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assocfated with human service work (Cherniss, 1980, Cherniss et al,
1976, 1978). As an example of the current progress on burnout which
has emerged as a result of theory and research moving forward
concomitantly, the cybernetic approach of Heifetz and Bersani (1983)
has unusual value, Typical of the more contemporary models, there is
no firm linear relationship between stress and burnout, and the model
is integrative in character. Heifetz and Bersani (1983) regard the
occurrence of burnout not so much as a direct result of job stressors,
but as a deficit in certain key professional elements. This is in
line with other deficit models which are mentioned below. ording
to the Heifetz and Bersani model (1983) professionals’ subjective
experience of growth, in their clients and themselves, (s strongest
when it consists of the perception of milestones being approached,
attained and passed (Farber, 1982). These milestones may be
disrupted in certain ways, for example if goals are not clearly
defined, and there are no short-term indications of progress between
provider and client. Therefore it 1is not, as the majority of
theories contend, prolonged close contact with and the emotional
investment in people’'s problems that causes burnout, but the
investment which produces insufficient dividends.

"And the most highly valued dividends are the developmental

gains of the «client, not the client’'s expression of

appreciation for those gains." (Farber, 1983: 58)
Clients who do not progress are seen to deprive service providers of
the essential psychological nutrient they require, nd invariably
service {is withdrawn, The attempts to render service are in effect
suffocated and the provider's retreat results as a means of dealing
with his or her Iineffectiveness. This evidence of lowered

self-efticacy and competence accords with the views of Cherniss
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(1980), Farber (1983), and Harrison (1983). Here again it may be seen
that self-efficacy belief and achievement motivation are noted zs

factors relevant to burnout,

The discrepancy between the demands and capacitlies of the provider are
explained (Heifetz and Bersani, 1983) as producing rour different
psychological states, for the provider, that lead to burnout: boredom
or routinisation of the job; wundue relaxation, where the provider's
capacities require extensive mobilisation; a challenge to equate what
needs to be done with what can be managed; overwhelming, where the
provider 1is rapidly depleted by the demands and possible futility of
the task. Client and provider growth is strongest when the
milestones are passed successfully. However, where these
psychological states become manifested the milestones in effect

involve a progression from challenged, to relaxed, to bored, and &ll

three components - the endeavour, the provider, and the client -
become burned out, The cybernetic approach should stimulate valuable
research.

Continuing on the subject of the ‘deficit’ theories of burnout, a
further topiec which requires in-depth investigation is the
relationship between burnout and choice of career. Osipow (1983)
postulates that vocational choice represcnts an expression of personal
needs and values, yet turnover among teachers has indicated a
frustration or lack of fulfilment in this regard. As an example,
Cherniss and Krantz (1983) have emphasised lack of motivation as a
factor, where burnout starts not with stress, but with loss of

commitment and moral purpose in one's work. With further research, it
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might be possible to obviate burnout to a greater extent if it were
possible to predict more accurately those workers who would succumb to
burnout  in certain fields. Those more vulnerable may require
strengthening in certain personality characteristics, (such as those
being investigated in the present study). There is also an indication
that factors {in the training of professionals can influence the
likelihood of burnout (Wilder and Plutchik, 1982) and this requires

further work in the field ot education,

In general, examples of the more recent reseavch work in the human
services and organisational areas have demonstrated that the focus has
moved from discrete {issues to more integrative approaches. Burnout
models need to include not only personal and environmental factors,
but their interactional effect*s as well, and they have to be
comprehensive enough to include wider social and culcural issues.
The most comprehensive models emphasise the interactive nature of

individual, organisational and social variables.

As an example of a potential area of research, there is little
empivical evidence presently linking burnout and productivity,
although this would seem a logical line of enquiry. Farber (1983)
uotes that the relationship of burnout to productivity demands may be
different for workers in different fields, and the impact of burnout

on production may also vary according to the extent of burnout.

A further area of concern would be to establish whether burnout
abates, even without intervention, with the passage of time. As yet

there are relatively few longitudinal studies of burnout, and this

ﬁ“
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issue requires investigation because it {is difficult to ascertain

causal inferences of burnout without this type of research.

Abundant research {s presently being carried - concerning soclal
support as a moderator of burnout and among the investigators are
Bluen (1986), Cherniss and Krantz (1983), Etzion (1984), Farber
(1983), Fibkins (1983), Pavett (1986), Pines (1983), Russell et al
(1987), Scully (1983) and Shinn (1982). However, as burnout is
usually conceptualised as constituting at least three different
components, and manifesting itself in different stages, it is possible
that social support may provide more beneficial consequences at one
stage rather than another, and have more potential as an antidote for
burnout rather than as an intervention strategy. Perhaps studies
should aim to place more emphasis on interaction effects of variables,
for example marital difficulties combined with role structure
problems. Organisational support also requires further investigation
in its role in offsetting burnout, according to Chernis:z (1980, 1983),

F/bking (1983) and lanni and Reuss-lanni (1983).

While a proliferation of work is nuw being conducted on the working
individual in the industrial s-*ting (Cherniss, 1980; Etzion, 1984;
Glicken, 1983; Jackson and Schu.er, 1983; Lang, 1985; Paine, 1982;
Perlman and Hartman, 1982; Pines and Aronson and Kafry, 1981), much of
the outcome is directed toward intervention, that 1s, dealing with the
outcomes of stress and burnout. from the viewpoints of individual and
organisation, This incorporates the devising and implementing of
organisational changes and training programmes, and the tackling of
remediation. However, further research is still needed on coping

mechanisms (Perlman and Hartman, 1982), the mediating role of coping
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(Folkman, 1982), and the empirical demonstration of the effectiveness
of wvarious coplng strategies (Newman and Beehr, 1979) with regard to
burnout. The current study aims to contribute to the literature by
investigating the role of self-efficacy belief, achievement motivation

and hardiness in cognitive coping strategies.

Research on personality variables in burnout prevention remains
scanty, although a need for this has been identified (Hogan and Hogan,
1982; Meier, 1983; Perlman and Hartman, 1982), especially in terms of
their possible interactive effects (Maslach and Jackson, 1984a). In
contrast research has typically focused .n those variables that
operate as antecedents, such as Type A behaviour tendencies, life
change, high idealism, and external locus of control, which mak»
individuals vulnerable to stress and burnout, and also research into
how they cope with it (Friedman and Rosenman, 1974; Glass, 1977; Innes
and Clarke, 1985; Kobasa, 1982; Morse and Furst, 1979; Pines and
Aronson, 1981; Rotter, 1966; Sheehy, 1974, 1981; Strimpfer, 1983a,
1983b, 1984). So far research has failed, with the possible
exception of Kobasa (1982), to {identify additional personality
variables which constitute intra-peisonal resnurces that could perhaps
prevent burnout from occurring. This may be due to a current high
demand to ‘cure’ the effects of burnout, at the expense of research
efforts almed at its prevention,. The aim of the present study is

therefore to contribute to this area of knowledge.

