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"A p e rso n  who doub ts  him selE  i s  l i k e  a man who would e n l i s t  in  th e  
ran k s o f  h i s  enem ies and b e a r  arms a g a in s t  h im s e lf .  He makes h i s  

f a i l u r e  c e r ta in  by  h im s e lf  b e in g  th e  f i r s t  p e rso n  to  be convinced 
o f  i t ."

A lexandre Dumas, The Three M u sk e teers , (1844)

"Our doub t a re  t r a i t o r s

And make us lo s e  th e  good we o f t  m ight win, 

By fe a r in g  to  a t te n p t"

(Measure fo r  Measure l . i )

( In  B urns, 1982. p . 201),
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ABSTRACT

The need fo r  e d u c a tio n  programmes th a t  a d d re ss  the  s o c ia l- e m o tio n a l /  
c r e a t iv e  a s p e c ts  o f  g i f te d  d isad v an tag ed  c h i ld re n  has been documented 

E f fe c ts  o f  F e u e r s te in 's  I n s tru m e n ti l  Enrichm ent (FIE) a lo n e  on s e l f -  
co n cep t enhancem ent have been u n co n v inc ing . The Development o f  A ffe c t 
and C re a tiv e  E xpression  (DACE) programme was designed  and implemented 

to  d i r e c t l y  meet th e  s o c ia l-e m o tio n a l  needs o f  g i f te d  d isad v an tag ed  
c h i ld r e n .  T h is s tu d y  aimed to  a s s e s s  th e  e f f e c t iv e n e s s  o f  a combined 
DACE and FIE programme on th e  s e l f - c o n c e p t  o f  a  group o f  acad em ica lly  

s u p e r io r  a d o le s c e n ts  from two d isa d v a n ta g e d  B lack com m unities in  South 
A f r i c a .

One hundred and t h i r t y  e ig h t  a d o le s c e n ts  who were s e le c te d  on th e  b a s is  

i £  s u p e r io r  perform ance on c o n v e n tio n a l m easures of s c h o la s t i c  a p t i tu d e ,  
w ere random ly a ss ig n ed  to  two ex p e rim en ta l g roups and one c o n tro l  g roup . 
The f i r s t  e x p e rim e n ta l group c o n s is te d  o f  p u p i ls  who had  p a r t i c ip a te d  in 
a programme com bining F e u e r s te in 's  In s tru m e n ta l Enrichm ent and academ ic 
en rich m en t. The second e x p e rim e n ta l group c o n s is te d  o f  p u p ils  who 

p a r t i c ip a te d  in  a  programme com bining F e u e r s te in s 's  In s tru m e n ta l 
E nrichm ent, Development o f  A ffe c t  and C re a tiv e  E x p ressio n  and academ ic 

en rich m en t. The c o n tro l  group c o n s is te d  o f  p u p ils  who p a r t i c ip a te d  in  
an academ ic enrichm ent programme.

U sing an ANCOVA, th e  e f f e c t iv e n e s s  o f  the  programme was a sse sse d  by  
com paring th e  d i f f e r e n c e  betw een pee and p o s t - t e s t  s c o re s  o f  th e  th r e e  

g roups on a s e lf - c o n c e p t  m easure. In  s ta n d a rd  5, p u p ils  who 

p a r t i c ip a te d  in  th e  combined FIE, DACE and Academic Enrichm ent programme 
perform ed b e t t e r  than p u p ils  who p a r t i c ip a te d  in  th e  Academic Enrichm ent 
programme a lo n e . S ig n if ic a n c e  was approached in  th i s  r e g a r d . In 

s ta n d a rd  8 , where the Development o f  A ffe c t and C re a tiv e  E xpression  
programme was a b s e n t , th e  s e l f - c o n c e p t  o f p u p i ls  who p a r t i c ip a t e d  in  th e  

Academic Enrichm ent programme d e te r io r a te d  s ig n i f i c a n t l y  in  r e l a t i o n  to  
p u p i ls  who p a r t i c ip a te d  in  th e  combined FIE and Academic Enrichm ent 
programme.
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Trends in  th e  ex p ec ted  d i r e c t io n  were observed  on th e  rem ain ing  g ro u p s. 

The f in d in g s  su g g es t th a t  th e  in te rv e n t io n  programmes were p a r t i a l l y  

s u c c e s s fu l  in  b r in g in g  about a change in  s e l f - c o n c e p t  in  a g i f te d  
d isad v an tag ed  p o p u la tio n .

Reasons fo r  th e  la ck  o f  s ig n i f i c a n t  r e s u l t s  in  th e  rem ain ing  two c la s s e s  
were d is c u s s e d , th e  most in p o r ta n t  o f  which r e l a t e d  to  th e  f a c t  th a t  the  
s e lf - c o n c e p t  is  r e l a t i v e l y  c o n s is te n t  and n o t s u b je c t  to  ra p id  change. 

The m ethodo log ica l l im i ta t io n s  o f  th e  p re s e n t  s tu d y , and recommendations 
fo r  fu tu re  re se a rc h  were d is c u s s e d .
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CHAPTER 1

1. INTRC 'ICTXON

The G if te d  c h i ld  h as  n o t been ad eq u acs iy  p ro v id ed  f o r  in  term s of 

s u f f i c i e n t  e d u c a tio n a l f a c i l i t i e s  and programmes n e c e s sa ry  fo r  th e  

r e a l i z a t io n  o f h i s / h e r  p o t e n t i a l .  E x is t in g  G if te d  Programmes have 
tended to  em phasize b a s ic  s k i l l  developm ent such as language, read in g , 
th in k in g  and motor s k i l l s .  S o c ia l-e m o tio n a l developm ent h as  no t been 

co n s id e red  to  be a p r i o r i t y  in  e d u c a tio n a l g o a ls ,  and th i s  i s  r e f le c te d  

in  th e  sh o rta g e  o f  programmes desig n ed  to  f a c i l i t a t e  so c ia l-e m o tio n a l 
developm ent. Burns (1982) s t ro n g ly  advocated  th a t  e d u c a tio n  shou ld  aim 
a t  e d u c a tin g  th e  t o t a l  p e rso n , no t j u s t  h i s /h e r  c o g n it iv e  d im ension . A 
s tro n g  need e x i s t s  th e re fo re ,  fo r  su p p o r tiv e , h o l i s t i c  e d u c a tio n a l 

programmes nhich encompass s o c ia l-e m o tio n a l  developm ent, and aim  tow ards 
enhancing the  g i f t e d  c h i l d s ' t o t a l  developm ent. In  th e  l i g h t  o f  t h i s ,  
i t  is  u s e f u l  to  view g if te d n e s s  "as a  p o t e n t i a l  t r a i t ,  th e  a c tu a l i z a t io n  
o f which depends on th e  o p p o r tu n i t ie s  p ro v id ed  b y  th e  environm ent and 

th e  c h i l d 's  dynamic i n t e r a c t iv e  r e l a t io n s h ip  w ith  i t " .  (C la rk , 1983, p . 6 ) 
An a re a  o f  e d u c a tio n  th a t  h as  been p a r t i c u l a r l y  n e g le c te d  i s  t h a t  o f  th e  
G if te d  D isadvantaged c h i ld .  E ducato rs have r e c e n t ly  begun to  tak e  
co g n isan ce  o f  th e  e x is te n c e  o f  g if te d n e s s  w ith in  d isad v an tag ed  

p o p u la tio n s  (H enegar, 1984; Johnson , S ta rn e s ,  G regory and B lay lo ck ,
1985; Kirshenbaum , 1988; Passew, 1972; R e n z u lli , 1973; R ic h e r t ,  1987; 
Rcbson ana Deschanp, 1985; S is k , 1987; SkUy, K an ie l and T z u r ie l ,  1988), 
and some su g g est th a t  g i f te d  d isad v an tag ed  c h i ld re n  com prise th e  la r g e s t  

untapped a re a  o f  t a l e n t  (Passow, 1972). P sy c h o lo g is ts  and e d u c a to rs  
must tak e  s te p s  to  en su re  t h a t  g i f t e d  d isad v an tag ed  c h ild re n  a re  

p rov ided  w ith  th e  o p p o r tu n ity  to  fu n c tio n  m axim ally in  a l l  th e  a re a s  o f 
t h e i r  developm ent.



1 .1  The S e l f  and S e lf-C o n cep t

R esea rch ers  such as Coopersnd.th (1967), J e r s i l d  (1955), Purkey (1970) 

and Rogers (1961) have, w ith in  re c e n t y e a r s , h ig h l ig h te d  th e  im portance 
o f  th e  concep t o r  th e  s e l f  in  psychology  and e d u c a tio n . R esearchers 
have found th a t  th e  view o f  th e  s e l f  d e te rm in es  achievem ent and 

e n h a n c e s /l im its  th e  developm ent o f  a p e r s o n 's  pc* . • a l .  Lawrence (1987) 

h as  d e f in e d  s e lf - c o n c e p t as " th e  sum t o t a l  o f  an in d iv id u a l 's  m ental and 
p h y s ic a l  c h a r a c t e r i s t i c s  and h i s /h e r  e v a lu a tio n  o f  them" ( p . l ) .  He 
su g g e s ts  th a t  s e lf - c o n c e p t i s  an u m b re lla  term , encoirpassing  th e  
s e lf - im a g e  (what th e  person  i s ) ;  th e  id e a l  s e l f  (what th e  p e rso n  would 
l ik e  to  be) and s e lf -e s te e m  (how th e  p e rso n  f e e ls  abou t th e  d isc re p a n c y  

betw een what h e /s h e  is  and t h a t  h e /sh e  would l i k e  to  b e ) , Purkey (1970) 
has d e f i  ,ed th e  s e l f  as a  complex and dynamic system  o f b e l i e f s  which 
in d iv id u a ls  h o ld  t ru e  about th e m se lv e s . The s e lf - c o n c e p t  i s  o rg an ized  
and can , acco rd in g  to  Purkey (1970), be m od ified . A p o s i t iv e  

s e l f - c o n c e p t  can be equated  w ith  p o s i t iv e  s e l f - e v a lu a t io n ,  s e l f - r e s p e c t ,  
s e l f - e s te e m  and s e l f - a c c e p ta n c e . A n e g a tiv e  s e lf - c o n c e p t  i s  synonymous 
w ith  n e g a tiv e  s e l f - e v a lu a t io n ,  s e l f - h a t r e d ,  f e e l in g s  o f  i n f e r i o r i t y  and 
a  la c k  o f  f e e l in g  o f  p e rso n a l w o rth in ess  and s e lf - a c c e p ta n c e  (Burns,
1982, p . 2 ) .

Many w r i te r s  such as D iggory (1966) and P e lk e r  (1974) have suggested  

th a t  hav in g  a p o s t iv e  s e lf - c o n c e p t  seems to  depend on p o sse s s in g  
r e a l i s t i c  f e e l in g s  o f  a c c e p ta n c e , com petence and w orth . These th re e  

b a s ic  e lem ents a r e  lea rn ed  in  a  s o c ia l  environm ent th to u g h  in te r a c t io n  
w ith  o th e r s . S ig n if ic a n t  o th e r s  such a s  p a r e n ts ,  te a c h e rs  and p e e rs , 

p ro v id e  much o f  th e  feedback ab o u t the  c h i ld  th a t  conveys to  h im /her 

th a t  h e /s h e  i s  v a lu ed , a c c e p te d , com petent and g e n e ra l ly  o f w orth . T h is 
feedback covers a range o f  a r e a s ,  such a s  th e  c h i l d 's  p h y s ic a l 

developm ent, s o c ia l  com petencies , and academ ic ach iev em en t. A ccording 

to  Lawrence (1987), th e se  e x tran eo u s  in f lu e n c e s  b e g in  to  lo s e  t h e i r  
po tency  as th e  in d iv id u a l  becomes in c re a s in g ly  s e l f  d e te rm in e d .
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C h ild re n  w ith  a h ig h  s e lf - e s te e m  tend  to  a c q u ire  a  sen se  o f 

independence, e x h ib i t  e x p lo ra to ry  b e h a v io u rs , a s s e r t  t h e i r  own r i g h t s , 
approach  ta sk s  w ith  co n fid en ce  and p e r s i s te n c e ,  deve lop  a  s tro n g  in n e r 
locu s o f  c o n t r o l ,  and ex p ress  s e l f - t r u s t .  These t r a i t s  a re  n e c e ssa ry  in  
term s o f  a t t a in in g  p e rso n a l h a p p in e ss  and fu n c tio n in g  e f f e c t iv e ly .  I f  a 

s tu d e n t  h as  a p o s i t iv e  s e lf - c o n c e p t  then  th a t  p o s i t iv e  p e rc e p tio n  i s  
l i k e l y  to  be t r a n s f e r r e d  to  o th e r  s i t u a t io n s ,  such as  th e  sch o o l s e t t i n g  

(F o rd , 1985). C h ild ren  w ith  low s e lf - c o n c e p ts  tend  to  e x p e rie n c e  h ig h e r  
le v e ls  o f  a n x ie ty , f req u en t psychosom atic  symptoms, and d i f f i c u l t y  w ith  

re g a rd  to  e s ta b l i s h in g  and m a in ta in in g  f r ie n d s h ip s . In  a d d i t io n ,  th e y  
tend  to  a d ju s t  l e s s  e a s i ly  to  sc h o o l, have le s s  m o tiv a tio n  and a re  more 
l im ite d  in  term s o f  th e  p ro d u c tiv e  a re a s  o f  t h e i r  l i v e s ,  such as schoo l 

ach ievem ent. These c h ild re n  ten d  to  la ck  co n fid en ce  in  t h e i r  a b i l i t y  to  
su c c e e d . C onsequen tly , th ey  a tte m p t to  av o id  s i t u a t io n s  which th ey  
p e rc e iv e  a s  p o t e n t i a l l y  h u m il ia t in g  (Law rence, 1987).

F u rth erm o re , Lawrence (1987) su g g e s ts  th a t  th e  c h i l d 's  temperament w i l l  

in f lu e n c e  th e  way in  which h e /s h e  d e a ls  w ith  h i s / h e r  poor s e lf - c o n c e p t .  
The c h i ld  who i s  in c lin e d  tow ards in tro v e r s io n  i s  more l i k e l y  to  cope by  
avo idance  and w ithd raw al, and to  d em o n stra te  shy, tim id  b eh av io u r. The 
c h i ld  who ten d s toward e x tro v e rs io n  how ever, i s  l i k e l y  to  a tte m p t to  
com pensate by  g iv in g  th e  ir tp re ss io n  o f  b e in g  a r ro g a n t and b o a s t f u l .  In  

b o th  in s ta n c e s ,  th e  c h ild  i s  a v o id in g  th e  em otiona l ex p e rie n c e  o f  
f a i l u r e .

C h ild re n  w ith  poor s e lf - c o n c e p ts  tend  to  channel a l o t  o f  t h e i r  energy 
in to  is s u e s  r e l a t i n g  to  t h e i r  f e e l in g s  ab o u t th em se lv es , r e la t io n s h ip s  
w ith  o t h e r s , p rob lem s, f e a r s  and a n x ie t i e s .  At ev e ry  s ta g e  in  th e  
c h i l d 's  l i f e ,  h i s / h e r  s e lf - e s te e m  d e te rm in es th e  d eg ree  to  which h e /sh e  
w i l l  a c tu a l i z e  h i s / h e r  p o te n t i a l  r e s o u rc e s .
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1 .2  The Role o f  S e lf-C o n cep t in  E ducation

The im pact o f  n o n - in te l l e c t iv e  a s p e c ts  o f  th e  in d iv id u a l  in  th e  
e d u c a tio n  p ro c e ss  have been w e ll docum ented. P o s i t iv e  s e lf -a w a re n e ss  

(B u rn s, 1982; P a r n e t te ,  F o r te  and L o ss , 1977; Gram and G u est, 1977; 
S ilv erm an , A llen d e r and Y anoff, 1976) and a  p o s i t i v e  s e lf - c o n c e p t 

(C a n fie ld  and W alls , 1976; Clemes and Bean, 1988; Howe and Howe, 1975? 
Lawrence, 1987; Purkey, 1970; R in g n e ss ,1975) h av e  been reco g n ized  as 

e lem en ts  o f  th e  s e l f  th a t  a f f e c t  b e h a v io u r, le a rn in g  and o th e r  im portan t 
a s p e c ts  o f human in te r a c t io n .  S ta in s  (1958) h a s  advocated  th a t  th e  s e l f  
i s  b o th  an outcome o f ed u ca tio n  and a c o n d it io n  o f  subsequen t le a rn in g . 
The s e l f  a f f e c t s  th e  c h i ld  th ro u g h o u t h i s /h e r  sc h o o lin g , a s  h e /sh e  

e n te r s  schoo l w ith  a  w e ll formed s e lf - c o n c e p t  (B urns, 1982; C a n fie ld  and 
W ells , 1976), and a  p to n e -n e ss  tow ards achievem ent o r  f a i l u r e .  The 

c h i l d 's  p e rc e p tio n  o f h i s / h e r  s e lf -w o r th  then  p ro v id e s  h im /h er w ith  a 
range o f  s e l f  e x p e c ta tio n s  abou t how h e /s h e  w i l l  p erfo rm  acad em ica lly  

and how o th e rs  w i l l  respond to  h im /h er as a p e r s o n . C a n fie ld  and Wells 
(1976) h o ld  t h a t  th e  c h i l d 's  " re a c t io n s  to  le a rn in g ,  to  sch o o l f a i l u r e  
and s u c c e s s , and to  th e  p h y s ic a l♦ s o c ia l  and em o tio n a l c lim a te  o f  th e  
c lassro o m  w il l  be determ ined  by  h i s / h e r  b e l i e f s  and a t t r i b u t e s  h e /sh e  
h as  abou t h im /h e rs e lf "  ( p .3 ) .

