:x'Ina the

Headn8st.er of the school.

7. &Jmn"m, JI( (Ifr)

Former hi.story teacher at '.l'ellDisa High

S<::b::Iol, Tembisa nea:i.'" .KeItpt.al Park.
later became a P.rincip!]. in me of
~!s Hiytl Schools.

8. ..... st. (Hr)

Former starx3ard 8, ::t ard 10 history
teacher at Etwatwa High SChool,
wattville, near :eenooi.

A starxiat.\i 8, 9 ar.d 10 history teacher

at Landulwazi High ::.cbool, near
Albel:ta1.
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10 takaje, EN (Mrl

Forner student of Qrlanio High School,

Soweto near JohannesbJrg. Now erployErl.

as a Public Relations Off.icer in O!k1 of
the leading COO'mercial Houses in
Johannesoorg •

11. Larga eM (lit

Fo~ Stamard 9 SJxi 10 history teacher
of Tshe~ High Scllo( I, 5eb:;)k:e.i'):1

near Vereerdging. P.resently a s'3J'lior
govetnlI&'lt of:f.i(.::ial i11 one of the

lilmela!ds •

12. ~, 1M fH'rl

A teacher.who has been teachlng S'I:arrlard
at 9 and 1: 10 his'-...ory at fhulorg High
School, l«il~ ~1'lena near sprilXJS, fran
19~2 to date ..\..

13. 1M1"", ,VB (Hr)

Fc1"mer FOJ:mIV am Vhistory tec."'Cher at
the then lady 5elbome High ScOOol, Iady

Selbol:tle near Pret.oria. He was later
pl.UIDted to the pasitioo of SChool
Im;pect:or in the Depart:me\'t of B:iucation
and Trai.ni.r¥;. Ia:ly Se~ +.ownship
,,'as affected 1:¥ the Native R6:~ement

kt ~'f 1954 which. l:lteJjlt fot:cErl
retIk'JVals of Blacks in many residential
areas coontrywide ..
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Forr:,.·cL' Mec,~lards Secondary School am
High School S'I.:l.l&>nt, Sc1Neto near

NOw a Welfare Officer

Forner history
Olarterston High

near Nigel.

teacher at the then
SChool, alarte:rston

Presently reth-ed ..
Cl'larf"..erston was ren'O\i'ed. 'to DlW2a In
1964 u:OOer the forced renx:wals of Blacks

by the Natia'lal Party goverrment
apartheid policy.

16. "biJ!MIQ. DI (lltl

Past student of J:{haiso High Sdlool near
Piet:em:l.xlrg. later he becal'lIe a SChool
Inspector under the Department of

m:i\x:a.tioo am Trai."lirg"
:tet.i:rOO..

He is rr:FiI

17.. MMb1bft,1 n, NV (Hrl

--
Former histoey teacher at tbe Orlardo

High SChool, soweto near Johannasl::mg.

He is rt:M retirE:d.

Fonner stamard 8, 9 am 10 histoxy
teacher at ~is I~ High SC:i'.d.)l,

SOWeto near Jdlannesb.n:'g. Now in
c tusiness.
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19.

A histoxy tea.cher at Hof~yr High

Sc.'1ool, Atterid;ieville near Pretoria$

:l.i'o.'~Jre:r histocy tL>acher at l,fab.r.ra High

SChool, nave"ji~ near Benoni.

21. MQsile1a, He (Mr)

Fonoor starmrd e history teacher at
Kwa-1?hakama [J'!O'.t1 Tlakula] High SChool,

KWa-'lb.ema near Sprin3S. Noil in the

private sect?r.

22. 'M!tsina, f.H (Mrl

Former histor.{ teacher at Tlakula High
Sc:htool, Kwa""'1'heua nea~ springs.
Presently a lecturer at a College of
aiucatioo.

Fo:t'IOOr standaJ."d 9 am 10 history teacher
at ~rris lsa")csonHigh ~l in ScMeto

near Jc:ilannesl:mg. rater became
Priroipal of the scbool. Resigne:i itt
protest to 'Bantu EIrucatiat' In 1980 to
join the private sector.

24. K)thit&JL..m (1Jr)

Fo±1ner student of the then Cllarterston
High School, Cll.u:terston near Nigel.
:tbI employed in irdustrly"
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Former :history teac~ and Head of
,, ~pru.;:Jll~nt, at Ftu'N:lna High Sf'..b:.x>l,

¥atl~r.q 11&.,,\'!: Germiston. r'-(~;~ became

a lec..tu:rer at a co:neqe of :!:iIl.:, ,~ti.C41.

:Ebrrner st:t:w~nt of st. Fra1'lt>isf COney~
High SCbool, M!riannhill r:tear 1:lUt:bm.
tater :te:::ame a leading scierce teacher

in Natru. SChOols* }~ "t:etired.

Formet" ;)istory teadler to Fo:I:'1ls III am
IV at 1:he Ri1.nerton High Sd1oo1 near
Pretoria~ Now ~.et:b::ed.

Fol."'l'I:Ie.'t" star:dmi 10 bi-:>taey teadt.er at
~-ya High Sd'.ool, I:taveyton naar
Ben:Xli. Acted as Senior ~ ira
staIx\ard 10 History H::', fram 1.979 to
1987. P:c:esentJ.Y' a £{",~iorI.et.'tttt:er at
the SoW'e1:o ();)lleqe of Ekb::ati..orlf near
Jabar~.