More emphasis needs to be placed on research which focuses on
moderators of the stress-burnout relationship. Though the swing has

recently been toward moderator variables, at preseut situational (for
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example, supervisor support) and environmental/social (for example,
social  support) issas have been addressed at the expense of
personality wvarlables. As certain of these are anticipated to act as
moderators of the stress-burnout relationship in the present study, it
is thus an opportune time to discuss personal variables in more

detail.
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Of the literature and research relating to the burnout-prone type of
personality, it is helpful to review what is already known of
variables as antec~dents to burnout, and the empirical research that
has been undertak cencerning possible moderators, bearing in mind

that the present research is aimed at the prevention of burnout,

4.1 Burnout-prome personality factors

In terms of demographic characteristics, women tend to experience
more emotional exhaustion than men (Caines and Jermier, 1983;
Maslach, 1982a; Maslach and Jackson, 1981) although no difference in
intensity was found by Gaines and Jermier (1983), and
depersonalisation has been found a greater problem for men (Maslach,
1982a). Cross-cultural studies show that blacks tend not to burn out
as much as whites (Maslach, 1982a), while with regard to age, younger
peoplec experience more burnout than older workers (Maslach, 1982a).
Of all the variables, age is cited by Maslach (1982a) as having the
clearest association with burnout. Increased age rather than years
spent at work appears to incorporate a more balanced perspective on

life, and with it a greater stability and maturity. Single people
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tend to experience more burnout than marrieds, and although children
are an additional emotional and financial burden, professionals with
fumilies appear to experience less burnout, Maslach (1982a) contends
that this 1{s because married people with families tend to be older,
and are therefore more psychologically mature than younger people.
People with differing amounts of education do not show marked
differences with respect to burnout, but the differences ace complex

and op'n to a variety of hypotheses (Maslach, 1982a).

Cherniss ~ J0), Freudenberger (1980) and Maslach (1982a) offer the
most comprehensive profiles of the burnout-prone individual.
Somewhat {ncongruously, although burnout is frequently the product of
bad situations, individuals often tend to explain situational stress
in personal terms. Instead of blame being deflected on to the
environment, the reaction 1s typlcally one of self condemnation and
inadequacy (Maslach, 1982a): while the situational stresses may be
acknowledged, some personal failing ‘coniirms’' the individual is at
fault, The tendency to overestimate the importance of personal
factors while simultaneously underestimating situational ones is
termed fundamental attribution error (Maslach, 1982a). Blaming the
self and blaming the other person allow the contribution of the
situation to burnout to be minimised or ignored. Situation is an
important contributor, but individual personal motives and traits

increase the vulnerability to burnout,

Individuals vary in the intensity and frequency of thelr experience of
burnout, as it does not occur for all people all of the time. For

this reason some of the following profiles way appear contradictory.
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However, there is general agreement that burnout can be experienced by
the majority of individuals and that everyone can be measured for it
to some degree. Cherniss (1980) and Freudenberger (1980) have
described those most susceptible as self-motivated high achievers;
also those who are idealistic or devoted to particular causes, who
have started with high expectations (which are often unrealistic) but
refused to compromise on the way. Very often self-esteem is
particularly dependent on a high level of success, and the stress
experienced by these people s predominantly job-related.
Burnout-prone individuals are typically competent and self-sufficient,
and hide their weaknesses well in their continuing attempts to cope
with stress, When the situation becomes insurmountable through the

accumulation of stressful experiences, burnout is experienced.

Equally, there are those researchers who describe the individual in
converse terms. Maslach (1982a) describes the burnout-prone
individual as one who is weak and unassertive in dealing with people,
submissive, anxious and fearful of too much involvement. Control
over a situation 1is ~Ften difficult and the person may be impatient
and intolerant, easily angered and frustrated, and may be one who
lacks self confidence and displays little ambition, while still
carrying on in a reserved and conventicnal fashion. This person has
neither a clearly defined set of goals nor the determination and self
assurance to achieve them. Challenges are not confronted with
enterprisn and assertion, but met with acquiescence and over-

accommodation,

It is {important to realise that individuals do not exhibit all the

clear-cut characteristics of these two profiles, and so
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characteristics should be considered separately to give a clearer

nderstanding of how they sre linked to the burnout syndrome.

Self concept is an {important {issue, Lack of confidence leads to
indeterminate action and lack of power and control in situations which
require innovation and assertion. Low self-esteem allows obstacles
to appear more difficult than they are, and lack of drive and
determination exacerbate the situation. One’s poor judgement of self
perpetuates a preoccupation with failure rather than success., A
constant hesltation to recognise one’'s self worth inevitably requires
moral and social support, and positive feedback to boost one’s own
morale, and {f these are not forthcoming, vulnerability to burnout
increases. Self concept is partly the recognition of one’'s limits
and responsibilities: ignorance of limits means they can be easily
exceeded and result in emotional overload, and an overly exaggerated
sense of responsibility can result in fantasies of omnipotence and
unreality, Discrepancies between aspiration: and achievements are
sure to follow, accompanied by feelings of failure and the tendency to
burn out. (Maslach, 1982a). This suggests that people with a
realistic understanding of their abilities and self-efficacy might be

less likely to experience the effects of burnout.

All individuals have certain psychological needs that they strive to
fulfil, and though these may vary in importance among individuals they
are common to everyone. The strength of the needs and whether or not
they are satisfied have important burnout implications. Individuals
need co be approved of and liked, and where there are few alternative
sources of affection the need to be liked at work may become

excessive, Cherniss (1980) points out that those who are overly
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flexible at work are more susceptible to stress and burnout, because
they find it difficult to turn down the extra demands made upon them
by others. Cherniss (1980) has also identified introverts as
experiencing extra tension in high role conflict situations. As a
result they are more likely to withdraw in the face of conflict and
stress, which in turn impedes effective coping and conflict
resolution, Neurotic anxlety 1is another constellation of traits
identified by Cherniss (1980) as making individuals susceptible to

strens and burnout,

Achievement can also become a critical issue where the need to achieve
becomes an overriding factor, Kahn et al (1964) describes three
types of achievement motivated individuals: those whose satisfaction
comes primarily from doing their work well; those to whom status and
career advancement are the important factors; and those whose most
important reward {s security. The status oriented group experience
more tension in role conflict situations, but the expertise oriented
individuals are probably more susceptible to the stress assoclated

with role conflict in the long term.

