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p o t e n t i a l l y  useful in goal a t t a i n m e n t ,  and for a t o l e r a b l e  amo u n t  of 

usef u l  stress to d e v e l o p  a g r o u p  s h o u l d  be n e i t h e r  too large ( + 15) 

nor t oo small (-3). T h e r e  s h o u l d  be e n o u g h  p e o p l e  to interact to 

r e s o l v e  the confl i c t .  (Bertcher and M a p l e ,  1974)

Th e  w r i t e r  chose ten to twelve m e m b e r s  as a s u i t a b l e  size for 

the re s e a r c h  gr o u p  in v i e w  of the following:

(a) he w i s h e d  to include as m a n y  m a 1 p e r f o r m e r s  in the g r o u p  as 

p o s s i b l e ,  but at the same time to c o m p o s e  a h e t e r o g e n o u s  g r o u p  

i n v o l v i n g  m o d e l s  as well. As the p r o p o s e d  g r o u p  w o u l d  have a task 

c e n t r e d  rath e r  than s o c i o e m o t i o n a l  focus, a larger g r o u p  wa s  c o n s i d e r e d  

a p p r o p r i a t e  to meet g r o u p  p urposes;

(b) being of central inter :t to boys' lives in W e s t e r n ,  soccer 

wa s  u s e d  as a me a n s  of e n h a n c i n g  the g r o u p ' s  a t t r a c t i v e n e s s ,  and 

r e i n f o r c i n g  g r o u p  a t t e n d a n c e  initially, and task p e r f o r m a n c e  later.

T h e  P r e m a c k  P r i n c i p l e  m a x i m i s i n g  the o c c u r r  e Wce of a low proba b i I i  ty 

b e h a v i o u r  (study) by m a k i n g  a h igh p r o b a b  lity b e h a v i o u r  (soccer) 

c o n t i n g e n t  on it, was used. G r o u p  b ond w a s  seen as m o s t  likely to 

d e v e l o p  d u r i n g  recreational a c t i v i t i e s  and the w r i t e r  t h e r e f o r e  

s e l e c t e d  e n o u g h  g r o u p  m e m b e r s  ;o c o m p o s e  two small teams d u r i n g  g r o u p  

sess i o n s ,  and a g r o u p  t eam for m a t c h e s  a g a i n s t  o t h e r  gro u p s  ( proposed 

r e w a r d  for task p e r f o r m a n c e ) .

7.4 A p p r o a c h i n g  s e l e c t e d  individuals

H a v i n g  i d e n tified a br o a d  p u r p o s e  for the p r o p o s e d  g r o u p  and c o n s i d e r e d  

r e l e v a n t  f a c tors in g r o u p  c o m p o s i t i o n ,  the w r i t e r  wa s  a b l e  to a p p r o a c h  

p oten t i a l  g r o u p  m e m b e r s  w i t h  the o p p o r t u n i t y  o f  p a r t i c i p a t i n g  in a 

p a r t i c u l a r  g r o u p  e x p e r i e n c e  - he had some r a t i o n a l e  for a p p r o a c h i n g  

them. He e x p l a i n e d  to the p u p i l s  a p p r o a c h e d  that he had learnt ab o u t  

the e a r l y  d rop out rates in school and the fact that some boys e x p e r i e n c e d  

d i f f i c u l t i e s  in learning, and s aid he w o u l d  like to start a g r o u p  to 

h elp boys w i t h  some of these p r o b l e m s .  Th e  p r o p o s e d  g r o u p  w o u l d  h ave 

time to w o r k  and p l a y  together. T h e  w r i t e r ,  h a v i n g  m a d e  the offer, 

a l l o w e d  the boys three days to d i s c u s s  the idea a m o n g  th e m s e l v e s  and 

c ome to a decision, bef o r e  r e t u r n i n g  to the school for their reply.

Of the boys, all but G r a h a m  a c c e p t e d  the invitation.
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7.5 D e c i d i n g  on the m e c h a n i c s  of m e e t i n g s

T h e  w r i t e r  told the boys he co u l d  come twice a w e e k  for four m o n t h s ,  

l e aving the d e c i s i o n  as to the d ays for m e e t i n g s  to the g r o u p  m e m b e r s .  

T h e y  d e c i d e d  on T u e s d a y s  and T h u r s d a y s ,  and m e e t i n g s  w e r e  a r r a n g e d  

for 2 . 0 0  p.m. on these days, in c l a s s r o o m s  m a d e  a v a i l a b l e  by teachers.
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(A) THE P R O P O S E D  GROUP

p o p u l a t i o n  from which group 

m e m b e r s  c>re to be selected 

c o m p l e t e  s e l f - e s t e e m  inventories, 

are subject to behaviour rating 

tests and investigation as to 

school perf o r m a n c e

potential m e m b e r s  are approa c h e d  

by the w o r k e r  and decide w h e ther 

they w i s h  to try out the group

m e m b e r s  w h o  w i s h  to be involved 

d i s c u s s  the m e c h a n i c s  of group 

m e e t i n g s  w i t h  the worker

A 1

A2

A3

(B) WORKER ACTIVI T I E S

- d e t e rmining broad purposes with 

w h i c h  to a p p r o a c h  potential 

group m e m bers and school personnel Bl

- selecting g r o u p  m e m b e r s  bearing in 

m ind records of school performance, 

results of behav i o u r  rating scales, 

and self - e s t e e m  inventories, p u r ­

pose of the group a n d  het e r o g e n o u s /  

homogenous requirements B2

- deciding on g r o u p  s i z e  B3

- a p p r oaching s e lected individuals 

w  th the idea of p a r t i c i p a t i n g  in 

the proposed g r o u p  B4

- deciding on the m e c h a n i c s  of group 

r„ee tings w ' t h  interested 

individuals B5

Figure 6: Fold out summary of group and w o r k e r  ac t i v i t i e s  in the o r i g i n  phase 

of group 1 ife



THE PHASE OF FORMATION: F O R M I N G  THE G R O U P
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C H A P T E R  8 - THE PHASE - FORMATION. "ORHING T HE GROUP

W h e n  c o l l e c t i o n  • p e r s o n s  comes t o g e t h e r  for the 

firs: time, a g r - . joes not yet exist. L i k e w i s e  

wh e n  in existinc -oup m e e t s  w i t h  a social w o r k e r  for 

the rst time, jroup for social w o r k  p u r p o s e s  has 

not fit e v o l v e d  (Northen, 1969, p . 117)

8 .1 Char cter' tics of a n e w  g r o u p

W h e n  th: rout eets for the first time it is m o r e  a c o l l e c t i o n  of 

indivia... “*ian a group, p a r t i c i p a n t s  b e i n g  a n x i o u s ,  s e l f - c o n s c i o u s  

a n d  uncorr- tted to a ny p u r p o s e  as yet. A t t e n t i o n  is self c entred, 

me m b e r s h i p  has not yet s t a b i l i s e :  and m e m b e r s  a re h e s i t a n t  a b o u t  

c o m m i t t  -- e x p o s i n g  t h e m selve? in the new situation.

A - s t r u c t u r e  e m e r g e s  'or the g r o u p  at this stage; typically,

a s s e r t  ve --- more a g g r e s s i v e  -dividuals a d o p t i n g  l e a d e r s h i p  roles,

g i v i n c  - and direction, - 3 r e c e i v i n g  d e f e r e n c e  from o t h e r s  at

this rir In natur groups wh i c h  the w o r k e r  joins there is

1 ike y rr ~ degr e e  of *uctur-; present a l r e a d y ,  but in for m e d

g r o u D S  ~  5 5 ten e n t i r e  lackir;.

The -ne*- ic b e t w e e n  g r o u p  w o r k e r  and g r o u p  m e m b e r s  is u s u a l l y  

c haractE -t. - a lack of k n o w l e d g e  about e a c h  o t h e r ' s  v a l u e s  a nd 

i c - m s , -id -is f o r m a t i v e  stage m e m b e r s  spend time s e e king commorv 

a n d  comratifc = values, a t c i t u d e s  and cjnm o n  g r o u n d  (purpose) a r o u n d  

w h i c h  to s ; - - c t u r e  tasks and a c t i v i t ’̂ s .

As cornr--*a 1 i ty of p u r p o s e  jrnerg^;. and S i m p l e  o p e r a t i n g  p r o c e d u r e s  

a r e  a g r e e d  -Don, m e m b e r - m e m b e r  attra :ion, g r o u p  p u r p o s e s  and tasks are 

likely to e enhanced. T his will -rsult in the d e v e l o p m e n t  of some 

g r o u p  c o h e - i - e n e s s  to p r o v i d e  a m ore solid b a s i s  for f u rther g r o u p  

growth.

Sarr' and Gal insky (197- poir . out that u n l e s s  some c o m m o n a l i t y  

of p u rpose, norms and val u e s  e m e r g e  at this stage, g r o u p  a t t r a c t i v e n e s s  

an d  c o h e . i v e n e s s  will not d e velop, and it is u n l i k e l y  that the g r o u p  

will be 3ble to deal w i t h  its later tasks and m a y  c o n s e q u e n t l y  term i n a t e  

early. A s y m p t o m  of f a i lure in this area, in the case of v o l u n t a r y
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g r o u p s ,  is a lack of a t t e n d a n c e  by me m b e r s .

If a social w o r k  gr o u p  is to form, the m a j o r  task for 

the m e m b e r s  is to b e c o m e  o r i e n t e d  to the s i t u ation.

Initial w o r k i n g  r elations w ith e a c h  o t h e r  and w i t h  the 

social w o r k e r  a re e s t a b l i s h e d  a r o u n d  the task of 

o r i e n t a t i o n .  In the p r o c e s s  of intake, there wa s  

some o r i e n t a t i o n  to the g r o u p  e x p e r i e n c e ;  yet such 

o r i e n t a t i o n  is not enough. T h e  prin c i p a l  o r i e n t a t i o n  

r e mains to be d one in the group. (Northen, 1969, p . 118)

8.2 W o r k e r  act ;v i t i e s  and tasks

Sarri and Gal insky i dentify a n u m b e r  of w o r k e r  tasks at this st a g e  of 

g r o u p  life i ncluding the f o s t e r i n g  o f  m e m b e r  a t t r a c t i o n  to the group, 

i n i t i a t i n g  and s u p p o r t i n g  norms w h i c h  f a c i l i t a t e  t r e a t m e n t ,  d e f i n i n g  

g e neral p u r p o s e s  an d  limits w i t h i n  w h i c h  m e m b e r s  m a y  d e v e l o p  their ow n  

goals, and the m a i n t e n a n c e  o f  an open, f l e x i b l e  l e a d e r s h i p  st r u c t u r e .