Former Staniatd ro t.eacher at Tembi'Sa
High SChool near ~ Paxk, Illirge
High $(":001, V'osloorus J'lf.m" :ao.~.
l~resently~ter. of a. High Scllool.
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FCJl:mel:' ::.tu1en'(~of variOClS schools .in the
orarge Free state am Su.tEEql1lently a
l-'.l':incipal of the I.adyn~ .Seo:.'nW:y

El:hlc'ati,Q'l in t.);1e ~~2 .,lle1lt of ~ti.on
am Training.

at H' i High .5ct1OO1, pimvil1e near
JctJal'lr b.n::g.. N'.1# an tilCation Officer.
in a ~f.ivanment depart:mEmt e

A stsn:f.ard 8 and 9 history teacher.' at
laBlulwazi High SCbool, Tokoza. near
Albe:ttoo.

33. ~tJw... ..IS CHr)

Forme:r:- ~a"d a hll¢c:ey t:eacber at M:M

Seba1:l High Sdlool, ~ near Niqal,.
Now elPloyed as a l?K) in the priva1:e
SSl.."'tor.

Fo:t!t'P..:t' sb:dent of ~ Hi;1h
S('ihcol In saweto. Presently an OCficiell
in the DeperbTaIt of Wl¥::atim lJl1d
'lTaininq ..
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A fo~..r· Starxlard J histo:ry tC;;i.....t}k.i,·

F.JCandrter. lifa:li an Inspe::tor of Schools
.in the Deparboont of Etlucation.

Fol."l!ler standard 9 am. 1.0 history teacOOr

at Tent.isa High Sc:l'lool, near Ka1¢.on

Pa't'k.. Now Headmaster of 'l'elbisa High

SChool.

Fo:rrner standal:d at 9 am 3.0 h:istory
1:ead1er at Katleb:4lq High Sd'lool,
Katlehong near Germistai. Presently a
lecturer at a College of atucatia'l~

A 5~ S, 9 and 10 h~stol.'Y tea<::l:'J£r
at Vosloorus High Sdlool, Va;loorus near
'Boks.l::urq. N'o'N Head of Daf&"bnent at the
SchooL

F'orn¥a" stulent of !nkaIrar;a High Sd1oo1
near V'ryheid, Natal. New a specialist
J:nE;tru:...tor at a Tech,..,ical O::!Ueqe.
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40. MtbeIItP, AS (Mi.:)

Fo:rmer FontS IV am V history teacher at
Inkalnana High School, vrytteid_ Later

became HeadmasteJ:' of Geo::get.o;.m High
SChool near Pietex'.I'I1aritzburg. New an
official :in t..he Kwa-ZUlu Department I:>f
Fl:iuc:atim and uuLure.

41. M.lJctm:i, GJ! (11[1

Fl'.n"JOOr stan'1a:t'd 9 am 10 h:i.stoty teacllElt'

at ~ Hi~l SC::hool, Katl~ nes~
Gertlld.st.al.. Lz\ter:t:ecame }k:ladmasb::, ';,f

the sd'Jool am. ~tly bec;:al~i,:: an
Inspector of EldUCat.ioo in the ~
()f Ekaticn and T.t'W.ni."'¥'J •

.ForrIm: ~ 9 am 10 histoty teadler

a'i: orlNXio west High School, soweto near

Jc:ilarlnesWrq. Later ~
Vioe-Pr.in::ipal of the sd'xx)l. Now

:r:et.ired ..

For.rner starDm:l 9 artt 10 t:eacner at the
then Adam's Cbllec)e High SChool near
1.:lUrtxm. Now' reti:red. .AdamI's Cbll~
Missiam.y vmture was anlffed out by

.~ BmltU &luosticn s1:.rl:ctuJ:e after the
int:rodJ.:d:i(X1 of Bantu eciucatial in 1953.
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For.mer sb:dent of the then llda.ms COllege
High Sdlool near D.J:rbttn. Na.rI a
~ful .J:xIsil'liElSS.1'llfm in !\"Wa~ near
Sprin3s.

Fonner S'b.dent of se, F.ra.ncd,s'COll~
High Sdhool, M£iannl ]. near 0Urbe1l.

Now HeDdnester of Buhleblzile Hiqh

SCb.?ol, 'lbkoza flIiIar A.l_b:)..rton.

Farmer stxdent of Dlangezwa High sc:mol t

~ in KWa-ZUlu. Presently
enployed as a J:R) by a If:.W.iilx.J sugar
catpu1y

47. JtJq;,C. Q (Ifr:)

A star.dal:U 8 history tead'\e:t" at Illin:le
High Sc:h:'lol, Vosloorus near ~)lksb.n:q.

lo"ol:'mat' Fonn V history teac:her at the
then IDvertale High Sd'lool, lJ.ice L"'lthe
Qlpe. Now an Inspector of Eklt.lcat.im in
the Depart.J.11ent of JikU::atioo ani
Tnd.nirr:J •
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FO-.I."Iler i'l.istot'\J teachP.r at Mahlya High
SCbool, oaveytoo neat' ,~nri.. Presently
erployed in the Private sector.

Former stu:lent of 1::t&ethen Fllnerton
Higt! Sd'lOOl near. Pl;etoria. At prese.nt".

he is enployed as an .tnspector of
Fducatim by t'llE! Depe~ of mucatia1
arxl Trainin;1.

G

FOl'lIlel:' Forns I1!-V history t.eaci'ler at
the l\haiso High S<::to:>l near Pieterstut:q"

New Retired5

.I)

Former" st:a.ndar.a 9 am 10 histcrcy teacher
at F'UI1mla High Sdxx.>l, :Katleb:xg nertr

Germiston. Now a lecturer at a Olllege
of ~C«1.