Occasionally, the quest for achievemenu can take a compulsive role,
and in some cases the individual feels it may be the only way to
maintain self-esteem. Professional obligations may be utilized to
project the sought-after image, but they also serve to depcive the
individual of the opportunity for recreation and family/friend
relationships. In this situation depression can emerge as a result
(Maslach, 1982a). In the alternative extreme case, individuals set

themselves up for failure through unrealistic or vague goals, to the
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detriment of their sense of competence and self-esteem. Here again,
if the pgoals are clear, realistic, and monitored, the need for
achievement could have beneficial effects. 1There c-n be no set
limit, because for each person the degree of rieed to achieve is an

individual one.

An  excessive need for control is linked to the authoritarian
personality (Adorno et al, 1950; Freudenberger, 1980) and here the
individual teonds to refuse to delegate and is particrlarly prone to
burnout because he or she inevitably attempts to accomplish too
much . Such overextensior of the self, plus a power-based orientation
toward people, can result in the callous cynicism and

depersonalisation involved in burnout.

Personal motivations are varfed and need not evolve from altr.ism or
selfless motives. They may result from noble ideals, or commitments
designed to deliberately elicit praise and recognition; they may also
arise from gullt feelings, or the endeavour to gain a sense of self
worth, or the need for intimacy. However, if they occur for the
wrong reasons, such as self gratification, the client (in the case of
a human service professional) is ultimately providing for the needs of
the caregiver, who in turn may expe <nce frustration by not receiving
what he or she wants from che situation. This frustration may then
be expressed by hostility and cynicism, accompanied by depression

(Maslach, 1982a).

Meslach (1982a) expands on the concept of emotional control and

emphasises its lfuwportance in avoiding emotional exhaustion. Denying
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or failing to coafront fears causes the individual to be ineffective
in his or her work and to become emotionally unhealthy, while
impatience can cause a high level of emotional exhauztion and a loss
of perspective. Cognitive empathy is important when working with
pecple, but emotional empathy can lead to a loss of personal contrcl,

and hence to emotional exhaustion.

The foregoing observations of burnout-prone characteristics suggest
that the individual who is least at risk is one who displays autonomy
and personal control (dMaslach, 1982a). When people feel powerless
they allow gcituational demands to mould their actions, and leara to
believe that they are helpless and the situation hopeless. “toice,
initiative and action, on the other hand, are the strategies of
personal power used to cope with symptoms of burnout, All
indlviduals desire a good self image, and all require to fulfii
certain psychological needs and motivations, but the key issue is tha:
these must be achieved in a bulanced and controlled way. There mus:
be a balance between giving of oneself and giving to oneself, because
by recognising limits and acknowledging needs, overextension need not
oceur (Maslach, 1982a). The concepts of detached concern and
cognitive empathy illustrate thiz point well: both are necessary to
facilitate a productive outcome, but should not be allowed to develop

to the point of either cillousness or emotional exhaustion.

Partic. tar emphasis has been placed on power versus helplessness in
the person resistant to burnout; burnout is a g. ater risk for those
who feel powerless, because they are trapped by demands yet may be too

weak and unassertive to be autonomous and take control. Control, and
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thereby power, lies at the basis of the three variables studied in
this research: hardiness, self-efficacy belief and achievement
motive. Though many personality traits may involve an element of
control, it 1is an essential prerequisite for hardiness, self-efficacy

belief and achievement motivation.

Hardiness incorporates the concept of control rather than
helplessness, and the hardy personality recognises demands to require
a measured commitment, and views them as constituting challenge rather
than threat, The hardy individual could therefore be viewed as one
who displays autonomy and exercises active control in turning stress
situations 1into positive experlences. Hardiness is, in effect, a
strategy for coping; it can further be described as a cognitive

mechanism that mediates behaviour.

It is known that the individual who lacks self-esteem and confidence,
and who does not have a clearly defined set of goals nor the self
assurance to achieve them, is wore at risk from burnout (Maslach,
1982a). Broadly speaking, belief in one's self-efficacy involves
positive expectations about outcomes and abilities, and therefore
self-efficacy beliefs are expectations of personal mastery based on
previous successful experiences (Bandura, 1977). In cases of high
expectations of personal mastery, the individual has a greater sense
of autonomy and power and so confidently engages in choice,
initiative, and the actions which are known to bring positive
consequences, This individuai, then, constructively counteracts
helplessness and the attitudes typically associated with burnout, and

it follews that the person with a high degree of self- efficacy
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belief, backed by the necessary skills and incentives, should be less
susceptible to burnout, Again, this characteristic incorporates the
notion of a cognitive mechanism that effects successful coping
behaviour. Since self-efficacy belief is tempered by experience, it

should not increase the likelihood of burnout.

Inherent 1in the concept of autonomy and power is the will to achieve.
Achievement motive 1is required in order to establish one'’s personal
success, attain self-esteem and confidence, and be able to act in an
autonomous fashion, which in Maslach’'s (1982a) terms describes the
person less likely to experience burnout. To attain these qualities
in turn requires persistence and determination in the face of change,
and it follows that achievement motive is in respects similar to the
hardiness dimensions of commitment, control and challenge. it is
also simi’ar to outcome expectancies of self-efficacy belief in that
the commitment has a motivating function (Bandura, 1977). General
characteristics of individuals with high achievement motive, according
to McClelland (1961) are their willingness to exert themselves in
instrumental activity to attain their goals, such as long range
planning, and taking responsibility for their actions. These people
tend to be self confident, enjoy responsibility, resist social
pressure and be willing to take moderate risks in situations where
success depends on ability, These activities imply the power and
autonomy shown to be important in mitigating burnout, and once again

incorporate the cognitive elements basic to coping behaviour.

Having assessed characteristics of the burnout-prone personality, and

accepting Maslach’'s (1982a) contentions that autonomy, balance and
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control provide a good foundation for not becoming burned out, it is
reasonable 1» suggest that the personal variables of hardiness,
self-efficacy ©belief and achievement motive represent potential
moderators of burnout, The three variables are now discussed ir

greater detail.

4.2 Hardiness, self-efficacy belief, and achievement motive as

HARDINESS In 1979 Kobasa introduced a new concept which attempted
to explain why some persons are impervious to the debilitating effects
that can arise through stressful life events, and it 1is only
comparatively recently that the role of moderating variables has been
introduced into this type of research. Working initially with a
group of male executives, specific personality characteristics emerged
which Kobasa (1979) conceptualised as a dimension of the perscuslity
that she termed ‘hardiness’. Kobasa (1979) proposed that the
variable of hardiness ronsisted of three comnponents: commitment,
control and challenge. Commitment to self 'mplies that there is
meaning to life in terms of personal goals, while commitment to others
implies involvement and a sense of community. Kobasa (1982)
describes committed people as those having the skill and desire to

cope successfully with stress.