At this level the g r o u p  w o r k e r  o p e r a t e s  e s s e n t i a l l y  as central 

p e r s o n  in the group. T h r o u g h  his p o s i t i o n  of p o w e r  a n d  e x p e r t i s e ,  

and h a v i n g  formed the group, the m e m b e r s  tend to look to hi m  as the 

" p s y c h o l o g i c a l  c o r e "  of the i n t e r a c t i o n  pro c e s s ,  a nd he has the 

n e c e s s a r y  p o w e r  tc be a b l e  to influ e n c e  g r o u p  d e v e l o p m e n t  in the d e s i r e d  

di recti on.

'The task for the social w o r k e r  is to b e c o m e  o r i e n t e d  to the 

d e v e l o p i n g  g r o u p  and to take l e a d e r s h i p  in the e s t a b l i s h m e n t  of 

r e l a t i o n s h i p s  and the p r o c e s s  o f  o r i e n t a t i o n ' .  (Northen, 1969> p . 118)

8.2.1 F o s t e r i n g  a t t r a c t i o n  to the group

Sarri and Gal insky (1974) asse r t  that the w o r k e r  is able to 

fos t e r  a t t r a c t i o n  to the g r o u p  t h r ough a s s i s t i n g  g r o u p  m e m b e r s  

in their s e a r c h  for c o m m o n  inter e s t s  and v a lues, t h r ough his 

r e l a t i o n s h i p  w i t h  g r o u p  m e m b e r s  an d  his use o f  m u t u a l l y  e n j o y a b l e  

an d  t h e r a p e u t i c a l l y  useful a c t i v i t i e s .

N e w  m e m b e r s  u s u a l l y  e x p e r i e n c e  a m b i v a l e n c e  and c ome to tl's 

g r o u p  w ith fears and hopes, w a n t i n g  the e x p e r i e n c e  and f e e ling 

a n x i o u s  a b o u t  it. T h e y  can be e x p e c t e d  to be s e n s i t i v e  to cues 

of a c c e p t a n c e  or h o s t i l i t y ,  i n t e r p r e t i n g  the r e s p o n s e s  o f  o t h e r s  

in terms of their o w n  needs, i n s e c u r i t i e s  and hopes. The w o ’ker 

s t r i v e s  to p r o v i d e  the new m e m b e r s  w i t h  support, interest, w a r m t h
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and s e n s i t i v i t y  to th e i r  individual n e e d ^  as well as m o t i v a t e  

a s e l e c t i o n  of c h a n g e  goals an d  a b e l i e f  that these are a t t a i n a b l e .  

T h r o u g h  c o u r t e s y  and interest he seeks to d e v e l o p  t r u s t  in h i m s e l f  

and then to h elp m e m b e r s  in lea r n i n g  to trust e ach other, 

e m p a t h i s i n g  w i t h  t h e i r  fears an d  a c k n o w l e d g i n g  the s i t u a t i o n  as 

a ne w  and u n c e r t a i n  one. N o r t h e n  (1969) and V i n t e r  (1974) a g r e e  

that the personal c h a r a c t e r i s t i c s  and q u a l i t i e s  of the w o r k e r  

influ e n c e  the d e v e l o p m e n t  of the w o r k e r - g r o u p  r e l a t i o n s h i p .  He 

is a b l e  to s how c o m p e t e n c e ,  r e s o u r c e f u l n e s s ,  w a r m t h  and interest 

to individuals, m o d e l i n g  s u i t a b l e  i n t e r a c t i o n s  in the g r o u p  for 

o t h e r  m e m b e r s  from this e a r l y  stage. He has a central role to 

p lay in the f o r m a t i v e  stage of the g r o u p  in this respect.

N o r t h e n  (1969) w a r n s  the w o r k e r  co ■'.pect personal q u e s t i o n s  at 

this st a g e  as m e m b e r s  try to a s c e r t a i n  his b a c k g r o u n d  and 

moti v a t i o n * -, and to try to get c l o s e r  to h i m  p s y c h o l o g i c a l l y .

She a d v i s e s  that the g r o u p  w o r k e r  o v e r c o m e  p o s s i b l e  fears of his 

power status, by I n t e r a c t i n g  ' n o r m a l l y 1 w i t h  m e m b e r s  rather than 

as some 'abstract being' from the a g ency, and by m a k i n g  it very 

c l e a r  that he r e spects their rights to e x p r e s s  their f e elings 

o p e n l y  w i t h o u t  fear of b e !ng e x p o s e d  external to the group, u n l e s s  

he tells them about it first.

As central p e r s o n  in the g r o u p  the w o r k e r  is a b l e  to model 

a t t i t u d e s  o f  hope, w a r m t h ,  c o n c e r n  a nd o p e n n e s s  in the group, 

b u i l d i n g  u p  po s i t i v e  m e m b e r  r e l a t i o n s h i p s  not o n l y  w i t h  himself, 

but a m o n g s t  e ach o t h e r  as well. In a d d i t i o n  he 'facil i t a t e s  

and e n h a n c e s  c o m m o n a l i t y  among m e m b e r s ,  i ncluding s h a r e d  r e c o g ­

n i t i o n  of their comm o n  d i f f i c u l t i e s ' .  (Sarri and G a l i n s k y ,

1974, p . 79)

8. 2 . 2  F a c i l i t a t i n g  the d e v e l o p m e n t  of g r o u p  norms likely to e n h a n c e  

t reatment

When the w o r k e r  and m e m b e r s  first m e e t  in the g r o u p  there ma y  be 

mutual d i s p a r i t y  ab o u t  e x p e c t a t i o n s  o v e r  rights, r e s p o n s i b i l i t i e s  

and b ase rules g o v e r n i n g  b e h a v i o u r  w i t h i n  the group. These 

m a t t e r s  shou l d  be d i s c u s s e d  and c l a r i f i e d  and e f f o r t s  m a d e  by the 

w o r k e r  to s eek m u t u a l i t y  if e x p e c t a t i o n s  b e t w e e n  h i m s e l f  and the 

group. P a t t e r n s  of p a r t i c i p a t i o n  an d  the m e c h a n i c s  (who, w hen 

and how) o f  c o m m u n i c a t i o n s ,  as well as the natu r e  and length of 

ser ice shou l d  be clarif i e d .  N o r t h e n  (1969) wa r n s  that
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d i s c r e p a n c i e s  in a t t i t u d e s  w h i c h  a re not r e s o ' v e d  at this 

e a r l y  stage m a y  result in an e a r l y  b r e a k d o w n  in the group.

Sh e  c a u t i o n s  the p r a c t i t i o n e r  to be a w a r e  of cultural influences 

in c l i e n t  e x p e c t a t i o n  of s e rvice, p o i n t i n g  out that m i d d l e  class 

c l i e n t s  tend to e x p e c t  i n t r o s p e c t i v e ,  r e f l e c t i v e  d i s c u s s i o n s  o f  

a s o p h i s t i c a t e d  n a t u r e  w h i l e  lower c l a s s  c l i e n t s  tend to e x p e c t  

the p r a c t i t i o n e r  to be a c t i v e ,  d i r e c t  and s u p p o r t i v e  and to 

a c h i e v e  'quick results'. Sarri ai.d Gal insky (1974) e m p h a s i s e  

that o f t e n  norms pr o v e  d i f f i c u l t  to m o d i f y  at a later st i g e  in 

g r o u p  life, and feel t h e r e f o r e  that the w o r k e r  should use his 

i n f l u e n c e  to initiate, s u p p o r t  an d  s t i m u l a t e  n o r m s  in line w i t h  

his o b j e c t i v e s  e a r l y  in g r o u p  life. T h e y  w a r n ,  h o wever, that 

w h i l e  suppressi ig no r m s  w h i c h  m a y  h ave n e g a t i v e  i m p l i c a t i o n s  for 

goal a c h i e v e m e n t  the w o r k e r  s h o u l d  be a w a r e  of p o s s i b l e  d a n g e r s  

he m a v  be e s t a b l i s h i n g  in his r e l a t i o n s h i p  w i t h  g r o u p  m e m b e r s ,  

w h i c h  m a y  be s u b v e r s i v e  to t r e a t m e n t  goal a t t a i n m e n t .

8 . 2 . 3  D e f i n i n g  g e n e r a’ pur p o s e  and limits w i t h i n  w h i c h  m e m b e r s  may 

d e v e l o p  their ow n  goals

N o r t h e n  (1969) has s t a t e d  that d e s p i t e  p r e l i m i n a r y  o r i e n t a t i o n s  

in the intake phase, it is in the g r o u p  tnat this p r o c e s s  should 

be enlarged. T h e  i m p o r t a n c e  a n d  c e n t r a l i t y  of p u r p o s e  in social 

g r o u p  w o r k  p r a c t i c e  has b e e n  d i s c u s s e d  e a r l i e r  ( C h a p t e r  7, p . 73).