A p le th o r a  o f  r e c e n t l i t e r a t u r e  h as  in d ic a te d  t h a t  a  p o s i t iv e  
r e l a t io n s h ip  e x i s t s  between s e l f - c o n c e p t  and numerous o th e r  v a r ia b le s  

such as academ ic ach ievem ent, achievem ent m o tiv a tio n , socio-econom ic 
s t a t u s ,  d rug  abuse and d e lin q u e c y  (Ford , 1985). Gordon (1983), fo r  

exam ple, found th a t  th e  s e lf - c o n c e p t  o f  b lack  p u p i ls  in  Soweto 

c o r r e la te d  s ig n i f i c a n t l y  w ith  sch o o l su c c e s s . T a y lo r 's  (1964) rev iew  o f 

th e  l i t e r a t u r e  on p e r s o n a l i ty  t r a i t s  and d is c r e p a n t  ach ievem ent, 
r e p o r te d  th a t  th e  u n d e rach iev er i s  among o th e r  th in g s ,  s e l f -d e ro g a to ry ,  
has  a  d ep re ssed  a t t i t u d e  tow ards h im /h e r s e l f ,  and h as  s tro n g  f e e lin g s  o f  
inadequacy , and i n f e r i o r i t y .  B um s (1982) h as  re p o r te d  ev id en ce  which 

su g g e s ts  th a t  th e  low perform ance in  schoo l work, poor m o tiv a tio n , 

m isbehaviour and academ ic d isengagem ent so  c h a r a c t e r i s t i c  o f  th e  
u n d e ra c h ie v e r , th e  e a r ly  le a v e r ,  th e  c u l t u r a l l y  d isad v an tag ed  and th e



-  5 -

d e lin q u e n t, a r e  due in  p a r t ,  to  n e g a tiv e  a t t i t u d e s  and p e rc e p tio n s  
re g a rd in g  th e  s e l f .

A s tu d y  which confirm s th e  im portance o f  s e l f - c o n c e p t ,  was c a r r ie d  o u t 
by  W attenberg and C l i f f o r d  (1962). They found th a t  in  k in d g a rte n  

c h i ld r e n ,  s e lf - c o n c e p t  was more p r e d ic t iv e  in  term s o f  read in g  su c c e ss  
two y e a rs  l a t e r , than I .Q . s c o re s . I t  seems c le a r  th e n , th a t  academ ic 

s u c c e s s / f a i lu r e  ap p ears  to  be as ro o ted  in  th e  co n cep t o f  th e  s e l f ,  as  
i t  i s  in  measured a b i l i t y  (B rookover, 1964). Purkey (1970), in  summing 
up th e  l i t e r a t u r e  o f  s e lf - c o n c e p t and academ ic perfo rm ance c la im ed , th a t  
" th e re  i s  a p e r s i s t e n t  and s ig n i f i c a n t  r e l a t io n s h ip  betw een the 

s e lf - c o n c e p t  and academ ic ach ievem ent, and th a t  changes in  th e  one a r e  
a s s o c ia te d  w ith  changes in  th e  o th e r"  ( p . 27 ). Upon c o n s id e r in g  th e  

im pact o f  a  n e g a tiv e  s e lf - im a g e  on th e  c h i ld ,  a  c o n c e rte d  e f f o r t  needs 
to  be  made to  in p ro v e  th e  s e lf - c o n c e p t  o f  b la c k  you th  th rough v ia b le  
re a n s  and in n o v a tiv e  approaches (F ord , 1985).

1-3 S o c ia l-E m o tio n a l C h a r a c te r i s t ic s  o f  G if te d  C h ild re n

In  re c e n t y e a r s ,  th e re  h as  been a  c o n s id e ra b le  s h i f t  in  th e  

c o n c e p tu a l iz a t io n  o f  g i f te d n e s s .  C oncepts such a s  c r e a t i v i t y ,  
o u ts ta n d in g  achievem ent a n d /o r  p o t e n t i a l  g i f te d n e s s  have 

superseded  in te l l ig e n c e  as a key f a c to r .  M arlan d 's  d e f in i t io n  

o f  g if te d n e s s  in c lu d e s  c h i ld re n  Who d is p la y  o u ts ta n d in g  achievem ent 
a n d /o r  p o t e n t i a l  in  one o r  more o f th e  fo llo w in g  a r e a s : g en e ra l 
i n t e l l e c t u a l  a b i l i t y ,  c r e a t iv e  o r  p ro d u c tiv e  th in k in g , s p e c i f ic  academ ic 

a p t i tu d e ,  le a d e r s h ip ,  v is u a l  and perfo rm in g  a r t s ,  and psychomotor 

a b i l i t i e s ,  (U nited  S ta te s  O ff ic e  o f  E duca tion  R eport on E ducation  o f  th e  
G if te d , 1972).

G if te d  c h i ld re n  a r e  a t  r i s k  d ev e lo p m en ta lly  and m o tiv a t io n a lly  i f  t h e i r  
un ique  c h a r a c t e r i s t i c s  a r e  no t reco g n ized , and t h e i r  e d u c a tio n a l needs 
n o t a d e q u a te ly  c a te re d  f o r .  C o n f l ic t  betw een t h e i r  p e rs o n a l needs and 
th e  demands o f  t h e i r  environm ent ren d e r them v u ln e ra b le  to  env ironm en ta l
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s t r e s s ,  f r u s t r a t i o n ,  la c k  o f  m o tiv a tio n , underach ievem ent and s o c ia l  

d is c o m fo r t. R oedell (1986) c a u tio n s  th a t  th e  g r e a te r  th e  d eg ree  o f  
g i f te d n e s s ,  th e  more l i k e l y  i t  i s  th a t  th e  c h i ld  w i l l  have ad justm en t 
d i f f i c u l t i e s .  A c h i l d 's  p ro p e n s ity  fo r  s o c i a l  m alad justm en t and 
unhappiness i s  though t to  be h e ig h te n e d  w ith  th e  d eg ree  o f  g if te d n e s s  

(Terman, 1925; Tannenbaum 1983). However, many s tu d ie s  o f  g i f t e d  

c h ild re n  as a  group have r e f l e c te d  good s o c ia l  a d ju s tm en t and h e a l th y , 

p o s i t iv e  s e lf - c o n c e p ts  (Terman, 1925? Tannenbaum, 1983; G a lla g h e r , 
1985). U nderstand ing  p o s s ib le  a r e a s  o f  em o tio n a l v u ln e r a b i l i ty  Unique 
to  g i f te d  c h i ld re n  i s  c r u c ia l  in  term s o f  g u id in g  th e  enhancement o f  
t h e i r  s e lf - c o n c e p t .  T r o t te r  (1971) found th a t  g i f t e d  c h i ld re n  o f te n  

have low er s e lf - c o n c e p ts  than t h e i r  more ty p ic a l  p e e r s ,  r e s u l t in g  from 
th e  e x p e c ta tio n s  o f  b o th  th e  environm ent and th em selves.

One o f the  most common co m p la in ts  o f  g i f te d  c h i ld re n  betw een age 7-18 
y e a rs  has been summarized by  G a lb ra i th  (1985) as " P a re n ts , te a c h e rs  and 
f r ie n d s  ex p ec t us to  do our b e s t ,  and to  be p e r f e c t  a l l  th e  tim e" ( p .2 1 ) , 
T h is r e f l e c t s  an im p o rtan t so u rce  o f  s o c ia l-e m o tio n a l  v u ln e r a b i l i ty ,  
which i s  r e la te d  to  p a t te r n s  o f  uneven developm ent and a d u l t  

e x p e c ta tio n s  o f  o v e ra l l  a c c e le r a te d  developm ent. R oedell (1986) r e p o r ts  
t h a t  a d u l ts  a re  f re q u e n t ly  m isled  by  a c h i l d 1s s p e c i f i c  advanced 

a b i l i t i e s  and expect eq u a l advancement in  a l l  a re a s  o f  fu n c tio n in g . 
Whitmore (1986) draws ou r a t t e n t io n  to  the  g i f t e d  c h i l d 's  tendency  to  
a s p i r e  tow ard p e rfe c tio n is m , s u p e r io r  i n t e l l e c t u a l  achievem ent and 
s o c ia l  le a d e r s h ip .  These a s p i r a t io n s  o f te n  le a d  to  u n r e a l i s t i c a l l y  h ig h  
g o a ls , and to g e th e r  w ith  a  h y p e r s e n s i t iv i ty  to  f a i l u r e  o r  r e je c t io n ,  th e  

g i f t e d  c h i ld  i s  s u s c e p t ib le  to  s u f f e r in g  from fe e l in g s  o f  inadequacy .

C la rk  (1983) h as  suggested  th a t  one o f  th e  c o n tr ib u t in g  f a c to r s  to  th e  

s e lf -d o u b t  o f te n  ex p erien ced  by  g i f t e d  c h i ld r e n  i s  a  la c k  o f re c o g n itio n  
from o th e r s .  P a re n ts  and te a c h e rs  o f te n  ex p ec t e x c e l le n t  perform ance 

from th e  g i f t e d  c h ild  and as a  r e s u l t ,  do n o t  p ro v id e  h im /h e r w ith  

a p p ro p r ia te  acknowledgement and p r a i s e ,  fu r th e rm o re , th e s e  c h ild re n  a re  
v u ln e ra b le  to  problem s r e s u l t in g  from a d i f f i c u l t y  w ith  e s ta b l i s h in g  and 

m ain ta in in g  f r ie n d s h ip s ,  C lark  (1983) su g g ested  th a t  th e  g i f te d  c h i l d 's
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s o c ia l  v u ln e r a b i l i t y  i s  o f te n  c re a te d  by  a  d e f i c i t  in  s o c ia l  s k i l l s .

The h ig h -a c h ie v in g , s e l f - a s s u r e d  c h i ld  fo r  exam ple, i s  a b le  to  c o n tro l  
and m an ipu la te  s o c ia l  s i tu a t io n s  and t h i s  may a l i e n a t e  h im /h er from 
p e e r s .  The d i f f e r e n c e s  in  a b i l i t y  between g i f t e d  c h i ld re n  and av erag e  

p e e rs  may make f r ie n d s h ip  fo rm ation  unavo id ab ly  d i f f i c u l t .  H o llingw orth  
(1942) found th a t  h ig h ly  g i f te d  c h ild re n  tend  to  f in d  s o l i t a r y  a c t i v i t y  
more rew ard ing  than  in te r a c t io n  w ith  p e e rs  who a re  n o t i n t e l l e c t u a l l y  
s t im u la t in g .  Ja n o s , Fung and Robinson (1985) found th a t  g i f t e d  c h i ld re n  
who p e rc e iv e d  them selves as d i f f e r e n t  from o t h e r s , were more l i k e l y  to  
have d i f f i c u l t i e s  in  s o c ia l  a d ju s tm e n t. A ccord ing  to  :k (1983), th e  
g i f t e d  c h i ld  is  in c l in e d  towards engaging in  s o l i t c  . i v i t y  o r  

a g g re s s iv e  dominance in  s o c ia l  s i t u a t i o n s .  Both o f  th e s e  c o n d itio n s  may 
r e s u l t  in  s o c ia l  c o n f l i c t  and s e rv e  to  impede th e  developm ent and 
m aintenance o f  f r ie n d s h ip s .

G if te d  c h i ld re n  need a s s is ta n c e  w ith  reg a rd  to  le a rn in g  to  accep t 

th em selves, and to  a p p re c ia te  th e  ways in  which th ey  a r e  bo th  s im i la r  

to ,  and d i f f e r e n t  from o th e r s .  In  th e  l i g h t  o f  t h i s ,  o p p o r tu n i t ie s  must 
be c re a te d  fo r  them to  le a rn  to  ex p e rien ce  and v a lu e  them selves as 
un ique in d iv id u a ls  and to  le a rn  s o c ia l  s k i l l s  th a t  w i l l  h e lp  them to  
cope w ith  t h e i r  " d if f e r e n tn e s s " .

1-4  D isadvantaged  C h ild ren  and S e lf-C o n cep t

Henegar (1984) r e p o r ts  th a t  "ed u ca tio n  has d is c r im in a te d  a g a in s t  

c h i ld re n  who have n o t been ra is e d  in  th e  m ainstream  c u l tu r e "  (p . 109).

He views th e s e  c h i ld r e n  as bo th  d i f f e r e n t  and d isad v an tag ed  in  so  f a r  as 

th e y  have been excluded  jh*nm th e  m ainstream  c u l tu r e .  Throughout th e  
h i s t o r y  o f  b lack  c h i ld  . x ( e d u c a tio n , th e re  have been r e s t r i c t e d  

o p p o r tu n i t i e s , in e q u i ta b le  and in s u f f i c i e n t  fu n d in g , s e g re g a tio n , and 
many o th e r  " o ffsh o o ts"  o f  i n s t i t u i t i o n a l i z e d  rac ism . In  a d d i t io n  to  

t h i s ,  u n fav o u rab le  s o c ia l i z a t io n  c o n d itio n s  and b l a t a n t  d is c r im in a tio n  
in  term s o f  o c c u p a tio n a l p o s s i b i l i t i e s ,  have se rv e d  to  d ec rea se  

m o tiv a tio n  and achievem ent in  b la c k  c h ild re n  i r r e s p e c t iv e  o f  how
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g if b e d / ta le n te d  th ey  a r e .  These c h i ld re n  have been p rev en ted  from 

r e a l i z in g  th e i r  p o te n t i a l  b y  v a rio u s  o b s ta c le s  in c lu d in g  "p o v e rty , lack  
o f  e a r ly  enrichm ent e x p e r ie n c e s , developm ental d e la y s  and d if f e r e n c e s  in  

language an d /o r c u l tu r e " .  (Johnson, S ta rn e s ,  G regory  and B la y lo c k ,
1985, p . 417 ). F u rtherm ore , b lack  c h i ld re n  cend to  a t te n d  sch o o l le s s  
r e g u la r ly ,  d rop  o u t in  g r e a te r  numbers, and t h e i r  t a l e n t s  a r e  more than 

o f te n  l o s t  (Bloom, D av is, H ess, 1965). A d is p r o p o r t io n a te ly  h ig h  d rop  

o u t r a t e  h a s  been c a lc u la te d  fo r  b la c k s  (Marcum, 1982; Verwey, Weiderman 
and W ilkenson, 1983), fo r  example, o f  th e  600 000 b la c k  s tu d e n ts  Who 
began sch o o l in  1968, o n ly  5% com pleted m a tr ic  in  1980. The unequal 
a l lo c a t io n  o f e d u c a tio n a l re so u rc e s  h a s  r e s u l te d  in  th e  needs o f  th e  
g i f t e d  d isad v an tag ed  c h i ld  n o t b e in g  m et.