Control represents the belief that one is responsible or can influence
one's experiences and life events, and serves as a moderator of stress

for two reasons: the possibility for manipulating adverse
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circumstances exists because individuals have the potential to choose
and decide on thelr actions; control is indicative of coping skill.
Challenge involves the idea that change is an inevitable and positive
phenomenon with potential for personal growth (Kobasa, 1979, 1982).
Because change invites exploratory behaviour (Kobasa, 1979; Maddi,
Hoover &nd Kobasa, 1982) individuals are cognitively flexible and

adept at discovering ways to cope with stress,

Kobasa originally investigated the moderating effect of hardiness as a
composite construct in buffering the effects of life stresses such as
{llness (Kobas~ 1979; Kobasa, Maddi and Courington, 1981; Kobasa,
Maddi and Kahn, 1982; Kobasa and Puccetti, 1983) among male managers
and executives, When samples other than executives were studied,
such as male lawyers (Kobasa, 1982) only the commitment component
moderated the relationship between stress and i{llness. Vorking with a
sample of female undergraduates Ganellen and Blaney (1984) found only
commitment and challenge significantly moderated stress; they found
that these two components correlate highly with social support (which
was also investigated in the same study) whereas control does not, and
suggest that previous studies purporting to establish socia. support
as a moderator may indirectly have mearv.ed hardiness rather than

socia’ support.

Other studies have investigated the interactive effects of hardiness
and proposed stress-moderating variables (Bluen, 1986; Kobasa, Maddi
and Puccetti, 1982; Kobasa and Puccetti, 1983; Kobasa, Maddi and Zola,
1983; MacEwen and Barling, 1986; Maddi and Kobasa, 1984; Schmeid and

Lawler, 1986) in particular social support.
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clircumsiances exists because individuals have the potential to choose
and decide on their actions; control is indicative of coping skill,
Challenge {uvolves the idea that change is an inevitable and positive
phenomenon with potential for personal growth (Kobasa, 1979, 1982).
Because change invites exploratory behaviour (Kobasa, 1979; Maddi,
Hoover and Kobasa, 1982) individuals are cognitively flexible and

adept at discovering ways to cope with stress

Kobasa originally investigated the moderating effect of hardiness as a
composite construct {in buffering the effects of life stresses such as
illness (Kobasa, 1979; Kobasa, Maddi and Courington, 1981; Kobasa,
Maddi and Kahn, 1922; Kobasa and Puccetti, 1983) among male managers
and executives. When samples other than executives were studied,
such as male lawyers (kobasa, 1982) only the commitment component
moderated the relationship between stress and illrness. Working with a
sample of female undergraduates Ganellen and Blaney (1984) found only
commitment and challenge significantl, moderated stress; they found
that these two components correlate highly with social support (which
was also investigated in the same study) whereas control does not, and
suggest that previous studies purporting to establish social support
as a moderator may Iindirectly have measured hardiness rather than

social support,

Other studies have investigated the interactive effects of hardiness
and proposed stress-moderating variables (Bluen, 1986; Kobasa, Maddi
and Puccetti, 1982; Kobasa and Puccetti, 1983; Kobasa, Maddi and Zola,
1983; MacEwen and Barling, 1986; Maddi and Kobasa, 1984; Schmeid and

Lawler, 1986) in particular social support.
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The research findings of hardiness do not yet appear to be
generalisable to women. The sample used by Ganellen and Blaney
(1984) was not representative of the general female population. In
general, the hardiness research has been confined to executives,
lawyers, or other specific male populations. However, Schmeid and
Lawler (1986) recently investigated the interactive effects of
hardiness and Type A behaviour on a group of 82 working women
(secretaries), tut found no hardiness main effects, nor interactions
between stress and the other two variablec. No difference in
hardiness composition was found in either the high stress/high illness
or high stress/low 1illress groups. Therefore for these women
hardiness did not duplicate the previously reported finding that
hardiness acts as a buffer between stress and illness, but again,
secretaries constitute a distinct population. In women hardiness may
be more relevant to mental than to physical health. Schmeid and
Lawler (1986) also suggest that the personality characteristics that
constitute hardi-ess in men may be of a different composition in
women, Further research is recommended for a more diverse female
population, and one that encounters greater challenge and control than

secretarial work.

So far no known study has investigated the moderating effect of
hardiness in burnout. However, hardiness constitutes a mechanism
which allows for transformational coping rather than regressive
coping. Transformational coping involves altering events so that they
are perceived as less stressful., The individual accomplishes this by
interacting with the events, thinking about them optimistically, and

by acting upon them in a decisive way, so changing them in a less
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stressful direction (Maddi and Kobasa, 1984). To reiterate,
regressive coping involves thinking about events pessimistically and
acting evasively to avoid pertinent issues. It is ineffective in the
long term and can serve to re-arouse and increase individual strain.
Burnout may be conceptualised in these exact terms, as a method of

regressive copling (Cherniss, 1980).

It 1is therefore hypothesised that hardiness in the individual is
likely to increase the predisposition co transformational coping and
discourage regressive coping, that 1is, burnout. It is expected to

moderate the relationship between work-related stress and burnout.

SELF-EFFICACY _ _BELIEF Bandura (1977) proposed his theory of
self-efficacy belief based on the }alief that behaviour modification
derives from predominantly cognitive processes. Bandura (1976)
originally investigated psychotherapeutic techniques involving
symbolic and participant modelling to effect behaviour changes aimed
at correcting or reducing avoidance behaviour. He then postulated
(1977) that neurotic fears are more likely to be eliminated through
the mediations of expectations of self-efficacy than by directly
weakening anxiety response habits or attempting to extinguish fear
arousal. Bandura's theorising was in keeping with cognitive
theorists, who advocate that attention be directed towards subjective
and internal aspects as the prime determinants of oehaviour. Bandura
(1977) maintains that self-efficacy theory integrates both a soclal
learning approach and a cognitive piradigm, {in that cognitive
mechanisms explain the initiation, generalisation and maintenance of
therapeutic change, yet the most powerful means of producing the

change is by repeated performance.
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Bandura (1977) proposed that self-efficacy bellefs were a key
mechanism for all behaviour change, provided the contributions of
skill (termed competence by Bandura) and incentives were accounted
for. The belief refers to an individual's conviction that he or she
can successfully master required tasks. According to Bandura, these
beliefs differ in terms of the level of the task (i.e. maguitude or
difficulty), 1in terms of their generality (generalisability to other
tasks), and in terms of the individual’'s strength of conviction.

Bandura (1977) contends chat:

"Given appropriate skills and adequate incentives,

efficacy expectations are a major determinant of people’s

choice of activities, how much effort they will expend, and of

how 1long they will sustain effort in dealing with stressful

situations.” (Bandura, 1977: 194)
He also states that the stronger the perceived self-efficacy, the more
active the efforts will be. Those that persist and successfully
accomplish will have their sense of self-efficacy reinforced.
Bandura (1977) therefore stresses the Importance of expectancy as an

important mechanism in behavioural change.