It is e ssential that the g r o u p  e s t a b l i s h  a reason for its e x i s ­

tence in terms o f  the w o r k e r ' s  g o a l s  an d  those o f  individual 

m e m b e r s  if it is to b e c o m e  a v i a b l e  t r e a t m e n t  m e dium. N o r t h e n  

(19^9) notes that social w o r k e r s  ar e  o f t e n  too v a g u e  and u n s k i l l e d  

in s t a t i n g  p urpose, for e x a m p l e ,  'I'm h e r e  to help', is n o n s p e c i f i c  

a n d  has o m n i p o c s n t  o v e r t o n e s .  P u r p o s e s  d i r e c t  g r o u p  a c t i v i t i e s  

a nd tasks and s h o u l d  be s t a t e d  in terms o f  h o p e d  for ^n d  goal 

a t t a i n m e n t  to e l i c i t  m e m b e r  m o t i v a t i o n  and g ive d i r e c t i o n  to 

their tho u g h t s  and e x p e c t a t i o n s  o f  the service. M e m b e r  resp o n s e s  

are i mportant in this r e g a r d  an d  shou l d  a l s o  s e r v e  to sh a p e  g r o u p  

and individual goals. in e s s e n c e  w h i l e  b e i n g  e x p l i c i t ,  g r o u p

p u r p o s e  s h o u 1d be s t a t e d  g e n e r a l l y  e n o u g h  to a l l o w  individual goal 

f o r m u l a t i o n  as well - it is the w o r k e r ' s  'task to seek c o m p a t a b i 1 ity 

b e t w e e n  his v i e w  of w h a t  the g r o u p  ne e d s  an d  the c o m p o s i t e  of 

m embers' m o t i v e s ' .  (Northen, 1969, p . 127)
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S c h w a r t z  (1971, p . 15) is of the o p i n i o n  that the w o r k e r  

s h o u l d  s e e k  to d e v e l o p  an initial 'working a g r e e m e n t ,  w h i c h  

i . o i d s  a m b i g u i t y  o f  p urpose. He s u m m a r i s e s  the w o r k e r ' s  tasks 

in this phase ir, the f o l l o w i n g  manner:

(a) to make a c l e a r  an d  s i m p l e  s t a t e m e n t  of w h y  he 

thinkf they a re there, of their st a k e  in c o m i n g  

t o g e t h e r  and the a g e n c y ' s  s t a k e  in s e r v i n g  them;

(b) to d e s c r i b e  h i s  ow n  part in the p r o c e e d i n g s  as 

c l e a r l y  an d  s i m p l y  as he can;

(c) to reach for feedb a c k ,  for the!r reactions to 

his f o r m u l a t i o n  and ho w  his f o r m u l a t i o n  squares 

w i t h  theirs; and

(d) to h e l p  them d o  w h a t e v e r  w o r k  is n e e d e d  to 

d e v e l o p  t o g e t h e r  a w o r k i n g  c o n s e n s u s  on the 

terms of the c o n t r a c t  and their frame of 

refe r e n c e  for b e i n g  together.

8 . 2 . 4  M a i n t a i n i n g  an o p e n  f l e x i b l e  l e a d e r s h i p  s t r u c t u r e

W h i l e  e a r l y  gr o u p  s t r u c t u r e s  m a y  be d o m i n a t e d  by the m o r e  

a g g r e s s i v e  p e r s o n a l i t i e s  w i t h  external status, p r e s t i g e  in the 

g r o u p  u s u a l l y  g r o w s  on i.r.e ba s i s  of i n t r a g r o u p  p e r f o r m a n c e .

T o  p r e v e n t  an e a r l y  r i g i d i t y  of s t r u c t u r e  the w o r k e r  tries to 

f o s t e r  m a x i m u m  p a r t i c i p a t i o n  by all g r o u p  m e m b e r s ,  to a l l o w  for 

l e a d e r s h i p  potential to e m e r g e  in all p a r t i c i p a n t s  in the group.

At the same time he m a y  r e i n f o r c e  l e a d e r s h i p  in the g r o u p  w h i c h  

is likely to be s u p p o r t i v e  of g r o u p  goal a c h i e v e m e n t  and tasks, 

w h i l e  trying to e x t i n g u i s h  n e g a t i v e  leadership.

8 . 2 . 5  S u m mary

In the f o r m a t i v e  s t a g e  of g r o u p  d e v e l o p m e n t  the w o r k e r  is m o s t  

a c t i v e  (Northen 1969, Sarri and Gal insky 1974). His tasks 

include r e c o g n i s i n g  and c l a r i f y i n g  f e e l i n g s  o f  u n c e r t a i n t y  about 

the group, e n h a n c i n g  i n t r a g r o u p  r e l a t i o n s h i p s ,  m a k i n g  the g r o u p  

a t t r a c t i v e  to m e m b e r s ,  s t a t i n g  p u r p o s e  and r e s p o n d i n g  to f e e d ­

b a c k  a b o u t  it, i n i t i a t i n g  an d  s u p p o r t i n g  o p e n  l e a d e r s h i p  s t r u c t u r e s  

and norms w h i c h  ar e  f a c i l i t a t i v e  of goal a c h i e v e m e n t ,  e x p l a i n i n g  

m e m b e r s h i p  c h oices and h a n d l i n g  'testing' b e h a v i o u r s  by g r o u p  

m e m b e r s .
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3.3 yhe ';>ear:r> group- an a r a i v s :s o f  jrccess 

Sess ■on

T h e  w o r k e r  ooened the 'Irst session ay e x p l a i n i n g  wny he had formed the

grouD * that ne was interested :n h e lping grouo •nemoers imorove school 9 ^a

performance. While informing them that tne g r o u o  was v o l u n t a r y  ne asked

those w h o  night decide not to remain to inform him of their w i s h  to leave 38e

(the grouo).

He e x o i ained to them that he was a social w o r k e r  and although 

Interested in their school woric was not a teacher. 33b

When chere <*as no '•esponse to his q u e s t i o n  of why ‘"emoers thought 36a

A'-* pupils d r ooped out of school, the w orker s u g g e s t e d  there m i g h t  be all 36b

kinds of oroblems v a rying fron home d i f f i c u l t i e s ,  and a d i slike of teachers 

and subjects to the a esire to earn m o n e y  rather than study at school.

The w o r k e r  stressed to the boys the g r o u p  was theirs - his only d emand B6g 

was that they work some of the time together, the remainder being for 

w h a t e v e r  games or activi t i e s  they m i g h t  w a n t  to do. He said he w a n t e d  93e

then to plan group activi t i e s  together and not to feel compe l l e d  to co 97a

j n w anted activities. The g roup -"embers c o n f i r m e d  that sessions should 

take place at 2.00 p.m. on Tuesdays and T h u r s d a y s ,  and p r o c e e d e d  to show 

the w o rker w h i c h  soccer fields they could p l a y  on. The w o rker e l i c i t e d  Bflc

discus s i o n  as to w h o s e  permis s i o n  was n e c e s s a r y  to jse the fields.

A f t e r  a sking the g r o u p  n e m o e r s  to c o m p l e t e  a q u e s t i o n n a i r e  he had 

preoared, the w orker e l i c i t e d  some discus s i o n  a o o u t  which school subjects 

were causing problems eo r  them. Some d i s c u s s i o n  f o l lowed about d i f f i c u l -  38c 

ties In learning Geograph". The w o r k e r  a s k e d  g r o u p  'nemoe*,« h o w  they 38c

thought they could learn b etter In the group. T h e  g r o u p  sugge s t e d  the 

A4 w o r k e r  ask them questions on their work, and tne w orker added the idea of 

buzz-g r o u p s  as learning aids. The w o r k e r  e n o h a s i s e d  to group ^ e m cers that 

M e  group should be a place where they could v oice their lack of u n d e r -  07b

S t r iding of anything, at the same time e m o a t h i s i n g  with feari the boys 36a

mighe have of 'looking stup'd' If they did this In class. 36b

To the boys e x citement, the w o r k e r  s u g g e s t e d  a game of soccer. 36f

While wtiiting for John to bring the ball from his car, the w o r k e r  

reiterated the group's p u rpose as aeing to h e l p  each other learn and talk 38a 

A5d aoout problems in the classroom. At this stage the group 'ooened up' 

relating stories aoout how Steve !gets c l o u t e d "  by the M c h e r  in ciass, 

laugning as they did so.

A5c After picking John and Harold as c a p t ains, the bovs d i vided themselves

into two teams accor d i n g  to their seating in the c l a s s r o o m  and proceeded 

to play soccer for fcrty- f ' v e  minutes. T h e r e  Seing an odo number, the 96e

worker o f fered to play, o o s e r v i n g  chat he was n o t  very good; H e c t o r  36b

q u ickly added that he wasn't either, and to the g r ouo's a u g n t e r  th e  

A5e worker j o i n e a  in. W h i l e  th e  game was p l a y e d  in good spirit, the w o r k e r

n o ticed that Pierre was relegated to goals, and thougn 'eplacing -iim once, 37c 

°ierre soon e n d e d  jp bac< there. T o wards tne e n d  of t*e game, a small aoy 

A5e (Larce) w h o  hao seen w a t c h i n g  the game, r e o iaced *'er-e in goais, 3 *erre

leaving the H e  la. The worker a o o r o a c h e d  Pierre, w n o  did not seem o v e r t’y 

joset, reminding h i m  that he was a group ■nember and Lance was not. A
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A5e voice from the g r o u o  suggested m a k i n g  Lance a Tiemoer, but the w o r k e r  said 

ne was sorrv but tne g r o u p  could only work well if it d idn't nave too many 

members and it was a l r e a d y  full. Lance n o d d e d  nis u n a e r s t a n d i n g  and the 

g r o u p  did not press for his inclusion. G ordon and E d w a r d ,  and G r a h a m  

(sick) were aosent from the grouo. Early In tne session, Mr. T ,  a teacher, 

b r o u g h t  Ivan to the group, d e spite a previous discus s i o n  with him as to why 

Ivan nad not seen selected (see p. 31) Mr. T was o b v i o u s l y  d e t e r m i n e d  

that Ivan ae included in tne group, and p r e s e n t e d  w i t h  the bov anc the 

teacner {who nad told *van ne had oeen picked *or the group) the w orker 

felt he had little a l t e r n a t i v e  but to include him.

Session 2

97a

38d

Owing to c o m o u l s o r y  a t h l e t i c s  practice, the ooys w a r e  fifteen m i n u t e s  late 

for the group. Ivan, P ierre a n d  G ranan (sick) w e r e  aosent. The w o r k e r  

g r e e t e d  G o r d o n  and Edward as new m e moers O e f o r e  s h o w i n g  interest In their 

o a r t i c i p a r ' "ft In sports day. The boys e x p r e s s e d  c o n f u s i o n  about I v a n ' s  

absence.

T h e  w o r k e -  a s k e d  the m e m b e r s  to tell G o r d o n  and E dward about the group. 