Taught Fom !I history at ltJsi High
SCbool, Pimville in Soi«:rto. HOi

retired.
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Former history teac.."ler at the then
Jd1.arlnI~ ~.rn Bantu High Sdlool

In the West.e.tn Areas [SOfiUatawn,
Martindale, W'.dSt.el:n Native ToWrship and

Newclare: 1941-1965]. Later:te:::ame
HeadnBster of Funana Secardary School at
DukathOle [old township disestablishOO
to develop Katl~J near Gertn:ist:al. He

is l'QI retired.

Fbrmer hisbxy teacher at ~.
High Sd1oo1, Tokoza near Al.berta'l.
Latar beatme Headmaster of the school
ani is :row an j~ of Ekb::atiQ'l in
t'l1e Depart::mn(~ of mucatim am
Traini:llg •

PbrJDer star'dmi 8 and 9 history t:eadler

at Tla.'k:l;!la Hi9ft SChoo! I Rwa..J!balaa near
Spr~. N:M a Head of J)epart:lIart: in
SOC"..jal scieras at 1t.uto-I seedi High

, " \1
S(?',iXX)1,Vceloorus near ~ ..

~ S't:ld6nt of orlarD:> West High

Sd1oo1" Soweto ani later st. ~'s
fU.gh 16ch::ol, t.aciYsmith Natal. Pre6ently
fllPJ oy.!!d _ an 1.nspect'ar of tiJ::::atim in
the DepIrbIant of :&tur-..atioo and

~.
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58. 5faI;mi. fA (MI:'l

Former FonIB rv aro V hi.start t:eachar at
Sel<:.arr.>~ High Sd1oo1~ sowet:o near

59. ~

FormP..r Fo:t1l1S In to v histocy tead.1er at
Mamelodi. High SCbool f lofamalodi. near
Pretoria. r.ater became a Headmaster in
varloos High SdrJols in r..et::cw!'i am oow
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M.oJtim in the J.')epartmIInt of :ti..K:atioo
and Trftini.rr;r. foIc74f retired.

67. 'DlIttp. HI (1ft)

Fa.oIIIr stuJant of the then Payneville
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BF..ntu mx;atiQ'l Act [Act No.4"

of 1953] am Regu1atialS
GoVernment Printer, Pr.etoriat
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Govenlraent. GazErt.b:t No. 6539 Vol.

1~, Republic of South Africa,
cape Town, 29 June 1979.

- 219 -



ltansani, V~ 83, cape~, 1953 :
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10 Pr.atoria, 1960.

'rransvaal Bb:::atim I::lepn1lDent,
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1974) 13th Inpres..c;ion, 1985.

3.3 I>fM=l, DL et. al: ~
Lsta."'klatsi2, Juta, Kenwyn, 1986.

3.4 nlwl, Dr. et. al: ~'ioo H.i.§j;ory
stan:iani .9, via Afrika .. JcmnnestU:l"g".
1986.

3.5 Dent, SR et. al: SOCigl ~
~~..LJ'9:rns II.csm;1.ll..l,
Shute.r am ~, Pieb:!r.marit2l:x.Irg,
1957.

3. 6 FcYl~, C. de K & SIIli.th.. ";JJ :

~_...Jfi~,,-,~ ~~_.H.ir·:t.QJ.1l
~, :Maskew' Miller 1 I~<e Town,
1930.



3.7 Gaen, MS:
Afriga, lw'".askew Miller, cape 'l'own,
1958.

3../3 Grcbler, JO! et. Hi§!tQt7__J.l1
Sgti9n_..L..J:2!ondard. J..Q, ..1uta, x":'1myrl,

19B7"

3.9 Grovr.lg as at. a1: ~~
~'iJt:_YQ1~, via. Afrika.,
Cape 'rolin, 1967.

3, Grove, as et.~ al: ~~~
_$j::.u..;i,tll_jlQm...l, V.ia Afrfr...a, ('.ape 'It.Ywn,

1971.

3.1.1 Ibwes, RB « ~.I HJ : J.~~
~tozy .fgr Matricyla.t:i'2n al)i SEmio;r
Qert,i.f4";ate ~, Juta, cape 'ibWn,
1938.

3.12 Joubert, CJ : ~ f~
.lQ I Perslror, .J00annesl::urg, 1975 ancl
(1986)"

3.13 JoutJert, OJ & Brii".<1'r., JJ : .I:ii§:!;;gtY

fot" ~ 9, Perskor, Jor..'ll"'.nesb.i.t'g,

1977.

3.14 Malan, K\ : SCA.tt.b MriS:sllL nlsto:t'Yr
Mas.,l{ew Miller I Cape Tt:f.rJll, 2nd Re'lJisei

edition n.d, (b...t circa early lSteCl.l's).

3.15 Malan SF « AJ:pU.9r",il'. MS ; ~
H~mIY Tp ®\\Point: ~..l.Q,

E:iucum, JOhannesb.D::q, 1986,.,,.



3.16 ~t:c.ke/.HA & wallis, ~ NSttl

ak~lL ....H~.h.Y~~ __3., via
Afrika" ,1dKWnet'bll::g, 1980.

3 • .17 stJ1:.!N.in, 1M : g.ft_~~_r...Q{~;L~

J':~t"'tgam;.i,.Qn ._-,"~Hi~a, Juta,
SOhar.,11eE:.J:.;w:tJ, 1':152.

G"JJ

[;it:l.:ti~'ID. '
:19'J6.