R esearch h as  shown th a t  th e  la ck  o f a t t e n t io n  to  th e  s p e c ia l  needs o f  

th e  g i f t e d  o f te n  le a d s  to  underachievem ent and r e f u s a l  to  a t te n d  schoo l 
because  th ey  lo se  t h e i r  m o tiv a tio n  to  le a m  and become f r u s t r a t e d  w ith  
r e g u la r  c lassroom  a c t i v i t i e s  (Karnes and Johnson, 1987). As a  r e s u l t ,  
b lack  c h i ld r e n 's  academ ic achievem ent h a s  c o n s i s t e n t ly  over tim e , been 

l e s s  than  th a t  o f v h i te  c h i ld r e n .  U nderachievem ent among b la c k  s tu d e n ts  
i s  a l s o  a s s o c ia te d  w ith  v a r io u s  p e rso n a l a t t r i b u t e s ,  in c lu d in g  

s e lf - e s te e m , achievem ent m o tiv a tio n , and locu s o f  c o n t r o l .  A ccording to  
Chinn (1979), th e re  a re  two m ajor i n s t r u c t io n a l  concerns r e la t e d  to  th e  
e x c e p tio n a l m in o rity  c h i ld ,  th a t  o f s e lf - c o n c e p t  and m o tiv a tio n . These 
c h i ld re n  have to  cope w ith  t h e i r  " d i f f e r e n tn e s s "  due to  t h e i r  m in o rity  

s t a tu s  in  s o c ie ty .  In  th e  fa c e  o f  t h i s ,  th ey  must s t ru g g le  w ith  th e  
d i f f i c u l t  ta sk  o f  d ev e lo p in g  a  p o s i t iv e  s e l f - c o n c e p t .  C la rk  (1955) 

re p o r ts  th a t  "as m in o rity  group c h i ld re n  le a rn  th e  i n f e r io r  S ta tu s  to  
which th ey  a re  a ss ig n ed  and observe  th a t  th ey  a re  se g re g a te d  and 
is o la te d  from th e  more p r iv i le d g e d  members o f  t h e i r  s o c ie ty ,  th e y  re a c t  

w ith  f e e l in g s  o f  i n f e r i o r i t y  and w ith  a  se n se  o f  p e rso n a l h u m ilia t io n "  ( p .63 ). 
The c o n tin u a l  bombardment o f  n e g a tiv e  im p ress io n s  conveyed from th e  
s o c ia l  environm ent, c r e a te s  d i f f i c u l t y  in  term s o f  d ev e lo p in g  a  p o s i t iv e  
s e l f - c o n c e p t .



C la rk  (1955) su g g e s ts  th a t  a  c h i ld  canno t le a r n  what r a c i a l  group h e /s h e  

b elo n g s to ,  w ith o u t b e in g  invo lved  in  th e  la r g e r  p a t te r n  o f  em otions and 
c o n f l i c t s  which a re  p a r t  o f  h i s /h e r  in c re a s in g  aw areness o f  how th e  

m ainstream  c u l tu r e  va lu es h i s /h e r  ra c e . At a v e ry  e a r ly  age th e re fo re ,  
th e  b la c k  c h i ld  ab so rbs th e  c u l tu r a l  norm s, v a lu es  and judgem ents 

re g a rd in g  h i s / h e r  ra c e . I t  h as  been argued  th a t  th e  s e lf - c o n c e p t  o f 
b la c k  peop le  i s  p ro fo u n d ly  a f f e c te d  by  t h e i r  e x p e rie n c es  w ith in  a 
p re ju d ic e d  s o c ie ty .  P e ttig re w  (1978) su g g ested  th a t  h av in g  b e in g  fo rced  
to  p la y  a pa s iv e , i n f e r io r  r o le ,  b la c k  p eo p le  come to  b e l ie v e  i t  to  be 

a r e f l e c t i o n  o f  t h e i r  own s e lf - im a g e , The b la c k  c h i l d 's  ex p e rie n c e  o f  
g ra v in g  up in  South A fr ic a , an A p arth e id  s o c ie ty ,  i s  c h a ra c te r iz e d  by  
b o th  l e g i s l a t e d  r a c i a l  s e g re g a tio n  as w ell as  more s u b t le  forms o f 
p re ju d ic e  p e rp e tr a te d  on a p e rso n a l le v e l  by  b o th  b lack  and w hite  

p e o p le . This rac ism  se rv e s  to  in h ib i t  th e  p ro c e s s  o f th e  developm ent o f  
s e l f - r e s p e c t  and a p o s i t iv e  s e lf - c o n c e p t .

1-5 F e u e r s te in 's  In s tru m e n ta l Enrichm ent Programme

Out o f  F e u e r s te in 's  th e o ry  o f  c o g n it iv e  developm ent, a c o g n i t iv e  s k i l l s  
programme was developed which has been re c o g n ise d  as an e f f e c t iv e  

programme fo r  c u l t u r a l l y  d isad v an tag ed  in d iv id u a ls  (F e u e ts te in  and 
K rasilow sky , 1962? F e u e rs te in ,  M il le r ,  Hoffman, Rand, M intzker and 
Je n se n , 1981? Passcw, 1980? S a v e l i , Twohig and R achford , 1986; Shayer 
and B easley , 1987). F e u e r s te in 's  In s tru m e n ta l Rnrichm ent (FIE) 

programme i s  co n sid e red  to  be e f f e c t iv e  in  term s o f m eeting  th e  needs o f  
c h i ld re n  who have had in s u f f i c i e n t  M ediated b e a m in g  E xp erien ce  (MLB).
MLE is  th e  p ro c e ss  whereby an in d iv id u a l  i s  ta u g h t c o g n i t iv e  methods fo r  
in te r p r e t in g  in fo rm a tio n  fo r  so lv in g  problem s and fo r  le a rn in g .

F e u e rs te in  b e l ie v e s  th a t  c h i ld re n  can le a rn  from in te r a c t in g  w ith  th e  
environm ent and em phasizes th e  im portance o f th e  m ed ia tion  o f  the  

c h i l d 's  le a rn in g  by a d u l t s ,  F e u e rs te in  ad voca ted  th a t  a  c h i l d 's  
c o g n it iv e  s k i l l s  w i l l  r e s u l t  in  th e  h im /h e r b e in g  a b le  to  le a rn  

a d d i t io n a l  and even more complex c o g n it iv e  o p e ra t io n s  and s t r a t e g i e s .
The FIE programme aims toward en a b lin g  th e  c u l t u r a l l y  d isad v an tag ed
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c h i ld  to  le a rn  more e f f i c i e n t l y  from d i r e c t  exposure  to  th e  

env ironm ent. With re g a rd  to  F ew erste in 's  In s tru m e n ta l Enrichm ent 
Programme, th e re  a re  a number o f  a s p e c ts  which r e l a t e  to  s e lf - c o n c e p t  
r r o d i f l a b i l i ty .  In th e  FIE, th e  r o le  o f  th e  exam iner is  th a t  o f  a 

m ed ia to r. The m ediator i s  " v ib ra n t ,  a c t iv e  and concerned , in s te a d  o f 
a l o o f , d i s t a n t  and n e u t r a l ,  and g iv e s  the  exam inee th e  f e e l in g  th a t  th e  
ta s k  i s  im p o rtan t, d i f f i c u l t  and y e t  m anageable". (F e u e rs te in , Rand, 
Hoffman, 1979, p . 102). O ther f e a tu re s  o f th e  in te r a c t io n  in c lu d e , 
conveying to  th e  in d iv id u a l  the  im portance o f  succeed ing  a t  th e  ta s k , 
and o f  h i s /h e r  a b i l i t y  to  do so . The m ed ia to r sums up e x p e r ie n c e s , 
p ro v id in g  th e  in d iv id u a l  w ith  th e  a b i l i t y  to  s e l e c t  th e  a p p ro p r ia te  
b e h av io u r le a d in g  to  s u c c e s s . D uring th i s  p ro c e s s , th e  m ediator 

encourages th e  c h i l d 's  f e e l in g s  o f  com petence b y  p ro v id in g  o p p o r tu n i t ie s  
fo r  su c c e ss , and by  p o in tin g  o u t to  th e  c h i ld  th e  so u rce  o f  su c c e s s .

I t  i s  c le a r  th a t  the  FIE programme does no t evade th e  developm ent o f  

n o n - in te l l e c t iv e  a sp e c ts  o f  th e  c h i l d . Hcwever, in  com parison w ith  th e  
h ig h ly  s t r u c tu r e d  c o g n it iv e  s k i l l s  (FIE) programme, th e re  i s  no 

programme which d i r e c t l y  ad d re sse s  th e  so c ia l-e m o tio n a l  developm ent o f  
th e  in d iv id u a l . S a v e li  e t  a l  (1986), in  a r e c e n t  a n a ly s is  o f  s e v e ra l  

in te r n a t io n a l  FIE s tu d ie s  conclude , th a t  " e f f e c t s  on s e lf -e s te e m , 
im p i l s iv i ty  and c lassroom  beh av io u r have been a b s e n t , in c o n s is te n t  o r  
d i f f i c u l t  to  i n te r p r e t "  ( p .402). In  a d d itio n , M urray 's  (1987) s tu d y  o f 
g i f t e d  b lack  a d o le s c e n ts , com paring th e  e f f e c t s  o f  co n v en tio n a l and 

dynamic t e s t i n g ,  showed th a t  m ed ia tio n  had no s ig n i f i c a n t  e f f e c t s  on 
s e lf - c o n c e p t .
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1-6 The Development o f  S o c ia l-E m o tio n a l S k i l l s

The m a jo r ity  o f  e d u c a tio n a l programmes in c lu d in g  F e u e r s te in 's  

In s tru m e n ta l Enrichm ent programme have n e g le c te d  to  in c lu d e  th e  
so c ia l-e m o tio n a l  a sp e c t o f  c h i ld  developm ent in  a m eaningfu l way. 
J e t s i l d  (1955) and Combs (1964) have urged th e  use o f  e d u c a tio n a l 

programmes fo r  d ev e lo p in g  th e  in d iv id u a l 's  s e lf - a w a re n e s s , r e le a s in g  
p o te n t i a l ,  and f a c i l i t a t i n g  s e lf - a c c e p ta n c e  and th e  accep tan ce  o f 

o th e r s . The e f f e c t s  o f  v a rio u s  p sy c h o -e d u c a tio n a l programmes aimed a t  
enhancing p u p i l  s e lf - c o n c e p t  have been examined in  a  number o f  s tu d ie s  
(Mason, 1975? Rudawski, 1974? Shopland, 1975; S m ith , Coleman, Dokecki 
and D avis, 1976). Many s e lf -c o n c e p t  enhancement s tu d ie s  have no t been 

s u c c e s s fu l .  P ie rs  (1984) has o f fe re d  s e v e ra l  e x p la n a tio n s  fo r th e se  
f a i l u r e s ,  none o f  Which a re  m u tu a lly  e x c lu s iv e . He h a s  suggested  th a t  

in te rv e n t io n s  may have been too  b r i e f ,  in a p p ro p r ia te  m e th o d o lo g ic a lly  o r 
to o  s p e c i f i c  in  n a tu re  ( f o r  example, a f f e c t in g  academ ic s e lf -c o n c e p t  
onb) ' .  L e v ita n  and K ira ly  (1975) have su g g ested  th a t  programmes fo r  
s e l  -co n cep t enhancement have tended  to  be la c k in g  in  s t r u c tu r e  and 

d e f i n i t i o n .  Hcwever, a  number o f s tu d ie s  aimed a t  s e lf - c o n c e p t  

enhancement have been s u c c e s s fu l  (B rookover, P a tte rs o n  and Thomas, 1964? 
P in e , 1976? S ta in e s ,  1958). Payne and Dunn (1972) f o r  ex an p le , s tu d ie d  
th e  e f f e c t s  o f  weekly g roup  guidance s e s s io n s  on th e  s e lf - c o n c e p t  o f 
e th n ic  m in o r ity  c h i ld re n .  They found th a t  th e  tre a tm e n t a l te r e d  th e  
s e l f - c o n c e p t  o f  th e  p a r t i c ip a n t s  fav o u ra b ly . They concluded  th a t  th e  
su c c e ss  co u ld  be  a t t r i b u t e d  to  th e  f a c t  th a t  th e  g u idance  s e s s io n s  
p rov ided  e x p e rie n c es  fo r  p o s i t iv e  p e e r  in te r a c t io n  and p e rso n a l 

accep tan ce  b y  o th e r s , a s  Well as th e  o p p o r tu n ity  to  ta lk  about o n e s e l f .  
Skuy and Marcus (1982) a ls o  found an improvement in  th e  s e lf - c o n c e p t  of 
c h ild re n  who had p a r t ic ip a te d  in  a  Youth C o u n se llin g  programme aimed a t  
s e lf - c o n c e p t  enhancem ent.

The s e lf - c o n c e p t  i s  c e n t r a l  to  o u r u n d e rs ta n d in g  and f a c i l i t a t i n g  o f  
em otional g row th . In  a tte m p tin g  to  d e v ise  a programme aimed a t  

d ev e lo p in g  s o c ia l-e m o tio n a l  s k i l l s  and enhancing  s e l f - c o n c e p t ,  i t  i s  
im portan t t h a t  the  n a tu re  o f  s e lf - c o n c e p t  and se lf -a w a re n e s s  were

\



z

'  ■ 4.

— 12 —

c l a r i f i e d  and o p e ra t io n a liz e d  in  term s o f  t r a in in g  g o a ls .  Rogers (1961) 

r e f e r r e d  to  s e lf -a w a re n e ss  in  term s o f th e  i n d iv id u a l 's  becoming 
in c re a s in g ly  s e l f - a c c e p t in g .  He b e lie v e d  th a t  th e  r e s u l t  o f 

s e lf -a w a re n e s s , shou ld  not be s e lf - a c c e p ta n c e  e x c lu s iv e ly , b u t b e l i e f  in  
o n e s e lf  and in  o n e 's  a b i l i t y  to  make ch o ice s  re g a rd in g  who and what one 

w i l l  b e , in  o th e r  w ards, th e  b e l i e f  in  o n e 's  a b i l i t y  to  become. Maslow 
(1968) p o in te d  o u t t h a t  s e lf -a w a re n e s s  must in v o lv e  th e  developm ent of 
an aw areness o f  o n e 's  c o g n it iv e  a b i l i t i e s ,  th e  a n a ly s is  o f  o n e 's  
f e e l in g s ,  th o u g h ts , b eh av io u rs , and th e  i n te r a c t io n  betw een them. In  

a d d i t io n ,  t h i s  in v o lv es  le a rn in g  to  p e rc e iv e  o n e s e lf  a s  hav in g  th e  
a b i l i t y  and r e s p o n s ib i l i ty  to  make ch o ices  r e l a t i n g  to  o n e 's  pu rpose  in  

l i f e .  I t  i s  c le a r  th a t  s e lf - c o n c e p t  and se lf -a w a re n e s s  have a  profound 
and p e rv a s iv e  e f f e c t  on th e  in d iv id u a l  and h i s / h e r  in te r a c t io n  w ith  

o t h e r s . The developm ent o f  a p o s i t i v e  s e lf - c o n c e p t  i s  a  d i f f i c u l t  
p ro c e s s , as  i t  i s  s u b je c t  to  many n e g a tiv e  in f lu e n c e s , such as 

c o n s t i t u t i o n a l  f a c to r s  in  th e  c h i ld  and d is a p p ro v a l from s ig n i f i c a n t  
o t h e r s . C h ild ren  who come from d isad v an tag ed  p o p u la tio n s  face  p re ju d ic e  

and d is c r im in a tio n  in  v a rio u s  a re a s  o f  ch o ir  l i v e s .  T h is d is c r im in a tio n  
o f te n  se rv es  to  h in d e r  th e  p ro c e ss  o f  d ev e lo p in g  a p o s i t iv e  
s e l f - c o n c e p t . These c h ild re n  a r e  t h e r e f o r e , in  need o f  a s s i s ta n c e  to  
e n a b le  them to  a c tu a l iz e  t h e i r  p e rso n a l and e d u c a tio n a l p o t e n t i a l .

1 .7  The Development o f  A ffe c tiv e  and C re a tiv e  E x p ression  (DACE)

E ducato rs have become in c re a s in g ly  aware o f  th e  e x is te n c e  o f g if te d n e s s  

w ith in  d isad v an tag ed  p o p u la t io n s . T h is re c o g n it io n  h as  le d  to  a  growth 
in  re se a rc h  r e l a t in g  to  th e  need fo r  d ev e lo p in g  a p p ro p r ia te  e d u c a tio n a l 

re so u rc e s  fo r  th e se  c h i ld re n  I t  i s  no t s u f f i c i e n t  how ever, to  a ttem p t 
to  develop  th e  c o g n it iv e  and academ ic needs o f  g i f te d  d isad v an tag ed  

c h i ld re n  in  a vacuum. I t  i s  o f eq u a l im portance to  ad d re ss  and c a te r  
fo r  th e  s o c ia l-e m o tio n a l needs o f  th e se  c h i ld r e n ,  The developm ent o f  a 
p o s i t iv e  s e lf - c o n c e p t  i s  c e n t r a l  in  th i s  p ro c e s s ,
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The DACE programme was b o m  o u t o f  t h i s  need and a tte m p ts  to  g u id e  and 

enhance th e  developm ent o f  a p o s i t i v e  s e lf - c o n c e p t  in  a g i f t e d  
d isad v an tag ed  p o p u la tio n . In  do ing  so , DACE a tte m p ts  to  d i r e c t l y  
ad d re ss  th e  s o c ia l - e m o t io n a l / c r e a t iv i ty  needs o f  th e s e  c h i ld r e n .  The 

programme in v e s t ig a te s  ways in  which te a c h e rs  can g u id e  th e  a c q u is i t io n  

o f  e f f e c t iv e  c o g n it iv e  s k i l l s ,  c r e a t iv e  e x p re ss io n  and enhancem ent of 
so c ia l-e m o tio n a l  developm ent. The DACE programme which i s  implemented 
in  a c lassroom  s i t u a t io n  in v o lv e s  engaging c h i ld r e n  in  a c t i v i t i e s  which 
a r e  desig n ed  to  in c re a s e  t h e i r  aw areness and a ccep tan ce  o f th em selves, 

t h e i r  th o u g h ts , f e e l in g s ,  a b i l i t i e s  and a re a s  o f d i f f i c u l t i e s .  In  
addi*- on, th e  programme aims a t  a s s i s t i n g  c h ild re n  to  accen t 
re sp -  s i b i l i t y  fo r  t h e i r  p a r t  in  t h e i r  own d evelopm en t. The t u t o r 's  

r o le  in  th e  programme i s  c r i t i c a l ,  in  th a t  h e /sh e  s e rv e s  as a r o le  model 

fo r  th e  s tu d e n ts  in  term s o f p ro v id in g  warmth, a c c e p ta n c e , g e n u in e ss , 
em pathic u n d e rs ta n d in g  and u n c o n d itio n a l p o s i t iv e  re g a rd . A ll  o f  which 
a re  th e  n e c e ssa ry  and s u f f i c i e n t  c o n d it io n s  o u tl in e d  by  Rogers (1961), 

fo r  th e  c r e a t io n  o f  a c lim a te  t h a t  i s  conducive to  s e lf -a w a re n e s s , 
em otional grow th and s e l f - a c t u a l i z a t i o n .  The s o c ia l-e m o tio n a l  a s p e c t Of 

th e  DACE programme aims d i r e c t l y  a t  enhancing  th e  s tu d e n t s 
s o c i a l / a f f e c t i v e  developm ent, which in v o lv e s  among o th e r  th in g s ,  the  

developm ent o f  a p o s i t iv e  a t t i t u d e  tow ards th e  s e l f ,  o th e rs  and p e e rs . 
DACE a ls o  aims a t  f a c i l i t a t i n g  th e  developm ent o f  s o c ia l  com petence in  

the  p u p i ls .

