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AMIEACI

The purpose of this study was to investigate attitudes of
White teachers towards multi-racial education and factors

affecting these attitudes. The original sample was to

consist of English and Afrikaans speaking White teachers

in Krugersdorp. However, the Transvaal Education

Department denied permission to conduct the stud) and the

sample was changed to one-hundred-and-forty teachers
doing post gradv.-~e work both at the University of the

Witwatersrand and Rand Afrikaans University. Since the

new sample for the study consisted of teachers enrolled

for postgraduate study, the findings of the study are

limited to similar populations. The research design usgd

was descriptive. Attitude Towards Segregation scale

adapted from Kosenbaum and Zimmerman (19u9) was

administered to both groups of teachers. Responses were

summarized by calculating the mean and standard deviation

to each item. An analysis of variance test was

administered because of the multi-variate characteristics

of the hypothesis to be tested. When sample cells hum

unequal sizes, the corrections were made by the O.L.M.

process. Also post hoc comparisons were made by the

application of Duncan's multiple range test.

The results of the study confirm, with statistical

ing White teachers have



iv

more positive attitudes towards multi-racial education

than Afrikaans speaking teachers.

This study concluded
that the sample of White teachers used for this study are

more positive towards multi-racial schools than the

findings of previous studies. No statistical

significance were found in respect to sex, age and

religious affiliation among the groups. Geographic

mobility affects teachers attitudes more positively.

Teachers who have contact with professional Blacks have
the most positive attitudes. Teaching in an English
school

..kes a difference even if the teachers are of

Afrikaner origin.

The study also documented through an open questionnaire
item, the priority areas of concern for successful

implementation and operation of multi-racial schools.

The most important areas of concern mentioned were coping
with different cultural perspectives and the elimination
of prejudice. In conclusion this study postulates

recommendations in respect to policy and further research

to widen the base of the present investigation.



ACKNOWLEDGED 4

The author would like to thank all the l-ewi le who helped
and co-operated towards the completion 0OC ns research

project and parti ularly:

Dr. Ipek Ural for setting high standards and giving

guidance and direction throughout this study.

Teachers, who although studying, made time o answer the
questionnaire. Without them this study would not have

been possible.

Professor Marais at RAU who kindly gave c..sistance with

obtaining an Afrikaans-speaking sample of teachers.

Peter Fridjohn for giving of his time to assist with the

computer analysis of data.

My mother, who patiently, 1lovingly and willingly set
aside time to type these papers before they were typed on

a word processor by Karen Macdonald.

My husband, family and friends who encouraged and

motivated me throughout the study.



TAW. QFLCO.VT-NTS

Abstract. = L.l oL
Acknowledgements = ......... .
List of Tables.....................

List or Appendices ..............

CHAPTER ONE INTRODUCTION

1.1 Introduction  ............ ... ...
1.2 Background to the Problem  ......
1.3 Research Questions  .............
1.4 Statement of the Problem Situation
1.5 Importance of the Study  ........
1.6 Limitations of the Study  .......
1.7 Statement of Assumptions e
1.8 Delimitations of the Study

1.9 Definition of Terms = ............
IT10 Organisation of the Remainder

of the Study = ......... ... ... ...

CHAPTER TWO REVIEW 01? THE LITERATURE
2.1 Introduction  ............. ... ...,
2.2 Definition of an. Attitude  ......
2.3 Theories for the Development

of Racial Attitudes = .......



CHAPTER THREE

.1

.2

Mindlul Theories

a) Social Learning Theory
b) Attribution Theory
c) Accentuation Theory

d) Balance Theory

e) Cognitive Dissonance Theory

Mindless-Theories

a) Operant Conditioning

The Exploitation Theory

The Group Conflict TIheojj

The Character Structure 1lbroiy
Measuring Attitudes

Problems Associated with
Measuring Attitudes oo

The Importance of Racial
Attitude Studies in the
Republic of South Africa

Studies of Racial Attitudt s
in Other Countries

Racial Attitude Studies in
South Africa

Summary of the Chapter

METHODOLOGY

Introduction

Research Design



"i B m
- .

R
,v
j : "
viii
3.3 Pilot Study = ... ...
3.4 Sample Selection = .............
3.6 Data Collection and
Asscsment measures = .............
3.6 Data Gathering Procedure ..
3.7 Limitations  .......... ... 000
3.8 SUMMATXY ittt ittt et e
CHAPTER FOUR ANALYSIS OF THE FINDINGS
4.1 Ooverview ... . ... ..o
4.2 White teachers’ attitudes
to multi-racial education = .....
4.3 Do attitudes differ with
regard to sox? @ ..............0....
4.4 Do attitudes differ with
regard to age? @ ..........c.ioo...
4.5 Do attitudes differ with
regard to religion?  ............
4.6 Do attitudes differ with
regard to geographic mobility?
4.7 Do attitudes differ with
e regard to language spoken? e
4.8 Do attitudes differ with
regard to contact with Blacks?
4.9 Do attitudes differ with
regard to level of school?
4.10 Do attitudes difer with
regard to type of school?  .....
4.11 Do attitudes differ with

regard to the length of

teaching experience?  ...........

-v>

55

59

63

64

64

64

76

76

77

78

78

91

91

92

93



4.12 Do attitudes differ with
retfard to subject major?  ........

4.13 Do attitude;; differ with
regard to type of residence?

4.14 Do attitudes differ with
regard number of own children?

4.15 Do attitudes differ with
regai'd to leisure activities?

4.1G What areas do White teachers
perceive important for multi-
racial schools? @ ..................

4.17 Overview of findings with
regard to similar previous studies?

4.18 Summary of the Chapter  ...........

CHAPTER FIVE SUKMARV, CONCLUSIONS AND
RECOMMENDATIONS

5.1 Summary

52 Research Conclusions

5.3 Recommendations

REFERENCES



LIST OF TABLES

Mean (X) and standard deviation(s)
in respect of each statement in the
questionnaire on the attitudes of
teachers towards multi-racial school

Mean (Y) and standard deviation!s)
in respect of each statement in the
questionnaire on the attitudes of
English-speaking and Afrikaans-
speaking teachers towards multi-
racial schools.

Problem areas if schools become
multi-racial.



xi

Page
APPENDIX A English Teachers*Questionnaire cen 128
APPENDIX B Afrikaans Questionnaire ........... 134
APPFNDIX C English Covering Letter ........... 140
APPENDIX D Afrikaans CoverintT LetLer ......... 141
APPENDIX E better to Director of T.E.D......... 142
APPENDIX F Reply from Director of Education 143
APPENDIX G State President’a Reply ......... . 144

APPENDIX H Mr P. Close’s Reply ...... ......... 140



CHAI TEE-QfclE

INTRODUCTION

lel Introduction

Research in the fields of child psychology, learning
processes, dgroup behaviour and personality development
reveal that attitudes, opinions, social customs and
similar forms of behaviour are adopted from the social
environment (Gordon, 1975; Ilovland, 1954; Muasen & Conger,
1956; Shaw, 1976; Skinner, 1978). This view is supported
by Allport (1954, 1956), who believes that attitude and
opinions towards groups of people are learned through 1life
experiences, social interaction, and the family and

culture to which one belongs.

There are different theories for the dev lopment of racial
ottitudes. The mindful theories state chat the subject or
percoiver is postulated to process incoming information
actively and consciously to arrive at n belief or
Judgement (Lunger, 19L0). Examples of mindful theories
include dissonance theory (Fcstinger, 1957), balance
theory (Grnnberg, 1984), accentuation theory (Tnjfel and
Wilkes, 1964) and attribution theory (holder, 1958).

Other theories such as classical conditioning theories and

operant conditioning theories can be classified an



the product of routinized, relatively automatic cognitive
process, and tend to reflect the underlying a titude

directly.

Theory of cognitive dissonance states that the amount of
discord that exists after a decision has been made is a
direct function of the elements the person knows that are
inconsistent with that particular decision. Cognitive
elements can be dissonant, consonant or irrelevant
(Festinger 's 1957). listings of decision increase
afterwards to justify the decision. A re-evaluation of
attitudes occurs after the decision in order to make
relevant cognitions consistent with choice behaviour. The
issue of multi-racial schools is a subject that is prone
to inconsistencies because a change in the environment or
in the person’s behaviour can produce changes in a
person’s cognitive elements. (Zimbar lo, Ebbesen and
Maslach, 1977). The dissonant can be changed to consonant
if the person is willing to change his behaviour (Brehm
and Cohen, 1962; Kiesler, Pallak and Kanou:;®, 1968).
Pettigrew’s (1960) analysis concludes that as norms change

behaviour changes.

Balance theory implies that people would be motivated to
stress, highlight, and exaggerate the similarities between

their attitudes and the predominant view within their



group which is assimilation. This would also entail
exaggerating the differences between their attitudes and
predominant view in an out group, contrast (Granberrj,
1984) i In the Republic of South Africa this is not so
much exprennive as it is socially adjusting (Pettigrew,
1961) . The accentuation and attribution theories are
similar to the balance theory. 1In-the former, stereotypes
arise by emphasising perceived interclass differences and
reducing perceived intraclass differenc 3. The latter
theory ascribes certain behaviour to cei ain groups and
individuals rarely perceive their own generalisations as

distorted or unjustified (Brigham, 1971).

Knowledge about the social world including racial attitude
is represented in cognitive structures called schemas,
(Hastie, 1981; Taylor and Crocker, 19Cl). There are two
main ways that schemas can change (Anderson, Kline and
BeUsley, 1979). Maturing schemas evolve to fit the
variety of instances to which the perceiver is exposed.
(Flake and Dyer, 1982). The second form of change is
through exposure to incongruent information which is
information improbable given the schema (Hastie, 1981).
The perceiver either accomodates or assimilates the
incongruent information. If accomodation takes place the
schema in modified or altered in response to the demands
of the environment. However, if assimilation takes place

the stimulus is adapted to fit the perceiver*s schema.



Thus, in .the latter, the schema resists change. Stable
schemas lend a sense of order, structure, and coherence to
social stimuli that would otherwise be complex,
unpredictable, and often overwhelming. On the other hand,
it seems clear that schemas will be dysfunctional to the
p*»rceiver if they are completely resistant to change

(Fiske and Taylor, 1984).

Rac, I attitudes are developed through experience

(McGuire, 1973 ) and people often mindlessly assert racist
stereotypes (Allport, 1954). Racial steroetypes develop
at an early age (Meij, 1966). Stereotypes are often
formed by secondary sources such as the media, schools and
parents instead of the primary source of actual
interaction between groups. However, general ethnic
prejudice is developed when attitudes become an integral
part of defensive behaviour which people assume against
deep-seated inner conflict (Adorno, Frenkel-Brunswik and
Levinson and Sanford, 1950). This view is supported by
Cohen (1966), who states that when racial attitudes are
largely determined by fear they resist change. This is an
example of the functional theory of attitudes. People
retain or develop attitudes foi purposes of social
adjustment, know]edge, value-expressive or ego-defensive
purposes. To change a person's attitude, it is important
to know the function of the attitude for that person

(Murphy, 19P5).



Numerous studies have been conducted in the United States
of America with the predominant focus on White-Black
attitudes in school integration and bur.-; In*. (Campbell,
1971; Knapp and Alston, 1972). The region of the country,
education and age appear to be three inport-mt correlates
of racial prejudice for Whites (Maykovjch, 1975 ). Younger
people tend to hold more positive racial attitudes than
older peop'e, particularly those with u college education
(Campbell, 1971). Black and White AnnWiemis appear to
share the same aspirations of equal opportunity education
(Wilson, 1970), but they do not. a.tree on how Blacks best
achieve these goals or which goals were mout important
(Oskamp, 1977). Whites support % hool integration as long
as the percentage of Blacks remains snll (Schuman and

Hatchett, 197-1).

Racial studies have also been conducted in Australia by
Bay (1981, 1984). He reports that White males are more
prejudiced than White females towards Aborigines and the
greater the ago, the greater the. prejudice. He also
concluded that Conservatives are less racially tolerant
than Liberals. Other studies pertaining more to tcachers'
attitudes towards different racial groups discovered that
teachers frequently reflect stereotypes based on race and
social status differences (Green & Cohen, 1979;
Washington, 197 3). Studies by Seugo (1917) and Diab

(19G3) show that stereotyped attitudes remain



constant while a study by Murphy ! i s hows that
stereotyped attitudes change as society changes. these
attitudes effect school achievemfut (Drookovcr, 1979;
Green and Cohen, 1979), and the development of
self-concept, which in turn affect student motivation and
achievement (Washington, 1979). Bo .ma (19- states that
it is imperative that teachers have the saiu- expectations
for ell racial groups and that they teach accordingly.
Parsons' 1longitudinal study in America, on teachers’ racial
and educations” attitudes toward multi-racial schooling
found that racial attitudes were neutral in 1978 and

19709. In 1980 and 1981 after multi-racial schools had
been introduced attitudes of White teachers toward
multi-racial schools had become less positive. Older
teachers, female teachers and teachers 1living in an
integrated neighbourhood had more positive attitudes

concerning race and multi-racial schools.

The most important criterion for success for any policy
requiring substantial sociological adjustments is the
extent to which that policy is approved by those most
directly affected by it (Gerard and Miller, 1975). A
report on contributing factors causing racial
disagreements and conflicts within the Hickory, Noith
Carolina City Schools (Southern Regional Council, 1974)
implicitly states that raseist teachers need to be forced
to change or be fired. Thus, attitudes arc known to effect

successful change (Pettigrew, 1961; Wagman, 1985; Whittle,



The General Assembly of the United Nations, in December
1959 declared that education on a ru> it] basi. could never
be justified. According to Brown (1954 ), in h ;- court
case against the state in United St it ? of America
separate can never bo equal Denia 1 of oduca tion by
virtue of colour or race is morally unjust ail! socially
indefensible. There are also those Hint feel a
multi-cultural society must he served and promoted by
multi-cultural education (Whittle, 1982). Multi-racial
education leads to an enlightened citizenry which will
preserve democratic institutions and enhance opportunities
for social and economic mobility. Thu ,, multi-racial
schools serve both :0 upgrade the academic achievement of

Blacks and to improve ace relation: (liist, 1976 ).

Countries which have a multi-racial education found that
teachers play a critical role in the successful
implementation of a multi-racial school policy (Bosnia,
1977) . They are responsible for establishing the
classroom climate and setting the tone for inter-racial
relations since they are involved in day-to-day activities
within the classroom (Struzzii r>, 1979). Teachers in
spite of the importance of tin ir roles and contribution
are frequently loft out of the crucial planning and
decision-making when multi-racial schools are being

planned (Bosnia, 1977 ).



It is necessary tc anal >zt the t p ricncv:.. of oilier
countries to achieve success in integral, di ffervnt
races into one education system. Howe\ r, if multi-racial
education is to ultimate'y be achieved i i i perr.. uient
basis teacher attitudes need to be tak>.i into
consideration. This need? to b done iti 4 ler tci reduce
their resistance and secure their co-opl ition and
involvement during the planning al-uge. Ibis should help

achieve successful implementation of multi-racial schools.

12 Bfifkf£siXilld L° th<- U obi tn

In the Republic of SouthAfrica in acci >d:.:ice with the
present government policy each racial uroup has a separate
education. The different, polici w enaur “hite supremacy
and superiority (Malant 1918; Verwoerd, 1UG3). This
separation in the South African educational system into
racial sub-systems is pedagogical!) acceptable to many
because it is founded on the relationship 1lietwer-n teaching
and culture (Mouton, 1978). The needs of different races

or cultures are interpreted by Ih White authorities.

Unrest and internal and externaleconomic pressure s caused
by the wunequal , separat esystem*. Id tingovernment to
call for an investigation into the «ducational provision
in the Republic of South Africa. The result was

Lange Rcnort (1981/. This report examines the previous

studies of While South Africansi attitude; toward



Blacks. The report concludes that the. lar;;i; majority of
Whites feel that equal education op.-ortuni &7 B for all
racial groups cannot be achieved by nfore 1I integration.
The report recommends one education d( partin' at md general

compulsory education of equal quality as th. ri'ht of all

The White Paper on the Provision of 1ducati u In the
Republic of South Africa (1983), wan in re \>n e to the De
Lange Report's recommendation that th re sh> aid be ore
education minister to serve the country as whole.
However, presently there are still eparato c.ucation
departments. Thereafter, the Nation 1 Policy for General
Education Affairs Act (1981) was published. 1'his policy
emphasized equal opportunities and resources for the
clients of the various racial educational departments.
Today per capita expenditure for B1l cks is 1111.18,CO as
against Rl 654,00 for Whites. To alleviate the present
inequalities requires vast financial resources and
updating the qualification of Black X ichors. Since
finances are not available White resources may be shared.
Since the White minority has control their attitudes will
determine whether this sharing of resources will be

implemented.

A currently debated problem within South Africa is the
change in attitude and behaviour which has to occur among

various ethnic groups if racial conflict is to be kept to



a minimum, and business and economy are to prosper
(Schmlkl, 1902). Before designing methods to change
attitudes there ia a need to determine attitudes that arc
presently held. Many race attitude studies using a White
South African sample have been completed (Crijns, 19GO;
MacCrone, 1967 ; Lever, 1965; I'ettigrew, 1958 , I960).