3.19 Vi~l der Mierwe, W & ~, JCt, =

,N>~~" Qi...~_..;._~YQrru...lI:r! ruuc'lntll

.Jcl').anm;,~, 1974.

3.20 Van Jaarsveld, FA "Van Wijk, 'lMo :
.WJ.lt.tmte<l.~ __ _f9r .Sf:Jy,Jf,?J:

~ifi~~_,';_~~ __.2_..suxl,_iQ,
Vt.x)l:tre.kkerpa-s, ~!oi1annesim'9, 1962.

3 1 'n '" 'O't.. ~ •• T1 ·1,.c~4-.,..",," .....;j•2 "an ullCu."S\ IN..: "'.k~~~
w..~~,"" ...fgi.:__ s.en.i9J:,~_~:;,
~~ __.j.,-.aD!.L~.:w.-YQl.t..~_L_..~··
At;t."l&!.m ~,
~r()l1annesb.u:gf 1.9"lu.

3.22 V:1l'l ~J, ART « Sdk:lE'lmenr ,)

~t~~_. Hi~,QQ'~_1i!f~;t.·~L ..1,0, IX;;,
\Jag(~r"":HaUlIl.~ l-'reto.da. 198/).

3.2:3 Van :Fi'\lmn:q, .7\:-\1 et.. a'l::

lli~t;Q,n'~. :.2tal®:~;l....JJ f t •le L'i~-1','-li.ilJ.m,

l-"l."Ert:oria t I )'76 •



3.24 Van Sch:x»:, ~ et, al: ~qr

!{i~ ,_fur ~Jth. ......M:!j&g,n_~L!;ll

~ta.~m_J.Q, Na.siOl."l::tle OfM:~.~;lkundig(~

Ui~.very ...C..oo::h'llOOd, 1980.

:1.45 Witz, !'l : ~itsL,XQw;' __~~~,
RaVdn :1?'reSS I ,Johanne:stnrg, 1988. (A

student's Workbook).

-_ ') 1



~,..l

I am an MEd stude.r\t a.t the University of the Witwat.P..rsr.:llu.
My irrt:.el:'est lies in Blat:!k educ'.atir.m, in partiC'~lar.

At 't.he m::rnent I wish to focus at1.:.enticn on the position and
t'Ole trtstory in alaCk Se,)QlxW.y Schools. wittl pa:r:ti(."Ular
reference to the a,t:parent decline in pop.Jlarit;y of 't:OO subioot
~ Black ~~ Sdn:>l pupils.

'lhe perioo I wish to ,investigate is frt'fl\ 1954 tv 1987. stre£s

will be 1,tid on SChools in the fact Ram Townships.

I am goirq to int.erview ten former Black Seca'dary SChool
stu...~'\t.s 1iob3 -were at school between 1954 to 1975! 00 their
pet'CE!ptioos Ql the h.istory they learnt, the attitu:tes they had
am the attitu.ies of tea<:ner~ as seen .by the students.

1. to you agree that tt.e:re is a de!:line in the pq:w.tlarity of the

s.lbjec:.t?

If so, what do yal think is tbe cause?

2. In ret:rospect, :oow 00 yoJ.' il'iew the history ytAl Ifmnt at the

tine, especiolly the South Af:dcan Ristary';'

~.l fly did you vieM the t.tanes and p:»:tl."ayal of the

participmts in the t.extlx:loks on South African history'?

i
f ~ 011 '(.11f'I is::;ua that )!OJ recall].

~i.2 \tlat is yoor paroe¢ial of this issue now that yoJ.

reflect en it as an «tult?



..3. :3 'D:l what. extent do SCiil'e of the issues relate to your

expt!I.riences as an adult?

4. Vihat ~ld you. suggest shoulct be d'Xle to t..:x:xr.~t the

pet"Ceptions in t.~ SOUth African hi:::,to;t'y?



5,6'~'J
T:11e.roExA.
29th.~ D:;;c::::;:~l:;,}r;t 'l:;5~_\.

;nir.L:tC'''t: -,<, i) tgt.t'1~,"clan
I~cr~~\.. C~"'1tmJtt~;!(';:J ::~~;;,(',!c'!

.:',.e.r.'linistr:::.tC'r":1 ZTctit;(' !ie, 311
r·.Cl..t tenchcr .:ho

"bccancn il t ,.mbc!"of' nny polt ~C:ll orgnnisntion or take, an acti v;.;
pnrt in po:;j,.tic~1.m~ttcrsu ;-;hall be deemed to hn\·3 beer guHty of
rniSCC'::1:1UCt ..md, mny be (~c~.\I';;\'tLth under the D:'ociplina.":';Y F..cgu.l:ltic:: ..;.

It hcs f".l!"th(;r b,' '. Lcurned thnt the~ ere teachers "I;.house t!"'~i~.
ition as ten.C;l·~rs:t:c f'1.:rt:Ll' private or party political niJns' or iC )1·'<·~.

;; C;!CC111'~3e!i30bedi(cu.I:':C or l:'f:'\:i:::t:mc(: to coo$tituteo !luthority or the: .
. " th,,' "!stat".

'the Dcp<'.rtr.1cn+,bk(.'s ~. 'tc,:::! serious ,Vi.C":1 of ttis mn.ttcr and nll
i~ties concerned m'O h.;:r":'bJ ':::l..,·..ned ti,c.t;

(1'.) :m:: tt::lJ.ciler fCH'I1d ::uHty 01" Musing his -positiO'(! as outbn~d abO!fel',
":till be ::ltrucl: :):'f t:1() 1'eE of' beachera , and, under no circu:;jjst!1nl';,.;.~
be ·re....crr\!}lo~·cclt).•~ tl~e r>:::p'u'tmcnli or tt'Ptm:"Iret3~ of: 1"01.' o:ppointment ...
rerri.a terr.:d school.':!; t..nd.