The c r e a t iv e  e x p re ss io n  a sp e c t o f  th e  DACE programme was d esig n ed  to  
f a c i l i t a t e  th e  enrichm ent o f  th e  im ag in a tio n  and th e  e x p re ss io n  o f  id eas  

th rough v a r io u s  t to d a l i t i e s .
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CHAPTER 2

2. THE STOPY

2 . 1 R a t i o n a l e  a n d  Aims

t h ,  ed ucational needs o f  q l f t r i  d ised v .n tsg ed  ch ild cen  have not been 
adequately addtessed o f  ntovlded fo r . one o f the -any in s t tu c t io n a l

in  terms o f  the development o f  a p o s i t iv e  s e lf -c o n c e p t .  

Z e Z l n T l l l L n Z  Enrichment (FIE) programme

= ^ € = = ^ 3 : 51961). c u ltu r a l ly  disadvantaged a d o le scen ts  exposed to  PIE were found 

to  perform s ig n if ic a n t ly  b e t te r  on a v a r ie ty  o f  in t e l le c t u a l  a 
behavioural measures, than a  group o f  matched co n tro ls  (P eu erste in ,

Rand, Hoffman, Hoffman and M ille r , 1979, Hand, Tannenbaum arri 
P eu erste in , 1979). On th ese  maasures, the e f f e c t s  o f  the “

s r s r i r  = " = : =
& Friedlander, 1981)
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The PIE was in c o rp o ra te d  in  t h i s  s tu d y  b ecau se  o f  i t s  e f f e c t iv e n e s s  w ith  

re g a rd  to  im proving co g n itiv e  s k i l l s  in  a  c u l t u r a l l y  d isad v an tag ed  
p o p u la tio n . The FIE however, does n o t d i r e c t l y  ad d re ss  n o n - in te l l e c t iv e  

a s p e c ts  o f  th e  in d iv id u a l ,  such a s  th e  developm ent o f  a p o s i t iv e  
s e lf -c o n c e p t . In fa c t ,  no s ig n if ic a n t  e f f e c t s  on s e lf -c o n c e p t  have been 

a s s o c ia te d  w ith  FIE. The Development o f  A ffe c t and C re a tiv e  E x p ressio n  
(DACE) programme th e re fo re ,  was d esig n ed  to  supplem ent th e  FIE, and meet 

rh e  s o c ia l-e m o tio n a l a sp e c ts  o f  g i f t e d  d isad v an tag ed  c h i ld r e n .

The need fo r  programmes aimed a t  enhancing  th e  s e lf - c o n c e p t  o f  g i f te d  

d isa d v a n ta g e d  c h i ld re n  i s  c le a r  (C la rk , 1963; P epper, 1976). R esearch 
h a s  in d ic a te d  th a t  i f  th e  needs o f  g i f t e d  c h i ld re n  a r e  n o t i d e n t i f i e d  

and met, then  th e se  c h ild re n  a r e  l i k e l y  to  d ev e lo p  "n eg a tiv e  a t t i tu d e s ,  

le a rn in g  p a t te r n s  and s e lf - c o n c e p ts "  (Passcw , 1972, p . 25). The 
Development o f  A ffe c t and C re a tiv e  E x p ressio n  (DACE) programme was 
d es ig n ed  to  enhance th e  developm ent o f  c o g n i t iv e ,  a f f e c t i v e  and 
c r e a t i v i t y  s k i l l s .  In  a d d i t io n ,  DACE aimed a t  h e lp in g  p u p ils  to  a t t a i n  

h ig h e r  le v e ls  o f  s e lf -a w a re n e s s , aw areness o f  o th e rs  and th e i r  

env ironm ent, h ig h e r  le v e ls  o f harmony in  t h e i r  in te r a c t io n  w ith  o th e r  

p eo p le , g r e a te r  aw areness and c o n tr o l  over them selves and t h e i r  
b e h a v io u r , and a  p o s i t iv e  s e l f - c o n c e p t .  The p re s e n t  s tu d y  aimed to  

e v a lu a te  th e  e f f ic a c y  o f the  FIE in  c o n ju n c tio n  w ith  th e  DACE, in  
enhancing  th e  s e lf - c o n c e p t  o f  g i f t e d  d isad v an tag ed  c h i ld re n .

2 .2  H ypotheses

The fo llo w in g  h y p o th eses  were te s te d ;

G enera l H ypotheses

The most s ig n i f i c a n t  improvement in  s e lf - c o n c e p t  o ccu rs  in  p u p i ls  who 
p a r t i c ip a t e d  in  a  programme t h a t  combined F e u e r s te in 's  In s tru m e n ta l 

Enrichm ent (F IE ), th e  Development o f A ffe c t and C re a tiv e  E x p ressio n
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(DACE) and Academic E nrichm ent, th a t  i s  E2, fo llow ed  by  p u p ils  who 

p a r t i c ip a te d  in  a combined FIE and Academic Enrichm ent programme, th a t  
i s  E l , fo llow ed by p u p i ls  who p a r t i c ip a te d  in  th e  Academic Enrichm ent 

programme a lo n e , th a t  i s ,  E3. T hat i s ,  E 2> E 1 ^ E 3 . S p e c i f ic a l ly !

1 . T here i s  (a ) ,  a s i g n i f i c a n t  improvement in  th e  s e lf - c o n c e p t  o f  
p u p i ls  who p a r t ic ip a te d  in  th e  combined FIE, DACE and Academic 
Enrichm ent progranme (E2) as  conpared  w ith  p u p ils  who p a r t i c ip a te d  

in  th e  Academic Enrichm ent programme, (E 3 ). T hat i s ,  E2>E3 and
( b ) , a  s i g n i f i c a n t  Improvement in  th e  s e l f -co n cep t o f  p u p ils  who

p a r t ic ip a te d  in  th e  combined FIE and Academic Enrichm ent programme 

(E l) a s  conpared w ith  p u p ils  who p a r t i c ip a te d  in  th e  Academic 

Enrichm ent programme (E 3 ). T hat i s ,  E 1 ^E 3 .

2. T here  is  a g r e a te r  improvement in  th e  s e lf - c o n c e p t  o f  p u p ils  who 
p a r t ic ip a te d  in  th e  E2 group a s  compared w ith  p u p ils  who 

p a r t ic ip a te d  in  th e  El g roup . T hat i s ,  E 2>E 1.

2 .3 Methodology

2 .3 .1  Sample

Two hundred  p u p ils  in  s ta n d a rd s  5 to  8 , ran g in g  from tw elve to  
s ix te e n  y ea rs  o ld  were s e le c te d  fo r  p a r t i c ip a t io n  in  a G if te d  programme. 
They w ere s e le c te d  on th e  b a s is  o f  t h e i r  perform ance on co n v e n tio n a l 
m easures o f  s c h o la s t ic  a p t i tu d e  and on m easures o f  academ ic perform ance 

in  M athem atics, S c ien ce  and E n g lish . The p u p ils  were drawn in  eq u a l 
numbers from two d isad v an tag ed  Urban tow ns, i . e .  Soweto and A lex an d ra . 

Both o f  th e se  a re  co n sid e red  to  be o f  lower socio-econom ic s t a t u s .  
Diagram A shows th e  o r ig in a l  d i s t r i b u t i o n  o f  p u p i ls  acco rd in g  to  t h e i r  

g ro u p s . (See Appendix 1)• Diagram B shows th e  d i s t r i b u t i o n  o f  p u p ils  
in  th e  f in a l  sam ple. (See Appendix 2 ) . The p u p ils  were s e le c te d  fro n  
English-m edium  sch o o ls  which f a l l  under th e  j u r i s d i c t i o n  o f th e  

D epartm ent o f  E ducation  and T ra in in g  (DET).

'"W'-, . i *
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A  t o t a l  o f  te n  te a c h e rs  who had  had v a ry in g  le v e ls  o f  te a c h in g  
e x p e rie m  s, were invo lved  in  th e  im plem enta tion  o f th e  programmes.
S ix  o f  t h ;  ten  te a c h e rs  who p a r t i c ip a t e d  in  th e  g i f t e d  programme were 

s e le c te d  from each c e n tre  to  r e c e iv e  t r a in in g  in  FIE, two o f  whom 
re c e iv e d  f u r th e r  t r a in in g  on th e  DACE programme. The two v o lu n te e r  

te a c h e rs  who re c e iv e d  t r a in in g  on th e  DACE were a ss ig n e d  to  an E2 
ex p e rim en ta l group a t  each o f  th e  two c e n t r e s .  The fo u r FIE t r a in e d  
te a c h e rs  were a s s ig n e d  e q u a lly  to  th e  two E l groups a t  each o f  the
c e n t r e s . The fo u r te a c h e rs  who d id  n o t re c e iv e  any f u r th e r  t r a in in g  (on

e i t h e r  FIE o r  DfCE) were a s s ig n e d  e q u a l ly  to  th e  E3 (c o n t r o l ) group a t

each c e n t r e .  Diagram C shows th e  d i s t r i b u t i o n  o f  t u to r s  to  t h e i r  

r e s p e c tiv e  g ro u p s . (See Appendix 3 ) .

2 .3 .3  Forms o f  In te rv e n tio n

P u p ils  who p a r t ic ip a te d  in  th e  programme had been re c e iv in g  in s t r u c t io n  

in  M athem atics, S c ien ce , G eography and E n g lish  in  t h e i r  s c h o o ls . The 
programme then  p rov ided  them w ith  g e n e ra l  academ ic enrichm ent which 
c o n s is te d  o f  a d d i t io n a l  in p u t in  th e  above-m entioned s u b je c ts .  The 
g e n e ra l  academ ic enrichm ent programme was implemented by  a l l  th e  t u t o r s ,  

who made use  o f  in n o v a tiv e  te a c h in g  ap p ro a c h e s .

The c o g n it iv e  enhancement a s p e c t o f  th e  programme Was implemented in  th e  

form o f  F e u e r s te in 1s in s tru m e n ta l E nrichm ent (F IE ), on which p r io r  

t r a in in g  and ongoing s u p e rv is io n  fo r  th e  tu to r s  concerned  had  been 
p ro v id e d . P u p ils  were exposed to  a  s e t  o f  fo u rte e n  ( in c re a s in g ly  
complex) p a p e r-a n d -p e n c il ta s k s  which w ere desig n ed  to  a s s i s t  them to  
i d e n t i f y  b a s ic  p r in c ip le s  of, th in k in g  and to  p r a c t i s e  s e lf -m o n ito r in g  

s k i l l s ,  in  a d d i t io n ,  a s e t  o f  t r a in in g  p ro ced u res  were used  th a t  
in v o lved  te a c h e rg u id e d  "b rid g in g "  betw een p r in c ip le s  th a t  were 
in d e n t! f ie d  in  th e  e x e rc is e s  and v a r io u s  s u b je c t  n a t t e r  o f  i n t e r e s t .  In  

t h i s  way, c h i ld re n  were exposed to  th e  a p p l ic a t io n  o f  th e  c o g n itiv e

2 .3 .2  T u to rs
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th a t  s k i l l s  th ey  had l e a r n t  such a s ,  c o n p a risc n , c l a s s i f i c a t i o n  and 

a n a ly s i s ,  beyond th e  le a rn in g  s i t u a t i o n .  The FIE a ttem p ted  to  ach iev e  

th e  fo llo w in g  o b je c t iv e s  which have been o u t l in e d  by  H arth  (1982, p . 5 ) .

1. To in c re a s e  th e  c a p a c ity  o f  th e  in d iv id u a l  to  become m odified  

through d i r e c t  exposure to  s t im u l i  and ex p e rie n c es  p ro v id ed  by 
en co u n te rs  w ith  l i f e  ev e n ts  and w ith  form al and in fo rm a l le a rn in g

o p p o r tu n i t ie s .
2. To c o r re c t  d e f i c i e n t  c o g n i t iv e  fu n c tio n s ,
3. The a q u is t io n  o f  b a s ic  c o n c e p ts , l a b e l s ,  v o cab u la ry , o p e ra t io n s  and 

r e la t io n s h ip s  n e c e ssa ry  fo r  in s tru m e n ta l  en rich m en t.
4 . The p ro d u c tio n  o f  i n s t r i n s i c  m o tiv a tio n  th rough  h a b i t  fo rm a tio n .
5 . The p ro d u c tio n  o f r e f l e c t i v e ,  i n s i g h t f u l  p ro c e s se s  in  th e  s tu d e n t as 

a r e s u l t  o f  h i s / l i e r  c o n f ro n ta t io n  w ith  b o th  h i s /h e r  f a i l i n g  and 

succeed ing  b e h a v io u rs .
6 . The c r e a t io n  o f ta sk  i n s t r i n s i c  m o tiv a tio n .
7. A s h i f t  from th e  ro le  o f  a  p a s s iv e  r e c ip ie n t  and rep ro d u ce r o f 

in fo rm atio n  to  th e  r o le  o f  a g e n e ra to r  o f  in fo rm a tio n .

An example o f  th e  k ind  o f  FIE e x e rc is e  th a t  p u p i ls  p a r t i c ip a te d  in  i s  

o u t l in e d  below . The e x e rc is e  i s  b ased  on F e u e r s t e in 's  con cep t o f 
o r i e n t a t i o n ,  which can be c o n c e p tu a liz e d  as an in d iv id u a l  h av in g  a 
p o s i t io n ,  o r  an in te r n a l iz e d  re f e r e n c e  system . The r a t io n a le  fo f  t h i s  

e x e rc is e  was to  convey to  the  p u p ils  th e  co n cep t o f  r e l a t i v i t y  and in  
do in g  so , to  f a c i l i t a t e  th e  developm ent o f  r e l a t i o n a l  th in k in g , 
h y p o th e t ic a l  th in k in g  and to  in c re a s e  f l e x i b i l i t y  in  th in k in g . In  th e  
O r ie n ta t io n  e x e rc is e ,  p u p ils  p r a c t i s e d  s h i f t i n g  p e rs p e c tiv e  and se e in g  
th in g s  from th e  o th e r  p e r s o n 's  p o in t  o f  v iew . P u p ils  were then  p ro v id ed  
w ith  b r id g in g  exam ples, so  th a t  th e y  ecuId  le a r n  to  g e n e ra l iz e  con cep ts  

th e y  had l e a r n t , For e x a n p le , in  M athem atics, s to ry  sums were Used to  
i l l u s t r a t e  d i f f e r e n t  ways o f  conveying th e  same in fo rm a tio n , and in  
H is to ry , th e  Second Wbrld War was used  to  i l l u s t r a t e  how th e  same ev en t 
can viewed from two d i f f e r e n t  p e r s p e c t iv e s  i . e .  th e  Germans and the  

A l l i e s .
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The Development o f  A ffe c t  and C re a tiv e  E x p ressio n  (DACE) programme was 

im plem ented. Both p r io r  and ongoing t r a in in g  and s u p e rv is io n  were 
p ro v id ed  fo r  t u to r s .  DACE was used to  d ev e lo p  p u p i l s ' aw areness and 

a ccep tan ce  o f  th e i r  own and o th e r s ' f e e l in g s ,  and t h e i r  a b i l i t y  to  

e x p re ss  t h e i r  f e e l in g s .  P u p i ls ' aw areness o f  t h e i r  p o s i t iv e  and 
n e g a tiv e  a t t r i b u t e s  was encouraged , a lo n g  w ith  th e  developm ent o f  
s e n s i t i v i t y  to  the  consequences o f  t h e i r  b eh av io u r fo r  o th e r s . 
F u rtherm ore , p u p ils  p a r t i c ip a te d  in  v a rio u s  a c t i v i t i e s  vh ich  were 
d esig n ed  to  b u i ld  a r e a l i s t i c  s e lf - c o n c e p t  and h ig h  s e lf - e s te e m , and to  

d ev e lo p  co n fid en ce  and t r u s t  in  them selves and in  o th e r s . E x e rc ise s  
d es ig n ed  to  develop  com m unication s k i l l s  and f a c i l i t a t e  s o c ia l  c o n ta c t ,  

such as a c t iv e  l i s t e n in g  s k i l l s  and th e  prom otion o f  m utual 
u n d e rs ta n d in g , were in c o rp o ra te d  in to  th e  DACE programme, A c t iv i t i e s  

th a t  p u p ils  p a r t i c ip a te d  in  cure ex em p lif ied  below .

