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ABSTRACT

This study investigated the attitudes of professional staff members at schools in Gauteng
towards the implementation of mainstreaming/inclusion of Learners with Special Educational
Needs (LSEN). Three hundred and sixty professional staff members from nineteen schools
answered the Questionnaire on Special Educational Needs of Pupils, which was designed to
assess the perceived competence and the attitudes of teachers the mainstreaming of LSEN.
Nineteen urban schools in Johannesburg participated in this study; namely. five dual medium
(English and Afrikaans) government remedial education schools, six government schools with
an aid class, four private remedial education schools and four private regular education
schools.

While 47% of the respondents felt that mainstreaming js desitable in theory, 72% believed that
mainstreanting is not very practicable, Only 28% f{elt that mainstreaming LSEN will better
equip these pupils for adult life. 77% of the respondents believed that it is not possible to
meet the needs of all the pupils in  mainstreamed class. 91% felt that it will be very difficult
for teachers to meet the demands of mainstream teaching. 80% believed that it is preferable to
teach learning disabled (I.D) pupils in separate, specialised schools. 84% believed that
remedial classes are preferable to mainstreaming for LD pupils. 909 felt that pupils with
serious learning disabilities could not be mainstreamed, 74% felt that teachers would not
support the mainstreaming of LD pupils. 91% expressed the belief that LSEN will only
receive the special attention that they need if they are placed in clusses of about fifteen pupils
or less. 87% felt that current teacher training does not adequately prepare teachers to teach
LSEN.

The results of this stt. 'y provide reasons for concern about the attitudes of professional staff at
schools regarding the viability of mainstreaming. The results indicate that unless mojor
changes in teacher attitudes are developed theough appropriate interventions the

implementation of mainstreaming could encounter extremely serious problems.

DESCRIPTORS:  disabled pupils; educational practices; inclusive education; learning

disabled pupils; mainstreamting; pupil placement; special educational needs; specialised

education; teachers' attitudee tencher training
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CLARIFICATION OF TERMS

Mainstreaming and inclusion have been used interchangeably in this research report.
However, each of these two terms is dafined separately below.

Mainstrearning refers to the placement of pupils with special educational needs (including
disabled learners) within the regular classroom where possible/desirable.

Inclusion can be conceived of as the best of mainstreaming. It is a philosophy which takes
cognisance of a wide range of needs. In an inclusive approach the classroom, goals,
approaches, techniques and methodologies are adapted to meet the specific needs of each
LSEN.

Special educational needs arise out of children having difficulties, for a range of rensons, in
coping with a regular curriculum. This includes the categories mentioned below.

Behaviour disorders refer to behaviour within the educational setting that reveals that the child
has difficulty with his relationships with others. Histher academic achievement may be
impaired due to an inability to learn, utilising the presented teaching techniques. The child's
current behaviour is shown either as an extreme or a persistent fhilure to adapt and function
intelicctuatly, emotionally, or socially at  Jevel corresponding to his or her chronological nge.

Comnunication impairments refer to speech that is difficult to understand or interferes with
the message the speaker is attempting to deliver,

Gifted pupils are those pupils, identified by professionally qualified persons, who by virtue of
outstanding abilities are capable of high performance in any of the following areas (singly or in
combination); general intellectual ability; specific academic aptitude; creative or productive
thinking; leadership ability; visual and performing arts; psychomotor ability.

Learning disabilities may be placed on a continuum, according to their causation, including the

following major points along the continuun:



b)

c)

children,

X

Learning disabilities that are believed to be due to central nervous system
dysfunction.

This refers to a group of different kinds of disorder which are shown by
significant difficuities in the acquisition and use of listening, speaking, reading,
writing, reasoning, or mathematical abilities. These disorders are inborn
(INTRINSIC) and believed to be due to central nervous system dysfunction,
and may occur across the life span.

Learning disabilities that are related to sociocultural/sociopolitical deprivation.
This refers to difficulties in learning which are EXTRINSIC, i.e. They are
related to sociocultural deprivation or other environmental conditions which
result in general academic difficulties.

Learning disabilities that are interactive,

This refers to difficulties in learning caused by a combination of INTRINSIC
and EXTRINSIC factors.

Physical impairments are disorders that interfere with an individual's mobility, motor
co-ordination, general muscular ability, ability to maintain posture and balance, or

communication skills, to the extent that they inhibit learning or social development.

Hearing impairments are hearing disabilities, whether permanent or changing, which

negatively affect a child's educational performance, This term includes deafhess,

Visugl impairments are visual disabilities which, even with correction, negatively affect
the child's educational performance. The term includes both partially seeing and blind



1.  INTRODUCTION

1.1 Defining mainstreaming and inclusion
" "Mainstreaming" {(and more recently "inclusion™) describes the process of integrating

students with disabilities into general education classes in order to address the requirgment of

"least restrictive environment" ... " (Scruggs & Mastropieri, 1996, p.59)

The Gauteng Department of Education (G.D.E.) in South Afiics defines inclusive education as

“the provision of effective and adequate education for ALL learners on a continuum of needs,
services and support. The develepment and learning of alf students is supported ina
differentiated manner according to an age-appropriste curriculum, accommodated in holistic
educational programmes geared to meet their needs and which are focused on the evaluation
of learning outcomes rather than on recall of content." (G.D.E., 1996, p.i4)

The G.D.E. distinguishes between mainstreaming and inclusion as follows: "Mainstreaming
involves the placement of Learners with Specinl Educational ideeds (LSEN) in ordivary
classreoms with the expectation that they will follow exactly the same curriculum as the
ordinary learners. (The learner has to fit into the system.) Inclusion promotes the
sccommadation of LSEN in ordinary schools in a variety of ways - commensnrate with the
needs of the learner and accompanied by whatever adaptations of the curriculum may be
necessary. (The system adapts to the needs of the learner.)" (G.D.E., 1996, p.1

I inclusive cducation the responsibility for LSEN is shared between the classroom teacher
and other support professionals, whereas in mainstreaming the resource teacher is primarily
responsible for LSEN, (Stainback & Stainback, 1988).

‘Mainstecaming' refers to the plazement of pupils with special educational neads (including
disabled learners) within the regular classroom where possible/desirable.  Taclusion is an
cducational phitosophy which tal.cs cognisance of'n wide “ange of needs. Inclusion does not

simply introduce LSEN into a rigid classroom situation with the expectation that these learners

will adjust to the system. Instead, the classroom, educational goals, teaching techniques and
appronches are modified to meet the needs of the LSEN who are introduced into the
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classroom. ‘Inclusion’ is meant to be optimal mainstreaming. Therefore, in this study,

'mainstreaming’ and ‘inclusion’ have been used interchangeably.

1.2 Mispivings about the introduction of mainstreaming
Many professionals have expressed concerns about mainstreaming, because of the conflicting

reports about its success, (which is influenced by the gouls of mainstreaming and the
conditions undet which it is implemented) and fears that LSEN will be unserved or
inadequately served by support services in the mainstream and that general education teachers
might not be willlsg or able tv accommodate the special educational needs (SEN) of these
students, (Houck & Rogers, 1994). Some professionals believe that although full-time
placement in regular classrooms may be appropriate for many LSEN, the SEN of many
learning disabled pupils may not be met within a regular classtoom, (Fuchs & Fuchs, 1994)
Leatning disabled pupils may not be able to function in large mainstreamed classes in spite of
madifications by their teachers. Adequate support and assistance for muinstreamed learning
disabled pupils may be prohibitive in cost because there are so many pupils who fall into this
category, (Carr, 1$93)

13  Rationale for mainstreaming
The belicfs underlying the move towards inclusive education are that all students, including

LSEN, have an equal right to participate in the educational experience (Lewis & Doorlag,
1995), inclusive education is more effective for all students (Pearman, Huang & Meilblom,
1697), mainstrcamed pupils will have mote opportunities to learn, make greater progress in
academic skills, and avoid the stigma associated with a segregated educational environment,
(Zigmond & Baker, 1994) and provision for SEN will be more cost efficient because nll school
resources will be merged into one unified effort (Houck & Rogers, 1994) which will cnable
special educators to serve approximately twice as many LSEN and to concentrate on their
special learning needs, (Lewis & Doorlag, 1995).

Social benefits deriverd from inclusive education include increased acceptance sud appreciation
of diversity; improved communication and social skills, increased moral and ethical
development, creation of friendships and increased sclf-esteem. (Stafford & Green, 1996;
Hanling & Murray, 1984).

DA LELH W 3




"Integrated or inclusive classrooms are described by Stainback, Stainback & Jackson (1990)
as having the following characteristics: a philosophy that all children belong and can learn in
the regular school and classroom; classroom rules that reflect fair and equal treatment and
respect for all students; curriculum that is adapted for each child; services and suppotts
available within the classroom; building of natural supports within the classroons; classroom
accommodation to benefit the entire classroom; empowerment from teacher {o students so
that students can problem-solve, support, and make their own decisions; promotion of the
understanding of individuat differences; and flexibility.” (Janzen, Wilgosh & McDonald, 1996,
p.151)

The increase in inclusion is aimed at ensuring progress toward the attainment of excellence for
all students. It is hoped that inclusion will increase equal educational opportunities, reduce
labelling and classification, facilitate service delivery based on students' academic and social
tearning needs, and result in the effective use of limited resources, (Jenkins & Sileo, 1994;
G.D.E., 1996).

1.4 Inclusive education - an international frend

In recent years, there has been an international move towards the inclusion of LSEN into
regular education classtooms. The 1992 Americans with Disabilities Act established equal
rights for people with disabilities in public services and public accommodations, The trend fo
accommodate LSEN in the mainstream of education was hightighted by the UNESCO
Salamanco Statement on Principles, Policy and Practice in Special Necds Educat’on (Junc,
1994): "Schools should accommodate all children regardiess of their physical, intellectual,
social, emotional, linguistic or other conditions.” Inclusion of LSEN was advocated to
combat disc-imination, to achieve "education for all" and to “improve the efficiency" and
“cost-effectiveness of the entire education systent, (UNESCO, 1994, p.ix)

In 1995, the Organisation for Economic Co-aperation and Development (O.E.C.I.) reported
on the inclusion policies of 21 of its 25 member nations, “In Australio, Denmark, Greeee,
Tceland, Norway and Spain less than 1 percent of students attend special schools. In Belgium,
Germany, the Netherlands and Switzerland, the figure tops 3 percent. (Schnaiberg, 1995,
p.1) Speciatist staff members from specinl schools are being redeployed in regular schools to
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support regular teachers in Iceland and Norway. In Sweden, the leader of the inclusion
movement, the only special schools are those that cater for profoundly deaf learners. In
contrast. the Netherlands caters for specific disabilities primarily through a system of
specialised sihools, (Schnaiberg, 1995).

UNESCO (1896 ouvhshed a study of information received from 52 Member States, providing
details of the leplsk-tion on special needs education in those countries, UNESCO uses the
term “pedagogic Ttegration' to refer to the admission of children with special educational
nwuds into regular schools and “socio~economic' integration to refer to integration into the
broader cemmunity including the work and leisure environments. Results of some of their
findings ave tabulated below:

TABLE 1 References to "integration' in the specinl nesds education legislation. (UNESCO, 1996)

CLASSIFICATION NO. Q! COUNTRIES %
Masdatory pedagagic Integeati 23 44,2%
Partial integration {pedngogic) 4 1.1%
Socit-tconomic integration as an 0
e 20 38.5%
Leglslation which refcrs o both 15 28.8%
levncepts ol integration
Legistation as {0 integration 0,
(nedagonic) in draftiprocess 3 9.6%
N fegistation 15 28.8%
|Information voavailable 5 9.6%

No total is shown bocause of averlapping classifications, (UNESCO, 1996, p.31)

Ir Alberta, Canada, inclusion is encouraged, but not enforced by Jaw, (Butler, Copiand &
Enns, 1996). Sanche & Dakl, 1991, p.151, found that LSEN with moderate and severe
disabilities are "receiving more instruction in regular classrooms" in Canada, In both Australia
and New Zealand there has been large-scale mainstreaming of deaf, blind, physically disabled,
learning disabled, intellectually disabled and autistic pupils and a large-scale implementation of
ently intervention programmes, (Newman, 1996). In Queensland, Australia, the principle of
the most advantageous environment is endorsed, 1.e. it is recognised that some learners require
specialised educational programmes within specinlised settings, There s partial integration in
Bulgaria with special classes in regular pre-schools and primary schools, In Japan, "mildly
handisapped" children are provided for in special classes or ordinary classes with special




wrangements, Legislation pertaining to pedagogic integration (i.e. integration of LSEN into
mainstream education) is in draft/process in Germany, Greece, Ireland, Uganda and Holland.
In Austria theve are pilot "integrative classes”. In Malaysia, Malta and Nicaragua there is
informal partial integration. Denmark has no direct legislation on integration due to their
belief that this might impede the process of integration. Integration (either pedagogic or
social) is referred to in legisiation pertaining to special educational needs in 41 countries
(78.8%) InUSA. in 1994, 35% of LSEN were served virtually full time in regular education
classes and 36% were served part-time in regular education classes, (Polloway, Brusuck,
Jayanthi, Epstein & Nelson, 1996).

Factors influencing the move towards inclusion include the increase in the number of children
identified as LSEN, the expense of runming special education facilities, dissatisfaction with
other forms of provision for LSEN and a new awareness of the questionable morality of
segregating pupils on the grounds that they are LSEN, (Schulte, Osborne & McKinney, 1990)

15 Service delivery for SEN., in South Africa.

South Aftica has been stow to follow the international move towards inclusive education.
Traditionally, in South 2 %ica, LSEN were classified into categories based upon the results of
medical and 1.Q. tests and admission to separated, specinlised educational facilities was based
upon the category of 'disability’. This system, therefore, emphasised the weaknesses rather
than the individual strengths of pupils. Provision for SEN was available only to a small
percentage of the LSEN who needed it, because of the inadequate number of specintised
schools available.

In June 1980, the South Afiican government requested the Human Sciences Research Council
(H.S.R.C.) to investigate provision in the South African education system for children of all
cultural and racial groups, In the resulting report, the De Lange Commission (1981)
recommended that LSEN should be accomniodated in the mainstream of education as far as is
didnctically possible. "Provision of special education outside but para'lel to the mainstream of
education should be created solely for those pupils who cannot possibly be accommodated
within the mainstrean.” (H.S.R.C., 1981, p.175). The De Lange Commission formulated a
set of eleven principles for educational provision in South Africa. The first principle, or
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recommended educational objective was: "Equal opportunity for education, including equal
standards in education of every inhabitant, irrespective of race, colour, creed or sex, shali be
the purposeful endeavour of the State. However, until recently, these recommendations were
largely ignored and consequently a Jarge group of needy children was neglected in South
Africon educational provision.

In South Aftica, many SEN may be attributed to extrinsic fagtors or a combination of intrinsic
and extrinsic factors. An estimated 40% - 50% of South African pupils could fall into the
category of LSEN, (Donald, 1993).

wphitssenin e

TABLE?2
A pencral puide o the continuumn of specinl educational need ns it is found in South Afcien: 7
Tatrinsic < Recipracnt Internction >Exteinsie
CAUSE INTRINSIC RECIPROCAL EXTRINSIC
INTERACTION
{Noture of disability | Physical or iturological Overlap of physical ot Seciocducational disadvantsge.
neurological together with
sacic-educations! disadvaninge.
Severity |Severe and chronie Varies Varies
Such a3 Severe and chronie disabilitles, | Mild mienial hatdiczp, learning | Poae sacly ghildiood
sensory loss, acarological disability, spoesh and language {development, poor schoot
Jisabilities, moderate and difficultics and cmationat and  Jachicvement (undechievement,
sovers ments) handicapas well Jochnviour problems {including | "out ofage® tearners, friturs and
3 mudtiples of these, ultiples of thesc). drop-out rates, cie.), expasure to
Tieaith risks that increase the
incidence of intrinsie disability,
Spocint edicationsl | Highly spociatised edacationst | Varics. Spesial educationol support of'w
noed. Fesonrecs and assistancs on u selatively temporary vature {with
relatively permancat basls, regand 1o cducationat
disadvantage only)

{Donatd, 1993, cited in Q.0 , Febrivary, 1996, page ).

it 1994, the African National Congress (AN.C.) Education Department proposed several
cducational teforms nimed at redressing historical inequatities in education without excluding
advantaged communities, They viewced the introduction of LSEN into the mainstream as
progressive, long term goal, They foresaw o qualitative transformation of education and
teaining, and the provision of basic resources and support programimes was regarded as a
priority. Where LSEN were accommodated outside of the mainstream, a3 far as possible this
would be in separate classes and not in separate institutions. Tt was envisaged that strategies
would be implemented to facititate the carly identification of LSEN. Al educators would
receive training in appropriate teaching practices, A multi-ticred personnel structure,
incorporating different levels of expertise, would be introduced ta respond to the needs of the
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pupils and staff, and issucs that would be addressed included access, accommedation,
transport and appropriate teaching, (The AN.C, Policy Framework Discussion Document For
Education And Training, January 1994).

The Gaunteng School Education Act, 1995, (Act No. 6 of 1995) chapter 3, section 11.2
stipulated: "Admission requirements for public schools shall not unfairly discriminate on
grounds of race, ethnic, or social origin, colour, gender, sex, disubility, sexual orientation,
religion, conscience, belief, culture or Janguage.” Chapter 9, Section 74, stipulated: "Every
public schoel shall, as far as is reasonably possible, attempt to accommodate the specialised
cducation needs of any learner who attends such schools,”

The G.D.E. has proposed four models of inclusion; "(i) Total Inclusion, where all children
including LSEN would be educated together with sufficient support, in age appropriate,
ordinary education programmes - with differentiated curricular goals and needs for LSEN. (ii)
Inclusion, where LSEN would be included in the social milieu of the school and where LSEN
would spend some/most of the time receiving instrustion in a self-contained class and those
parts of the ordinary class programme which their competencies allow. (i) Inciusion where
LSEN would share some lessons with a neighbouring ordinary school, (iv) Inciusion where
learners from the ordinary school receive instruction in vocational skills training at schools for
LSEN" (G.D.E. 1996, pages §-9).

It was advocated that assessment should identify educational, emotional and medical/physical
needs and ascertain the intensity of the disabling conditions as well as the intensity of services
and support needed.  An ideal programme should be devised to meet these needs. These
programmes should then be subjected to a reality test, (i.e. The availability of material,
financial and human resources should be determined.) (G.D.E., 1996, p.1}

The G.D.E. envisages a gradual restructuring and reorientation of the school system,
beginning with several demonstration projects throughout Gauteng, ¢.g. HEADSTART which
aims at prevention as well as early identification of LSEN, early intervention, integeation of
LSEN into mainstream education and maximum deployment of resourges fo mect their needs.
{G.D.E,, February, 1996).,
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In August 1997, the National Commission on Special Needs in Education and Traming
(NCSNET) and the National Committee for Education Support Services (NCESS) stated that
the two systems of education currently in existence in South Africa ('special' and 'ordinary’)
should be integrated to form a system which will respond to the educational needs of all
learners and give il pupils the opportunity to learn in an integrated context.

1.6  Teacher's attitudes towards mainstreaming

"An "attitude” typically shows a psychological state of mind that predisposes a person to
action”, (D'Alonzo, Giordano & Cross, 1996, p.307). Some of the factors that affect teachers'
attitudes are demographics (¢.g. age, gender, level of education), environment {e.g. access to
support services and class faught), experience (e.g. exposure 1o SEN.) and training, (Larrivee,
1981).

In the USA., studies investigating teachers' attitudes towards mainstreaming have yielded
conflicting results, (McDonald, Birnbrauer & Swerissen, 1987; Semmel, Abernathy, Butera &
Lesar, 1991; Whinnery, Fuchs & Fuchs, 1991). Attitudes revealed by research include total
support for full inclusion, reluctance to differentiate instruction to meet the needs of all
learners, doubt that inclusion will adequately serve LSEN and concern about the impact of
inclusion on teachers and students. (Tllett, L., 1993; Marston, 1996; Malarz, 1996;
Tomlinson, Callahan, Tomchin, Eiss, Imbeau & Landrum, 1997). The attitudes of teachers
towards the implementation of mainsiresming is one of the most important factors impacting
on the success of this approach to education, (Wilczenski, 1991, cited by D'Alonzo, Giordano
& Cross, 1996; Stainback, Stainback & Jacksan, 1990; Bain & Dolbe, 1991; Forlin & Cole,
1993; Roberts & Zubrick, 1992; Garvar-Pinhas & Schimetkin, 1989; Janzen, Wilgosh &
MeDonald, 1996).

Those teachers who have positive attitudes toward mainstreanting tend to employ effective
mainstreaming strategics more consistently than those teachers whose attitudes toward
mainstreaming sre negative, (Bender, Vait & Scott, 1995), "While teachers bave a
respansibility to cater for the needs of all children in their classes their beliefs regarding
aceeptance of inclusive practices may affect the degree to which they carey out that duty.”
(Forlin, Douglas & Hattic, 1996, p.119),

T bt o Vi i g N T B
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An individual's beliefs have been shown to be the best indicator of their decisions and
behaviour, (Clatk & Peterson, 1986; Nespor, 1987; Rokeach, 1968; Shechtman & Or, 1996).
As the successful implementation of mainstreaming will be aided or hindered by the
competence and the attitudes of the professional staff of our schools, (Roberts & Zubrick,
1992; Forlin & Cole, 1993; Giangreco, Dennis, Cloninger, Fdelman & Schattmian, 1993;
Scruggs and Mastropieri, 1996) it is important to identify the doubts, concerns and resistance
of teachers towards mainstreaming in order to design interventions that will motivate and

equip feachets fo make adaptations to accommodate individual differences.

1.6.1 Teachers' perceptions of their competence to teach LSEN
Most educators perceive themselves to Jack the skills necessary, (Phillips, Aldred, Brulle &

Shank, 1990, cited in Pearman, Huang & Meliblom, 1997; Downing, Simpson & Myles,
1290). An analysis of the results of twenty-eight surveys (conducted in USA., Australia and
Canada between 1958 and 1995) which investigated the attitudes of general education
teachers towards the mainstreaming or inctusion of LSEN revealed that less than 33% of these
teachers folt that they had the prerequisite skills and training necessary to teach pupils with
moderate to severe disabilities and they reported a need for systematic, iatensive training,
(Janney, Snell, Beers & Raynes. 1995; Scruggs & Mastropieri, 1996).

"The teacher training institutions wauld do well to include required courses for undergraduate
teacher candidates in developing specialised, effective teaching techniques, modifying the
curriculum, and other sirategics to meet the needs of students who learn differently." (Toylor,
1994, p.580).

1,62 How teachers' attitndes townrd mainutrenaming are affected by training,

Changes in teachers' negative attitudes towards mainstreaming result most frequently from
expesure to and knowledge of people with disabilitics. In contrast, lack of knowledge,
experience and training in teaching LSEN are & major cause of teachers' negative zgttitudes.
(Salend, 1984).

In a mainstreamed class, the classroom tenctier has 1o have the skills and knowledge of both
the remedial teachers and the special class teacher, Many teachers are inadequately trained,
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and therefore they lack the prerequisite confidence, knowledge and skills to deal with LSEN,
(Schumm, Vaughn, Goidon & Rothlein, 1994). A difficulty associated with the introduction
of mainstreaming is that it is unlikely that one teacher will possess the knowledge and special
skills required to effectively teach a class that includes students with a variety of disabilities,
{Mather & Roberts, 1994)

Both general and special education teachers agree that thete is a need for retraining of teachers
to facilitate mainstreaming, (Billingsley & Tomchin, 1992; Taylor, Richards, Goldstein &
Schilit, 1997). It appears that many teachers become more supportive of mainstreaming and
more confident in their ability to cope with LSEN in the mainstream once they have gained
some hands-on experience in a mainstreamed classroom, (Hamre-Nietupski, Hendrickson,
Nietupski & Sasso, 1993; Giaugreco, Dennis, Cloninger, Edelman & Schattinan, 1993).
Solomon (1996) believes that teachers will be more amenable {0 change if the mservice
training is offered in-house by o familiar ang trusted colleague who has been trained for this

purpose,

Teachers who have some training or expericnce in specialised education are generally more
accepting of the introduction of mainstreaming than regular teachers, (Minke, Bear, Deemer &
Griffin, 1996; Hanrahun & Rapagna, 1987; Eichinger, Rizzo & Sirotnik, 1991; Salend, 1984;
Shaver, Curtis, Jesunathadas & Strong, 1987 - cited by P'Alonzo, Giordano & Cross, 1990).
Of those teachers who work with special needs children the teachers with the least specialised
training also have the lowest job satisfaction. As job catisfaction is ofien related to effective
teaching, it is important that teacher training should adequately prepare teachets for teaching
in the mainstream, In-scrvice programmes should be offered to qualified teachers. Without
these adaptations {0 feacher training, quality teachers may resigr due to job dissatisfiction,
{Lobosko & Newman, 1992).

Gallagher (1985) found that whereas, priot to a course on mainstreaming, 17% of school
personnel attending the course reported that they were aware of specific techniques to employ
in a mainstreamed class, at the conclusion of the course, this perventage had risen to 98.1%.
Geizhelser & Meyers (1996) found that teachers involved in inclusive settings in New York
believed that inclusion benefited the teacher and the pupils, They attributed the suceess of
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their ‘pull-in' programmes to teachers’ qualities and teachers’ planning. In contrast, teachers of
pull-out programmes felt that inclusion disadvantages teachers, They attributed successful
inclusion to pupils' qualities and suggested that inclusive programies could be improved by
changing aspects such as space, schedule and class size. In contrast 'pull-in' teachers felt that

inclusive programmes would be improved by planning appropriate instruction.

Training in dealing with LSEN has been found to foster positive attitudes towards LSEN and
inclusive education, (Kearney & Durand, 1992; Rock, Rosenberg & Carran, 1994). "Teachers
need systematic, intensive training, cither as part of their certification programs, as intensive
and well-planned inservice, or as an ongoing process with consultants." (Scruggs &
Mastropieri, 1996, p.72). "Systems change cannot occur and be successful without an
accompanying, thoughtful program of staff development.* (Villa. Thousand & Chapple, 1996,
p4%)

1.6.3 Teachers' perceptions of the need for a clear definition of inclusion,
Vaughn, Schumm, Jallad, Slusher & Saumell, 1996, intervicwed teachers who were not

currently participating in inclusion. They found that most teachers requested a concrete
definition of inclusion that could be operationalized. Many fears of inclusion resulted from a
lack of understanding of what it is.