The worker r e p eated anj re Inforced H arold 's response that it was a volun t a r y  

A5b group, and B r u c e ' s  that It was to do h o m e w o r k  and have * u n . Bruce adaed 

that they c o u l d  a l s o  taik a b o u t  problems and to the w o r k e r ' s  q u e s t i o n  

c l a r i f i e d  tnese as school, home and teacher problems. The boys told the 

w o r k e r  that Mr. T  had b e aten G o r d o n  and E d ward for m i s s i n g  the first group 

m e e t i n g  ana s ports training. In e l i c iting d i s c u s s i o n  on this, the w o r k e r  

e m p a t h i s e d  tnat it must ta c o n f using for them to lear h i m  say tne g r o u p  was 

v o l u ntary and then nave Mr. T beat them for b e i n g  aosent. He said it must 

have made iordon and Edward /ery angry to be m a d e  to come like that - 

Edward n o d d e d  and G ordon Iooked sulky. T h e  w o r k e r  r eiterated the group's 

purpose and told them he nad p icked them as he tnought the g rou- could 

help them, but n o-one s h ould make them come. He a s k e d  the g r o u p  wnat they 

should do about the p r o b l e m  and after no response, o f fered to speak to Mr.

T  if they d e cided tney w a n t e d  to opt out of the group. W h i l e  G o rdon and 

A 5 d  Edward asser t e d  they w a n t e d  to be grouo memoer*, the group a g r e e d  that the 

w o r k e r  should speak to Mr. T. When the w o r k e r  asked what he snould say, 

Tony responded " t o  stop h i t t i n g  us". The w o r k e r  reflected thi«- o b v i ously 

made them angry, and a d d e d  that it p r o b a b l y  made them angry a bout coming 

to the group as well. E dward noddea, but the o t hers remained quiet, and 

the w o r k e r  reminded them that the group was a place *nere they could talk 

freely If they were angry; somewners to talk about w h y  p eoole got angry 

with each otner, but not for fighting. He c o n t inued by asking for a l t e r ­

natives to h i t ting by the teacher - E a ward s u g g e s t e d  o x t r a  homework. The 

whole group then d i s c u s s e d  (with vivid descriptions) h o w  brutal Mr. T was 

to boys and girls in the classroom. After a w h ' the w o r k e r  a s k e d  wnat 

made Mr. T so angry ne hit oeoole, and the group q u i e t e n e d  a little 

agreeing that it was wnen peopie talked in class or d idn't d o  their h o m e ­

work. The worker r e f l e c t e d  it seemed Mr. T only hit when o e o p l e  made him 

angry.

A f t e r  a pause, the w o r k e r  a sked n e w  the m e moers thought such matters 

snould ae nanolec in tne group. ^obertc and Edward suggested t a i 1 ing, 

out nad no altern a t i v e s  if this "didn't work". The boys o r o c e e c e j  *o

A5d

36b

38c

36b

38c

36a

86o

36a

36b

38a

38d

56g

38c

36a

B7b

82e

33c

38c

36g
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tell the w o r k e r  n o w  they p r e f e r r e d  Mr. P's jocular teacning approac.n, put 38c 

A5d w o r k e d  harder for Mr. T  oecause "he hies first".

"he group told the wor*er they only u s u a l l y  got h o m e w o r k  on a Fr<dav,

A 5e out that they did not want h i m  to come on that day. Sone d i s c u s s i o n  

fo*lowed about ways of learning Geography.

The group played soccer for thirty minutes, an incident where Steve 

k icked H arold d e f using w i t n o u t  rancour.

A 5 d  After the group session, the boys hung a round s u g g e s t i n g  other games

th» f o u l d  play in the g r o u p  and a sking the w o r k e r  to o b t a i n  tnese games.

.he w o rker s u g g ested it was their g roup, and f o l l owing a reflection that 36g 

the group s hould try o b t a i n i n g  its own things, e n t h u s i a s t i c  discus s i o n  

followed a b o u t  forming their own s o c c e r  t^am, raising funds and b uying 

team shirts. 3 efore leaving the w o r k e r  c o m p l e m e n t e d  the g r o u p  o n  its 36g

e n t h u s i a s m  «nd a b i l i t y  to talk about things. 37b

Earlier a boy had triea to join the g r o u p  but R o b e r t o  had told him 

A Se it was not his g r o u p  and he left.

Session 3

at the c o m m e n c e m e n t  o f  the session, several bigger, o l d e r  boys - Petrus,

Samuel and Paddy - j oined the group. When the w o r k e r  a p o l o g i s e d  

saying there was no room for them, Petrus and Samuel ieft but Paddy 

reme i n e d .

The w o r k e r  focused some d i s c u s s i o n  o n  g roup m e m b e r s h i p ,  n e m oers 

A 5 e  expres s i n g  that the g r o u p  was big e n o u g h  at present (twelve members). B8d

h -w* /er, the w o r k e r  o b s e r v e d  Ivan w i n k i n g  at P i e r r e  and tilting his rxao 

toward the door - the o b vious m e s sage was for P ierre to leave the group.

The w orker interrupted :ne non-verbal m e s s a g e  by a sking Ivan what the 38c

group was for - tvan replied "to h e l p  w i t h  h o m e w o r k 1’. Pierre said "to

help us o u t "  but w h e n  the w o r k e r  tried to help °ierre e xpand on this,

the other ooys laughed and the w o r k e r  realised he h a d  m a d e  the m i s t a k e  B9b

of exposing h i m  in an a l r e a d y  h o s t i l e  atmosphere.

The w orker then said he had n o t i c e d  tnat s u r r e p t i t i o u s  m e s s a g e s  w e r e  

going on in the room and that they seemed to oe trying to tel! s o m e o n e  39b

A5b something. A f t e r  a silence, Ivan said they a lways ' p l a y e d 1 with Pierre 

in class - the worker reminded h i m  that this was not th^ class, it was 

thi s group. After a further s i l ence Ivan and H a r o l d  said the g r o u p  was 

to help each other, and E dward a d d e d  "to -nake j s  h appy and not turn our 

A5b back on a friend". The w o r k e r  r e p eated and c l a r i f i e d  these statements. 3da

The w o r k e r  then asked what the g r o r p  would do if they didn't w a n t  38c

A5a someone in the group - T o n y  said " c h a s e  M m  a w a y "  b u t  Edward d i s a g r e e d  

ASe

saying "talk to him". When the g r o u p  tried to tell the w orker ne would

have to "say things" to such a boy the worker refle c t e d  that it was their B6g

job. The boys w e r e  flummoxed.

38a

38d

The w o r k e r  r eiterated the group's purpose and n o w  he p icked e leven 

renoers *o r the group - and then asked what w o u l d  h a p p e n  if they all 38c

b r o ught friends. It was a greed the g r o u p  w ould be too big. T He worker 

then tried to refocus the g r o u p  on the p r oblem of the rejected isolate

99b



9

A5«

98c

B6b

B6g

B8e

trying to e l i c i t  discus s i o n ,  and involving Ivan in a role -eversal o f  33c

how it felt to be asked to leave tne group Decause someone e l s e  w a n t e d  36b

to be in it. After initial h e sitation, g r o u o  fiemoers said that if they 

A 5 a  were in such a position they w o u l d  feel 'sad", or " h e a r t b r o * e n‘'. A M

agreed that boys wno w e r e  not liked could not be very nappy. The worker 

asked if telling such a b o y  to leave the g r o u o  would be the rignt thing 

A5d to do, to w hich Steve responded that they snould all like each other, 

tell each o ther what they were doing w r o n g  and not throw a n y o n e  o u t  of 

tne grouo. T h e  w o r k e r  p o s i t i v e l y  r e i n f o r c e d  this o p i n i o n  by a g r e e i n g  89d

w i t h  it at length.

The w o r k e r  then e l i c i t e d  some d i s c u s s i o n  to the e f f e c t  that telling 

someone the gro<>p was full and he c o u l d n ' t  join, was not telling him they 

d idn't like him - to n e l p  Paddy u n d e r s t a n d  why he could not be a nemoer, 

and help the group reject h i m  as a m e m ber. Ivan and Tony m o v e d  the 88d

di s c u s s i o n  to a b s e n t e e i s m  a s s e r t i n g  that a m e m o e r  m i s s i n g  a few sessions 

A5e s hould not be a l l owed back - John objected. T h e  w o r k e r  remin d e d  Ivan 

he'd been aosent the p r e vious session and a s k e d  what w o u l d  have h a p pened 

if he'd been sick for this one. H e a t e d  d i s c u s s i o n  f o 1 lowed a m o n g s t  group 

-nemoers and they e v e n t u a l l y  resolved that in such c ases the a b s entee 

A5d should be asked if he w a n t e d  to c o n t i n u e  w i t h  the group, and then a 

A5e d e c ision m a d e  by the group.

The group began to talk about w h e t h e r  G raham S and G ordon s h ould be 

group membe'■s, a d ding that G ordon w o u l d  be b e a t e n  if M r  T  learnt about 

his absences. The w o r k e r  informed the boys he had spoken w i t h  Mr. T  w h o  86b 

had informed h i m  that G o r d o n  and E dward nad been a e a t e n  for failing to 

a t t e n d  sports practice, not the group. T h e r e  would be n o  B e a t i n g s  for 

a b s e n t e e i s m  *rom the group.

A5d A f c e r  further d i s c u s s i o n  all the boys said they w a n t e d  to be in the

A5e

group, and the w o r k e r  said to Paddy that he was sorry but the g roup was 

full, a dding that he nad a l lowed h i m  to stay in tne g roup so that ne could 38d 

u n d e r s t a n d  the m atter of aeing a group m e m b e r .  Paddy w o u l d  not g o  and 

the w orker finally had to ask h i m  to leave. W h i l s t  he was there all the 

boys s * !d they wanted h i m  in the grcup, but after he had d e o arted it became 

appar e n t  they did not really wish him to be a group member. The w o r k e r  

asked w h o  they w o u l d  like to ask to the group, a c k n o w l e d g i n g  that they had 38c 

friends outside the g r o u p  - the number rose to seventeen w h i c h  all the iiem- 

bers a g r e e d  was too big *or the group. Paddy did not f e a t u r e  in their 

l i s t .

The w orker then e x p l a i n e d  he nad p icked only boys aged thirteen to

fifteen, leaving out y o u n g e r  or o l d e r  boys. H arold fo»'.cwed by o thers 38d

said this was good as the o l d e r  boys b u l l i e d  them, and they agreed amongst

A5d themselves that any future m e m bers ^ust be thirteen to fifteen.

