controlled as much s possible by the pamcipants rather than by lhe reseatcher alone. .
The educational compoiient of resedrch should form part of an "'mPOWermg Proaeas.:.; o
In addition, there is no objeciive troth, Rathe:, thete is an inlegrated truih develo ped_ . B
from ¢ range of cofisiucts: I

_'I‘ha research methodology qualiiauve and gronnded in A fourth gcnerauen
: ovaluation appmach B : : S :

- Contl.xt ofthastudy _ : _ .
‘The study focuses on. selected tutors and Ieamer groups in rural state adult lilcracy- = K

pro,ects in the Ubombo cu:cmt of Maputaland.

Ubumbo is n ﬂat region, bordered by the Lebombo mountam ranga and the Indlan_---_- o
i ocaan, ami is in the: northnwest of the Province of KwaZulu{Nata‘l. Most of tlw land is_" o -
: wned by tradmnnal autharities and not privately held, S
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| 2) Contributs to ABET delivery in Department of Educanon adult lcarmng centres
- that mors effectively meets leasrer needs, and, S
' 3) HeTp develop an understandmg of how desirable tutor chameicnstics cein be |
deveIOped for the purposes of proactive tutor trajning, and, '
4) To conmhute to tutors’ undarstanding of research techmquea thal are rélevant to
the:r ' practice, '

The tesults of the study will inform the. curriéula and prdcesm of literacy tulor-.
_ trammg and devalopment programmes used by Operauon Upgrade and (he National. -

Literacy Co-operation (NLC) il rutal areas. Oporation Upgrade is a national Hori

k - govemmental arganisatlon (N(m) that has been mvolved in developmg ABE tutors in

the workplace, community-based and state seclors in South Africa sitice 1966, ’I“}e
 Nations! Literacy Co-gperation began as & collective of NGO's, and has niow taken on

" a fitmer organisational ‘identily in an emieavour to inform " pollcy developme.nt and -

provide coherésit delivery of ABET, am the National Director of Operation Upgrade,
“and, through this orgnnisaunn. am linked to the NLC. ' :

- The research questions arer
¥ Whﬂt constitutes ag effective htel:ﬂcy tutor fn rural Ubombu‘!
L1 How do leracy tutors evaluate theif teaching? : :
1.2 How oan identitied effective tutor qualitxesfskills!aclions/uuderstandm;,s be
| developad by ruml lltmcy wutors in Ubombo? -

“The ﬁm!taﬁons of the‘ study ars that ii"fobuses on specific groups of totors- and

“leamers in one geogtaphio aren and i one delivery context.  Construcls and D
- conclusions may g0t b transferable to othe rural literacy projects or 1o urban-based

projects. Thﬁ nature of defined oriterfa may also be timited by the extont of the training
and expasure of the tulors 1@ 1 range of iaining styles and mat_er_l_a_ls Tl question of
what constitutes an effective literacy programme s beyond the seope of fhis study,

The assumptitm_ of the -resesrcher is thal research should be an Inclusive and- C
- empowering process done with people, and not on people. The pfobess should be



- Chapter 1 INTRODUCTION

There is a lack of olarity about what constitutes an effective literacy tutor, parucularly "

~in & rutal conlest. This lack of clarily sutrounds tytar qualities, actions, skills and.
undjeismndiugs, and is importﬁ‘ni 1o study in t_ern&s. of informing the selection of liter‘aércy'_' _
ttors and in guiding the personal and trainer-development of tufors, longer termt in-
service programmes, and also in fetris of improving literscy delivery in rural arcas.

 There bs also been it saffcient Adult Bosic Education and Training (ABET) tior

o assessmqht and consequsnt support. A ctitieism made by tutors is that thero is seldom '_ o

(wtor involvement in the assessment process, and liitle is gained hy those bemg

| aswssad The. prmciples of ‘self-cvaluation and peer-evaluation are 1mportant' e

. :oundaﬁons of eva]ualion, which, with the inclusion of leamer evahution of the .

Isatning - process, should resul& in meanlngﬁxl development of teachmg-learmng
actwines By identifying & means ofava!uatmn, and developing related skills, literacy_

S proj s in utel areas can be a.msted (o develop tutor skill in 4 tmly empowcnng.' L

\\i

'_ It s uncle@r how tators davclop those skills and hchawours et “aro con&:dered e

desirable. \\33 Informming peoplo fn the fiold sbout. instances of development of

 desirable qualitics, this study csn impact mcaningfully on the dovelopmeiil of tafor

0 skills through apb‘mpriate means. Thig study may also have relevancs iny the selcclion o L
of lutorﬂ“‘but zhis }*\glses e.thncal qucstmns that would need to be axplored in graater' o

. : 'depth,

" Tho s of e study dvg (o help. identify the skills, qualities, actions and
understandings of tutors who' hsve been identified o effective literacy titors in the =

context f Department of Educatm adult learning centres in rwral Maputaland in
KwaZulu/Natal, and lhercby '

R N DeveIOp & Mmeuns ofhelplng tulors 10 betior undemtand what is desimnle in-
| themselvcs as adult literacy tutors, and,
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R ABSTRACT

' 'I'he purpose Of tl:us study was to Proﬁlc what oonsntutes an cf.feacﬁve adult htcracY

' tutor, wlth_ p_artlcular refernce o fhe r_ura_l cont_ex,t of Ubombo,. I{'v._raZulu Natal.

= Construcls were developed thmmgh the process ut‘ fourth generatmn evaluahon, vntrkz

 its key dynam:cs of parti(‘.lpahon, dlscussmn and ref!ectlon 'I‘wenty-thrﬁe state adult'_

' education tutors, trro groups of ﬁfty lcamers each, and five NGO and umvcrs:ty based -
: axperts were mtorv:ewed 'I‘he study took place in Ubomhu, KwaZulu Natal, m" |

o Mach, Aptil and May 1995. -

: Thé constfuéts 'demanSlmtcd 'ihat itis péséible to db'velop a prdfiie of an'.'effective f'u'rﬁl. C

lxteracy tutor. The eﬂ"ecuve rural Iileracy tutor should be a cutwally reﬂe,ctwe e
P l‘aolil{onar, who GOntmuaIly GOBSIders tha issues reiated to desitable tutor quahues'f B o .
E and slulls Qushties, such as warmth und responsweness, wete considered important i - | S
"developmg offective classroam relahonshlps, demonstrated by mclusweness rcspect_' S

vvvvvvv

' for leamners and freedcm to communicate, Skills, such as. bemg mﬂmlv% havmg i TSR

e developad ratmnale for pracucc, knowmg how 1o teach readmg, writing and uumeracy, - L
-and bemg able to plan lcaming prucesses effectively were mghlnghted 'I‘he constructs o
 raised fssues io be considered by 8 rural adult lteracy tutor, and ae not inlended esa’ -~ .
S | prescription for success. Issues of paradigm, context and Ieamer—needs all impact on
o an mdiv;dual tator asplrmg o be effcclive. ' '

" How. tutbfs-delamiiﬁe the effectiéeﬁes‘sof lheir practice fe!atés to iﬁe"issué of tator _ _

o eﬂccuveuess. Tutors need to take their own values aAird leamer needs mto account. oo
" Tutors have additionally become ‘sensitive o key indicators that" help them to'.
determine their personal eﬁeclivcncss, such as leamner partlcipation and attendance. In. -

2 coniext of high unemplayment and leamer needs for employment—related skills

: ttaining, thers is  demand for integrated education end lrammg. Educational continua
are not a priority. Whils the National Quahﬂcahon Framework (NQF)-derived and :
Indapcndent Examination Board (J.‘EB) standards are impartanl, quesnons (5 & tmsed .'
7 aboul appropriate assessment of leamﬂrs in a context that will enhance. tutor g .