Teachers' perceptions of the need for adequate support,
The awailability of support services contributes to teachers’ attitudes to integration and is
therefore important to the success of mainstreaming, (Siiver, 1991; Rodden-Nord, Shinn &
Good I, 1992). Inarecent study, in USA,, teachers felt that extra resources, particularly
extra personnel, ate vital to the success of mainstreaming and they stressed the importance of
communication between professional team members dealing with the LSEN. (Vaughn et al,
1996). Successful mainstreaming is most Jikely when support is available not only to students
with special needs but also fo their teachers, (Villa, Thousand, Meyers & Nevin, 1996; Lewis
& Doorlag, 1995; Jenkins, Pious & Jewell, 1990; Miller, 1920; Snell, 1921).

Scruggs & Mastropieri's (1996) analysis of the results of 28 surveys of teachers' attitudes
found that teachers consistently repotted a need for support to enable them to effectively teach
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LSEN within mainstreamed/inclusive classes. Butler et al, (1996) found that most teachers
supported integration on condition that it was supported by adequate funding, appropriate
legislation and a collaborative team including members of the public, administrators, parents,
students, and educational professionals. Levels of support need to be increased according to
the increased demands that accompany the presence of more severely disabled learners in the

classroom, (Scruggs & Mastropieri, 1996).

Werts, Wolery, Snyder & Caldwell, 1996, p.20 found that three areas of support are vital: "(a)
training that is vesponsive to the individual nceds of teachers, (b) consultation from a team of
professionals who have varying types of expertise, and () additional in-class help for actually
carrying out the classroom duties and responsibilities." In addition, teachets need

administrative support, smaller classes, materials and extss time for planning and consultation,

*When inclusion fails, the major reasons given are inadequate preparation, {raining, and
support, Three other major complaints are teacher burn-out, a lack of basic life-skills training,
and parents .., who are angry because they don't feel their children are getting what they need

to maximise their learning potential." (Irmsher, 1995, p.2).

1.6.5 Teachers' concerns about the cost of mainstreaming,

Many teachers agree that "while inclusive education may cost more than segregated education,
because good inclusive education means providing the necessary physical and personnel
resources, in the long run it will provide people who work effectively with a diverse group of
people when they becomic taxpayers... It will provide opportunities for people with mild to
moderate impairments to become contributors to society, to hold down jobs, and pay taxes...
It costs money up front, but 1-15 years down the road it will save money." (Heston, 1996,
p.2) Decisions relating to planning for the education of LSEN must be child-centred and not
budget-driven, (Mather & Roberts, 1994). In a recent study in USA., many teachers identified
lack of funding as a potential downfall of inclusion, (Vaughn ct al, 1996).

1.6.6 Teachers' sititudes towards the philosophical principles of inclusion

Taylor et al, (1997) surveyed graduate and undergraduate students in specinlised and general

education at USA, universities and found relatively consistent agreement with the
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philosophical principles of full inclusion. Butler et al, (1996) found that most teachers in
lberta supported the philosophy of integration. Scruggs & Mastropieri's (1996) analysis of
the results of 28 surveys in the USA, found that more than 50% fthe teachers surveyed
believed that mainstreaming/inclusion could be beneficial. However, teachers' support for

mainstreaming was affected by the severity of the learner’s disability.

167 Teachers views about th
Class size is one of the most frequently mentioned obstacles to successful inclusion, (Vaughn
et al, 1996; Phillips, Aldinger, Brulle & Shank, 1990, cited by Pearman et al, 1997; Scruggs &
Mastropieri, 1996). 92.1% of teachers surveyed by Myles & Simpson, 1992, (cited by
Seruggs, Scruggs & Mastropieri, 1996) felt that mainstreamed ¢lasses should not have more
than 20 pupils.

g sffect nf class sive on the success of mainstreaming,

1.6.8 Teachers' feelings of powerlessness

Vaughn et al, (1996) surveyed the attitudes of teachers in USA. to inclusion aud found thar
the majority of teachars felt that decisions about inclusion were being made by administrators
who do not work in classrooms and who are not aware of the consequences of the
implementation of the mainstreaming practices that they advocate, Many teechers felt
poweriess beeause they believed that school administrators were unlikely to consider the needs
or interests of teachers when muking policy decisions about inclusion.

Several researchers have found that administrators and college faculty, who have less personal
responsibilities for LSEN, are more optimistic about the success of mainstreaming than
classroom teachers, who have more personal responsibilitics for LSEN, (Horne, 1983,
Barngrover, 1971; Garvar-Pinhas & Schmelhin, 1989; Harasymiw & Horue, 1976; Houck &
Rogers, 1994),

1,69 Teachers concerns about equity for repular education pupils
Pearman et al, (1997) and Butler ct al, (1996) found that teachers believed that when LSEN

were included in the regular classroom, they demanded so much of the teacher's time that the
teacher was prevented from working effectively with the other students. “Inclusive practices
per se do not necessarily lead to equality of educational opportunity and may actually
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constitute greater educational ir. ity if educators ave not accepting of, and fully supported

with, the implementation of this pedagogical change." (Forlin et al, 1996, p.130).

1.6.10 Teachers' attitudes about who should be mainstreamed

Teachers believe that while mainstreaming is socially beneficial to all pupils it may not have
cognitive benefits for all LSEN, (Rampaul & Freeze, 1991). Rodden-Nord et al (1992) found
that general education teachers were initially either unenthusiastic or neutral about
reintegrating students with handicaps into their classrooms for instruction. Other researchers
have found that teachers are unwilling to reiniegrate students with handicaps into their
classrooms, (Boucher, 1981; Gans, 1985; Kauffinan, Lioyd & McGee, 1989; Knoff, 1984;
Moore & Fine, 1978). Taylor et al, (1997) and Jobe, Rust & Brissie (1996) found that most
general educators were opposed to the inclusion of learners with mental handicaps,
Lehavioural or emotional problems, Teachers were more willing to accept a child with a
physical disability than a child with a cognitive disability, (Forlin et al, 1996). Teachers have
more difficulty accepting and coping with students with emotional and behavioural problems
than with other categories of LSEN, (Downing et al, 1990; Scruggs & Mastropieri, 1994).

The acceptance of LSEN depended on the severity of the learner's disability, (Forlin et al,
1996; Diebold & VonEschenback, 1991), Scveral teachers surveyed by Vaughn et al, (1996)
felt that in an inclusivs setting LSEN would be singled out because of their disability and/or
because of their need for special attention. Many teachers were concerned that regular

education teachers would not be able to cater for the needs of LSEN in the mainstrcam.

1.6.11 Teachers' perceptions on the effect on the classroom environment of the
inclusion of LSEN in the regular elassroom,

Approximately 3054 to 40% of teachers surveyed believed that the inclusion of LSEN in the
classroom would be disruptive, (Barton, 1992; Gans, 1985; Baker & Gottlicb, 1980; Hudson,
Graham & Warner, 1979). 33% to 48% of teachers surveyed believed that the inclusion of
LSEN in the mainstream would create additional wark for the teacher and that these pupils
would demand a lot more attention than the other pupils in the class, (Gans, 1985; Rarton,
1992), Fuchs, Fuchs & Fernstrom, 1992, p.279 state: "case-by-case mainstreaming is
"responsible" because it makes explicit that the transition process is tailored to the needs of the
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individual child and that periodic evaluations will be conducted to determine short- and
long-term effects of the change in educational placement."

58% to 70% of teackers surveyed felt that the implementation of mainstreaming would require

significant changes in the classroom, (Horne, 1983; Gans, 1985).  There is a need to revise
the goals, methods and outcomes of our education system radically in order fo develop human
resources and equip pupils for a technological and computerised working environment. In
addition to mastering skills such as reading, comprehension, numeracy and literacy, all pupils
need to develop other critical abilities such as communication, thinking and problem solving,
ie. they need to become autonomous, independent thinkers, (Carnine, 1991; Presseisen,
Smey-Richman & Beyer, 1994; Skuy, 1995).

In conjunction with the introduction of mainstreaming info South Afiican schools, the South
Afican education system needs to be {rap~rmed to address all SEN and to increase the
learning potential of gyery pupil, An alternative approach to the goals and definitions of
education should be considered. Reyearch in the field of cognitive ecucation has emphasised
the importance of cognition and cognitive modifiability. Research by Reuven Feuerstein, an
eminent cognitive psychologist, has shown that all children (including cuiturally deprived,
retatded and autistic children) have the potential to learn if they are provided with the
necessary coneepts, skills, strategies, operations and techniques, (Presseisen et al, 1994;
Skuy, 1995) "It is ... restructuring according to the cognitive education philosophy and
methodology that affords a basis for an integrative approach ta dealing with special
educational needs as an integral part of general education." (Skuy, 1995, p.2) "This
approach makes possible and desicable the integration, not only of children with special

educational needs into the moinstream of education, but the integration of the whole concept
of "special educational needs" into the mainstream of educational thinking and
conceptnalisation” (Skuy, 1995, p.17)

A large proportion of SEN in South Affica arise from extrinsic factors or a combination of
extrinsic and intrinsic factors and are, consequently, remediable. (Donald, 1993), Itis
therefore the responsibility of educators to provide LSEN with learning experiences that will
meet their SEN, i.c. learning should be personalised and paced according to the un‘que rate
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and style of learning of each LSEN. Assessment should be seen as an opportunity {o diagnose
areas of weakness as well as an opporiunity to teach the child new skills, i.e. Instruction and

assessment should be integrated. (Presseisen et al, 1994)

1.6.12 Teachers' perceptions of whether they have adequate time available to meet the

needs of LSEN in the mainstreamed classroom,
The majority of teachers seem to believe that although they would need an extra hour or more
of preparation time to cope with mainstreaming, this time is not availnble in reality, (Diebold
& VonEschenback, 1991; Gans, 1985; Hudson et al, 1979; Semmel et al, 1991, (Also Myles
& Simpson, 1989 and Barton, 1992 - cited by Scruggs & Mastropieti, 1996).

1.7  Background to the Study
The UNESCO Salamanco Statement on Principles, Policy and Practice in Special Needs

Education (June, 1994) advocated that alf nations should embark upon a policy of ‘Education
for All, Although slow to follow the lead of other countries, the Gauteng Department of
Education has recently embarked upon a policy of mainstreaming, in which LSEN will be
included in regular classes as far as possibie. The intention of this policy is 1o offer all pupils
equal access to learning, A second important aim of the implementation of inclusive education
is the social integration of LSEN.

International research on teachers' attitudes towards mainstreaming has revealed that most
teachers offer qualified support for mainstreaming, While most teachers support the concept
of mainstreaming of LSEN, the level of this support and their feeling of competence varies
according to the intensity of the learner's disability; whether the teachers have received training
" specialised education; the availability of resources and support services; provision of extra
time for Jesson preparation and a low pupiliteacher ratio. More special education texchers than
regular education teachers feel that mainstreuming is beneficiat to the LSEN, However, most
teachers feel thet mainstreaming would provide some benefit to most LSEN. Most teachers do
not feel that mainstreaming is the best placement for LSEN. Most teachers fecl that
mainstreaming is more desirable than practicable.
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As teachers' attitudes towards mainstreaming are largely responsible for its success or failure,
this research project was embarked upon with the aim of assessing the perceived corpetence
of Gauteng teachers and their willingness to teach in inclusive settings as well as their attitudes
towards the implementation of inclusive education policies in South African schools. It is
important for policy makers to take cognisance of the conditions that need to be met in order

to elicit teachers' support for inclusive education,

e e e i
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2. THE STUDY

2.1  Rationale

International studies of teachers' attitudes towards mainstreaming reveal that, while soine
educators argue that mainstreaming learners with special educational needs (LSEN) provides
them with more learning opportunities, greater potential for academic progress and less
likelihood of being stigmatised, others argue that placement in regular classrooms will not
meet the needs of all learning disabled pupils, (Zigmond & Baker, 1994; Fuchs & Fuchs,
1994).

Several countries have already instituted mainstreaming and South Afican education
authoritics are currently planning to move in the same direction. South Aftica's President has
appointed two bodies, The National Commission an Special Needs in Education and Training
(NCSNET) and The National Committee for Education Support Setvices (NCESS) to
investigate special needs in education and to make recommendations for appropriate changes
that will ensure that the needs of all learners are met, (NCSNET & NCESS Discussion
Document, 1997).

The competence and the attitudes of the professional staff of our schoals will either aid or
hinder the successful implementation of mainstreaming in South African schools. It is
important to identify doubts, concerns and resistance towards mainstreaming in order to
design interventions that will motivate and empower professionals to work towards the
success of mainstreaming in the South African educational systewn,

The purrose of this study is to assess the perceived competence, as well as the attitudes
towards the proposed changes, of a representative sample of professiond staff, at both regular
and remedial schools in Gawteng, A further aim is to discover what speeific changes to the
curreit education system professional staff members believe should be implemented in order
for mainstrenming to succeed,

If LSEN are to be included in a broader framework of education, there needsto bea
re-thinking of the goals of education, and a modification of the curriculum of the mainstream.
In South Afiica there is a move towards an cutcomes-based approach to education in which
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pupils are not compared agairnist each other. Consequently, LSEN who are integrated into the
mainstream will be less likely to feel inferior than they would with the current curricufum, The
above-mentioncd, envisioned changes to the South Aftican education system also require
appropriate atitudes on the part of teachers. One aim of this research is to investigate the
extent to which teachers' views of the goals of education are compatible with & cognitive
approach to education, which in essence underfies the proposed model of outcomes based
education (O.B.E.).

It is anticipated that, whilst some educators will welcome mainstreaming, others will question
the wisdom of including the learning disabled child and children with other special educational
needs in the mainstreamed class. The information gleaned from the questionnaires will be used
to formulate well-grounded proposals regarding the implementation of mainstreaming in
Gauteng schools,

2.2 lIssues explored in this study
Various issues emerged from the literature as controversial, i.e. in various studics the opinions

of teachers differed according to their particular situation, These issues were explored in this
study to determine the attitudes of professional staff members at schools in Gauteng, as their
attitudes and perceptions could significantly affect the swecess or failure of mainstreaming in
South African schools, The issucs were as follows:
i) Will general education teachers react favourably to the increased mainstreaming of
students with mild disabilities?
i)  Willteachers feel apprehensive about
n) the quality of work that LSEN will produce;
b)  their own lack of skills to cope with mainstream teaching and
c) the demands that LSEN will place on their time?
i) Wil teachers regard most ndaptations in the classroom as more desirable than feasible?
iv)  Will teachers be willing to participate in an in-service training programme to
improve their ability to work with mainstreamed students?
V) Do feachers believe that:
a) LSEN will receive the special attention that they need only if they are placed
in classes of about fifteen pupils or iess;
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b) it is not possible to train every teacher to cope well with pupils with LSEN
in a mainstreamed class;
c) mainstreaming is not very practicable;

d) mainstreaming LSEN will better equip those children for adult life?

2.3.1 Sample
Nineteen schools participated in this study; namely, five dual medium (English and Afrikaans)
government remedial education schools, six government schools with an aid ¢lass, four private

remedial educatioti schools and four private regular education sthools.

The schools were sclected so that they rentesented three levels of socio-economic status (i.e.
high, medium and low). Four categores «Cschoals were included - government remedial
education, government schools with an aid class, private remedial education, and private
regular education schools. Details of their size, the composition of their staff, the average
socio-cconomic status of their pupils, the language of instruction, the average number of
pupils per class, the phases in the school and the source of their funding are tabulated in
Appendix A.

A total of 360 professional staff members answered the questionnaire. Table 3 below contains
biographical information on the subjects, i.e, gender, age, home language, academic

qualifications, position held at the school, and length of employment at the school,

Table 3 Frequencies and percentages for biographieal details of subjects

INDEPENDENT VARIAKLE

TVPEL
GOVERNME
NT

REMEDIAY,
BOUCALION
S0

UG R 3] PRI
R REE I REEGTR
GENDER

R

Mate 16 [10.2] 15 (1827 2 (481 4 |7
Female 141 8081 84 |84.81 40 952 52 {929

AGE
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INDEPENDENT VARIABLE 3 s
TYPEY TYPEX TYPE3 TYFEA
GOVERNME ] GOVERNME | PRIVATE | PIUVATE
2 NT REMEDIAL | REMEDIAL
REMEDIAL | SCUOOLS | EDUCATION | EDUCATION
EDUCATION} wimilAMD | SCOOLS | SQHO0LS
SQHOOLS | AID CLASS
SRR RER
20-25 141891818 23] 5 {91
26-29 n 7 191 19) 5 j116) 3 )55
30-34 B2 14| 4] 4193 6 [109
35-39 26 165 221221 9 |209] € |109
4049 67 |424] 19 | 19 ] 20 |465] 17 {309
50-59 26 |165] 8 8 3 7 ] 17 309
60+ 1 }06 1 j23 1 |18
HOME LANGUAGE,
English 98 |616] 33133 6 | 1411 |18
Aftikacns 42 12641 53 | 53 1 34 | 79.11 45 | 789
Other (Dutch, German, Gujarati, Hebrew, Spanish) 19119 14114} 3 7 11 1193
NATURE OF APPOINTMENT
Part-time staff member 4 1251 1 1 2 | 4811 {18
Full-time staff member 154 19691100 95 | 40 | 952 ] 56 {982
POSITION HELD AT THE SCHHOOL
Assistant { 2
Assistant tcacher ) 1| 24 1} 2
Deputy Principal 7 (44 VL] T 224 1 2
[ead of Departnwent 12{726| w0109} 3 722131 6
Health therpist 1 106
[utern psychologist 3 118
Occupational therapist 14 |88 4|95 7
Principal 4 j25| 2 j22
iPsyclmlog’m 6 |39 2148
Remedial therapist 16 41021 1 j 10| 3 172} 3 |89
Speech therapist 10 fod 1 JLL; 2|48
Teacher 81 §S2.1] 78 [842] 28 § 62 | 42 [826
Therapist (typa not specified) 1 |06
NUMBER OF YEARS WORKED AT THIS SCHOOL
Less than T year 29 |186] 15 |152] 6 |143] 12 |214
1«3 years 45 1288 22 {2221 10 [238] 11 {196
4« 6 years 28 117.9( 32 J3237 11 [262] 8 |43
79 years 18 (1E3] 7 L7 9 jatd] 6 |107
10+ years 36 £23.0 23 {2321 6 {1431 19 1339
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Procedure

A questionnair¢ was designed to assess the attitudes of professional staff at schools to

the mainstreaming of LEEN.

The wording used in the questionnaire was assessed, for clarity of meaning , by a

group of student teachers for whom English is o second language,

‘The wording of the questionnaire was modified according to the results of Step it

above.

A pilot study was conducted with:

a) A group of stuff members of a regular education school with an aid class,
which does not form part of the sample.

b) A group of second year B. Ed. (Remedial Education) student teachers enealled
at The University of the Witwaterstand. This group was also not part of the
sample.

The schools selected for the sample were approached to determine whether they were

willing to participate in the research project. (A sample of the letter that was posted to

the schools' principals is contained in Appendix B)

The questionnaire was delivered or posted to the schools that participated in the

research project.

The questionnaires were collected from the schaols or posted ta the Division of

Specialised Education at the University of the Witwatersrand,

The data obtained from the questionnaires were subjected to statistical analysis,

Measure: Questionnaire on Special Educational Needs of Pupils,

The use of a questionnaire as a measuring instrument was sefected to facilitate the task of

recording the responses of the large sample of subjects. The questionnaire was designed with

the aim of nssessing the perceived competence and the attitudes of teachers towards the

mainstreaming of LSEN, A copy of the questionnaire is contained in Appendix C. The
reliability of the questionnnire was established, as o Cronbach's coefficient alpha 0£0.95 was

obtained for both raw and standardised varinbles,
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2.5.1 The Structure of the Questionnaire
Relevant terms were defined on the first two pages of the questionnaire and subjects were
requested (in the first paragraph of the questionnaire) to read the definitions prior to
completing the questionnaire,

In Section One subjects supplied demographic details of their school, This provided
information about the following variables: type of school, avaitability of support services,
average standard of living of the pupils, source of funding, language or languages of
instruction used, number of pupils, average number of pupils per class, composition of the
staff and school phases offered at the school.

In Section Two subjects supplied biographical informatiop that provided information about the
following variables: gender, age, home language, academic and professional quatifications,
subjects tanght, niture of appointment, number of hours worked at the school, position on the
staff and length of service at the schiool. The variables "home language”, "academic and
professional qualifications", "number of hours worked at the school" and "subjects taught"
were not included in the final analyses beeause there were too many combinations of answers,
with some categories being selected by very few subjects,

Section Three contained sixty-cight statements to which the subjects were asked to respond in
terms of a five-point rating scale ranging from strongly disagree (1) to strongly ngree {5).

The statements covered several aspects of the provision of services to LSEN; (c.g. attitudes
towards in-service training of teachers was assessed by statements 2 and 8.) Statement 2 was
*Most teachers will be willing to participate in an in-service training programme to learn skills
that will help them to teach pupils with special cducational needs in mainstreamed classes.”

Statements 3, 6, 12, 16, 17, 23, 24, 26, 32, 34, 35, 36, 37, 39, 40, 41, 42, 43, 46, 51, §2, 54,
55, 56, 57, 59, 60, 63, 65 and 67 nssessed teachers' nttitudes towards teaching in
mainstreamed classes. (e.g. Statement 43 was “Tenching in classes which include pupils with
and without special educational needs will be more satisfying than teaching in classes from
which pupils with spscial educational needs have been removed/excluded. )
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The following statements were designed to measure attitudes towards adaptation of teaching
methads: 4, 7, 29, 34, 35, 36, 48 and 61. {e.g. Statement 35 was "Teaching learning disabled
pupils as well as pupils without learning disabilities in the same class need not affect the
teaching methods used by the teacher.") Statement 9 assessed teachers' perceptions of the
need for smaller ¢lasses: "Pupils with special educational needs will receive the special
attention that they need only if they are placed in classes of about fifteen pupils or less."

Teachers' perceived ability to cope with mainstream teaching without further training was
assessed in Statements 10 and 18, (e.g. Statement 10 was "Teachers of segular classes, who
have not received special training to teach children with special educational needs, will
nevertheless have the skills to cope with teaching in a class of children with both special and
ordinary nceds,") The perceived need for changes to teacher training programmes was
measured by statements 11 and 30, (e.g. Statement 30: "Present teacher training adequately
prepares all teachess to effectively teach pupils with special educational needs.") Statements
13, 31, 45 and 49 assessed some beliefs about the goals of education. ( e.g. Statement 312
"Classroom teaching should be concerned mainly with suhject content.")

Teachers' perceived competence was assessed by Statements 14, 55, 56 and 66. (c.g.
Statement 56: "Teaching pupils with learning disabilities is too difficult for the
regular/ordinury teacher to deal with,") Statenients 15 and §3 were designed to assess
atfitudes towards the current curriculum. (e.g. Statement 13: "Educational curricula need to
be changed to give all pupils to succeed in mainstreamed classes.”) Beliefs about who could
be successfully mainstreamed were assessed by the following statements: 17, 19, 23, 27, 28,
42, 51, 52, 54, 58, 63, 65 and 68. (¢.g. Statement 19: *Children with mild disabilities (e.g.
learning problems) could be mainstreamed” and Statement 58: "Mildly mentally retarded
pupils should be mainstreamed".) The perceived need te afford special educational nceds
serious consideration at a parliamentary level was assessed by Statement 21: "Meeting special
educational needs should receive lots of attention when changes are introduced to South

Africa's educational system."

The perception of the inevitability of mainstreaming was gauged by Statement 22: "Eventually

all schools will cater for pupils with many different sorts of education needs.”
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Statements 25, 62 and 68 were designed to measure the view of whether mainstreaming would
improve the social life of the school ( e.g. Statement 25 was "Including pupils with special
educational needs into a mainstreamed class will improve the life of the school.") Perceptions
that aids could or could not increase the success of mainstreaming was assessed by, inter alia,
Statement 33: "Computers could be a useful teaching aid in making m. .1streamed classes,
which include learning disabled pupils, successful." Perceptions of pupils' attitudes towards
mainstreaming were assessed by Statements 44, 47 and 64. (e.g. Statement 44: "Most pupils
without special educational needs will learn to accept the mainstreaming of pupils with special
educational nceds." ) Perceptions of parents' attitudes towards mainstreaming were assessed
by Statement 50: "Most parents of pupils with special educational needs would be in favour of

mainstreaming pupils with special educational needs."

Subjects responses to the statements contained in Section Three were added to obtain an
overall *Q' score, indicating the subject’s attitude towards mainstreaming pupils with special
educational needs, Reversed scoring was used on some items to avoid errors due to a
response set. The higher the subject's overall score, the more positive his/her attitude towards

mainstreaming. Frequencies and percentages were calculated for cuch item,

In Section Four, subjects were required to indicate which categorics of pupils could, in their
opinion, be included in mainstream education. Categories that subjects were asked to consider
were intrinsically learning disabled, extrinsically learning disabled, hearing impaired, visually
impaired, comraunication impaired, mentally retarded, physically impaired, behaviour
disordered and gifted pupils. Each category was subdivided into mild, moderate and severe

and a block was supplied for "none of these".

Section Five contained a list of ten goals in education and subjects were asked to rank these
goals from one to ten. The results of this scction were analysed to assess the extent to which
teachers' attitudes were compatible with the proposed National Education Department's move

towards a cognitive education approach,
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Section Six contained two open-ended, gualitative items that allowed for respondents to

et

exprest ~ninions related to provision for the special educational needs of learning disabled

pupils. The items were:

3] ‘What measures and techniques could be introduced to ensure that the needs of learning
disabled children are met in the mainstream?

i) General comments.

2.6  Experimental Desion and Statistical Procedures

This research project takes the form of a survey to determine the sttitudes of profissional staff
members of schools to the mainstreaming of LSEN, and their perceived competence in
implementing mainstreaming. Percentages of respondents with either a negative or a positive
attitude towards mainstreaming were obtaitzed and the size of the difference between the
positive and negative attifudes was calculated,

Further, this rescarch examines the effect upon the dependent variable of independent variables
including age of respondents, cultural group (English, Afrikaans or African), type of school,
socio-economic status of the school's pupils, length of service of the respondents, medium of
instructios. of the school, and number of pupils at the school,

To cstablish whether there were any significant internction effects, the two-way ANOVA
technigue was used, Where there were significant interaction effects, the Bonferroni critical
values approach, a specific comparison procedure tuat allows for multiple comparisons, was
employed 1o determine which pairs of groups differed significantly from one another, i.e. The
source of the sign.ficant overall F was specified. Dunn's t Test, which performs a pairwise
comparison of means, was utilised to analyse the significant two-way interaction effects.

Cronbach's Alpha was caleulated to measure the internal consistency of the questionnaire. As
the Cronbach's Alpha was very high (0.95) the respondents were therefor:: found to be
answering the questionnaire consistently and it was not necessary to temove any questions as

none were detracting from the internal validity of the questionnnire,
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The subjects' responses to the open-ended qualitative questions (Section 6) were subjected to
content analysis. A full list of responses is contained in Appendix D.