A5e

John asked if the g rouo w ould c o n t i n u e  in ’.979, but the w o r k e r  a n s wered B8d 

that it could only go on to September, althougn he w o u l d  still work in che 3 16a 

A5d area and come to see tnem afterwards. The grouo m o v e d  d i s c u s s i o n  to -neans 9 18a 

A5c of fund r i s i n g ,  Ivan leading the p l a nning for film e v e nings ana raffles.

When it secame e ’ear tnat they w a n t e d  tne w orker to do ^ost of the work, ^e 

reflected oack to tnem that it was their g roup and they would *ave to ■nake 36a 

a r r a n g e m e n t s  *or It a l t hough he *as w i l t i n g  to plav his Dart and help. He
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a~ded that he had the use of a <ompi w h i c h  they coo Id use for a soccer 

n a t c h  in E l d o r a d o  Park. Thi* H e i g h t e n e d  e x c i t e m e n t  as the g r o u o  "nade 

A5d 'team' plans, p o n d e r e d  ho* to get shirts, cool drinks, etc. Oiscu s s i o n  

reached a Icvei of chaos, e v e r y o n e  s h o uting iaeas regardless of others.

A fter about five m i n u t e s  of this, the w o r k e r  w h o  w a s  recording the session, 

plr-.yed the tape lack to them, a sking wnat they thougnt of it. T ony said 38c 

A 5 e  “’ike animals crying", S t e v e ,  " l i k e  nad p e ople" and a n o t h e r  'Mike a 39«

jamb ling school". The w o r k e r  asked now improvements in discus s i o n  and 

A 5 c  d e c ision making c ould be naae - E dward and Ivan said they snould all

take turns s p e aking and control the procr s t hemselves rather than the 

w o r k e r  having to snout or scream.

The boys w e r e  undec i d e d  aoout w h e t h e r  to have a g r o u o  on the public 

A 5d h o liday but Harold said It was all or n o n e  - "It's a group, nan".

B e fore p l aying soccer Steve was tease-1 as a thie* - he starred crying.

H arold said "he has a small * eart" but Ton, and H ector d e f e n d e d  him as 89b

A 5d having changed, Tony a p o l o g i s i n g  to Steve in an e m b a r r a s s e d  fashion.

During the game, P ierre was s u bject to some teasing, being clumsy and 

h a ving no ball sense' but che boys w e r e  so e x cited rhey w e r e  oblivious to 39b 

the worker's sugges t i o n  that It m i g h t  be an idea to c oach rather than 

tease him.

Session •*

Tony and P ierre m i s s e d  tne m o r n i n g  of soccer. At the end of the game the 

A 5 c  wo» * r  s u g g ested the bovs ^ook a f t e r  the ball as it b e l o n g e d  to the group. 36g 

After some e x c i t e d  discussion, John took c h a r g e  of the ball.

8.4 E v a l u a t i o n  of p r a c t i c e

(a) D i a g n o s t i c  i n f ormation g a t h e r e d  during the f o r m a t i v e  

phase o f  g r o u p  1 ife

T h e  w o r k e r  f o r m u l a t e d  d i a g n o s t i c  impr e s s i o n s  of the g r o u p  t h r ough

(i) o b s e r v a t i o n ;  and

(ii) the a d m i n i s t r a t i o n  of a q u e s t i o n n a i r e  in S e s s i o n  1. 

(appendix E)

The q u e s t i o n n a i r e  e n a b l e d  c o m p i l a t i o n  of a sociom a t r i x .
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Fig u r e  7: S o c i o m a t r i x  of e x p e r i m e n t a l  g r o u p  c o m p i l e d  in s e s s i o n  2

P o s s i b l e  subgr o u p s  indicated in the s o c i o m a t r i x  w e r e  those 

c o m p r i s i n g  Tony, Hector, Ivan and R o b e r t o  and then Bruce, John and 

Harold. W h i l e  c o m p l e t i n g  the q u e s t i o n n a i r e  the boys sat in these 

general g r o u p i n g s ,  S t e v e  j o i n i n g  Bruce et a l , and Pierre s i t ting alone.

P o s s i b l e  leaders in the gr o u p  as r e v e a l e d  o n  the s o c i o m a t r i x  

w e r e  John, T o n y  and Bruce. John had shown h i m s e l f  as e a g e r  to please, 

f e tching the soccer ball from the car (se s s i o n  I), popular, being 

p i c k e d  as a team c a p t a i n  (session I), m o r e  m o d e r a t e  than his peers in 

d e c i d i n g  on g r o u p  m e m b e r s h i p  (session 3), and w i l l i n g  to take r e s p o n ­

sibility, such as for the ball (session h ) . N o t a b l y  o t h e r  g r o u p  

m e m b e r s  w e r e  a g r e e a b l e  to h im taking this r e s p o n s i b i l i t y .  T o n y  was 

identified by his peers as being a ' naughty boy' (session 3), one of 

the first to tease Steve, but a l s o  qu i c k  to a p o l o g i s e  (session 3).

B r u c e  was q u i e t e r  than John o r  Tony, but e x u d e d  a " c h e e k i n e s s "  d e s p i t e  

his size and p o s s e s s e d  the important a b i l i t y  in the g r o u p  of being a 

g o o d  socc e r  player.
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D u r i n g  g r o u p  d i s c u s s i o n s  (sess i o n s  2 and 3), Ivan an d  H a r o l d  

s h o w e d  d o m i n a n c e  and w e r e  o f t e n  o u t s p o k e n ,  Ivan in p a r t i c u l a r  s h o w i n g  

c r e a t i v e  d r i v e  in o r g a n i s i n g  fund r a i sing in che g r o u p  and tending to 

o v e r w h e l m  his peers w i t h  his v e h e m e n c e .

P o s s i b l e  isolates and s c a p e g o a t s  on the s o c i o m a t r i x  w e r e  shown 

to be P J e r r e ,  Steve, G o r d o n  and E d w a r d . Of these P i e r r e  and S t e v e  

w e r e  the b utt of g r o u p  t e a s i n g  an d  h o s t i l i t y  f r o m  the start. P i e r r e  

w a s  n i c k n a m e d  " C o o k i e "  and was a small c l u m s y  boy w h o  the m e m b e r s  

c o n s t a n t l y  tried to ej e c t  f rom the g r o u p  ( sessions I and 3). W hen 

L a n c e  tried to join the g r o u p  (session l) he c h o s e  to r e p l a c e  P i e r r e ,  

a nd w h e n  the g r o u p  wa s  u n d e c i d e d  a b o u t  Paddy j o i n i n g ,  it was ag a i n  

P i e r r e  w h o  r e c e i v e d  a c l e a r  m e s s a g e  of ' l e a v e 1, to m a k e  room for Paddy. 

S t e v e  wa s  i d e n t i f i e d  e a r l y  as a 'na u g h t y  b o y 1 in the class 

( s e s s i o n s  I an d  3), an d  w as t e a s e d  (session 3). H owever, no

o b s e r v a b l e  p r e s s u r e s  were, put on h im to leave the group. N o t a b l y  

b o t h  t h e s e  boys in their s o c i o m e t r i c  c h o i c e s  o f  liking in the g r o u p  

c h o s e  o t h e r s  w i t h  l e a d e r s h i p  q u a l i t i e s  - T o n y ,  Ivan and John . In 

a d d i t i o n ,  these n o m i n a t i o n s  w e r e  in two su b g r o u p s ,  almo s t  as if k e e p i n g  

o p t i o n s  o p e n  for f r i e n d s h i p  in the group. (At a later stage the 

w o r k e r  a s c e r t a i n e d  S t e v e  wa s  r e l ated to Ivan, w h i c h  m i g h t  h ave i n f l uenced 

his s o c i o m e t r i c  choice).

P o s s i b l e  r e i n f o r c e r s  for a b e h a v i o u r  m o d i f i c a t i o n  p r o g r a m  w e r e  

r e v e a l e d  to be soccer, swee t s  and f r u i t  and the boys indicated they 

r e c e i v e d  pocket m o n e y  to be a b l e  to c o n t r i b u t e  towards g r o u p

a c t i v i t i e s .

S u b j e c t s  r e v e a > e d  as 'problems' In c l u d e d  English, A f r i k a a n s ,

H i s t o r y  an d  Geography.

A t t i t u d e s  to teachers were; c h a r a c t e r i s e d  by d i s l i K e  and fear, 

o r i g i n a t i n g  in teachers h i t t i n g  and b u l l y i n g  them. T h e  boys recogn i s e d  

causal f a c t o r s / b e h a v i o u r s  on tneir oart w h i c h  e l i c i t e d  these responses 

f r o m  teachers.

(b) F o s t e r i n g  a t t r a c t i o n  tc the g r o u p

Th e  a n a l y s i s  of g r o u p  records s h o w s  that the w o r k e r  d i s p l a y e d  interest 

a n d  w a r m t h  in g r o u p  me m b e r s ,  was s e n s i t i v e  to e a r l y  f e elings of 

i n s e c u r i t y  in the group, e m p h a s i s e d  the v o l u n t a r y  nat u r e  of the group 

and m a d e  e f f o r t s  to involve m e m b e r s  in d i s c u s s i o n  and d e c i s i o n  mak i n g  

to h e l p  them feel the g r o u p  w as theirs. In addit i o n ,  he wa s  'tuned 

in' to their interests, b r i n g i n g  a socc e r  ball to g r o u p  sessi o n s .  The
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verbal i n t e r a c t i o n  of g r o u p  merrbers i ncreased o v e r  the first three 

sessi o n s ,  the w o r k e r  not h a v i n g  to lead the g r o u p  as m u c h  as these 

s e s s i o n s  passed. T his rev e a l e d  a g r o w i n g  g r o u p  bond, w h i c h  was 

h e i g h t e n e d  through the use of soccer, not o n l y  in g r o u p  s essions, 

but a l s o  as a p o s s i b l e  o u t i n g  in a m a t c h  a g a i n s t  o t h e r  c o m m u n i t y  

g r o u p s .

G r o w i n g  g r o u p  interaction, w o r k e r  s e n s i t i v i t y  to g r o u p  m e m b e r s  

needs, and his use of p r o g r a m  c o m b i n e d  to m a k e  the g r o u p  a t t r a c t i v e  

to its m e m b e r s .