(b) ahoul,l :it; be fO'_:t~a. th,.,t [.if';;' authority controlling n schoo," is
sunoorting such a t'':'1chcr or passively pi:::nnittir.s c.n~tsuch ilctj ..r; t
or :.;t';!el"nll:r 1~('::::tc...~rg the propngntic:n {'\~'3ttbll',n·siv!'. t)'ctivttiesy

th~n Sl'"lclOUS c!:m$i;l~:,c.ti.on will heve to be giyen to the w1thc.lrr..'t'."C.j.
of the I"in!\.~citll "~=si~t'.1nCCgivcn by the Go'O"er:.ment.

This Circulb.:I:' 'l1tl!.;t r)f~brought; pl'an.~nently to the noticE'. of' all
;:::c::ool conmittc(ls tina bc:~.p:'s t..,:cl fa. 3pecicl fmtx',;rmm.:t be made h1 the 3int:.t"
::ock ,UJ p:oof th.:~t thio ;1~\~ been dOM. .

I
"Ii ...

E".rel~~ pd.ncipll,l 1l1Ust ,c:::.'ltc t}d.~ Gil't.."".llnr in thC' Logbook of :bJ)s
nchooj,, ~r,d must I't!'!!'cndhH\ si.;nr:.bu:--e (':':":i.t:1:\ dt'_te) n.$ proof thut he ~l::1asi:udi,.,,;
tl,c cor tcrd;s !;hereof' , l'.n1 ':V.lst; f'...:rth(~'t' t~':1SUt'C tho.t eve!"J n:Jsistn.'1t 0'0 his
::ttttf'" ;ices lii-;C'lTise. 'l'h~:ren.,';'tcr. CVf!CY r.1~W 1l1em~:r ",1:'1 bhe staff' J,l'.,1st be instr ",...

'J :"!d to ;,,~ttn.chhi3 signfltu\"e even if' such mer..ber I)f' t"he staff .comea on transf(:~.·
•....,.}~~r.other achocL,

.~~
/>~

I.J
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• " e ..• j' " .• I'~, "l_"~ • • «I • ~ • " .... •

. . .e+u..ll/Date ., ..
'" ". ". .' ." ....

Heam van cmderwyserName of Teacher, c : Akademiese kwal.ifikasie
; "Academic queJ.i:ficat:ion:

't l, •. "'.••. ""·&'1:-', .
a •••••••• ., •• " •••••• ~ •••••••••••

• _!'. Itt _ ••• (~ II ••••• f: • • • .' •• '.- -. 'f! •. " •••• Q •

J)~pur' .lmerltele verwysings:tlommel'
1:L;p&''tmental reference pumber:
" " . , ~ • 'I • • " ~_"\_.• . < " " •

Huweliks;tiaat :'
I..:arita.l statlls

... • • ... G •••• ., • '" ....

"..1,J6tt~"'! , _ '10''10 .: 10 ,.;,·~ ,i ;, ;.

Professionals kwalifikas1'e
,Prp%~s~:i:onaJ. quaJ.ifica'tj,on

IiI!I .. om.. m1AU."..........•.•..~~.~ .
, ,Waal<behaal/Whera. obta.i:6ed .

... " : " ~¥Jl ~,~.e. " .. :. '~', ••.,,' ',~; ....:.....~
lit • .. .. • .. " .. ill " ~

~ _. _ ' ~ t, :" ;. ::._ ,,: .t, \.;, '. \' - ._ . ._.• _, _ _.'
- 'ill'1j .. ,. ... 0 .... ., •••••• '- /J .........• -.- -..... ''" ~r......Y'·.·'\: · .. ".·. 4\ ••• It ••• *" iJ._. '''.,1#; ... tJ 11 " .. oj-I8.

1_. \_J .. ~:i:.-~_" •.. ~ ~.~.": ••• "."~ ,,.; :. ' ... ) ..... \~~ •• ~•. ;t.>II, '

nn . y~{l,!1.sl:..\!~ti<S.~b.j,e:-~],e.~c.i.r~z.,., , •.. '. • . . . \\'~la~'fom;?",!f.ty;
!'

'\ ...! ~ . ' ,.Of •... .. .. " ....
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• .. • • • • " •• '.~'.' •• 'rb"~'" J.'j,,: If" '31" C. 3: e 0118 ••• 5} 8 i8 •• $"

H!.:l.ndtekening van ondarwyse~/Signa~;m~e
.. .. ....of '!I:eacho:.T.' .. ..'

. , ~t . '.
________ ... ~~ .... __~'3W.t4e+.; ~ • • * u, ..... Liii!W ~:~~~ ~~~~~~~c_..:..~~lIl>.