Using the tenets of self-efficacy theory, Bandura (1977) explains that
fo.r main sovrces of Iinformation give rise to expectations of personal
efficacy: past experiences of mastery; repeated success reinforces
mastery expectations, and repeated failures lower them, strong
expectations derived from repeated success generalise to other
gituations which are fear arousing. Successful performance must,
however, be felt to be attributable to the individual’s own efforts.
Furthermore, although self-efficacy depends to some extent on

competence, actual competence and percelved competence are not
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invariably the same (Kazdin, 1978). Individual discrimination
between situations also affects the experience of mastery, because
success at easy tasks does not tax actual or perceived competence and
0 provides no basis for altering salf- efficacy belief. Challenging

tasks provide an adequate basis.

An important feature of the theory is Bandura’s (1977) discinction
between efficacy expectations and outcome expectations, Efficacy
expectations refer to:

s the conviction that one can successfully execute the
bohnvior required to produce the outcome” (p 195)

while outcome expectancy is defined as:

"... a person’'s estimate that a given behavior will lead to
certain outcomes." (p 195).

Individuals can therefore recognise that certain courses of action
produce certain outcomes but may have personal doubts as to the
adequacy of their own performance. Bandura (1977) maintains that
expectations of personal mastery affect both the initiation and
persiscence of coping behaviour. Given strong expectations of
success, individuals will persist despite obstacles and aversive
experiences. If a situation exceeds their belief in the ability to
cope, individuals will fear and tend to avoid such situations,.
However, Kazdin (1978) points out that the crucial issue here is a
concern about consequences (outcomes) rather than self-efficacy

belief.

According to Bandura (1977, 1978) self-efficacy theory has uses in

explaining behaviour, although it is nct the sole determinant,

..



-90-

prodicting behaviour, and treating anxiety and maladaptive behaviours
(Bandura, 1977; Borkovec, 1978); it also relates to the individual's
ability to deal with prospective situations as opposed to threatening
ones (Bandura, 1982): cognitions mediate environmental and
behavioural elements. Furthermore, the theory is not restricted to
the domain of psychotherapy (Bandura, 1577). More recently Bandura
(1982) claims that the higher the level of induced self-efficacy, the
higher the performance accomplishments and the lower the emotional

arousal.

There have been numerous criticisms of Bandura's original (1977)
theory, largely from the clinical viewpoint. He has been criticised
for confining hin theory to the social learning paradigm (Lang, 1978),
and restricting it to a cognitive rather thun performance based
approach; failing to provide adequate empirical support for his
statements (Borkovec, 1978; Eysenck, 1978; Kazdin, 1978), ambiguities
(Eysenck, 1978; Kirsch, 1985); failing to generalise to alternative
unexpected behaviours or behaviours other than fear provoking
situations (Kazdin, 1978; Poser, 1978; Wilson, 1978); and generally on
conceptual grounds (Borkovec, 1978; Eysenck, 1978; Wolpe, 1978).
Possibly not enough emphasis has been laid on the importance of skill
and {incentives to self-efficacy theory (Kazdin, 1978, 1979; Wilson,

1978).

Poser (1978) maintains that {it {is {important to know the moae of
acquisition of phobias in each case prior to treating them, while
Wolpe (1978) believes that it is the eliminatior of anxiety responses

and not the mediation of self-efficacy belief that is therapeutic in
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weakening ~vwch responses and eliminating neurotic fears, because it is
the consequ. s that are feared, Bandura replies to many of the
critic sms in his subsequent paper and later publications {1978, 1981,
1982). However, he may also be criticised for ascribing causal
inference to ‘ational results (Aronson and Carlsmith, 1968;

Johnson and Saras..., 1979; ledhazer, 1982).

A main criticism of Bandura's research (Bandura, 1977; Bandura and
Adams, 1977; Bandura et al, 1977) 1is that he utilizes specific
convenient populations such as snake phobics whose lives are ..liously
affected chrough their fears. Consequently he assumes phobics are
motivated to cure their phobias, whereas Poser (1978) points out that
phobics who recover after four and a half hours' treatnent are hardly
likely to seek help in clinics wnere behaviour therapy is olifered; in
addition, phoblas can be interpreted as attention seeking behaviours
(Poser, 1978). Research re'ating to self-efficacy theory should

extend to less specific sample populations.

A second major criticism is raised by Kazdin (1978) who argues that !t
is important to obtain a measure of the degree to which skill
(competence) and incentives contribute to changes in behaviour. It
is also relevant to consider to what extent subjects are willing to
approach situations given sufficient incentives (Kirsch, 1985).
Related to this point, a third major criticism of Bandura's research
ifs that he 1limits his srudies to one independent and one dependent
variable, despite the fact that self- efficacy belief is assoclated
with competence and incentive. Kazdin (1978) points out that:
"Additional assessment work will be needed to isolate self-
efficacy as a specific construct and discriminate it from

other constructs that m ght improve along with performance. "
(1978: 182)
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More recently, studies have been conducted involving self-efficacy
belief as one factor acting 1in association with other variables in

predicting performance (Barling and Abel, 1933; Barl ag and Beattie,

1983; Barling and Bresgi, .7 = Reattie, 1981; Scl} 1981)

Not only is it {impor’ ure the lous of uompetence
and incentive for eac. L in re; ;. contexs, but the
interaction of the construct w At veifables shou!d :lso be
assessed in research aimed at 1dco ¢ raviouval mediators, ‘or
example, self-efficacy iz cvonceptu. o4 vo the locus of eontrol

variable (Coppel, 1980; . im:, 1982 kocter, 1966) because both 11
critical in coping behaviour wmd bo'. refev co the conviction tha:
reinforcements are contingent upon wne's own Lehaviour (Folkmen et al,
1979). As a furthay exanpl.e, Feuthazr (1961) has shown that
persistence is 1linked in « conplex way wiih achlievemen. w~iiv:: high
achievemer.. individuals terued .ot to persist on a difficult (in fact
insolvable) rental problem when they failed te be succergful.  When
success was not immediately forthcoming the strug,le to achieve
control was rapidly abandoned (in Fisher, 1984), al:hough it could be
argued that high achievement oriented indivi'uals porceive that they
can conserve time by moving on to and m:re easily succeed at an

alternative task.

Achievement motive ) seif nfficacy belief should logically be linked
to one another Dbecavse 1i-dividuals with high self-efficacy
expectations would not pe-form 1f th perceive 1little value and
potential in the outcomes of behaviour (Bandura, 1978; Teasdale,

1978). Furthe ce, Schunk (1979) views self-efficacy as relevant to
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achievement motive because it can be viewed as essentially a
motivational variable concerned with choice, effort, and behavioural
persistence,. Some studies have supported Bandura's views that the
effects of motivational variables vary with the perceived difficulty
of the task, and only become significant once requisite ability is

present (Barling, 1978).