Section Three of the questionnaire was scored to obtain a Q score of attitude towards
mainstreaming pupils with special educational needs, which is the dependent variable. The Q
score was broken down by the independent variables.

Using an analysis of variance procedure, the p value was evaluated to determine whether there
were significant differences between the various independent variables. (Ifthe p value was
less than 0,05 the null hypotheses were rejected and the difference was regarded as
significant.)

A multiple comparison test (The Dunn T test) was used to determine where the significant

differences occurred.



3 RESULTS

3.1 Eactor Structure

Inaccordance with the NFACTOR. criteriv: 1 components were retained initially. The
percentage of variance explained by each factor is recorded in Table 4 below. For each school
type, factor one accounts for the largest percentage of the variance.

Tabie 4 Percentages explained by each fucior

PERCENTAGES

FACTOR GOVEKNMENTREMEDIAL | GOVERNMINTSCHOOLS WML | PRIVATSREMEDIALSCHOOLS | ARiwis AT
EDUCATION SCHOOLS ANAIDCLANS i g A

% CUMULATIVE S % - {CUARLATIVE 26 % CUMULATIVE % = JOUMLATIVE %
1 295 295 208 208 172 172 B
2 5% 353 86 294 79 252 407
3 49 40.2 51 3.5 74 325 388
4 36 438 38 384 6.2 388 434
5 14 422 3.3 41.8 56 DY A 2SS
6 29 50 32 45 52 96 @il 520
7 26 526 29 419 4.5 ETE: 7 BT
8 24 55.1 2 508 | 3% 579 PR EBETIL T 604
9 24 574 27 536 37 617 L WA 637
10 Y 59.5 2.5 56.1 3.5 652  Voogmeyl 667

Rigure 1 Scree Plots of Kigenvalues

P

EIGENVALUES
Lo —%
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A scree plot of the Ligenvalues also identified a single dominant factor and Factor Onc was
thus the only fac.or to be retained, The data represents a unidimensional set as, in essence,
only one ¢onstruct is being measured.

3.2 Comparison of the percentage of agreement expressed by the respondents to the
questionnaire items

Appendix E contains a table comparing the percentage of agreement expressed by the

respondeits to the items in the five point Lickert Seale contained in Section 3 of the

questionnaire. In Appendix F these percentages were condensed into a3 +int scale to

indicate whetner the respondents disagreed with, were unsure ubout or agreed with each item.
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Ninety percent (ot more) of the respondents indicated apreement with the following

statements:

i Pupils with special educational needs will receive the special attention that they need
only if they are placed in classes of about fifteen pupils or less.

i Pupils with learning disabilities require more attention than it will be possible to give

them in 4 mainstreamed class,

i Meeting special educational needs should receive lots of atiention when changes are
introduced to South Africa’s educational systent.

iv Classroom teaching should include life skills.

v Teaching in mainstreamed classes, which include both pupils with and without special
educational needs, will involve more work.

vi Clussroom teaching should focus on encouraging pupils to be creative in their thinking,

vii 1t will be very difficult for teachers to meet the demands placed upon them by having
Iearning disabled pupils as well as pupils without learning disabilities in the same class.

Ninety percent (or more) of the respondents disagreed with the following statement:
i Pupils with serious learning disabilities could be mainstreamed.

Eighty to eighty-nine percent of the respondents indicated anreement with the following

statemients:

i Teachers without formal remedia! training should attend in-service training courses to
learn how to teach learning disabled pupils.

i Training teachers to teach pupiis with learning difficulties should be part of every
tencher training programme,

iii  Itis usually better to teach learning disabled pupils in separate specialised schools.

iv Pupils with learning disabilities should have their educational needs addressed in
remedial classes rather than in mainstreamed classes.

v If tenchers are specinlly trained to teuch pupils with learning disabilities, they will be
better able to effectively teach pupils hoth with and without learning disabilities,

vi The age difference between pupils with and without special educational needs couid be
a problem if pupils with special educational needs are placed in mainstreamed classes.

vii  Allteachers should be educated to use technological aids to more effectively educate
students with learning disabilities.

Eighty to cighty-nine percent of the respondents disapreed with the following statements:
i Most teachers would prefer to teach a class of children with both special and ordinary

needs rather than a regular class,

ii Teachers do not need specialised training to meet the educational needs of pupils with
special educational needs.

it Pupils with special edueational needs will be able to reach their full learning capability
in a mainstreamed class,

iv Present teacher training adequately prepares all teachers to effectively teach pupils
with special educational needs.

v Classroom teaching should be concerned mainly with subject content,

vi Teaching learning disabled pupils as well as pupils without learning disabifities in the
same class need not affect the teaching methods used by the teacher.

vii  Ifchildren with specinl educational needs are mainstreamed, most teachers will be able
to give them adequate individual instruction,
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3.3  The reintionship bebween the independent variables snd sttitudes to
Responses to the questionnaire were compared across the following independent variables:
gender, age, home language, type of school, average socio-economic status of pupils, funding
of the school, language of instruction and average number of pupils per class to determine
whether, and to what extent, these variables affected attitudes towards mainstreaming. The
dependent variable was the Q score (maximum 340). The General Linear Models Procedurc
was used to determine whether there were any significant interaction effects. Where there
were significant interaction effects, the Bonferroni critical values approach was employed to
determine which pairs of types differed significantly within each independent variable. This
multiple comparison approach pinpoints the source of the significant overall F,

In Table 5 below is contained the means and significant differences in attitudes to
mainstreaning for the independent variables. The means contained in the table reflect the
respondents' average ratings of the 68 statements in Section 3 of the questionnaire. A mean of
1-68 (Column 1) indicates that on average these subjects selected the first option, (1),
indicating a very negative attitudes towards mainstreaming. A mean of 69-136 (Column 2)
indicates that on average these subjects selected the second option, (2), indicating that thoy
bave some opposition to mainstreaming. A mean of 137-204 (Column 3) indicates that on
average these subjects selected aption 3 revealing 4 neutral position. A mean 0f205-272
indicates that on average these subjects selected the fourth ontion, (4) indicating o positive
attitude towards mainstreaming. A mean of 273-340 indicates that on average these subjects
selected the last option, (5), indicating strong support for mainstreaming. i.c. The higher the
mean the more positive the attitude towards mainstreaming/inclusion,

Table s Menns and Significont Differences in Attitudes to Mainstreaming for the
Independent Varinbles.

In each category/independent varighle the subgroups with the most positive attitudes towards

mainstreaming have been highlighted.

MEANS
3 3 4 5 .
WL ojk | waw | avom | asin | man | o | v
INDRPENDENT VARIABLE Copene] orvom | owns | suravan | omcrny | ValU® mg?:*
o . Wapke
o | B I L
iR ] Ay MM | IRNTRRE
] o o
GENDER 54 3.02 098
Mule kY] 190.24
Female 317 178.54
AGE 356 383 | 0,001
20-25 IR 19937 )
2622 38 188.29
3034 37 190,51 ]
38-39 463 1781
40-19 123 16%2
50-59 34 17843
60+ 3 203
LANGUAGE 159 124 {00001
Affikaany 118 161.53
Eaghisy 174 19317
(ther 43 181,68




The different independent variables presented in the table are discussed

pages.
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MEANS
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TYPE OF SCHOOL 362 72.24| 0.0001%*
CGovernment remediat education | 160 154.21

schools

gon;unmmtsdlook with an aid | 102 20223

IPrivato remedial education ) 109.54

schools

Private regnlar edusation 87 20442
{schroals

AVERAGE 353 3143 0,000]1%4%
SQCIO-ECONOMIC

STATUS OF TIIE PUPILS

High 33 20663

IMedium 239 167.66

Low 59 201,88
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Totally privately funded 4 166,25
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PUPILS PER CLASS
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1128 4 166,25
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151200 29 173.03
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25300 3% 18531
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401450 81 183.98 ]
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01550 43 12070

381600 3 204.45

6l + 46 213.89

in turn in the following
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3.3.1 Gender

The difference between the attitudes of male and female subjects towards the mainstreaming
of pupils with special educational needs approached significance (p=0.08). Table 4 shows that
males tended to favour mainstreaming more than females, although the overall attitude of both
gender groups was neutral. Appendix G contrasts the percentages of males' and females’
positive and negative responses to the statements in Section 3. 46% of males and 29.6% of
females agreed with the principle of including LSEN in the mainstteam as far as possible.
43.2% of males and 19.9% of females agreed with this principle.

65.6% of males and 83.9% of females agreed that teachers without formal remedial training
should attend in-service training conrses to learn how to teach learning disabled pupils. 78.4%
of males and 91.8% of females agreed that training teachers to teach pupils with learning
difficulties shouid be part of ¢every teacher training programme while 72,9% of males and 88%
of females agreed. 27% of males and 11.4% of famales agreed that it is possible to meet the
needs of all the pupils in a class in which there are pupils both with and without learning
disabilities. 51.4% of males and 31.3% of females agreed that although pupils with learning
difficulties might produce work that is of a lower standard than the work produced by the
other pupils in the class, teachers will, nevertheless, welcome mainstreaming.

67.6% of males and 48.9% of males agreed that it is possible for the teacher of a class of
pupils with both regular and special needs to get to know all the pupils well, while 56.7% of
males and 39.8% of females believed that this is possible, $9.4% of males and 40.1% of
{femeles believed that if' pupils with special educational nseds are mainstrenmed teachers could
adapt regular teaching materials to make them suitable for these pupils, while 40.5%5 of males
and 23% of females bel.eved that teachers could adapt regular teaching materials,

67.5% of males and 86.7% of females believed that the age difference between pupils with and
without special educational needs could be a problem if pupils with special educational needs
are placed in mainstreamed classes, 32.4% of males and 13.2%% of females believed that the
inclusion of LSEN would not prevent gifted pupils from reaching their academic capability,
29,7%% of males nnd 11.7%%6 of females agreed that teaching in classes which include pupils with
and without speeial educational needs will be more satisfying than teaching in classes from
which pupils with special educational needs have been removed/excluded. 48.6% of males and
26.4% of females agreed that the availability of teaching aids will make possible the success of
mainstreaming of children with speciad educational needs.

332 Age
As can be scen in Table 4 there was a highly significant difference {p=0.0001) among the
attitudes of subjeets in the various age categories towards the mainstreaming of pupils with
special educational needs. The Dunn t test showed that category 5 (40-49 years), which held
the most negative views towards mainstrenming, is significantly different from category 1
(20-25 years) and category 3 (30-34 years) which were more positive towards mainstreaming.

333 Home Language
The questionnaire allowed for 11 language categorics and it allowed respondents to specify

their home language if it was not listed and to specify their home languages if they use more
than one language at horae. Only 3 categories (1 = Afvikaans, 2 = English, 3 = Other) wete
retained for analysis due to the siall number of respondents in the other categories. Table 4
shows that a highly significant difference was found between groups 1 and 2. i.e. Between
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Afrikaans speaking subjects, who were the most negative towards mainstreaming, and English
speaking subjects, who were the most positive towards mainstreaming. (p=0.0001)

3.34 Tvpe of School

In Table 4 it can be seen that there was a highly significant di‘ference among the four
categories of schools (p=0.0001), Private regular education schocls (Type 4) had the most
positive attitudes towards mainstreaming, followed by goverament scheols with an aid class
(Type 2) and private remedial education schools (Type 3). (Governnient remedial education
schools (Type 1) held the most negative attitudes towards mainstreanving, Significant
differences were found among Types 4, 2 and 3 on the one hand and Type 1 on the other,
There was no siguificant difference between Types 3 and 4, Types 3 and 2, and Types 4 and 2.
i.e. The attitudes of subjects at government remedial education schools differed from the
attitudes of subjects at the other types of schools. However, the attitudes of the subjects at the
other schools did not differ from one another,

3.3.5 Average socio-cconomic status (SES) of the pupils

The data in Table 4 show that thete was a highly significant difference among the categories of
SES, (p=0.0001). High SES was moderately in favour of mainstreaming whereas ths medium
and low SES were neutral. There was no significant difference between high and low SES,
However, there was a significant difference between high and medium SES. Medium SES
tended to be relatively more negative towards mainstreaming than the other two SES grouns.

3.3.6 Funding of the school
As is shown in Table 4 there was a highly significant difference among the categories as a

whole, (p=0.0001). Both categories 1 and 3 were neutral in their attitudes towards
mainstreaming and there was no significant difference between them. Category 2 (totally state
funded schools) was in favour of mainstreaming. There were significant differences between
categories 1 and 2; and 2 and 3. i.e. The attitudes of subjects at totally state funded schools
were the most positive and differed from the attitudes of subjects at totally privately funded
(most negative) and partly state funded schools.

3.3.7 Language of instruction
There were highly significant diiferences among all of the language categories, (p=0.0001),

(Refer to Table 4). All three categories were neutral towards mainstreaming. However,
English (Category 1) was the most positive towards mainstreaming followed by Afrikaans
(Category 2) and English and Afrikaans (Category 3).

3.3.8 Average number of pupils per class.
In Table 4 it is clear that there were highly significant differences among the categories,

(1=0.0001). Broadly speaking, the larger the average number of pupils per class, the more
positive the attitudes were towards mainstrearning, Categorics 1 (0-5 pupils per class) and 2
(6-10 pupils per class) were not used because none of the schools in the sample had classes
with an average number of pupils lower than 11.  Broadly speaking, the larger the average
number of pupils per class, the more positive the attitudes were towards mainstreaming.
Significant differences were found between n=26-30 and n=35-40 on the one hand and all the
other lass sizes on the other hand.

3,3.9 Number of pupils at the school
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Table 4 shows that the smaller schools tended to some extent to hold more negative attitudes
mainstreaming, Categories 11 and 12 represented the schools with the highest number of
pupils (551+) and these schools held the most positive attitudes towards mainstreaming,

34 Attitudes of teachers to the degree of severity of Special Educational Need
(SEN) that should be incorporated in the mainstream,

The subjects were required to indicate which categeries of pupils could be included in

mainstream education. The table below presents the percentage of teachers in each category

of school who considered the mainstreaming of each category of disability to be feasible,

Table 6 The degree of severity of SEN that should be incorporated in the
mainstream.
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In general, the milder the special educational need, the more acceptance it had.

3.5 Ranking by the subjects of the goals of education.

The subjects were required to rank the statements of goals in education from 1 to 10, with 1
being the most important and 10 being the least important goal in education. The frequency
distribution of this scction of the questionnaire was calculated over the entire sample and not
by demographics, with the exception of type of school. Table 7 below summarises the overall
ranking of the goals in education by the entire sample.

Table 7 Ranking of the goals in education by the entire sample, from the most
imporfant to the least important goals in edueation,

POSITION| YTEM# ITEM
1 6 To nrouse the pupily’ desire to leasn
2 2&7  [2=Toencoumge pupils o set their own goals for leaming.

7 < "To encourape pupils to find their own problem solving methods,
0 To develop in pupils their ability to criticatly assess informuation.

9 To cnsure that the pupils learn the skills that are being taught,

L To cophiasise how the subject matter that °s being taught is lirked to other subjects.
1 To cmphiasise groupwork, sharing and co-operation in the classroom.
k)

4

Taaceurately teach pepils the fesson content,
To trmin pupits to remember factual information accurately.
§ To fate pupils against group standards.

WHA j =31 ] da | b

[Appendix H contains histograms of the modes in the goals of education scale. Appendix 1
contaivs the ranking of the statements (from the most important to the least important goals in
education) by each of the four categories of schools. Appendix J contains percentages of
responses per item in the goals of education scale.]
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The ranking of the goals in education by the government remedial education schools and the
government schools with an aid class was almost identical. Private remedial education schools
and private regular schools assigned very similar rankings to the goals in education.

There were two important differences in the ovder of the ranking of the goals in education by
government remedial education schools and private remedial education schools. The second
goal in education (to encourage pupils to set thei~ own goals for learning) was assigned the
sixth position by the governmerit remedial education schools and ninth position by the private
remedial education schools. "To ensure that the pupils learn the skills that are being taught"
(the ninth goal in education) was ranked as seventh in importance by government remedial
education schools. Private remedial education schools ranked it as the fourth most important
goal in education.

The ranking of the goals of education by government schools with an aid class and private
regular education schools were very similar,

The rani‘ing of the goals in education by government remedial education schools (type 1) and
private rzgular education schools (type 4) differed in several respects. Goal 1 (to emphasise
groupwork, sharing and co-gperation in the classroom) was ranked fourth by Type 1 and sixth
by Type 4. Goal 2 (to encourage pupiis to set their own goals for learning) wo ~ssigned the
sixth position by Type 1 and the ninth position by Type 4. Type 1 ranked ..* o
encourage pupils to find their own problem solving methods) as the ninth me... . gortant goal
whereas Type 4 ranked it in seventh position. Goal 9 (to ensurc that the pupils learn the skills
that are being taught) was ranked seventh by Type 1 and fifth by Type 4.

Overall the ranking of the goals in education by Typz 2 (government schools with an aid class)
and Type 3 (private remedial education schools) was very similar. However, there was a
significant difference between their ranking of Goal 9 (to ensure that the pupils learn the skills
that are being taught). Whereas Type 2 ranked this goal as eighth (i.. relatively unimportant)
Type 3 ranked this goal as fourth (i.c. relatively important).

Figure 2 The ranking of the goals of education by the four types of schools
Figure 2 below represents the overall ranking of the goals of education by the four types of

schools.
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The most important difference between the schools was their ranking of Goal 2 (o encourage
pupils to set their own goals for learning) and Goal 9 (to ensure that the pupils learn the skills
that are being taught).

3.6  Analysis of the comments and supgestions made in relation to mainstreaming in
the open-crded sections of the questionnaire,

The two open-ended sections of the questionnaire afforded respondents the epportunity to

express their views on aspects of the study. Section 6 (i) was more specific than Section 6 (ii).

This is elaborated upon below. There was considerable overlap in the subjects' responses to

Section 6 (i) and Scction 6 (ii), necessitating a separate analysis of these two sections of the

(ucstionnaire,

3.6.1 Measures and techniques that could be introduced to ensure that the
nceds of learning disabled children are met in the mainstream,

I Section 6 (i) of the questionnaire the respondents were asked to suggest measures and
techniques that could be introduced to ensure that the needs of learning disabled children are
met in the mainstream. A table of all the responses to this category is contained in Appendix
D. 255 (71%) of the respondents responded to this open-ended secuon of the questionnaire.
The responses obtained have been divided into four general categories of response in Table 8
below,

TABLE 8 » Catesories of atfitudes towards the introduction of mainstreaming

The total number of subjects in this study was 360. However, not all of theSubjects
responded to Section 6 of the questionnaire. It was therefore necessary to caleulate two
percentages for each category of response. The percentage of the total sample is highlighted
in green and the percentage of the subjects who responded to Scction 6 is highlighted in blue
for each category of response in Tables 9 to 13,
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the introduction of
mainstreaming,
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Within the category of negative attitudes the frequency of occurrence of the two most
commonly oceurring comments was tabulated in Table 10 below,
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TABLE 9 Responses indicating a generally negative attitude towards
mainstreaming,

RESPONSES INDICATING A GENERALLY NEGATIVE ATTITUDE TGWARDS MAINSTREAMING

C ATE G 0 RY 0 F T B!}l‘{‘%w\ﬂﬁ VT RO &0 mlusul&\mi v FRIVATE ugn.ﬁgmm NTRESWTIR
RESPONSE n=120 ~=59 n=33 n=32 n=172
(Indicating the reasens why S
the respondents do not # Rl |t |%]|% % [ % # |l % | % # % %
favour the introduction of of { of of of of } of of | of of { of
mainstreaming.) 120 § 360 | 59 | 360 33 | 350 32 | 360 173 | 360

1 {Leaming disabled
pupits should be

catered forinscparate | 8 ki 4 4 7 1 4 12 1 4 113 k0 20 ) 12 6
clagses within the ‘

mainstream schoo,

2 }itisnnt possible to
successfully
mainstream {caming 21 18} & 2 2 1 0 i} [\ 0 0 0 2113 6
disabled pupils. j

The two most frequently occurring statements expressing negative attitudes towards
mainstieaming both expressed misgivings about the mainstreaming of learning disabled pupils.

In this section many respondents' comments indicated that aithough in prnciple they
favoured mainstreaming, they felt ¢ .l certain conditions should accompany the
introduction of mainstreaming in South African schools, Table 11 represents an analysis
of the frequency of occurrence of this category of responses.

TABLE 10 Responses indicating qualified support for the introduction of
mainstreaming.

RFSP(;NSES INDICATING QUALIFIED SUPPORT FOR THE INTRODUCTION OF MAINSTREAMING.
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school.

Intensive teacher training to prepare teachers to teach mainstreamed classes, support by a
multi-disciplinary team, availability of teaching and therapeutic aids and apparatus and smalt
classes were the conditions that were stipulated most frequently.

3.6.2 An analysis of general comments

Section 6 (ii) of the questionnaire provided an opportunity for the respondents to make

general comments. 149 (419%) of the subjects responded to this open-ended section of the

questionnaire. The most common responses are categorised and tabulated below. (A

complete list of responses is contained in Appendix D, The responses to this section were

divided into the four categories utilised in Table 8. The results are tabulated in Table 12

below.

TABLE 11  Overall attitudes towards mainstreaming reflected by responses,
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61% of those subjects who responded to this section expressed negative attitudes towards
maipstreaming and 26.8%6 expressed qualified support for mainstree. «

ocecurrence in Table 13 below.

Statements which
expressed negative attitudes towards mainstreaming have been analysed wr frequency of
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TABLE 1Z  Responses reflecting a negative attitude towards mainstreaming

RESPONSES REFLECTING A NEGATIVE ATTITUDE TOWARDS MAINSTREAMING
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The most commonly expressed concern about mainstreaming LSEN was the perception that it
has a negative effect on the morale and motivation of these pupils.
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4, DISCUSSION

4,1  Interpretation of findings
Both the proponents and the adversaries of mainstreaming expressed concern that adequate

provision for LSEN should receive serious consideration when South Africa's educational
system is revised, indicating that, in the view of mast of the respondents, this is a grave issuc.

It was noteworthy that the attitude of government remedial schools was more negative than
that of the other categories of schools. This might be because government remedial schools
face possible closure if mainstreaming is fully implemented, However, as the respondents at
these schools have more experience of the realities of teaching in a government setting, and
they are aware of the limitations in facilities available, perhaps policy makers should not
dismiss the opinions of this group of respondents.

In this study most teachers felt that teaching & mainstreamed class is less satisfying than
teaching a regular class. Similar results have been obtained by certain researchers in other
countries. (Pearman et al, 1997; Butler et al, 1996; Gans, 1985; Baker & Gottlieb, 1980;
Hudson ¢t al, 1979; Gickling & Theobald, 15975; Barton, 1992). At the sam: time there is
research that indicates that many teachers become more supportive of mainstreaming once
they have had some hands-on experience in a mainstreamed classroom, (Hamre-Nictupski et al
1993; Giangreco ct al, 1993). There was a strong indication that a new curriculum, geared to
meet the needs of all pupils, would be welcomed by most teachers, If Curriculum 2005
achieves this goal, it might help to make teachers more receptive to mainstreaming policies.

4.1.1 Concerns expressed by the resporndents

In this study, several controversial issues were eplored to determine the attitudes of
professional staff' membiers at Gauteng schools towards the implementation of mainstreaming
practices, These issues are fisted in 2.2 and the respondents’ main concerns are discussed
below,

Most respondents it this study expressed the belief that it is not possible to meet the needs of
all the pupils in a mainstreamed class and that it is preferable to teach learning disabled pupils
in separate, specialised schiools or in rentedial classes. The vast majority of respondents felt
that pupils with scrious learning disabilitics could not be mainstreamed and that teachers
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would not support the mainstreaming of LD pupils. A strong feeling was that if learning
disabled pupils are mainstreamed they will need to be separated for most learning activities.
The majority of respondents indicated concern that inclusive educational policies would result
in a lowering of the present standards of education. These findings mitror findings by
Boucher, 1981; Gans, 1985; Kauffiman et al, 1989; Knoff, 1984; Moore & Fine, 1978; Taylor
et al, 1997, Vaughn et al, 1996 and Jobe ct al, 1996, in the USA that general education
teachers who were conironted wini proposed mainstreaming were, at {east initially, opposed

to it.

This study revealed that there was overwhelming recognition of the need to provide
specialised training that would train every teacher to teach LD. pupils and enable teachers to
cope with teaching in a mainstreamed class. Respondents believed that without this training
the necds of LSEN would not be met in the classroom. The importance of adjusting teaching
methods when teaching a mainstreamed class wes recognised by most of the respondents,
Respondents did not regard preseat teacher training as adequate preparation for tie task of
teaching LSEN. There was overwhelming support for the suggestion that all teachers should
be educated to use technological aids to more cffectively educate students with learning
difficulties. Similar studies have also found that teachers acknowledge the need for retraining
of teachers to facilitate mainstreaming, (Billingsley & Tomchin, 1992; Taylor ei al, 1997).
Note should be taken of the suggestion of Solomon (1996) that teachers are more receptive to

retraining when it is offered in-house.

However, although the respondents saw the need for specialised teaining of teachers, they
were divided in their opinions about whether teachers would actually willingly participate in
programmes designed to teach them skills thzt will help them to teach LSEN in mainstreained
classes. This finding is of concern as researchers elsewhere have found that training is
necessary both to provide teachers with the necessary skills as well as to foster positive
attitudes towards mainstreaming, (Kearney & Durand, 1992; Rock et al, 1994; Scruggs &
Mastropieri, 1996; Villa et al, 1996; Taylor, 1994; Salend, 1984; Schumm et al, 1994;
Billingsley & Tomchin, 1992; Taylor et al, 1997; Hamre-Nictupski et al, 1993; Giangreco et
al, 1993; Solomon, 1996; Minke et al, 1996; Hanrahan & Rapagna, 1987; Eichinger et al,
1991; Werts, Wolery, Snyder & Catdwell, 1996).
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The overwhelming majority of respondents belicved that it would be very difficult for teachers
to meet the demands placed upon them by having learning disabled pupils as well as pupils
without learning disabilities in the same class. Concern was expressed that if mainstreaming
policies are introduced, teachers will not have time to give pupils adequate individual attention
and consequently LSEN will not have their needs met fully; the education of typical pupils
will be adversely affected and none of the mainstreamed pupils will be able to reach their fusll
potential. However, the findings of Hamre-Neltupski et al, 1993 and Giangreco ¢t al, 1993
suggest that teachers become more positive about mainstreaming once they have embarked
upon it and had some hands-on experience with it. 1t would therefore be interesting to
monitor changes in the attitudes of South African teachers towards mainstreaming once South
African teachers have had time to implement mainstreaming and reconsider its benefits and
limitations.