(c) F a c i l i t a t i n g  norms likely to e n h a n c e  t r e a t m e n t

F rom s e s s i o n  I the w o r k e r  m o d e l e d  i n t e r a c t i v e  p r o c e s s e s  in the group, 

e n c o u r a g i n g  m e m b e r s  to speak their feelings. He e n c o u r a g e d  Edward 

an d  G o r d o n  to e x p r e s s  their a n g e r  and s o u g h t  g r o u p  a l t e r n a t i v e s  in 

social control s i t u a t i o n s  (session 2 ) .  D i s c u s s i o n  as a d e c i s i o n  

m a k i n g / p r o b l e m  s o l v i n g  m e t h o d  w a s  r e i n f o r c e d  in the m e m b e r s h i p  p r o b l e m  

(session 3) •

The w o r k e r  a l s o  initi a t e d  an d  r e i n f o r c e d  s e l f - s u f f i c i e n c y  a m o n g s t  

g r o u p  m e m b e r s  r e f l e c t i n g  tasks b ack to them (session 3) and giv i n g  

the ball to the g r o u p  to look after.

In a d d i t i o n ,  t h r ough his o w n  b e h a v i o u r  he m o d e l e d  atti tudes of 

c o n c e r n  for individuals, e s p e c i a l l y  s c a p e g o a t s  (session I and 3).

G r o u p  r e s p o n s e s  of mutual ai d  w e r e  r e i n f o r c e d  w i t h  praise. Finally, 

he init i a t e d  norms of o r d e r  in g r o u p  p r o c e s s , u s i n g  a tape rec o r d e r  

to f e e d b a c k  g r o u p  dec i s i o n  m a k i n g  p r o c e s s e s  to m e m b e r s  and e l i c i t i n g  

d i s c u s s i o n  on this point.

(d) D e f i n i n g  general limits an d  p u r p o s e  in the g r o u p

T h e  w o r k e r  c o n s t a n t l y  r e i t e r a t e d  his p u r p o s e  and role in the g r o u p  and 

e l i c i t e d  g r o u p  f e e d b a c k  on these ( sessions I, 2 and 3). He used 

g r o u p  p u r p c s e  as a m e a n s  of d e f i n i n g  c r i t e r i a  for g r o u p  m e m b e r s h i p ,  

th ereby increa s i n g  members' fe e l i n g s  of b e l o n g i n g  in the group, and 

g r o u p  b ond (session 3). In a d d i t i o n ,  he u s e d  g r o u p  purpose: to 

e l i c i t  e x p r e s s i o n s  of mutual aid in a s t r a t e g y  to deal w i t h  the 

s c a p e g o a t i n g  and rejec t i o n  of P i e r r e  in the g r o u p  (session I,.

P u r p o s e  for the g r o u p  at this e a r l y  s t a g e  p r o v i d e d  the w o . k e r  w i t h  a 

solid b ase and f r a m e w o r k  w i t h i n  w h i c h  to m a k e  d e c i s i o n s  and intervene 

in d i f f i c u l t  areas of g r o u p  life. W i t h o u t  p u r p o s e  and a rationale 

for g r o u p  o r i g i n  initial m e e t i n g s  m i g h t  have proved vague, u n d i r e c t e d  

e x p e r i e n c e s  for m e m b e r s ,  lowering g r o u p  a t t r a c t i v e n e s s .
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T h e  p u r p o s e  of a g r o u p  - w h y  it is formed - is the 

p r i n c i p l e  e l ement to be d e f i n e d  ... If a gr o u p  leader 

has no t  thought c l e a r l y  a b o u t  p u rpose, he will find 

h i m s e l f  dri f t i n g  w i t h  the g r o u p  into irrelevant, 

u n p r o d u c t i v e ,  and m e a n i n g l e s s  areas, into c o n f u s i n g  

s i t u a t i o n s  and shaky o p e r a t i o n a l  p a t t e r n s  ...

(Tropp, 1968, p . 271}

P u r p o s e  e n a b l e d  the d e f i n i t i o n  of I m i t s  a r o u n d  m e m b e r s h i p  as well 

as the n o r m  o f  talking in the group.

T h e  import a n c e  of p u r p o s e  has b e e n  s u m m e d  u p  by B a n d u r a  (1969) 

as f o l l o w s :

O f t e n  the principal a i m s  of social c h a n g e  e n t e r p r i s e s  

ar e  n e v e r  c l e a r l y  a r t i c u l a t e d ,  w i t h  the result that 

p r o g r a m s  remain di rectior.'ess or o f f e r  learning 

e x p e r i e n c e s  that are s e l e c t e d  f o r t u i t o u s l y  by personal 

p r e f e r e n c e s  of the c h a n g e  a g e n t s  rath e r  than 

s p e c i f i c a l l y  for the needs of the r e c i p i e n t s  ... 

b r o a d  o b j e c t i v e s  a re s p e c i f i e d  o n l y  in terms o f  ill- 

d e f i n e d  h y p o t h e t i c a l  sta t e s  (rather than b e h avioural 

o u t c o m e s )  w h i c h  f u r n i s h  little d i r e c t i o n  for s e l e c t i o n  

of a p p r o p r i a t e  m e t h o d s  and le a r n i n g  e x p e r i e n c e s .

(Bandura, 1969, p . 70)

(i) M a i n t a i n i n g  an open, f l exible l e a d e r s h i p  s t r u c t u r e

As i n d i c a t e d  in the literature, m o r e  d o m i n a n t  p e r s o n s  had a d o p t e d  

l e a d e r s h i p  roles at this stage ( H a r o l d  and Ivan), but the s o c i o m a t r i x  

and g r o u p  p r o cess did not reveal these to be rigid or to r e q u i r e  

i n t e r v e n t i o n .  The g r o u p  had a l r e a d y  gi v e n  a c k n o w l e d g e m e n t  to 

Bruce's social leadersnip q u a l i t i e s  in the group. ~° ny, w h i l e  

p o p u l a r  in the group, was s u s p e c t e d  to c a r r y  status from external 

factors, as he was r e l a t i v e l y  quiet in the group.

S u m m a r y

Th e  g r o u p  m o v e d  q u i c k l y  to a d e g r e e  of c o h e s i v e n e s s  and an o p e n  s t r u c ­

ture, a f t e r  e x p e r i e n c i n g  some d i s a g r e e m e n t  on the m a t t e r  of m e m b e r s h i p .  

Th e  fact tnat th' _jroup wa s  c h o s e n  from an a l r e a d y  longst a n d i n g  

p o p u l a t i o n  - the c l a s s r o o m  - p r o b a b l y  a s s i s t e d  in this d e v e l o p m e n t .
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G r o u p  m e m b e r s  anxious, self c o n s ­

cious, u n c o m m i t t e d  to any purpose

G r o u p  q u a s i - s t r u e t u r e  e m e r g e s :

- dominant a g g r e s s i v e  individual 

adopt leadership roles

- m e m b e r s  seek co m p a t i b l e  goals, 

values, norms

- s t r u c t u r i n g  tasks and activities; 

taking respo n s i b i l i t y  for the 

g roup

- c o m m o n a l i t y ,  cohesion and gr o u p  

a t t r a c t i v e n e s s  grow

■ gro u p  m e m b e r s h i p  and s tructure 

are c l a r i f i e d  and tested;

Iimi ts def i ned

Figu r e  8: Fold out summary o f 

g r o u p  c h a r a c t e r i s t i c s  and w o r k e r  

a c t i v i t y  in the formative phase of 

g r o u p  life: analysis sheet

A 4

A5

A5a

A5b

A5c

A5d

A5e

Fo stering m e m b e r  a t t r action to the 

group

- seing sens i t i v e  to members 

a m b i v a l e n c e  and insecurity

- showing support, war m t h  and 

interest to m e m b e r s

- handling personal quest i o n s

- m o t i v a t i n g  cha n g e  goals

- m o d e l i n g  a t t i t u d e s  hope, warmth, 

»nthus iasm

- ise of p r o g r a m  ac t i v i t i e s

- m a k i n g  the g r o u p  the members'; 

involving m e m b e r s  in d i s c u s ­

sion and a c t i v i t i e s  and fostering 

r e s p o n s i b i l i t y  for the g r o u p

Facil i t a t i n g  d e v e l o p m e n t  if norms 

likely to e n h a n c e treatment

- c l a r i f y i n g  rights, r e s p o n s i b i ­

lities and rules g o v e r n i n g  

behaviour

- c l a r i f y i n g  c o m m u n i c a t i v e  e x p e c ­

tations, norms and proc e s s e s

- mo d e l i n g  s u itable be h a v i o u r s  

and interactive p rocesses

D e fining general p u r pose and limits 

w i t h i n  w h i c h  m e mbers can d e v e l o p  

thei r own goals

- c l a r i f y i n g  w o r k e r  g o a l s  for the 

gr o u p

- cl a r i f y i n g  w o r k e r  f u nction in the 

group

- reaching for feedback: eliciting 

d i s c u s s i o n  on com m o n  purposes, 

tasks, and problems

- def i n i n g  limits to goals and 

g r o u p  s tructure

- def i n i n g  limits to behaviour

M a i n t a i n i n g  an o pen flexible 

leadership s t r u c t u r e

- identifying g r o u p  leaders

- identifying o t h e r  m e m b e r  roles in 

the group

- fostering m a x i m u m  memb e r  i-iteraction

- r e i nforcing p o s i t i v e  leadership

- e x t i n g u i s h i n g  negative leadership
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I N T E R M E D I A T E  PHA SE I AND R E V I S I O N :

B U I L D I N G  A VI AB L E  AND C O H E S I V E  GRO UP,  AND M A I N T A I N I N G  THE

G R O U P  T H R O U G H  REV I S I O N
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C H A P T E R  9 - INTERMEDIATE P HASE I AN D  R EVISION: 3 U I L D I N G  A VIA B L E  

AND C O H E S I V E  GRO'JP, AND M A I N T A I N i H G  THE GR O U P  T H R O U G H  

REV I S I O N

9 . I C h a r a c t e r i s t i c s  of g r o u p s  at i n t e r m e d i a t e  and rev i s i o n  phases