effectiveness by mecting leamer needa.
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. It follows that adult education, as an organised sysiom of delivery, making use of
: technical formulations, could _th‘én serve to undenhine critioul powers of insight and
| imagination within both leamers and tutors. . A rigid system and technical formulations

e obsesslons (hat undermine the need for reflection fn adult education and the need

_ for a reflective and tesponsive pracutmnar Tronically, the reflective practitioner, with

- the characteristic of belng resntsively cntical is oonsidercd hkely to be an eft‘::ctive'_ _
futor, In terms of Cnllms critique (1991). '

A iutor;s uﬁderstdnding' about what s/he is engaged In is important. Broc_:_lcﬁe_ld {1986) -

supports my concein wbout being preoccupied with refining teaching techniques,

withou! tuiors undetstanding the rationals for those techniques, and withont an
understanding that a lechnique can only be meaningful if placed in the- conth of a
centril Soclsd or human context, Teclm'que should bo seen ps & means (o brodder

~ ends, and there should be an [nitial purpose (o that with which the tutor is engagcd '

© Thers should be g clesy definition of the activity, 2 number of gem'ral intentiots, and a

- setof crlteria by which success can be judged. Thcse eriteria will allow us 1o reﬂc;:t on -

- -our bwn practice; and determine what is effective {n letms of quality, skills and sctions, . _
© Suceessful. tutors should then be able to help {eamers appreciate the natun. of
knowledge, and know that the- values and beliefs that inform- their actions are '_ o

contextually constructed, It Is these uudcrs{andings that provide the foundation for
- developing eﬂﬁsctive tuioring qualities, skills and actions 1o meot the range of _leamar'
e, o

’I‘eaching practica, lncorpnraling a cnntlnuous and careful reflectioh on its actlvitios,
and -sttempling to itmprove perfurmnnce, may have difficulty wilh the resirictive
" appatent rationality of competenioy-based formats and the concapt of idesl detion, It
can therefote be .argued_(hat standards, particularly in rutal conlexts, should be derived
 from study of the needs of contextually-based problems and circumstances, s opposed
to being universal such s éuggcsted by the Independeht Examinations Board (IEB).
The relovance of this contextualisation, and thio reguiroments of the task at hand, will
gulde the reflective tutor 1o suftable standards against which -tulbp.efféctivcnessmuld
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any definition inevitebly ropresonts & generalisation and will not be valid. Collins
(1991) fecls that the notiex thet th qualities 6F an adult educator oan bo reduced to 8
" delermined number of measura&la competencies, encompassing various lovels of_'.
- behavigur, knowledge, and attitudes j ptoblematic. He atgues that this notion
© emerges direclly from an ethos of techmcal rationahly, and incorporafes all tha_
aﬂiﬁcmlity and shorteommgs of 4 technicist orlentation, and the dominant Western
paradlgm previously defined by Apps (1985), T feel that ihis criticism is valid in terms
of a possible view that human beings, contexts and needs are constant and
unchangeab[é, and ate not as complex as they are. What is effective for a group may
1ot be effective for cettain individuals within the group. What is effective today may
1ot be eﬂ'ective tortorrow.  What is etfective in Durban may not be effective in
 Johiane, burg, So it commues, with a rnnge of contextual variables such as needs.

x ugé;. gender, race, class, Inngua_ge, and culture

Collins (1991) fears that overconcern and m!iance on techmque. a8 s inferred bya
'study stuch as this one, means that the adult educator does not have to invent, does not
have to state a position, and doss not have ta be critical. He argues that adult learning
- situations nsanaged by technical formulations become artificial and detached from real
life and evoryday cxperwnces Formalised adult eduoation can therefore be trausfonned
into the technical planning of instemction, and bemm::s a-supply-driven activity thut
 effetively hiriders the learners’ and iutors® sbilites 1o think critioally, and fo cvaluate
_ :";e\'rgryday expprianoes-.' "Furthennor__é,' in"-‘_th'sj;bsenca:_;f;f 2 sustained roflective souial -
 oritique, he proposes (hat modem aduli education practics stesred by technical
' rationality serves the needs of an advancing neo-conservative political ideology. He.
suggests that » orisis has developed In adult education world-wide that Is based on an :
obsession with technique and shortfalls in practica. 1 agree willi this to the extent that

itcanbe disempowering, and indeed meaninglcss, I competencies are nurmwly deﬂned '

and decontextualised. Conversely though, it con be argued that, while 4 sustained - _
teflective social oritique is important, it is also imporiant o resyond to the educationsl
and other needs of learners, r.egardlcss of the upparenl political idenlogy thnl is seen to.
drive tl:us. : '
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- paradigms. No peradigm b greater value than another, and sny atiempt (6 define
. tutor characteristics would need to respest this,

- Apps (1985) also asseris that by critically analyshig out feaching. upproaches and our
undetstanding of adult learning, we can gain insight into our practice. Such ctitieal
analysls of how we teach, and the assumplions that undetlie why we teach as we do,
provides a platform from.whmh to view gutsolves as practising adull litoracy tutors,
Tutors, therefote, need o have a developed - critlcal capacity (hat criables theni lo
analysc thir practice and assumpt:ons within the contoxt of the paradigm i which they
function, although 2 tensioh may exist beiween tho extont to which a critical capacity s

| 'reqmred and the extent to which bator lraining and " the contexi encaurages its" :

| devclopment.

| Each :pé_radi_gm is Important, because underlylng assumptions guide the selection of

aims for continuing education, and how the tutor views the teaching and learning
. procegses and practises s an educator. As such; these sssumptions are importastt in
- torms of idenifying effective actions, skills and qualities in & Weracy Vitor. - What is
 consldered olfective by tutors will be based on their training, experionces and

'nssumpnons and How Tesmers identify an effcclive ‘tutor wlll be based on their own |

.;' nwds, experienoes and nssumplions :

Charagterls'tics af_cl‘:fact[ve tutors dh‘ﬁ_be_identlfied in af altempt 1o iuiprove pruc_liée,
“but this necessatily needs to take into account and _' respect the paradigms and
: nssocialéd pm‘cessés of lenming that -guide tutor practice and loamer demands, as well _

as thé contexi in which lenraing Js (sking place. The question of whether one shiould -

devslop a profile of effectiva tntors needs discussion,

221 Should a profile of an effective adult Hteracy tutor be developed?
There I8 & rango of views about whether one oan, or should, attempt {o define 8 profilo
of wlint conalitutes an cifoctive llieracy totor, Eisdon (1975, in Campbell, 1977)
proposcs that theee aro no typleal or idenl characterlstios of adult eduontors, Stephons
(1971, In Camphell 1977) also suggests that, because each lutor and context is uniqus,
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‘they ace satisfied with in terms of their immiediate needs « mainly technical and .prac'si_c;:a_l_
 leatning - and a qustion as to the extent to which 8 commitment to' emancipatory
: leanﬂng_'s'ati'sﬂqs extraneous agendas, It ¥ in the cdntex’t of this that T have had an
' uneasy attachment (o 41 smaheipatoty leamlug'appxu_ach, According Lo Berge_r (1974:
13): “ Xt is, ini principle, impossible o *ralse '_the_; conseiousness’ of anyone, beeauso all.

 of us #ré sturbling around on the same level of conssiousness » a pretty dim lovel?