B rea th in g  E x e rc ise s , were used to  te a c h  p u p ils  how to  r e la x .  A "Name 

Game" was used as an ic e -b re a k e r  to  in te g r a te  new members in to  th e  
c l a s s .  C o llag es  were com piled to  prom ote s e lf -a w a re n e s s  and 
s e lf - e s te e m . A "T ru st Game" was used  to  prom ote th e  b u i ld in g  o f  t r u s t  

and th e  developm ent o f  con fid en ce  in  o th e r s ,  and to  enu-.urage 
r i s k - ta k in g  among th e  p u p i l s .  A " P u p i ls ' In v en to ry "  was com piled to  
in c re a s e  p u p il  aw areness o f  t h e i r  f e e l in g s  and t h e i r  a b i l i t y  to  ex p re ss  

th e i r  f e e l in g s  to  o th e r  p u p i ls ,  A "P erso n a l P r o f i 'a "  was com piled , 
where c h ild re n  a re  encouraged to  make a l i s t  o f  q u a l i t i e s  they  l ik e d  
m ost abou t them selves, and to  sh a re  t h e i r  l i ;  t  w ith  o th e r  group members. 
T h is  e x e rc is e  was d es ig n ed  to  encourage p u p ils  to  th in k  p o s i t iv e ly  about 
them selves and to  encourage s e l f - d i s c lo s u r e  among th e  p u p i ls .  P u p ils  

watched and d isc u sse d  a  film  and were asked to  la b e l  and comment on th e  

c h a r a c te r s .  T his p ro v id ed  an o p p o r tu n ity  fo r  th e  p u p i ls  to  ga in  an 
u n d e rs ta n d in g  o f how a r t i f i c i a l  scen es  l ik e  f ilm s  can be  a comment cn 

l i f e  s itu a t io n s  in  g e n e r a l. In the "Strokes" e x e r c is e , p u p ils  were 
asked  to  make comments on one a n o th e r  in  o rd e r  to  f a c i l i t a t e  e a s ie r  

s h a r in g  o f  p o s i t iv e  and n e g a tiv e  s t ro k e s  by  p u p ils  and to  en ab le  d ie  
p u p ils  to  1,e ncce r e a d ily  in  touch w ith th e ir  fe e lln g r  about them selves 
and o th e r s  in  t h e i r  environm ent. An im p o rtan t o b je c t iv e  o f  th e  DACE
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programme was th e  developm ent o£ a c t iv e  l i s t e n in g  s k i l l s  and sound 

iw U erpersonal r e la t io n s h ip s .  To ach iev e  t h i s  o b je c t iv e ,  p u p ils  

p a r t i c ip a te d  in  a c t i v i t i e s  th a t  were d es ig n ed  to  prom ote m utual 

u n d e rs ta n d in g . T u to rs encouraged th e  p u p i l 's  re c o g n it io n  o f  b o th  
p o s i t iv e  and n e g a tiv e  g u a l i t i e s  in  them selves and o th e r s  in  term s o f  

com m unication s k i l l s .

In  a d d i t io n ,  p u p ils  p a r t i c ip a te d  in  e x e rc is e s  th a t  were designed  to  
f a c i l i t a t e  c r e a t iv e  e x p re s s io n . A c t iv i t i e s  were d es ig n ed  to  enhance 
c r e a t i v i t y  in  th e  fo llo w in g  a r e a s .  The f i r s t  b e in g  independence, where 

p u p ils  were encouraged to  d ev e lo p  independence in  th in k in g , 
p ro b lem -so lv in g  s k i l l s ,  r i s k  ta k in g , and to  a c c e p t r e s p o n s ib i l i t y  fo r  
th e  consequences o f t h e i r  d e c is io n s .  Second, f lu en cy  in  th in k in g  was 
encouraged . In  th i s  re g a rd , p u p ils  were p ro v id ed  w ith  o p p o r tu n i t ie s  fo r

e n r ic h in g  th e i r  im ag in a tio n  and fo r  s e a rc h in g  fo r  many a l t e r n a t iv e
methods o f  p ro b lem -so lv in g . T h ird , tu to r s  a ttem p ted  to  encourage 
f l e x i b i l i t y  and o r i g i n a l i t y  o f  th in k in g . To t h i s  end, tu to r s

f a c i l i t a t e d  th e  developm ent o f  un ique s t r a t e g i e s  fo r  d e a lin g  w ith
problem  s i tu a t io n s  and th e  s e a rc h  fo r  u n u su a l re sp o n ses  to  u n fa m ilia r  

s i t u a t io n s .

The o b je c t iv e s  o f th e  tu to r s  were b ro a d ly , to  f a c i l i t a t e  th e  grow th o f  
th e  p u p ils  through v a r io u s  c lassroom  a c t i v i t i e s  and th e  in te r a c t io n s  

among th e  p u p i l s . T his n e c e s s i ta te d  th e  c re a t io n  o f  an atm osphere in  
th e  c lassroom  th a t  was conducive to  a f f e c t iv e  sh a r in g  and p o s i t iv e  
feed b ack . T u to rs were re q u ire d  to  h e ig h te n  the  aw areness o f  th e  p u p ils  
re g a rd in g  t h e i r  in te r a c t io n s  and th e  e f f e c t s  o f  which on group members. 

T h is invo lved  focusing  th e  p u p i ls  on t h e i r  em otional e x p e r ie n c e s , 
encourag ing  them to  la b e l  t h e i r  em otional e x p e rie n c es  a s  w ell a s  th o se  
o f  o th e r s  and to  c l a r i f y  t h e i r  com m unications. C o n sid e rab le  tim e was 

sp e n t on tea c h in g  th e  p u p i ls  a  v o cab u la ry  w ith  which to  ex p ress  t h e i r  

f e e l in g s ,  and f a c i l i t a t i n g  th e  sh a r in g  o f  f e e l in g s .  T u to rs  a ls o  
a ttem p ted  to  encourage p u p i ls  to  seek un ique  app roaches to  problem  

s i t u a t i o n s .
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Throiighout the  im plem entation  o f  t h i s  progtomme, tu to r s  a t t e s t e d  to  use 

th e  in te r a c t io n s  th a t  emerged sp o n ta n e o u s ly  betw een th e  p u p ils  as w ell 

as th e  p u p i l - tu to r  in te r a c t io n s  to  f a c i l i t a t e  th e  s o c ia l-e m o tio n a l  

developm ent o f  th e  p u p i ls .

2 .3 .4  Procedure

2 .3 .4 .1  Assignment o f  S u b je c ts  to  Groups

S ix ty  s ta n d a rd  5 and 6  p u p ils  from each o f  th e  two c e n tre s  (A lexandra 
and Soweto) were random ly a ss ig n e d  in  e q u a l numbers to  two e x p e rim e n ta l 
g roups and one c o n tro l  g roup . Due to  l im ite d  re s o u rc e s , f o r ty  s tan d a rd  

7 and 8  p u p ils  were random ly a ss ig n e d  in  equal numbers to  o n ly  one 
ex p e rim en ta l group and one c o n tro l  g roup . The one e x p e rim e n ta l group 

a t  each c e n tre  (E l) ,  and th e  c o n tro l  group (E3) each had tw en ty  s ta n d a rd  

5 and 6 p u p ils  and tw enty s ta n d a rd  7 and 8  p u p i ls ;  th e  o th e r  
ex p e rim en ta l group (E2) had tw enty  s ta n d a rd  5 and 6 p u p i l s ,  L im ited  
s t a f f  and re so u rc e s  r e s u l te d  in  s ta n d a rd s  7 and 8  p u p ils  n o t b e in g  
in c lu d ed  in  th e  E2 g roup . Due to  a t t r i t i o n ,  138 o f  th e  o r ig in a l  group 

com prised th e  f i n a l  sam ple. Diagram A in d ic a te s  th e  d i s t r i b u t i o n  of 

p u p i ls  acco rd in g  to  t h e i r  g roup  assig n m en t. (See Appendix 3 ) .

2 , 3 . 4 .2  The E xecu tion  o f  th e  in te rv e n t io n  Programmes

The programme was implemented a t  two venues betw een OShOO and 13h00 over

26 S a tu rd a y s , betw een F eb ruary  and November, 1988. Four te a c h in g
s e s s io n s  took p la c e  p e r day . Group El was p ro v id ed  w ith  150 m inutes o f
FIE and 50 m inutes o f  academ ic in p u t; Group E2 re c e iv e d  100 m inutes o f 

FIE, 50 m inutes o f  academ ic in p u t and 50 m inutes o f  th e  DACE programme , 

and Group E3 re c e iv e d  200 m inu tes o f  g e n e ra l  academ ic in p u t. Diagram D 

i l l u s t r a t e s  th e  t im e ta b le  o f  a c t i v i t i e s  fo r  th e  th r e e  g ro u p s . (See 

Appundix 4 ) .
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2* 3 .5  Measures

The Draw-A-Person t e s t  (DAP) was a d m in is te re d  a s  a  measure o f  
s e lf - c o n c e p t .  The DAP t e s t  i s  a n o n -v e rb a l, p r o je c t iv e  tech n iq u e  which 
i s  co n sid e red  to  r e f l e c t  th e  d ra w e r 's  p e rc e p tio n  o f  h im /h e r s e lf ,  and 

h i s /h e r  body image and s e lf - c o n c e p t  (Kamano, I960; K cpp itz , 1968;

OgdOn, 1978).

In  a s tu d y  c a r r ie d  o u t by  Braun (1988), th e  s e l f - r e p o r t  tech n iq u e  was 
found to  be  an u n r e l ia b le  measure o f  s e lf - c o n c e p t  in  b la c k  d isad v an tag ed  
c h i ld r e n .  The DAP t e s t  how ever, i s  a  w id e ly  used c U ltu re ^ fa ir  m easure 

which was co n sid e red  to  be  p a r t i c u l a r l y  u se fu l in  th e  p re s e n t  s tu d y  

b ecau se  i t  could  overcome th e  c to s tac le  o f  th e  p u p ils  1 lack  o f  
f a m i l i a r i t y  w ith  E n g lish , th e  s ta n d a rd  lan g u ag e .

The Draw-A-Person S e lf-C o n cep t S ca le  (DAP S-CS), developed and v a l id a te d  
by Godwin and Bnick (1960) was used to  sc o re  th e  DAP. T h is method o f 

assessm en t was chosen on th e  b a s is  o f  i t s  s u c c e s s fu l  use  in  two p rev io u s  
s tu d ie s  w ith  b la c k  d isad v an tag ed  c h i ld r e n .  The f i r s t  was th a t  o f  Gordon 

(1983), who showed th a t  th e  s e lf - c o n c e p t  o f b la c k  p u p ils  in  Soweto Was 
s ig n i f i c a n t l y  r e la te d  to  sch o o l f a i l u r e .  Subsequent re se a rc h  c a r r ie d  

o u t  by  Skuy and Vtestaway (1985) made u se  o f t h i s  s c a le ,  in  a s tu d y  which 
su g g ested  th a t  b o th  s e lf - c o n c e p t  and temperament a re  s ig n i f i c a n t ly  

c o r r e la te d  w ith  s ih o o l perform ance in  b la c k  c h i ld r e n .

The DAP S-CS was desig n ed  to  measure s e lf - c o n c e p t  in  term s o f 
s e lf - c o n f id e n c e , freedom to  ex p re ss  a p p ro p r ia te  f e e l in g s ,  l ik in g  fo r  

o n e s e lf ,  and s a t i s f a c t i o n  w ith  o n e 's  a t ta in m e n ts . Godwin and Bruck 
(1960) found th a t  draw ings judged fo r  c e r t a in  c h a r a c t e r i s t i c s  c o r r e la te d  

s ig n i f i c a n t ly  w ith  a p s y c h ia t r ic  in te rv ie w . Some o f th e se  
c h a r a c t e r i s t i c s  in c lu d e  re in fo rc e m e n t, sh ad in g , e r a s u r e s , sk e tc h y  l i n e s ,  

tr a n s p a re n c ie s ,  im com pleteness, o p p o s ite  sex id e n t i f i c a t i o n  and 
im m atu rity , Drawings a re  sco red  a c c o rd in g  to  th e  p resen ce  o f  th e s e  
c h a r a c t e r i s t i c s  which a re  co n sid e red  to  r e f l e c t  s e lf - c o n c e p t .  The 

c h a r a c t e r i s t i c s  a r e  r a te d  on a f iv e - p o in t  s c a le  which ranges from



m arkedly p re s e n t  (sc o re s  1) to  m arkedly ab sen t (sc o re s  5 ) . Diagram 

E i l l u s t r a t e s  th e  sc o re  a l lo c a t io n  fo r  each item . (See Appendix 4 ) .

One o f  th e  d i f f i c u l t i e s  re g a rd in g  th e  use o f  th e  DAP S-CS i s  th a t  some 

o f th e  item s, fo r  exam ple, item  12 (p r im it iv e n e s s )  and item  13 
(im m atu rity ) ten d  to  be am biguous, r e s u l t in g  in  s u b je c t iv e  
i n t e r p r e ta t io n  and subsequen t s c o re r  b i a s .  In  an a tte m p t to  m inim ize 
s c o re r  b ia s ,  two workshop s e s s io n s  were h e ld  where th e  s c o re r s  d is c u s se d  

each item , and consensus was reached  on how each item  o f  th e  DAP S-CS 

shou ld  be sc o re d .

Four new item s were added by  th e  w r i te r  to  th e  DAP S-CS. Diagram F 
i l l u s t r a t e s  th e  sc o re  a l lo c a t io n  fo r  each item . (See Appendix 5 ). 
R a tio n a le  fo r  th e  in c lu s io n  o f th e  fo u r a d d i t io n a l  item s was based  
on a review  o f  th e  l i t e r a t u r e  on em otional in d ic a to r s  o f  th e  DAP t e s t .  

The fo u r item s c o n s is te d  o f :

1. SIZE OF DRAWING

Ogdon (1978) found th a t  u n u su a lly  sm all f ig u re s  r e f l e c t  g e n e ra l iz e d  
d is c o n te n t ,  f e j l i n g s  o f  i n f e r i o r i t y ,  in e f f e c t iv e n e s s ,  inadequacy  and 

in s e c u r i ty .  K opp itz  (1968) found th a t  t in y  f ig u re s  ( l e s s  than  6cm in  
h e ig h t)  r e f l e c t  in s e c u r i ty ,  sh y n ess , inadequacy  e x c e s s iv e  d e fe n s iv e n e s s , 

and low s e lf - e s te e m . O tten b ach er (1981) found th a t  t in y  draw ings 
r e f l e c t  poor s e l f - c o n c e p t .  Large f ig u re s  ( g r e a te r  than  22cm in  h e ig h t)  

r e f l e c t  im m atu rity , g r a n d io s i ty  and poor s e lf - c o n c e p t (K opp itz , 1968).

i i  FANTASY FIGURES

These inc luded  m on ste rs , clow ns, tram ps, w itches#  e t c .  K oppitz (1968) 

found th a t  th e s e  f ig u re s  r e f l e c t  in te n s e  inadequacy  and a  poor 

s e lf - c o n c e p t .
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i i i  PROFILE VIEW

Machover (1949), found th a t  d raw ings in  p r o f i l e  a r e  in d ic a t iv e  o f  s o c ia l  
a n x ie ty , ev a s iv e n e ss  and a re lu c ta n c e  to  face  o r  communicate w ith 
o th e r s .

iv  PLACEMENT ON THE PAGE

C e n tra l  placem ent su g g e s ts  a n o rm al, re a so n a b ly  s e c u re  p e rso n , (L akin , 

1956; Urban, 1963); h ig h  on th e  page su g g ests  in s e c u r i ty  (Levy, 1958); 
low on th e  page su g g e s ts  f e e l in g s  o f  in s e c u r i ty  and inadequacy , (Urban, 
1963; Hammer, 1958); r ig h t  s id e  o f  th e  page su g g e s ts  p o s s ib le  

in t r o v e r s iv e ,  in h ib i te d  o r  in t r a t e n s iv e  te n d e n c ie s , (Buck, 1950; Hammer, 
1958), l e f t  s id e  o f  th e  page su g g e s ts  p o s s ib le  f e e l in g s  o f  u n c e r ta in ty  

and ap p reh en sio n  (Machover, 1949). Placem ent in  th e  c o rn e r su g g e s ts  
p o s s ib le  p a th o lo g ic a l  f e e l in g s  o f  i n f e r i o r i t y  (M rElhaney, 1969).

