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ABSTRACT 

The aim of this research is to determine what understanding of doing school history is 

portrayed in assessment tasks in a sample of Grade 10 history textbooks. Bernstein’s 

pedagogic device provides the framework for an investigation into the nature of history 

within the fields of production and recontextualisation. Within the field of 

recontextualisation it is important to understand the purpose of school history as 

portrayed in curricula and textbooks. The construct of history must be clear to determine 

whether construct validity exists in history textbook assessment tasks. This construct 

consists of an academic and political dimension. The analytical lens to determine the 

construct of history evident in Grade 10 textbook assessment tasks is drawn from 

Morgan and Henning’s Dimension A and C. The analytical lens for the academic 

dimension is operationalised through the History CAPS, Bloom’s Revised Taxonomy, 

and the political dimension through Wertsch’s Table of Collective Memory and History. 

The finding that emerges from the academic dimension is that the textbook assessment 

tasks are rigorous in terms of cognitive level spread, and that conceptual knowledge is 

most often assessed. In the political dimension it is evident that both official (explicitly 

identifiable in the History CAPS) and unofficial (implied or not identifiable in CAPS) 

political projects exist.  
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