While respondents were divided in their opinion about the desirability of mainstreaming, the
majority of respondents expressed the belief that it is not practicable. Perhaps these fears
about the practicability of mainstreaming are based upon concern about whether the South
African cducation depariments can afford the expense of implementing mainstreaming
effectively. A recent study conducted by Vaughn ef al, (1996) in the USA indicated that
teachers believed that lack of funding could cause mainstrcaming initiatives to fail.

A major portion of the respondents in this study expressed the belief that pupils with special
cducational needs will receive the special attention that they need only if they are placed in
classes of about fifteen pupils or less, Paralleling this finding are findings by Vaugha et al,
1996 and Scruggs & Mastropieri, 1996, that class size is frequently cited as a potential
hindrance to the success of mainstreaming initictives,

Respondents in this study were also divided in their opinion about whether or not current
teachiers would be able to fearn how to teach LSEN ns well as pupils without SEN and
whether they would cope with o mainstieanied class even with adequute support services,
aides and educntional aids available to them, Rescarch elsewhere has shown that most
teachers feet that they lack the skills necessary to cope with teaching in the mainstreamed
classroom, (Phillips et al, 1990, cited in Pearman et al, 1997; Downing et al, 1990; Junney et
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al, 1995 and Scruggs & Mastropieri, 1996). Vaughn et al, 1996 found that many teachers had
misgivings about the competence of regular education teachers to cater for the needs of LSEN

in the mainstream.

Less than one third of the respondents believed that mainstreaming LSEN will better equip
them for adull life. In contrast with this lack of sumport for mainstreaming by the South
African respondents in this study, Taylor et al, 1997; Butler et al, 1996 and Scruggs and
Mastropieri, 1996, found that most teachers in the USA supported the philosophy of

mainstreaming,

Almost all of the: respondents in this study believed that teaching in mainstreamed classes will
involve more wark and that it will be very difficult for teachers to meet the demands placed
upon them by having learning disabled pupils as well as pupils without learning disabilities in
the same class. This finding is consistent with the findings of Dicbold & VonEschenback,
1991; Gans, 1385; Hudson et al, 1979 and Scruggs & Mastrorieri, 1996,

Respondents in this study expressed the concern that the age difference between pupils with
and without special educational needs could be a problem if pupils with special educational

needs are placed in mainstreamed classes.

42  Generalimplications of the findings

Significantly, the results of this study indicate that the majority of teachers would prefer to
teach a regular class, rather than a mainstreamed class. If mainstreaming is imposed upon
unwilling teachers this initiative could be derailed at considerable expense {o the state. Policy
makers should be cautioned to take cognisance of this possibility and to couple the gradual
implementation of mainstreaming with a concerted drive to address teachers' fears regarding

the policy of inclusion.

Regular classroom teachers feel that they are inadequately trained and therefore that they do
not possess the necessary skiiis to cope with the demands of teaching in an inclusive setting,
Specinlised in-service training should be introduced to prepare all qualified teachers for this

task. In addition, current teacher training programmes are perceived as inadequate and



45

ther~fore specialised training should be introduced into every teacher training programme
aimed at training all prospective teachers to manage the full range of disabilities that they will
encounter in the mainstreamed classroom,

‘While teachers are questioning the feasibility of mainstreaming and they are inhibited about the
tikelihood of its successful implementation, they are positive abous the introduction of an
alternative curriculum that emphasises life skills, nurturance of pupils' creativity and the
development of the pupils' thinking skills rather than emphasising content and the
memotisation of facts. The Instrumental Enrichment programme designed by Feuerstein
(Savell, 1994} is one example ofa suitable cognitive approach that could be incorporated into
the South African education system. The recent introduction of Curriculum 2000 and
Outcomes Based Education, which are compatible with the above-mentioned goals, might
fucilitate the inclusion of a broader range of children and ameliorate the attitudes of teachers
towards mainstreaming/inclusion.

4.3  Shortcomings and limitations of the reseavch

A Cronbach alphe coefficient of 0,25 was obtained for the Questionnaire used here,
establisking that the Questionnaire on Special Educational Needs of Pupils is an extremely
relinble measure, Nevertheless, there are certain aspects of the questionnaire that need
revision, In certain respects it was cumbersome.

Some respondents suggested that Section 3 of the questionnaire, which required the
respondents to indicate their agteement/disagreement with 68 stateraents, should have been
shorter. Despite having asked a group of students for whom English is a second language to
assess the wording of the questionnaire for ¢larity of meaning, nevertheless some respondeits
experienced diificulty in this regard. 1t would have tieen advantageous, although expensive, to
have had the questionnaite available in all the home languages of the respondents.

44  Suggestions for further researsh and practice,
The sample was drawn fom urban schools in and around Johannesburg, Further rescarch

could include respondents from rural aveas and other provinees,
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Although the historically White schools and Indian schools in the sample were racially
segregated in the pust, they are now opeti to pupils of all racial groups. However, Black
pupils are in the minority at these schools. Schools which have a majority of Black pupils
were not included in this study because these schools did not fit in with the pattern of schools
that were sampled for this research project. This study was therefore necessarily confined
largely to the white population group, Further research could sample all the schools in
Gauteng, or in South Africa, at which Black pupils are in the majority. This would be an
important area to investigate separately on & comparative basis,

Seemingly most teachers will welcome a new curriculur that will meet the needs of all pupils
(i.e. pupils with and without special educational needs). As Curriculum 2005 has rezently
been introduced into South African schools with this aim in mind, it would be interesting to
study the effect of the introduction of this cutriculum upon teachers' attitudes towards
mainstreaming. The concurrent introduction of this curriculum and its underlying philosophy
with the adoption of mainstreaming/inclusion may help to facilitate the implementation of the
Iatter. This should be investigated,

As research has shown that teachers' attitudes change after they have taught in a mainstreamed
class (Hamre-Nietupski, ct al, 1993; Giangreco, 1993) it would be worthwhile to conduct a
study in South Africa to compare the attitudes towards mainstreaming of those tcachers who
have taught in & mainstreamed class for at least one year with the attitudes of those teachere
who have had no exposure to mainstreaming. It would also be interesting to do « pre-test and
post-test comparison of the attitudes of the second group of teachers, i.c, before and after
their exposure to teaching in & mainstreamed class.

Further rescarch could also focus on the attitudes of qualified teachers towards moinstreaming
prior to and following in-service training. Suggestions could be elicited from teachers
regarding the efficacy and relevance of such training to their role in the mainstreamed class.
45  Summaryand conclusion

The inclusive education movement is driven by a concernt for equality of provision for all
pupils and a desire to enhance the qualty of life of LSEN and the extent of their fut!
participation in the community. Whilst there is an international move towards mainstreaming
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policies and whilst these policies have met with success in certain countries, the overall
popularity of this educational movement does not legitimise ‘copy-cat' inplementation of
inclusive educational policies in South Africa. Educational authorities need to evaluate the
extent to which the implementation of an inclusive policy at this point in history would benefit
LSEN in South Aftica,

Although the majority of respondents support social acceptance of pupils with disabilities and
equal educational opportunity for LSEN, they feel that an inclusive educational setting might

not provide the hoped-for Utopia for LSEN, They feared that an inclusive education system

could be disadvantaging to LSEN.

Factors that militate against the implementation of inclusive educational policies in South
Africa currently are the country's extremely limited educationnf budget; the relative paucity of
numbets of appropristely trained teachers; the large teacher ; pupil ratio; the unsuitability of
the existing outmoded curriculum (which is in the process of being replaced) and the grave
lack of support <e-vices. In the light of recent research whick highlights the crucial
contribution of sound support systems to the success of mainstreaming, this last factor is of
great concern, (Silver, 1991; Rodden-Nord ¢t al, 1992; Vaughn ct al, 1996; Villa ct al, 1996;
Lewis & Doorlag, 1995; Jenkins ct al, 1990; Miller, 1990; Snell, 1991).

South Aftica is currently beset with large-scale poverty and unemployment. An educational
system that will provide literacy training, job skills and consequently cconomic self-sufliciency
is desperately needed to empower the South African populace, The benefits of cognitive
approaches to education need to be reconsidered because of their ability to contribute to the
cognitive growth of most learners, (Preissessen, 1994)

Policy makers should be cautioned against implemienting educational experiments that have the
potential to remove existing systems prior to the establishment of upgraded alternatives,
Scparate specialised education is not necessarily discriminatory. For pupils with severe and
chironic disabilities, who need highly specialised assistance on an on-going basis, specialised
education settings are probably the best service option, advantaging these ¢hildren by offering
them therapies and specialised instruction geared 10 their nceds and thereby enbiancing their
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prospects of leading fulfilied lives as adults. Inclusion does not mean the total abolition of
special schools. The philosophy makes allowance for a continuum of services rather than
stressing that the mainstream is the best place for each child. It would therefore be important
for policy makers in this country not to misconstrue inclusion to mean the mainstreaming of
each child regardless of his/her SEN,

On the basis of the results of this study, it seems that South Aftican teachers are not
adequately trained to assume the responsibilities of teaching mainstreamed classes and that
they are currently reluctant to do so, On the basis of news reports, it scems dubious whether
the South African education departments have the necessary financial resources to successfutly
translate the ideal of inclusive education into a positive learning experience for LSEN, While
the inclusive education policy may offer LSEN physical access to equal educational settings,
without extensive, appropriate support services it cannot promise that ail learners will derive
benefit from this system, To close specialised schools and relocate LSEN to inclusive
educational settings prior to the cstablishment of suitable support services at each inclusive
cducational setting would be to dump these children and to discriminate against them,

In an inclusive setting gll teachers need to be compotent to assess LSEN, plan appropriate
individual educational programmes, adapt apparatug and use the most appropriate educational
technology to assist cach LSEN. In addition there needs to be an educationat budget that will
allow for structural changes to scheol buildings, a small pupiliteacher ratio and for adequate
resources and specialised stafl'to accompany the LSEN in the inclusive setting, Inclusive
education should be implemented cautiously and slowly and, at least initially, it should exist
alongside specialised education facilities without replacing them (as acknowledged by the
HS.R.C, 1981).

The voices of teachers are often ignored when educational policies ave devised. Hopefully
Seuth African educational policy makers will hear and heed the views expressed by the
respondents whose valuable opinions have been expressed in this study,  Their participation
is gratefully acknowledged, Hopefully educationat reform will be guided by what is in the best
interests of LSEN, bearing in mind that the ideals of oflering all pupils an education in ‘the
least restrictive environment' and offering equal educational opportunity to all pupils does not
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necessarily equate with education in an inclusive seiting for all pupils, While pupils should not
be isolated from others unnecessarily, LSEN need specialised support. Until support services
can be guaranteed to LSEN in the mainstream setting, (ne current specialised settings might be
the Jeast restrictive environment, enabling these pupils to receive appiopriate therapies and fo
develop their potential and, conversely, inclusive settings may cusrently be the mogt restrictive
envitonment for them, offering them social integration and an inferior education that dogs not
meet their SEN.

Perhaps the implementation of inclusive policies should be delayed and reconsidered at snme
future stage, once South Aftica's cconomy allows for the ideal of an inclusive education to be
accompanied by adequate support sysiems, appropriate resources, specialised teacher training
and small teacherspupil ratios.
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A. Government remedial education schools
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' Division of Specialised Education

UNIVERSITY OF THE WITWATERSRAND, JOHANNESBURG

Fax: {011} 339 3844
Tel: {011} 716 6286
Date: 10 May 1996

Dear Colleague

We are currently engaged in research pertaining to the feasibility of including
children with special educational needs in the malnstieam. Wa would be very
interested in your views and attitudes, Your information will assist u3s to formulate
well-grouined proposals regarding the impiementation of mainstreaming.

We would greatly appreciate it if you could assist us in this project by completing
the enclosed questionnaite and returning it to us at your earliest convenlence. We
hope to be sble to start analysing the returns by 31 MAY 1996, so we would be
grateful if you could return the questionnaire before or on that date. The results
of this study will be made available to you upon request later this vear.

Your attitudes and input about this matter are considered to be crucial in arriving
at an indication of the approach that should be taken in this regard. The
questionnalre is anonymous.

If you have any querles, kindly contact me at the above telephone number or Charyl
Christie at 896 4697,

Yours faithfully

[ S

MERVYN SKUY PhD
Prafessor of Specialised Education and
Head of the Division.

c/hme4s6

Private Bag 3, WITS 2050, South Afrdca « frtegrams ‘Uniwits’ « Fox (011) 716-8030 « Telephone (011} 7168-1111

Thi Unlversity seeks to serve South Afifca by Turthering iiccess ko bqual opportunity while stitving 3¢ excellence In t

hing ! tig e 1

h

i
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' QUESTIONNAIRE ON SPECIAL EDUCATIONAL
NEEDS OF PUPILS.

This questionnaire asks for your opinion on a number of issues relating
to special educational needs, Please read the definitions below prior
to completing the questionnaire,

N. B. THIS QUESTIONNAIRE IS ANONYMOUS.

........................

........................

A MAINSTREAMING refers to the placement of pupils with special educational
needs (including disabled learners) within the regular classroom where possible/desirable.

B. SPECIAL EDUCATIONAL NEEDS sarise out of children having difficulties, for a
ranga of reasons, in coping with a8 reguiar curriculum. This includes & number of
ditferent catagories, including those listed befjow,

1 LEARNING DISABILITIES may be placed on a continuum, according to
thelr causation, including the following major points siong the continuun:

8}

ARNING DISABILITIES
SYSTEM DYSEUNCTION
This refers 10 a group of different kinds of disorder which are shown by
significant difficulties in the acquisition and use of listening, speaking,
reading, writing, reasoning, or mathematical sbilities, These disorders are
inborn INTRINSIC) and belleved to be due to central nervous system
dysfunction, and may accur across the life span.

b} ?Eﬁﬁgmﬁ %%ABRJT!ES THAT ARE RELATED TO SOCIOCUL TURAL /SOCIOPOLITICAL
IS ratars 1

to difficulties In learning which are EXTRINSIC, je, They are reiated
to socipcultural deprivation or other environmental conditions which resuit in
general academic diffloulties,

c} LEARNING DISABILITIES THAT ARE\ INTERACTIVE
“This refers to dithiculties n learning caused ny a combination of INTRINSIC and
EXTRINSIC factors,

2 HEARING IMPAIRMENTS are hearing disablities, whether permanent

or changing, which negatively affect a child's educstional performance. This
term includes deafness, .

3 VISUAL IMPAIRMENTS sare visual disabilities which, even with correction,
negatively affect the child's educational performance. The term includes both
purtinlly seeing and blind chlldran,

4 COMMUNICATION IMPAIRMENTS refer to speech that Is difficult to
undarstand or intarfaras with the massage the speaksr is attampling to deliver,
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z.

MILD MENTAL RETARDATION refers to pupils with impaired intsllectuat

functioning and adapiive behaviour, who, with appropriate educational opportunities,
cahn learn basic acrdemic skills,

GIFTED PUPILS are those pupils, identified by professionally qualified
persons, who by virtue of outstanding abilities are capable of high performance
in any of the following areas (singly or in combination): general intellectual ability;
specific academic aptitude; creative or productive thinking; leadership ability;
visual and performing arts; psy chemotor abllity.

PHYSICAL IMPAIRMERE'% 4+« fisorders that interfere with an
individual's mobility, motor cotrdinetion, ¢enerui muscular ability, ability to maintain
posture and baijance, or commuricai . svills, to the extent that they inhibit learning
or social development

BEHAVIOQOUR DISC: XDERS refer to behaviour within the educational setting
that reveaix that the child has difficuity with his relationships with others and/or
whose academic achievemern may be impaired due to an inability to learn, utilizing
the presented teaching techricues. The child's current behaviour is shown either

8% an extireme or g Persistem faliure to adapt and function intellectually, emotionally,
or socially at 4 level correspondng to his or her chronelogical age.

In the folliowing questions, please mark the
appropriate Sox with an X.

1, Picase specily what type of s#chool your school is.

Regular School

Remedial School

Special School

Other {please specify)

2. Do you have support services {(e.g. o remedial therapist, a
psychologist, a speech therapist, etc)? If so, please specify.

3. On average, what is the standard of living of your pupiis?

High D Medium D Low
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3.

4 Is your school

S,

Totally privately funded? Totally state funded?

Partly state funded?

5 What fanguapge/languages of instruction is/are used at your
school?
6 How many pupils do you have at your school?

What is the average number of pupils per class?
0-5 6 - 10 1 - 15 15 - 20
21 - 25 26 - 30 3t-35 35 - 40

Other (please specify)

8 WHICH OF THE FOLLOWING SPECILISTS DO YOU HAVE ON

YOUR STAFF? TR T PR THE J N0, OF TOURS PER WEEK & PART T0E 1
NUSIBER) Quissen)

Clinical Psychologists

Educational Psychologists

Nurses

Qccupational Therapists

Qr&i;adidactitians

Physiotherapists

Remedial Teashers/Therapists
Social Workers

Speech Therapists

Teachers

Other (please specifly)
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4.
9. Which of the following phases does your school have?

Yesi No

Nursery Scheol

Junior Primary

Senior Primary

Secondary Schooi

Other (please specify)

1 Please indicate whether you are!

MALE FEMALE
£20 - 2T 26 - 29
2 How old are you? 30 - 34 35 -~ 39
40 - 49 50 - 59
60+
3 What is your home language?
Afriksans IsiZutu Setswana,
English Sesotho Tshivenda
IsiNdebele Sesotho sa Lebowa/ Sepedi
IsiXhosa Seswati Xitsonga

Other (please specify)

If you have more than one home language, please specify,
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5,

4 Please specify your highest academic gualification.

5 Please specify your academic and professional qualifications
that qualified you for your present occupation.

HAME OF QUALEICATION HAME OF MSTIVUTION DUHATTION OF YEAR N HAECH YOU DETANED
N PRl THE COLRSE THE QUALKCATION

6. If you are a teacher, please list the subjeci(s) / class(es) that
you teach, Please specify the type of class. (eg. Aid class,
ordinary class, very advanced learners, €1c.)

7. Are you a
Parttime staff member? || Full-time staff member? [

8. If you are a part-time stafi member, please specify how many
hiours per weelk you work at the school.

9 Piease specify the position that you hold at the school.




68
6.

10. How long have you worked at this school?

Less than 1 year 1~ 3 years
4 - & years 7 - % years
10+ years

SECTION 3

Some statemenis regarding education are given below.

Piease indicate whether you

..................
------- PR RS ARERS

AREUNSURE LA

.
0

IRETEER PR

.

reartas
cBosasersrsFariacs 2
aBevaenaiy s Munarenas

...................

Please mark the appropriaie column with an X|

All pupils have special educational needs,

Maost teachers will be willing to partdcipate in an inservicel
training programime to learn skills that will help them to
tgach pupils with special educational needs in
mainsireamed classes.

Most teachers would prefer 1o teach a class of children
with both special and ordinary needs rather than a
regular class, :

Approaches that are used in teaching learning disabled
pupils can be good 1o use with all pupils.

Most lcarning disabilities in South Africa are caused by
sociopoliticat deprivation.

As far as possible, pupils with special educationnl ngeds
should be cluded In the mainstream class,

~

Teaching techniques, rather than subject matter, cause
pupils to perform poorly at school

Taoschears without formal remadial twalning should astend
in-service training courses to earn how 10 teach learningg
disablud pupiis.

Puplls with special sducational needs will receive the
specisl attention that they need onl?r if they are placed
in clayses of about fifteen pupils or tess.,
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Please indicate whether yow:
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Please mark the appropriate column with an X. [1]213] 413 |

10 §Teachers of reqular classes, who have not received speciat
training to teach children with special educational needs, will
negvertheless have the skills to cope with teaching in a class
of children with both specia. and ordinary needs.

11 ] Training teacher: to teach pupils with learning difficulties
should be part o. every teacher training programme.

12 § Including pupils with special educational needs in
mainstreamed classes will result in a lowering of the present
standards of educstion,

13 § Teaching children facts is as important as teaching children
thinking skills,

4 § 1t Is possible to train every teacher 1o cope well with pupils
with special educational needs in a mainstreamed class.

15 § Educational curricula need to be changad 1o give all pupils
a chance to succoeed in mainstreamed classes.

16 § 1t is possible 10 mest the needs of all the pupils in a class In
g{hia&ltgere are pupils both with and without learning
sa 5.

17 § Pupils with learning disabilities require more attention than it
will be possible 10 give them in a mainstreained class.

18 | Teachers do not negd specialized training to meet the
aducational needs of pupils with special educational needs.

18 { Children with mild disabilities (e.q. learning problems) could be
mainstreamed,

201 it Is usually better 10 teach learning disabled pupils in
separate, specialised schools,

21 § Mesting special educational needs should receive lots of

attention when changes are introduced to South Africa’s
sducational system,

22§ Eventually all schools will cater for pupils with many differant
sorts of educational needs,

23§ Pupils with tearning disabilities should have their educational
naeds adddressed in remedial classes rather than in
mainstreamed classes,

244 Although pupiis with learning difficulties might produce work
that is of a lower standard than the work produced by the
other pupils in the class, teachers will, nevertheless, welcome
mainstreaming.

25{ Including pupits with special educational needs into am
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Please mark the appropricte column with an X.

26

It is possible for the teacher of a ciass of pupils with both
regular and special needs 10 get 1o know all the pupils well,

27

Pupils with special educational needs will be able to reach
their full learning capability in a mainstireamed class.

28

Puplls with serious fearning disabilities could be mainstreamed

29

if pupils with special educational needs are mainstreamsd
teachers could adapt regular 1eaching materials 10 make
them suitabie for these pupils.

30

Present teacher training adequately prepares all teachers to
sffectively teach pupils with special educational needs.

31

Classroom teaching should be goncerned mainly with subject
content.

32

Teaching a mainstreamed class involves more work than
teaching a regular class.

33

Computers could be a useful teaching aid in making
mainstre{{a’med classes, which include learning disabled pupils,
successiul.

34

Students with learning disabilities would need to be separated
for most igarning activities in the mainstreamed class.

35

Teaching learning disabled pupils as well as pupils without
fearning disabilities in the same class need not affgsct the
teaching methods used by the teacher,

36

If pupils with special educational needs are mainstreamed,
tea%hers would use teaching materials that will meet their
needs,

Most teachers will support the mainst‘reaming of jgarning
disabled pupils.

¥ toachers are specially trained to teach pupils with {earning

disabilities, they will be better able to effectively teach pupils
both with and without learning disabilities,

38

Teachers of classes of pupils of mixed ability will be able to
give each pupil adequate ancouragement,

40

if children with special educational needs ars mainstreamed,
?‘0:“ t:ta‘achers will be able to give them adecquate individual
nstruction.

A1

The sge difforence batwean pupils with and without special
educational neads could be g problem if pupils with special
aducational needs are placed in mainstreamed classes.

42

Including puplls with special educational nceds in a
mainstreamed class could prevent gifted pupils from reaching
their academic capability.
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9.
Please indicate whethesr you:

Please mark the appropriaote column with an X. [112{3|4

43§ Teaching in classes which include pupils with and without
special educationat needs will bes more satisfying than teaching
in classes from which pupils with special educational noeds
have been removed ¢ excluded,.

44§ Most pupils without special gducational needs will igarn to
accgpt the mainstreaming of pupils with special educational
needs.

45§ Classroom teaching should include teaching life skills.

461 Teaching In mainstreamed classes, which include both pupils
wlthkand without special educational needs, will involve more
WOork.

471 Most pupils with special sducational needs will be in favour of
being mainstreamed,

488 All teachers should be educated to use tachnological nids to
more effectively educate students with learning disabilities.

49} Classroom teaching should focus on encouraging pupils to be
creative in their thinking.

50} Most parents of puplls with spacial educational needs woutd
be ig sfavour of mainstreaming pupils with special educational
needs.

511 Most tearning disabled pupils will reach their potential only if
they are placed in remedial schools,

52} Learning disabled pupils in mainstreamed classes could
recoive remedial education after school.

53§ Most teachers will welcome a new curricutum that will meet
the needs of all pupils (Lo, pupils with and without special
educationat needs),

543 it will be very difficult for teachars to meet the demands
- § placed upon them by having learning dissbled pupils as well
as puplls without learning disabilities In the same class,

551 Al current teachers will be able to learn how to teach learning
disabled pupils as well as pupils without learning disabilities.

56} Texcling pupils with learning disabilities is too difficult for the
regular ¢ ordinary teacher to deal with.

571 Mainstream teachears will cops with teaching learning disabled
pupils If there are gfficiant support services readily available
to assist tham, {s.9. psychologists, remedial therapists, speech
tharapists, occupational therapists.)

58§ Mitdly maentally retarded puplls should be mainstreamed,

59§ Mainstreaming is desirable in theory.

B0} Malnstraaming is not very practicable.
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Please mark the appropriate column with an X.

64} The availability of teaching aids will mmake possible the

success of mainsweaming of children with special
educational ngeds, .

&4 Mainstreaming children will be socialiy beneficial to children
without special educational ngeds,

63 bppropriate provision for children with special educational
negds within the mainstream will necessitate placement in a
remedial school for fewer children,

64 Most pupils without special gducational needs can be taughy
1o support mainstreaming of pupils with speciai educational
needs,

65 Learning disabled pupils In mainstreamed classes could
recaive remedial education during school hours.

8¢} All prospective teachers will be able to lgarn how to teach
fgarning disablad pupils as well as pupils without iearning
disabilities.

67 The availability of teacher aides {assistant teachers) will

malke possible the success of mainstreaming of children
with spacial educational needs.

68 Mainstreaming children with special educational needs will

better equip those chilidren for adult life,

Whick of the following categorie
mainséream education? (Please

MILD § MODERATE } SEVERE

intrinsicaily learning disabisd

Extrinsically Jearning disabled

Hearing impalred

Visually impairad

GCommunication impaired

None of these
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i1

W‘{;ich of the Jollowing categories of pupils could be included in
mainstream education? (Please tick all the catepories that apply.)

MILD IMCDERATE} SEVERE

Mentally retarded

Physicatly impaired
None 1

Behaviour disordered one of these

Gifted pupils

Rank the tallowing statements from 'l to 10, with 1
Tthe jeast important goal in education. Assignh a diftere

=
=

To emphasize groupwork, sharing and co~operation in the classroorm.

To encourage pu{;ﬂs to st thelr own goals for learning.
To accurately 1each pupiis 1ne 1esson Gontent,

To train pupils to remiember factual information agcurately,
To rate pupis agamst group standards.

To arouse the pupils' dasire 10 learn,

To encourage pupils to find their own probiem solving methods.

To emphasize how the subject matter that is being taught is linked to
other subjects.

To ensureg that the puplls learn the skills that are being taught.