We all have our own views of (hls cansciousness, and T do not believo any to be of |

 greater vatue than another, Co Considermg this position, I would argue that s profile of |
an effestive tutor would nced to be based very much on leaner and tuior needs, belfels -
. and values, and leas on what extemnal conscinusnasses demand. '

Frelre's (1970 in Apps, 1985) idess about consciousness-taising place ccm.siderable'
_ emphasis on the social and political context in which education oceurs, and educational -

programumes include consciousness-aising., Emnncipatoty fearning ulso nccessitaies 7
drawing widely from « vatlely of disciplines sod points of view, from one’s own

. experlences ond feelings, and looks lowards action to Improve leamcr_qircumstances; .
~'This abilily to draw widely from % varlety of disciplines has relevance (o tusor training
" progtammes and will be roflected in effective tutor practice, sud is {mporian ir torms
 of understanding the value and tralning buse of tutors upon which any assesstment of

' _effectiva actions and skills s bnsed. ’I‘his paradigm s of particular importanoe smoa lt' _ 
s historlcnlly and in recent yoars, been subscribed 1o by nun'g“"mmcmal o

_ educauonnl organlsations such as Operatlon Upgr:ndg, and the many mn-govemmcntnl _ -
: 'orgamsauons within the National Litemoy Co-opetatinn (NLC) -

Apps {1985} \denties a dominant patadigm in Western soclety, which plaécs valuo on'
specialisation, teveres officlency and . considers 1he purpose of education to be
| prepamtinn for @ career, The dominam ‘paradigm favours the first and swoud of

' -Habermas’s ihres -approaches to teaching and learning « (echnical and pmcticnl supd

discoumges emancipmory education that challenges the statugequo. - Tutors, leatners
sind myself ntay operate wlt_hiu. dij.‘fcmnt pamdigms, Bach of us mlght view aducation
in different ways, and consequenily develop constructs that are informad'_ by these

12



22 CAN A PROFILE OF AN EFFECTTVE ADULT LI'I‘ERAC,Y
TUTOR RE DEVELOPED?

To. answer this question, of whether or hot it is possible to deﬁne the chatactcrishcs of-
effective lHieracy tulots, one needs to have an ides of tho cnuﬂictmg paradigma whlch

mform such uctlvity. and to understand the role of the tutor within cach,

Atlul_t edueation theorists such as Knowles (1980) and ’ Frci_re (1970) show that the. o

~ . tutor has a major role in influencing learner achievement, Knowies (1980) further

proposes that the tutor is the most important factor detetmining the I_ea'rni'ﬁg climate.
"The style of teaching dorveys the futors’ altitudes aboul teaching and learaing and
thelr view of the adult loamer,- Bentiett (1976, in Conli 1985) confirms that tufors
‘have firmy .ﬁie\vés-'on.lenching methods, and that these reluts direotly 'to_cl_ass_r_c_:.oﬁ'x_'_.
 practice. Skills and actions would thetofore be based on what the tutor, 80d Indeed
learner, values and finds effective. Characleristics of effective lutors can be identified .

but tutors and leatners would need {o be mtegmlly mvolved in any attempt to _' L

_ determine whai constilutes tutor eEEecuveness

. Hﬁ‘\mmas '(1972'-, in Apps 1-985) 'p'resents three catogories of processes of leaming -
- Technical, Practical, and "Emanéipmafy “‘Pechnical learning toncerns one's conlxol of -
- the enwmmnem, and Is lask-specific, ofien related o a speclfic job, Practical learning -
is more focused on communication and mteraction, with & focus dn denvlng meaning. .

Emancipatory leamlng fias & cntical integrative and action perspective and involves- :

 guestioning present situntions, examining assumptlons, challengmg cotrent ways of
. viewing the world, a_nd analysing knowledge and our present ways of knowmg Thisis

the process to which Operation Upgrade has been historically aitached since 1991, and
one to which X have had r commitment because of my belief that people need 1o be
critonl In order to grow and Improve their clrounsstances, as well as to function
soclally and politically, As such, Xwould atgue that, in torms of my values, an offective
literacy tutor needs to encouragé learners to question, exaine and act, Howe#er, a
tension existe batweon what leasnets sotually seek in an ABET programine; snd what .

i1



| Chapter 2 REVIEW OF RELATED. |
o LITERATURE

21 mmonucrm

 Well-tralnted adult educators are ihe central component in successful Jiteracy Initistives
(Motala. 1992) although it remams unclesr, however, what is mesnt by “well-trajned,”
an¢} l.he extent to which itis possible for tulors to develop thoss desirable attributes,

A majoﬂw of tutors '(Chetty, 1993) feel that praoes’s-oriented appraisal and’stu‘dy are
:_essentirl to their professional deve!opmeut (Carter. 1992, in Cheity, 1993), The -
- principles of self-evaluatlon and peer- -evaluation ars considoted important foundations -
of eval_ualion, wh_lch, with_ the inclusion of learncr evaluation of the learning process, -
) slioﬁ_ld vesult in meaningfal dovelopment of teaching-learning .activitigs. Litetacy -

o tutars and projécts can be assisted 1o identify and develop “effective” uitor ékills ina

- teuly mnpowering mmmar, by pmctismg a participative means of evaluation, and |
devcloping rclated aValuation skills In tutors and learners. ' '

The .;ci,ricw considers 'whqther_ of not one can aftempl tt_i Identify chatagterlsties of
" ffective adult llleracy titors, Such a review is necessaty in cider to understand the
. or_;_nsn:aiﬁls_'and pocsllilities of developing tutor profiles, and to give & bnsis of

o -_undersﬁi_ndiug wlthin s context of conflicting paradigmis, The question of whether

" one should try to develop a profile of an effective Heracy tulor is also discussed; Tho
review presents specific positions on what eﬁectwe adult lileracy tulor qualitics, skills.
a actions aud understandings are, C

10



Outline of‘ the remainder of the stndy' -

Chnpter 2 contains a review of litetature relating to the dwergcnt views of whelher _'

one can and should develop a profile of an effechve literacy tutor, and- impnrtant_ :

mmpuuents of such s proﬂle

__ Chnpt«r 3 ghves an acoount of the reseatch design, ind pmvxdes a ratinnale for certain .
o choices, as well as explammg how the study was conducted, '

Chapter 4 pre.sents the constructs 43 daveloped by tutors and leame.rs in Ubombo, g

| class observations, postal questionnaires, and interviews with NGO and univeraity- SR
o based trainers and academics, ' '

o Chapters contalns a dnacussion of the findings of the research and » reﬂecﬁpn on the' | K
researoh design It also contains recommendations relatlng o ABET delivery in rural o

. areas,



SCHOOLS IN UBOMBO AND INGWAVUMA -
" BOUROE: WALARIA RROJECT (IRC) :

: [:] GENSUS DISTRIOTS
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" “Thers ave fifty-two adult oarning centres in Uborbo and Ingwavums, malnly based at .~

 the goverment schools, “Theso classes offer tuition fromi basio levels of htemcy

' thmugh to secondary school level, and ate largely run by forml school teachers ona

part-t:me basis. Of these ceitlres, tWenty-two are regmtered with the nepa:tmcnt of "

" © Bducation, and tutors recewe payment to conduct four twa-hour classes per week. .

'The remainder are unregistered because of budgelary constraints, and tutors conduct' '

classes on a voluntary basis. Operation Upgrade hs been involved in many of these

: projests in ferms of preservice (utor-frdining of llteracy tutors for elght days, and

* - limited follow-up support in the form of wotkshops, seminats and lcarner aotivity days _—

. These. projocts were chosen because they are active projects which are-seen as

 suecessful by ate Operation Upatade snd Departmet of Bducation, and whlch allévé_a S

| _fogﬁs' on rural ABET facilitation i the context of effeclive stato adul learning cents,

S Leaming ccntms generaily noera:c betwesn 16110.. and 18500, although soma functinn- - o
* “between 19100 ind 21h00. Classes can have botween three and fifty leainers each, and ’ R

| 3 _are generally wilhm iwo k:lometres of learner househuids
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Malassr.& (1976), suggests that in 1930, 64% of the world’s pOpulatnon was rural and

~ engaged in agricultural ncliviues, and in 1970 the rural population of the world was
- iill 52%. The insporiance of the rural population is identified in terms of the factthat,
: whilo its ralativesize is decreaslng, its absolute size is iucreasmg. |
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'.Accntding (o the Education Fouudatmn (1994), 22% af school-aged chllclren lu the u
rural area of Mbazwana, in the Ubombo district, are out of school . therc aro 10 312 .