These researchers found that most people in a particular
racial group rank their own group above others. Research
conducted in the Republic of South Africa indicates that
this awareness of racial groups already occurs at an early
age (Gregor and McPherson, 190G; Meij, 19GG). Pettigrew
(1958) found that "anti-African" attitudes were stronger
for people born on the African continent. Evidence
(MacCrone 1917 and 1957: Pettigrew, 1i960) suggests that if
a person dislikes one member from a different racial group
he is 1likely to dislike others, too. In this way prejudice
towardH racial groups develops. Afrikaans-speaking White
South Africans are four times more prejudiced against
Blacks than English-speaking South Africans (Mynhordt,
1980; Moodic, 1980). Adorno et nl (1950) state that
family life and the degree of authoritarianism may
influence this prejudice. Social scientists firmly
believe racial attitudes are acquired. This tends to be
confirmed by MacCrone *a (1947, 1957) historical research,
which demonstrates that White attitude change in South

Africa has followed changes in society due to internal



and external pressure. 'Mann (1967) believes that
desirable race attitudes can be achieved by changing
social settings. He states that rave attitudes have been
meagre-ly dealt with and leave great potential,
particularly in view of socio-political changes. An
example of positive race attitudes in South Africa is
Heaven's (1977) study which was conducted in
Johannesburg. 1In this particular study two out of every
three Whites felt that Blacks and Whites should not be

kept separate.

The Natal Teachers' Society scientifically surveyed their
members' attitudes in September, 1905, with specific
regard to South African White touchers' attitudes towards
multi-racial education, with the co-operation of the

Centre for Applied Social Sciences at the University of

Natal, Durban. The study Concluded that gradual reform is
necessary. Six to seven members out of the ten were
willing to endorse school Integration. Younger high

school teachers were most favourable to multi-racial
education. It must be remembered that the Natal Teachers'
Society is an English speaking professional body and is
considered to bo 1liberal. Benade, the chairman of the
Afrikaans professional teaching body, in reply to the
report said that 40% of Natal White teachers were
Afrikaans and thnt they would be against multi-racial

schools. A report, by a sub-committee of the General



Committee of the South African T achii ’ Xssocifil ion on
multi-radial schools was adopted wunanin, u- 1y in
Grahamstown, in 198G. The sub-commLi I B recommended that
opening state schools to all pupils iv idlosa of race,
colour, language or creed is Lot i des >i b'e and

attainable.

These recent studies may be an indication that White
teacher attitudes towards Blacks have <Ivmged in South
Africa. If this is true it will he imp" mt to know what
caused this change of attitude of the White teachers.
Therefore, the objectives of this stud. ru to examine the
attitudes of White South African Iuacli i towards
multi-racial education in order to id. n iI%y factors that

contribute to the observed differences n attitude,

1.3 Research Quest!t-ns

1.3.1 What is the attitude of white t avjiers to
multi-racial education in the R public of South

Africa?

1.3.2 Does the attitude differ with regard to sex, ago,
religion, geographic mobility, language spoken,
contact with Blacks, type of residence, number of

own children, reading interest and 1leisure



1.3.3 Docs attitude differ with r :xrd to livel and type
of school a teacher teaches at or ihc length of

teaching experience a tec Ir r ha; ?

1.3.4 What problems do teacher; see aa inorfant if white

school s are opened xo0 all u<s?

14 SUlteinent of the Problem 'u;. tin

The policy of separate developi,, *ut w ia ha on the
assumption that each cultural group raust If Jlow an
educational policy suited to whm White authorities
perceive each group’s particular r .'r and culture in
life. There has been growing dilicontent with this
policy. The separate syntem of vtucation ww one of the

main reasons for the Blacksi «nd Coloureds' riots in 1976

and 1984. The separate education r; item ensured White
supremacy. This schema which served political and
economic ends is now dysfunctional. It causes social

disruption in the form of riots nnd economic conflict as
the result of the sanctions. The present system also does
not supply much needed skilled HI. el. labour to a growing
economy. Moral dilemma and political pressures "rom the
rest of the world and from within the country against
policy of separatism are presently a constant reminder to

the present government to investigate alternative models.



The demand for multi-racial eduv .ti n syvt .in has been
sought by'Non-White and by numerous White groups such as
members of the Progressive Federal Party > 1llnek Sash and
The Transvaal Teachers' Assoc ia! e Hov &~ there are
those who resist change. This jr. illustrat -d by the

violent opposition in newspapers n 1981 and 1982 to the

De Lange Report. An example of wuoh a group was the
"Transvaal Onderwysvereeniging", nn Afrikai , White
teachers’ association which opp" - racial integration in
Education.

If multi-racial schools are to ' ¢ planned it is necessary
to know exactly what teachers' .tiitudes are and the
reason for their attitude:.. Thi ill enable educators to

plan systematically for multi-rnc’ B education in state
schools and to make provision for existing attitudes and
possible strategies of changing biased and prejudiced

attitudes to achieve the desired outcomes.

1.5 Importance of the. Stu lx

The factors affecting attitudes towards multi-racial
schools in South Africa is of both a theoretical and
topical concern. The majority of White racial attitude
studies have centred around young people at college or at
a university. Whether these results are valid for adults

in the 25 - 60 year age group need to be researched.



Since South African aociety has changed, racial attitudes
may also have been changed. It is important to ascertain
teachers’ attitudes since they are very important change
agents. Teachers attitudes need to bo taken into account
when planning multi-racial schools as race attitudes are
vital elements in the social order of a country like South

Africa; they arc influential in guiding daily conduct.

If White teachers’ attitudes still reflect stereotypes
towards different racial groups, programmes to help
alleviate negative racial attitudes can be developed. An
unbiased attitude ia necessary to ensure that pupils of

all racial groups will develop to their maximum potential.

1.6 A“imitations, of the ..Study.

1.6.1 The attempt to assess attitudes may offeet the
attitudes under investigation.

1.6.2 Attitudes are not always consistent with observed
behaviour.

1.6.3 Since the research depends on written and/or verbal
responses of the subjects these factors may
introduce a bias and, therefore, may further 1limit
the study.

1.6.4 Survey research relies on respondents to identify
and elucidate problems 'ey are often not even

aware of.



Another limitation is the possibility that the
sample group may not co-operate.

Extraneous and uncontrollable variable are
unavoidable and can distort results e.g. riots,
boycotts, and lack of exposure to the Black
culture.

The study is limited to post graduate students
registered at the University of the Witwatersrand
and the Rand Afrikaans University and therefore,
this factor will limit the generalisahility of the

findings.

Statement of AssyinmilgJis

Peoples' attitudes are a reflection of what they
believe.

Instruments are. valid, reliable and enable the
problem to be analyzed scientifically.

The problem of multi-racial schools in South Africa
is important.

Teachers will be willing to assist with the
investigation.

The identification of attitudes may eventually lead
to their modification by the application of

appropriate behaviour modification techniques.



.9.

fiaULmlLftA ians—OjE- th.e. study

This study is limited to White teachers registered
at the University of the Witwatersrnnd and the Hand
Afrikaans University.

The survey is conducted over a period of five
months.

The research Is delimited to collecting and

describing attitudes of the White teachers.

definition of Terms

Multi-Racial Lion

Multi-racial schools are composed of different
races and cultures and take cognisance of the needs
of different ethnic groups when planning a

cun ionium.

Attitude

Attitude ia a mental state organised through
experience which exerts a directive influence upon
the individual'a response to all objecta or

situations with which he/she is exposed.



EAsIM

Racism is the practice of keeping some individual
or group separate from other fellow human beings on
the basis of their race or class. This separation

is permanent, and systematic.

Positive attitude is a realisation that there is a
need for change to provide educational
opportunities for all race groups despite the
difficulties of designing curricula to accomodate

the needs of heterogenous group of learners.

Stereotype

Stereotypes are a fixed set of greatly
oversimplified demeaning beliefs and opinions that
are generally held by members of a specified group
which reflects their own racial and cultural ,

superiority and the other groups inferiority.



1.10 Qutnnlafttion of the ronwlnd®r. of the Study

Chapter Two covors, in more detail, the literature
relevant to the study. Thia includes the concept of
attitude; theories underlying racial attitudes!; the
measuring of attitudes and studies of wnite racial
attitude conducted both overseas and in the Republic of

South Africa.

Methodology is dealt with in Chapter Three. Tbits chapter
includes the selection of the subjects, procedures,
description of the instruments and the presentation of the

data.

Chapter Four contains an analysis of the data. Fach
research question is dealt with as a sub-title.

»
A brief summary of the first, three chapters, conclusions
and recommendations for future research is presented in

Chapter Five.



.QJTAEIEILJLWQ

REVIEW OF JIIE-MX£BAmRE

This chapter presents a review of studies on racial
attitudes of whites to identify factors which determine
attitudes toward multi-racial schools, The concept
attitude is explored as an introduction to theories
underlying racial attitudes. Specific reference will be
made to studies and their implications for Whites in the
Republic of South Africa. The measuring of attitudes and
a few well known techniques will then be discussed. Also,
the problems related to measuring attitudes will be
balanced against the merits of measuring attitudes.
Studies of White racial attitudes will then be examined in
an attempt to determine what racial attitudes are, what
factors cause them and whether they change over time and
why. Again this will be done with specific regard to
White teachers in the Republic of South Africa. Once the
issues of concern have been dealt with, implications for

educators will be discussed.

2.2 Definition of_an AUltudfl

The complex nature of attitudes is illustrated by

e Allport's ability to cite 16 definitions of what attitude



is (Allport, 1954). This miy bn the reason that many
theorists and researchers are clear about the general
nature of the concept rather than a clear definition
(Calder and Ross, 1973; Kiesler, 1971; Rosenberg and
Havland, 1960; Zimbardo, Ebbesen and Maslach, 1977). They
agree that attitude can be viewed as the core o* a
person's likes, or dislikes for certain people, gioups,
objects, situations and ideas. They may be internal,
private events which researcherseinfer from overtly
expressed behaviour. Also, attitudes are seen as enduring
-gredispositions, hut ones that are learned rather than

innate (Gordon, 1975; Havland, 1954; Mussen A Conger,

1956; Shaw, 1976; Skinner, 1978).

In discussions of attitudes terms such as racism,
prejudice and stereotypes are prevalent. Racism or
ethnocentrism is an exaggerated tendency to believe one'’s
own race, national or tribal group is superior to other
groups. It is associated with a rigid insistence that the
standards of one's own group should be the standards for
ell groups (Bloom, 1971). Weissbach (1977, p. 319)

states: "The term 'prejudice' can be defined as an
intolerant, unfair, or irrational attitude toward another
group of people". English and English (1970, p. 623)
define 'stereotypes' as "a fixed set of greatly
over-simplified beliefs that are held generally by members

of a group". Thus, attitudes are the core feelings a



person has about something. These feelings often include
biased, simplistic notions which are 1likely to have been

adopted from one’s social environment

2.3 The<?rig-g-l-or..the P*yolQPjnont,-QfLB nclal Attitudes

Different theories account for how racial attitudes
develop. Some are mindful, while other theories are
mindless (Langer, 1980). A brief examination of some of
these theories may explain White South African’s attitudes

\

.toward multi-racial schools.

2.3.1 Mindful Theories

Mindful theories explain the subject or perceiver as
someone who processes incoming information actively and
consciously to arrive at a belief or judgement. Examples
of. mindful theories include Social Learning Theory
(Bandura, 1977), Attribution Theory (Heider, 1968),
Accentuation Theory (Tajfol and Wilkes, 1964), Balance
Theory (Granberg, 1984), and Cognitive Dissonance Theory

(Pestinger, 1967).

a) Sf1filfll. .ILearning Theary.

Human behaviour is explained by social 1learning

theorists as a continuous reciprocal interaction



among cognitive, behavioural and environmental
determinants (Bandura, 1977; Lat.han and Saari,
1979; Zimbardo, Ebbeaen and Maalach, 1977).
Furthermore adherents of this' theory argue that
human thought, emotional reactions, expectations
and behaviour are influenced by observation and
determined by direct experience. While learning
people do not merely react but select, organise and
transform stimuli; they learn from the consequence

of their own behaviour and that of others,

Attribution Theory

This theory expounds that as people observe and
interact with their environment certain behaviour
end characteristics are ascribed-to certain groups
(Heider, 1958). One's own race is often attributed
with superior qualities. This includes a tendency
to take the culture of one’s own race as the basis
of emotional reactions, cognitive assessment and
aesthetic and moral Judgements. This leads to
Judgement with naive harshness or naive approval of
situations where a person is actually ignorant of
the inner meaning and total context of what is
being experienced. Research has shown that
individuals rarely perceive their own
generalisations as distorted or unjustified

(Brighem, 1971).



Similar to attribution theory accentuation thw*
.attibutes certain behaviour to certain groups but
racial stereotypes arise by emphasing perceived
interrace differences and reducing perceived
interrace differences. It minimises in-group
differences but exaggerates between group
differences (Tijfel and Wilkes, 1964). Sumner's
(1906) concept of ethnocentricism seems to be
similar. He states that people value the
characteristic and ways of their own group
excessively and therefore tend to devalue and scorn
these who do not share such characteristics and
folkways. The policy of separate schooling seems
to be one examgle based on the belief that races
are different and deserve different types of
education. This theory may also explain why some
Whites fear that educational standards will drop if

schools become multi-racial.

Balance Theory

Balance theory implies that people would be
motivated to stress, highlight and exaggerate the
similarities between their at* itudos and the
predominant view within their group which is

assimilation. This includes exaggerating the



differences between their attitudes and the
predominant view in an outgroup (Oranberg, 1984).
If a group’s views are attacked by an outside
group, there is a greater commitment by individuals
to the in-group and they resist the attack from
outside. Or: the other hand, when an individual’s
beliefs are attacked from within the group greater
attitude change (Kicsler, 1971) takes place. Thus,
reference groups are important in attitude change.
This is because an individual belongs to a group in
a world where the individual is uncertain of
himself and the world around him (Du Toit, 1976).
By belonging to a group and upholding the group's
beliefs he is rewarded and sanctioned and this
renders security in a threatening situation. Thus,
attitude serves a function. In order to change a
person’s attitude (Murphy, 1985) it is important to
know the function of that attitude for that

person. Cohen (1966) believes when racial
attitudes are largely determined by fear people

» .
resist change.

Racial *ttlt.das are developed through experience
(McGuire, 1969) and people often mindlessly assert
racist stereotypes (Allport, 1954). Racial
stereotypes develop at an early age (MeiJ, 1966).

Stereotypes are often formed by secondary sources



such as the media, schools.and parents instead of
the primary source of actual.interaction between
groups. However, general ethnic prejudici is
developed when attitudes become an integral part of
defensive behaviour which people assume against
deep seated inner conflict (Adoino, 1950). When a
person's parents are racially prejudiced, when his
limited world accepts racial discrimination as a
given way of life, when his deviance means certain
ostracism, then his racial attitudes are not so

much expressive as socially adjusting (Pettigrew,

1959).

Cognitive fiaag.n flas<L. Th<qry

Festinger’s theory of cognitive dissonance is a way
of explaining fyow people deal with inner conflict
(Festinger, 1957). A person holding two cognitions
that are psychologically inconsistent finds the
cognitive dissonance unpleasant and tries to reduce
it. The deeper a person is committed to an
attitude, the greater is the tendency to reject
dissonant >/idence and the greater is the tendency
to commit himself in that direction (Aronson,

1965) . The issue of multi-racial schools is a
subject which may lead to inconsistencies because a

change in the environment or in the person's



behaviour can produce clian<c»s in person’s cognitive
elements (Zimbardo tt 1977). The dissonant
can be changed to coni.o:uuit i1 the person is
willing to change hi'. !¢ t viour! rohm and Cohen,
1962; Kiesler, Pallak . dit Cvnou. , 1968).

Knowledge about the S" ivi wor.li.' including racial
attitude is represented in cognitive stiuctures
called schemas (Hastie, 1981; Taylor and Crocker,
1981). Schemas can ch mgf through exposure to
incongruent information which i information
improbable given the schema (Hu tie, 1981). An
example of this would br where uperson holds that
Blacks art ineducable (:;.:hema). When this person
meets an educated Black (incongruent information)
the perceiver is forced to reconsider his schema.
The pcrceiver either i'Ccommodatcs or assimilates
the incongruent inform"I ion. If accommodation
takes pilace the scheni is modified or altered to
the demands of the environment (Fiske & Dyer,

1982) . However, if assimilation takes place the
stimulus is adapted to fit the perceiver*s schema.
Thus, in the latter, the schema resists change.
Stable schemas lend a sense of order, structure and
coherence to social stimuli that would otherwise be
complex, unpredictable and often overwhelming. On

the other hand, it seems clear that schemas will be



disfunction*! to the i>erceiver if they tu.-w
completely resistant to change (I'isk* & Taylor,
1984) . Pettigrew's (IdtlO) res.- ,rch conf 11 ms that

change in norms reaulv. 'n behnvi nual change*.

Mind leML-Ihfifi.?J?S

Classical or respondent conditioning and operant or

instrumental conditioning theories are classified us

mindless (Langer, 1980). T).c.y are routinized, relatively

automatic cognitive process. Subjects do not make

conscious decisions or analyzv the rr Tons for their

behaviour.

Operant Co'.,dit ionijig

This theory postulates that learning occurs when u
subject responds to a stimulus and is rewarded for
desirable behaviour. In Skinner's (19t!8)
experiments rats learnt that by pressing a bar they
could obtain food. AH the result of their
behaviour was a posilive gain, this behaviour was
repeated. Had the result been negative (a shock)
the behaviour would not be repeated. Attitudes to
multi-racial education can be taught by applying a
similar principle (Cross, Baker and Stiles, 1977).

In the. United States of America the government



offered greater grants to schools that became
multi-racial. In this way behaviour or attitudes
that are regarded as desirable are encouraged and
positive reinforcement is practised. Rewards do
not appear to be necessary to change attitudes and
behaviour in certain schools in the Republic of
South Africa. Educationalists acknowledge that
there are many schools that need only the
permission from the education department as they
are keen to introduce multi-racial education

(Freer, 1987).