N o r t h e n  (1969) states that f o l l o w i n g  the f o r m a t i v e  stage of g r o u p  d e v e l o p ­

m e n t  in w h i c h  members' b e h a v i o u r  tends to be p a s s i v e  and c o n v e n t i o n a l ,  a 

per i o d  c h a r a c t e r i s e d  hy t e nsion and unr e s t  o c c u r s  She a s s e r t s  that g r o u p  

r > m b e r s  b e g i n  to e x p l o r e  the g r o u p  in r e l a t i o n  to t h e i r  o w n  e x p e c t a t i o n s ,  

to e s t a b l i s h  their d i f f e r e n c e s  an d  «., m i 1a r i t i e s , an d  a f t e r  a peri o d  of 

a m b i g u i t y  an d  c o n f l i c t ,  to m o d i f y  their p e r c e p t i o n s  of the g r o u p  and 

d e v e l o p  their own g r o u p  w i t h  w h i c h  to identify. A g r o u p  that is m o r e  

c o h e s i v e  than e a r i i e r  e m e r g e s  t h r o r g h  a p r o c e s s  of testing, conf l i c t ,  

c o m p e t i t i o n  a nd re s o l u t i o n  of l e a d e r s h i p  roles. Sarri and Gal insky (197^+) 

term this p r ocess, revision. T h e s e  au t h o r s ,  h o w e v e r ,  are of the o p i n i o n  

that r e v i s i o n  o c c u r s  a f t e r  o r  dur i n g  a st a g e  o f  d e v e l o p m e n t  they call 

i n t e r m e d i a t e  s t a g e  1. This stage is c h a r a c t e r i s e d  by a m o d e r a t e  level 

o f  c o h e s i o n  and increasing i n t e r p ersonal ties in the g r o u p  as well as the 

e m e r g e n c e  o f  m o r e  special isf>'J roles. T a s k  and s o c i o e m o t i o n a l  leaders 

b e c o m e  m o r e  c l e a r l y  i d e n t i fiable, c l i q u e s  and s u b g . o u p s  b e g i n  to form and 

there is i ncreased invo l v e m e n t  in goal d i r e c t e d  a c t i v i t i e s .  At the same 

tfme the g r o u p  starts to a c q u i r e  v a l u e s  and no r m s  of its own and d e v e l o p  

social control m e c h a n i s m s  (somet i m e s  c v e r z e a l o u s )  in c o n j u n c t i o n  w i t h  the 

im p o s i t i o n  of sar;t i o n s  to m a i n t a i n  these norms. P r e s s u r e s  towards 

u n i f o r m i t y  and c o n s e n s u s  in the g r o u p  w i t h  o c c a s i o n a l l y  ha r s h  s a n c t i o n i n g  

by the g r o u p  m e m b e r s  are c l e a r l y  appare.it, and norms and valu e s  p e c u l i a r  

to the g r o u p  emerge, some t h r o u g h  a p r o c e s s  of t e sting and o t h e r s  through 

c o m m o n  grOup> experi e n c e s .

In s h o r t  a g r o u p  has to deal w i t h  its own p r o b l e m s  of s t r u c t u r e  

and f u n c t i o n i n g ,  in terms of m e m b e r s h i p ,  l e a dership, values, norms and 

o p e r a t i n g  p r o c edure', bef o r e  it can p r o c e e d  as a u n i t  to Jeal w i t h  its 

goal o r i e n t e d  tasks. Inherent in its e f f o r t s  to build : self into a 

v i a b l e  goal a c h i e v i n g  u n i t  are D e r i o d o  of e v a l u a t i o n  and testing of 

a p p r o p r i a t e  behavioural limits w h i c h  ma y  p r o d u c e  interpersonal tensions 

in the group, reduce s a t i s f a c t i o n  w i t h t h e g r o u p  and result i n  drop 

o uts It the g r o u p  m a n a g e s  to p r o c e e d  b e y o n d  these stages, it is
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l i k e l y  to do so as a m o r e  c o h e s i v e ,  s t r u c t u r e d  u nit c a p a b l e  of 

concentre'; i ng its e n e r g i e s  on go.il a t t a i n m e n t .

9.2 W o r k e r  a c t i v i t i e s  and tasks

N o r t h e n  (1969) and Sarri and Gal insky (1974) h a v e  s p e c i f i e d  a n u m b e r  

of tasks for the w o r k e r  to a s s i s t  g r o u p s  t h r o u g h  this phase of d e v e l o p ­

ment. T h e s e  include f o s t e r i n g  interpersonal ties a m o n g  m e m b e r s ,  

p l a n n i n g  p r o g r a m  a c t i v i t i e s ,  the a s s e s s m e n t ,  s u p p o r t  c r  re v i s i o n  of 

l e a d e r s h i p  s t r u c t u r e s  in the gro u p ,  e n g a g i n g  m e m b e r s  in d e c i s i o n  m a k i n g  

p r o c e s s e s  c o n c e r n i n g  the g r o u p  ( d e v e l o p i n g  e f f e c t i v e  o p e r a t i n g  

p r o c e d u r e s ) ,  m e d i a t i n g  g r o u p  s a n c t i o n s  ( r e g u l a t i n g  c o n f l i c t  and tension 

in group) and s u p p o r t i n g  n o r m s  and v a l u e s  f a c i l i t a t i v e  of treatment 

g o a l s .

This s t a g e  of g r o u p  d e v e l o p m e n t  was of d i a g n o s t i c  im p o r t a n c e  in 

the r esearch group, the w r i t e r  obs> rving individual b e h a v i o u r s  d u r i n g  

s t u d y  periods, ide n t i f y i n g  those i n h i biting or p r o m o t i n g  e f f e c t i v e  

learning, d r a w i n g  up s c h e d u l e s  to sc o r e  those b e h a v i o u r s  and then 

r e c o r d i n g  t hem in a b a s e l i n i n g  p r o c e s s  pr i o r  to the i n t r o d u c t i o n  of a 

t o k e n  economy.

T his s t a g e  of g r o u p  d e v e l o p m e n t  lasted f r o m  s e s s i o n s  f ive to 

twenty-six in the r e s e a r c h  groop. ,no.• of w h i c h  c o n t a i n e d  process 

r e l e v a n t  to the p r e sen* s t u d > . F r o m  the p r o c e s s  records the w r i t e r  

has s e l e c t e d  s i g n i f i c a n t  e v e n t s  in the overall p r o c e s s  of the group 

for p u r p o s e s  of illustration.

9.3 P r o g r a m

Th e  w r i t e r  perce i v e s  che m o s t  important s i n g l e  f u n c t i o n  of the social 

g r o u p  w o r k e r  in this s t a g e  of g r o u p  d e v e l o p m e n t  as being that of 

p r o g r a m  planning. T r e c k e r  (1971) has o b s e r v e d  that ' p rogram in 

social g r o u p  w o r k  has c o m e  to mearv’a n y t h i n g  and e v e r y t h i n g  that the 

g r o u p  does to s a t i s f y  its i’terests' and i ncludes 'the e n t i r e  range of 

a c t i v i t i e s ,  r e l a t i o n s h i p s ,  intera c t i o n s  and e x p e r i e n c e s  - individual 

a n d  g r o u p  - w h i c h  have b een d e l i b e r a t e l y  p l a n n e d  and c a r r i e d  ou t  w i t h  

the help of the w o r k e r  to m e e t  the needs of the individuals and the 

g r o up'. (Trecker, 1970, p . 142). D o uglas (1976) has d e f i n e d  six
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types o f  g r o u p  a c t i v i t i e s  - play, d r a m a  and role play, talk, m o v e m e n t ,  

w o r k  and total c o m m u n i t y  a c t i v i t i e s  - c o v e r i n g  the broad range of 

p r o g r a m  w h i c h  m ay be used by the w o r k e r  an d  g r o u p  toward g r o u p  goal 

a t t a i n m e n t .  T h e r e  a p p e a r s  to be general a g r e e m e n t  a m o n q s t  social 

g r o u p  w o r k  a u t h o r s  that the 'social g r o u p  w o r k e r  regards p r o g r a m  as a 

m e a n s ,  n e v e r  an end ... the m e a n s  through w h i c h  the m e m b e r s  a c h i e v e  

p e rsonal an d  social orowch' (Wilson an d  R y l a n d ,  1949, p . 73).

In spita of this broad a g r e e m e n t ,  seme c o n t r o v e r s y  has a r i s e n  

b e t w e e n  social g r o u p  w ork t h e o r i s t s  o v e r  the n a t u r e  of p r o g r a m  and 

the g r o u p  w o r k e r ' s  role in its use. S'^ulman (1971) in r e j e c t i n g  the 

d i a g n o s t i c / t r e a t m e n t  role of the social w o r k e r  in his t ransactional 

a p p r o a c h  p e r c e i v e s  a c t i v i t i e s  as i mportant not for any s p e c i f i c  inherent 

q u a l i t i e s  they m i g h t  be h y p o t h e s i s e d  to have, but rather for the ends 

to w h i c h  c l i e n t s  use them, p r o g r a m  b e i n g  e s s e n t i a l l y  a m e d i u m  of 

e x c h a n g e  b e t w e e n  people. R a t h e r  than b e i n g  an a r b i t e r  in the process 

of c h o o s i n g  p r o g r a m  me d i a  to m e e t  c l i e n t  needs, S h u l m a n  sees the gr o u p  

w o r k e r  as a r esource for m e m b e r s '  c h o i c e s  of a c t i v i t i e s  to m e e t  common 

needs. In e s s e n c e  S h u l m a n  (1971) b e l i e v e s  that o n l y  the g r o u p  m e m b e r s  

ca n  r e a l l y  identify g r o u p  needs, a nd that they can o n l y  w o r k  towards 

m e e t i n g  them if they feci in t e g r a l l y  i n volved in fie w o r k  process.

T h e  w o r k e r  c a n n o t  a s s u m e  r e s p o n s i b i l i t y  for iden t i f y i n g  or 'prescribing' 

w a y s  o f  m e e t i n g  g r o u p  needs - that is the g r o u p ' s  r e s p o n s i b i l i t y .  He 

sees the w o r k e r ' s  task as that o f  p r e s e n t i n g  i deac for pro g r a m ,  w h i c h  

ma y  be re j e c t e d  in the same w a y  as o t h e r  m e m b e r s '  ideas, and h e l ping 

m e m b e r s  identify common g r o und, and o b s t a c l e s  to w o r k  as well as 

impro v i n g  c o m m u n i c a t i o n s  in the g r o u p  for w o r k  purposes.