To develop in pupils their ability to critically assess information,

i) What measures and raechniques could be introduced tu aasure that the needs of
learning disabled children are meat in the mainstream?
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Secrion & Part i continued.
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AFPENDIX D

RESPONSES TO SECTION 6 (PART ONE)
"WHAT MEASURES AND TECHNIQUES COULD BE INTRODUCED TO
ENSURE THAT THE NEEDS OF LEARNING DISABLED CHILDREN ARE MET IN
THE MAINSTREAM?"

RSy o RESPONSE

1 Separate classes in 8 mainsiream sshool where the pace and standard of work would best suil them and where their webknesses are
ot being emplasised constantly by the ability of more talented peers,

Multi-disciplinary suppost.

4 ‘The needs ol learning disabled children will never be fully met in the mainstreant,
Kemedial Schools are vital,

5 1) Teachers need 10 be equipped to identify loarning disabled children.
B} A team consisting of remedially qualified teachers, psychofogists, speech and occupational therapists should be available to heip
these pupils.

6 Learning nids

Groupwork

Parenty' involvement

Rewmediat therapists

Speech therapisis

Qeeypational tietapists

Psychologists

7 Srmaller clagses (10-15 pupils)
Qualilicd remedial toachess
Ditferentiated teaching and i 3sment,

8 Remedial teaching i aflemoong {small groups / one 1o one sitution).
Lots ofappatatus available for the sweaker child to use,

Assistant teachers i ¢lasses,

Train all teachess to teach children with Ieaming disabilitics.

]

3

10 Smaller closses.

Giood support systems.
11 1don't thnk that Jearning disabled children should be incorporated into the yainstrean,
12 Smalt clusses

Remedial teachers

Supportive home cnvitomnent

Multi-disciplinary back-up support

Study mathods

Differentiation ofcontent

Tape nids

Study groups

13 1 dos't believe it is possible o practical,

Classes would fiave to be no more than 13 pupils.

Aidg such a¢ iadividual computer programmes would have to be freply available.
1t wwould cost a fortunet

Remedial rooms.

Equipment.

{ixtea stafi'ag nuinstrenin teuchors arg overworked and undeepaid as it is.

U} Awell4rnined and motivated teacher

A teacher witloenpathy aud understanding,

Visusl aids.

Tape recorders, carpliones, computers with appropriate progranimes, averhead projectors m $approgitiate books,

15 Rentedinl therpists should be avnilable in cach sghool 1o assess pupily' problems and semodiste where necessary.
“Chiis will prevent somie learning problems.
‘The service of an afd eenlr should bo available for more cpmp!ex problems,

it Fhie teachicr st b sensitive to tio noeds of the "earning disabled child® - bis erotionat teeds, utellectudd needs, {e. The chitd
must be seen in totality and as upiyue,
The niainstream wmust bo aware of the need fur adjustmient of these chitdren,

18 Thee is no easy solution,
My personad view is that disabled children's needs can't ba met in the mainstroans,
19 Avnilahility of'all therapiss on premises of school during school houss. Consultation nad in-service trvining with teachers by

professionials.
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e RESPONSE
22 Stoall classes,

Class gssistants,

No chitdren with behaviourst problems.

Support systems - therapists, ete.

23 Strall glasses.

Enough professionat stalll ¢y cccnpational therpists, speech therapists, psychologists, trained reinediat teachiers,

24 Aclass for childsen with leaming disabilities in mainstream,

Remedint therapy, speech and occupational therapy to support the ¢hild.
Smatler clayses {20-30) to help the child to cope,
In-service tgining oF foruaal training of teachicrs on children with feaming Uisabifitics,

25 Smalter teacher-pupils ratio.

26 Smalfer clusses,

Specialised teaching.
Support systems withir the mainstrcant sehiool,
Parent education,

27 Suniall ciasses withs no niore than 15 pupils,

28 Support systems » remedial; psychologist, oceupationst therapist, specch thetapist.
Adapled teaching materint,

‘Teachi g alds.

Lots of individuat attention and support und encovmagement,
Permission for poor speiling snd extra fime during tests,
Tape aids.

Amanuensis,

29 Smaller teacher-pupit natio.

30 Tape Aid,

33 Properly trained remediaf feschers Yo assist and remediate where nceded.

Propes use of aids {tapes, computers, ete) to help with learning difeuliies,

34 Adequate suppart statl] resources siid ficilitics.

Teaches training.
35 Clusses must be rnch smatler. All teachers must be remedially trined.
36 Smaller class numbers.

Class assistant,

More differentiation,

37 Specialisis based at ench sehool.

38 Having a team of speoch and occupational therapists and psychologists and remedial thempists By every class in the school,
Having trained teacher nides,

Teacher training with regard to speciat edueational neds.

39 Smalt temedinl classes (10)

Oecnpaional therplsts.
Remedinl theraplsts,
Psychologists

Speech thempists,

40 Learning disabled pupils need to have their individuad veeds met ol an patly age - when specialistindividual intervention witl
bl them to mafitain n positive ssifimago and coterm and help them o engage their Jearning disabdities atd find ways off
overcoming these problems,

41 Teachers need to be traited properly.

Clrsses should not be tod dutge.
| Corricutum rceds 10 meet the weeds of all pupils,

_& Crealo n system in mainstrem 28 you get in specialised education,

B { don't agree that thele nocds can be niet in the nainsteeim,

14 Tha avaitubility of tescling nids,

The availabifity of teacher nides (assistant tcather). .

] The curriSiun must moke provision for the néeds of the learning disabled pupils.

43 Language intepaated upproach!

46 Nong « beeause thiey do not belong in mainstreum edvention]

A7 Placemett in seperate vlasses,

43 Children should be evalunted.
The niecessary equipment at every school, ¢, physio batls, sensory integeation apparatus, sudiomieter,
Parumedical stall'- occupntionsl terapists, speech thempists, physiotherspists, psyshologists, remedial feachirs,
Roomys for different theeapids,

50 Learning disablod chifdren showld 1ot by mainstreamed.
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et RESPONSE,

53 We dor't wanit ther mutinsireatmed.

55 I gocie Affikaans die volgende:

Yit endervinding weet ¢k dat dic leergestrenide nic in g hoofstr derwvys kan vorder nie - Vir hom con groot frustrasie,
want hy vergelyk homself met die skrander loerling wat maklik vorder, terwy! dit feerlinge wat vinnig vorder bok benadeet word
ceur die leergestremde nangesicn hy baie sandag van dic onderwyser verg. Die enigstc oplossing: Buitengewons en
respesiatiseerde onderwys vir sodanige leestinge sodat hulte tutsolloptimant kan venvesentik en met die decl om goed aangepaste
mense in die volwasse samelewing fesues,

59 Not possible to mainstrcam leaming disabled chitdren,

60 Leaming disabled children shoutd not be in mainstream schools,

61 itisnot possible.

62 Not passible to mainstregui.

63 Can't wainstrcam Jearning disabied children,

66 None,

‘There s niot enough time to tond to thesa childeen's specia? needs,
Not practicat,

67 Needs of lesraing disabled children cannot be met in mainsucam vducation,

6% 1 can't be intrastuced with 10085 effisiency,

73 31 3% not possible to mainstream chifdren with feaning disabilitios.

74 Leatning disabled children cannot be aceommadated i ninstrcum.

76 Muinstreaming of fesming disabled childien con NOT work in practice

77 None,

78 Learning disabled children siouldn’t be mainstreamed.

80 Not possiblet

in Cognitive thinking.
[31 Muinstreaming is not going to help educate the child with spesial noeds!

33 nclusion policy will disadvantage children witti spegial needs. However, this policy appesrs 10 have heen adopted, Thus cvery
member of each school st sttend s workshop for 4+ § week given by s teans oF occupational therapist, specch therapist, remedial
teacher and psychologist, "That team will then have 1o remain sttached so & maximim of two schiools to support teachicrs, pupils
and parents. Tndividuat educational programimes witt have to be Jrawn up and adhered fo. - which will not reafly happent!
Childrea who require theripy cannoi only be taken out of class during non-exam subjects and after school iy unsatisfctory as this
pupils are jaded.

{84 Norie wankd ba successitel becausa the clisses s too tig 10 give aay adividuni sssisiance (0 any child,
[35 Vety Sav - Leaming disabled children reqairs o eavironment thitt {s sonducive to their noods « cmotional, social and ecadenic,
86 |Not possible to mainsteeam children with fsarming aisabilities,

88 Lince leiming disabled chifidren should not be malestrennwed and since it is elear that their sducational eacds must be met i
specialised schools, to foeasures o techniques can be introduced to easure tint theie needs sre met in the maidsteeant sitiution.

89 WA, Cannot include fentning disabled pupils in masnstreans,

92 1) Earlice dingnosis and action. Pre-school where ressible,

b} Thevstablishment of Grade 8,

¢ Multi-disciplinaty 1eams 1o be sotive in gl schools, T2, Psychologists, speoch thempists, octupational theragists, revedial
therapists and class teachers,

d) The recopnition and lvolvement of pareats in the tegm, )

€} Apparstus requirements wontd need ta be brosdened fo include cquipment nceded 1o support dysfunctional modatitios,

) Class pupil numbers wonfd noed to be forther reduced.

93 Small classes,

Tenchiors thi ags sints. ) .
Retut to the system ol streaming ¢hitdren fromt Grade Gne. Thig would mean the brightest childeen would b grotpd in the
Targest class. Clugses da become progressively smatier with the smatlest being foe the SPECIAL children®

94 12t is opmoontiik om ' feergestremide sinvol 1o onderedg in 'n hiooBiroomklas.

95 Not possible {6 mainstreaut dissbled ehildeen and to Liopg for positive wsults

%6 Much, muscl smulior clnsses, §.0 Jessthan 15, .
Technical support systems. fe. Awmplification units for earing impaired. More visunt aidssuchus overhoud serens for television
programmes. More computees and more advanced saftwate, Techaically quatificd people to ofbelntdwars nd softwire support
systems. Teacher support systenss, 1.6, Qualified modia speciatisis fo Jocate and provide suitable maferind.

106 HAVING TAUGHT AT DOTH A mainstroam and & reroedial school Trealise that it is ot possible to moet e needy of earaing
disnblod children in the muinsteear, Not only ans thu classes fie too big, this growp ol pupils witl stways be ot the losing end,

0 Natie 88 mainstreaming is out of the question for these pupils.

102 Tho syllnbox dossnt allow time to spend on childeen with leatning problems.

- They should be necanmodated i n reneding schiool fo snsure the best results.
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103

Tohave teachers pides Yo nssist and support services,
Yhese children can casily got fost in & clasy of 3040 pupils becatse the teaclicr hasnt got the time to give theny fndividual attention

104

Al teachets to be trained in the canses, manifestations and aid required by & child with a leamdag disability.
In-scevice trainmg.

Assistance by professional orthadidactizians and commusaity aid.

Skills in group work,

105

Opeeleide onderwysers.
Kiciner klssse.

106

1t must be detetmined wihat the natare of the disability is, then take measures to belp overcome the disability. Puapils with poor
miensory ~ ipply much repetition. Pupils with poor sight - wrife cleardy, provide sight aids. Poor concentration - climinate or
teduge disturbances,

107

Do niot sgree,

108

Do nof sgpee with the idea,

109

Smatt ¢lasses - not more than 15 perclasy - maybe 20,
Secluded simosphera where pupils fiel saft,

1

{Use practical teaching methods.

e paticnt,

Repeat as often ay necesiary i pupits doesi't urdeestand.
Allow pupils o tey solving problems.

i1

1 dan't think learning disabled children shouid be in nuinstecant.

H3

1 don't believe they should be maiasteesnied ~ they roquire individuaf ariention and in o lotge grovp situstion of mixed abilities,
they tose their individuality. They sullir academically and emotionatly, developing secondary problems. (o behavioural)

1

Persoriatty 1 donet think that & pumtwho is feaming dissbicd can cope sdequately in matnstream education, A many catnet read
properdy, they find pcg a problem.

it

Proper mining of gl teachiss

) 10 identify feaming disabled chuliften

b) 1o identify sociopofitical deprivation

©) fo tako into conzsideration g1} nteds ofchildren » cack with hivher vwn capability o achicverunt,
Tnservice raining throughout teaching carcer.

1

No jimg for paying individual attention to leamitig disabled children in mainstream?
Only 1ol separation from mainstecant classes mightwock,

117

None.

1o

Assessrrent and treatroent by telavant paratacdiost profesions €. caunedial theeapists, asyctiologists, speoclihempisis,
accupational therapists, cte

Cansultation of teachiers wrid purents by the abave professionat poople, Availability of visual und nuditory as well as tactife
teaching and tevnpeutic aids. o5, computers, language surichirent progeamnws, duditory und visual porceptual teaining, study
tethiods (e L mind maps), et

120

Classes (toachier pupils ratio) should e smatiee 10 cpabile teachers to comply with special noeds of pupils,

More nids aro needod a3 Texming disabled children sre vseaily 2oneriedonnd.

Learning matier should bo minimised -~ enly the ‘core’ is essential - as leaming disabled chitdren cannot cope With latge amounts of
facts.

121

Leergerenwdo leerlinge het individucle anndag nodig. -
Die leertinge sl Jus ¢k middag ckstra klay tost hywoon,

123

10t o1l possible {hich ¥ seriously doubt) the sylabishe 114 be adjusted secordingly, oo diffbrsntistion must be enforced, the
nocessary Support servives must b at hand and teachers must all have the necessaty traliing dad oc experience to deat with the
{earning disabled pupil.

123}

Teschors will have to he specistists int a1t iz1ds 10 copa with renwdial probioms, with the geall with tha blind, with cerebral paldied
childeeit as well as tientally tetardod pupils oad have at feast one year's practical inaining in cach t impossibls ~

124

Riginer kiasse,
Cioed opgeleide ondersysers,
Voorsiening omal dic sintuic fo betrek by onderrig,

1P

individuntity.

127

Tave support servives  occupational thempy, spoceh thirapy, semodial teachers,

128

Plesty ofextia money, RS Win, €12, would still not ensuze that st needs are mict as provticat problents would be
overwhelmag,

Special curriculunt,
Quatified teachers,
Special elasses « you caunot teach a hlind cuild i & grinsteanclass
<y0u canmt efftetively tacha chss with blind, deat’ and mentally tetaded pupils.

Tach eategory shoutd havy its own class,
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130

{n big classis whene the emphasis is on hefping a child (o achicve the best pass he can, the feaming disabled child feels inadequate,
101 behind and stupid,

No child Jins the right to fiel fess than another because ef'n disability hshe or the teacher say not have enough knawledge of!

s small cliss and caring environment, whers the ermphiasis is not on the highest achicvements but an other skills, these chitdrent
can reach their full polential and Yater £ill o valuable place in society.

131

None,

132

Leerlinge et emstige feerproblente mak verfore in mainstreaming omdat onderwysers nogg tyd, nog opleiding het om
gespesialiseerde onderrig 16 goe. Daar iy dus nie ' sinvolle plek vir hulle in mainstreaming tie,

133

Individualiscring, diffcrensiatisering, baig remedicring, kiasse vir beerdines met foctprobleme, nie meer 05 maksimuim {3 teerlinge
in 'n Klas, onderrig in huistaal,

138

1eaming disabled children can not be adequately taught in the mainstrean,

136

Individual attention,
Group work,
Teacher sides, ole.

140

Better teacher training,
Smaller cinssrooms (nol more than 30 children in o cluss),

£

Goed apgeleide onderwysers.
Kieiner klasse

142

Well trained, crithusiastic teachers,
Stualler classes,

143

Sroall clagsis (+- 15 pupils)
Welf trained seachers.
Support services,

FEE|

Small efasses,
Tupe aids.
Individualisad teaching,

146

1t is not possible.

147

Support services that can correctly identify the fearning disabitity. Separate elasses for learming disabled childeen tuking it vasier
for thent 10 perticipwte in class activitles without being rated by their more pifted pects.

Mixing of'classes where their disability 18 not noticeable. ¢, class music, nwedia, 2T, cte.

Having 4 separute cusricutun foe learming disabled pupils will set thett more apart from pupils without disabilities.

1caming dissbled pupils nevd nyore attention and tinic, therefore thiit glasses shoutd riot consist of ++ 16 pupils.

148

None. This is tot passibile,

149

Nonel

150

None « it i3 not possible 16 meet the needs of Ieaming disabled shildren in the matusireaim.

151

None!

152

{Nones

183

This i$ not possible,

1

Noue, 1t is not possible,

185

None,

156

Dit is belangtik dat Jeerlings mat probleme vroeg geidentifiseer word vie plasing in gespesialiscerdo skole, deur evaluering van
skoolvordering, mediess ondersocke en pigometricss toetse.

160

STREDIRY TR G RRR

Tho type of questions in worksheels, est, class and exams gust differ,

Strwcture evergthing it the chitd hns to do and receive and foltuw « specific routine.

Preferably use worksheets rather than test books for leaming disabled childen.

Maximum climingtion of distuptive extermal factors and pleasant class atmosplicns to promiote optimal concentration (¢.g. Uscof
Baroqua nutsic) +

(1 o0k t teacher-pupil ratip), )

The inplementation ofa study nethod in primary schoot whict should include titve planning and goslsetting {as skills that the
puipit can do by himhes ),

Parents must be more invobved sud ba guided to help their elildren in:

= constructive timaspendiog

«internal motivation rather than exteenal motivation,

«udopt a set ofvalucs based on the actualisation of personal skilly to promote vach individual pepils sense af responsibility and
independenct,

Crpriculum shonld altow foe mote tinw attocated 1 the losmiog disabled ctild for visuabisation and repetition

SN OV TASS L v L

MR

T disngree with fhe fearning disabled children in the mainstreats. _
1 fbel they need speviat help und atteation which the ontinary teacher i not qualified 1o give.

A gret deat of teaining amd smatler clagses,
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164

Services of specialisis mentioned {p.3) - casily availible where needed,

Flexible tinetable - affowing for remedin fessons for small grovps or individuals during the day.

TIM facilities  that ere in remedial school shoufd be in the mainstieam - nffowing childron 1o move in ond oot o moinstream
classes,

167

[ do not beheve that children with huge Iearning disorders {as o result of mental, physical ot eavironment) should be mainstreamed.

1t is unfhir on the child with ths problem as well as the ather children in the class,
I the child's problem is curable or can be gided, then 1et the child get assisance outside of the school and then mainstreant the
chitd, when his problen has been dealt with or once it has been improved,

169

Essential 1o have smaller classey, with specialists in particular areas.

170

Children without sposial educational siceds shonfd be enoouraged 10 nssist tise in need, sheold be cnconraged to teach then things
and to integtate them into their world, Muke them beticve ey have s place snd are noeded, Shoutd see them as different and pot
worse, The oceasion should nevie arise that would make them wish to belittle or make fls of such pupits. ftshould make thoye
fess needy 1 e folorant and a bottes person. Jrcould also give them » mare senons purpese in the school day. Instead of being &
seMfish chiild, he can be helpful and understanding of others fess fortunate,

171

Pupils should be put into # cass whero the numbers are small, their ape is appeopeiate atd theie abitity is moro os less the fevet of
1he boitom weaker group in the class.

172

Well-trained teachers and up-to~date oquipment are vital together with simall classes. (253

i3

{. Groupwork to facifitate feaming « smatfer classes,

2. Assistuats needed in severe cases,

3. Change i teachers' altitudes, e, "oducated the people™.

g. Soﬁjﬁve psyshology Io viuierstand where th breakdown in thinking oceurs, How information is presented, cle.
. Funding.

174

Quyhfied stalf.
Facilitics.
Funds,

Small proups.

178

Proper facilitics, cquipment, stafl flly trained,

177

Reould be poscible if theed are fow pupils ina classroonm « if'you liave nwocs than 22 pupils the class i too Targe o sctwally
“individually' 10ach children and help them with theie problems.

180

1 do not believe nny measures coutd be introduced swith the state of education the way it is vosy, 1t 15 diftisult crough 10 teach 5
class of 40 pupils without having the added problent of dearning disabled chifdren too,

181

Unsura - Iack of knowledge,

182

T ensuute that the teeds of learning disabled children are tet in the mainsincant classes should not be nore than 235 clutdren,

1t is impossible to pive individual sttention to cach child (a3 well ag remedial assistange) ina elass of 38+,

T afso ste no noed in a new curricufum that will meet e needs of afl children (as the standard of cdncation is already dropping).
Chitldeen with special educationat neods stautd be placed in o speciat school or class where they van receive the attenfion and
assistance they need (Classea should be much smuller < waximum of 1520}

Atthe end ofthe day (iTi does not happen) it witl be tho child without eamiug problens that will not reach his Rl potential « as
st of the tinie witt be spongwith the chitd with tearning problems.

183

Classes necd 1o be equipped with aides, cte.

There necds 1o be mose space aixd ¢lasses iced 1o be smaller, .o, Less pupils.

Other children have to be made aveare of learning disshilities,

Attitudes of teachers have to change too 89 teeommodate chitdren with leaning disshildies,

144

Smailer clnsses,
Mainistreaning is not very practivat « ma big class il icaming disubled childien need individuat stlition,

186

1o not sgree with mainsireanting.

1 Dreed upon teachors then special classes should bo provided. Teachers should bo educated in dealing with it
Speciatised cquipment shoutd ba readily avaitable,

Specistised serviees should be available gt alt e

Casses shonld be smaller.

188

Alt teachiers should attand an institition whore they cam be taught to b dedicated teactiers.

‘The standart of teaching is deleriotating,

The reasons for so many feaming disabled pupils are that parents ar¢ not involved with thaie children's problems and that some
{cachers don't have the patienee 1o 1each thass pupils

= e

Only possible iCmainstreans classes are much smaller in ounbet of pupils.

The avandabifity of teaching aids and Support serviees are essentinl which is not available ut present.

Effegtive teaching aids and books ta be tadily available for gl teachiers and childees 10 use.
Classes net oo big
Visual aids.

Teachers should be trained propetly.

Teacher aides would help « they could reinfisre the skills while Wi feacher contined the lesson wilh theoihier shildren,
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198

That they tee ready.
That they wilk cope.

9%

1 Qualiticd teachers,

2 Adequute equipment, nids, back-up and afiet care.

3 Classrooms for these pupils.

§ No outdated equipment = up-tadate with iew inventions.

5 Magazines to read about sucvess oz methods unknowi ot the time,

200

Unsupe,

201

A suppot? syster i3 definitely needed; consisting ofa profissional team of therapists, renwdial teachers, ete.

The children's nceds must be met individually as well, so part ofthe school day childten can o to remedial elass of spacch therapy,
e,

Teachers in the mainstreant classeoon must reecive fnservics training and 4 fot of suppert from the specialist seam 1o ensure
SUCCESS,

202

‘Peacher aides.

203

Teachers to be competent,

Work 1o be ditferentisted,

Parcuts to b kept informed of pupils' progress.
A high quality of teaching is necessary.

204

Theee should be a special education unit st each school,

Children with disabilities (depending on the severity) would mitend most classes at the unit,

However, ¢lasses Iike nrt, music, physical education, computer studies, ete, shiould involve nrtinstreaming,

Achild nwy!:c;mninstrcnmcd permiarcatly info a repular class onfy ifhe'she is abla to cope and this is decided by the remediation
specialict i Yhe unit,

205

Retnediut and specialised help would be essentind t help the cintdren and elasses would have to b kept smatl,
1 donon think this is 03 xatisfactory as & spocial environment to eater fue these needs,
1 fised that children without special nceds are hield wp in trying 1o provide for these children,

206

§ donot belicye that is possible to meet this needs of learning disabled children in the mainstream,
Pupils witlreild fearning disabifities would cope if given two halthour scssions 8 woek with 8 qualified repmedial fencher and
another two halfhour sessions with & spoect therupist and or ocguptional thempist during schoot hours,

207

Leamning disabled childeen should not be mainstreamed!

208

Iore pubilic awasencss education,
Ungeading of facchier quatifications ned requirernent
Longer school honrs with time sct aside for specialisation work with pupils with speciud educational needs,

1 do not cacoutmge mainstreaming disabled pupils.
Tersonal oxp  nee with hard ofhéaring pupils ias shown that iy is impractica! aid hinders the progress of muinstreqni pupils.

Learning disablod pupils need specialised teachiess und separity dlasses whiere they can progress,

In & mainstrean class they would fall far behind and become demaralised,

Tetchers of mainsteeam classes could ot conipleie the syifabt and therefore all notet children would lag behisd and ot reath
their fitl poteatial.

Pupils with speciat needs deservo special attention, which 8 teachier of s mainstream class does not huve the time for.

“Teachers are not trained o cope with (e spocial tieeds of the spesial chitd.

Teachers who ans interesiod in this fickd shoutd be sncousagoed to be tratned for such special ehildren,

“Fhe reality is that nwinstreatning ofull special ehitdron would canse wany problens e the pupils wnd teachers.

212

A teachir's nide to hefp the learming disabied child,

213

{tincrant feuchers spending & part of cach woek with ar individuat child ae & small group.

This teacher would setvice a couple ofschools which hava ehildren with special needs.

Units, such as the one 1 work i, which integrate the children where possible, but give support and individual or smalf group
teaching Were necessary.

Firstly, todevelop & positive vigw, of these eaming disibled children, by alt the teachiers.
Secondly, 1o create difforent “Units' that sre connected 1o o regilar schoe®.

Each Unit! will deal with o specifia tearuing disability with specially trained {agifitatons,
Those facilitators will help pive tho child tho support system that i required,

Unstire.

Every schoof st eruploy o remedial teasher who ean wotk with the pupils individaally doring the sthool day. (Asocial worker
toat}
Marks, examinations, ots. $hould not be seen a3 the most important part of schooling,

A texcher ride.

Teachers shioutd be given inservice courses on the (eaching of'ehildren with speciud nocds,
Uso of variety of teaching methiods and waching aids.
Makq avaifable be ks on teaching of'childnen with specis) needs.

Thoy st be part and pareel of mainstrcauing:

Support systems, training nnd retraining, changing atfitudes,
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231 Computer literacy.
Oblaining pregrammes designed for needs of children with leaming disabilities.
Adequate support strvices,

Teacher aids in the form of educaticnal games, efe,
Workshops to enhance teacher training skills in dealing with children with special educationsl needs.

232

Pupif-teacher ratio fo be reduced,
All teachers to be adequatcly trained to teach pupils with special educational needs,
There must be suflicient cducational aids avaifable,

233

Teachers taught tw deal with these needs.
Support services.
Teacher/ppupil ratio lowered,

234

Close purtnership between remedial and mainstream teacher.
Parental involvement is of VITAL IMPORTANCE.
QUTSIDE SERVICES need to be REGULAR.

236

It is casy to say that disabled children must be mainstreamed but we in the Indian Schools haven't been getting the most essential
support systems to undertake this kind of task. in the proper schools for these children they have all of the necessary support

systems available,

At our school we have an inclusion class, To this date (onc and a half years) we haven't had anybody giving this ordinary teacher

any guidance/felp, cte. All that Edson Williams and Vijay did was leave the children at tha school, We don't even have a teacher

;idtl:I for this class, Sometimes the children sos telt all alone at the schoot till 4 pam, because there is vo proper transport available
or them,

242

Noune.