2.3.3 1llie £jLPloi.tfltjLOn Theory

This theory states that racial prejudice is developed so
that one group can profit by suppressing another group.
By propagating a belief that a particular racial group is
inferior and deserves less, another racial group can
benefit economically and e'ploit the 'inferior’ group.
Viljoen (1972), emphasises that this can only be
understood in terms of the historical background to the

conflict.

2.3.4 Th@_Group Conflict Theoyy

Historical background also plays an important part in

understanding the "VS" and "THEM" in the group conflict



theory. This structure depends on power. When power is
involved lactors 1like unequal status and antagonism can

play a role in developing prejudice (Viljoen, 1972).

2.3.5 Die. Character Structure Theory

When there is a question of power there is a possibility
of an authorative personality associated with power. The
Character Structure Theory states that an authoritive
personality is inclined to develop prejudices. Racial
prejudice arises from adverse childhood experience with
familiar sources of authority. There may be an oppressive
father which leads to repressed hostility in a child.
Later this hostility is projected onto other racial groups
(Ray, 1981). Intergroup relationships are part of a
broader frame of reference in the thoughts of man. Man
wants no dissonance between his cognitive thought and
facets of his belief system. Thus an authoritive person
who emphasises power and status in intergroup
relationships will be more inclined to prejudice than
those who stress individuality and trust (Viljoen, 1972).
South Africans have a traditional conservative ideology
and they usually appear to accept conventional authority
which is status 1linked (Ray, 1973). The father in the
lumily or the minister or the leader of the country mua

be obeyed as it is accepted that these people know what is

best for all.



The development of racial attitudes, ethnic prejudice and
stereotyping are complex concepts and therefore, there 1Is
no single theory to explain them. The theories discusscd
account for sociocultural, situational, historical,
stimulus - object, personality and psychological
dimensions. Researchers try to determine how each theory
relates to life situations by attempting to measure
attitudes and determine factors which may form the basis

of racial attitudes.

2.4 Measuring Attitudes

When researching attitudes, Rosenberg and Hovland (1960),
suggest that there are three components of affect,
cognition and behaviour. The affective component can be
measured by physiological responses or verbal statements
of like and dislike. The cognitive component can be
measured by self-ratings or beliefs or by the amount of
knowledge a person has about a topic. The behavioural
component can be measured by observation. Since the
19201b a variety of techniques have been developed to
measure attitudes. The four most widely used methods are
the Thurstone (1931, 1970), Guttman (1944), Likert (1932),
and Osgood (1957) semantic differential techniques. The
Thurstone successive - interval technique comprises of a
series of declarative statements that are given to a

respondent to agree or disagree with. The attitude score



ia the average scale or value of the statement he/she
endorses (Colder & Ross, 1973). The Guttman scalagram
analysis consists of a series of test items, each of which
contain several opinion statements. Probably the most
popular and widely used scale is the Likert
Hummated-rating technique. Each response is associated
with a number and the overall attitude score is the sum of
the responses he/she checked. The Osgood semantic
differential comprises of a series of bipolar adjectives.
The ep? it-half reliability coefficients based upon tl.<
Spearman-Brown correction formula indicates the Likert
scale haa the greatest reliability of various measurements

(Tittle & Hill, 1907).

2.4.1 Problems Associated with Measuring A U1l tmlfcfl

As researchers delved into the complex issue of attitude

and behaviour numerous questions were raised (Kiesler,

1971) . In general, researchers and theorists argue that:
a) A considerable proportion of an individual's daily
behaviour is related to attitudes and beliefs. As

some attitudes can be inferred from an individual’s
behaviour so can specific types of behaviour be
indicative of certain attitudes i.e., attitudes are

evaluative.



Oon the other hand not all I i \iour - produced by
attitudes. There are mult i . ¢ det- i n..nhs of
behavioure Moods, basic hu ii. neei i wuch us
hunger, need for security preoi .ui ntion with
domestic find financial pr. il i, en i 1 o affect
behaviour. However, there a genv .1J consensus
that attitude is a prediui ition to respond to an
object rather than the ac i.I ilhavi BMii toward such
object (Summer, 1970), If tr Emeasured the
attitude in many situation ov.'r a period of time
the attitude measured woul. h- significant and

valued.

Chance events’ predict an i. lividual's behaviour.
Chance events are incidence \hich ore

circumstantial, Unforeseen events nuch as riots,
which can threaten n racial roup's security may

persuade that group to chan , their IWiaviour,

Attitude is regarded os a ILIkor ticadJ conmtruct and
most researchers (Kicsler, 1071, Likert, 1932:
Osgood et a),, 1957) conceiv. of attitudes as
having both direction ivary iu @M degree of positive
and negative) and st rength u*t u cont inuum of
intensity toward 'something'. Numerous researchers
have assumed these component; are consistent within

the individual which may imi always >Io true.



A further limitation in asnoHslng attitudes is that the
very attempt of assessmert may cause change in the
attitudes. Attitudes are not always consistent with
observed behaviour. Researchers also rely on written or
verbal responses from subejets which may introduce biased

responses.

It is difficult to establish an Unequivocal relationship
between behaviour and attitude. This is due to the lack
of proper definition, problems of measurement failure to
understand the relationship and attempts to differentiate
when it may be interdependent parts of a single process of

human activity.

2.5 The importance of racial attitude studies in a1194
RSjBMhlic.aL S m.:tji Africh

Attitude and belief play a decisi've role t- guiding day to
day behaviour (Allport,1954; Kiosler, 1971). Racial
attitudes are vital elements in the social order of a

developing country like South Africa (Freer, 1987; Mann,

1967) . Whites in South Africa are accused of being
racialistic. A politician, Suzman (1986) says that our
problem is racial injustice. This io evident at an

institutional i.e. separate schooling and on an individual
level. Butterfield (1983) is of the opinion that only

through integrating tho schools fully can the social



obligation of upgrading Black education be avoided or
lessened, However Thomas (1984) warns that stereotyping
must be avoided. A change in. attitude and behaviour must
occur if racial conflict is to be kept to a minimum and
business and economy are to prosper (Schmikl, 1982).
Attitudes effect srccesoful change ({Pettigrew, 1961;
Wagman, 1986, Whittle, 1982). By changing the person's
attitude one can change their overt behaviour (Zimbardo,
Ebbesen & Maslach, 1977). The function of the attitude
(Murphy, 1985) must be determined and a measurement of
perceived importance or salience can then provide
information for the reasons that people hold specific
attitudes (Fishbein 4 AJzen, 1975). It in then possible
to influence their attitude by influencing the dimensions
they see as salient. However a criterion for success is
that the people concerned must approve the change (Oerard
4 Miller, 1975). It is the opinion of Professor Freer
(1987) that all responsible teachers are committed to
changing schools to multi-racial schools; only their time
scale for this differs. However, if one analyzes attitude
studies In South Africa it is clear that not all teachers
share this view. Attitude* of people concerned must
therefore be measured and by securing their co-operation
and involvement resistance can be reduced (Smith, 1982)
when and if multi-racial, schools are introduced. Rizvi
(1986) recommends that as multi-cultural ism teaches

cultural tolerance of diversity, multi-cultural education



should be instituted. Educators can plan and make
provision for changing existing attitudes by means of
modifying biased and prejudiced attitudes. The
implications of this for teacher training is discussed by
Carrington, Millward and Short (1986). Five articles were
studied by Grant and Sleeter (1985), to examine the impact
of teacher education on attitudes about different racial
groups, uding workshop or integration of multi-cultural
content into coursewqgrk. Four studios showed positive
attitude changes. Psychological research cannot cure
racism (Allport, 1954; Pettigrew, 1961) but it can provide

information which increases empathy which can then lead to

improved race relations.

Racial attitudes have been meagrely dealt with (Mann,
1667) and leave great potential especially in view of
socio-political changes in the Republic of South Africa.
It is one of the greatest problems of our time which
attracts international prominance (Ferreira, 1983). In
South Africa factors affecting attitudes is of both
theoretical and topical concern and may help to clarify

and resolve a complex situation.

2 .6 Studies Of racial attitudes. countritm

In numerous studies conducted in the United States of

America with regard to White attitudes toward other racial



groups the age and cduchtioi) of the sample group was held
consistent (Pettigrew, 1969). Females and church
attenders were potentially more conforming respondents.
They were found to be more anti-Negro than non-church
attenders or males. This contradicts findings that women
were less distanced than males (Payne, 197G). A further
conclusion by Pettigrew (1959) was that the more contact
made with Negroes, the more prejudiced people became.
This conclusion conflicts with certain other studies which
state that contact alleviates simplistic and false opinion
I
(Bogardus, 1966). Pettigrew reasoned that most southern
Whites knew only the lower class Negroes; consequently the

more contact they had with Negroes, the more prejudiced

they became (Pettigrew, 1959).

Studies with the predominant focus on White - Block
altitudes to school integration and bussing have also been
conducted (Campbell, 1971; Knapp A Alston, 1972). The
region of the country, education and age appear to bo
three important correlates of racial prejudice for Whites
(Maykovlch, 1975). Younger people tend to hold more
positive racial attitudes than older people, particularly
those with a college education (Campbell, 1971). Black
and White Americans appear to share the same aspirations
of equal opportunity ducation (Wilson, 1970), but they do
not agree on how Blacks best achieve these goals or which
goals are most important (Oskamp, 1977). Whites support
school integration as long as the percentage of Blacks

remains small (Schumnn & Hatchett, 1974).



A study conducted by Parsons (1983) on teachers’ racial
and educational attitudes toward multi-racial schooling
found that attitudes to multi-racial schools were neutral
in 1978 and 1979 In 1980 and 1981, after multi-racial
schools had been introduced, attitudes of White teachers
toward multi-racial schools became less positive. This
may be due to the fact that teachers were not trained to
teach different racial and cultural groups and they did
not h ve prior counselling. There might also have beén a
fear that standards were dropping (Southern Regional
-Ciuncil for the Hiciory, 1974). Older teachers, female
teachers and teachers 1liv.'.ng in integrated neighbourhoods
have more positive attitudes concerning race and
multi-racial schools. The most important criterion of
success for any policy requiring substantial sociological
adjustment is the extent to which that policy is aproved
by those most directly affected by it (Gerard & Miller,
1975) . A report on contributing factors causing racial
disagreement and conflicts within the Hickory, North
Carolina City Schools (1974) implicitly states that racist
teachers need to be forced to change or be fired. Thus,
attitudes are known to effect successful change

(Pettigrew, 19613j Wagman, 1985; Whittle, 1982).

Racial studies have also been conducted in A etralia (Ray,
1981, 1984). He reports that White male- are more

prejudiced than Whi . females toward-- Aborigine:! and the



greater the age the greate r the p *e.uirijce (,'iay & Furnham,
1984) . This may bo due to men 1 Int a more authoritarian
personality (Adorno, 1950). Wa v u (1955) concludes that
authority is more effective In d ;erinining attitudes than
reasoning. Ray (1981) also con :I 4+ thnl Conservatives
are less racially tolerant than I tn-rals. This may bo
attributed to the formers’ cynic i i and scepticism about
human nature. A study by Brown (1fK'5) also confirms that
White Australians in manual occur,, ic.ns arc more
prejudiced. He suggests that Whi e may view other races
as an economic threat to them. N uy white teachers fear
that the standard of Engli sh wili be lowered if
multi-racial education i% =xntrod ic d but studies conducted
in Australia show that ethnic group recognize the
importance of English to communicate (Smolicz, 1981),

Self confidence suggests Ray (1983), ray also be a
variable which determines racial attitude. It has also
been confirmed the more geographically mobile people are
the less racially prejudiced they are (Kalino & Berry,
1980) . Place and type of residence, formal and informal
association, reading habits and leisure time activities

also deserve attention as they affect attitudes.

Bogardus (1906) compared racial distance in Ethiopia,
South Africa and the United States and found women to have
a greater social distance than men, This is in agreement

with Payne's (1976) conclusions but appears to contradict



Ray's (1981, 1984 ) findings in Australia and Pettigrew’s
(1969) fHidings in the U.S.A. However, perhaps
researchers neglected what Pettigrew calls situational
variables. The studies muit be seen in their particular
context and then reasons for the observed differences may

be explained,

Other studies pertaining to teachers' attitudes toward
different racial groups discovered that teachers
frequently reflect stereotypes based on race and social
status differences (Green & Cohen, 1979; Washington,

1979) . These attitudes affect school achievement
(Brookover, 1979; Green & Cohen, 1979), and the
development of self concept, which in turn affects student
motivatiuon and achievement (Washington, 1979). Research
suggests that programs designed to increase the cultural
awar»e-38 of minority groups can be successful in
improving self esteem (Comas-Piaz, Arroyo and Lovelace,
1982) . This must be taken into consideration when
introducing multi-racial education but besides tnis Bosnian
(1977) states that it is important for teachers to have
the same expectations for all racial groups and that they
teach accordingly. Countries which have a multi-racial
education found that teachers play a critical role In the
successful implementation of a multi-racial school policy
(Bosma, 1977). They arc responsible for establishing the
classroom climate and netting the tone for inter-racial

relations since they are involved in day-to-day activities



within the classroom (Bul.livant, 1983; Struzz.icry, 1979).
Despite the importance of teachers’ roles, they are
frequently left out of the crucial planning and
decision-making when multi-racial schools are being
planned (Bosma, 1977). Studies by Seago '1947) and Diab
(1963) show that stereotype attitudes remain constant
while a study by Murphy (1986) indicates that stereotype

attitudes change as society changes.

2.7 Rati»l Attiluda_studisB_in South Africa

Since there are many studies which have been conducted on
racial attitudes in South Africa, only the most relevant
research will be dealt with. Most studies were based on
the Bogardus Social Distance Scale. Respondents state
whether any, most, some, few or no members of another
racial group should live and work in the country, be
allowed to vote, be personal friends etc. In these
studios it was found that most Whites put their own racial
group above others (Crijns, 1960; Coetaee, 1980; MacCrone,
1930, 1932, 1937, 1938, 1947, 1967; Malherbe, 1946; Marais
and Dreyer, 1982; Morsbach and Morsbach, 1967; Pettigrew,
1968, 1960; Van Den Berghe, 1962; Viljoen, 1972).

Evidence suggests that if a person dislikes one member
from a racial group, different to himself, he is likely to
dislike others, too. In South Africa the more contact

Whites have with Bio , the more prejudiced they become



(Niewoudt, 1970). Due to t.ho policy ol separate
development, many Whites only come into contact with the

lower class T'ack, where thf lutter mxt- employed as

domestic ' iits or in si' od fork. This may
account for the con el.it in prejudice with
Increased contact. Resea ates that this

awareness of racial group occurs at « «early age in South
Africa (Gregor & McPherson, 1966; M iie 196G ). Teachers’
attitudes may influence ¢ti early att itude formation in
children. Teachers need to think cniefully about

attitudes they may tie nurturing (Brown, 1982).

MacCrone (1937 ) thought .,r'x ol a subject did not influence
attitudes toward various =r. ] groupw. However, other
researchers (Pettigrew, 19(>0; /'vetorius, 1971; Van Den
Berghe, 19G2) concluded th, ' women are more distanced than
men with regard to racial cunt.Act. AgJ makes a difference
to racial attitude; the gin- itvr the age, the greater the
racial prejudice (Heaven, 1'JT.i) , Many of the racial

attitude studies have been done with students.

Afrikaans-speaking White South Africans have been found to
be far more prejudiced ag' Inst Blacks than
English-speaking South Africans (Hoodie, 1980; Pretoriua,
1971) . In one otudy Afrikciann-Hpeaking subjects were

found to bf four times at; prejudiced as Kngliah-speaking



itubjccts (Hynherdti 1930). However, there has been a
fusion mince mart iagee between Afrikaans and
English-apeaking White South Africans have taken place,
Family life and the degree of authoritarianism may
influence prejudice (Adorno, Frenkel-Brunswick, Levenson &
Sanford, 1950), The more authoritarian and conservative
family life, the more prejudiced one is likely to be. In
English and Afrikaans’ homes, child rearing and other
socio-cultuial characteristics may receive different
emphasis, Afrikaans-speaking people tend to emphasize
preserving their culture, religion and language at all
costs, These factors may contribute to making them more
prejudiced. Studies in other countries do not show tny
link between attitudes to Blacks and patriotism (Viljoen,
1972) . The Whites' fear of being swamped and thus losing
their cultural identity within their country, may indicate
a link between patriotism and attitude to Blacks in South
Africa, Thin may be due to a unique situation where the
minority Whites are in control of a country where the

majority of the population is Black.