A further criticism relating to the research concerning self-efficacy
belief 1s that despice the amount of discussion it has generated,
together with movre recent stulies, it has failed to yield a
comprehensive measure designed to overcome the deficiencies raised in

the preceding par ~aphs.

Harrisen (1983) has pointed out that self competence is frequently a
feature encountered in burnout literature. In his Social Competence
Model of burnout he attempts to account for both motivation and the
fact that burnout ensues primarily as a function of perceived
competence. Cooper and Marshall’'s (197€) stress model has been
applied to teachers of exceptional children to demonstrate that a lack
of perceived success is a component of stress and eventual burnout
(Welsvopf, 1980). It 1is clear that self-efficacy balief is c.iosely
related to competence orientation, and Pines and Aronson (1981) have
discussed the process by which idealistic sensitive human service
practitioners lose ‘heir sense of commitmenc in situations where they
lack autonomy, control, a sense of competence and completeness, and
revards., Self-efficacy belief therefore also appears to be related

to hardiness and burrout,

SR
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Meier (1983) takes this argument further by incorporating the concept
of self-efficacy belief into his theory of burnout. Largely based on
the work of Bandura, Meier (1983) defines burnout:
"... as a state in which Individuals expect little reward and
considerable punishment from work because of & lack of valued
reinforcement, controllable outcomes, or personal competence"
(o 899)
Expectations are therefore the product of self-environment
interactions, In Meler's (1983) view, reinforcement expectations are
a crucifal factor, in addition to outcome expectations and efficacy
expectations, in directly influencing the subjective experience of
burnout. A measure of burnout could be developed which tests the

three types of expectations as predictors of burnout for correlation

with affective and behavioural measures of burnout.

Finally, self-efficacy belief is of relevance to burnout because it is
involved in a wide range of adaptive 1ife behaviours, which include
coping, resignation in the face of failure, and achievement strivings
(Bandura, 1982). One application of self-efficacy belief i+ in
assertiveness training, because this to some extent engenders a sense
of efficacy in the face of stress, which may generalise to feelings of
self confidence associated with resistance to stress (and subsequent

burnout) (Holahan and Moos, 1985).

No known study has as yet directly measurec the contribution of self-
efficacy belief in preventing burnout, A further motivation for
hypothesising that this variable may serve as a moderator of the
stress- burnout relationship lies 1in its close association with
hardiness: self-efficacy belief incorporates the notion of proven

ability (.ompetence), and . fecilitates constructive thought and

e
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action In dealing with stressful events. The individual may draw on
his or her exper’ence when thinking iu optimistic terms, acting
decisively, and essentially altering events so that they are perceived
as less stressful. In other words, a belief in one's self-eff.cacy
should enhance the likelihood of transformational coping rather than

regressive coping, and so decrease the predisposition to burn out.

ACHIEVEMENT _ MOTIVF Unlike the concepts of hardiness and

self-efficacy helief, which have been introduced relatively recently,
the work of Murray during the 1930's (in Weiner, 1980) has been
arbitrarily chosen as a starting pouint for discussing the main
components of .chievement motivacion theory. Murray both drew
attention to the concept of a human peed for achievement, and
developed the psychodynamically oriented Thematic 2Apperception Test

(TAT) to assess various need states.

McClelland (1953) and Atkinson (1957) may be regarded as the main
exponents of achievement motivation theory as it has been developed
today, and Atkinson's model in particular generated the abundant

research that materialised during the 1950's and 1960's.

Based on a theoretical perspective, McClelland focused on personal
motivation patterns In terms of their relevance to managerial growth
and economic development, ond the role of achievement motivational
needs in stimulating societal growth, while Atkinson (1957)

concentrated on the experinental study of achievement motivation,

R
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The concept of achievement motivation is based on the idea of
individual differences, (Weiner, 1980). Both McClelland and Atkinson
(in Fisher, 19Y84) suggest that achievement motivation is not uniform
across individuals. Theories seek to predict how well people will
perform on tasks involving achievement, which tasks they prefer, and
how long they will persevere at one task before switching to
another. Atkinson’'s theory 1is based on a conflict wodel: the
diffe.ence between {individuals is conreptualised as a function of two
personality traits, the need for achievement and success (approach
tendency), and the fear of failure (avoidance tendency). Achievement
oriented individuals are more likely to seek achievement-related
activity, whereas fear of fallure individuals are more likely to seek
protection from it. However, there is a further difference: the
former tend to prefer and then to persist with tasks of intermediate
difficulty, where success is possible and failure unlikely, but where
interest and challenge are both in evidence. By contrast the latter
will usually choose either very easy or ver; difficult tasks: in the
first case they cannot fail, and in the second they have an excuse
because they could not be expected to succeed (Atkinson and Feather,

1966, in Fisher, 1984).

Weiner and his associates (1971) theorised that high and low
achievement oriented individuals could be distinguished on the grounds
of personal control. An appraisal is made of the task at its onset,
which affects willingness to undertake the task. The important
decision concerns whether control is internal because personal ability
is involved, or external because task success is dependent on luck

rather than skill,

o .
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Internal locus of control tends to correlate with high achievement
orientation (Weiner et al, 1971). Based on th!s formulation of
causal attribution, Kukla (1972) presented a task consisting of
predicting the next number in a series. MHigh achievement individuals
attributed successful predictions to skill and ability while low
achievement individuals correctly attributed success to chance. In
terms of persistence, high achievement individuals tended to perceive
failure as a result of lack of effort and were more likely to persist,
compared with the low achievement group which decided control of the
outcome was unlikely and therefore gave up more easily. Kukla (1972)
maintains that {individuals high in achievement needs take personal
responsibility for success and generally perceive themselves as high
in ability. Feelings of worth are enhanced by such a self
attribution for success, and this may protect individuals from burnout
(Maslach, 1982a). Achievement motive has major links with sense of
con*rol, 1itsel’ a prerequisite for autonomy, and this further suggests
tnat individuals high in achievement motivation would tend to be less

burnout-prone than perscns low {n achievement motivation.

It is not kunort (Weiner, 1980) whether the need for achievement
generalises to act'vities other than the ones where achirvement type
behaviour 1s already exhibited, although a recent study involving
athletic performance and academic achievement suggests that certain
aspects (modelities) of achievement motive may be common to both
spheres of activity (Elizur,K 1986). Regarding the stability of
achievement needs, the necessity of longitudinal testing has yielded

fow res arch investigations (Weiner, 1980).
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Atl inson (1964) specified two determinants of ‘approach’ behaviour in
his achievement mocivation theory in addition to the need for
achievement, which show a resemblance to the theory of self-efficacy
belief (Bandura, 1977). Thes. are the probability of success, and

the Incentive value of success.