- children not in school, in an area with a total pupil enrolment of 35 623. ‘The longer |

trm impact of this could be to increase the actual number of illitetate adults in a0 area \ :
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where 25% of the school-aged pcpu!alion seem destined to become 1Ilitemte, and 50 _
'=conlnhute to {he ourrent 75% of the adult population whio ate illitorate (as determincd L
by rates of compleuon of five or fewer years of pnmary sohoolmg) -
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© “Thete sre more women than men it the Iuwland areas of Ubombo, w1th more fcmale~ '
E headcd housshiolds because of the mngrant workar system in South Afﬂca. -~

. .f}ver 85% o‘f tire hbuscholds have beea estahlished for nioré than twenty years. Théte B .'

-+ is no history of resetilement into the arca, and the commumty hns been a stable one.
_ The people ars predommantiy Zulu-spealang '

Ih termis of cmployment categori:s, malB resit_ients are generally employed on the mines

elscwhere (319%), as labourers (17%) and consiruction workers (11%). In 1992, just = |
. over half of the households (52.7%) Were recelving R500 or less por month, and the

. mean monfhly income wes calculaled at R465 per month per househald according to_ o

o " Attwood (1993) The Houschold Subsistence Level in 1993 was R723, accordmg to | '_
May (1995), which determined that in rugal KwaZulia Natal, 63% of the Afncan"_

" population lived in poverly. Tn sddition, it is estimated that of the 74 438 wdults

between 18 aod 64 years with less than 2 Standard five education, 10554 are formally B L

' empioyed and 63 884 uuemployed (Educanon Foundatinn, 1994)

_' __..Related to the hlgh lcvcl of unemPloYment and the dcmand for emvloymﬂt"fela“’dﬂ 2
* skills training, and the emerging patiern of soif-employment activities in the area, Jn -

- 1992; aver. 10% of househalds réu-some form of business, w:th 80% mvolwng mﬂy R
one peson. 47.5% were engaged in running spaza shops, ot small graeery Outl ets, o .\ _
eatn money from those who brought money into the arca. from formal employment n

'- 'nther areas, such as the mines. - Very fow people wete Involved in any. productmn

- -acnvity (855%) or agr.lcultuml productmn @. 3%) Agricultu:ul producuon by local B
~ residonts comprises muize (48.3%) and penuts (20 2%) (May et al; 1992) Mosl' e
~ farmers wanted 1o grow food erops, if suliable land could be obtained, but the: soil s

' 'sandy srid sallne, with a very hlgh water table.

. 'The most qu_nmon expenditure was. on foodi_growries._and energy, followed b? |
~ itansport and medical expenditures. The highest mean cxpe.nditure was on food, .

followed by savings and pensions, acoounis, durables and clothing for those
: households that spetit noney on thess items,



Mezitow el al, (1975, In Camperell ot al. 1983) showed thgt_.‘imars who emphasised
. _noﬁ»lraditional subjects, such as consumer eslucation, 'healtﬁ education and coping
~ skills reported fower dropouts. Suctmsful tutots also combinexl commercially -
: prcpared materials with tutor and learner prepared matenals and they were also able
o 1mhv1dunli§_e instruction. A study by Orent et al, (1980) found (hat the lower the
~ social backgronhd:of the  tutor, the greaiet the e:hphasis on the non-traditional ateas
of heaith and congumer education, This was also found in tutors w:lh greater numbers
' ofyeats’ experimce. . ' ' |

Stephens (1971) feels that the eﬂ‘ecuve tutor presems mformation in A Iighl accc.ssible.- -

_ .way that ia not supurﬁcial and needs iobe actlvely prcpare{i.

Clmm_bedaiﬁ __(1961'; in Chmpbel 197'7) sugges_lé that a tu_lo'r’a ability to communicate

' -_artiéulateiy fi both speﬁking and 'wﬂling Is important, Campbell (1977) suppous this )
' by. forther pmposmg that the effective tuor should be articulate, audible and outgoing, '

 while Soifor (1990) feels tht tutors must be proficient with language, and should be
aitentive lxstenc:rs, articnlate speakers, regular readers, aiid thoughtful writers, ‘This

has implications for seluction and in-setvice tufor davelo;ament, in terms of a foous on -
3 development ofcammun.cauon sl::lls. _ '

: '2.3,2 Qunlit(ms of an eﬂ‘ectlve roal adult llteracy tutor

o 'Effecuve lutors aze ciled by Kuowles (1980) as helng people with speciﬂc personal_ | L
L chamcte_ri_s_l.ics, such as beitg able 1o eligit learner responses, abl_e by their personal '

 manner and petsonality to establish “effective” classtoom relationships and meaningful
uman selationships that facilitate effective leaming. Many different personalilies scem
~ to have been suceeeyful literacy tutors, secording to Legge (1967, in Campbell, 1977).

- Wiodkowski (1993) feals that we should see these desivible qualities as skills, and not
as abstractions or personalily trails, They can bo learned and they can be iraproved
upon through practice and effort. This would need io be studied In terms of how |
learuers and tutors consider that effective qu._a’l.ilieé in ¢ffective lutors were developed.



~ In sddition, Cattor and Short (1969, in Campbel) 1977) feal that the effective tutor

"should understand the practice and psychology behind positive. reinforoament of
learning. Tlus is important for the tutor 1o understand pnrﬁcularly in the prooess of
~ helping to devclop the self-worth of leamers :

Mote spe.ciﬁcany-,'mwles (1980) pl:opt_'_:_is._rcjs that tutors shiould be able to describe the
differerices between youth and adults as leamess, and the consquont fmplicationy of
this for teaching snd learning, and bo able Lo assess the effects of leaming, within the

- conlext of an understanding of adult psychology, émphasised by Robinson (1962) '
This {mpiles though that the eduqﬁtmual appmach for edults and children shonld o
-nmssanly be vastly d:fferent, nnd cauld reinforee. h:elifectivc teaching urlhe fornml RS

' sehnnls.

‘The {utor' should also understand cagnitive skill develn'pment approaches, cre&tiéely E

E  uge 8 variely of apprmches, and haye skills-expertise in teaching, traiuing, malerials' »
- production, planning and programme evaluation (Motals, 1992) Tulors should, -
| ncconding to Legge (1967 in Campbell 1977) and Campbell (1977), know the -

' rationalos _fqr__ choosing matorials, methods and techniques, and bo. able o

. knowledgesbly use a wide range of materials and methods 1o creslo 3 leaming sitﬁaﬁo:i B

" and lo select, thosc most suitable for the class u the time, Inclividual differenoes shculd '

o hc ket fnto aecount, and small group pmcesses cffeulivel!f used,

"The skills hoeded by an effoctive tulor nie pmpased by Nunes (1987), who suggests

that an effective tutor. empluys appropriate diagnostic teehniquas, groups leatners .
‘nccording to tost results; and employs appropriate avaluative teclmiques theoughout - -
the }curn.ng process. In additlon, readubility scales are used to-eveluate mnterials, and -