The DAP S-CB p r e - r e s t  was a d m in is te re d  a f t e r  th e  th i r d  S a tu rd ay  s e s s io n . 
P u p ils  were in s t r u c te d  to  "draw a p ic tu r e  o f  a  whole p e rso n , n o t j u s t  a 
head o r  a s t i c k  f ig u r e " ,  P u p ils  were g iven  10 m inutes in  Which to  

com plete t h e i r  d raw ing . The DAP S-CS p o s t - t e s t  was a d m in is te re d  a f t e r  
p a r t i c ip a t io n  in  th e  programme.

"i i'
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2 .3 .6 .  S coring

S co rin g  o f  th e  DAP S-CS was c a r r ie d  o u t by  M asters s tu d e n ts  and th e  

re se a rc h  a s s i s t a n t  employed on th e  G 'i te d  P ro je c t .  Each DAP t e s t  was 

in d ep en d en tly  ra te d  b y  two s c o re r s  to  d e te rm in e  i n t e r - r a t e r  r e l i a b i l i t y .  
Drawings were i d e n t i f i a b l e  by  number o n ly , so th a t  th e  s c o re rs  were no t 
a b le  to  id e n t i f y  th e  name o r ex p e rim en ta l group o f  th e  s u b je c t .  The 
DAPs were sco red  on th e  fo llo w in g  th re e  m easures:

1. item s 1-13 (Godwin and B ru c k 's  Draw-A-Person S e lf-C o n cep t S c a le ) ;

2 . item s 1 -1  (a com bination  o f  Godwin and B ru c k 's  s c a le  and fo u r
a d d i t io n a l  item s) and

3. item s 1-4 (Four A d d itio n a l i te m s ) .
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2 .3 .6 .1  I n te t - s c o r e r  R e l i a b i l i t y

T ab le  A re p re s e n ts  th e  d if f e r e n c e s  betw een the s c o re r s  fo r  each s e t  o f 
item s i . e .  Dl, D2 and D3. (F and P -v a lu es  a re  p rov ided  fo r  each 
s t a n d a r d ) .

TABLE 1

DIFFekENCES among scorers for  the differen t  scoring dimensions of the

SELF-CONCEPT SCALF

| STD 5
1 STD 6 1 STD 7 STD 8 |

1 F 1 P
_L .. 1

' F 1 P 
1

1 F 1 P 
1

F 1 P I 
I |

! Dl 
1

(ITEMS 1-17) 1 3 ,76  I P < 0,i
- L .  1

21,76 1 P<0,001
1

7,63 1 P<0,05
1

1" J.....  1

17,50  1 p ^ 0 ,0 0 l I 
I |

1 D2

f
(ITEMS 1-13) 1 NS 1

- 1  1

20,30 1 P<0,001
1

6,16  1 P<0,05
1

1—" ' , n J ...... ■ |

17,13 1 P<0,001 1
I I

1 D3

I
(ITEMS 1-4) 1 NS 1

J . . 1
NS

L —

NS 1

-.. 1

NS 1 | 

,  1 1

* MS = Not s ig n i f i c a n t

As can be seen  in  T ab le  1, in  th e  case o f  th e  Dl s e t  o f  item s, 
s i g n i f i c a n t  s c o te r  d if f e r e n c e s  a r e  in d ic a te d  in  s ta n d a rd  6 

(F'( 1 ;96)=  21,76; P < 0 ,0 0 0 1 ), and s ta n d a rd  7 (F (l?66)= 7 ,63?  P < 0 ,0 5 )  and 
s ta n d a rd  8  (F (l;4 4 )= 1 7 ,5 0 ; P < 0 ,0 0 0 1 ). S ig n if ic a n c e  in  s c o re r  
d if f e r e n c e s  was approached in  s ta n d a rd  5 ( F ( l ; 6 2 ) - 3 ,76; P < 0 ,0 1 ) .  in  
th e  case  o f  th e  D2 s e t  o f item s, s i g n i f i c a n t  s c o re r  d if f e r e n c e s  a re  

in d icated  in  standard 6 (F (l;9 6 )» 2 0 ,3 0 ; PC 0 ,001) and standard 7 

(P ( l ;6 6 )= 6 ,16; PC 0 ,0 5 ) , and s ta n d a rd  8 (F (1 ;4 4 )-1 7 ,1 3 ; P< 0 ,0 0 1 ) . In  

th e  case  o f  th e  D3 s e t  o f  ite m s , no s ig n i f i c a n t  s c o re r  d if f e r e n c e s  were 
found. The tendency  towards s ig n if ic a n t  s c o re r  d if f e r e n c e s  in d ic a te s  
th a t  the  DAP S-CS i s  no t a r e l i a b l e  measure o f s e l f - c o n c e p t . The four
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additional items however, when measured separately from the DAP S-CS are 
indicated to be a reliab le  treasure of self-concept.

Research Desicm

The d esign  used in  the p resen t study i s  a p re -p o st t e s t ,  c o n tr o l group 
d esig n , in  accordance with the s ta te d  aims and hypotheses o f  th is  
stu d y , the fo llo w in g  s t a t i s t i c a l  an a lyses were performed:

1. U sing A nalyses o f  variance (ANOVA), sco res obtained form sco rer  I

and s c o re r  I I  fo r  each item  were compared to  e s ta b lis h  i n t e r - r a t e r  
r e l i a b i l i t y .

2. P r e -te s t  sco res ware su b jected  to  A nalyses o f  variance (ANOVA), to
a s s e s s  th e  c o m p a tib i l i ty  o f  th e  g roups.

3. The means o f  each o f  th e  th r e e  groups i . e .  E l ,  E2 and E3 Were

ca lcu la ted  and compared for each standard, to  a s s e s s  th e  d ir e c t io n
o f  change in  s e l f - c o n c e p t .

4 . A nalyses o f  covariance (ANOOVA) ware performed on the sco res  

obtained  from the three groups b efore and a f t e r  p a r t ic ip a t io n  in the  
G ifted  Programme. According to  Huck and McLean (1975), a n a ly s is  o f
co v a ria n c e  i s  s t a t i s t i c a l l y  s u i t a b le  fo r  p re -p o s t  t e s t  c o n tro l

d e s ig n s , and o f f e r s  the advantage o f  c o n tr o llin g  for d if fe r e n c e s  in
th e  p r e - t e s t  g roup  means.

5. Throughout th e  a n a ly s e s , th e  th re e  d i f f e r e n t  m easures ( i . e .  item s 

1-1 3 , items 1 -1 7  and item s 1 -4 ) , were kept sep arate  to  enab le the 
assessm ent o f  the r e la t iv e  r e l i a b i l i t y  and v a l id i t y  o f  the th ree  
d i f f e r e n t  s e t s  o f  s c o re s ,

6 . Where r e s u lts  ware found to  be s ig n if ic a n t ,  a B cnferrcni (Dunn)
T t e s t  was performed in  order to  d e te rm in e  the s ig n if ic a n t
r e l a t io n s h ip  betw een th e  g ro u p s .
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CHAPTER 3

3. RESULTS

R e su lts  o f  th e  ANCOVA th a t  were c a r r ie d  o u t to  d e te rm in e  th e  d i f f e r e n c e  
betw een th e  groups fo llo w in g  in te rv e n t io n ,  a re  p re s e n te d  in  t h i s  

s e c t io n .  The com parisons were perform ed in  o rd e r  to  t e s t  th e  e f f e c t s  o f  
th e  in te rv e n t io n  on th e  th re e  g roups, i . e .  El (a  com bination o f 

F e u e r s te r n 's  In s tru m e n ta l Enrichm ent (FIE) and Academic Enrichm ent 

programme), 32 (a  com bination  o f  th e  Development o f  A ffe c t  and C re a tiv e  
E xpression  (DACE), FIE and Academic Enrichm ent programme) and E3 

(Academic E nrichm ent), fo r  s ta n d a rd s  5 and 6 . For s ta n d a rd s  7 and 8 

th e re  were no E2 g ro u p s , so  th e  e f f e c t s  o f th e  in te rv e n t io n  on th e  E l 
and E3 groups were t e s te d .

P r io r  to  the  a fo rem en tioned  a n a ly s e s , an ANOVA was perform ed on th e
p r e - t e s t  sco re s  fo r  each s ta n d a rd . The ANOVA re v e a le d  th a t  th e re  were
s ig n i f i c a n t  d if f e r e n c e s  in  p r e - t e s t  s c o re s  in  some c a s e s . However,

th e se  d if f e r e n c e s  were random and can n o t be a t t r i b u t e d  to  any p a r t i c u l a r
f a c t o r ( s ) .  in  o th e r  w ords, no p a r t i c u l a r  p a t te r n  was found among th e  
p r e - t e s t  d i f f e r e n c e s .
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T ab le  2 p ro v id e s  th e  r e s u l t s  (means, p r o b a b i l i ty  and F -v a lu e s )

o f  th e  ANCOVA perform ed on th e  th re e  g ro u p s , i . e .  E l, E2 and E3 o f  th e  
s ta n d a rd  5 c l a s s .

TABLE 2

MEAN_DIFFERmCES OF TOE TOREE GROUPS FOLLOWING THE INTERVENTTOM

STANDARD 5

| MEANS |

1 TOTAL
1...

1 E l 1 E2
I

E3 1 F | p | 
1 1 1

1 *D1 (ITEMS 1-17) 0 , 0 0 1 0 ,0 7  
1

U - .. I  I  |

-0 ,0 1  1 NS 1 | 
1 1 1

1 *D2 (ITEMS 1-13) - 0 , 0 2 1 0 ,05
1

0,03  1 NS 1 | 
! 1 1

1 *D3 (ITEMS 1-4)
i

0 , 1 2 I 0 ,1 9  1

1

-0  , 27 1 2 , 79 1 P < 0 ,1  1

..  1 1 1

' V "

* D1 = A com bination  o f  th e  Godwin and Bruck (1960) Draw-A-Person 
S e lf-C c n c e p t S ca le  (DAP S-CS) and th e  fo u r a d d i t io n a l  ite m s .

* D2 = The DAP S-CS o n ly .

* D3 = The fo u r  a d d i t io n a l  item s.

* NS = Not s i g n i f i c a n t .

NOTE

N: E l = 18

E2 = 24

E3 = 22
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The means in  T ab le  2 r e f l e c t  th e  expec ted  tendency  fo r  E2 to  r e f l e c t  th e  

g r e a t e s t  amount o f  change a c ro s s  a l l  th re e  s e t s  o f item s ( i . e .  D1,D2 and 
0 3 ) , follow ed by El and E3 ( c o n tro l)  r e s p e c t iv e ly .  The d if f e r e n c e  

betw een th e  th r e e  g roups approached s ig n if ic a n c e  on th e  03 t o t a l  o n ly , 
i . e .  E 2> E 1>  E3, (P (2 ;6 1 )= 2 , 79; P< 0 ,1 ) .  V isu a l in s p e c tio n  o f  th e  means 
re v e a le d  th a t  as e x p e c te d , E2 perform ed b e t t e r  than  E3, i . e .  E 2> E 3 , 
w ith  s ig n if ic a n c e  b e in g  approached in  t h i s  re g a rd . As ex p ec ted , E2 
tended  to  perform  m a rg in a lly  b e t t e r  than  E l on th e  rem ain ing  s e t s  o f  
item s , however s ig n i f ic a n c e  was n o t approached in  t h i s  r e g a rd . As 
ex p ec ted , E l tended  to  show more improvement th an  E3 in  two o u t o f  th r e e  
s e t s  o f  item s ( i . e .  01 and 0 3 ) , how ever, s ig n i f ic a n c e  was n o t reach ed  in  
t h i s  case  ( i . e .  0 3 ) . There was a  tendency  f o r  E3 to  d e t e r i o r a t e  on two

o u t  o f  th re e  s e t s  o f  item s ( i . e .  01 and 0 3 ).

T ab le  3 p ro v id es  th e  r e s u l t s  (m eans, p r o b a b i l i ty  and F -v a lu e s ) o f  th e  
ANC0VA perform ed on th e  th re e  g ro u p s , i . e .  E l, E2 and E3 o f th e  s ta n d a rd  

6  c l a s s .

TABLE 3

MEAN DIFFERENCES OF THE THREE GROUPS FOLLOWING TOE INTERVENTION

STANDARD 6

| MEANS |

1 E l 1 E2 1 E3 1
i i i i

F 1
i

P 1
1 I I  I I I

1 Dl (ITEMS 1-17) 1 0 ,04 0 ,04  1
I

0 ,0 4  1 NS 1 1 
1 1

1 D2 (ITEMS 1-13) 1 0 , 0 2 0 , 0 0 2

1

0 ,0 3  1 NS 1 1 
1 1

1 D3 (ITEMS 1-4) 1 0 ,09 0 ,26  1 

1

0 ,0 8  1 NS 1 1 
.1 1

NOTE
N: E l = 36

E2 = 32
E3 = 30



T ab le  3 in d ic a te s  th a t  no s ig n i f i c a n t  d i f f e r e n c e s  betw een E l ,  E2 and E3

Wtire found . On th e  f i r s t  s e t  o f  item s ( i . e .  D l ) , th e  means r e f l e c t  th a t

a l l  th r e e  groups tended  to  show s l i g h t  b u t  eq u a l improvement. The means 

o f  th e  second s e t  o f  item s ( i . e .  D2) r e f l e c t  t h a t  E3 showed th e  most 
improvement, fo llow ed  by  E l and E2 r e s p e c t iv e ly .  Both o f  th e
abovem entioned r e s u l t s  were n o t ex p e c te d . In th e  ca se  o f th e  t h i r d  s e t

o f  item s ( i . e .  D3), th e  means r e f l e c t  th e  ex p ec ted  d i r e c t ! c n  where E2 

showed th e  most improvement fo llow ed b y  El and E3 r e s p e c t iv e ly .  

S ig n if ic a n c e  was how ever, n o t reached .

T ab le  4 p ro v id es  th e  r e s u l t s  (means, p r o b a b i l i ty  and F -v a lu e s )  o f  th e  
ANCOVA perform ed on th e  two groups i . e .  E l and E3 o f  th e  s ta n d a rd  7 

c l a s s .

TABLE 4

MEAN DIFFERENCES OF TOE TWO GROUPS FOLLOWING THE INTERVENTION
STANDARD 7

TOTAL

MEANS

El E3

Dl (ITEMS 1-17) 0 ,006 -0 ,03 NS

D2( ITEMS 1-13) - 0,01 -0 ,0 3 NS

D3 (ITEMS 1-4) 0,12 - 0 , 02 NS

NOTE



T ab le  4 in d ic a te s  th a t  no s ig n i f i c a n t  d i f f e r e n c e s  betw een E l and E3 were 

found on any  o f  th e  th r e e  s e t s  o f item s ( i . e .  D1,D2 and D3). As
ex p ec ted , th e  means r e f l e c t  a  tendency  fo r  El to  show th e  g r e a te s t  

amount o f  improvement on a l l  th r e e  s e t s  o f  item s ( i . e .  D l, D2 and D3). 
T his improvement however, tended  to  be m arg in a l. T here  was a  tendency  

fo r  E3 to  d e t e r io r a t e  a c ro s s  a l l  th r e e  s e t s  o f  ite m s .

T ab le  5 p ro v id es  th e  r e s u l t s  (means, p r o b a b i l i ty  and F -v a lu e s )  o f  th e  

ANOOVA perform ed on th e  two groups i . e .  E l and E3 o f  th e  s ta n d a rd  8 

c l a s s .