Religion 1lias boon mentioned as a contributing factor to
prejudice. Church attendors in the U,S,A, have been found
to be more prejudiced than non-church attenders

(Pettigrew, 1959). In South Africa Calvinism is believed
to entrench this prejudice (Adam, 1979). Studies overseas

indicate thut geographically more mobile people are leas



prejudiced than geographleaIl 'r i mt' people (Kalin &

Derry, 1980), These concluv <4, have not t.ocen confirmed
in South Africa. ReHcnrr lie ) pt iu ed tlmt
urbanisation, would 1lo'd i< to I su ik:inlly
prejudiced but Adam (!%<:)) » is that profcf is not

automatic,

Changes in society and norm o Iwen i ole's uttitudea
(Manni 1907), Thin can D' < Mined !y IIi ile'e; (1981)
theory about schema aunimi 1. i> v'i. . dution which xo
further confirmed by attitude ! x in : ;th Africa which
followed changes in socivty > t$ ini v and external
pressure (MaoCrone, 1947, 19".7T). fii e t tudes may have

become even more positive In tu Hi Afri< n (llorrell,
1970) . A study conducted in 111 r«l Jut, ' icsburg (Heaven,
1977 ) reported that two out of wry throe Whites felt

that Blacks and Whiten should i £ bu k<pt .icparate,

Maimi in ISlti introduced .;ep<»:.iti educat lnn systems for
different racial group:, mid Vi-tu.. rd in 1la !3 entrenched
this syst em. Demands Imx« kXK -, i.df' to ch ngo separate
education systems for « multi-i ial education system.
These demands havw been nought Iy the nun- v)iites and
numerous White groups such ay. the members uf the
Progressive Federal Partyt Dim k Saeh, South African
Teachers Association, Noial Tourherei Assc lation and
Transvaal Teachers' As”oclation. Their v1 w echoes that
of the General Assembly of tin. United Nat i ns (115!')) th/it

education on a lacial hasii: can never he jiu.itifled; lhat



separate- can never be eyuud . Ther ire al .u t.hoae vlio
adhere to the principle that a multl-cultur il uociety must

be served and promoted by a multi cultural education

system (Whittle, 19H2). The mull i Mur. i-roach to
education will both upgrade 1lie =« ' to a- ievement oi
blacks and improve race relation (hi t, 1976), At the

present time expenditure on White e lu ation and
qualification of White teachers mu ;.-ssee the other racial
groups greatly j(J2r..LAMSL-RtiPjacl. H U 1- To upgrade other
racial groups' backlog in educat i 4 lo the 1lv-el of White
education does not appear to be tco!. mically viable or
possible and so integration seems 1. hi, the most effect e
procedure (Butterfield, 1U82, 19H;<). Many Win to schools,
reports The Star (1U88) arc vacant. Providing Black
access to these unused White facilities might be a start
to solving the incqualitien in education, in the Republic
of South Africa. However, there an* those who resist
educational integration. This in illustrated by the
opposition in Newr.pnper* in 11)81 and IflHli to the De Lange
Report. This report examined previous studies of White
South Africans' attitudes toward Blacks. It concluded
that although the large majority of Whites stated that
equal educational opportunities for all racial groups
could not be achieved by enforced integration, general
compulsory education of equal quality i# the right, of all
races. One group which opposed the report is the

'Transvaal OnderwysvereoniKing',



an Afrikaans White teaclmra' arsM otion which rejects
racial integration in educatie vii the assumption that the
cultural and x<*1 iRioua identity 4i II »xrotipa needs to be
preserved (Moutcm, 1978). Hot- = Steyn (1080) states it

is critical:

In Sout Africai with our hitter history of
domination, oppression ..id exploitation, much of
which has been rational 1;<d in terms of 'cultural
differences', wr can find , particularly vivid
example of the political *nd ideological use and

misuse of the concept of .allure (p. 247).

Further reasons for realsting a .ulti-rnolal education
system are given by van Aawegcn (1977). He says that
Whites are not willing to spend Xone> they feel is theirs
on Block education. Educating the Black alno makes th?m
unfit for labour and Int.tils idc. . of e<iuulily, fra.ernity
and freedom. This eradicates the race and class

differentiation, and endangers 1lh< superiority of Whites.

Nevertheler j, the issue of multi-racial education
increasingly is being delated by the White society. A
survey of 2 000 Whites 1In nil four provinces found 61 per
cent arc in favour of 'inter-raclal contact at school
levell versus 27 per cent which oppose mixing of racial

groups. This poll was conducted by Market and Opinion



, 000

.»rv., (Report 22/7/85,. , M.rkino, rurv.y

White, in netropolitan area, found that Borne 66 per cent

would either welcome or accept echool. opcnin* to all

race, . Amon, En«il.h-.peaker, the proportioni. 76 per

cent compared to one-third .monk Afrikaner.. There wa. a

elight trend for tho.e without children to he more

eccoptink (68 per cent I than parent, with children ,62 per

cent, to open education to .11 race. (People A Marketing,

April 1»86>. in Pletermarit.burg, an Informal poll

600 White, and Indian, from . cro.a-.eellon of

.oclo-.cono.lc group, found that nearly 70 percent either

weicomod or would accept a. Inevitable the integration of

echoola while 31 per cent wore oppo.ed to the Integration

(The Loader, March 19861. Reporting on recent

development, on multi-racial education, Mr. Pl.t cla.e,

Mini.ter of Education and Culture di.cloaod that 81 per

cent of Engli.h medium private .chool. cho.e to go

non-racial In 1986- (Natal Mercury, P.bru.ry, 19861.

2,8 Sjudhuu-T -oLllit.fbnnt,M

This chapter dl.oue.edt racial, attitudes, theories dealing

with the development and change of racial attitudes

stuuiee both overseas and in the Republic of South Africa

end their conclusions. The present investigation is based

on this information and plans to further explore racial

atti cudes with specific regard to identifying factors that



contribute to the observed differences in White teachers’
attitudes toward multi-racial schools in the Republic of

South Africa.

Recent surveys seem to indicate that Whites' attitudes
toward other racial groups are changing. Are changing
norms responsible for this? Is the interaction with the
social environment causing change of attitude towards
Blacks? Are other people within the White racial group
persuading other membeis to change their attitudes or, is
fear of what might happen if they do not charge their
attitude causing change o' attitude? Are Whites mindful
of their attitudes or are attitudes mindless? Do White
teachers realise that certain qualities which they
attribute to certain races are not valid? Has this
occurred through cognitive dissonance? Did White South
Africans learn through social conditioning to respond with
prejudice when they came into contact with Blacks? Is

this still functional?

In the previous studies conflicting results have emerged
with regard to sex of tho subjects. Whether women or men
are more favourable toward multi-racial schools will have
to be explained with regard to tho other situational
variables in the Republic of South Africa. Previous
studies stowed that Afrikaans-speaking Whites in South

Africa arc more prejudiced than KnrlIsh-speaking Whites.



As many mnrriat'vs between subjc i from Mi two language

groups have taken place it. wonI1 Ie int Mug to analyze
factors affecting racial prejud ;4. Ch: -i-nring,
culture and religion aro import .m vari . «e tlint
determine ntti t.uden. Are chil iro . B in an
authoritarian home, mor« bias. I<n c en brought up
in a home, where matters are di . i ed» re all church
attendees more biased than nonliurch a' di rs or is it
dependant on the religious den it Ton I the church?

Does travelling abroad influenr. emini et it.tides? Other

factors to be Investigated are- of iMm idunce, formal
and informal associations, rem1i habit , leisure time
activities, political nffiliati . and M' concept of self
confidence.

Do White teachers realise the Imi li ationu of introducing
multi-racial schools? Are they . tre of the ir own biases
and how this affects their stud-' What do White
teachers see an important, when pi mning and introducing

multi-racial schools?

Investigation of the pret 6 Ju Lionsin this
investigation and facto) < t! iiimwhit, touchers'
attitudes toward multi-racial schools will In analyzed and
discussed. These attitudes need t< be taken imo

coreidei atlon to reduce teacher I'valstnnce and secure
cc-oporation and involvement if a multi-racial education

system in South Africa tn to bo mu. ssfully Implemented.



CHAPTER THUEE

3.1 Introduction

Proceeding chapters have introduced the background and

purpose of the study, as well as reviewing the literature

related to the/research questions. This chapter discusses

the methodology involved including research design, pilot
I

study, sample selection, data collection, analysis

procedures and limitations experienced.

3.2 Research Design

Survey research was the method ofanalysis for this study
since this method concerns' describing the nature and
degree of existing conditions, namely White teacher
attitudes to multi-racial schools. The study was
cross-sectional and obtained a representative selection of
White teacher attitudes. The data was collected and

analyzed within the shortest period of time.

The first phase was a pilot studywhich determinedthe
usefulness of the questionnaire to be used for the
research to provide the researcher with ideas, approaches
and clues not foreseen prior to the pilot study. The

second phase was conducted after the findings from the



pPilot study confirmed that a amended Likert scale could
be used to determine attitudes. Time and cost limitations
meant that time triangulation was not possible; the same
measurements of the sample could not be collected at
different points in time. However, comparisons with

previous, studies of a similar nature have been made.

For the purpose of standardisation all respondents were
faced with situations as identical as possible. Great
care was taken to elicit uniform responses from all
respondents and specific criteria was given to ensure
uniform analysis of data (Isaac and Michael, 1983). This
standardisation is based upon the assumption that
societies are stable, functional structures subject to
scientifically discoverable laws. Standardisation also

allows for the replication of this study.

An attempt was made not only to conduct research in a
standardised format but also in the conceptualisation of
variables. This is necessary especially in survey
research which deals with a number of variables which are
to be examined under as natu-al conditions ar possible.
These variables however, are not manipulated. In this
study the variables were attitudes of White teachers of
means (independent variable 1) and English (independent
variable 2 ) towards multi-racial schools (dependent

variable).



Lehmann and Mehrens (1979) maintain that if a researcher
wants to obtain subjects’ opinions and attitudes the most
effective way is to question them. The researcher must
however, remember that many respondents may wish to shock,
impress or distort the truth. They may also be asked to
identify and elucidate problems they are not even aware
of. The researcher too, being human, may try to project
preconceived notions. Despite these criticisms there are a
number of authors (Blalock, 197C; Jahoda, 1973) who
contend that if gid methodological control is maintaine
survey research is still the most effective methodology to
obtain a high degree of objective and quantifiable data

from human subjects.
3.3 Pilot Study

The first phase of this research is a pilot study. A
pilot study is a data-gathering technique which helps to
define the parameters of the study. It also improves the
reliability and validity of instruments and helps overcome
procedural and methodological difficulties providing
preliminary warnings and assistance to researchers (Kane,
1985) . More precisely Isaac and Michael (1983, p. 34)

cite the advantages of a pilot study as follows:

a) It permits a preliminary testing of the hypothesis
that leads to testing more precise hypothesis in

the research.
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b) It greatly reduces the number of treatment errors,
because of unforeseen problems revealed in the
pilot study may be overcome in redesigning the main
study.

c) It is possible to get feedback from research
subjects and other persons involved and that 1leads

to important improvements in the main study.

The sample group for the pilot study consisted of 6
English speaking teachers and 6 Afrikaans speaking
teachers from Krugersdorp. Questionnaires were posted,
and the pilot study sample group was requested to respond
to the questionnaire anonymously. Teachers were also
invited to correct any spelling or grammatical mistakes,
to identify ambiguous questions and make general comments

on how the questionnaire could be improved.

The pilot study in this instance served to bring to the

attention of the researcher:

a) A few linguistic mistakes in the translat on from

English to Afrikaans were noted in the

questionnaire. The necessary corrections were
made.
b) One biographical item concerning family life was

regarded as presumptious and irrelevant to the
study. Consequently, it was excluded in the main

study.



Most respondents comm n ed that f£ questions were

"probing", "thought provoking" and "interesting".

In order to determine reliability, respondents were
presented with situat i B is ident ical as possible,
and a pro-determined s tile was provided for the
analysis of data. Tin thirty-four item
questionnaire al so cont:sined rep: titive items with
re ard to odd and even itens. A split-half
reliability test was a plied. The , which
approximated a perfect correlation (+' = ,94) was
established by the application of the
Kuder-Richardson formu! e. This formulae is based
on correlation of the sun; of odd and even items, in
the qu- stionnaire, divided by the number of
respondents. Therefor , the reliability for the
present instrument is hi;her than the original

instrument which has a reliability of ,89.

Both the construct and content validity were
already established in the original questionnaire
(see p. 57). During the pilot phase validity of
the ne\ instrument was established at two levels.
The first level was thvou ;h further interviews and
probings with each of the respondents to ensure
that the instrument really tests their attittiu to
multi-racial schools. The second level of

establishing validity was conducted by expert



opinion. After the sij. rviaor approved the revised
version« the instrument t . sent 1,0 severel
psychologists and educationalists. At this stage

however, no requests for change M ¢ recorded.

Thus, face validity w.:- obtained.
3.4 Sample Solcction
All teachers in this study wr > White. They were

registered either at the Unive; ity of the Kitwatersrand
or the Rand Afrikaans Univert ity for po. graduate courses
in education. The students iv ivtored U each university
were listed as the sampling fvaiiie. A random sample table
was then used to select thirty ub.jects from each
university to increase external validity or

generalizability of the investi; 1lion.

It was further advised by the supervisor to send nut a
further 40 questionnaires as the original sample was
considered too small. This sample was also selected f”om
the original sampling frames and questionnaires were
posted two months after the first sample group’s
questionnaires were posted, This sample size was suitable
since small sample statistics assured the researcher of
acceptable reliability in estimating sampling error before
any decisions about t'"hc¢c data were made (Isaac and Michael,
1983). Peatman (1917) also notes that the mere

homogeneous the character of the universe the smaller will



studies combining several 1lovjls of analysis aiw to
preferred. This particular ;;ludy not' < indiviil'utl

analysis (personal teacher 1« attituvlvil i ecological

analysis (Transvaal teachers’ altitvv. 'loint postgraduate
studies) and cultural analy. io i.e., norus, practices and
ideologies of Afrikaans and !> ,6iish j).i.ng teachers.

This serves as a simple trI n ilativr technique. A White

only population was chosen a it is «he Whites that
control education and their attitudf 111 determine
whether schools will become multi-riu:j 11 or not and the

success of such an integration.

3.5 Data Collectloa «nd A- inenl .—timia

A major data collecting technique in this study as in many
other social surveys is the questionnaire (Smith, 1983).
This technique enables a researcher to collect information
from a number of respondents who may be geographically
scattered, in a relatively short apace of time.
Respondents answer at lei s u and according to Cohen and
Manion (1980) gquestionnaires tend to be more reliable
because they are answered anonymously therefore, greater
honest/ is ensured especially when controversial issues
are being researched. Another advantage of the
questionnaire is that many questionnaires can be
distributed and be replied to simultaneouslye* Questions
and instructions are uni form and this determines

standardisation. Thus questionnaires are easy to



administer, inexpensive and i ;!.<r to analyze and

interpret than data received M orai r ,.oitscu (Kane,
1985) . Berg (1981) suHM'-sts MW! itquent; cnnaires :hould
i.ot take lonfier than minu' to ans'-H Based on this
principlei the quest.tonnntr«; 'd in tie Jjifosent it.udy
takes about 20 minutes to an .o . c .re wu.- taken to
keep questions and format si i . clear .i1 easy to
follow.

The-Likert type scale u\h s-J tH 1 br»cau' e+ it is the most
popular attitude scale for n M of tliiciency and ease
of construction (Larsen and I o x, ly ', It is based
on the assumptions that, sub.ivvvive atli idc:- can be
measured by a quantitative t© W 1 ue so t’.t each person’s
opinion can be represented by B ir num. /84 score and
that a particular test item ha- Inv same meaning for all
respondents and thus a given ri-sponae will be scored
identically for everyone (Ziml ,vdo and Ebbesen, Maslach,
1977 ). It is a)so unidimens iii 1, meaning that all items

measure the same thing.

A well constructed attitude scadJo consists of a number of
statements that have been care fully edited and selected in
accordance with certain criteria (Edwards, 1957). This
was done in the ’'Attitude toward' segregation scale’
developed by Rosenbaum and Zimmerman (1959). Shaughnessy
and Zeichmeistcr (1985) advise, that if a suitable scale
has already been constructed, one should adapt and use

it. The original scale developed by, Rosenbaum and
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Zimmerman (1959) had 25 items selected on the basis of
item analysis and all 25 items were found to discriminate
the extreme quartiles of scorers at a high level of
confidence. This analysis provides some safeguards
against the inclusion of irrelevant items. The subjects
were 129 first year psychology students and a further 502
first year psychology students. The report test retest
reliability coefficient is >89 but the retest interval is
not reported. The high discriminatory power of the items
is testimony to internal consistency and hence content

validity is good.

For the purpose of the present study to these 25 items a
further eight were added to test attitudes specific to the
Republic of South Africa, example item 22 (Appendix 3)
These additional items were adapted from questions in the
Natal Teachers' Survey (Dot & Schlemmcr, 1980). In this
first section subjects were required to indicate uhe

extent of agreement or disagreement by placing a tick in

the box representing their view. The responses ranged
from 'strongly disagree’; 'disagree'; 'undecided'; and
'strongly agree' to 'agree'. At the end of the thirty

three items an open question requiring teachers to comment
on the three most important problems, if schools were to
become multi-racial, was included. This open question
allowed respondents more freedom to answer than the first
thirty three closed items. The second part of the
questionnaire consisted of items covering biographical

information (sex, age, marital statds, religion etc).



This Information w'is necessary to draw tentative
conclusions about the relationship between variables and

attitudes towards multi-racial schools.

The questionnaire (Appendix A) and a covering letter
(Appendix E) requesting permission to conduct a survey on
80 white teacher attitudes towards multi-racial schools in
Krugersdorp was then hand delivered to the Transvaal
Education Department. 1In order to save time a pilot
study, as discussed, was conducted while the Transvaal
Education Department deliberated about giving permission.
Permission was denied (see Appendix F). A letter was sent
to the State President requesting him to ask the
department to reconsider their decision. His secretary’s
reply (Appendix 0) and Minister Clase’s secretary’s repl;
(Appendix H) was received. However, due to time
limitation and not having any further correspondence from
these offices, the supervisor advised that the sample
group he changed. Permission then had to be obtained from
the Education departments of both the University of the
Witwatersrand and the Rand Afrikaans University to select
60 postgraduate students registered to do either a
Bachelor of Education or Master of Education degree. The
revised questionnaires shown in Appendix A and B were then
posted to the sample groups with i covering letter. The
purpose of the covering or transmittal letter is to elicit
the maximum number of returned questionnaires (Isaac and
Michael, 1983). Questionnaires were posted. Telephonic

follow up vas conducted four weeks later to increase



response rate. It was further advised by the supervisor
to send out a further 40 questionnaires as the original
sample was considered too small. This sample was also
selected from the original sampling frame and was posted
two months after the first questionnaires were posted.
Telephonic follow up was again conducted, four weeks

later.