_eumculum s wrltton for specific needs. This also requires that materlals be evalualed

and adapted for the adult learner and related to life experience, This evalustion would
need {0 lake into account emerging nntionnl standatds, but also accnmmodate leomer
needs it these are different, | '
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between what the learner is cumfbrwble with. what the learmng group may requm:,

and what the tutor's rationzle and valuss consider important. It is, for exomple, -
acknowledged (hdk South African society does need trunsformation, both soclally and -
ceonomically, and s the cssence of what ihe Government's Reconstruction, dnd

Dc'velopment ngrn'mmo '(RbP) tiopes to achieve, have found that this need to

o tmnsform is often sn anxicty of planacrs and tulots, and not the initial motfvating need . '_ |
' af many lenrners who often simply naed spectﬂa sk:lls ta enable better functionmg n

thefr parlzcular contexts,

Blsdon, (1970. 97{8, in Campbell, 1077) feels that we need an understanding of the N

'psyclmlagncal and sociologlcal proCEsses underlymg loariers’ decisions 10 join clnsses‘

of thelr learning actwily within these classes, of theu' rclntionships with cach ofher noo
learn_ers and ag members o_t‘a gmup, and of_ their relatlonships _wnth the tutat, '

Adult educnlors, aleng with other profcssmnals, oﬂen suggest that mmpetent _

' performnnoeisa mattcr of familintising oncself with theories and tho, ofputting these '_ C
" acquired theorles Into practice as relevant occasions. atise. “Putiing theory o

practice”, as the problem is ofien charactesiscd, carries with it the presumption that &

:. partloular theomtlca{ model can fajtitfully represent & particular order of reality. 'I'his : o
-~ _nption is possibly not appropriate for the human selences, which foeus o the problein

of humsn perfonnance A knowledge of lheoreticnl cqnstructions is important, and S a

. '_: is more effostive to think_in tertns of engaging thoughtfully with theary, then,_puttmg

outselves into prictice rather thast putting thoory into practice. In other words, serious

 engagement with theoretical models i improves our poteitlal as reflectiva practiuoncrs, |
A which i turn manifests Hself in aotual porformance, : '

Icmwles_(mn) and Soifer (1990} suggost that the offective ttor teeds o bé able to

desoribe, understand and apply modern theorles inchuding principles of loaming and -

_ adult education, and resulis nf analyses about the nceds, interests, motivations, -
oapaoitics, and davelopmentnl chamctcnstics of adult lenmcrs. Tils would Infer the

noed for offective titors to understand and be able to  praciiss tusic vesearch |
techniques, and support the inclusion of this In tutor tralaing and assessment, '

-



. _'-permlsswe, frec cavironment wherein an intmhange of the teachmg-leaming role,s oAt -
_ tnke place, suggcst Carter and Short (1969, in Cnmpbell 1977 Tough (1979) feels |

= thet fite tajor-as-loarner is essential for innovation and quality. The tutor should be 8 -
| goud listener and sensilive to Ui verbal and non-verbal comttunication of the Ieamers.

This is supported by Blsdon (1970, in Camphell 1977, and ttors in. 8 study by

-'Graham (1982), who propose that the effective tuor would nead to acqulro and
cultivate powets of obscrvatinn, sensit{vity, responsiveness, and he management sdlls -
-requlredtomakauseof therit in practical teachmg sitmtions, - '

'Eﬂ'ective wiors will also be sensilive to divergent beliefs, values and opmions iE.

acti?aly involved It & range of community actwities. Brookﬁeld (1986) contends that

 one of he significant tasks of adult educators Js “(o nurture healthy scephcism toward
_ 1daologically binsed explanations of the world” (p151). To accornplish this tutors must
creste an educational setting wlicre divarsity Is valued and respected “where beliefa, -
. values, and notioris are extemalised and subjwted to collaborative annlysis and in a _
- which g participants are always ready to alter their lines of inqu:ry oit the basii of newly e :
'rﬁahsed, insighis or interests.” (Brockfield, 1986: 217, in Soifer 1977, This canonly -
_ " edone if utors themsnives act with the same respect, and is potentnally B extremely o
o tmporinnt issue n KwoZuh: Natal, wllh its hilery of- political mloieranco and related .
: _’violencc. . ' o -

- The only way for tulors 1o bc effectwe. and resist slippmg inlo tmdmonal roles -

unknawltigly, according to Brookficld (1986), is (o havs & thoughtfiu! ratlousls to

- guide practice. Tutors must know themselvos, what they do, and why they do it Sher
{1987: 94) interestingly pointd out tha despito “all wy reasoning and Ingenuity and
| good inientions..] have to mgularly ask students ta leava the course,. can't lot thom
wreok my workaso T tell them to drop the course if they don’t change” 'This

highlighty the conflict batween whal (he tufor and leamer consider effeotlve, and rajses

~ thes Issuo of whose valiies and cxpectations ao right, “aFfeotive; Justified, snd shoutd

win this day. Do adult leamers not have the right to bo satisfied and deminnd an

‘approach that satisfies thelr need for authoritarianism? X believe that they do. and thefr

ultimate solestion of effectiva provision shb_uld be respected, But a tension may exigt



cvalunting the programme. Frelro (1987) however dmputes e idea tht leamez;s and S

 lutors cant be truly equal, It is beyond the power of elther 0 creale this equalily, but -
' the difference should be acknowlodged and not be anlagonisnc. - '

Lensning pi-ecédures #ind outcomes mual be understood, and sultable procedurcs need

lo bo used, The expeticnes of others Is valued-as a resource for accomplishing, w_o_rk'__

and leamning. 'The effective futor should 1lso be prepated {o éncourﬁg’e the gtdup o

take risks in expetimenting with new ideas and approaches, an:] view failire a5
something to be learned fram rathet than be defensive about.

_ ’I‘ha effeuﬁvo tator nhould have a belief thal most people lmve potcnnali'.y for growlh

wnd havo dho_ability to keep on lenening. Madry (1963, in Campbell 1977 md

Kuowles (1980) support this withi the view that withip tutors there. must, be &

_ _oonviction of the potentiality for growth of adults, and & sirong personal commiment_
o sdult educalinu iliusirated by the extenslon of theit own education. The willingness
' to accapt othats Idess, the sncouragement of freedom in thought and expression is

fundamental, pslsnd jnamic tather than a static view of the world of aduit edveation, . ©

- _Al:er (1963, in Cmnpbell, 1977) proposes that the tutaz must be acnvely mvalvecl iu_ _

S _mntinuingstudy thatwill increase professional competence, . -

1 seema Io be e thal, for miost adult laﬁmc;s in most adult closses, learning |8
~ fucilitated if the tutor can develop tefationships which result in the class developing s~
- coliaboraflve, democtatic conmunily ethic as opposed lo one composed of individuals

competitively seeking the fulfilment of thelr own personal desires, according to the
"~ view of Stephens (1971, In Campbell 1977) and Carter and Shot (1969, in C_a_l_npbell_-, |
A977). The tutor's task may be viewed ns belng to relesse the Al potential of leamers
' _-in'a"tmisting en\?lré.xmem; and. (his is more likely to happen if the titor is an
uuderslanding, accopting person, respectful as well as teslmcted in & group whlch has.
: attnlned bmh freedom and a sacial stability, S

Reﬂcctive hnd' effective tutors should ‘have overatching views of themselves 88

lenrnors, and ate curlous about many aress of knowledge, and facllitate an open, o |

om
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centre-stage rather than those of the tutor, whose designated role is that of facilitator. s
© Tho extent to which sither (tors or learners find c.dntmi'lir'ig's_truéturc_s ?fublem'atiqi .
* requires consideration. Self-directed learning takes mgnisanbc of past experiences of
- skt Jearnets, and their natural inclination o undériake leatning projects of thelt own
" initiative is tsken into account, Soifer (1990) stigpests that & lulor who agsumes a folg--
- of preseming information in ati instructive way with the goal of getting desired answers |
* from lestnens Is fiot effective. Moto approptiate would be bullding lessons upon the

learnets’ knowledge and experience, and helping them acquire the tools for lifelong
learning. "This dewlupment of the tools for lifelong learning may or may not result in

engagoment with contmllmg structutes, Thig is § cholce that learners naed fo make, m
' the context of thefr ownt conclusions and the natu:e of the enwronmentl oy