TABLE 5

MEAN DIFFERENCES OF THE TWO GROUPS FOLLOWING THE INTERVENTION

STANDARD 8

MEANS |

TOTAL 1 E l 1 

. 1

E3 1 F P 1

1 Dl (ITEMS 1-17) 1 0 ,0 0 9  1
...........  1..

0,016  1 NS

1 D2 (ITEMS 1-13) 1 - 0 , 0 2  1 

1

0 ,0 7  1 MS

1 D3 (ITEMS 1 -4 ) 1 0 ,16  1 -0 ,2 7  1 7,07 E'< 0 ,0 5  1

NOTE



As ex p ec ted , T ab le  5 in d ic a te s  th a t  a  s ig n i f i c a n t  d i f f e r e n c e  betw een El 

and E3 was found on th e  t h i r d  s e t  o f  item s ( i . e .  D3) w ith  E3
d e te r io r a t in g  s ig n i f i c a n t l y ,  r e l a t i v e  to  El (F ( l;4 4 )= 7 ,0 7 ; P < 0 ,0 5 ). On 

th e  f i r s t  and second s e t  o f  item s ( i . e .  D1 and D2), E3 tended  to  

improve a m a rg in a lly  g r e a te r  amount than  E l, w ith  El d e t e r io r a t i n g  
s l i g h t l y  on th e  second s e t  o f  item s ( i . e .  0 2 ) .  T his r e s u l t  was n o t 

e x p e c te d .

In  summary, in  s ta n d a rd s  5 and 6 , an expected  tendency  was found fo r  E2 

to  show the  g r e a te s t  amount o f  change, fo llow ed  by  El and E3 

r e s p e c t iv e ly ,  i . e .  E 2> E l > E3. E2 tended to  perform  b e t t e r  th an  E l and 
E3 i . e .  E 2^E 1  and E2 > E 3. In  s ta n d a rd  5, th e  d i f f e r e n c e  betw een E2 

and E3 approached s ig n if ic a n c e  in  favour o f  E2. A cross a l l  fo u r 
s ta n d a rd s  (E2 b e in g  a b se n t in  s ta n d a rd s  7 and 8 ) , E l tended  to  perfo rm  

b e t t e r  than E3, w ith  s ig n i f ic a n c e  b e in g  reached  in  s ta n d a rd  8 . T here 

was a  tendency  fo r  E3 to  d e t e r io r a t e  in  s ta n d a rd s  5, 7 and 8 . In  

s ta n d a rd s  6 and 7 tre n d s  in  th e  expected  d i r e c t io n  were o b se rv ed , 
how ever, no s ig n i f i c a n t  d i f f e r e n c e s  betw een th e  groups were found.

S ig n i f ic a n t  and c o n s is te n t  s c o re r  b ia s  was found on b o th  th e  f i r s t  and 
second s e t  o f  item s ( i . e .  D1 and D2) fo r each  s ta n d a rd . A lthough th e  

ANCOVA c o n tro l le d  fo r  th e s e  s c o re r  e f f e c t s ,  th e  absence  o f  v a l i d i t y  o f 
th e  DAP S-CS may to  some e x te n t  have  d e t r a c te d  from a t t a in in g  an 
a c c u ra te  n easu r o f  th e  e f f e c t s  o f  th e  programme, and c o n tr ib u te d  to  th e  

r e s u l t s  th a t  were found. No ev id en ce  was found o f  s c o re r  b ia s  on th e  D3 

s e t  o f  item s fo r  any o f  th e  fo u r s ta n d a rd s  t e s t e d .  T h is r e s u l t  su g g e s ts  
t h a t  th e  four item s th a t  were added to  supplem ent th e  DAP S-CS, se rv ed  

as a  r e l i a b l e  measure o f  s e l f - c o n c e p t .

I t  i s  in p o t ta n t  to  b e a r  in  mind th a t  th e se  r e s u l t s  r e p re s e n t  a 

p re l im in a ry  in v e s t ig a t io n  and sh o u ld  no t be viewed as an outcome 

m easure, The G if te d  P ro je c t  i s  ongoing and th e se  in te r im  r e s u l t s  can be 

seen  as r e f l e c t i n g  p rom ising  tre n d s  fo r  fu tu r e  r e s u l t s .
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CHAPTER 4

4 DISCUSSION

4 .1  I n te r p r e ta t io n  o f  R e su lts

R e su lts  o f  the  ANCOVA perform ed on th e  s ta n d a rd  5 c l a s s , r e v e a l  th a t  
p u p i ls  who p a r t i c ip a te d  in  th e  combined F e u e r s te in 's  In s tru m e n ta l 

Enrichm ent (F IE ), Development o f  A ffe c t and C re a tiv e  E x pression  (DACE) 
and Academic Enrichm ent Programme i . e .  E2, and p u p i ls  who p a r t i c ip a t e d  

in  th e  combined FIE and Academic Enrichm ent Programme i . e .  El showed 
improvement in  s e lf - c o n c e p t  (w ith  E2 showing th e  g r e a te r  amount o f  

tihange) . S t a t i s t i c a l  s ig n i f ic a n c e  was approached on th e  D3 s e t  o f  item s 
o n ly . T rends in  th e  ex p ec ted  d i r e c t io n  i . e .  B 2> E 1> E 3 on th e  rem ain ing  

s e t  o f  ( i . e .  Dl and D2) item s were found b u t  may be  due to  c h a n c e . 
However, f u r th e r  o p p o r tu n i t ie s  in  t h i s  programme may y e t produce 
s ig n i f ic a n c e .  The " p o s t" -  t e s t i n g  was c a r r ie d  o u t one y ea r a f t e r  th e  
in c e p tio n  o f  a tw o-year programme so  f u r th e r  improvements can be 

e x p e c te d , In  th e  c a se  o f  th e  D3 s e t  o f  item s s ig n i f ic a n c e  in  g roup  
d i f f e r e n c e s  was ap p ro ach ed . P u p ils  who p a r t i c ip a t e d  th e  E2 g roup  showed 

more p o s i t iv e  changes in  s e lf - c o n c e p t  than  p u p ils  who p a r t i c ip a t e d  in  
th e  Academic Enrichm ent programme# i . e .  B3. In  f a c t ,  th e  s e lf - c o n c e p t  

o f  p u p ils  kho p a r t i c ip a te d  in  th e  E3 g roup  tended  to  d e t e r i o r a t e .
P u p ils  who p a r t i c ip a te d  in  th e  E2 group a l s o  showed more p o s i t iv e  
changes in  s e lf - c o n c e p t  than p u p ils  bho p a r t i c ip a te d  in  th e  E l g roup .

The above-m entioned f in d in g s  s u b s ta n t i a te  th e  h y p o th e s is  E 2 > E 1 ^ E 3 , 

which in d ic a te s  th a t  a  com bination  o f  a l l  th r e e  programmes was th e  most 

s u c c e s s fu l  in te rv e n t io n  fo r  im proving p u p il  s e lf - c o n c e p t  fo r  th e  
s ta n d a rd  5 c l a s s .  These f in d in g s  a ls o  su g g e s t th a t  th e  FlE programme 

cau ses  more p o s i t iv e  changes in  s e lf - c o n c e p t  than  th e  Academic 

Enrichm ent programme.

R e su lts  o f  th e  ANCOVA perform ed on th e  s ta n d a rd  6  c l a s s  in d ic a te  

p o s i t iv e  changes in  s e lf - c o n c e p t  r e s u l t in g  from th e  in te rv e n t io n .



D iffe re n c e s  between th e  groups how ever, were no t found to  be 

s i g n i f i c a n t .  T h e re fo re , th e  h y p o th e s is  was n o t s u b s ta n t ia te d  fo r  th i s  

c la s s  on any o f th e  th r e e  s e t s  o f  item s,

R e su lts  o f  th e  ANCOVA perform ed on th e  s ta n d a rd  7 c la s s  in d ic a te  th a t  
s i g n i f i c a n t  group d i f f e r e n c e s  were no t found on any o f  th e  th re e  s e t s  of 
item s . T here  was a  tendency  how ever, fo r  E l to  p erfo rm  b e t t e r  than  E3. 

T h e re fo re , su p p o rt fo r  th e  h y p o th e s is  E1>E3 was found. T his f in d in g  

su g g e s ts  th a t  FIE i s  p a r t i a l l y  s u c c e s s fu l  in  b r in g in g  abou t p o s i t iv e  
changes in  s e l f - c o n c e p t .  W hile th e  s e lf - c o n c e p t  o f  s tu d e n ts  who 
p a r t i c ip a te d  in  th e  FIE and Academic Enrichm ent programme, ( i . e .  th e  El 
group) tended  to  show im provem ent, th e  s e lf - c o n c e p t  o f  s tu d e n ts  who 

p a r t ic ip a te d  in  th e  Academic Enrichm ent programme ( i . e .  th e  E3 group) 

tended to  d e t e r io r a t e .

R e su lts  o f  th e  ANTOVA perform ed on th e  s ta n d a rd  8  c l a s s  in d ic a te  
p o s i t iv e  e f f e c t s  o f  th e  in te rv e n t io n  on s e l f - c o n c e p t .  On th e  D3 s e t  o f 
item s ( i . e .  the  four ite m s) , s i g n i f i c a n t  g roup  d i f f e r e n c e s  were found. 
P u p ils  who p a r t i c ip a te d  in  F e u e r s te in 's  In s tru m e n ta l Enrichm ent 

programme (FIE) and th e  Academic Enrichm ent programme ( i . e .  th e  El 
g ro u p ), showed s ig n i f i c a n t l y  h ig h e r  changes in  s e lf - c o n c e p t  th an  p u p ils  

who p a r t i c ip a te d  in  th e  Academic Enrichm ent programme a lo n e  ( i . e .  th e  E3 

g ro u p ). The se lf -c o n c e p t  o f p u p ils  in  th e  E3 group was found to  
d e t e r i o r a t e . T his f in d in g  a l s o  lends su p p o r t to  th e  h y p o th e s is  E l> E 3 , 
and su g g e s ts  th a t  F e u e r s t e in 's  In s tru m e n ta l Enrichm ent programme (FIE) 

is  s i g n i f i c a n t ly  more s u c c e s s fu l  in  c a u s in g  p o s i t iv e  changes in  

s e l f - c o n c e p t ,  than  th e  Academic Enrichm ent programme. U n fo r tu n a te ly , 
th e re  was no o p p o r tu n ity  to  compare th e  r o , e  th a t  DACE would have p layed  

on th e  s e lf - c o n c e p t  o f  th e  two g ro u p s .

C o n s is te n t ev idence  in  s ta n d a rd s  5, 7 and 8  su g g est th a t  s e lf - c o n c e p t  
was p o s i t i v e ly  a f f e c te d  in  th e  groups t h a t  re c e iv e d  m ed ia tion  i . e .  El 

and E2, and was a d v e rs e ly  a f f e c te d  in  th e  groups th a t  d id  no t r e c e iv e  

m ed ia tio n  i . e .  E3, T h is  r e s u l t  confirm s th e  f in d in g s  o f  th e  s tu d y
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c a r r ie d  o u t by Murray (1987), in  which i t  was found th a t  th e re  was a 

tendency  towards a  d e c re a se  in  o v e r a l l  s e lf - c o n c e p t  when c h i ld re n  were 
su b je c te d  to  c o n v en tio n a l methods o f  t e s t in g  where no m ed ia tio n  was 

p ro v id e d . Murray (1987) found th a t  in  t h i s  g roup  o f  c h ild re n  th e re  was 
an in c re a s e  in  a n x ie ty  re g a rd in g  th e  s e l f .  T h is f in d in g  se rv e s  to  
h ig h l ig h t  the  e f f e c t s  and in d e e d , th e  v a lu e  o f  m ed ia tion  in  term s o f  th e  
s e lf - c o n c e p t  o f  d isad v an tag ed  c h i ld r e n  in  a s i t u a t io n  which d e a ls  w ith  

p o t e n t i a l l y  th re a te n in g  e d u c a tio n a l m a te r ia l .

In rev iew ing  th e  above-m entioned f in d in g s  i t  i s  im p o rtan t to  b e a r  th e  

fo llo w in g  f a c to r s  in  mind, a s  th e y  a r e  l i k e l y  to  h av e  c o n tr ib u te d  to  th e  

r e s u l t s  th a t  were found. D e sp ite  a tte m p ts  to  en su re  th e  r e l i a b i l i t y  o f  
the  s c o r in g  p ro ced u re  ( i . e .  each draw ing was sc o re d  "b lin d "  by two 
independen t re se a rc h  a s s i s t a n t s ) ,  s i g n i f i c a n t  and c o n s is te n t  s c o re r  b ia s  

was found on th e  DAP S-CS, which su g g e s ts  th a t  i t  i s  no t a r e l i a b l e  

measure o f  s e l f - c o n c e p t .  A lth o u ^ i th e  ANCOVA c o n tro l le d  fo r  sc o re r  
e f f e c t s  to  some e x te n t ,  th e  la c k  o f v a l i d i t y  o f  th e  DAP S-CS may have 

d e t r a c te d  from an a c c u ra te  measure o f  th e  e f f e c t s  o f  th e  in te rv e n t io n  
on p u p il  s e l f - c o n c e p t .  The sc o re s  fo r  each s c o re r  were n o t independen t 

o f  each o th e r  because  o f  th e  way in  which th ey  were marked, in  o th e r  

words, s c o re s  were c o r r e la te d  fo r  each s u b je c t .  I t  i s  p o s s ib le  th a t  
th i s  s i t u a t io n  a ro s e  o u t o f  s c o r in g  b e in g  "con tam inated" by  th e  s c o r e r s ' 

r a t in g  o f  p re v io u s  d raw ings. For exam ple, th e  r a t in g  o f  draw ing C would 
be in flu e n c e d  by  th e  s c o r e r 's  r a t in g  o f  draw ing A and B, and so on. A 
compounding f a c to r  th a t  seemed to  have c o n tr ib u te d  to  th e  s c o re r  b ia s  on 
th e  DAP S-CS, i s  th a t  th e  item s on t h i s  s c a le  a r e  ambiguous and open to  

s u b je c t iv e  i n t e r p r e t a t i o n ,  p a r t i c u l a r l y  item s such as im m atu rity  and 

p r im it iv e n e s s .

In  com paring th e  DAP S-CS w ith  th e  four item s th a t  were d e v ise d  to  
supplem ent the  DAP S-CS, i t  i s  c le a r  th a t  b ecau se  o f  th e  n a tu re  o f  th e  

four c r i t e r i a ,  th e y  were n o t s u b je c t  to  s u b je c t iv e  e r r o r .  These item s 
fo r  exam ple, re q u ire d  th e  r a t e r  to  measure th e  s iz e  o f  th e  d raw ing , to  

r a te  th e  draw ing a cco rd in g  to  f u l l - f r o n t a l ,  p a r t i a l - f r o n t a l  o r  p r o f i l e  

view o f th e  f ig u re ,  and to  p ro v id e  a s c o re  r e l a t i n g  to  th e  placem ent o f
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th e  f ig u re  on th e  page. A lthough th e  D3 t o t a l  c o n s is ts  o f  fo u r item s 

o n ly , r e s id u a l  a n a ly s is  re v e a le d  th a t  in fe re n c e s  can be made on th e  

b a s i s  o f  th e se  fo u r item s , in  o th e r  w ords, th e y  s e rv e  as  a  v a l id  measure 

o f  s e l f - c o n c e p t .

I t  i s  a l s o  im p o rtan t to  c o n s id e r  th e  community from which th e  san p le  

from th e  p re se n t stu d y  was draw n. G e n e ra lly  in  th e  Black p o p u la tio n  
th e re  i s  a lack  o f em phasis w ith  re g a rd  to  r e l a t i n g  on a f e e l in g s  l e v e l . 
Many o f  th e  c h ild re n  in  th e  p re s e n t  s tu d y  come from a u th o r i t a r i a n  homes 

where aw areness and e x p re ss io n  o f f e e l in g s  a re  n o t  encouraged . These 
c h i ld re n  ex p erien ced  d i f f i c u l t y  w ith  re g a rd  to  ta lk in g  abou t them selves 

and t h e i r  f e e l i n g s , They tended  to  respond in  a c o n c re te  way, fo r  
exam ple, when c h ild re n  were asked  to  name f iv e  th in g s  th a t  th ey  l ik e d  

about th em selv es, th e y  tended to  respond w ith  p h y s ic a l  a t t r i b u t e s  and 

o th e r  c o n c re te  answ ers. A p o s s ib le  compounding f a c to r  i s  t h a t  th e se  
c h i ld re n  tend to  have a  l im ite d  v o cab u la ry  w ith  which to  e x p re ss  t h e i r  
f e e l in g s .  In  many o f th e  B lack la n g u a g e s , th e  same word may be used to  
convey v a rio u s  d e s c r ip t io n s  o f  f e e l in g s ,  fo r  e x a n p le , th e  word "Kahle" 

can be used to  d e s c r ib e  f e e l in g  w e ll, O.K. a l r i g h t ,  e t c .  F u rtherm ore , 
th e  Wasterm concep t p r e s c r ib in g  th e  im portance o f  th e  in d iv id u a l  does 
no t h o ld  in  B lack com m unities, where a  sen se  o f "people-hood" and 

community p r e v a i l s .  These c h i ld re n  were r e s i s t a n t  to  a c t i v i t i e s  th a t  

invo lved  co m p e titio n  r a th e r  than  c o -o p e ra tio n  w ith  o th e r s ,  The 
above-m entioned f a c to r s  may have  underm ined th e  e f f ic a c y  o f  th e  DACE in  
term s o f  im proving p u p il  s e l f - c o n c e p t .  These f a c to r s  a re  l i k e l y  to  

become le s s  im p o rtan t as p u p i ls  become more co m fo rtab le  and f a m il ia r  

w ith  in te r a c t in g  on a  f e e l in g s  le v e l .