D. . .~4.NSOEK DE~,.,1iOOFLAPP!JICM.l.cllLJ.ty", f!i!NCIPAL
Ae.n KringinsPQkteu.l.' van Bantoa-orldel~wys
~o Circui'ji ,Insp~ot()r of Bantu Ed.uoation :.":,~,"".,.~
...."~f!IpJ9.¥4•• ~t8;8·.·. 4 • (!I ... Kring/Circu~~, ... , . ,
BIt·v;erkia.ar· ,fia.t' ge~n.ander' psrEloneellill so~k1li: ~~, Ol~l~ie. ye,l), 1;e.
nie/Ijertify that·no. at.her' ff. 'Ole~~bel'is ct).pable ~ ';;,~~~~_ .: 0

..! 't~~A".~t~. a t ..,e .• ,,\ :"~'!:';' e 0 o/:r;/f4:.?':1. ..Z;S" .. ".to ..~ ,~ • " .. o e " 0 '"

Handtaken:lng va."lhooflSignattU:'~ of d i :Ds{ium!:U8,'f;l,3
. l?1'1no~:ps~

=-t·-·UJ .. IIICW.'W1' .. ,~----;,IIIaIII, .....""""__ ~=,,~ __

.• 0

E.. AANoBEVEljING VAN ;KRINGINSPEKTEUR
.•..•.••.. ·REOOW.1ZNDATION OF 'OIROUIT INSPEdTOni .

• '11 _ -"8 _ '_if d '~_ .~~

I

,)



ilPPENDlX IV

SCIlBDUI~F OF AUTHORS OF SOClAL STUDIES AND HISTOl1.'Y .TEXTBOOKS,---.-,.._.,.--,~- ,_..._-,,-.-.-- --.,..---~.-. ..,- --- ..--~-, -"""_--'-- ---.-..,._-~-> - ,. --.- ",,"-,
WITH ..4 CONNECTION wnw TilE BED: 1957~·1975:
_"'..~....",,~_'__"_.- ',_-i-"''- __ ''''_'_' --', ......._----.--""'- ... -----.....-,

~1~_:_-·--·--r::~ISHECl····-··A:~O.~·-·-l--:NNEC~:-··-··
--.-...~.---."..~---- ..-.,.~-~-c"r'-~--'-'-'--!----..'.-.--........~.-::-·r~-··--"'---------·-~
1. ('i:11 ud i e s 195/' I '::Dent, St·? I Ln sp ec t ov-Blil)

loJ' junior' I ,', HaliGwes,EE I do! '.
:" w'el .}?Lv! do

--~r:~~+inCi"aJ-Wei .: :

I High School (Black)

LIS!Rou« .•r: I P.~i~cip~l-Tsi,ngiv.;e
High School (Bt e ck)

"Dug.rd,]H I Re.t;ional. =:
BED ,-1--------" ..,-- -. '. _'....-.-..__.-_.__...

Van del' Prin c ioeI t Tee ch er

Certificate

Ei t ud i e V()rms
2 en 3

3. Nu'.I.!(,>Gesk i eden is 1974
Training Co l l og e ,I Merw«, W

II St rydom, Principal rAmen z imt otsi

___"-------t--'----. ~~.:-~- ...!-T "a_~ei' :.:_:In~"::~~.l.~<:.
It. He rs iene s«: I I iI 1971 I See 2 abovp I S('o 2 .1bwe

i I
tDerrJe D ruk l I !'

5:-;;~:St I'U ci u:--Ti

~ 9;~+~urt".V'-IR - --;:;~Ser: iC :-;':;,-;;;;;';'.

Social Studies Cent r e-Nemol od i
Stends rd 5 I . Mock e , HA fj Edu ce t ion Pl enn e r

! WaIII s , He: I Edu ca t ion P l nnn € r BED

________,,_,_~_-----1-------~i--'2__Cb t ,G4-- ..ca!_!~?np I a~n :,~".,1~1~:·~~
6. ;V'?h Stiende rd 5 I lq75 I t'an ,\,:'ei<.el'k, I ']specf'Or'-RED

Illustrated I f !i.:4! '
Social Sr uil i e s 1,' I Van Zyl. ,M_.' NONt:

. . i
----.--.-,-~____i._;r-"~-,.--~--...::.),,-,--.-... ._. ,,.,i_ .. ,. .--~- '-"--''''''--~~'.'

\1,

i.ov ede I e
Vorm III

siale Studie
Vorm i



Telegrafif"~ A,(jrt1$:
Toleil"aphl;: AJrj'::S

"IMFUi~!JO"
Priva&tsak/Pri'J2te da[I ;;:2

Na1lfaeiEm:jUi! ;<!s:
Tef. No. 3-9\:131

~D1X tl

:lEof"J8UEI( VAl-I SUiO·AFfUKA ..·REPUBLIC OF SOUTH AFRICA

UEPARTEMENT VAN BANTOE-ONDERWYS,
DEPARTM~NTOF BANTU EDUCATION.

PRr.::'rORCA,

TT:\IIl"SV il.Ar..1
ORA:£:rGEPREE STATE
NATAL
GAl'E

* •• ~... OF 1974,. IJhle: 6/8(j_7

THE SECONDARY LEVEL

1. of' instruction in secondary cIaeaes
relation to, the implt1mentat:ion of the
in 19?5, thiJ Honour-ebl.e thf2t Minist'~r

lO1fJSfor all secondary classes in Whii,e

f::ti~lt;us quo in the use of both official language"
JI..:'i:lsiu, . for the ~urp~lse of instruction at th~
q!;'t'c,J, l1,Lll be maJ.nta:Llled.
!

(b) ·C!"l(~ft:!.ea='. difficulties arise in giving instruction
(1" :~.;bc subjects through the medfum pI one oX'

otlw.:.' ;J.c' ';~j!8 of'tfie:ial languages, departm.ental appnovaf1;lJ.~::~:le'(';~~II~i~l'):~lf~~' a~1Ydeviation fr,?m the above deci.ion,.
Dep"-'l]\.',:llbtJ L"1i~' ,\p,pL'oval a.n such cases w1.1l be dependent
:UiI'ft.:ely tq.Hlin tllf: 7:1vailability, or non-availability, of
t>;rl,·tlln~'.~,Gd:mpet~)nt "GO teach the particular subject throUlh

1'1.c1<:lt1 h'lJf."lgllage concerned;
:1

'hool~> :;h d~the past have alrerJ.dy received" appr-oval, to
deviat;e from thi~ la::i.d-down policy need not tlpply ag;:,d.ll.