. The extont to which tulors adapt thelr lessoﬁs; o a l_eamer's levels of experience and

skl development is-important. Lessons need 10 be adapied, and learners nesd o' be
; givcn things t do that are within theit reach. The leammg process needs to be

' matnhed io the dbilities gnd gxperience of learncrs, whether 1t be malerlala, ncuvihes,
_ -_asslgnmems or ﬂlscusslons 'The tension that exists though, is the extent (o which thls -

 should be mm;ﬂy matohed (0] thelr abilitles, or intmducc new pxpenenoes lhat wlll o
3 encourage fur;her growth 88 proposed by Vygotsky (1978), L

3_Nun¢s.ci937)'éansidm & importm for an effective talor 1o recognlse individual
- r.liffmnces é_nd.thereby be ablo to deniify individual limitatjons, vulnarabilities, and . - |
~ needs, including accommodating extracurrioular responisibilities, In addition, he
| suggaéts that 1t 18 imporiant that u tutor differentinies between individual learning
ﬂ-styles, and involves the leamer in (he  learning prooess. By incororating lifen -
o ‘experlence, the tutor enables imimediacy of application. It is also fr  .ant that the
- tutor distinguishes belween adults and other categories of leamets, ' |

© Runwles (1980) ind Tough (1979) empbasise that the effective tufor should
meaningfully recognise the role of the learners as equals who deserve consideration

and respect, and who should be Involved in sclf-d_lagnosl_s of learning heeds, and
subsequent planning of goals, objestives and directions for growth, and conducting and

VI



Shor (1985') sees the- effeciive futor s being one who withdraws as the director of
_iearning. '_A_ccdrdi'ng to Bmokﬂeld (1986), and based o’t_t-my own c:‘:p_cricrioé,. m’a‘ny __
" tutors place value on collaboration_ and pesponsive educational practices, Practice,
‘howevet, exposes fhem 1o circumstances (hat mﬁy contradict their own philosophical
positions and create 2 tetision between what they want to provide and what is needed
or demanded of them; Timelables, economic necessitics, rigid curricula, public
examinations, and norms of “what works,” can all lead the. tutor to become"more
__instructiva and authorllarlan. ‘The philosophscal base may be further undermmed by
learners® needs for mors direction and structure, less “ambrguity” and for greater tutor -
intervcntion in learning, ihrough their own socialisation in soc:ety, particularly in the -
conlext of apartheid Sowth Aftica from which we sre smerging. ' :

- Brookdield (1985, p284, pg. 25 of Collins 1991) views the sffective wioras: .
- encouraging adulis to perceive the relative, contextual nature of previously
. unquestioned givens, Additlonally, the educator should assist the adult 1o reflect -

* on the manner in which bellefs, values, and behaviours previowsly deomed

unchallengeable can be critically analysed.
 This assumés that the tutors have themselves develaped such a capaclly for reflection
-and perception, and Brookfield (1985) implics lhat this would nmssarily be an'

. importantchamctenstic of an effective tutar o

' Careful reﬂeolion of our praclice 15 not aufomatic, 1t Is diffioult, and ol always

ﬁeaslble, to put aside taken-for-granted positions as we po. about our main day-lo-day -

' task.s‘ To be able to continually and carefully reflect is something that needs to bo i
leaxned and reflection is needed to identify the most appropriate stratégies at hand.

The focus' of davgioping or encour&élng serious engagement with 'conti'olling
sli-_tlctufes in soclety can tise in conflict with the notion of self.-directed learning that
 has become a guiding principle for the practios of adult education in South Africa,
With self-direcied learing stratogier, the needs and sctivitios of the learner take

2



" Lawson and Monetie (1979, in Brookfield, 1986) both condesnin the “setviee rationale”

" of many adult education programmes and tutors, By merely responding o needs, they
feel that the tutors are not required to muke valie judgements. about different.
cutrioular issues, which they should do a5 part of reflective practiae. Motal and vafue -

~ cholees are secondary, and learning can be putely needs driven. This raisos the issue of

whether learning should be completety responsive fo learner needs, or partly driven by
tutor values and assumpnans that have been shaped by their world-vnewa and by
lmming. ' '

B_ruokfisld (1986) points out that the facilitatioﬁ'pf le_arniﬁg isa value-lad_f_:n aclivity.'_ .
- where tutors make choices about the curriculum and progracime that teflect their

values and beliefs aboul. adult learners and leaming. He proposes that the ultimate

objective of education iust b to develop e oritical facuities and- self-worth of'_
Jéamers, and any altempt to defing an effective tutor woild need 1o take cognisance of
this. This infers that an effective tutor should mther bo def‘ned in terms of the extenit |
o y\;_hich feamers have developed these critical facultles and self-weirth, 88 oppased to.
© B decontextualised hitor-focused profile, Tie latter form of study, howei»di‘, s afvélue |
i terms of commionly understood qualities and actions st contrihuta io what_ _

Bmﬂlcld (1986) considers 1o be the ulumate objective, and the extent 1o which a .
- partlouiar type of tutor is able to mote effectwcly develop the critical ﬂiculties and seu. o
" worth of learners. - _ .

. The fuitor tole of social enabler, s identified by Gratiam (1982), helps peoPIe 0 R
- oontrol and adjust to change rathor than simply maintain the status-quo, and in & . '_
related ‘way, helps leamers develop ihe abilily of critical thinking, according 1o
Campbell (1977) and Brookfiold (1986). In addition, the learning envimnment that the
effective tutor helps develap, should encourage the learner freedom to sgarch, through
trial and error, without fear. _‘_Withm this framework, Nunes (1987) highlights (he
importance of an effective tutor being willing to take risks. I feol that this freedom is

| important, and that the etnpowerment of individual learness involves the develc:pmem |

| ofa criucal capacily within 8 free anvironment, '



i day schools have roles defined fof thein, ﬁy the cdni’hiilnity and necessity, and are o

esked to make paradigm shifis for the adult classes, which may be difficult. Mazlrow '
ot al. (1975 in Campe.reli et al., 1983) however, found that most sucvessful hteracy '
" tutors, in his study of progeammes administered by public school systems in the United
States of America, wers employed on a fulltime basts as elementary school toachers.
‘This suggested that éffective tutors needed fo have a core of experience in teacliing
' reading and wrlting. and that this experim could be relied upon fo iailof justruction

to the needs and abihties of learuers It is possible that many formal school teachers' o :

make effective learner-centred adult htcracy tutors, nnd that there would possibly bot _
 mofs siguiﬁcant interference from thelr h:story a8 pupi]s than thclr cursent toles as
. teachers. ' & '

| Bqually problematic is the recogmtmn nod status gwcn 10 different forms of

o _"Imewledge, with knowledge from the school being iegmmale. and knowledge fom
. outs:dc the learning environment illeguimate. This has obvious xmplxcations for the

- learning environment as differont forces attemipt to impact on curriculum and conduct, _ B