Then, f a c to r s  r e l a t i n g  to  th e  tu to r s  may have underm ined th e  p o te n t i a l  
e f f e c t s  o f  th e  DACE programme on s e lf - c o n c e p t  enhancem ent, S in ce  DACE 

was developed  a s  th e  programme p ro g re s se d , t u to r  in e x p e r ie n c e  w ith  
re g a rd  to  the  im plem enta tion  o f  th e  DACE may have  underm ined i t s  
e f f e c t iv e n e s s ,  T h is  triay have been compounded b y  c r o s s - c u l tu r a l  f a c to r s  

r e la t in g  to  p o s s ib le  d i f f e r e n c e s  in  th e  w orld-v iew  o f th e  t u t o r s .  For 

b lack  t u to r s ,  coming from th e  same community a s  th e  p u p ils  Where
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community v a lu es  a re  em phasized over in d iv id u a l  v a lu e s , r e l a t i n g  on a  

f e e l in g s  le v e l  may c o n f l i c t  w ith  t h e i r  own w orld -v iew . By th e  same 
token , the  w h ite  tu to r  b r in g in g  h i s / h e r  own w orld-v iew  may have 
c o n f l ic te d  w ith  th e  p u p i l s 1 w orld -v iew , and th i s  may have  d e t r a c te d  from 

h i s / h e r  ro le  a s  a  f a c i l i t a t o r .  A nother im p o rtan t f a c to r  to  c o n s id e r  i s  

th a t  peo p le  ten d  to  h o ld  a f a i r l y  o o n s is .a n t  p e rc e p tio n  o f  th em se lv es , 
and t h i s  p e rc e p tio n  i s  no t s u b je c t  to  ra p id  change (W ylie, 1979). G iven 
t h i s ,  any changes in  s e lf - c o n c e p t  th a t  were ' an be co n sid e red  to

be im p o rtan t and v a lu a b le .

4 .2  M ethodological L im ita t io n s

The fo llo w in g  m eth o d o lo g ica l l im i ta t io n s  a re  ap p a re n t in  t h i s  s tu d y : 
F i r s t l y ,  the  absence o f  E2 groups in  s ta n d a rd  7 and 8 , r e s u l te d  in  a 

sm all sample w ith in  which to  measure th e  e f f e c t s  o f  th e  DACE programme 

'Xi p u p il  s e lf - c o n c e p t .  S econd ly , th e  number o f  p u p ils  from th e  Soweto 

and A lexandra c e n tre s  were unequal in  th e  f i n a l  sam ple. For e x an p le , in  
th e  s ta n d a rd  5 group , th e re  were 30 p u p i ls  from th e  A lexandra c e n tr e  and 

on ly  two p u p i ls  from th e  Scweto c e n t r e .  T h is  d i s p a r i t y  l im ite d  an 
a c c u ra te  a ssessm en t o f  c e n t r e  e f f e c t s  on p u p i l  s e l f - c o n c e p t .  T h ird ly , 

s c o re r  b ia s  was found to  be s ig n i f i c a n t l y  h ig h  fo r  th e  DAP S-CS which 

com prised th e  l a r g e s t  measure o f  s e l f - c o n c e p t .  S co re r d if f e r e n c e s  may 
have con tam inated  th e  a c c u ra te  measurement o f  th e  e f f e c t s  o f  th e  

in te rv e n t io n  on p u p il  s e lf - c o n c e p t  and c o n tr ib u te d  to  th e  r e s u l t s  t h a t  
were o b ta in e d , F o u rth ly , r e s u l t s  were o b ta in e d  a t  an in te r im  s ta g e  i . e .  
h a lf-w ay  through p a r t i c ip a t io n  in  a tw o-year programme.

4 .3  Im p lic a tio n s  o f  F in d in g s  and S u g g estio n s  fo r  F u tu re  R esearch

S ig n i f ic a n t ,  though in c o n c lu s iv e  changes in  p u p il  s e lf - c o n c e p t  were 

found , The DACE programme was found to  be  most s u c c e s s fu l  in  b r in g in g  

abou t changes in  p u p il  s e l f - c o n c e p t ,  fo llow ed by  the  FIE . T h is su g g e s ts  
th a t  DACE i s  a  p a r t i  l l y  s u c c e s s fu l  se lf-^concep t enhancement to o l fo r



'  Y  / '  6

v t '

— 39 -

g i f te d  d isad v an tag ed  c h i ld r e n .  The PIE was found to  be  s u c c e s s fu l  in  

b r in g in g  abou t some d e g re e  o f  change in  s e lf - c o n c e p t ,  Some o f th e  
improvement in  p u p il s e l f - c o n c e p t  may be a t t r i b u t a b l e  to  p a r t i c ip a t io n  

in  a G if te d  P ro je c t  p e r  s e  where c h i ld r e n  were made to  f e e l  s p e c ia l  by  
b e in g  s e le c te d  fo r  th e  p r o j e c t .  T h is how ever, does no t ap p ear to  ap p ly  
to  th e  E3 g roup , whose s e lf - c o n c e p t  was found to  d e t e r i o r a t e .  T h is may 

be due to  th e  f a c t  th a t  th e s e  p u p ils  were exposed to  d i f f i c u l t  m a te r ia l  

a s  we] 1 a s  th e  f a c t  t h a t  th e y  m ight have been aware t h a t  th e y  had been 
excluded  from th e  DACE and FIE programmes. I f  t h i s  t re n d  c o n tin u e s  in  
th e  f i n a l  a n a ly s i s ,  i t  would su g g e s t th e  d e s t r u c t iv e  e f f e c t s  o f  exposing  
c h i ld re n  to  d i f f i c u l t  m a te r ia l  w ith o u t tak in g  co g n isan ce  o f  the  

p o t e n t i a l l y  n e g a tiv e  e f f e c t s  on t h e i r  s e l f - c o n c e p t . A fo llo w -u p  s tu d y  
shou ld  be conducted a t  a  l a t e r  tim e to  e x p lo re  th e  lo n g -te rm  e f f e c t s  o f  

th e  in te rv e n t io n  in  t h i s  re g a rd .

In  o rd e r  to  e x p lo re  s e l f - c o n c e p t  enhancement in  g i f t e d  d isad v an tag ed  

c h i ld r e n ,  f u r th e r  re se a rc h  shou ld  be  conducted , a v o id in g  th e  
m etho d o lo g ica l l im i ta t io n s  o f th e  p re s e n t  s tu d y  in  th e  fo llo w in g  ways: 
F i r s t ,  c h ild re n  should  p a r t i c i p a t e  in  th e  Development o f  A ffe c t and 

C re a tiv e  E xpression  (DACE) programme in  a l l  fou r s ta n d a rd s .  Second, th e  
number o f  c h i ld re n  from th e  A lexandra and Soweto c e n tre s  shou ld  be 

e q u a l,  so t h a t  c e n tre  e f f e c t s  can be  a c c u ra te ly  m easured . T h ird , in  
o rd e r  to  avo id  scorer: b i a s ,  s c o r in g  can be done by  con sen su s, w here b o th  

s c o re r s  d is c u s s  ead i item  u n t i l  th e r e  i s  co n sen su a l ag reem en t. F o u rth , 
g iv en  th e  r e l a t i v e l y  c o n s is te n t  view in d iv id u a ls  have o f  th em selves, 
c h i ld re n  shou ld  p a r t i c i p a t e  in  th e  v a r io u s  in te rv e n t io n  programmes fo r  a 
tw o-year p e r ic r  io  th a t  a c tu a l  d if f e r e n c e s  betw een th e  v a rio u s  
programmes in  term s o f  th e  e f f ic a c y  o f  s e lf - c o n c e p t  enhancem ent can be  
d e te rm in ed . F i f t h ,  more r e l i a b l e  m easures o f  s e lf - c o n c e p t  shou ld  be 
e x p lo re d . S ix th ,  a fo llo w -u p  s tu d y  shou ld  be  conducted  to  d e te rm in e  the  

lo n g -te rm  e f f e c t s  o f th e  in te rv e n t io n  on s e l f - c o n c e p t .
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APPENDIX 1

DIAGRAM A: ORIGINAL DISTRIBUTION OF THE PUPILS ACCORDING TO THEIR

GROUPS

CENTRE CLASSES E l E? E3 TOTAL GRAND TOTALS

S td s . 5 & 6 20 20 20 60

SOWETO Sfcds. 7 & 8 20 - 20 40

S u b - to ta ls 40 20 40 100 100

S td s . 5 & 6 20 20 20 60

ALEXANDRA S td s . 7 & 8 20 - 20 40

S u b - to ta ls 40 20 40 100 100

S td s . 5 & 6 40 40 40 120

GRAND TOTA15 S td s . 7 & 8 40 40 80

(80) (40) (80) 200

v



APPENDIX 2

DIAGRAM B : DISTRIBUTION OF PUPILS ACCORDING TO THEIR GROUPS

FINAL SAMPLE

CENTRE CLASSES El E2 E3 TOTAL GRAND TOTAL = 138

ALEXANDRA S td . 5 8 11 11 30

SOWETO S td . 5 1 1 0 2

SUB-TOTAIS 9 12 11 32

ALEXANDRA S td . 6 9 6 6 21

SOWETO S td . 6 9 ro 9 28

SUB-TOTALS 18 16 15 49

ALEXANDRA S td . 7 9 0 10 19

SOWETO S td . 7 10 0 5 15

SUB-TOTAIS 19 0 15 34

ALEXANDRA S td . 8 4 0 2 6

SOWETO S td . 8 8 0 9 17

SUB-TOTA1S 12 0 11 23
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APPENDIX 3

DIAGRAM C: DISTRIBUTION OF THE TUTORS ACCORDING TO TOE GROUPS

CENTRE CLASSES El E2 E3(CONTROL) TOTAL GRAND TOTALS

S td s . 5 & 6 1 1 1 3

SOWETO S td s . 7 & 8 1 - 1 2

S u b -to ta l 's 2 1 2 5 5

ALEXANDRA

Stds* 5 & 6 

S td s . 7 S, 8

S u b - to ta ls

1

1

2

1

1

1

1

2

3

2

5 5

S td s . 5 St 6 2 2 2 6

GRAND TOTALS S td s . 7 St 8 2 2 4

(4) (2 ) (4) 10
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APPENDIX 4

DIAGRAM D: THE STANDARD TIMETABLE FOR THE GIFTED CHILD PROGRAMME

7.30 -  8 .00 B re a k fa s t

8 .00  -  8 .30  Assembly

8 .30  -  9.20 P erio d  1 (Academic Enrichm ent)

9 .2 0  -  10,10 P e rio d  2 ( in s tru m e n ta l Enrichm ent)

10.10 -  10.40 Break

10.40 -  11-30 P erio d  3 (In s tru m e n ta l E nrichm ent)

11-30 -  11.40 S h o rt b reak

11-40 -  12.30 P erio d  4 (DACE Programme)

| GROUP 8.30 -  9 .20  
(50 m inutes)

| 9 .20  -  10.10 
| (50 m in u te s )

10.40 -  11.30 
(50 m in u te s )

11.40 -  12-30 | 
(50 m inu tes) |

| E l FIE I FIE FIE Academic 1 

Enrichm ent |

I E2 FIE I FIE DACE Programme Academic 1 

Enrichm ent 1

| E3 

1

Academic
Enrichm ent

| Academic 

I Enrichm ent

Academic
Enrichm ent

Academic 1 

E nrichm ent |



APPENDIX 5

DIAGRAM E: THE DRAW-A-PERSON 5 ELF -CONCEPT SCALE DEVISED AND 

VALIDATED BY BODWIN AND BRUCX (1960)

Shading L ig h t , dim, s u b t le  and u n c e r ta in  l in e s  which 
E u r tiv e ly  a c c e n t p a r t i c u l a r  p a r t s  o f  th e  f ig u re .  

P a tte rn e d  o r  s ty l iz e d  sh ad in g .

R einforcem ent Shading o f  th e  b o u n d a rie s  o f  c lo th in g  o r th e
f ig u r e . Heavy dark  l i n e s  o r  p a r t s  o f  th e  
draw ing em phasized th rough  r e t r a c in g  over th e  

same a r e a .

E rasu res Any a ttem p t to  a l t e r  o r  p e r f e c t  a l l  o r  p a r t  o f 

th e  draw ing through e r a s u re .

D e ta i l  in  F ig u re  U n e sse n tia l f e a tu re s  o r  d e t a i l s  added to  th e  
f ig u re  o r  background.

S ketchy  l i n e s  P a r ts  o f th e  body, p a r t i c u l a r l y  th e  o u t l in e
d e fin e d  by l i g h t ,  b roken , b lu r r e d ,  vague, fuzzy  

l i n e s «

T ransparency  Body o f  th e  f ig u re  co m p le te ly  tr a n s p a re n t  o r
in a d e q u a te ly  c lo th e d  so  th a t  body p a r ts  

o r d in a r i ly  covered  a re  shown,

Asymmetry Im balanced and lo p s id e d  arrangem ent o f  th e  body 

p a r t s  in  r e s p e c t  to  s i z e ,  shape o r  p o s i t io n  on 
th e  o p p o s ite  s id e s  o f  th e  c e n te r .
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APPENDIX 5 (co n tin u ed )

8 , D is to r t io n

9 . incom ple teness

10. Mixed Age

Any u n n a tu ra ln e s s  o r  i r r e g u l a r i t y  in  form. Any 
non-human a s p e c ts  to  f ig u re  draw n, o f te n  d isp la y e d  

by  s i z e  d is p ro p o r t io n .

F ig u re  n o t drawn co m p le te , la c k in g  in  s ig n i f i c a n t  

body p a r ts  o r  c lo th in g .

D is p a r i ty  in  th e  p h y s io lo g ic a l  m a tu ra tio n  o f  
v a r io u s  body p a r t s ,  such as b r e a s t s  em phasized in  

an o th e rw ise  c h i ld is h  body.

11. O pposite  Sex 
I d e n t i f i c a t i o n

F ig u re  drawn i s  o f  th e  o p p o s ite  sex  o f  th e  
s u b je c t ,  o r  i f  th e  same sex , o p p o s i te  sex 
c h a r a c t e r i s t i c s  a re  d isp la y e d ,

12. P r im itiv e n e s s

13. Immaturity

O v e ra ll  f ig u re  i s  c ru d e ly  and ro u g h ly  drawn. 
S p e c if ic  p o in ts  a re  co n fu sio n  o f  f u l l  and p r o f i l e  

view o f th e  head , mouth em phasis, trunk  
in com ple te , om ission  o f  th e  neck , and d iso rg a n iz e d  

body r e p r e s e n ta t io n .

Drawing i s  marked by  e la b o ra te  tre a tm e n t o f  th e  
m id - lin e  such as Adam's a p p le , t i e ,  b u tto n s ,  
b u c k le , and f l y  on t r o u s e r s .  T here  i s  em phasis on 

th e  mouth a n d /o r  b r e a s t s .
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APPENDIX 6

DIAGRAM F: ADDITIONAL ITEMS

14. Fantasy Figures:

Clown, m onste r, w itc h , e t c .  -  sco re s  1 . 

C h a ra c te r  f ig u re s  -  sc o re s  3.

O rd in ary  f ig u re s  -  sco re s  5

15. S iz e  o f  Drawing;

Between 6 and 22cm -  sc o re s  5

22.1 -  24cm -  s c o re s  4 4 .5  -  5.9dm -  s c o re s  4

24.1 -  26cm - sc o re s  3 3 .0  -  4.4cm -  s c o re s  3

26.1 -  28cm -  sc o re s  2 1.5  -  2.9cm -  s c o re s  2

28+cm sc o re s  1 0  -  1.4cm -  sc o re s  1



APPENDIX 6 ( c o n t in u e d )

16. P r o f i l e  View 

F u ll  F ro n ta l  -  s c o re s  5

P a r t i a l  F ro n ta l  ( i . e .  o n ly  body o r  head drawn in  f r o n t a l  view) 

-  sco re s  3.

Head and body drawn in  p r o f i l e  view -  sc o re s  1

17. P lacem ent on th e  Page

(The number in  each b lo ck  r e p re s e n ts  th e  s c o re ) .

1 1 2 2 2 1 |

1 2 3 4 3 2 |

| 2 4 5 4 2 I

1 2 3 4 3 2 |

| 1 2 2 2 2 |
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