':J •
n
Ii

f~hould PI'd("t :;.Jlldiffi.culties be experienced ill fut~re at neil(
~}en.O(J.LS or' ~\/h€n1~ rh~'W c.our~:~es/subjecl;s are introduced the ?:lec.s'll!
sur'y at:i.qin. requestIng permissi.on to de'V'iate from
establ d p0Jicy iliust be submitted~

II
ApplieatimlG d"')~(lscnocl's must be submitted t,:o Head Offioe
through C:}2 n·Jrm ,1.1channe Ls , ann mus,; bear the r-ecomaendat i ons
of tilt:. Cj cC'l.li t Enspee tor and ,Regional. Director ..



.A.PPf!NI) IX VI
• ., .,_.>

..' _._Office of the
. .": REGIONAL nIRE~TCR OF :BA..~TU EWeAT.L

SOUTHE.RN THANSV AAL REGION
PEL V A'I-E BAG XIOO1?RETOEIA

. aOOl

29th A~gust, 1974

REGIONAL CIRCUtAR NO. ;:> ·c.f 1974- -"'-~,,;;....;;;=.......;;.;..;..---.;;..:;;..--;:;..:...:. .
m_J.O..;;.._...;.A_.L;.;;LPRn~,Ql~! SOUTHEmr TRAN3VAA.L REGION

UIUFOR1~ . APPR~j ,WE: IN SCH00 L8~ ... rz_ .. r ~_I'I' _. ...
If,s:~eo~~~de ~(,;p~nci,als of scb"}'lls ~he du'; las "'rf -principrals :t~~r.)-ele"lrljr

The Southern Transvaal Region is a Ci.)m~aCi; unit ~nd the Inspeot: rate
desire a. more unifoI'm approach in DUl." schools. It is thus nece aaary
to bring the following ma.tters speci.c-:'!,lly to your notrt ce s

1. Language medium :from Std. V to Porn V •
In the Southern Tr\3.nsV'aal Region El1g1isl:r and Afrilfi:lans 6.1'9
u~ed on a 50 - 5e basis.
(a) §.td: V...t.__ F:H,·m!3 '::r anq_ r(

Engl~sh medi~2; (i) General Science
(ii) Practical Subjec'!~E!(Hol!lecraft/Needlework!
: , "We.)dworlc, & Met:;..lwork/art .3: Craft!

:" Agr.icul tura.l SCifH\Ce

Afrikaa.'ls medi.um: (i) V?iakunda (Rekenkunde ). ..__:;_.,__ ..... ~,•._
(ii) SOsiale Studie'

, ;. . .,.:i .. """ .' . .
Vel"tl~\cular; Religious Edu,o;J,tioi.l; Music 3.n·3,Song. Phy'sic';l.l

Ed"a~tion .
~hese sllbjects will, 'be taught f::om 1975 in tlie above-menti;'ned media in
S'cd. V' (!;ina pr.~f,t2:~:,ably in Std .• 'TI a.130) In 1976 the Secondary Sch()ols
will continue with th~se media~

-, .

(b) F . P'I TV····· j 'l_rrr.ms,..,.,,;.;.;:...~ J;dl';.:..~; .,
The ~O-~i\) 'oasis
W?;t~~i)' ~.'i::: ~ tha
tine :3?me
Inm.;t; eo

s4.11"3ar3,~'be :in,.opera(.;:r, n ·in· Form III .. Subjects
ts wanticned er 1) will be taught throughw~ic ~r3 QO~ te9G aD ~ 50-50. basis

:8v'ery Pl"'l.''icipal tsa quarter. A ~
be d X';.liNt. up and ~ I.!C
f;.rpector ber'o re the €;

From Sub A Std. IV
l!~orm 370 is used, iN1B

3. SGHOOL TOURS: WeanTteaclle-'rs ;:If t; hf'~
~t'he lesson 'to be 1e8 n''';.! f
i';he past ".s th~t no ~.;ho()1. t,_" ura
prehenshe inStt~'S!l:.ca tl?l,;i.ng bet"

give gutd9'1CE: on th.e'.i~ !'It'e:C;3

4,~ ¥ou.r whole ..hf:al"''tetl \Jo-{l:era ti )'J
is desire:i. If' us wed,: 1;r;getiiE

;iLl A ()_Jv/,~, ~ -c ~ ......... 1...

tiEGION~.f,' ilIRFf~'ij<}R \;P BA1\,!,"-j
SOU71HERN TRlt.NSvAAI. RFGI()N

C~ of eech taucher once
Ln iJh6; i i. 1;hr~e ('uart~rs musc
rts must reCl(~!1the all.·{;U:~:; ~n-

From Std. V to Farm V
by the circu~t o~fica.
~ocident in wtich na~21s
were involv·ad. . ~
';ind;;;. ilal' acc:'denta t.nertnken without co~-

ec+o rs i'iill

ttese inatructioc3stand educe iac.
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APPFNDIK VII

Minutes of a Special P.stpon~Meeting held an the 11t~ December 1915 at
Hl..bahl.rll,:ene Highor Primar7 School a't 7.jQ pII.