3.6 Data Gathering Procedures

Respondents scored 1 for strongly disagreeing with a
positive idea and 5 for strongly agreeing with a positive
idea. In analysing the data scores were reversed
completely. That is if the item is negative, 5 was scored
for disagreeing with such an item, while 1 was to be
scored for agreeing with the negative item. Using both
positive and negative items, and 1locational markers’
leads to a more representative picture of teacher
attitudes to multi-racial schools. Thus, a simple form of
triangulation was utilised. The overall attitude of the
population under investigation to a particular statement
is measured by a score which is the means of the sum of
weights given by the respondents divided by the number of

subjects answering a particular item.

The responses to each statement are summarized by
calculation of the PLCAd and the standard dovjat,jon. To
obtain the mean the number of responses in each category

is multiplied by the appropriate numerical weightings; the



products are addeti and the sum is divided by the total
number who replied to the item. The result of this
calculation is a measure of the overall direction and
intensity of the degree of obligation felt towards
multi-racial schools. _All means (X) must range between 1
and 5. The closer (X) is to 5, the more obligatory the
activity mentioned in the statement (or item). The
standard deviation indicates the amount of agreement among
respondents on the extent of the obligation. The smaller

the variance, the greater the consensus.

The options were categorised and together with the mean
score of each respondent an analysis of variance usirj SAS
on IBM 3830 was carried out. The options used were the
GLM process as sample cells had unequal sizes. Post Hoc
comparisons were carried out where applicable using

Duncan’s multiple range test.

3.7 Limitations

The limitations experienced in this study were the

following:

3.7.1 Originally a sample of eighty teachers was to be
drawn from the White teacher population in
Krugersdorp, Republic of South Africa. However,
permission was denied by the Transvaal Education
Department (sec Appendix F). Consequently

permission was obtained from ‘the respective



education departments of the University of the
Witwatersrand and the Rand Afrikaans University to
administer the questionnaire to teachers regij ed
at the universities for rostgraduate courses in
education.

As originally planned a sample of twenty from the
sample of eighty was supposed to be randomly
drawn. A structured interview based on the
questionnaire would'have been administered to this
group to complement the findings of the
questionnaire. This is in accordance with Cohen
and Manion’s (1980) statement to use different
methods of data collection as a triangulation
technique. 1Interviews with teachers would have
validated the data obtained from the

questionnaire. However, the Transvaal Education
Department refused permission for the study to he
conducted with teachers employed at government
schools in Krugersdorp. The substitute sample of
post graduate students registered at the University
of the Witwatersrand and the Rand Afrikaans
University were spread over a large geographical
area. As students had just completed writing
examinations and were no longer attending lectures
it was impossible to convince a large number of
students to be available for a group interview.
Five pupils of each teacher present at the group
interview would have been randomly selected from a

class list supplied by the teacher at the group



interview. The researcher would have interviewed
these children informally to discover pupils’
perspectives of what teachers’ attitudes towards
other races were. This procedure would provide
data for between methods triangulation technique.
Once again what was proposed was not possible since
the original sample had to be substituted when the
Transvaal Education Department refused permission
to conduct the study with teachers registered at
government schools in Krugersdorp.

3.7.4 This study is limited to a sm.l sample of
postgraduate teachers and this factor limits the

generalisability of the findings.

3.8 Summary

In this research report the attitudes of White teachers’
towards multi-racial schools was examined by means of
adapting a standardized questionnaire and analyzing it
systematically according to the appropriate statistical

procedures.



Cl'Aever, egi n

ANALYSTS. OILTI1IE VJNI1l W

4.1 overview

Multi-racial schools requires coimmitn; rl of White
teachers both for the developnier t ane tl1 M success of
multi-racial education in our pluiali.st ..eviety.
Therefore, the present investigation un-tlys'-s both
English and Afrikaans speaking White tcher attitudes to

multi-racial education with the assumption that attitudes

need to be identified in order to devj intervention
strategies to change them in the desired direction. The
actors investigated are language group ., age, geographic

mobility, increased contact with Blacks, level of
education, type of school, the length of teaching
experience, subjects majored in, type of residence,
number of children, and leisure activities. The study
also explores teachers' perception of important factors

that should be considered for the success of multi-racial

4.2 Kill Ie ten, I, v:i;' aIIil!lr !

education

In order to determine white teachers’ attitudes toward



requested to complete a quest!omm ;jc which was designed
in accordance with Likert's attitude seal . The reponses
to each statement were summarized by ca]ruiatjon of the
mean (X) and the standard deviation (S). 1! » outcome of
the calculations represented the #l »ree oi’ |p itive
attitude toward multi-racial educnt ioi.. Tht. means ranged
trom 1-5 and the closer the mean iwm? to 5, the numerical
weight representing the highest !. v, I of ng;.ement,
therefore, the more positive was L’.c nttitud towards the
statement. The variance of agreem I amori ; respondents
was denoted by the standard deviation (S). The mean (X)
and the standard deviation (S) in respect t.o each
statement in the questionnaire in the study are presented

in Table 1:

In Table 1, the calculated mean and standard deviation
indicate White teachers’ attitudes are positive toward
multi-racial schools. Statements about accepting
co]lleagues ard pupils of another race show a strong
positive attitude, mean scores of 1,31 and -1,08 and the
low standard deviation of 0,90 and 1,02 exhibits the good
degree of consensus among the teachers to these
statements. There is a general acceptance that racial
prejudice is not based on reason. The mean scores of
4,0G; 4,01; 4,14; of statements 5,7 and 14 illustrates
this. Again, the low standard deviation of 1,45; 1,19;

and 0,85 exhibits a good degree of consensus among



teachers to these statements. Teachers feel positive
that Blacks and Whites will find it easier to get along
together than most people think as the mean score of 4,01

and the low standard deviation of 0,72 indicates.

Most teachers believe that Blacks 'will demand complete
social equality' as the mean score of 4,02 illustrates.
The low standard deviation of 0,99 shows a good degree of
consensus towards this statement. Four respondents added
they deserve this' on their questionnaire. Statement s
verifies that Blacks will want social equality but also
says that 'Blacks have no intention of interfering with
the social patterns of the White community'. The mean
score for this statement was 2,9G which indicates a

negative attitude and the consensus was good as the

standard deviation of 0,94 illustrates.

Teachers feel that White parents will oppose multi-racial
schools. Statement 29 has a mean score of 2,32 and a
consensus about 'parents (opposing) their child's school
becoming multi-racial' was good, as the standard

deviation measured is 1,07.

Many of the remaining statements have mean scores greater

then 3 which leans toward a positive attitude toward

multi-racial education. However, the standard deviations

are often over 1,2 which shows that consensus is poor.

This happens when extremes are evened out.



The results presented in Table 1 indicate that teachers'
attitudes-toward multi-racial schools are in general
positive. Studies reviewed earlier conclude that Whites
are negatively prejudiced against Blacks. White teachers
in this study do not attribute superior qualities to their
own race as statement 5 and 14 illustrate. Cohen (19GG)
mentioned that when racial attitudes are do ermined by
feari teachers resist change. It was postulated that
Whites are also beginning to fear 1increased pressure from
within and without the country *. This is in line with the
cognitive dissonance theory discussed in Chapter Two.
Previously held ideas or schemas of separate education
systems become disfunctional and as Whites accommodate to
new information and realities, they become more positive
towards multi-racial education. This is in accordance
with Pettigrew’s (1960) research which concluded that as

norms change, behaviour changes.
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Mean X end standard deviation (S) in respect of each
statement in the quest onnaire on the attitudes of

teachers towards multi-racial schools.

STATEMENT X S RANK

ORDER

L. Multiracial schools will lead to
[ 1
a permanent lowering of present

standards in the schools. 3,27 1,41 3

2. 11 another race were integrated
into my school, I would do my
best to accept them on the same

level as White pupils. 4,08 0,90 31

3. The introduction of multi-racial
schools would bring a continu-
ing increase in social conflict

and violence. 3,39 1,29 8

4. I do not think most parents of
White pupils would want to work
on school parent committees,
such as the PTA, with parents

of another race. 3,28 0,99 4
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STATEMENT RANK

ORDER

Regardless of vhat anyone else
suya, I believe that my race 1Is
superior and should be accepted

ac such. 4,06 1,46 30

Racial segregation is an
effective and practical social
arrangement which has no serious
effect on the vitality of

democratic ideals. 3,61 1,40 15

There is no basic-reason for
feeling prejudiced against

another race. 4,01 1,19 27

The Blacksl main concerns are
with equal educational oppor-
tunities . They have no inten-
tion of interfering with the
social patterns of the White

community. 2,96 0,94
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STATEMENT RANK

ORDER

9. Blacks are regarded as less
intelligent than Whites because
Blacks have less opportunity and
this notion will eventually
disappear under an integrated

system. 3,64 1,19

10 Since integration will require
some painful adjustments to be
made in changing from segregated
schoolni the best solution will

be to leave the races segregated 3,51

11. Equal educational exposures in
integrated schools will help
both the Black and White pupils
to profit from the best of two

cultures. 3175 1,01

12. Multi-racial schools can in most
cases be accomplished without
being followed by social con-

flict and violence. 3,42



13.

15.

16.

STATEMENT

Multi-racial schools will improve
Black education, which will 1lead
to a higher standard of living,
accompanied by more and better

jobs for everybody.

The Black will remain ignorant
and superstitious despite equal

educational opportunities.

The success of already multi-
racial schools are clear
evidence that the fears of
extreme pro-separate school-

ing supporters are unfounded.

Although certain radical
elements try to make people
think otherwise, the majority
of Blacks do not want inte-
gration and would be satisfied
with 'equal but separate'’

school facilities.

1,11

71

RANK

ORDER

14

32

17



17.

18.

19.

STATEMENT

We have fajiled to adequately draw
upon the resources of the Black
Race and integrated schools wijl
enable the Black Race to make a
greater contribution to R.S.A.
economically and socially, than
we have been able to make with

segregated schools. 3,76 1,24

Once you start letting Blacks
attend the schools of Whites,
they will demand complete social
equality in all respects includ-

ing dating and club privileges. 4,02 0,99

Blacks and Whites will find it
easier to get along together
in the same school than most

people think. 4,01 0,72

In dealing with the problems of
multi-racial schools we should
aV «Vi act in terms of the

Christian rule of brotherhood

72

RANK

ORDER

20

29

27



20.

21.

22.

23.

24.

STATEMENT

and justico for all, and not in
terms of social attitudes based

on tradition.

Multi-racial schools are economi-
cally wise since separate educa-

tion systems cost more.

Sanctions, riots and im,r*asnd
pressure from within and without
the country is forcing Whites to
reconsider the issue of multi-

racial schooling.

Despite riots, sanctions and
pressure I will hold that multi-
racial education is not

acceptable.

Upgrading Black education is not

the Whites' responsibility.



25.

26.

27.

28.

29.

STATEMENT X

Integration of schools will do
very little to improve inter-
racial relationships between

pupils. * 3,75

It is inevitable that schools
will eventually become multi-

racial. 3,79

It does not matter what race my
colleagues are, as long as they
are competent, friendly and co-

operative. 4,34

Multi-racial education will best
prepare a child for living in

South African society. 3,72

Most White parents would oppose
their child's schools becoming

multi-racial. 2,32

RANK

ORDER

20

23

33

19



30.

31.

32.

33.

STATEMENT

Most sensible teachers would
oppose integration on educa-

tional grounds.

It would be a good thing if

. multi-racial staff were intro-

duced in schools as soon as

possible.

It is generally best to teach
children from different races

separately.

Differences in cultural back-
grounds would pose unworkable
educational problems in multi-

racial schools.

1,37

75

RANK

ORDER

11

18



4 3 Do attitudes d Jerxd_"Q__s

For the purpose of this question the mean score for males
and females towards multi-racial schools was determined b>
calculating the total score for each sample group and then
dividing this score by the number of responses. Women
respondents were 48 and men were 29. The mean score for
each sample group is 3,54 and 3,55 respectively. The
means are so close together that it is possible to
conclude with a high degree of confidence that the sex of

the teacher does not affect their attitude towards

multi-racial education.

4.4 Do attitudos dlffej*wjLUL*CegSXd-1Q-*e?

The questionnaire divided the sample group into 5 age
categories: 18-25 years; 26-35 years; 36-45 years; 46-55
years and 55+ years. As only 1 person of 55+ years
responded this response was added to category 4 and
category 5 was eliminated. In the first category the mean
of the 16 subjects' response score is 3,6. In the second
category the number of subject's who responded was 32 and
their mean score is 3,5. A total of 22 respondents were
in the third category and their mean score is 3,7 while 7
people were in the last category with a mean score of

3,9. Therefore, this study concludes that age docs not

contribute to difference in attitudes towards multi-racial

education.



4.5 Do attitudes diff 1 X > S J 1 2

Respondents were asked to state their religious
denomination and whether they regarded themselves as an
active member of a religious group or organisation.
Responses were classified into five groups: English
Protestant, Jewish, Catholics, Dutch Reformed and
non-religious.. Within these categories cell sizes are not
equal with 17 respondents claiming to be non-religious, 22
respondents are members of the Dutch Reformed Church, 26
are English Protestant, 6 are Catholic and 5 are Jewish.
The Dutch Reformed mean score is 3,1, English Protestant

3,7, Catholic 3,8 and Jewish 4,2.

Respondents who regarded themselves as active members of a
religious group were 36 while those who did not regard
themselves as active members of a religious group were

41. Belonging to a religious group did noI make much
difference to teachers’ attitude towards multi-racial
schools. The mean score of the religious group is 3,7

while the mean score of the non-religious group is 3,6.



4.6 Do attitudes differ with j' .v 1X.0-Axoj * xpJil<5_

ceaWiuH

Respondents were asked to state vliother 11 y had ever

travelled to other countries tvi ox mon. then five
times. Most of the respondents (7) 1liave never travelled
and their mean score is 3,4. The lumber of respondents

who have travelled to other countx it once totalled 17 and
have a mean score of 3,1 while those vho had travelled to
other countries twice numbered 16 nid their mean score <s
3,9. The last group of 1C has travt !led to other
countries more than five times in, 1 their mean score is

4,2.

From this data it can be concluded that teachers whr
travelled the most, have the most positive attitude
towards multi-racial schools. Th greatest difference in
mean scores are between those who 1 ive travelled once and

those who have travelled more than five times,

Examination of Table 2 indicates that English speaking
teachers have a far more positive attitude towards
multi-racial schools than Afrikaans speaking teachers. 1In
this respect 26 of the 33 statements have a mean above 4
when answered by English respondents while only 1 of the
33 statements answered by Afrikaans respondents had a mean

score of above 4.



English respondents have a positive attitude towards
accepting multi-racial schools as the moan score of 4,46
for statement 10 illustrates.e The low standard deviation
of 0,62 indicates that many respondents agree with the
idea of accepting multi-racial schools. Afrikaans
respondents have a negative attitude as their mean score
of 2,3 for the same statement confirms. There is not
however, the same degree of consensus among the Afrikaans

group as the standard deviation of 1,37 indicates.

Analysis of statement 16 indicates that Afrikaans speaking
teachers believe that Blacks would accept 'equal but
separate' schools. The mean of 2,39 illustrates this very
point but the standard deviation of 1,38 does not show
high consensus. English speaking respondents on the other
hand, do not believe that Blacks would bo satisf ed with
'equal but separate schools' as the mean score of 4,17
shows. The consensus is also high as the standard
deviation is 0,93. English teachers felt that
'multi-racial education will best prepare a child for
living in South African society' as the mean score of 4,61
for statement 28 illustrates. The low standard deviation
of 0,54 shows that consensus is high for this statement.
Afrikaans teachers do not believe that Imulti-racial
education will best prepare a child for 1living in South
African society' as the mean score is 2,83. Once again,

however, consensus is low as the standard deviation is



The potter,, continues ulth Afrit.,.m, u .,!',rs .greeln,

th.t 'eenalble f.oh.r. would orpo.c i,,t,gr.tl.n on

educational ground,' wbll. EncJI.h ... ,..r, Mroaglv
Lh,

disagree with the state, , ., t. On

consensus between E,KJish teacher, , ,uoh tha,

boll. ..

between Afrikaans teachers.

that 'It Is best to teach children afferent races

sepsr.t.ly This is illustrated by me,,,

2.>9 While English teachers di.agre. With this statement

.nd show a more positive attitude to :multl-rsoisl

Th. same trend of

school, with a mean score of 4,29.

English teachers agreeing mors with each other than

Afrikaans teachers is shown by the , .,,,-ive standard

deviations of 0,92 and 1 ,74.

Teachers who speak English are more willing to work out

educations! problem, which may arise in multi-racial

schools due to difference, in cultural backgrounds.

Sttitude i, illustrated by th. mean score of 4,17 and a

high consensus 1, shown (th. standard deviation is 0,78,

Teacher, who speak Afrikaans respond negatively to

statement 33 with a mean score of 2 ,41. Mowev.r,

consensus among the latter group lo, onc. wUh

standard deviation of 1,17. Both English and Afrikaans

epeaking tescher. feel th.t White parents 'would oppose
child's school becoming multi-racial'. The

2a 1, 2,0 and 1,97. The

than-

respective means for statement

This

”



The pattern continues with Ai rikafin;. t ’'fliers agreeing
that 1sensible teachers would oppose in! E;ration on

educational grounds’ while English t h- rs strongly

disagree with the same statement. On again, the
consensus between English teachers i uoh greater than
between Afrikaans teachers. Afrikaans iiat:hera believe

that ’'it is best to teach children fjm, different races
separately'. This is illustrated by v ir mean score of

2,19 while English teachers di“agret wi'h this statement

and show a more positive attitude to- ; multi-racial
schools with a mean score of 4,29. The same trend of
English teachers agreeing mon with h other than

Afrikaans teachers is shown by the : :poctive standard

deviations of 0,92 and 1,74.