V i n t e r  (1974), on the o t h e r  h and sees p r o g r a m  as a m e a n s  of 

indirect influence in the g r o u p  p r o c e s s  w h i c h  r a y  be used to help 

m e m b e r s  a c h i e v e  d e s i r e d  goals. 'Since the p r a c t i t i o n e r  m a y  d e t e r m i n e  

the c h o i c e  and q u a l i t y  o f  g r o u p  a c t i v i t i e s ,  he m a y  t h e reby influence 

both p a r t i c i p a n t s  and g r o u p  p r o c esses' (Vinter, 1974, p . 233). He 

a c k n o w l e d g e s  that there are p r o b l e m s  in s e l e c t i n g  s p e c i f i c  a c t i v i t i e s  

to m e e t  p a r t i c u l a r  m e m b e r  needs but feels that the w o r k e r  has a 

r e s p o n s i b i l i t y  (through his tra i n i n g  and skills) to try ?nd select 

a c t i v i t i e s  w i t h  m a x i m u m  impact in a d e s i r e d  d i r e c t i o n .  W h i l e  not 

p r o v i d i n g  a specifi set of c o n d i t i o n s  for w h i c h  c e r t a i n  a c t i v i t i e s  

s h o u l d  be u sed to m eet c e r t a i n  needs, V i n t e r  (!974) and W h i t t a k e r  (1974) 

p r e s e n t  a f r a m e w o r k  of g u i d e l i n e s  to a s s i s t  the g r o u p  w o r k e r  in his use 

of activi ties.
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V i n t e r  (1971*) n o t e s  that e v e r y  a c t i v i t y  takes p l a c e  in a 

phy s i c a l  setting, involves r e q u i s i t e  c o n s t i t u e n t  p e r f o r m a n c e s  an d  

e v o k e s  r e s p o n d e n t  b e h a v i o u r s ,  and is of the o p i n i o n  that the g r o u o  

w o r k e r  in c h o o s i n g  an y  a c t i v i t y  sho u l d  e v a l u a t e  w h a t  physical 

c i r c u m s t a n c e s  an d  m e m b e r  skills a re n e c e s s a r y  for that a c t i v i t y ,  as 

well as the sort of r e s p o n s e s  that m i g h t  be e v o k e d  by it and for 

w h a t  p u r p o s e s  he needs to e v o * e  such r e s p onses. In c o n s i d e r i n g  

s uch q u e s t i o n s  he should g i v e  a t t e n t i o n  to the f o l l o w i n g  d i m e n s i o n s  

o f  a c t i v i t i e s :  their p r e s c r i p t i v e n e s s ,  c o n t r o l s  r e q u i r e d  for their 

p e r f o r m a n c e ,  p r o v i s i o n  for physical m o v e m e n t ,  c o m p e t e n c e  r e q u i r e d  for 

p e r f o r m a n c e ,  p r o v i s i o n  for p a r t i c i p a n t  in sractiveness a nd the a c t i v i t y  

r e w a r d  structure.

W h i t t a k e r  (197*0 a dds that individual v a r i a b l e s  such as members' 

s k i lls, m o t i v a t i o n s  and self co n t r o l ,  and g r o u p  v a r i a b l e s  such as the 

g r o u p ' s  h-xnogeneity/heterogeneity, c o h e s i v e n e s s  and m o o d ,  s h o u l d  be 

c o n s i d e r e d  in p r o g r a m  p lanning.

W h i t t a k e r  (1971*) a dds that the w o r k e r ' s  e n t h u s i a s m ,  and timing 

a n d  s e q u e n c e  of a c t i v i t i e s  are o f t e n  keys to their s uccess, and a d v i s e s  

tfat ac t  ’ities shou l d  be ended on h igh p o ints, that the w o r k e r  be 

in v o l v e d  in the a c t i v i t i e s  and that he should try and a v o i d  i n i t iating 

a c t i v i t i e s  that he c a n n o t  do him s e l f .  A key to succes s f u l  us e  of 

p r o g r a m  is f l e x i b i l i t y  to the n e e d s  of tiie grou p .

In the p r e s e n t  study, p r o g r a m  c o m p r i s e d  two m a i n  areas, both of 

whicrt c a r r i e d  important d i a g n o s t i c  information: task b e h a v i o u r s ,  

i n v o l v i n g  e f f o r t s  by the g r o u p  m e m b e r s  to s t u d y  w h i l e  the w o r k e r  o b s e r v e d  

ai.d b a s e l i n e d  b e h a v i o u r s ,  an d  social p r o c e s s e s  w h e r e i n  the w o r k e r  

i d e n t i f i e d  and interv e n e d  in v a r i o u s  m e m b e r  roles, s uch as l e a d e r s h i p  

and s c a p e g o a t i n g ,  as well as c o m m u n i c a t i o n  a n d  d e c i s i o n  m a k i n g  processes. 

In p r a c t i c e  these two a s p e c t s  of g r o u p  p r o c e s s  are i n s eparable, F e ldman 

a n d  W o d a r s k i  (1975) in revi e w i n g  the w o r k  of Bales and S t r o d t b e c k  noti n g  

that ' positive socioernotional rela t i o n s  e n a b l e  m e m b e r s  to w o r k  c o - o p e r ­

a t i v e l y  and p r o d u c t i v e l y ;  successful goal a t t a i n m e n t  c o n v e r s e l y  

c o n t r i b u t e s  to h e i g h t e n e d  s a t ' s f a c t i o n  and i nterpersonal a t t r a c t i o n  

a m o n g  memb e r s ' .  (Feldman and W o d a r s k i ,  1975. p . 19). The w o r k e r  used 

p r o g r a m  in the research g r o u p  in the f o l l o w i n g  manner.
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9 �  T a s k  a c t i v i t i e s  and p r o c e s s e s  in the group

Tt.e w o r k e r  re a l i s e d  that as g r o u p  m e m b e r s  had a l r e a d y  been in school 

d u r i n g  the m o r n i n g s ,  the n e c e s s a r y  g r o u p  task of s t u d y  d u r i n g  the 

a f t e r n o o n  g r o u p  s e s s i o n s  w o u l d  p r o b a b l y  not be v e r y  a t t r a c t i v e  to 

g r o u p  mem b e r s .  In a d d i t i o n ,  o w i n g  to the low i n t e r a c t i v e n e s s  of the 

task, some f r u s t r a t i o n  and f a t i g u e  w as likely to result. T w o  

p o s s i b i l i t i e s  e x i s t e d  - to m a k e  the task m o r e  a t t r a c t i v e  or to m ake 

the g r o u p  a t t r a c t i v e  to m e m b e r s  t h r o u g h  c o v e t e d  a c t i v i t i e s .  The 

w o r k e r  tried to us e  b oth p o s s i b i l i t i e s ,  by tryi n g  to m a k e  study in 

the g r o u p  s t i m u l a t i n g  an d  intere s t i n g ,  a n d  by p r o v i d i n g  time in each 

g r o u p  s e s s i o n  for p a r t i c i p a t i o n  in a c t i v i t i e s  c h o s e n  by g r o u p  mem b e r s .

V i n t e r  (197^+b,p .30) has o b s e r v e d  that g r o u p  w o r k e r s  through 

their h igh v a l u a t i o n  of c l i e n t  s e l f - d e t e r m i n a t i o n  h a v e  b een s t r o n g l y  

o r i e n t e d  toward d e m o c r a t i c  l e a d e r s h i p  and g o v e r n i n g  p r o c e d u r e s  in 

th e i r  g r o ups; a p e r m i s s i v e  a p p r o a c h  in g u i d i n g  g r o u p s  toward goal 

a c h i e v e m e n t  hav i n g  resulted. He w a r n s  a g a i n s t  such a g e n e r a l i s e d  

ap p r o a c h ,  p r o p o s i n g  that d i f f e r e n c e s  in t r e a t m e n t  g o a l s  and g r o u p  

members' c h a r a c t e r i s t i c s  'warrant d e l i b e r a t e  v a r i a t i o n s  in the deg r e e  

of a u t o n o m y  g r a n t e d  each group, in its p r o c e d u r e s  and formal o r g a n i s a t i o n ,  

and in w o r k e r  control p r a c t i c e s ' .  (Vinter, 19 7 i*b, p . 30). He adds 

that the w o r k e r  m a y  vary the areas in w h i c h  g r o u p s  h ave a u t o n o m y ,  as 

well as the d e g r e e  of self d e t e r m i n a t i o n .  A r g u m e n t s  by W h i t e  (1971). 

B a n d u r a  (1969), and F i s cher and G o c h r o s  (1975) p o i n t  to the crucial 

im p o r t a n c e  of the d e p r i v e d  child s u c c e e d i n g  at school (see Part l).

B e a r i n g  this in m i n d  the w o r k e r  had a p p r o a c h e d  the m e m b e r s  w i t h  the 

idea of a g r o u p  to try an d  improve s t u d y  b e h a v i o u r s .  As a result the 

w o r k e r  re g a r d e d  it impo r t a n t  to k eep the g r o u p  a l i g n e d  to m e e t i n g  this 

goal - by m a k i n g  tasks i n t e r e s t i n g  and s t i m u l a t i n g ,  by c o n f r o n t i n g  the 

gr o u p  w i t h  its a t t e m p t s  to e v a d e  w o r k  in the group, a n d  by p r o v i d i n g  

s u i t a b l e  reward s y stems to s t i m u l a t e  w o r k  in the group. At this stage 

of g r o u p  life, w h i l e  b a s e l i n i n g  p r o c e d u r e s  w e r e  b e i n g  f ollowed, reward 

sy s t e m s  (soccer games) w e r e  u sed m e r e l y  to e n h a n c e  g r o u p  a t t r a c t i v e n e s s  

a n d  to p r o v i d e  o p p o r t u n i t i e s  for social g r o w t h  a m o n g  mem b e r s ;  in the 

next stage (Chapter 10), they w e r e  d i c  1 1y r e lated to w o r k  in the gr o u p  

in a token economy.

In e f f e c t  che w o r k e r  ret a i n e d  s i g n i f i c a n t  control in the g rou p  

in k e e p i n g  it a l i g n e d  to task a c t i v i t i e s ,  and d e f i n i n g  b a s i c  g r o u p  

purpose. In a d d i t i o n  he had c o n t r o l l e d  g r o u p  c o m p o s i t i o n .  However,
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