245

None.
Childosr with lesming disshititios should not be placed i mainstresm,

{ don't think that pupils with a lcaming disability should be in the majnstream,

Intensive evaluation of the children in the first place, so that the teagher knows whom she works with,

The availability of teacher aides,

Specially trained teachers,

Teaching techniques should get attention,

Pupils with special educational needs must receive the special attention they need,

Computer skills,
Differentistion of classes,
Al teuchers must be able to give remedial classes

259

Minder feerdinge in 'n Kias + 20 fot naksimum 23,

Assistents wat dic onderwyser hystaan sodat mezr individucle aandag san ctke eerling gegee kan word,

Hulpmiddels wat gebruik kan sword in dis pegstelting van fecruitvalfe,

Duidelik niteengesette programme wat gerig i op renwdisring van spesificke lseprobleme,

Hierdic progeame nioet so opgestel wees dat selfs onderwysers wat geedt opleiding untvang het vir die regsteiling van
leerprobleme, di kan gebruik,

L
PR
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Klassikate en deitwerk,

REAGIAY

264

Smaller classes.

A realistic comprehensive teacher training syllabus,

More carcful selection of candidates for teacher training, based on personatity and suitabiti y rather than Matric grades.
Too mauy teachers go into the profession with the wrong, attitude.

A too didactic approach and over-cmphasis on trivia can destroy the desire to leam,

265 Maximum 15 per class « to atlow teacher to give extra time to disabled chitd,
Atleast one remedial teacher (qualificd) per standard to accomnyxiate leaming disabled child,
266 Employneat ofa specialist remedial teacher to aid class teachers. Setting tp af'media contre facility o provide teaching aids, ¢te.
suitable for fearning disabled children,
267 Insseryice training for teachers,
More counseliors/educational consaltents/psychologists in mainstream school systent to work with pareats, chitdren and teachiers
regarding possible difficulties with mainstreanting.
N.B, = review of current pcthods off gestssmice) used by teachers and schools.
A "Matric” content based education {rather than process/skills based education) shoutd be changed,
269 Lower teacher pupils ratios.
Support systems,
270 Maximum 20 ina class,
Assistant teachers i€ therg are more children,
271 Inservice training,
Refresher courses,

Remedial therpists in cach nwinstream school,
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272

Mort pdequately trained teachers and parent involvernent,

273

Graded work would have to be giver.
Learning disabled children could not be expected ta do advanced work oft lessons given,

376

Avoid overerawding.
‘Teachers acting a8 fucilitators,
Atoess to ather professionals. g, speech, language, semadiad, occupational therapists, psychologists, social workers,

277

Adequate trining of teachiers.
Small clusses.
Availabilily of terapists fo consultvork in the classed,

279

The clast ntmber shiould be ns cmall as possible - The teachets shuuld be trabaed extensively to understand and assess the reds of
{lxese chifdren « Techniques to make use of all the senses should be used « £, soeing, hearing, feeling, cte.
Enstead of Just learning fivets, work should be practically orientated,

281

L Smatler clisses,

Trained, effective teachers,
Continual support services - therapists « for class teaclicrs,
Teachers aides {elpees ¢ g parents ot volunteer basis).

Space - groups
Machines.
Teacher supervision,

“To give tha leaming disabled pupit cocourapsment, guidnnce, 10 improve their selfimage, 10 gam confidence, to o to cops
within the ingitstreant environgoent,

Try togive then individual attention amd adapt regular teuching materials o suit heie needs.

Classroom teaching should inciude fivskilis,

There siwst be a suflicient suppoit system available (0. F.e, Speeck Therapists, et}

Howevet, 1 feel the pupils would bensdit even more at # tenwediat school {not iminstrenmy in s stmall classroom situation whene the
yemeding pupil s reach hisher fullest potential,

‘The main cbjective is to help children to overctine theie individuat difficuttios tn w structured sud cupportive savironnweat,
Children need to baild up thelr selGestoem and be i smalt groups (maxioum 15).

Primacily; the training of teachers to understond 10, and to address the problens of 1, 10, chifdren,
Clagses nedd 1o be keptsnall (e, 1o mote than 20283,
Teachee aids in classrooms whera teichers have specisfised training is also indicated,

286

To do comprehersive evaluation - 1.6, psyelioloy, spesch, oosupationsl thetapy.

287

Smatlet classes.
Ability groups.

288

Smatl clussss,
Motivated, gifled feachers.

291

Sell clnsses,

Full-ume feucher's nide attached fo Teaming Jisabled child

Remedial support teuchers.

‘Training and support for stalll

Specialist equipment,

Assessment of individual needs and proviston ofsupport recontnwended,
Withdrawal classes at secondary tovel,

Very small classes,

Practical subjects.

Tanching lifs skilts.

Computers,

t.camng disabied in a class oftheir own,

293

Remedial and othier therpists in nif schoofs.
Smatler classes fof skilfs subjects.

Aodifid programmes for content subjects,
Specialised worksheets.

Technical equipment « computees, reading tabs.
Practical coutses will benelit the countey.

304

Very smalt classes,

Tndividuat attention in mary cases:

People who can deal with low selfiestoens, rgjection, beliviowe problems.

Disama, postry, singing classes 1o give selfeonfidence,

Teaching of 1ifi shills nud miaterial 10 st ko noeds off feaming disabled ehifdran,

tse of hontecraft amd computers » practical subiests )

Sinee Ientniug disubled children havo a very short concenteation Span, teachers shauld be aviilable 10 ke thenout of class to
other supetvised actrvitics - othervise they will tomily disrupt a sinstreant elass,

Muny leariing disablod chifdren ¢arnot copy frott the board sa specint sheets rust b tada foe them,

| caming disabled children cannat aften spell or understatnd culturalsat a higher lovel - special work for it.

298

Two tenchers in sach class tAkle/assistant teacher),

Compulers ars an exeelent tenching wid for loaming disabled chitdren.

ek
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296 Learning would have ta take placs in separate, smaler groups - ovwn clussrooms,

Highly qualificd {remedial) teachers in classrooms and on playgrovnds.
Support available from psychologists, occupational and speech therspists.
Muximuzs therapeutic and 1eaching aids should be available to reinforce th. sugh multisensory nnd sepetitive input,

297

These pupils should be assessed and it should be asconamed whether they can be catered for in mainstrearit education with the
relevant support,

298

Mainstrcant teachers would need aides,

The mainstreamed childten would néed relevant therspics (e . speech, ovcupationa! therapy, remedial) within the school asa
suppott.

Class nmbers would ficed to be small,

Class teachers would need training relovant o mecting the weeds of feaming disabled chitdeen,

299

Trained tenchiers for featming disabled children.

Classroom nidzss {cachers 1o 8id the Specialised deaches).

Small groups separate from the class.

Therpies must bo provided woekly - speech, oceapational therupy, psychology

300

The nwinstream ¢lasses must be kept as small as possible,

Specintists are teadily available, ¢.g. Speech, occupationsl therapy, psychologists, ete,
Trachers undergo special training.

filividuatised programimes can be foliawed at cach chifd's pace.

Equipment and matetial o b avalable.

Updated materiat and workshops suppliod to teachers,

303

Support teams « spocch and fanguage, psychafopist, renwedial therapists and itinerant teachers,
Training - tcacher imining.

Finance» increased funding,

Equipment «aids (technical und physical)

New cutriculum - revise subject matiee,

Enrolnent « contain class numbers,

Testing {(exams.) « Revigw peesent methads,

304

Very small clasges

Teachers trained in remudial education,

Support services  ¢.g, Speech therapists, occupationat therapists, psycholopists, efe,
Proper fhcilities, equipmeat, ue

305

At training collepe, student tcacher must be fully aware of how to recegnise & child with ¢ leaming disability snd must have s
back up system 1oe the school €0 refer for help and advice,

Specinhists could take groups ot of the elass in schooltime foe language and skitls developrent.

Far maeg awareness heeds 10 be encoliraged and fostered in the schoot, classrooms (and hoaw) sityation that people ace what they
are and develop in their own time,
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Looking at children us individuals- adjust cettain arcas (amount of work, ¢t¢.) to accommodate LD, ¢hilg.
Teach (0 the child's strong arca (oral, visual, cte.)

PR SE
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thasums must be introduesd 10 see that a childy sellesteem is notaffeeted by the fact he is not up ta the Jevel of the normal
children,

‘Teacher education.

Pupd ~ducation,

Parent education.

Mongy made available for special neods.
Teachers' aides.

Soall classes,

313

[t depends onmany things: if the number of pupils in the elest is 10« 13 pupils could all learmting disabled chitdvert in ths
mainstream.

316

Teacher traming. -
School phitasophy/pupil acceptance of difforences.
Content/volime mdapted,

37

Far wwre remedinl teachers and betier trained class teachers,

Mote separtd todified classes fir lewrning disabled childre cither {ull day or part day.

Curinin subjects should not be taught to shese uhildren, 8. Hebivw. Perhaps o very rudinientary Hebrew could be taught,
Managemient heeds to modify the syllabus iCthey intend admitting learning disabled pupils.

f{{caming disabled chifdren arc mainstreamed then classes should be smaller.

31y

The tain technique needed in the elassroom is individualisation.
Teachers will manags if they are ecible and ifthey don't At overwhelnwed,

320

The class teacher coutd have a permanent assistant to hefp her with the needs of the feprning disabled chifdren,

323

Tahave workshoys constantly « to give as full viswal cquipment for the children that are disabdedt,
Disabled children iced 10 be tn a separate group,
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324 Disabled children shauld be in their own cavirorinent, not in mainstrcamed classes.

The fechiniques 1o be used are 1o have wotkshops giving us ful) visus! equipment for the children that are tisabled,

32> On-going workshops
Equipment to be sttctured and furthering this aim,
Help tnd supportand advice from the therapists,
Teachers' mides during certain lessons.
326 On-going workshops.
Equipment that is needed.
‘Teachers must be trained and be given thc opporturitics (0 try theirown e s and see for themselves what works.
Teachers nocd aid from therapists in cortain Jessons.

327 Not qualified to snswer this question,

328 “To ensure thaf the child has correct facitities (occupations! therapy, Speech, cie ) 10.0ssist his problem.

330 Intodues/each skills at the level ofteacher training,

Ongoing speciatised training of teachers (workshops, fectures, et
Adequate support stalf at school,
Supportive of teachers' noeds, ncknowlodgement of the difficult task _

331 Learning disabled children should be placed 1 separate schools.

These schools must be nble to ester for their needs.
332 Equipment » 1.6, apparatus,

Teaching aids,

Friendly tnd happy stmosphere.

333 Learning disabled chifdten shoutd bo in spocial schools.

334 Leaming disabled children should be placed invspecial schools,

335 Teachers should be trained how to teackiand helpy disabled chilgren. Teaching aids und materiafs showtd be provided to help
rcachers teach children eiftctively.

336 Teacher training; correct ot helpfut equipment; support staia g, renediat) to hetp during/after school; use otother pupils to assist
the disabled; addressing sosiopolitical and socio-cconomic problenis; corect approachiattinide in teachers. Eachchild jsan
individuat, has special noeds and shioutd bo treated ng such,

341 Teachers ave to ba spocially trained.

343 {Alchildren should be mainsireamed 5o that they can teams to aceept and el eack ather, bt there stie +1d be difftrentclasses with
speciatised feachers to cater for e peeds of the different children,

1 have found that childoor with Jearning problens fx o cegulur class fel vety infiriot when they ure abways the weakest in tha elass.
[t is afso important for our children to mix with severely handicapped chifdren,
344 Teacher training ruust be adapted to mect this need,
Availability of suitable material and aids.
348 “Trchniques that would enable the teacher 1o 1each to everybdy awd to got tha interest of both tegulae and disabled child,
To prevent boredons and {ack ofunderstandiag.

349 When doing groupwork children must be grouped both heterogehously and homagencausly depending ot t tearning expericric:
the chijd cither gains knowlediie or expertcaes fFom others or ueyuines skills diretly fromthe acher.

Very fow childrer are weak in every arca o Maths, and Reading, Therefore miinstreanting cowld seork ifthe ofdet ¢hildren
realise the Standard that has Yo be met.

3150 1 do not agree that they should be taught i tho nainstream.

352 1 do not believe that the neods of feariing disabled chifdeen tan be met at all by mainsircaming.

353 Teacher sides,

Computer softwars whicl altows cach clld to progress at hisher own pace/evel

355 Anddio nnd visuad help.

356 Schonls would need rmps for wheelcliaies, much siuller classes and thoronghly trited toachers n alf disabl - pupuils'arcas of
need.

Spociat equipmient gnd furniture.

138 AUpresent st teachers aro nof teained in remedit therapy hende the peed for remiedial schools,

To efvctively help disabled chitdren cope in the ninsieesi training would need to ehange/eatirge to quip teachar o handle this
situa, o, This wonld be s help but not n solution.

il Leatning disabiled children front (Y ¢onld and should be mainstramed at an early age and would benefit, Otha dissbilities need

specinlisation 10 sich an estent it specialised teacher programmes would be necessary 1o help the tcacher cope. Not all teachery
frave tho temperament « Chitdren withiout Mlearnivg disabitities™ need to bo heiped (0 leatn - vot 1o have 1o baitle with going "toa
slowly®,
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RESPONSES TO SECTION 6 (PART TWO) - GENERAL COMMENTS

e

o _L SECTION ¥: GOVERNMENT REMEDIAL EDUCATION SCHOOLS
A RESPONSE
{ Leaming disabled chifdren's mornle and moti 1 is badly dampencd when they are ¢onstantly subjectod to pupils with preater

abilitics and ackievements. Schools catering fo their specific needs nurfure them and boost their confidence « Al the pupils have
problems so they do nog begin to beliove that they alone are Ystupid® as they often do in nuainstreamm sehools,

Theoretically, the: tdeal situation would he to have various speciatised educati fems functioning ot each m: school,
The pupils with special neds will altend the suitable hranch at the same site. But to mainsicean learning disabled pupils and have
ther i the same class as maiustream pupils is oRily undesirable - it fias never worked!

‘(‘: Sharing of kneowicdge is important, bt moinstreaming scoms impractical

7 The condition the pupils come to our schoot in < front mainstrean « demnonstrates that chifdren with Teaming disabifitics cannot be
‘handled’ apprapriately in maingtream. They are emiotionplly and neademically 'destroyed’ by the mainstreat xmuw_g‘!;‘ qttm!dng\

13 An effective teachiang/education policy will cost money. Al worthwhile projects do. While we fave so many chitdsen th o class
and good teachers are being retrenched Lo save money 1o amount of fanty footwork is going to achizve our educational gaals,
There is only one way to achieve success « sound, Jogical decisions which ato ciftetive!

1§ Asniuch os T um concerned for the child with Ieaming difficultics, 1 am nlso concemied for those children whose potential must be
developed 1o the full because they will ang day be the hackbone of'our cconomy. T antconcerned that tha Jilld with no specific
needs will be neglected if children with specific neads are mainstreamed. Edueation is about the development of the child so that hie
nray funtion economically to lis potential.

17 T think it is favourable to have Yspedial” schools o cater fur the naeds of shildsen who neest more individual attention aud to fret
that they are not being *loft bekind®, "To ulso build up their setfsteen and for them fo feef that they are coping. Ttisalso
favourable, where possible mainstream those children whe can be minstreamed. ©¢. their problems have beenaddressed inn
remediat schoot where they ore coping are ably rake the teansition to cope emotionally and intellestually in b malnstreara sehood.

8 Childeen with severe oaming disabilities (with A.D.D.) pust be in small classes where they can be taupht 16 control themselves.
They will disturb a whole class il they were placed in maingtreamn and teaching would hepomme quite impossible.

20 [ do not foel 1hat children with special edugational needs can offectively bo accommodated in mainstream.

24 Most of the Jearning disabled children darft cope in maiastreamt Their needs are not nict i mainstream, {nmuinstrcam children
with featning disabilities are Iabeted ns "dumb®. Ina remidial school they ot necepted by ot teachers and classmates. ha the
remedial schoot the chitd-ea leen coping strategies and it buitds their sctGeontidence,

38 Many of the questions e ambiguous. ¢.g. Anything ‘conld’ be done, bul would it be done? Is it ndvantapeous fot the childien?

36 Tt is difficult to meot She demands of leaming disabled children int repulae mainstroam ¢lasses with over 30 chitdeen, Many of thes
children be-uive behavioural probfems, Training regufar seachers nbout teaming disabled chitdren will help these tachers to
recognise leaming disabilities so intervention can be dote sooner and chitdr n witl not bo Tabeited Tagv, oo,

39 t think disabled cliitdren will et "lost™ in wainstream and they witl tose selfiworth and be outeasts. They will not be Rmediated ng
in bygons years, —

4G Mainstreaming pupits who have feaming disabitities walt break dowan the selCesteent of the chilifron us they wilh feel inadequote
angd unable 16 ¢ope in classes whers there are 35-40 pupils in the class. They will prosent with behiaviourat problens which wilt
reflect nud inerease their {eeting of not being able to cope and the festing of being. 'diflerent’.

41 The size of the classes often makes it difficult to teach ina remednal eavivonment ot it schoals for specialissd needs » individuat
attention becomes diflicultas there arg (oo many shifdron in fefass, IFailcntdron were mainstreansed, tlasses would not besblo
{0 be too large if effective education is the goalt

43 Hope you solve the Educationat Crisest!

e¥y Pupils with specinl needs will be taught best in schools where their needs con be sddrossed.

48 Al children with special cducationat needs ¢ 8. blind, deaf physicatly or mentally fundicapped coutd gigver be efficiontly
mainstreamed.

53 You can't mix disabilities. 1t is not possible to meet all the pupils' roqairements i one class or even inane school,

S5 Kinders wat buitengewone an spesiales onderwys bertodig mpgt hierdie tipe onderwys ontvang sodat by mat leeclinge met divselfife
problvem kan identifiseer - sosialister on kempeteer o waar hy die getedntheid kan kry o sukses ¢ ervanr sodat by stksesvol kan
weds en seifvertroue kan ontwikkel.

57 Children with problems (gither educational or physical deficat nust stay in a speciatised schoot vo that thiy ¢ be identified with
(ieir peet group.

59 Tn practice it is ot recommendable 1o combine children with Jearmng disabilities with children without leaming protdens.

50 The mainstreaming of fearaing disabled children is not at all acceptable. —

1 This is not possibfe,

0% Not practical.

Nat possible.
163 Mainstieaming special education childeon willesn not work. Thanks.

67

Leaming di abled elubdren have spectat education needs that ean’t be niet fna niadnstream seltivg, They need spesiatised atiention
froma varicty ol dissiplines focenpationsl therapy, speech therapy, psychotherapy) to achicve their tue potential. 't hese niads

medlobe >ackbessed i a speviatised seting tnd can't b achieved in mainstrean education.
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Mainstreaming leaming disabled children is not very practical b then all teachers should specialise in specific learning
disubilitics and w2 cannot all be educational psychologists ot remedial feachers, It's important that not all teachers have the
personatity or certin chatacteristics to deal with specific leaming disabled chitdren. You really need a certain type of
temperatnent to work with these special chitdren,

Not practical, not possible to combine children with different leaming sbilitieydisabilities,

Mainstreaming is aot possible for childeen with specific educational needs,

Special neads of children should be addressed in different schools that provide for theic specific needstit

Tnctusive education can'( work,

Children with specian educational needs shouldn't be mainstreamed, Therr needs can't be adequatély catered for,

Not possible to mainstream pupils with leaming disabililics,

Not in favour o mainstréaming children with special educationat seeds.

{ don't beticve many - fass teachers Will cope with 4+« 40 pupils as well as those with specisl needs. The individual may have rights ]
but what about the rights of tha majority! T sec chitdren with special riceds open fike fragife buds to the sin when they are in
schools which cater for their specific néeds is truly a joy.

Not successfut when fearning disabled children are mainstreamed because the teacher has not e (o give any individual remedial
assistance to any ¢hild, The classes ars too big. The children fose their selfcontidence it they fail behind it their wotk and cannot
kezp up with the work load.

]S

1 eurning disabled children cannot casify maitistrcam. One of their greatest problems is their lack of confidencs which cannoy be
addm;ldigl a mainstrean caviroament as the clusses are too big and tie chitdeen’s problems {eaming disabifities] wili oy be
sompounded.

86

Children it mminstreans schools do not iave the anderstanding for childoen with feaming disabilities. This actually afitcts the
Jeaming disabled chilion sed can give thenta negative outlook at the worild and themselves, Selconfidence sutlors andt i results
in an unhappy, unproductive adult, Thus; Jeaming disabled chilidren can o} bo mainstreamed,

89

Asa teacher of hearing impaived children for 20 years and teaming disabled for a year, T cantof seo any possibifity of giving these
pupils adequate education in a mainstream class, Specialised education is cssential,

Ek kan nie sien dat ‘n leergestrenwdo asook 'n fecrgeramde kind in hoottoom ovit sal ken aanpas. Emosionee] kan die kind
gebireek word, Sy selfbocld sal daarondet ly. Ons tioct die Kind os ' gelieel gien, Ons nwoct dic kind as 'n pelukkige kind sien
tussen kincors wat dieselfde probluem as hy het,

92

{tis exciting to consider wiat COULD happen « but it is very difficult foe teackers who are already feeliag overstressed and are
seldons focling completely effective in the ideal relationships we all strive forwittiour childrori - to sce 4 transition from orie
situation {o nnother being as abrupt ay is being presented. Could a developmental process be outlined that sccures the belicfthat
wiat could be possible, would Be possible?

93

Children with gennine learning disabilities will notonly not progress in o maitstecam situation they witt distuid the other chitdren.
Their selfimage yiill be destroyed and their behavionr will goteriorate.

95

Children with specialised educational needs requing fagilitics adapted for theit own specifig needs, These facitifics cannot possibly
all bocatered for in the same Sassroon as well as for tnainstreant children. loevitably eithier the disabled chitdrewor tha
mainstream children’s progress will be hampered! Neither will reach their full potentialt

%6

Pupils who are Hentificd as teaming dissbled after several years of daiely coping or riot coping in rhainstream ofien gain
confidence and have a dramatically improved sellcsteom and motivational level on entering a rendiat schoal,

‘Che pressure of seeing themselves as different nnd less able 10 cope often destroys self'confidence. Although there may be benefits
such us fess stignsa in mainstream, the provision of specialist services ta enable these pupils 1o reach their potential will be far more
expensive than the provision of renwrdial schools,

98

It is not pructical o very successful 1o cach pupils who have leaming problents in a mainstream class.

100

Pupils with special educational needs require special education. "They ticed individualised attention with smialfec clisses,

10t

Mainsireaming is not the sofutio to the nceds of fearning disabled pupils.

104

Remiedial schools will always retnain an essential patt of cducation, especially now that the pupil-deacher ratio has boen indreased
and thero i3 less cmphasis on speciatised qualifications.

Not alf teachors are oquip ped o deal with the problems that trise due to o Tearning disability ¢, eonotional problams that arise dwe
to & teaming disability ¢, catotional problerms,

1t is ot Jopistically passible to teain all teachets in the skills required to educate o learning disabled clild and therefore many
pupils will hot reach their fll potential but will be lost in the system'.

Generally speaking T aem notin fivour of maiusteeaming because [ believe it witl reswlt in frustratod 2nd overtaxed teachers, Witk
the pupils teacher ralin worseming the facher atready hay a disadvantageous situation arising now add to that pupils with special
educational needs in mainstream can make it more chaotic. The Jcarming disabled pupils will nlso suller because the best remedy
for their problem is individugt attention hecause it is only personal human teaching involvement that cun best nssist and provide for
the learning disabled child,

107

Do not ugree with mainstreaming of feaming dis ded children, mentally retorded and severe physically handicapped children,

108

T do nat agree with mainstreanting the following childret as it is to notie of the parties’ advantoge:
«mentally retarded

«learniug disabled

= severa physically disabled.

The abovementioned children, mainstreamed childeen os well s teachers Witl not BENFEIT from this system.
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W RESPONSE
109 Pupils are taken out of mainstreans and sent to remedial schools bocause of insecurity. They fecl negative ‘suppon’ in mainstreany,

in remedial schools their self csteem is being dovelope:d o e fullest,

113

1 think it would bea mistake to mainstream children witi  ialised educational needs, No teacher can atfocate the time and
attention that these children require, no matter bow much fFaup, sids, ete., arc utilissd, They alrcady recognise their difference o
other pupils and immedintely blossom and regain their confidence in snaller chasses, individual manii sitg and attentiot,

115

A child should be scenas an individuad - cuch with fisther own way of feaming.
Out tenching methods must be multisensory.

116

All pupils with Jeaming disabilitics should Le accommodated in separate instituttans until they have aversome their individunt
disabilitics - and ten only mey they be seat back to muinstream)

s

1 do belicve that children with special probleins should receive special attention, Wit mainstreaning they will fose
selfoontidence, Wihen all the chitdren nre thrown in the saie class, the children who will need speciat attention witl need extrn
attention gll the time and the 'normal' children will be kept back. That will dcid 10 8 general Towering of standards in education.

119

Inclusion of children with speciat educational needs can work, but not with att disbitities or ait children, A child should bo viewed
asyn individuat, and children with, for example, Jsarming disabifitics, mental setardation and physical inipairments {(inctudmg
hearing loss and visual impairments) requice specialised attention and dducations siivich can only be offircd at a school providing
adequate services snd individunt fon n & smaller ol

Pupils with impaioments/special necds should atiend schools where specintised edusation is the primaty goal. In this way pupils'
neods are best mat and stallinterssted and taained {0 work with these children are thera to fulfit this goat

Tk het in beide dicrerdo en hools skale skool gegee. Locrgeremde Yeerdinpe s behioeftes wotd wiad nis nangesprock in
hoofstroamnie. Hullo sul nio sosiaal kam asnpas nie, omdat dic gemiddelde feerling hulle as dom sal beskou.

‘The learming disabled pupily sufiers & great emotional blos in thi sainstresn nnd st 3s onfy whest he is among his own kind' that
I rogains his conficence and seif esteern, In the mainstreany, the learning-disabled pupils fecls inadoquate and regards himselfag o
frflure, He theeefors develops fu inforionty complex, which has faracaching consequences. They arg not able to keep up with the
mainstreamn pupils and thereibre give up completely.