Teachers who speak English mr more willing to work out
educational problems which may arise in multi-racial
schools due to differences in cultural backgrounds. This
attitude is illustrated by tlio mean scow of 4,17 and a
high consensus is shown (the standard deviation is 0,78).
Teachers who speak Afrikaans X ipond negatively to
statement 30 with a mean score of 2,14. However,
consensus among the rat for group is low once again with a
standard deviation of 1,27. Both English and Afrikaans
speaking teachers feel that White parents 'would oppose
their child’s school becoming multi-racial’. The

respective means for statement 29 is 2, ( and 1,97. The



standard deviation is 1,07 and 1,09 showing a fair

consensus of attitude for both language groups.

Thus, on the whole it is clear that English speaking
teachers show significantly more positive attitudes
towards multi-racial schools than their Afrikaans speaking

colleagues.



¢ 1AWi-Jl1

Mean X and standard deviation (S) in respect of
statement In the questionnaire on the attitudes
speaking and Afrikaans speaking teachers towards

multi-racial schools.

82

each

of English

English Afri kaans
STATEMENT Respon- Respon-
dents dents
- % S T S
1. Multi-racial schools will lead to
a permanent lowering of present
standards in the schools. 3,63 1,09 2,37 1,17
2. If another race were integrated
i Into my school, I would do my
best to accept them on the same
level as White pupils. 4,46 0,78 3,66 1,10

3. The introduction of multi-racial
schools would bring a continu-

ing increase in social conflict

and violencei 4,07 0,70 2,6 1.11



4.

English Afrikaans

STATEMENT Rcspon st.pen-
dents dents
Jr S X S

I do not think most parents of
White pupil* wi'Mldi want to work
on school parent committees,
such as the PTA, with parents

of another race. 3,61 0,82 3,02 1,03

Regardless of what anyone else
say#, I believe that my race is
superior and should be accepted

as such. 4,58 0,64 3,47 1,01

Racial segregation is an
effective and practical social
arrangement which has no serious
effect on the vitality of

democratic ideals. 4,07 1,23 3,08 1,30

There is no basic reason for
feeling prejudiced against

another race. 4,07 1,21 3,94 1,28



10

English Afrikaans

STATEMENT Respon- Respon-
dents dents
X S X .S

The Blacks' main concerns are
with equal educational oppor-
tunities. They have no inten-
tion of interfering with the
social patterns of the White

community. 2,95 0,98 2,97

Blacks are regarded as I .,s
intelligent than Whites because
Blacks have less opportunity and
this notion will eventually
disappear under an integrated

system. 4,05 0,89 3,19

Since inttgration will require
some painful adjustments to be
made In changing from segregated
schools, the best solution will

be to leave the races segregated. 4,46 0,62 2,3

1,02

1,37



11.

12.

13.

14.

English Afrikaans

STATEMENT Respon- Respon-

dents dents

Equal educational exposures in
integrated schools will help

both the Black and White pupils
to profit from the best of two

cultures. 4,36 0,55 3,05

Multi-racial schools can in most
cases be accomplished without
being followed by social con-

flict and violence. 3,97 0,81 2,77

Multi-racial schools will improve
Black education, which will 1lead
to a higher standard of living,
accompanied by more and better

jobs for >/erybody. 3,95 0,96 3,28

The Black will remain ignorant
and superstitious despite equal

educational opportunities. 4,62 0,63 3,58



15.

16.

17.

English Afrikaans

STATEMENT Respon- Respon-
dents dents
X S X S

The success of already multi-
racial schools are clear
evidence that the fears of
extreme pro-ueparate school-

ing supporters are unfounded. 4,17 0,82 3,06

Although certain radical
elements try to make people
think otherwise, the majority
of Blacks do not want inte-
gration and would" be satisfied
with ’‘equal but separate*

school facilities. 4,17 0,93 2,39

We have failed to adequately draw
upon the resources of the Block
Race and integrated schools will
enable the Black Race to make a
greater contribution to R.S.A.

economically and socially, than



"

18.

19.

20.

English Afrikaans

STATEMENT Respon- Respon-
dents dents
X S X S

we have been able to make with

segregated schools. 4,32 0,76 3,12

Once you ;tart letting Blacks
attend the schools of Whites,
they will demand complete social
equality in all respects includ-

ing dating and club privilege-*. 4,02 0,81 4,03

Blacks and Whites.will find it
easier to get along together
in the same school than most

people think. 4,27 0,C3 3,72

In dealing with the problems of
multi-racial schools we should
always act in terms of the
Christian rule of Brotherhood
and Justice for all, and not in
terms of social attitudes based

on tradition. 4,17 1,07 3,53

1,31



21.

22.

23.

24.

25.

English Afrikaans

STATEMENT Respon- Respon-
dents dents
X 5 X S

Multi-racial schools are economi-
cally wise since separate educa-

tion systems cost more. 4,4 0,93 3,33

Sanctions, riots and increased
pressure from within and witho.
the country is forcing Whites to
reconsider the issue of multi-

racial schooling. 3,73 1,26 3,08

Despite riots, sanctions and
pressure I will hold that multi-
racial education _s not

acceptable. 4,2 1,2 2,64

Upgrading Black education is not

the Whites’ responsibility. 4,36 0,76 3,36

Integration of schools will do

very little to improve inter-

1,37



26.

127.

$8.

29.

STATEMENT

racial relationships between

pupils.

It is inevitable that schools
will eventually become multi-

racial .

It does not matter whet race my
colleagues are, as long as they
are competent, frfendly and co-

operative .

Multi-racial education will best
prepare a child for living in

South African society.

Most White parents would oppose
their child's schools becoming

multi-racial.

English Afrikaans

Respon- Respon-

dents dents

4,31 0,94 3,11

4,24 0,94 3,16

4,66 0,57 3,97

4,61 0,64 2,83

2,6 1,07 1,97

1,91



30.

31.

32.

33.

STATEMENT

Most sensible teachers would
oppose integration of educa-

tional grounds.

It would be a good thing if
multi-racial staff were intro-
duced in schools as soon as

possible.

It is generally best to teach
children from different races

separately.

Differences in cultural back-
grounds would pose unworkable
educational problems in multi-

racial schools.

English Afrikaans

Respon- Respon-

dents dents

X S

4,10 0,96 2,69

4,36 0,82 2,92

4,29 0,92 2,19

4,17 0,78 2,44



Black*?

The questionnaire offered respondents five categories with
regard to contact with Blacks. When classifying this data
for the computer analysis contact with domestic workers
and cashiers only wam grouped together to form group 1
and contact with representatives of firms and professional
people was grouped together to form group 2. The fifth
category offered a choice .of ‘other* which had to be
specified. As most respondents who chose this category
mentioned other teachers or businessmen they were added to
group 2. As all respondents have contact with group 1 it
was decided that this was only noteworthy if they did not
have contact with group 2. Respondents who fell into this
category totalled 22 and their moan score was 3,2.
Respondents who have contact with group 2 totalled R4 and
their wean score was 3,8, The critical range was 0,4;
consequently, the means are significantly different with
respondents who have contact with group 2 having a more

positive attitude towards multi-racial schools.

4.9 Do attitudes differ with regard to level of BChOQll

Five options were given with regard to level of school at

which a teacher teaches. Since none of the pre-primary

teachers were doing postgraduate studies and only one



respondent was a Junior Primary teacher these two

categories were put together with Senior Primary

teachers. There was a total of 13 respondents in this
category. Their mean score is 3,09. Junior Secondary
teachers totalled 5 and their mean score is 3,G. Most

respondents (51) were Std VIII to Matric teachers whose
mean score is 3,5. These we ¢ the total options offered
by the researcher but respondents added tertiary as their
level of teaching. Tertiary teachers' mean score is 3,9.
It is interesting to note that those teaching the youngest
level and those teaching the oldest level have a more
positive attitude towards multi-racial schools. This is
however, not statistically significant and the level of
school at which a teacher teaches does not affect the

teachers' attitudes towards multi-racial schools.

4.10 BWith, r-eggrd-to type of school?

The five options had to be separated into two different
categories before they could be computer analyzed. Dual
Medium, English Medium and Afrikaans Medium is one
category. The other category is co-educational schools or
Boys and Girls only schools. Few respondents (G) teach at
bilingual schools. Their mean score is 3,4 which is
letween the other two groups. Respondents who teach at
English schools total 45 and their mean score la 3,9 while

24 respondents teach at Afrikaans schools and the letter's



mean ncore is 3,1. It tan therefore be concluded that
teachers at English schools regardless of their language
of origin have more positive attitudes to multi-racial
schools than teachers at bilingual schools and an even
more positive attitude compared to their colleagues who

teach at Afrikaans schools.

Most respondents (70) teach at cO-educational schools
while 4 respondents teach at. a Boys or Girls only school.
The mean score for the teachers in co-educntional
institutions ii 3,7 and for the single sex schools 2,6.
Since the sample wan too small no significant difference

was found between the groups teaching at co-educational or

single sex schools.

4.11 Do mttllude# differ wl-th.

teaching experience?

Only one teacher had less than 1 year of teaching
experience. Consequently, the first group constituted
teachers of 1-3 years teaching experience. The other
three categories were 4-6 years, 7-9 years and 10+ years.
It is interesting to note that 20 teachers were in the 1-3
years category and their mean score is 3,7 while 29
teachers have taught, for more than 10 years and their moan
score is 3,7. Teachers (N«16) who have taught for 4-6
years scored a mean of 3,6 while those (N»12) who have

been teaching for 7-9 years scored a mean of 3,4.



Therefore, teachers who have been teaching for the

shortest length of time and those that have been teaching
for the longest period possess the most positive attitudes
towards multi-racial schools. However, this difference is

not statistically significant.

4.12 Do attitudes differ with regard to aubJect-naifllll

Most teachers (N«64) majored in the Arts Field. Their
mean is 3,9. The aean of the 11 teachers who majored in
the Science Field is 3,5 and the mean of the 3 teachers
who majored in the Technical Field is 3,7. Those (N»ll)
that responded to the category 'other* scored a mean of
2,4. Teachers who majored in the Arts Field have the most
positive attitudes towards multi-racial schools. Again,
numbers in some groups are too small and there is no

statistically significant difference between the groups.

4.13 po attitudes differ with regard to type cf .rejLLdaasaZ

Respondents were asked to note whether they live in a
flat, a town house, a caravan, a house or a hostel, Most
respondents (N=16) live in a house while 8 live in M flat,
6 live in a town house and 3 in a hootel. The mean score
for those living in a house, and those living in a town
house is 3,6. Those living in a flat have a mean of 3,7

'while those residing in a hostel have a mean of 3,4. As



numbers in the three groups «ie smalJ tte dif fcith';es are

not niKnificnnlly different.

4.14 Do attitudes differ with regard la. iunafefijl.pX.ftwn

childrva2

Air.jng the 75 respondents that answered this question 38
have no children, 7 have one child ami 30 have more than
one child. The mean of those who have no children is 3,7
while those with one child have a me.-m of 3,3 and those
with more than one child have a moan of 3,5. It can be
noted that those teachers with more than ore child have a
more positive attitude than tho ;e tenehur , with one

child. Teachers without children have tho most positive
attitude towards multi-racial chooln. These observation

arc however, not statistically significant.

4.15 Do at t ilndv.N dill. I with ' wftrdL .tft IfcL C U Jt-

cctlxltI s=.2

The original five categories wore modified before they

could be computer analyzed, Category one remained
cultural outings. The relaxation option was left out am
moat respondents had ticked thin, Charity work remained

an option while gamea/sport and hobbies became leisure fo
self category. The mean score for category one is 3,5

with IB teachers constituting the category, Most



teachers (N=52) spend their Iv ¢ e>re for eIf and their

mean score was 3,0. The 6 K here wlm do charity work in
their leisure time score a i iMof 4,2. Jt appears that
the latter have more pocitix. ittitud< . towards
multi-racial schools but thi not st.il Istically

significant, due to rmall puwXk* s in some sample groups.

4 .Hi What M . . do Ie B I'Vi inp., = .+ toi

multi-rociifli meito.s1.2

Teachers were asked to provId il.ree priority areas they
feel that would help for the . talilishn.nt of multi-racial

schools. The replies are sm,, m iz.ed in Table III.

Results indicate that teacher; are aware of problems that
could arise if multi-racial hooln become a reality. The
area of concern mentioned most often is how to cope with
cultural differences between rues. Afrlkoanv respondents
emphasized cultural difference B language and
communication problems ar; the most serious areas of
concern. English respondents indicate the elimination of
prejudice as the mosi ;* rlout; area of concern facing White
teachers, followed by the challenge of coping with
cultural differences. Differences in school readiness,
and frame of reference of di fferent racial groups is also
regarded as sericui. T. uchers realise that curricula will
have to be adapted if and when multi-racial schools are

Introduced. *



Other issues mentioned more than once but less than four

times are; the financing of education; discipline and

control in the classroom; problems with parents; and how

the teacher could act as a mediator between concerned

groups.



* TAffLK III

Problem areas if schools become

Cultural

Differences.
1 1

Elimination

of prejudice.

Language and
communication

problems.

Differences in
school readi-
ness and

socio-economic

spheres.

Curricula

adaptation.

X English

Respondents

48%

63%

24%

27%

20%

multi-racial.

% Afrikaans

Respondents

53%

31%

63%

30%

17%

$ of

Responses

62%

48%

38%

29%

18%



Problem areas if schools become

Hp

Cultural

Differences.
1

Elimination

of prejudice.

Language and
communication

problems.

Differences in
school readi-
ness and
socio-economic

spheres.

Curricula

adaptation.

% English

Respondents

48%

63%

24%

27%

20%

multi-racial.

% Afrikaans

Respondents

63%

31%

63%

30%

17%

% of

Responses

62%

48%

38%

29%

18%



4.17 Overview of findings with :rtflrd 'S._ iiallflX-IJAV1PU&

The most significant findings i> tiiis indy is the
difference of attitude- betwe- i White A; ihuans speaking
teachers and English speaking Ie*Cher:: towards
multi-racial schools, The EukI h ape I u group’s
attitude is significantly more po-itivo than the Afrikaans
speaking group’s attitude. Tin finding: reiterate
findings of previous studies (Ciijns, 1960; Coetzee, 1980)
conducted in the Republic o" h inth Africa. A study

conducted by Mynhardt in 1980 occluded that Afrikaans

speaking subjects were four tin us prejudiced an English
speaking respondents. Racial attitudes of Afrikaans
speaking subjects in thii; ntu< re more positive.

Generally, both language group have a positive attitude
towards accepting multi-racial echools if they are
introduced. The majority of Whi'o teachers believe that
White parents would oppose the Ir children’s school
becoming multi-racial. Nevertheless, teachers themnelves

are aware that racial prcjudii e is not based on reason.

The present study did not find that attitudes towards
multi-racial schools ore affected by ago and sex. Thus,
no new insight can be u "d to disor.HS the conflicting
results of a study by C >mpholl (1971), MaeCrone (19 ),

Pettigrew (1959), Ray (1984), with regard to these



Petti grew (1959) concluded 11lit,! 'Lurch at tenders were
potentially more conforming i' pendents. Attitudes of

respondents in this study, win iegard themselves as active

memb , f a religious ( re not different iron,
attitudes of rcspon not regard themselves as
active members of a 'Up, however, Adam (1979)
believes that Calvin. s racial prejudice. The

Dutch Reformed church is stm Bl calvanistic, and in the
present study teachers who ar members of a Dutch Reformed
church have more negative at ti! ides towards multi-cultural
education than other groups v uecially the Jewish
teachers. However, as sampl< numbers in these groups is

small, this is not statistic 11., significant.

Geographic mobility, conclud i i line and Derry (1980)
leads to more positive racial atIitudes. The present
study also indicates that respondents who have travelled a
lot have a more positive attitude towards multi-racial

education.

The study also confirmed that the more contact White
teachers have with better educated Blacks the more
positive the White group's attitude is to multi-racial
schools. Although this contradicts Pettigrew’s (1969)
finding), that the more contact with Blacks, the more
prejudiced are the people, it mur.t however, be remembered

that in that study the Whiter, had cc tact with lower class



The level and type of school of a teacher and the length
of teaching experience do not significantly affect
teachers * attitudes to multi-racial schools, whereas
younger high school teachers are found to be more positive
in the study conducted by the Natal Teachers' Society in
1985. However, teachers who teach at English schools have
a more positive attitude than teachers at dual medium or
Afrikaans schools. Teachers who majored in the Arts Field
are more positive than those who majored in the Science or
Technical Fields. This factor however, is not
statistically significant except in the case of

respondents who answered 1lotherl

Attitudes towards multi-racial schools also are not
significantly influenced by the type of residence, number
of children and leisure activities of respondents in
contradiction to Kaline and Berry’s (1980) research. This
may be due to the fact that subjects in many of the

previous studies have been studentm.

The present study used post graduate students and
practicing teachers as the sample who are older with a
broader 1level of experience. Nevertheless, similar
results to previous studies were obtained with wore

positive attitudes towards multi-racial schools.



4.17 Summary of the chanti-r

Each roscarch question hay been analyzed separately.
Thereofter the most significant findings have been
discustied in respect to previous studies. This study
concludes that, attitudes of White teachers who are doing
poet graduate studies have a positive attitude towards
accepting multi-racial schools. It also concludes that
attitudes of English speaking teachers are more positive
than attitudes of Afrikaans speaking teacher* with r?gard

to multi-racial schools.