Probability of success "... refccs to a cognicive goal expectancy or

the anticipation that an instrumental ac*ion will lead to the goal"

(Weiner, 1980: 192) and 18 «q ° utcome expectancy.
Atkinson (1964) contends that sub} iiity increases as a
function of tre number of resarded trials. cerms of self-efficacy

belief theory, expectations of personal mistery or strong expectations
of «urcess will prompt individuals to persist despite obstacles and
aversive situations that may arise. Atkinson alsc stutes that early
and late trials exert special influence on the formation of goal
anticipations, aaccording to Weiner (1960), and this may have
implication in techriques c.ncerned with the teaching and development

of achievement motivation,

The incentive value of success is based on valence tacory, and
Atkinson (1964) describes it in terms of an affective cognition,
"pride in accomplishment" (Weiner, 1980: 193), with greater pride
being experienced following success at a difficuit task than after
success at a simple one. Achievement motive {itself may be
conceptualised as an affective disposition  (Atkinson, 1964).
However, 4t could be irgued that value of success can be regarded in
terms of iIntrinsic or extrinsic success, and incentives, as well as

pride,
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In Atkinson's (1964) model, the tendency to indulge in an achievement
oriented activity would be the result of the three determinants of
approach  bebaviour outweighing those of avoidance behaviour.
Achievement behaviour 1{is therefore epitomised by the tendency to

approach behaviour plus extrinsic motivation.

More recently Atkinson and his associates (1976) extended the dynamic
properties of the original theory by producing a conceptual schema
which implies systematic change rather than constancy in the
individual’'s lifetime. It also incorporates the influence of
environmental and hereditary factors, motivational wvariation,
abilities and the reciprocal effects of aptitudes and motivational

variables (Anastasi, 1976: 356).

More recent research findings have indicated that the criterion of the
possibility of future success also mediates the motivation of
immediate activities, Such factors as possessing high levels of
‘concept attainment’, the perceived importance of ‘doing well’,
positive self- evaluation, competence and ability, all of which imply
orientation toward the future, are now considered as an important
addendum to the original Atkinson and Feather (1966) theory of
achievement motivation (Atkinson and Reynor, 1978). In plain terms,
the future can become an issue as to whether an individual is (or
becomes) achlevement motivated, Individuals high in the need for
achievement (McClelland, 1953, 1961) are typically more wiliing to
delay gratification and attain higher qualifications. This concept is
equivalent to Kazdin's (1978) contention that & concern about

consequences (outcomes) 1{s an important factor in self-efficacy
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belief. It also impiies that achievement motivation may fluctuate
throughout a person's lifetime, despite the belief held until recently
that this is not the case (Atkinson, 1964; Feather, 1961; Kulick 1978;
Moulton, 1965; Zimmerman, 1973) unless wider economi. conditions also

change (McClelland and Winter, 1969).

Subsequent to his earlier theorising, McClelland (1953) gradually
shifted his attention from the relaticnship between achievement need
and economic growth to a social learning approach for explaining
changes 1in behaviour. He attempted to identify child-rearing and
environmental antecedents that accounted for individual differences in
achievement motivation. This led to the cognitive developmental
analysis of uchisvement during the 1970's, It is important, however,
to acknowledge that relationships exist between achlievement needs and
the prevailing culture, and between achievement needs and social
context, Achieveme 1t strivings may be affected by cooperation and
competition, group formation, group goals and pe:formance (Weiner,
1980) and recently it was shown (Vallerand et al, '986) that
competition can negatively affect children’s intrinsic motivation in a
mastery orientation activity. It was argued that losers of
competitions experience a decrease in intrinsic motivation because
they perceive themselves as less competent than the winners (even
though it 1is often suggested *hat a competitive element forms a
beneficial integral part of play) The study is mentioned because it
contains elements 'nich relate to seif-efficacy belief, hardiness, and
the Harrison (1987) Self-Competence Model of burnout, such as
commitment and a sense of self competence. In all three variables a

sanse of control over one's actions is a common factor,
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sense of control over one’'s actions is a common factor.
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There are some differences between Welner'’'s (1971) causal attribution
analysis on achievement strivings, and Atkinsor’'s (1964) theory.
While Atkinson’s model portrays the stimulus producing emotional
anticipation (hopes/fears), which then results in an instrumental
response such as ‘pride in accomplishment’ for highly motivated
individuals, the Weiner model, which 1is shown diagrammatically in

FIG'RE 4, contends that affect follows cognitive appraisal,

"Hence, esteem-related affect, such as competence and pride,
are experienced in success by high motive individuais because
of their particular mediating beliefs about causality. Thus,
the achievement motive is a cognitive, rather than affective,
disposition." (Weiner, 1980: 388)

Affective Response
/ \

Stimulus «---+ » Mediating Instrumental
Cogniticns Response

‘\\\\\\‘*<Ex;¢ctln<y ”””,’J'

FIGURE %4: The attributional model of achievement motivation
(from Weiner, 19%.: 388)

An  implication of the attributional model ard 1{its cognitive
orlentation {is that achievement motivation can be aroused by inducing
appropriate causal ascriptions (Weiner, 1980). This hypothesis was
tesced, and the study demonstrated that individuals attributing their
success to internal ‘actors exhibited behaviour associated with high
achievement needs to a greater degree than subjects in the external
success ascription condition, This implication has relevance in
terms of the present study, because 1f the achievement motivation
variable has potentia! as a burnout moderator, a subsequent lire of

enquiry could investigate possibilities for its enhancement.
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Compared with .r'f-efficacy belief, where there is limited research,
the concept of achievemen® motivation has generated abundant research
and literature. With regard to the present study, Lowever, research
relating to ‘what motivates achievement motivation’' is of reatest

interest, and a few examples are included.

During the period when McClelland became more concerned with
behavioural change than economic development, Interect arose in
relating the need for achievement to child-rearing practices.
McClelland waintained that because affective arousal is more intense
during infancy, and because small children do not readily
discriminate, affective associations aru apt to be strong and very
resistant to unlearning and forgetting. Winterbottom (1958) found
that boys who became high in achievement needs at an early uge had
mothers who expected early independence from their offspring. Though
ascribed to parental attitude, it 1is not certain whether it was
expectancles of independerce, or the reinforcement of such behaviour
by affection, that explained this behaviour. The boys with high

achievement motivation enjoyed being successful more than those with

low motivation (in Kendler, 1 74) and so jearned a need for
achievement, The environment, an American midwestern town, may also
have influenced the boys’' behaviour. However, other studies (in

Welner, 1980) have concluded that training to do something well,
rather than independence training (doing something on one's own) is

the important antecedent of achievement need development.