123

Placing olf kinds of pupils in one class from mentaily retarded to genius is fmpossitle. The person i u tugher position; deciding oi
these things hay ten to one taught 30 yeurs sgo and hag not been feacking for sorme time and does not know the practicatity ofhis
degisions, the disabied chifd will always feel inferior to the ‘normal' child. The gilted child wilt atso Josi out s the tescher wil
spend udl hee tinws in trying to get throughs to the disabled child aud nof $pend the time with the gifled pupil,

124

Januner die vorm i net in Engels beskikbuar,

it sal nio regverdig wees om Kinders van gespesialiseerde onderrig to weertion nie,
Rinders mict spesificke problems se selibeeld Kan skede berokker ward,

Rinders met spesificke probleme sal nic die nodize sandag inhioofitroom kry nie,

122

Pupils with special edusatiorai veeds should not be included in mainstream,

123

} dhdnk madnstreaming has 12§ boen proven very suscessfil in the US. AL and Europe. Canwenot tearn from other countries who
have tried and tested #8? Mainstrearning would be unfaie to both the nonmal’ and "disabiled’ groups,

133

Dit sat nie vir dic lecrling wet feergestromdhietd of die leetling dantsonder ENIGE voordeet intios om dic leerling met
teergestremdhiid in hooftroom te plans nie » i leergestrennde leerfing sal verndwyn wssen dic maswa enbady wiin sal op dic
owscnd sy skoatloopbran kat voltoot = O beetgestrenida teerdings hooltroons 1o¢ te plans « plaas ‘n goweldige wedslading op die
onderwyser omdat onderrigimciodes baie verskil.

134

Mainstrearning will retard the normal speed of the normal and gifted child,

136

Ty opinion - to maitsteeam disabled ehitdren wodd be counterprodustive and o move buckwards,

140

The needs of the featning dissbled chifdren can be addeessed sore adequately whetcthey ars in separats classrooms. When they
Yavee the correet support systesis (fenching rwethods nnd materialy, healthy eaming cavironment, ote.) they will be able to reachs
their full potential,

(I8} his T hope that you will vonsider not only the children (they are the most important) but also the teschiers - wo dre giving and
doing our best for oue chitdren). Ps. 124:8 *Out hedp is in the name of the Lord, the Maker of heaven and carth,*

144

16 will b very: defficult for nuy handicapped child o cope in wdinsteeans withowt & good support system.

136

Beteken punt 19 dat Iecrlinge mef loorprobleme soos by, ttemstie leesprobleem as “mild” gesien word?

158

Learning disabled chitdeen with their special educational noeds st be accommindated for in theie own special sshools,

SECTION TWO: GOVERNMENT SCHOOLS WITH ANAID CLASS

163

[ think it's the ripht wove to miake = the mainstrearing of children with spocint needs. T hink its going 1o beJillicuitt impleawnt

td will cost 4 10t in terms of training but T agres wholcheartedly with it n principle.

Thicorctically I itk rainstrenning is good for Joxs severcly disablad pupils provided the schoel can cater for individual newds
wheys necossaty,

166

Questions 1+68 conld be shiorfened!t They scent very repatitivel

169

{ cipmot s how mainstrsaming papils with special noods con be suceessil, fu some cases specitilised elasses within the
conventional school cauld eajoy sucoess can enr goceplcs antongst the gengrad stadent body :
South Afriean teacher fraining has sorely neglected the educational needs af pupils with problere. This should bo addressed 1
witlaut delay {n Rty teadhior tonining, _‘j
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i7a

1 have taught in o remedial schiood as well as a "nomial® schoo! and I feed that it is very difticult to stimulate the yery bright pupils
when thers rire so many less able pupits, § do however foef the children should be in the some schoolenvironment and encouraged
to understand that all children have sonrething Yo offer snd ol chitdron shoutd be exposed to as many different experiences as
possible. Children should be able to help at all fevels - ot ouly bripht pupils being the helpers',

tn

Theses chitdren need plenty of attention, nurturing and encouragement. A ‘nonmal’ clissroom situation wold not be able to meet
the demands of the impaired child,

172

Guod luck with your research - wi'd like 1o knot the onteome!

173

1 el this idea will reecive negative foedback because peogle dre nffaid of the unknawa, Change in attitudes is the fitst burdfeso
overcome, I this is implemented, reabistic ratios ust be stipulated when using extemnal assistance, ¢.g. A team of therapists
comptising of'6 people cannpt serve o whole district, Therefore, to ensure success, an appmpriate distnibution of spectalised
assistance must b stiputated,

180

While mainsireaming learming disabled children is a good idea in theory, the state of tdutation today, in my opinion, procludes that
possibility. 40 pupils na class i aiready 10 pupils foo many, snd one is hard-pressed to give individug! attention to even these
average children  To add leasningisabled children to the mix woald be a recipe for disaster

183

While studying, teachers shoulid be tanght to deal with alk serts of leaming disabilitics. Feachers nead 1o be updated contimuously
about information conceming fearning disabititics in the classroom if mainstseaming ovcurred.

186

1, The education system should be changed ta suit the coanvmy and industeial needs,
2, Cducation of teachers shonld be mote specialised.
3. The state should reatise that education is mote important than povernment itsell becanse it includes the fatute.
4. Speciat education is & very important part of this Saturc and shoutd enjoy thie sanie attention but the pupifs without leaming
disabilities nre just as important,
Mainstreaming sounds mote Tike 0 moncy-saving measure for government,

Papils  fars classes often see the teacher as an catertainer srd trger groups cause foss of discipling and concentration, The
mmr papil getsTost and the beighter one gets borel, Class numbers showld be limited in order for teachers to meet indiyidual
S

190

3P, classes should not have more than 23 puptls por class. Currently wo are tesching classes of 35 pupils, There tie always pupi's1
in need of constant iwdividuat altention « we battle to Jind tima to work with them ot this stage,

9

1 think that childrercould be madnstreained but the teacher must be taken into consideration, $ho shiould frave enough wids ete.
readily tivailable and the elasses cannot be too big, Individual attentiancatt be given if there aten't tio iy it one class,
Professional people should also ba readily ayailable,

199

How far dre we going to get? The quatified teachers are becoming fewer. Wilh the Minister of Education as well as the other ¢
ME.C.s"see the problem as we aro experiencing it Will there be enough money, equipment, thite, ehassrooms and furthee
training fot such teachers?

Could this beconws & veality of is this gaing to become ot "iced* plan?

Mainstreaming can work pnly if thero 6. support systent in the school to help teachers with the raainsteeatned child, Alse if
teachers ate given inserviee training.
it must ¢ iir the best inferest of the child and the rest of'the class, oad ol a pobtically correct move fo mainstream i ohld,

202

Too mueh pressurs will bo placed ot the teacher iFshe/he i expectid 10 cope with both special education childr and nudasteeam
Kids. the iwainstream kidy afrcady have their own sets of problenws {financial, one-parent homies) and thus, dealing with both sets of
pupits could dice the best of teackiers. Count ns puttit

203

I have been teaching Special Class Jor 20 years, 1 have found that these pepils need individual attention most of the time, they
fuck seifsestoens and confidence » and need much understand g and encouragenient in onder 16 progress woll,

204

Speciat education cannot be ignoted and it is an arca it the past that has oot neglected, However, theanswer in bridging the gap
between past and ftuns is definitely NOT in total mainstreaiing whese teachers aro 1o be shown nbw how 1o besome rogulat
teachers us welt os ravedial spectaticn, ote, Wit seoms o possible route (o tke is to pincs o special education unit at hyost sehools
where imainstresming gocues topethier with regulue classes with only cectain subjects in sor clafdren's cases and with alf subjoets
in other childeen's sases depending on the severity of the disability, A ohild may nced to attend the unit regularly and in dater years
may be tofally prainstreamed,

Tn the changing social structiiee of oue county, there are many difterent cultures, languages and tearaing abilitics. Many chitdren
s trying 10 adapt to difforent sociol standands and nre hampered by languaps diffieulty. 1 Rel wehave cnough to copé with in
hietping those with special fangange and diffenent nbility evels and contd notTiopato cope adequately ifcildren with specinl nects
aroalso included especially {€the clusses ars large,

Thank you for taking the time to nsk for the opinions ofteachers, 1 sincerely hope that it is brought to the sutwntion of the decision
markers in Gur countey.

“The school systom, a3 it as adways been, strived for excellence gad was ¢atering for the veeds of many diferent abitity groups. I§
wonld b educationally better to integrate pupils with sociacultural and sosiopolitical deprivation itto the systent, tat (o chauge
the system completely. Many of the children in these Iast two groups will in this way a}so bo among the gified one day.

Learming disabled children noed speciahsed nttention and shoutd not be nuinstreamed. They will never alizcreach their fult
potentiabin n normal class. Ina nornal class, there are othier problem areas that the tcacher must cope with, &g, difticult
childrenfihavionr problemsemotional problems « would b too migh 10 cope with ifJearning disabled children are intogroted.

“The plight o pupils with speeia? cJucational needs has largely boen ignored and the stigma of s handicap overemphasised resulting
inunnecessary ssolation and deprivation of such childrenipersons, Carelul sereching, aceurate diagnaosis and corriet placetnents
arg essential therefore pueauetsly trained pesspnned should be appainted o do this task and alf teachers must have some knowledge
of LSENS. A Bl knowledge is often o dangerous thing,
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213

Chaldren with special needs need to be given @ sound education which they can use as a basis for inteprating into socicty. Should
thess ¢hildron bocome one in a class of 35 with abiiities ranging from gificd to way below average intelligence thay will fall further
and further behind. 1t is not possible for teachers to falfil the needs adequately of'such a range of pupils and unfortmately thosg at
the fower end of the scale will suffer the most.

1 feel that o lcaming disabled child connot integrate fally into & mamnstream. 1t is imperative that they lave a support systemsuch
ssa *Jnit® and are integrated where possible. These children should be given the civnce to be mamstreamed but not in a fotal
capacity Each ;child has the right to equal cducation!

The most inspertant thing that one can give ta a child 15 confidence and selfesteem. 1€ckildren caznot cope in the maiastreum, they
feel uscless, insecure and grow up with a Jow sclfeestoens thinking of themseives os 'foitures’. 1t is therefors my opinton, that
speciatised teachers teach children with learning disabilities, in small groups and classes ns tius will encouruge them to cope und
feel special about themselvest!

Teachers noed ta devalop and approach in which they understand and are awary of the whole chitd, (Hlisher komelife,
background, ct¢.) One cannot merely assess a child according to behaviour and marks, A teacker hagto be approachable, pupils
should not el threatencd i thiey ane experiencing 8 problem or are strupgling with wark, 1tal! boils down to ATTITUDEN

{ sincerely (el that there is an appropriate placing for al Jevels of teaching and must not be to the detriment cfany child, Theio s
o doubt in my mind that by placing first of all too many pupits will cause incfliciency of the teacher, seeond of all, tood nuany
intellectual Tevels in one class will cause inefliciency of the teacher. So o sum up niy argument the General Standard of Ldusation
will suffer trerendously. A country with poorly edneated people is not much better than a country with the minority well
educated.

Aninteresting study,

Average number of pupils per classes must be lowered to ensure needs of pupils (all are mct, especially if there are not support
systems,

Most schioals are fir too overcrowded i terms of classroom space and teacher pupil ratios proseribed by educational authorities
and make mainstreaming recommendations unworkable at present.

Children with a mild feaming disabiliy should be given the apportunity to renaia in the mainstream. Thiese children’s leamug
noeds must be catered for e They should bo ullowed to se3 a therapist on a regular basis

233

Quustions in Section 3 indicate the opiniorsiviews of all teachers, whercas Loould only offer my vicw,

249

Pupils with sccial educational needs like hearing and visually impaired, nentatly retarded, teanting disabled pupilz need their
owi schools. The number of pupils ina class should be small. They need tots of individual attention?

253

Maiustream education, cspecially na low average group of living, will nevar wotk.

258

1t is preferablo that the Special Education is separated from the nuinstream. These are very special chifdren and they must have
special attention and alsa very special teachers,

In my meaning is hoofitroomondenvys beslis nie goskik i groepe groter as 28 lectlinge pee klas nie, Aangesien'n loerling met
spesificke leergesiremdhedeectporenwdhede soveel individuelo aandag nodig het voud ek dat dit vir hierdie kind van meee waatde
sal woes om gespestaliseerde onderrig te ontveng. b, teerhingr kan datk vir sekere vakke by,
omgewingsopvocdingbybelopvocdingsvoorligting/nuisick/ 1.0 ssam miet koofitroom wees en vir problocmarcas pespesialiseerde
onderrig ontvang waar in kleinier groepe gewerk wivd,

SECTION THREE: PRIVATE REMEDIAL SCHOOLS

264

t believe many Feanting disabilities or emotional difficultics are causad by the system and o totally difforent philosophy should be
udopted. However, regular pupils should not be disadvantaged by the inclusion of too many children who have disablitics related
fo socio-cultural/sociopolitical causes. Soms divergent thinking would enhance the system

265

Asa remedial teacher, | have experienced the traunsa the child expericnees in mainstream classes, « This will be compounded af
they are forced into mainstream classes, The State will ulttmately be required to spend much more woncy in sorting out the LD,
child psychologicaily later m 1!

With the increase jn the size of classes, it will become increasingly more difficu!t for 1eachers inrainstream classes o cope with
Icaming disabled children, ‘There could be a possibility that these children will be ignored, Should this have octurred, it would be
beneficial for the child 1o be given remadiat help cither during schoot time or alter or in severe casag attend a remewial school until
the backlog is addressed,

270

Most chiklren coming to remedial schools have hated their experienes in mainstrean. Prootional wreeks and working on selfl
image cte, takes much of the initial time,
11 normal’ children learat to aceept 'disabled’ clittdren « it MAY work.

274

“The fuestions | have not gnswered, | feel are too ops-ended and the situations need to ba tooked at individually.

279

1t is important to be sure that the puptls would be ablo {0 cope before being muainstreamed.

281

Incorporating learuing disabled children into mainstream 1 in theory 8 wonderfil fdea, Practically it will not be to the benefit of
these children, who have tost confidence and need highly speciatised, individual, sympathetic care. Teachers have large classes
and, although they have the interests af the children at heart = they simply do not have the time {and very often euergy) to cope.

287

The BIGGER the mamstrcam classes beeome the more diflicult it will be to acvommodate chiifdren with leaming difficulties.

289

{ foel that chuldren with difffcultics should be placed in their own remedial environment (schoot). Te improve theie selfonfidence
fnall ways, they need a lot of very special attention in all ways » cmotional and academic
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291

Hclass sizes 0£40 and 35 are implemented it would be impossible for a class teacher to mect the needs of all children in the class
and the ndditivi of learning disabled ¢hildren would add a huge burden and cause resentment by stafY, pupils and parents.
Mainstrcaming, 10 be successful, is not a cheap option. Adeguate support for the learning disabled child is essential, otherwise they
will 3] and niore damags to their confidence and self-estoem will occur. Many leaming disabled chuldren have very mixed
feclings about mainstreaming and they shouid have chojee.

Not a good idea to have learning disatled, "normat” and gified chitdren in the same class, This could be very taxing on the teacher
and many would leave the profission, Leaming disabled children would b Jest behind and would pot have the confidence that
other children would have.

Teachers ard parcnts will oppose any fowering of standards,
Practical courses should be introduced,

Leaming disiabled childrén « frora my expeticnce sufler greatly in mainstream schools, "They arrive in remedial schools ina state of
confusion - having repeated standard after standard, Their sell-esteem i nt its lowest and often pupits of 12, 13, 14, 15 refuse to
speak or join in class activities for up to two months and only when they feel secure do they open up. Much work nust be donc to
give cach child the confidence shehe niceds, Chitdren teceive individual attention daily. Their progress could never be the same ag
A mainstreary child, Teachers and mainstream children will certainty be held back « there will be a total breakdown in oducatioh,

This questionnaire has Mg me (o understand that SpecialiRercedial children

wil] b mainstecamed. This will be s total disastegt!t

This makes me worry about the fisture for vur country!

Your questionnaite has stated that *Regular® teaghers ¢an be trained to cope with Normat as well as chifdren with special needs,
TFeaching special and remodial children effectively is not dependent on qualifications or Inining. These children sre very special
and very difficult at tinws. The teacher

s nature und ability to convey information is more important than her tiaining. Not all teachers {even with exoclent senwdial
qualifications) are suited to teach thiso children. Teaching these children is more ofa “special calling® rather than ust pteaching
yoh, These children can only benefit fron this type of dedications ns  teacher!

297

1 feet that not all learning disabled pupils can be catered for in mainstream education.

298

Not alf fearning disabled children will cope ina mainstream cnvironment. Many have very specific neads that rieed to be catenyd
for ina classrocm more suited to their individual needs.

299

The ideal is to have separate schools with well oquipped therapists and teachers,

SECTION FOUR; FRIVATE REGULAR ENUCATION

307

Al childrest are aware of the othee children's ability and this can lead to t child being teased, ete if they are nuinstxén@
{although they have problems)  However, the sime can besaid of children who are put in a moditied class, Small classes
generally would help if they are mainstreamed classes ~ as well asa teacher’s aido.

309

Questions tend to be repetitive and confusing at times.

310

This questionnaire wig rather difficult 1o answer as situations questioned ane foreign, ard questions gencral. Tdo net foel that itis
passible 1o say thas "ull* teachers, or "al* pupils will foc), react, benefit or be capable of doing and achieving the stme things, It
would be imteresting to pat foedback on this questionnaire,

313

Questions fond (6 be repetitive.

316

Many questions wera difficult to answee a3 1-5 a8 there were vatiables (circumstancesattitudes) which affect theat. Some were
quite repetitious.

Mainstreaming is a good idea in practice but noeds to be introduced stowly and with a fot of control. Children miust be sereened
and their progress monitored closely. A team approuch would be very important. ‘Teacho's attitude is n key factor.

Your choioe of wording is not always appropriste. ¢ g, Question 14 “To cope well* = rather "t cope bettee™.
Choice of words is sometimes jnacourate, ¢ g No. § "Most lcaming™ « Why hov say “sone?
Question 20 = The word usuglly could be plign.

1 did not answee many questions Secause it would depend on the degree of Iearning problem s well as the nature of the leaming
problem. Ttwould also depend on the extent of help avaifable to the chifd and the teacher.

¥ really fock that this questionnaite is very repetitions and it is not necessary 10 compile such 1 wedious questionnaire, Teachery!
(i is precious!

1 thougks this was a difficuit time-consuthing questionnaire, Many questions depead on cedtaut varisbles « § thercfons put unsure,

1 foel that ever mainstream Schoo! should have a remedial class/es and teacher or aid class to enable the sehool to provide and help
these children with these problems, My experience i teaching ot & Black private school hag shown mie that there 15 1 need for
reredial education in the Black community. You cannot reach them exactly with the same teaching methodds as the White pupils
duo to thoe difforent celtures and environments.

W ticed & braad outlook that atlows for & wide spectrum of children inschools, 1€ achers have the right attitnde and vutlook
they will find they can cope with a wide varicty of children willin o single class. ‘This is exciting and challenging. Although the
teaching of basic skills is inportanit, respect for individual sbilitics and the ability ofcach child 1o think for hisher selfare
important too. We must move away from enicultural thinking and see teaching as being greative and not stereotyped.

338

Ifclasses fre small = o mors than 20 « then perbaps miing ofa variety of fevels might work

339

Lbeliovo nuinstreaming is desivable in theory, but will bo difficult to put nto prictice beeause of
1} large classes
1) teachers not equipped with skills

Until thesc problems are addressed, niainstreaming can't b implemented.
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341 T think that it will ke a long time before alf this can be done effctively. ‘Teachers will have to be specifically trained before it can

be dore.

342

Very difficult to make 2 snap decision with the choice of five altematives, Far too much discussion attached 16 iany of these
assumptions.

347

Mainstreaming will ead to a drop in standards,
Disabled chitdren will fecl inferior and brighter pupiis will be frustrated. Pupils with special educationat needs will not be able to
reach their fulf feaming capability in o mainstreamed class,

348

Al teachers should £0 on regular courses and cr wotkshops to be updated oa new skills and changes s different kinds of pupils are
earolled at schools yearly.

349

No matter what type of cducation i$ received it {3 imporiant that the child is néver given a label” « gifted therefore better; or
STUPID therefore not good enough to socialise with, Children arc all different and learn diffrent knowladge at a ditferent pace
and via diffeient media. 1t is theeefore importunt (o note that cach child must be given the right and freedom 1o lzaza inan
cnvitonmrent that best suits him and in which he can best schieve his full potential, « Mainstreaming does not in my opinion do
this!

331

Certain words were riot clearly defined and certain -uestions were repetitive, What was the purpose of this questionnaire?

356

1t is my opinion that pog all teachers would

4) have the ability or persouality 1o cope with disabled leamers

b) havethe desite to teach & mixture of disability in one class,

Al classes would noed to be drastically reduced (10 40 1 or less) to enable the teacher to teach cach pupil successtiily, Itwould
aiso be costly (o the schools 85 provision of special fumiture, ranips and equipment is expensive,

358

{Im\cwr \gcll equippedinineditaifind a school might ba the neads of children will suffer where there is too great a difference in
erining ability.

359

{ da betieve it is a wonderfil ideat ta includo disabled (fearning or physicatly) childeen into our regular schiools a3 it teicties the
*normal™ child to be mote understanding s compassionate and the disabled child gets 5 opportunity 1o be part of the mainstream
of socicty and does sot live in isolation or an institution, Unfortunately the cost to make mainstream schools abls 1o cope with
disabled chifdren could be crippling (i.c. treining of teachers, equipment, ete.})

360

Aneducation system that would put all childeen together is un education system that presunyes afl children are cqual in ability.
Equat oppottutities forult docs not mean this, *Specialisation® needs to bo thera and must de catered for ofenwise it is not

cducation.
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APPINDIX E

RESULTS OF SECTION 3 OF THE QUESTIONNAIRE

Perceninge of subjects’ responses to cach statement,

{In each row the highest percentage is printed in bold type.)

1 = Strongly disagree 2= Disagree 3 = Are unsure % { % | % | % | %
4= Agree § = Strongly agree 1 By 3 4 5
1 Al pupils have special educational needs. 32712351 52 |356])27.1
2 IMost teachers will be willing to participate in an in-service training | 32 {218 { 19.6 1359 124
programme to learn skills that witl help them to teach pupils with
special educational needs ia mainstreamed classes,
3 [Most teachers would prefer to teach a class of children with both 8143271119 44 | 22
special and ordinary needs rather than a regular class,
4 |Approaches that are used in teaching fearning disabled pupilscan | 273 1 17.1 ] 124 1 40.9 | 19.3
be put to ood use with all pupils,
5 {Most learning disabilities in South Africa are 2aused by 66.1 136.9113.1]169] 3.9
sosio-political deprivation,
6 jAs far os possible pupils with special educational needs shouldbe 1 6851251 ) 88 | 18 | 47
iincluded in the mainstream class,
7 jTeachibg techniques, rather than subject matter, cause pupils to 429 1 32,71 144 1 27.1 } 10.5
perform poorly at school,
§ |Teachers without formal remedial training should attend in-service | 1241 8 | 4.1 [ 456373
training courses to learn how to teach learning disabled pupils,
9 {Pupils with special educational needs will receive the special 47 ) 25 P41 12201691
attention that they need only if they are placed in elasses of about
fifteen pupils or less,
10 {Teachers of regular classes, who have not received spegiol teaining | 702 £ 274 | 13611221 3
to teach childret with speeiat educational needs, will nevertheless
have the skills (o cope with teaching in o class of children with
bath special and ordinary needs.
1 |Training teachers to teach pupils with fearning difficulties should 9.7 | 68 | 39 1367497
be part of every teacher training programme,
i2 {including pupils with special educational needs in mainstreamed 1L9 ] 04 | 124|331 j 425
classes will result in a Jowering of the present standards of
cducation,
13 {Teaching children facts is ns important as teaching children 35 2281 6,7 1339244
thinking skills,
14 11t is possible to train every teacher to cope well with pupils with 663 1312711191174 1 44
special educational needs in a mainstreamed class,
15 [Bducational curricula need to be changed to give all pupils a chanca | 58.8 1 268 1 169 1 1821 6.1
ta succeed in rninstreamed classes, ‘
16 |it is possible to meet the needs of all the pupils in n class in which | 723 126,91 97 | 9.7 | 33
there are pupils both with and without learning disabilitizs,
17 1Pupils with learning disabilitics tequire more attention than it will | 538 | 3.3 | 41 1215} 68.5
be possible to give them in a mainstecarned class,
18 {Teachers do not need specialised training to mecet the educational | 87,1 1285 82 | 44 | 33
needs of pupils with speciul educational needs.
19 iChildren with mild disab'ities {e.g. learning problems) could he 381 {2461 15814061 5.8
mainstreamed,
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1 = Strongly disagree 2 = Disagree 3 = Are unsute % | % | % | % | %
4 = Agree 5 <= Strongly agree 1 5 3 a 5
20 I s usually better to teach learning disabled pupils in separate, 1281 86 | 7.5 12921506
specialised schools.
21 Meeting special educational needs should receive lots of attention 27 1 0.8 ] 22 13011649
when changes are introduced to South Aftica's educational system.
22 |Eventunliy nlf schools will cater for pupils with many different sorts | 41,91 17.5 1 24.7 1 23.9 | 94
of educational needs,
23 |Pupils with fcarning disabilities should have their educational needs] 7.7 | 58 1 § 1304 | 53.9
addressed in remedial classes rpther than in mainstreamed ¢lasses. i
24 {Although pupils with learning difficultics might produce work that | 663 ] 243119311131 3
is of a fower standard than the work produced by the other pupils in
the class, teachers will, nevertheless, welcome mainstreaming,
25 |Including pupils with specind educational needs into a 682125412241 64 1 3
mainstreamed class will improve the life of the school,
26 [itis possible for the teacher of » sass of pupils with both regular 48912461 94 {3071 11
and specini needs fo get 1o know all the pupils well.
27 |Pupils with special educational needs will be nbieforeach their foll | 829 [ 2771 13 | 28 | 14
tearning capability in o mainsirenmed ciass,
28 {Pupils with serious learning dissbilities could be mainstecamed, 8921217167 1251 1.7
29 Hfpupils with special cducational needs are malnstrcamed teachiers | 58 1301 17412321 14
could ndapt regular teaching materials to make them suitable for
thess pupils.
30 {Present teacher training adequately prepaces all teachiers to 87 12081 7.7 | 36 | LT
effectively teach pupils with special cducational needs,
31 {Classtoom teaching should be concerned maindy with subject RS 1464 6.6 {1131 2.5
content,
32 ITeaching a mainstreamed class involves mare work than teachinga | 18.1 | 11.8 | 27 {282 | 26.7
regulur class.
33 [Computers could be a useful teaching aid in moking mainstreamed § 23,2 £ 138 1 1571 42 | 191
classes, which include learning disabled pupils, successiut,
34 iStudents with Jearning disabilities would need to be separated for 16311441 1221456 | 26
most learning activities in the mainstreamed elass,
35 [Teaching learning disabled pupils as well as pupils without 88112981 52 5 | L7
learning disabilities in tho sane elass need not affect the teaching
mathods used by the teacher,
36 {IEpupils with special educational needs are mainstreamed, teachers | 354 | 169 | 23.5 1323 | 8.8
would use teaching materials that will meet their needs,
37 Most teachers will support the mainstyeaming of learning disabled | ™43 124711721 61 | 25
nupils.
38 |if tenchers are specinlly frained to teach pupils with Jeaming 96 | 41 | 6.9 1483|351
disubilitics, they will be better able to effectively teach pupils both
with and without learning disabilities,
39 iTeachers of classes of pupils of mixed abitity wifl be nble to give 6351 20 117011631 3
ench puptl adequate encouragement.
40 [if children with special educationaf needs are mainstreamed, wmost | 829 127.9 83 | 58 | 3
fteachers will be nble to give them adequate individual instruetion,
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1 = Strongly disagree 2= Disagree 3 = Ar¢ unsure % | % | % | % | %
4= Agree 5= Strongly agree i 3 4 5

41 {The age difference between pupils with and without special 6.1 139 {94 {403 ] 44.2
cducational needs could he a problem if pupils with special
educational needs are placed in mainsteeamed classes,

42 {including pupils with special educational needs in a mainstreamed | 141 ] 11.6] 13 | 32 | 409
class could provent gifted pupils {ront reaching theit academic
capability.