6WMMAB%” nON&LU&iaKg AK& &ECOMMENDATIONS

Th* purpose of this study was to investigate attitudes of
White teachers with regard to multi-racial schools. This
was deemed important since attitude plays a guiding role
in day to day behaviour (Allport, 1964; Klasler, 1971).
In the social order of a developing country, 1like the
Republic of South Africa, racial attitudes are vital
elements (Mann, 1967). Since 1948 separate schooling has
been government policy (Maian, 194«). Many people both
within and outside the country declare that education on
a racial basis can never be Justified and that separate
can never be equal (Brown, 1954 General Assembly of the
United Nations, 1969; South African Teachers'
Association, 1986). It is also stated by people like
Schmlkl (1982', that a change in racial attitude and
consequently behaviour must occur if racial conflict is
to be kept to a minimum, and business and economy are to

prosper.



TheHe reasons together with knowledge :  that attitudes
affects successful change (Wugman, 1985) and to change a
person's attitude one needs to know the function of the
attitude for that person (Murphy, 1985) made the
researcher believe that it was important to discover what

White teacher attitudes to multi-racial schools arc.

This infer' 'uion was introduced in Chapter 1.

Before a study of this nature could be conducted
scientifically, it was important to realise what racial
attitudes were; what important theories about the
development of racial attitudes might be relevant to this
study and what similar previous studies had concluded and

recommended.

Among the selected theories reviewed in the present study
subconscious or mindless theorists state that respondents
associate particular behaviour to specific racial groups
and; therefore, their attitudes become routinized and
relatively automatic in Judging the groups concerned.
Based on the subconscious theory, it can be postulated
that in order to change attitudes there is n need to
change the associations. Also, positive reinforcement of
the desired behaviour reinforces that particular

behaviour.

Bandura's Social Learning Theory on the other hand

explains Low racial attitudes develop conncioualy.



Proponents of this theory argue that learning occur* when
a pernon models his own behaviour on the behaviour of
"important others" and realizes the consequences of his
behaviour. The implications of social learning theory to
multi-racial schools is that the Afrikaner teachers have
adapted the concept of Black inferiority from "important
others" in their community. Therefore, they advocate
separate development which is reflected in the education
system as well. The English teachers' behaviour based on
the social learning theory can be explained that since
the English community accepts integrated development of
all cultures more readily, the English teachers are more

accepting and positive towards multi-racial schools.

This study used survey design technique*. The sample
site consisted of 140 White teachers selected at random
from a population of teachers who are registered for a
post-graduate study at the University of the
Wltwatersvand and Rand Afrikaans University to increase
the externa\ validity of the stv-y. The major data
collection technique in this study wr.s a2 questional re
adapted from Rose, jaum and Zimmerman's (1969) 'Attitude
Towards Segregation' and was administered to both groups
of teachers. The factors such as vex, age, religion,
geographic mobility, number of children, contact with
Blacks, teaching experience, level and type of school and

major subjects were identified as important factors



Affecting teachersl attitude; t iwttnl. uml Ll-rttcial

Hchools. Also, teecliera* perceptions -f tlie moat
important changeo that nhould take vl lo proni te
mult i-racial schoola were fuvtin v d t <ted anJ
analyzed.

Conclusions

Thia study concluded that White teach-i - are more
ponitive towards multi-racial nchool ' thmi the finding#
of previous studies. Also, Knglieh -iking teachers arc
more positive than their Afrikaans c ILc-uoe. In respect
to religious groups, the Jews have Ih* most positive
attitudes and the Dutch Refer gruui haw the least
accepting attitudes towards multi-racial schools bat this
is not statistically significant. Those teachers were

also grouped into active and non-activo members of the

church. There is no differem, in altitudes between
active and non-active members. Oeograrhic mobility
affects touchers attitudes i.e., the mot,t travelled

teachers have the most positive attitudes towards
multi-racial schools. The teachers who have contact with
professional Plucks have more lositivv attitudva.
Teaching in mu English school makes a difference even
when the teachers are of Afrikaner origin. The teachers
who teach in an English school have more positive

atilt ides lowurda multi-racial HcIZooIk. The Art teachers

seem to have more positive attitudes than thone in



other fields although, this finilin* in not statistically
eignificfmt. The other factors Investigated In this
study ore sex, age, level of school, 1lei, ,!, of teaching
experience and number of child:which U.i not affect

teachers' a.tilmlos towards mull i-rm'lnl hools,

In addition teachers wore requ. LcJ to pz iorItlee areas
of concern when schools become fiml t.i-racial ¢ The
Afrikaans teachers stated that, 1 e¢”*i:.ige difference* and
communication problems among culI,:nl . ate thr most
important barriers to successful inplemvnl.Alien of
multi-racial schools. English H u.here .v ponded that
the e imination of prejudice i« II mont Important
concern followed by development 01 strategics to cope
with cultural differences, They especially emphasised
school readiness programme# for tl, PineIts, makinf
provision for cultural differences and developing a nuw

multi-cultural curricula.

BBCOmmmdftHani

Based on the present study which investigated White
teacher attitudes toward? MW ti im. lal schools the
foil owl iin recommendalioj. , m be lande for further
development and research activities to Implem nt

multi-racial schools in South Africa.



South Africa is an ever changing and pluralistic
society. Therefore, in order to meet the demands of
the society there is a need to train teachers who
will have an understanding of racial and ethnic
differences for future implementation of multi-racial

schools in South Africa.

This concern of developing new approaches to teacher
education should be the shared responsibility of
Schools of Education, the state departments and state
legislatures. It is also important to solve the
problem of organization and control before large
scale multi-racial school implementation can take
place. Programmes on understanding of the
philosophical, psychological, social and economic
forces affecting multi-racial development should be
made available to teachers, administrators and other

decision makers involved.

The success of multi-racial education will also
require development and understanding of curriculum
patterns for the development of instructional
materials to increase their relevancy to learning

needs of different racial and ethnic groups.

Learning styles must take account of the racial and

ethnic pluralism of the schools concerned and



the curriculum must, aim at strengthening the
inter-cultural competence of pupils. Therefore, the
curriculum will necessitate multi-disciplinary

approaches and multi-directionality of purposes.

The staff composition of multi-raci.l schools must
reflect racial pluralism and in the face of racism
there will be a need for collcgiality of decisions
for conflict resolution which must be inherent in the

policies of multi-rncial schools.

The principles involved in multi-racial education
should encompass mutual and multiple acculturation of
pupils and teachers by each other in a process of
cultural reciprosity. This interaction of teachers
and pupils should be encouraged by seminars, panel

discussions and structured programmes.

There is a need to review recent teaching materials
on education that is multi-cultural in the 1light of
the principles of sound curriculum development before

their wider use can be considered.

To further strengthen and expand implementation of
multi-racial education there is a need to develop
expertise to conduct ethnographic studies within the

classroom environment.



Only as part of broader social policies and interests
is it tackling racism within the school system will
be successful. Within the school environment
emphasis should be on direct teaching to correct for
negative racial attitudes to achieve positive gains.
In the broader social context broadcasting media
especially television can be effectively used es an
important part of awareness campaigns for the general
public to inform them about the issves concerning

multi-racial schools.

From an economic viewpoint implementation of the
multi-racial schools would be more cost-effective
since duplication of the staff and services will be
alleviated. Implementation of the multi-racial
schools should follow a phased approach building on
the experience of earlier examples. Based on the
findings of the prese.it study it may be more viable
to integrate English schools initially since the
English teachers exhibit a more positive attitude

towards multi-racial schools than Afrikaans teachers.

Adapt, if possible, a plan that will move the schools
in the country gradually into multi-racial education,
a step at a time with emphasis on detailed planning

and training of teachers. Share the experience and



developments in order to avoid or correct mistakes
and master the most formidable problems before they

involve the whole national system.
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APPENDIX A

QUESTIONNAIRE

. Multiracial schools will lead to a permanent lowering of present standards in the schools.

Strongly Agreed  AgreeQ  Undecidedd  Disagreed  Strongly Disagree”

If another race were integrated into my school, I would do my best to accept them on
the same level as white pupils.

Strongly Agreel AgreeD Undecided0  Disagreel Strongly Disagreel

The introduction of multiracial schools would bring a continuing increase in social
conflict and violence. .
Strongly AgreeO Agree!"! Undecided Q  Disagree [7]  Strongly DisagreelL J

Ido not think most parents of white pupils would want to work on school parent committees

sugh as P.T.A. , with parents of another race.

Strongly A greeD Agree0O UndccidedQ DisagreeQ Strongly Disagreed]

Regardless of wl at anyone else says, I believe that my race is superior and should be
accepted as such.

Strongly AgreeQ /greeQ Undecidedd DisagrceQ Strongly Disagree(

Racial segregation is an effective and practical social arrangement which has no serious
effect on the vitality of democrétic ideals.

Strongly A greed AgreeQ UndccidedQ Disagree[J Strongly Disagree Q

There is no basic reason for feeling prejudiced against another race.
Strongly Agree0 AgreeQ UndecidedQ Disagreed Strongly Disagree(

The Black's main concern is with eqial educational opportunities. They have no intention
of interfering with the social patterns of the white community.

Strongly AgreeQ AgreeQ UndecidedQ Disagreed Strongly Disagree Q

Blacks are regarded as less intelligent than whites, because Blacks have had less
opportunity and this notion will eventually disappear under an integrated system.

Strongly Agreed  AgreeQ Undecidedd Disagreed Strongly Disagreed)
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10.

11.

12.

13.

14,

15.

16.

17.

18.

Since integration will require some painful adjustments to be made in changing from
segregated schools, the best solution will be to leave the races segregated.

Strongly AgreeQ AgreeQ  Undecided| I Disagree Strongly Disagree D

Equal educational exposures in integrated schools will help both the black and white
pupils to profit from the best of two cultures.

Strongly AgreeD AgreelI 1 Undecidedl | Disagree D Strongly DisagreeD

Multiracial schools can in most cases be accomplished without being followed by social
conflict and violence.

Strongly Agree [3AgreeD UndecidedDisagree| I StronglyDisagreel I

Multiracial schoolswill improve black education, whichwill lead to a higher standard of
living, accompanied by more and better jobs for everybody.

Strongly AgreeD Agree [3 Undecided t3 Disagree [3 Strongly Disagreel3l

The Black will remain ignorant and superstitious despite equal educational opportunities.

Strongly Agree[3AgreeQ Undecided! I DisagreeStrongly Disagreel3

The successes of already multiracial schools are clear evidence that the fears of extreme
pro-separate schooling supporters are unfounded.

Strongly Agree! 1Agree[3 Undecided) 1 Disagrec[3  Strongly Disagree(3

Although certain radical elements try to make people thank otherwise, the majority of
Blacks do not want integration and would be satisfied with 'equal but separate' school
facilities.

Strongly Agree! lAgree [3 Undecidedl I Disagree[3  StronglyDisagreeD

We have failed to adequately draw upon the resources of the black race and integrated
schools will enable the black race to make a greater contribution to R.S.A. economically
and socially, than they have been able to make with segregated schools.

Strongly Aqreej IAgreeUndecidedCD Disagreel | StronglyDisagreed]

Once your start letting Blacks attend the schools of Whites, they will demand complete
social equality in all respects including dating and club privileges.

Strongly Agree! IAgrcel I Undecided[3 Disagreej I Strongly Disagree [3
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19.

20.

21.

22.

23.

24

25.

26.

27.

28.

Black and Whites will find it easier to get along together in the same schvol than most

people think.

Strongly AgreeI IAgree f[] Undecidedm Disagreed Strongly Disagree D

In dealing with the problems of multiracial schools we should always act in terms of the
Christian rule of brotherhood and justice for all, and not in terms of social attitudes

based on tradition.

Strongly Disagree O

Strongly Agree [~~] Agree] 1 Undecided o Disagree |

Multiracial schools are economically wise since separate education systems cost more.

Strongly Agree C3 Agree (ZJ Undecided CH Disagree Q  Strongly Disagree [Z3

Sanctions, riots and increased pressure from within and without the country is forci'ig

Whites to reconsider the issue of multiracial schooling.

Strongly A greeQ Agree Q Undecided | | Disagrerl [ Strongly Disagree| |

Despite riots, sanctions and pressure we will hold that multiracial education is not

acceptable.

Strongly Agree! 1 Agree Q Undecided Disagreef~~) Strongly Disagree Q

Upgrading black education is not the whites' responsibility.

Strongly Agree HI] Agree O Undecided D  Disagree Strongly Disagree]- )

Integration of schools will do very little to improve inter-racial relationships between
pupils.

Strongly AgreeQ. Agree Undecided d ] Disagreel I Stropgly Disagree I |

It is inevitable that schools will eventually become multiracial.

Strongly A greeQ AgreeC] Undecidedj | Disagree] 1 Strongly DisagreeCU

It does not matter what race my colleagues are. as long as they are competent, friendly

and co-operative.'

Strongly Agree[2] Agree Q Undecided Q Disagreed Strongly Disagreed

Multiracial education will best prepare a child for living in South African society.
Strongly AgreeFT Agree! 1 Undecidedl 1 Disagree Q Strongly Disagree| 1
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29.

30.

31.

32.

3j.

34.

Most white parents would oppose their child's school becoming multiracial.

Strongly Agree o Agree O Undecided O Disagreed Strongly Disagree Q

Most sensible teachers wr Id oppose integration on educational grounds.

strongly A greed A greed Undecidedo Disagreed Strongly Disagree O

It would be a good thing if multiracial staff were introduced in schools as soon as

possible.

Strongly Agreed Agreed Undecided (d Disagreed Strongly Disagree Q

It is generally best to teach children from different races separately.

Strongly A greed A greed Undecidedd Disagreed Strongly Disagree o

Differences in cultural backgrounds would pose unworkable educational problems in

multiracial schools.

Strongly A greeQ A greed Undecidedd Disagree Q Strongly Disagree Q

what do your foresee as the three most importmt areas most teachers would need

help with, if schools became multi-racial?



Please provide the following biographica

in the correct block or by filling in the

SEX: Male Q

HOME LANGUAGE English HU

AGE 18-25 Years
26-35 Years
36-45 Years
46-55 Years

55 + Years o

Level of school at which you teach

E. Type of school at which your teach

F. Qualifications

G. Subjects majored in;

H. Length of teaching experience

Residence

I information about yourself by placing a tick Mf

necessary information.

Female IZI1
AfrikaansCH Bilingual£Z] Other £3
old LZ]
old Q
old [Hi
old Q
Id CJ

Pre-Primary £3
Junior Primary (Gr.l to Std I) |:|
Senior Primary (Std II to Std IV) I:'
Junior Secondary (Std V to Std VII) D
Secondary (Std VIII to Std X) l:l
Dual Medium (English & AfrikaansCH
Co-Educational (Boys & Girls)
Girls/Boys Only

English Medium

O

A frikaans Medium
Dcgree(s) L_J

Degree & Post-graduate diploma D
Post-graduate degree I:'

=

Post graduate degree & Post graduate diploma
Other £3

Arts Field (e.g. English, Education,History)£3
Science Field (e.g. Maths, Science) FI
Technical (e.g. Industrial Arts) ||
Other LU
Less than 1 year [

1-3 Years I:‘

4-6 Years D

7-9 Years I:]

10 + Years I:'

Flat £H

Town House D

Caravan I:'
House I:I
Hostel I:l

Page/2
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3. Children 0 n .
1 D
i+a

K. 1 have travelled to other countries Never
Once (2]
Twice tZ1
Five +P I

L. Religious Denomination:

M. I regard myself as an active member
of a religious group/organisation Yes Q

No O

\
N. Realaing Interests |

(Mostly read) Historical Novels I:I
Educational Research P
Bestsellers a

Newspapers (Current events) 1Z7]
Other (Please specify) Q

O. Leisure Activities Cultural Outings D
Relaxation D
Charity Work |:|
Games/Sport D
Hobby |:|
Other (Specify) |:|

P. Blacks with whom I have contact
are: Domestic Workers D
Workers (e.g.Cashiers) CD
Representatives of firmsCH
Professional people Q

Other (Specify) D

1 often discuss and seck information about new educational policies.

Strongly A greeQ Agreen UndecidedQ Disagreed Strongly Disagreed



VRAELYS ,

Veelrassige skole sal lei tot 'n permandnte verlaging van huidige standaarde in blanke
skole.

Stem beslis saamDstem saam U BesluitloosCZJstem me saam mc[3tem beslis me saam

=3
[¢]

As 'n ander ras in my skool geintregeer was, sou ek my bes doen om hulle te aanvaar

op ditselfde vlak as blanke Icerlinge.

Stem beslis saarnl Istem saam D BesluitloosDstem nie saam nieLbtem beslis me saam nie

Die instelling van veelrassige skole sal 'n bnophoudende verhoging in sosiale konflik en

geweld bring.

Stem beslis saam Qstem saamtZ] BesluitloosIZJ Stem nie saam niejjtem beslis nie saam nie
i Q
Blanke ouers sal nie op skooikomitee vlak wil dien waar daar ouers van ander rasse

yerteenwoordig is nie. ibv. 0.0.V.) Ouer-Onderwyser-Vere niging.

Stem beslis saam Dstem saamCH Besluitloos EJ Stem nie saam nieOstem beslis nie saam me

Sonder inagneming van wat ander se, glo ek dat my ras meerdcrwaardig is en moet dus

meerwaardig aanvaar word.

Stem beslis saam Q Stem saam PI Ber.luitloosO Stem nie saam meQitem beslis me s"am me

Rasse afsondering is 'n effektiewe en praktiese sosiale bestelskikkmg wat geen radeel

op die lewenskrag van demokratiese ideale het nie.

Ste beslis saam d Stem saam PI Besluitloos! TStem nie saam nieOstem beslis nie saam, m

Daar is geen basiese rede om bevooroordeel.i teen ander rasse te wees nie.

Stem beslis saamtZ] Stem saamCZ]Besluitloosd Stem me saam nieQitem beshs nie saam “ue

Anderskleuriges se vernaamste belang met gelyke onderwys geleenthede is dat hulle

van geen voorneme is om met die sosiale patrone van die blanke gemeenskap in te meng

nie.