- Saifer '(1990)' also proposes that the éffoctive'mt&r' roust be aware and inteested in the o
- mnny issues, toplcs, and coticems that are important 1o adults, and should have enough .
| _  awarensss1o recognise timely information that js s:gniﬁcam to learnczs, as opposed o
- being mwledgeahle about things in depth. Tutors who are favolved. in ;‘Jolilieal |
‘social and gaunomxo activitics are continually -cxpanding theit views, and will feel -
 comfortable using cutrent topics as the foous for lessons centted on authentic content

in 5 realistio context. Knowledgeablo (utors will bring 8 muldiude of divese

rosources 10 the leamning. situation and will introduce contunt thae Tinks wilh the
leamers’ prior expenenccs and needs. ' '

| Freii:_e undersiands that by having this knowledge, the tutor will have authority and be
an autbyority, but that “freedom needs suthority to become free” (1987 91), When;e
 nuthority denles freedom, it becomes aihorliasianism, Authority must be used by tho -
effective tutor within the limits of democracy lo encournge empowennenl, if lenmers
ullow this, and 1f the ttor hos the sk:lls to enable it
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: -opposed io ons who plawn mote value on & collaborauve, Ieamer-cemred__ s

anwronment “Thie Iearners’ world-views :dentify whatiseffectwe ‘Do effective tutors ©

respond to possnhle leamer ne.ods for aathoritaruanlsm and dependency, oF stand loyal

- to their own positions and help learners to become empowered and self-dzmcted? The.
~ learner can be wewed as "the ironic messenger, inviting the Iiberatory teacher to fall . N
: back iato ngld refations” (Shor 1987:94). Thesefore the effective tutor may fieed io _.

~ chalienge learner expectations and ths interfere wuh thelr leatned behaviours. This -

raiges confliclual issucs about which processes of loarning individual toarners may
| require to satisfy their needs at partwular poinis in thoir lives. When judging a -
- particular type of learning environment, one would sieed 1o nnderstand the identified
leatner necds at that particular ume, and agsess lhe cxtem to which teachmg style s -
 able to meet these needs, . ' - '

Apps. (1985) feels that an app’ro'ach based o the- belmvibm:is't. model, is based o

: ccrlam assumptions that the tulot has complete control oE the leaming situauan,_ -

o iieluding whiat und how the leamer will lsam, and that leachmg is sequential, with a B

L deﬁmte beginning #id end to teaching activity. It is 'pOSSlblt’_‘a_ to predict the onteomes - |

ofa igaphlng activity, and (o measure narrowly the outcomes of 4 'téaching_ activity in ne _'

. terms of leamer performance. What leasners learn is considered extctnal to them, and
leaming. means lntaracting with appropriste subject matter. Leamers must be able to '

_perﬁorm something 8s an indicalor that learning has occurred What tho: lutor and._ o

 learner cansider oi‘fcctwe tutor behaviour in tetms of this model, and why, can be e

' nnderstoud in terms of the sociological background of South A;fmam, where the. §

) education system has historically vested much authority in the hands of tutors, and ) }
natrowly defined the curriculum. Any d&velopment of centmllyndefined curricula
- would necd tobcsensitwe 1o this. '

- Apps '("1'98'5): 'idénllﬁed'a form of intecference In engaging such Jiteracy tumrs. in
- emancipatory, or Indeed doy lentner-centred Iearmng Processes. Prevluus formsl'
schooling usually has & negaiive influence on the talor’s practice of emancipatory

o _ facilitation or responding to learner needs, and plays # major role in influencing learner

" expoctations of the learning process and tuor behaviour In addition, part-time totors
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23 WHAT ARE THE QUALITIES, smus, ACTIONSAND
| UNDERSTANDINGS OF EFFECTIVE RURAL ADULT LITERACY
TUTORS?

' '2.3.1 ' Skills’,'aclions and nndersiahdings of in effective rural adult literacy tutor
Mec (1980) proposes that titors fuiction within cettain struotures, and it is necessary -

 to look at thieir olos and the inherent conflicis within these structures. In pamcular,' o

' the role of individual tutors wquld need to be studied, This role _ot' tutors' will be - -
viewed differenily by differont stakeholders, such ss learners, the tutor snd the
organiser and each will have an idea of how the role should be best fulfilled i in terms of

. their needs and vaiues. Confhet between 10l aud personality needs to be axplared apd
- naderstood, and | is a basis o enable all stakeholdets to partxclpate in defining the nature

of the learning environment and Lo determins how different patties ack within it Il
~ -therefore 1mp0rtnnt m qualify any profile in terms of speciflc perceptmns of the role of '_ o
the tutor. ' '

| Grahmn (1982) identifies two mtor roles, that of subject speelahst and that of social .

enabler, which does not meaningfully take into consideration what Knowles (1980)

' -_Ieonmders 1mportant - helping peoplo to ieam, rather than teachmg subject mattér, .
Cons:dermg the role of subject speeiahst Robinson (1962. it Campbell 1977),

 Stephens (1971, in Campbell 1977); Campbell (1977) and Wlodkowski (1993), =

. propose that an effective tutor should have a eens:derable measure of competence m o
the subject area being taught, and know somelhing identified by learners as vnluable,
opposed to simply haviug a skill that the tutor presenis for conshmption.” Tutors, ina

study by Grabam (1982), perceived'subjcct knowiedge {o be miore important _lhan_did -

- learnors, sither because of other emphases for learners, or because hitor expertiss was
taken for granfed by the learners. The view thal.the tutor is the source of all
imnwledge is problemeatic because the loamer is viewed as an empty vessel to be ﬂllect o
by the tutor -

- Linked to this rols of subject specialist, leamers may identify an effective tutor as one
" who Is suthoritarlan and ‘who simply transfers information, skills and attitudes, as
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 be reviewed As the effectiveness or failuce of the l.eachmg strategies s assossed, the

B quest:ou of whether or not nppmpdatc standards have bosit met s addressad dlrectly a
 The argument is ths:efore more in favour of the. need for effective tutors to be__ . '

' reﬂec:tive practitioners with access 10 & range of methods and contmuously engaged in
. reflection of thelr aclivities and nesults. : '

© Contrarily, Wiodkowski (1993) proposes that one can and should: dofine tniversal
characleristics” of an effective tutor, and claims that effeclive adult educators are
_ unique, with key common clements that form the foundation of their instriction. Ye

_s_mggests that these key chara_c_terlstlcs can be learned, and contrull_ed, by anyone whp .
instructs adults. In my view Wiodkowski generalises rather unceltically about the
‘characteristics which defme an- eEfoctive. tutor, and pays- msuﬁcient attention to. the " -

© contextual rools of: any such def‘ncd characterisucs

| 'However, the educauonal reahty of South Afnca, w:th 15 million ilhterate adults -
| ~need of ABET, and fow opportunities for provision, could result in the adaption of
- solutons. supponed by UNESCQ (1973), which suggest that in the cvcnt of there . -~
._-heing a shortagc of qualified staEE, lutors should be recruited without any seleclion S o
‘criteris, or reference to desired charactenstics, beyond the requnremant that they e
o able 1o read and wiite. o

- “Phere is & need for a bompemnt corps of adult literacy- tutors, and I fieel t_ha’t it B L h
possible and desirable to define the profile of an effective liteéacy tutor. This would |
. necessarily need to be contextually bound, and rather suggest issues for consideration
by a wofleciive practitioner, than prescribe a rigid Hist of desirable characteristics,

_ hd‘tio_na and skills that should be imposed, with modification, 10 u range of contexté,

R
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Two learner gmups, associated with twa of the uientiﬁed cffechve tutors, were
involved as groups, and two. group construcis derived. This was considered impoﬂam, '
hn that eny congruence betwcen what leamners and tulors considered to be important in

an effective tutor needed (0 -bé cxploiled. Two groups of f‘ﬂy learners oach were .
 interviewed. -Mr Mdlaishe was used as a local interpreter where hccessary M
© Mdlelsho enjoyed a warm relationship with al! particlpams and enabled my rapid