£}ii'!~\,'~C;;Rev D.M Nhla.pho (Ohair;na.n), Yr .:T.XX.Y'U13, fa- Shobede , Mr J.K )!ahlangu.,

M.r Kun~ne (Pl'inaiJ!al)~ Mrs VI)Ndube (Prinsip~), :f.!rsMthaabeni(Prinsipal
Fira E.JiyaM'?:tMr )tazibuko G,f'.r J.T !adebs

B.nd. deolared. the meeting opened.

A.GEllDA. ..... ''_ -- .........
Arter'" the CircW.f.X'So.noe:rning the Med.iunaOf Instruotiol'l were l'ead in th(l
meding. Thai; is the O:1t'CI1l.a:r8 received during the oourse ot 1974 by pril'lSipala
~d School Boatd 8bOret&ri.8~Tho matter was then discussed for a long time.

Di:f'ficul tie. Pointed out ,bz...;t);\!..;'!!{~tiM;
ioWe have lU, q-..z.alif'ied.teach&1'8 to taeoh Malb.ema.tic. and Scienc$ thrO'Jgh the
medtull ot Afrikaans.

3t.&.8 prmotlfJly suggeate, " 'by the Deputmen:~ 1i}1at our children do not faro 80

"~el~ in the above uam$dliUbject., we teel that the po~ition will furt.her
de1ioriOl"tll.te. 'l'his being a direct l'eault of' haviflg' tobe ~,it,ughtby tea.cb.~...l'S
~ll;y in..tf'i~ien:t in both Afrikaans as a. subject and. ~.:athema.tics ...13 pres~lntl~
taught even through tb.e meditlM ot El1glish..

3.B&vir.lg no high school in our area, ,our children arre to tnrhter their studies
in the H_ela:.ld8 ".hera the me<ii'Wllis ErJg!ieh.

\ ~Obt'Tt(B:

(-i·.. The IQHtiDg tha.ll l30ided that a letter tv the De~ment th:ruogh th..e Circuit
Iupeo1ior be .. written to ple&d t.r the salce of our chi:ldren , stating the
above MIlled points.

CLOSUREs
'l'h.re b. no f'u:&"therbussil1eSB tiaoussed the Jleeting was clcNledi.a.nct a pra;y-er was
eiv:.en boY )(:> Jbyane at 8.,3Opm •
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APPE..f1.V IX VIII

CEP.A~.i'tMeNT VAN BANTOE·ONOERWYS.
DEPtlRTMt=NT 0;: 3i\NTU r-DUCATION.

;:;RETC!UA. COO'1
. 6 Feb:::·t~ar:t "".

Tf) :--
~..-' ...<+.

IT r:r SC:iOOr.S IN WHITE A..'R.:EA

':r::'e (:.er;isicn. r)f t::,!;~ Eono::.ra'ble, the i'Iinister of Ea..::tu.
E,h~tca:;io.a en the i!1.2::':'u:rn 0:= lnstructi.on to be used in.
Echcr.:,3 in 1''9:'2. :i~:::'1";0 ~h~ irrmlementaticn of the ne:·j
"'~--'lE'<'l-' "''-'"'''1''-,'7''''' .:.,., ,j':',",/.:::. ~,r..,;' made known ';'1"' ·nA..:p~T·-j"=j._, '-' ' ....~_ ....otJ ......... ""V""'''''''ol· ... _ e, "'" ,.,.', 'II,Qv '" 1.l. _-_ tr.,,,,,,,,,,,,..&._ -_=~_v
~e""'+-!:I' ;"'].·rc"'1",,r' no t: .;.' 'i:) d'!"'l""''';' 1Q?!! rrbe Lns tzu ··;.u ...-'"\.1_ -,_ .1 _ ',.,.(._.-_ ....... ·t _. v_ .,.. .,Qfl;'",..,lo.";" ._-~""'_ __.4 ............ ;,.,t .... ~ -.

tiona contained i::.:.. Ci!.·cular 6 of 19~"4are he.rec7 re=
a.f fir::iEFL.

For 1:::10 past 20 ;ye?:::; the policy has been that the
vennacul.az ~:ohould ce -;:'0 ::H~diumof instruction Ln all
"""" ,..; . "\I't~, /;, ~.+..; ,-"""I-r'I: .":1 t: .~>,,,- '!;' {,:-1·sh an~ AT'"",,-"! .= n~' -~ . .,.?=' ma~J.~: e·_._4",1 t.J, /'J"_~_"'''':: __..- '.'- . -..~,.~ '~" ......nc~- l.~,' - u.. ...... ~r:~a •• .;;.:l ~ ...... ?~~
be ~)sec1. on a :;() t~l.s!.~ '_:.: sccondany educa tdon, 'LU;,3
r 'lie;1 r~t.!:3in3 ~~:t.c:~:1::1;>"1., The ~;~ly change is tho t
primary cruca tial"'. :::0',; ntcp;? a"C the std 4 level and
t~3t ascondnr~ eiuco _~~ ~~3rta at the Std 5 level.
C::m.sE.~quon~;1.7 ~~le ve=noGuL:'d:' raus t be used as medium of
i.';.ct:"Jction np -:0 .::ml :nc:u:li.:lC Std 4 and Ire:! 3td ;,
•.,-.• ',' ....~. V f-~,n. ''''f'o.;'.,., .; ~ J.." ... ~, x > 'k· S d E'" -':~ ...~
.'wI _.,;_.u ~__.. "'~'Al.~.:!l ....;;;:LI\)'., •• "1. ... 1'1. .aan an .~§:........;J"'.
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