43 [Teaching in classes which include pupils with and without special | 66.6 ] 2651 19.6] 99 | 3.9
cducational needs will be more satisfying than teaching in clusses
from which pupils with special educational nceds have been
removed/excluded,

44 [Most pupils without special educationn! needs will learn toaccept | 53,1 1 30,7 | 20,7 1 22,9 33
the mainstreaming of pupils with special educational needs.

45 [Classtcom teaching should include teaching life skills, 27 119 136 1315622

46 [Teaching in mainstreamed classes, which include both pupils with | 33 | 2.5 1 3.9 1262 ] 66.6
and without special educational needs, will involve more work,

47 Most pupils with special cducational needs will be in favour of 5431299126911521 3.0
being mainstreamed,

48 |All teachers should be educated to use technofogical aids to more 8 691 72 14891359
elfectively educate students with learning difficulties.

49 (Classroom teaching should facus on encouraging pupils to be {4 108125 1354608
creative in their thinking.

50 IMost parents of pupils with special educational needs would bein | 494 [ 2L5 1 279 | 1881 3.9
favour of mainstreaming pupils with special educational needs.

51 [Most learning disabled pupils will reach their potentinl only ifthey | 15 11221174 ] 3231354
are placed in remedial schools.

52 .carning disabied pupils in mainstreamed ¢lusses could receive 2671 25 11031353 53
remedial education after schoal,

53 {Most teachers will welcome a new curricutum that will meet the 3951207 1693341102
needs of all pupils (L.e. pupils with and without special educationgl
needs).

54 Jitwill be very difficult for teachers to meet the demands placed 3 ] 19| 581329583
upon them by having tearning disabled pupils as well as pupils
without learning disabilitics inn the same ¢lass,

55 AN current teachers will be able to leaen how to teach learning 2257124311931 Al
disabled pupils ns well as pupils without learning disabilitics,

56 |Teaching pupils with learning disabilities is too difficult for the 31212621121 12851232
regular/ordinary teacher to deal with,

57 [Mainstream teachers will cope with teaching learning disabled 32612071169 | 354 | 15.2
nupils iF there are efficient support services readily available to
assist them, (e.g. psychologists, remedinl therapists, speech
thetapists, occupational therapists.) i

58 |Mildly mentally retarded pupils should be mainstreamed. TLE 127311551 97 ] 3.6

59 [Mainstreaming is desirable in theory. 38.1 1189 15 | 37 | 97

60 Muinstreaming is not very practicable, 1221 89 {1581 33 |and

61 [Theavailability of teaching aids will make possible the suceess of | §2.2 | 36.9 | 169 | 26.8 | 4.1

mainstreaming of children with special educational needs.
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1+ Strongly disagree 2 = Disagre¢ 3 = Are unsure % | % [ % | % | %
4= Agree 5= Strongly agree 1 2 3 4 5

62 {Mainstreaming children will be socially beneficial to ¢hildren 379 1227) 24 |31.8] 64
{withaut special educational needs,

63 {Appropriate provision for children with speciaf educational neads | 27.1 | 13.8]25.7 | 40.6 | 6.6
within the mainstream will necessitate placement in a remedial
schoof for fewer children,

64 |Most pupils without special educational needs can be faught to 45 1219126512541 3
support mainstreaming of pupils with special educational needs.

63 iLearning disabled pupils in mainstreamed classes could receive 4341 21 J116) 39 ) 6.1
remedial education during school hours,

66 Al prospective teachers will be able to learn how to teach learning | 38,5 | 18.6 | 21.6 1 343 | 3.5
disabled pupils as well as pupils without learning disabilities.

67 {The availability of teacher aides (assistant teachers) will make 3371171 118513451 133
possible the success of mainstreaming of children with special
educational needs.

68 Muinstreaming children with speciat educational needs will better | 49.2 | 268 [ 224 1 21.5 ] 6.9

cquip those children for adult life,
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APPENDIX F

RESULTS OF SECTION 3 OF THE QUESTIONNAIRE

Percentage of subjecis’ responses to each statement.

{In cack row the highest percentage is printed in bold type.)

%% J0 Y%
DISAGREE | NEUTRAL | AGREE
1 JAll pupils have special educational needs. 32 5 63
2 Most teachers will be willing to participate in an in-service training 32 20 48
programme 1o learn skills that will help them to teach pupils with
specinl educational needs in mainstreamed classes.
3 iMost teachers would prefer to teach a class of children with both 81 12 7
special and ordinary needs ruther than a regular class,
4 JApproaches that are used in teaching fearning disabled pupils can 27 13 60
be put to good use with all pupils.
S |Most learning disabilities in South Africa are caused by 66 13 2!
socio-political deprivation.
6 |As far ns possible pupils with special educational needs should be 69 8 23
included in the mainstream class,
7 {Teachiny techniques, rather than subject matter, cause pupils to 48 14 38
pecform poorly at school, _
& |Teachers without formal remedial training should attend in-service 12 5 83
training courses to learn how to teach learning disabled pupifs,
9 Ipupils with special educational needs will receive the special 5 & 9
attention that they need only if they are placed in classes of about
fifteen pupils ot less.
10 {Teachers of regular classes, who have not received special training 71 14 15
to teach children with special educational needs, will nevertheless
have the skills to cope with teaching in n ¢Jass of children with
both specinl and ordinury neuds,
t1 {Training teachers to teach pupils with lesming difficulties should 0 4 86
be part of every teachier teaining programume. .
12 [including pupils with special educational needs in mainstreamed 2 1 2 16 -
classes will result in a lowering « £the present standards of
education,
13 {Teaching children facts is as important as teaching children 35 7 58
thinking skills, ,
14 {it is possible to train every teacher to cope well with pupils witly 66 12 2
special educational pecds in n mainstreamed clpss,
15 {Fducational curricula need to bo e nged to give all Jpilz a chance 59 17 4
to suceced in madnstreamed classes, X
16 |lt is possible to meet the necds of alt the pupils in a class in which 77 l 10 i3
theee are pupils both with and without learning disab™ities.
17 [Pupils with learning disabilities require more attention than it will 6 4 90
be possible to give them in a mainstrenmed class,
18 iTeachers do not need specinlised training to meoct the educational 87 5 8
needs of pupils with special educational needs.
19 {Children with mild disabilities (e.g. learning problems) couid be 38 6 46
mainstreamed,
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9%

%

%

DISAGREE | NEUTRAL | AGREE

20 [it is usually better to teach learning disabled pupils in separate, 13 7 80
specialised schools.

21 {Meeting special educational needs should receive lots of attention 3 2 95
when changes are introduced to South Africa's educational system.

22 |Eventually all schools will cater for pupils with many different sorts 42 25 33
of educational needs.

23 [Pupils with learning disabilities should have their educational needs 8 8 84
addressed in remedial classes rather than in mainstreamed classes.

24 |Although pupils with learning difiiculties might produce work that 67 19 14
is of a lower standard than the work produced by the other pupils in
the class, teachers will, nevertheless, welcome mainstreaming, .

25 |Including pupils with special educational needs into a 69 23 8
mainstreamed class will improve the life of the school. 2

26 it is possible for the teacher of a class of pupils with both regular 49 9 42
and special needs to get to krow all the pupils well.

27 |Pupils with special educationa! nceds will be able to reach their full 83 13 4
learning capability in o mainstreamed class,

28 [Pupils with serious learning disabilities could be mainstreamed. 90 6 4

29 [If pupils with specici educational needs are mainstreamed teachers 58 17 s
could adapt regular teaching materials to make them suitable for
these pupils. :

30 [Present teacher training adequately prepares all teachers to 87 8 3
effectively teach pupils with special educational needs. o

31 [Classroom teaching should be conicerned mainly with subject 80 G 14
content,

32 {Teachiing a manstreamed class involves more work than teaching o 18 21 55
regular class, '

33 |Computers could be a useful teaching aid in making mainstreamed 3 16 61
classes, which include learning disnbled pupils, s.ccessful, 7 |

34 {Students with learning disabilitics would need to be separated for 10 12 T2
most learning activities in the mainstrearacd class.

35 [Teaching learning disabled pupils as well as pupiis without learning 88 5 "7
disabilities in the same class need not affect wie teaching methods
used by the teacher,

36 [Ifpupils with spevial educational needs are mainstreamed, teachers 35 24 41
would use teaching materials that will meat their needs,

37 Mos: reachers will support the mainsteeaming of learning disabled M 17 9
pupils,

38 {Ifteachers are specially teained to teach pupils with learning 10 7 83
disabilitics, they will be better able to effectively teach pupils bath
with and without learning disabilities, .

39 |Teachers of classes of pupils of mixed ability will be able to give &4 17 19
cach pupil adequate cncouragement.

40 [tf children with special educational needs are mainstreamed, most 83 8 9

teachers will be able to give them adequate individun! instruction.




99

% % %
DISAGRER | NEUTRAL |  AGREE
41 [The age difference between pupils with und without speesal 6 9 85
educational needs could be a problem if pupils with spetial
educational needs are placed in mainstreamed classes.
42 |Including pupils with special educational needs in & mainstreamed 4 13 73
class coufd prevent gifted pupils from reaching their academic
capability.
43 ITeaching in classes which included pupils with and without specinl 67 20 13
cducational needs will be more satisfying than teaching in classes
from which pupils with special educational needs have been
removed/excluded.
44 Most pupils without special educational needs will learn to accept 53 2% 26
the mainstreaming of pupils with special educational needs, '
45 [Classroom teaching should include feaching tife skills. 3 3 94
46 [Teaching in mainstreamed classes, which include both pupils with 3 4 93
and without special educational needs, will involve more work.
47 |Most pupils with special cducational needs will be in favour of 54 27 19
being wmnstreanied,
48 |Ail teachers stiould be educated to use technological aids to more 8 7 85
effectively educate students with fearning difficultics. s
49 Classroom teaching should focus on encournging pupils to be 1 3 26 .
creative in their thinking.
50 [Most parents of pupils with special educational needs would be in 49 28 23
favour of mainstreaming pupils with special educational needs,
51 {Most learning disabled pupils will reach their potential only if they 18 17 68
are placed in remedial schools,
52 lLearning disabled pupils in mainstreamed classes could receive 49 10 41
remedial education after school.
53 [Most teachers will welcome a new curriculum that will meet the 40 16 44
nceds of all pupils (i.e. pupils with and without special educational
nceds).
54 it will be very difficult for teachers to wect the demands placed 3 G N
upon them by huving learning disabled pupils as well as pupils
without Tearning disabilities in the same class,
55 1AMl current teachers will be able to lvarn how to teach leaming 53 24 23
disabled pupils as well as pupils without learning disabilities.
56 |Teaching pupils with learning disabilitics is too difficult for the 3| 17 52
regular/ordinary teacher to deal with, ; ,
57 Mainstrean teachers wilt cope with teaching learning disabled 33 16 51
pupils if there are efficient support seevices readily available to
nssist them, (.. psychologists, remediat therapists, speech
therapists, occupationnl therapists.) ;
58 Mildly mentally retarded pugils should be mainstreanted. 7t 16 13
39 |Maiustreaming is desirable in theory. 38 15 47
60 {Mainstreaming is not very practicable, 12 16 72
61 {The avai'ability of teaching nids will make possible the success of 5 17 3

mainstreaming of children with specinl educational needs,
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%

%o

DISAGRER | NEUTRAL | AGREE
62 |Mainstreaming children will be socially beneficial to children 38 24 36
without special educational needs. )
63 |Appropriate provision for children with special educational needs 27 26 47
within the mainstream will necessitate placement in o remedial
school for fewer children.
64 [Most pupile ithout special educational needs can be taught to 45 27 28
support mansticaming of pupils with special educationat needs. i
65 ILearning disabled pupils in mainstreamed classes could receive 43 12 45
remedial education during school hours,
66 |All prospective teachers will be able to learn how to teach learning k3 21 40
disabled pupils as well as pupils without learning disabilities,
67 [The availability of teacher aides (assistant teachers) will make 34 18 48
possible the success of mainstreaming of children with special
educational needs. :
68 [Mainstreaming children with special educational needs will better 49 23 28

equip those children for adult life.
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“APPENDIX G

A contrast of the percentages of males' and females’ pasitive and negative
responses to the 48 statements in Section 3 of the Questionnaire.

* iudicates a difference of 15% to 19% between ntales' and females® responses.
** indicates a difference of 2055 to 2925 between males® and famales” responses.

T % NUGATIVE RISFONSES + 55 POSTIIVE RESPONSES
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Mo 3« NEGATIVE RESPONSES + 55 POSITIVE RESTONSES
MALES FERIALLS MALES YEMALES
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ITEM %3 NEGATIVE RESPONS + 5 POSITIVE RES
- MALES 2 MALES
65 40.5 ; 513
56 472 1058
87 A6.5 513
53 459 3,

The strength of the po- ¢ or negative tesponse by male and female respondents differed by 15% te 19% on
the following statements:

6
8.

1
16
26
27
20
a1
2
43

As far ns possibe, pupils with special educational needs should be included in the mainstream class.
Teachers without formal remedial training should attend in-service training courses to jeath how to
teach fenrning disabled. pupils,

Training teachers to teach pupils with learning difficulties should be part of every teacher training
programme.

It is possible to meet the needs of'alt the pupils in a class in which there are pupils both with and
without learning disabilities,

It is possible for the teacher of a class of pupils with both regular and special needs 1o get to know all
the pupils well,

Pupils with special educational needs will be able to reach their fuil fearning capability in n
mainstreamed class.

1 pupils with special educational needs are mainstreamed teachers could adapt regular teaching
materials to make them suitable for these pupits,

The age difference between pupils with and without special educational needs could be a problems if
pupils with specinl eduentionn) necds are placed in mainstreamed classes.

Including pupils with special educational needs in a mainstreamed class could prevent gifted pupils
from reaching their academic capability.

Including pupils with special educational needs in a iainstreamed class could prevent gifted pupils
from reaching their acudemic capability.

The strength of the positive or negative response by male and female raspondents differed by 20%6 or more on
the following statements:

24

6

Although pupils with fearning difficuitics might produce work that is of a fower standard than the
work produced by the other pupils in the class, teachers will, nevertheless, welcone mainstreaming,
The availability of teaching nids will make possible the success of mainstreaming of children with
special educational needs.
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HISTOGRAMS OF THE MODES IN THE GOALS OF EDUCATION SCALE

KEY TO GOALS

A = To emphasize groupwork, sharing and co-operation in the classroom.

11 = Ta creourage pupils to set heir ow goals for leaming,

¢ < Toaccurately teach pupils the lesson content.

D = To train pupil$ to renrember factual information accurately.

I = Ta rate pupils against group standards

F = To arouse the pupils' desire to leam

G = Toencourage pupils 1o find their own problem solving methods.

H = To emphasize how the subject matter that is beipg tavght is Jinked to other subjects.
1= To ensure that the pupils fearn Mo skitls that are being taught.

J = Todevelop in pupils thier abilify to criticaily assess information,

1 ENTIRE SAMPLE

-
(=}

- N W A D G N O




105

HISTOGRAMS OF THE MODES IN THE GOALS OF EDUCATION SCALE

KEY TQGOALS

A= Ta conphasive grovpwork, sharing and co-operation in the classtoom.

B =To tncourage pupiis o set their own goals for learning.

= To accurately teach pupils the losson content,

13 = Totrain pupils 1o remember factual information sccurately.

B = To rate pupils againcg group standatds,

= T srouse the pupils’ desire to learn,

(3 =To cncourage pupils to find their own problem solving methods.

1= Ta emplsize how ths subjoct matler that is being taught is linked o othier subjects,
1= To cnsure that the pup Is leam the skills that are being taught.

J ' To develop in pupils skier ability to criticatly assess infonmtion.

3 GOVERNMENT SCHOULS WITI AN AlD CLASS

5 )

O = N W oA T3 N XD

4 FRIVATE REMEDIAL SCHOOLS

2 )

O = K B SN oo w




KEY TO GOALS

5
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A = To ¢mphasize groupwork, sharing and co-opeiation int the classroom,

B =To encournge pupils to st their own goals for feaming,

€ =Toaccurately teach pupils the lesson content.

D=To train pupils to remember factual information accurately.

B = "To rate pupils against group standards.

F =T frouse the pupils' desire to fear,

G = Toencovrage pupils fo find their own problem solying methods.

H e Toemphasize how the subject naatter that is being taught is linked to other subjects,
{ = To ensure that the pupils leam the skills that are heing, taught.

J = Todevelop i pupils thier abitity to critically assess information.

PRIVATE REGULAR EDUCATION

g

10

O == N W s DN O
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APPENDIX 1 Ranking of statements from most important fo least important
goals in education.
A. ENTIRE SAMPLE
RANKING ITEN ¥ reM
st [ T'o arouse the pupils’ desire to lzam.
2nd & 3rd 2&7 1202 Toencoursge pupils 1o set their own goals for leaming.
7 =T encourage pupils to find their own problem solving methods,
| __ 4 10 To develop in pupils their ability to critically assess information,
Sth 9 To cnsure that the pupils Jeamn the skills that arc being taught,
Gth 8 To emphasize how the subject matter that is being taught is tinked to other subjects,
k(U 1 ‘To ciphasize groupwork, sharing and co-operation in the tlassroom,
8ih 3 To emphasizo how the subject mattor that is being taught is linked to other subjects,
h 4 T'o train pupils to remember factual information accurately,
10th S To rate ppils against group standards,

B. GOVERNMENT REMEDIAL EDUCATION SCHOOLS

RANKING TTEMN ITEM
st 6 To arouse the pupils' desire to leam,
2nd 7 To encourage pupils 10 find their own problem solving methods.
I 10 To develop in pupils their ability to critically assess information,

4th To ensure that e puils feam the skil's that are being taught.
Sth To encourage pupils to sct their owa poals for leaming.
6th To emphasize how the subject marter that is being taught is linked to olher subjects.

9
2
]
th 1 Ta caphasize groupwoek, sharing and co-operation in the classroom,
3
4
5

Sih To accurately teach pupils the Jesson coatent
9 To train pupils to remember factual mformation accurately
10th To rate pupils against group standards,

C. GOVERNMENT SCHOOLS WITH AN AID CLASS

RANKING 1TEM ¥ TEM
1st 6 Taarouse the pupils' desire to leam,

2 & 3nd 7&W0 7= Toencourage pupils to find theic own problem solving methods.
10« Vo develop in pupils their ability to critically asséss infonnation.

Hh & Sth 289  2=Tacncourage pupils to sct their own goals for leaming,
0 = To casure that the pupils learn the skills that are being taught.

6th 1 To emphasize gronpwork, sharing und co-operation i the classroons

Tth 8 T eraphasize how the subject matter that is being taught is!xnkmllwr subjects,
mmh 3 ‘Ta accutately teach pupils the fesson content

Oth 4 To train pupils to retnember fhetual information accurtely.

10 s Torate pupils apainst group standards.

sty s Lo 2
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D. PRIVATE REMEDIAL EDUCATION SCHOOLS

RANKING ITEM ¥ ITEM
st 6 10 arouse the pepils dzsire to learn,
2nd 2 Toenco -age pupils (o * their own goals fis leaming.
3d 7 Toencoursge pu; * - " iheirown problem solving micthod,
4th 10 To develop in pup i ability to critically assess information,
Sth ] To cmphasize hov. . subject matter that is being taught is linked to other subjects,
Gth & 7th 1&9 { & To crphaizs proapwork, sharing and co- operation in the classtoom.
9= To ensure that the pupils leam the 8¢ -'Is that are being taught.
8th 3 To nccuralely teach pupils the Jesson content,
9th 4 ‘T train pupls to remember factual information accurately.
10th s Ta rate pupils against group stamd: w5,

E. PRIVATE REGULAR EDUCATION

RANKING ITEM# 1TEM
ist [ To arouse the pupils’ desire to learn.
2nd 2 To cncourage pupils to st their own goals for learning.
nd 10 To develop in pupils their ability to eritically assess information.
4th ki "To encourage pupils to find their own problem solving methods.
Sth 1 Tao ephasize groupwork, shaning and co-operation in the classroom.
Gth 9 Toenemo that the pupils learm the skills that are being taught,
Tth 8 To emphasiae how the subject matter that is being taught is linked to other subjects,
Sth& %th 34 3 = Toaccurately teach pupils the lesson content.
4 = To train pupils to remember fictual information accurately.
10th 3 T'o rate pupils against group standards.
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APPENDIX J
PERCENTAGES OF RESPONSES PERITEM IN THE
GOALS OF
EDUCATION SCALE,
A.  ENTIRE SAMPLE
OEM | % % % % 0 %% % % % %
X0, Reting | Rating | Rating | Rating | Rating | Raling | Rating | Rating | Rating | Rating
llxll “z!l \‘3\! l’4“ “5“ 0'6" "7\! "sﬂ “9" Hlo“
1 0 98 67 23 15 15.6 1 104 4 4.6
2 09 26 13 4.1 114 152 132 164 203 7.6
3 T4 176 30.6 106 19 74 & 4.0 s 44
4 122 361 126 103 79 59 5 35 38 24
5 8.8 10.6 112 2.9 26 38 21 1.8 06 0.9
6 14 14 09 14 12 4.6 46 "8 142 2.4
1 0% 23 09 44 67 8.1 151 198 29.7 125
i) 32 68 129 185 20.3 159 106 6.8 24 39
) 0y az 56 155 123 {2 175 13.5 108 LA
10 32 18 62 53 338 13.5 4 05 144 10
B, GOVERNMENT REMEDIAL EDUCATION SCHOOLS
ITEM % % %% % %% % % % % %
NO. Rating | Ratlng | Rating Rating Rating Rating Ratleg Ratiag Rating | Hatlag
”‘" ”z" !’3!! ]'4!! ”s” !IG" H?N ))8" ”9” Nloﬂ
1 0 184 21 J08 184 14 ki ¥ 23 21
3 0.2 0.7 65 33 8.5 275 118 134 216 12
3 50 132 38 a8 19 31 4.6 £9 46 13
4 92 441 1.3 932 19 59 59 i3 39 13
s 22 23 29 2 26 2 07 0.7 [ 07
& 0 06 06 ] 19 31 26 109 1.5 667
1 06 06 0 a2 65 63 121 1 e 296 123
B 39 33 15.1 158 63 12 TE 3 2
9 0 4.6 39 17 12 13 288 938 78 54
L 13 26 5.3 39 72 138 8 29.6 112 103
C._ GOVERNMENT SCHOOLS WITH AN AlD CLASS
YIEM *% % % % % %% LIS % ok %
NO Rating { Reting | Ratlog { [ating | Ratlag | Rating | Ratlog | Ratlog | Retlsg {1 Ratiog
"1“ "zﬂ "3'(‘ ”‘Qt NSR "5“ NTH "8" tlgll Nt("k
! 0 55 132 154 6.8 132 29 12 44 88
2 11 53 74 64 17 33 16 1? 10.6 133
3 64 18] 287 74 96 106 42 21 14 £3
4 [VAY 298 64 128 14 53 $3 64 32 43
3 883 1% 117 s3 2l 43 4.3 i 2t al
¢ 33 43 & 21 it 53 83 946 17 8.9
7 11 21 11 64 [ X 117 1?7 16 24 149
8 2 9.6 138 19,4 128 17 149 43 11 4.3
9 it 31 53 1.7 138 128 53 202 06 17
1 9 4 64 IR 138 128 17 23 106
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D. PRIVATE REMEDIAL ERDUCATION

ITEM | % %% o % 1 % | % % % % %
NO. RATING | RATING | RATING | RATING | RATING{ RATING | RATING | RATING | RATING | RATING
Illﬁl "z“ "3" !'4“ “5" "6" l'7ll "8" \l9ll "lﬂ"
1 0 0 7.3 244 98 19.5 22 73 73 24
2 0 4.8 73 0 167 4.8 16.7 214 26,2 24
3 1.9 262 262 25 4.8 7.1 95 24 0 24
4 4.3 38.1 214 4.8 24 4.8 24 71 48 [+
5 511 KA 16.7 4.8 24 4.8 z4 48 0 8
6 4.8 0 =3 24 [} 4.8 24 G i6.7 66.7
7 0 48 0 71 119 71 48 262 238 4.3
8 0 9.5 4.8 214 214 19 9.5 71 71 1]
9 24 24 7.1 2338 16.7 143 9.5 119 9.5 24
10 48 24 2.5 43 119 9.5 214 14.3 1ne 9.5

E. PRIVATE REGULAR EDUCATION

ITEM % % % % % % % % I %
NO, Rating Rating Rating Rating | Ratiog Rating | Rating Rating Rating Rating
"l" H:N "3“ I|4l\ "S" “6" \'7“ "8" "9" "lnl(
1 0 98 7.8 13.7 59 216 15.7 157 39 5.9
2 19 19 94 9.4 57 LX) 94 226 321 19 ]
3 9.6 231 173 17 17 13.5 38 38 548 1.7
4 113 22.6 208 13.2 132 1.5 38 19 3.8 19
] 58.8 151 94 0 38 7.5 19 38 0 0
6 0 0 1.9 3.7 0 1.9 56 19 14.8 704
7 19 5.6 37 1Y 37 74 27.8 24.1 16.7 74
8 38 9.6 115 23.} 154 19.2 19 732 1.9 5.3
g 1.9 1.9 38 113 208 53 13.2 13.2 139 94
U] 13.2 1.9 5.7 5.7 13.2 151 i3 151 13 73
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