Stem beslis saam Qstem saamtH BesluitloosDstern nie saam meQstem beslis nie saam me
D

Anderkleuriges wonj beskou as minder intelligent as Blankes omdat hulle minder geleent-

hede gehad het, en hierdje begrip sal uiteindelik vtrdwyn onder 'n gemt&reerde sisteem.

Stem beslis saarnQstem saam Q BesluitloosQstem me saam meBtem beslis me saam me.

+1
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10.

11.

12.

13.

14.

16.

Omdat integrasie op skoolvluk moeilik aanvaarbaar is, sal dit die beste wees om die

rasse in onderwys te skei.

Stem beslis saarnQstcm saarnD BesluitloosCHstem nie saam nieDstem beslis nie saam me

Gelyke onderwys in gemtegreerde skole sal albei blank en anderskleunge lecrlmge help

om voordeel tc trek uit die beste van twee kulture.

Stem beslis saarnQ stem saam Q BesluitloosfZIStcm nie saam mcQstem beslis nie saam me

Vcelrassige skole kan in mecste gevalle gcvestig word sonder dat sosiale konflik enge-

weld die volg daarvan sal wees.

Stem beslis saam Qstem saamfl Beslmtloosf~| Stem me saam nieQstem beslis nie saam me

Veelrassige skole sal anderskleurige onderwys ophef, en dit sal bydra tot |n verhogmg

van die lewensstandaard, en rneer en beter werksgeleenthede vir almal skep.

Stem beslis saam Qstem saam ClBesluitloostl] Stem nie saam nicDstem beslis me saam me

Die swartes sal onkundig en bygelowig bly al het hulle gelyke onderwysgelecnthede.

Stem beslis saaml

[Stem saam P I BesluitloosTZIStem nie saam nicC” tem beslis me saam m”

Die sukses wat veelrassige skole alreeds behaal het, betuig daarvan dat die angs van

teenstaanders daarvan ongegrond is.

Stem beslis saam Qstem saarnD BesluitloosD Stem nie saam nieQstem beslis nie saam nie »

Alhoewel sekere andersdenkendes poog om mense anders te laat dink, wil die groot

hoeveelheid anderskleuriges me integreer word nie, maar sal tevrede wees met gelyke

rraar afsonderlike skool fasiliteite.

Stem beslis saam Q stem saam Q BesluitloosO Stem nie saam meQstem beslis nie saam me

LJg

Ons het nagelaat om voldoende gebruik te maak van die anderskleuriges se talente.

Veelrassige skole sal hulle in staat stel om 'n groter bydra te lewer tot die ekonomiese

en sosiale opheffing in Suid Afrika, as wat hulle in staat sou gewees het met afsonderlike

skole.

Stem beslis saamQ Stem saam Q Besluitloos Q stem me saam meQstem beslis nie saam me.

As 'n mens eers toelaat dat anderskleuriges alle skole mag bywoon, sal hulle volkome

sosiale gelykheid op alle vlakke vereis insluitende klub voorregte.

Stem beslis saaml

Istem saarnD BesluitloosQStcm nie saam nieQstem beslis nie saam me



19.

20.

21.

22.

23.

2%,

25.

26.

27.

28.

Swartcs cn Blankes kom makliker oor die wcg as wat die meeste mense aanvanklik
gereken het.

Stem beslis saam D s tem saamCZIBesluitloos D stem nie saam nieQstem beslis nie saam M¢

In die bantering van probleme wat veelrasaigc skole mag meebring bchoort ons met die
reels van Christelike barmhartigheid cn regverdigheid te work te gaan cn me in terme

van sosialc benadcrings wat op tradisie gegrond is me.

Stem beslis saarnQ stem saam [|BesluitloosjZjStem nie saam nicQtem beslis me saam me

Veelrassige skole is ekonomies voordelig omdat afsonderlike skool sisteems duurder sal

wees om te onderhou.

Stem beslis saamQ Stem saam Q BesluitloosQ stem me saam nieQstem beslis me saam me

D

Sankies, uproere cn verhoogde druk van binne en buite dwing blankes van die land om

die strydpunt van veelrassige skole te oorwecg.

Stem beslis saam Qstem saam Q BesluitloosQ Stem me saam nie{3tem beslis me saam ™

Ten spyte van oproere, sanksi s en druk sal ons volhou dat veelrassige skole nie aanvaar-

baar is nie.

Ste beslis saam F] Stem saamO BesluitloosQ St;m nie saam nieQstem beslis me saam me

Verbetering van swart onderwys is nie die blanke se verantwoordelikheid nie.

Stem beslissaamQStem saamQ.BesluitloosQ Stem me saam nicOtem Dbeslis mescam "e

Veelrassige skole sal min doen om tussen-rasse verhoudings te verbeter.

Stem beslissaarnQstem saam O BesluitloosQstem nie saam nie[“tem beslis mesaam me

Dit is cnvermydelik dat skole uiteindelik veelrassig sal word.

Stem beslis saarnQstem saam Q BesluitloosQ stem me saam meDstem beslis nie saam”je

Dit maak nie saak van watter ras my kollegas is nie. Wat wel belangrik is,is die feit

dat hulle bevoegd, vriendelik en saamwerkend moet wees.

Stem beslis saam Q Stem saamQ BesluitloosQ Stem nie saam m {|stem beslis nie saam me

Veelrassige onderwys sal 'n kind die beste in staat ste! om 'n sinvollebestaan in Suid A frika

te handhaaf.
Stem beslis saarnQstem saamQ BesluitloosQ Stem nie saam m e”tcm beslis me saam r”_

Bids/4.................



Meeste blanke ouers sal die veelrassigwording van hulle kind se skool bestr/.

Stem beslis saarnQ stcm caam £]Besluitloos]ZIStem nie saam nicQstem beslis nie saam me

Meeste verstandige ondcrwysers/esse sal veelrassigeskole op opvoedkundige grond slag

bestry .

Stem beslis saamDstem saamDBesluitloosJZIstem nie saam nicdJtem becslis nie saam qie

Dit sal voordelig wees as veelrassige personeel wat die nodige opleiding beskik, so gou

as moontlik in die skole in diens geneem kan word.

Stem beslis saamJZIStem saamf~] BesluitloosQ Stem nie saam nicJ3>tem beslis nie saam nie
J J

Dit is oor die algemeen die beste oni lecrlinge van verskillende rasse afsonderhk te
onderrig.

Stem beslis saamQstem saam Q BesluitloosDstem nie saam nieJ3stem beslis nie saarn mn

Verskille in kulturele agtergrond sal onoorbrugbare opvoedkundige probleme in veelrassige

skole veroorsaak. ¢

Stem beslis saam Qstem saam [ iBesluitloosD Stem me saam mcOtem beslis me saani_ni °

Met watter drie belangrike probleme sal die meesteonderwysers/esse hulp benodig as

skole veelrassig word?.



Verskaf asscblief die volgende biografiese inligting oor uself deur 'n merkie (*4in die*
geskikte blok tC plaas of om die nodige inligtmg in te vul. (Fartykeer Sal m merk in
meer as ecnh blok benodig word).

A. GESLAC, Manlik Q

Vroulik I I
B. HUISTAAL Engels Q Afrikaans n TweetaligCZJ Ander [ ]
C. OUDERDOM 18-25 Jaar oud D

26-35 Jaar oud [%]
36-45 Jaar oud Q
46-55 Jaar oud

55 + Jaar oud f”!

D. VLAK VAN ONDERWYS Pre-primer L I
Junior Primer (Gr I -Std )| 1
Senior PrimSr (Gr 11-Std1V) P I

Junior Sekonder (Std V - StdVll) f 1
Senior Sekonder (Std VII - StdX)1 J

E. TIPE SKOOL Tweetalige skool L-I
Tweeslagtige skool I 1

Seunsskool LJ
Meisiesskool @

Engelseskool 11
Afrikaanseskool (A1

KV/ALIFIKASIES: Graad D
Graad en Nagraadse diplomalZ]

Nagraadse graad [Z1
Nagraadse graad en nagraadse diploma Q
Ander I 1

G. HOOFVLAKKE Lettere kunste (bv. Geskiednis, Tale)Q
Wetenskaplike (bv. Wiskunde)
Trgniese
Ander

H. JARE "AN ONDERWYS ONDERVINDING:
Minder as 1 Jaar D

1-3 Jaar l:'
4-6 Jaar I:'
7-9 Jaar |:|
10 + Jaar |:|

Blds/2...........



Blds/2.

"
.  VERBLYFPLEK Woonstel 11

Meenthuis a
Woonwa D
Huis D
Koshuis a

3. AANTAL KINDERS o O
1 d
1>D

K. Ek hct na die buiteland gcreis Nog n'ooit a
Een kecr [l

Twee keer D

Vyf keer + D

L. Ek beskou myself as 'n aktiewe lid
van godsdienstige groep/organisasie 3a n

Nee £3

M. Godsdienstige benaming

N. LEES BELANGSTELLING Historiese roman 113
Onderwys navorsing f~3
Biitsverkopers C]

Nuusblaaie (Sake van die dag) 1 1

Ander (Spesifiseer asb) n

VRYETYDSBESTEDING Kulturele bctrokkenheid n
Ontspanning D
Liefdadigheidswerk n
Sport ens. D
Stokperdjies

Ander (Spesifiseer asb) a..

P. Anderskleuriges waarmee ek in
aanraking komt Huisbediendes D
Werker (bv.Kassier) I:l
Verteenwoordiges I:]
Beroepsmense D
Ander (Spesifiseer) I:‘
Q. Ek bespreek en win nuwe inligting in oor opvoedkundige staatsbeleide.

EJstem beslis saam D stem saam ClBesluitloos Qstcm me saam nie t:jste-'fn



. APPENDIX
Dear Teacﬁ%r, c

"Despite the importance of teachersl roles, they are
frequently left out of the crucial planning and decision-
making when new school programmes are being made."

(Bosma, 1977)

As a teacher myself, I tend to agree with Bosma and I hope you
will take advantage of being part of research and complete the
questionnaire which should not take longer than 15 minutes to

answer.

This study aims to discover white teachers* attitudes towards
1 1
multi-racial schools. The study is being done in fulfilment of

a Master of Education Degree.

Your help in completing the questionnaire is of vital importance.
Your name was selected at random from a list of all post graduate
students.. I wish to stress that your participation is entirely
voluntary. In view of the importance of the matters to which this
research pertains, it is nevertheless hoped that as many teachers
as possible will be willing to complete and return the

questionnaires.

In order to permit you to present how you feel, as frankly as
possible, your name does not appear here. Place a mark in the box

that you think represents an appropriate response.

Please send the completed questionnaire back to me as soon as

possible.

Your co-operation will be greatly appreciated.

Sincerely



APPENDIX C
Dear Teacher

"Despite the importance of teachersl roles, they are
frequently left out of the crucial planning and decision-
making when new school programmes are being made."

(Bosma, 1977)

As a teacher myself, I tend to agree with Bosma and I hope you
will take advantage of being part of research and complete the
questionnaire which should not take longer than 15 minutes to

answer.

This study aims to discover white teachers' attitudes towards
multi-racial schools. The study is being done in fulfilment of

a Master of Education Degree.

Your help in completing the questionnaire is of vital importance.
Your name was selected at random from a list of all post graduate
students.. I wish to stress that your participation is entirely
voluntary. In view of the importance of the matters to which this
research pertains, it is nevertheless hoped that as many teachers
as possible will be willing to complete and return the

questionnaires.

In order to permit you to present how you feel, as frankly as
possible, your name does not appear here. Place a mark in the box

that you think represents an appropriate response.

Please send the completed questionnaire back to me as soon as

possible.

Your co-operation will be greatly appreciated.

Sincerely



AEPFNJIIXJD
Geagte Onderwyser/es,

*'Despite the importance of teachers' roles, they arc frequently
left out of the crucie" "banning and decision-making when

new school programmes a being discussed". (Bosma, 1977)

As onderwyseres self *is ek geneig om met Bosma saam te stem. Hienr.ee
word 'n beroep op u gedoen om deel te neem aan 'n wetenskaplike
studie en om die maklik te antwoord vraelys te voltooi. (~ '&rn'n.
Hi :rdie studie beoog om uit te yind wat die blanke ondevwyser/es

se houding teenoor veelrassige skole is. Die studie vorm deel van

'n meesters graad.

U help met die voltooing van die ingeslrte vraelys is van die uiter-
ete belang. U naam was blindweg gekies van 'n lys van alle nagraadse
studente.

Ek wil beklemtoon dat u deelname geheel en al vrywillig is. In die
lig van die belangrikheid van die kwessies wat deur hierdie navorsing
betrek word, word daar nieteenstaande gehoop dat soveel as moontlik

van u gewillig sou wees om die vraelyste te voltooi en terug te stuur

Om toe te laat dat u heeltemal eerlik kan wees, verskyn u naam ué&rens
op die vraelys nie.Maak 'n merkle in die blok wat u dink u eerste

reaksie beste beskryf.

U samewerkimg sal opreg waardeer word.

Beste Wwense

Sharon Douglas



4 Hilden Road
Lynwood Manor
PRETORIA
0081

The Director

Transvaal Education Department
Private Bag X76

PRETORIA

0001

Dear Sir,

REIPERMISSION TO SEND QUESTIONNAIRE TO WHITE TEACHERS IN KRUGERSDORP
I am a teacher in the Transvaal Education Department, reference number 21866264.

At present I am on study leave from Silverfields P.imary School, where I have taught
for the past 4 years.

I am registered at the University of the Witwatersrand where I am at present completing
my Master of Education Degree. I have completed the course work which includes:
Teacher Education, Curriculum Evaluation, Carriculum Development and Research Design.
The final phase in o f .ining my degree is the thesis titled: 'White teacher attitudes to
multi-racial schools'. My supeivisor is Dr. Ipek Ural who is presently at the education
department of the Human Science Research Council.

My proposal has been reviewed and accepted by both my supervisor and external examiner.
This includes a review of the literature. As rryny socio-political changes have accurred
in the R.S.A., it is possible that attitudes toward multi-racial schools have changed.

This study will attempt to discover what white teacher attitudes in Krugersdorp are
toward multi-racial schooling and if they've changed, why they have changed.

1would appreciate permission from your department to admmsiter f questionnaire to

a random sample of eighty white school teachers in Krugersdorp. The proposed
questionnaire is at present being revised by my supervisor to enfcure that the instrument
k reliable, valid and the questions are not leading (1 have included a copy for you).

The questionnaire will take each teacher 5 minutes to complete. Would a list oi the
proposed sample group be available tor me, to do a random selection?

As the questionnaire provides data for my thesis, which has to be completed by m.d-
December 1987, I would be most grateful if permission for the above and a list of
tqachers is reviewed and considered as urgent.

Yours sincerely.

Ms. SLMTOUGLAS
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Miss S L Douglas
4 Hilden Road
Lynwood Manor
PRETORIA
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BE8L Miss Douglas r °

RESEARCH ON WHITE TEACHER ATTITUDES TO MULTI-RACIAL SCHOOLS

Your letter, which was received by the Department on 1987-
11-02, refers.

The Department receives numerous requests for research to

be conducted in schools or other institutions under its
control. In addition to collaborating with the Human Sciences
Research Council, the Department also provides for its internal
research programme and for teachers, lecturers and staff cf

the Ancillary Services to conduct research. It is therefore
not possible to comply with all the requests to carry out
research involving teacheis.

The Department does not consider an empirical investigation
of this nature which falls beyond the bounds of legislation
and policy relating to Transvaal Education Department schools
to be relevant.

After careful consideration of your request to administer
the questionnaire on teacher attitudes\tovards multi-racial
schools and. in the light of the above/ the Department
regrets to inform you that permission to contact TED staff
cannot be granted.

Yours faithfully

For DIRECTOR OF EDUCATION
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Tuynhuys
Cape Tjwn

20 November 1987

Ms S L Douglas
P 0 Box 27603
SUNNYSIDE

0132

Dear Ms Douglas

The State President has requestedme to acknowledge with
thanks, receipt of your letter dated 10 November 1987.

President Botha has taken note of the contents thereof with
interest. In view of the fact that the matter raised by you
falls under the jurisdiction of the Minister of Education and
Culture in the Ministers' Council of the House of Assembly, it

has been forwarded tohis office for disposal. Therefore you
can expecta further communication from hie office in this
regard. -

For your information I herewith supply you with the Minister's
address, which is as follows

Mr P J Clase MP

Minister of Education and
Culture in the

Ministers' Council of the
House of Assembly

Private Bag X9051

CAPE TOWN

8000

With kind regards

ADMINISTRAT:ZE SECRETARY
/as
0910g



APPENDIX H

MINISTERS' COUNCIL OF THE HOUSE OF ASSEMBLY

MINISTRY O f EDUCATION AND CULTURE

Reference number: 3/4/15/1 Private Bag 9051
Cdpe Town
Tel. No.: 45-5412/3 8000

1986 -01"' '

Ms S.L. Douglas
4 Hilden Road
Lynnwood Manor
PRETORIA

0081

Dear Ms Douglas

QUESTIONNAIRE REGARDING MULTIRACIAL SCHOOLS

Your letter of 10 November 1987 was referred to me for
attention.

Your request has been carefully considered and although the
Government greatly appreciates your special efforts to improve
your qualifications, it' cannot grant permission for the said
questionnaire to be administered to the white teachers in
Krugersdorp as the educational benefits derived from such a
questionnaire are not considered sufficient to warrant

approval by the Transvaal Education Department.

Wishing you every success in your future career.

Yours faithfully

MINISTER : EDUCATION AND CULTURE

Pleas," quote above-mentioned reference numliei Inyour reply BB016/7/2
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