McClelland (1961) alsc proposed an ‘cptimal level' theory suggesting

that independence training started from too early an age could have an
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inhibitory effect, but later research has not supported this position
(Weiner, 1980). Malmon (1972) however, has indicated the age of
eight years as the latest point before which the development and
strength of achievement motive 1is mcst influenced by parental

expectations for independence and mastery behaviour.

McClelland and his assoclates also noted that parents who in thelr own
lives are more oriented toward achievement are typically more inclined
t¢ reward their childven for achleving. These parents also serve as
models for their child en. McClelland deduced that achievement need
is reflected in the ausnemic clivcte of the country, with a cultural
lag of approximat... .ne generation. He has since developed and
applied at least three successful training programmes intended to
increase need for achievement to change the behaviour of businessmen
toward greater Initiative and accomplishment (in Krech et al, 1974),
Programmes to increase work motivation have today become commonplace

(Steers and Porter, 1983).

Several writers have painted cut that there is a shortage of achievers
in South Africa, and Matulovich (1982) contends that one of the
stimbling blocks to bleik advancement in this cour“ry is the lack of
achievement orientation which is typical of third world cultures: 1%
of blacks have a dominant need for achievement in Africa. Nel (1985)
indicates this figure at 3%, but both writers maintain that when
training programmes are well structured, achievement motivation can be

enhanced,
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It 1is suggested that career transition is an achievement motivator
(Buteman et al, 1983), and that havin et goals appears to heighten
orchlevement motivation. Locke and his associates (1981) concluded
that, in general, goils improved task performance, but th:y also
mobilised effort, increased persistence and motivated strategy
development. However, Locke et al (198l1) did not specifically
investigate in this study whether individuals rated as high achievers
chose to applv themselves to moderate goals, which is the typical
hehaviour exhibited by high achievers according to McClelland and

Winter (1961).

Steers (1975) found that among the feitale supervisors, in his study
investigating task pgoal attributes, need for achievement and
supervisory performance, there was a difference between the high and
low need achievers. Only the high need achievers performed best when
assigned specific goals rather than general ones, and when they
received feedback regarding their progress. Low need achievers in
Steer's study appeared to perform best when allowed to participate in
the setting of their goals, while in a study involving typists (Yukl
and Latham, 1978) high need achievers who were allowed co participate
in the goal-setting process tended to set more difficult goals than
the low need achievement contingent; however, they did not

necessarily perform better.

Feedback 1is of concern to persons high in need achievement according
to McClelland and Winter (1971), while Matsui et al (1982) concluded
that only those individuals who were higher in achievement need

performed better after than before feedback. owever, in all
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research involved with causal attributions for performance, spurious
or apparently contradictory findirgs may arise through the various
interrelaticnships between variables, and dependent upon the variables
selected for consideration. It is also difficult to ascribe findings

to specific main effects of, or interactions between variables.

Both goal setting and pairticipative goal setting (Dossett et al, 1979)
are interesting examples because they involve the element of comntrol
over the task, which was not mentioned in the goal setting study by
Matsui et al (1982). Weiner (1971, 1980) maintains that high need
achievement individuals tend to attribute success to their internal
locus of control, and hence their willingness te take on a task, but
low need achievers may well prefer the participative method of task
setting for the very reason that it offers them greater control in

whether or not they will succeed.

In research re.ating to theoretical aspects of acl..evement motivation,
as with that {involving belief in self-efficacy, incentives, personal
motives and abilities should all be considered. In the light of
achievement motive theory as outlined in this sectlon (Atkinson, 1964;
Weiner, 1971), the common pretext applies: it 1is the specific
expectation of personal mastery that influences behaviour (Banduia,
1977, 1978), and individuals with high achievement motivation and high
self-efficacy belief would tend not to perform tasks if there was
little value or potential in their doing so (Bandura, 1978; Teasdale,
1978). More research 1is required to investigate the stability of
achievement motivation and its pgeneralisability to the various

activities of any particular person,
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As yet no study encoun“ered hns considered acnievement motivation as a
factor moderating the burnout process. Howev-r, high achievement
requires handling problems and perverse or stress-producing events
successfully, and it is feasible that where motivation to achieve is
higk there 1is a greater chance that transformational coping will
occur. Where achievement motive is low, less effective approaches to
froblem solving could be expected, such as avoidance tendency and
other iIntrapsychic defense methods (Lazarus and Launier, 1978), and
they may be conceptualised as the reg:essive or defensive coping shown

to constitute burnout (Cherniss, 1980).
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INTRODUCTION TO THE PRESENT STUDY

The primaty purpose of the study is to investigate the validity of
three specific personality variables as moderators of the relationship
between work-related stiess and burnout. Because prolonged stress can
lead to the strain of burnout, it {s necessary to measure these
variables over a period of time during wnich the individuals are
already involved in a stress-filled occupation, and during which
stressful events could be expected to accumulate further. The
variable of age, known as an important variable in the relatiorship

(Maslach, 1982a), can be controlled for by data analysis.

The reasouing behind the choice of hardiness, self-efficacy belie: and
achievement motivation as potential moderators of the stress-burnout
relationship is largely contained in the content of the section
entitled ‘Personality variables in the stress-burnout relationship’.
Furthermore, control has emerged as a key element common to the three
variables under investigation. It was Bandura’'s contention that:

"Any factor that helps to determine choice behavior can

have profound effects on the course of personal
development." (Bandura, 1978: 237).

One of these factors 1is control, because a sense of control implies
the ability to choose. The person who is free to choose can fulfil

the need to be independent and self-determining, which is in turn
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indicative of that person's personal growth and maturity (Bandura,

1978; Maslach, 1982a).

Maslach (1982a) has identified the individual more likely to burn out
as one who lacks maturity, wi» cannot exercise autonomy and control,
and who feels helpless, powerless, and trapped by the demands of other
people or by the restrictions of the job. Though burnout may be
linked to the personality factor of an excessive need for control, it
is also linked to the situational experlence of lack of control
(Maslach, 1982a). A balanced sense of control 1is therefore a

fundam: ntal requisite for protection against buruout,

Since the element of control 1is common to each of the personality
variables being investigated in the present study, it follows that the
presence of a relatively high, balanced degree of hardiness,
self-efficacy belief and achievement motive could be expected to
mitigate the experience of burnout, 1f, theoretically, these
variables could be deliberately ‘'developed’ to enhance the person’s
protection from burnout, it 1s worth investigating their natural

potential i. chis regara.

The present study is therefore a pilot study aimed at researching a
new type of cognitive coping strategy: it investigates whether the
variakbles in question represent intra-personal support variables by
acting as moderators of the stress-burnout relationship. No
published study has yet considered this concept, although hardiness
has been found to be an important moderator in many situations where
stress 1is an issue, This leads to the proposal of the following

hypotheses:
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