- inlegratlon inlu the area, - -
Core elements of the constructs emergcd' a3 a resull of cofsistent mention by

pamclpants This allowed for commonly held issucs to be synthesmed and pomts:'
rcquiring further ncgotxauon tobe !dr miified,

ﬂmﬁ@iﬂ&msﬂwic. ialeetic Cireles:

Tutor interviews

S ‘Learner Group 1 intetview |

: 'Witllln stakeholder group joint construction)

| Leorncr Group 2 Interview "

Class Obscwutinn :

_ mwmmqtmﬂm and ngggtigtlon,

| This process invelved developing snd enlaging the within-gtoup wnstmcuons by
* Introducing new or sdditional information and by enabling group members to achiove
igher levels of sophistication by dcalmg with such information, In additlon, resolved
claims, concerns nd fssues wer resolved, and unresolved claims, concerns and issues -
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;D-Q’.QIEDLIZEELLM!LEK" oldep. . astructions using | eneuu
: WMAWMJMM 8 and issos '
- The hermensutic dmlectia amaess {s interpretive In character and wmpnrcs and

. controsts dwcrgent views, while moving towards trymg to nchieve a highcr-levcl o

synthisis of them. . The process enables staksholders to justify their own constructians,
while Qur':slloning weaknesses in others,"while seoking a common understanding to
reach consens where possible. - Where mnsensus {s not reachcd. an agenda for
.fm“lher negotlatioa s davxsod. '

“I'his procoss ook place by. mdwidual ond group du.cusmon, inter-indiwdual and group _
recyeling of constmcts, using open-ended intetviews and non-participant obsesvation.

All stakeholdars put at risk by an evaluation had the right 10 plage the:r claims, o

congerns and issues on the tblo, within hetmeneutic clreles, for consideration,
irrespective of {he paradigm within which they _Iuﬁotioned and taught,

The hertasneulic dlalestic citcle 1s an essenifal aspect of thls type of rescarch, und i
was catefully condusted. As the paris of tho construpls were exemitied, the meaning
“of sume of these became clearor, and this clarity was enhanced by relating the paris o
" ench other ard to the wholo, "This process o° comparlson Ted to a re-evaluation of the

- mesning jof the whole; which In i led (o a new undersianding of the components,

Theo tutors wore tnlerviewed {n an open-ended manner In order io delermine the
 framework of an Initlal, eviric construet, which would bo the start of bullding the
callaborative emic construct. The tulors were askcd 1o br_ovide._ teferences other tutors
whom tliey consldared Lo be effective, who may or may not have different styles o
views to themselves, Theough Ihis process of teferul by, 4 further tweilty tutots were
involved in individual and small group discussions. ‘Constructs were introduced at the
end of each of Ihe follow-on intorviews, although tme did not allow detalicd data
snalysis belween hitorviews. This wos a wenkness in ferms of not enabling &
 strwotured development of a joint oonslruu, bul was qvercome by recyoling.
Constructs telating to the reseateh questions wero im!ividunlly dcr:vcd i‘xvm tutots, and -
 from small groups in the Mselono aras,
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* Lmﬁiﬂnm_mdm (‘Tutors, learriers, cu-ordmatur, tralners) B
I sclecied the area of study based on Opemtion Upgrade tralning nccds, #nd the faci

(fat Ubombowna a “deep” tutal community. Joinily with KWANADEDASS, literacy L

tutors und co-ordinslors were 'dentified Who wre considered effective by the
- Associafion’s committee. ‘Tutors wers the most signifieant stakeholder group and
were Individuals most at risk by the evaluation in terms of possible implicatibﬁs for

- seleotion and trainmg. In addition, the issue of being at risk way aggravated by the S

poasibility of different stakehalders bringing differant velues (o lha prumss

An alternative means of chuosing successful tutors is proposed by Mezirow ot gl
: (i975, in Campewll 1983). He suggests o fogus on leamer refention and attendnncc

Biguros ay the yardatick to identify succpssful programmes and tutors, This is a -

possible approach to be considercd in any fusther sludiea, but not possibla within lhe .
'mnstralms of this study. ‘

o Stahehold_m _i'nCInded_t_wenty-ﬂ'iraa stat adult education tutors from the Ubombo '

* clroult of Maputaland, s the rural north-oasteen port of KwaZalo/Natal (Appendix &),

‘Thres tuiots were Initially identifled as partiowlarly effective by Mr. THE Mdletshe,

Chnirpetson and part~time organiser of !{WANADEDASS In the Ubombo circmt. :

L 'I'wo groups of; fiﬂy lenrnars each were invclvod 15 two stnkehuldar geoups:

Within tho feamework of an cxistiag sssoclation structure, a group was csisblished fo
* help plan the stady, ‘This was ot 8 siags proposed by Lincoln and Guba (1949), but I
Tolt the need to add this. f tho research wis Lo be truly co-owned by the participants,
‘it needed o ke place within Ulio amblt of & stucture, and committes of 'sl'akehol'der- '
represontatives was established for this managoment function. Thers needed tobe
ongaing particlpatlon. and hopefully 1mpl:ca1ions for Iongct-torm pmclica. '
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thereforo felt an obligation to involve co-tesearchers in the whole rationale of the
: research'i'n which they were participating and to seek their free agreement to- this
- rationale 80 that, infernalising it a3 their own fu a genuine SEN5E, tlwy could become _
' autonomous inquirers with me. It was slill, however, my decision where fo conduet
-the study and the framework within which it would bo. conducted, which implied
:_sigmﬁcant control, although the research quostions wore collaborauvely defined wit_h :
menmbers of KWANADEDASS in terms of joint needs, In doing the study § provided _
 conditions under which subjects conld enhance thelr capacity for self-<letermination tn
 nequiring knowlodge about that which surrounded them dnd affected thelr tives and
work i the lieracy ﬂeld One of the ways I did this was by explaining different
- 'research melhuds, mcludmg fourth genera!{on evuluative techniques

Tarbell (1981, in Rcason,' 1988) suggests ihe folluwmg assuhpt_iaris of a.coliabqraiiva
. inquiry, such as the fourth generation methods that were used In this research, The
structure and -'v_nﬁaﬁ!eé'."té bie swudied should wot beo pre-dofined, but miay chahge:

-+ through dinlogue hotween fhe tesearcher and others. Conflict belween difforent
~ paradigms or rnodelb of reality and their proponents needs to be anticipated and _

'welcomed " a means- of msling 1he validity of gssumptions and challenging the-
rem.arch process. 'To seok and offer information is approprlate and analytically valid,
 Toa lnrge extent this was encoutaged, allowing paﬂiclpnma to vngomusly proposc- o
 conteadlciory views in an unmrenmuing environment. -

33 ME‘I'HODS OF RESEARCH

Foutlh penersiion evniuation rests on two clemens: responaive fosusing (determintng_ _
" what quesilons ate to be asker.l and what Information Is to be collected on llw. bagis of

- slakehnlder inputs) and (he construcilvist me:hadolagy.

_ Usitig Linooln and Gubn’s (1989) pm,poshls a # guido, 1 structured the stages of the |
fourth generation cvalustion of the learning coniext and tutor 85 foliows: |
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any explatatory model Is the notion of lho self-dlrecung person, which s in accordanca_ "
_ with sdult edusation philosophy. “We are social bemgs. and tnake a cho:oe lo relate 1o
each other In accordanco with certain norms and conventions, “Thus for any #spect ol’" :
'sacial behaviour there may be distinct, yet related levels of explananon. nong of which-
are muttmlly exclusive.

 Research bohaviour Is but one gxample of social béhaviour to whu.h the Tovel of
independent explanation upplies. Thus the basic oxplanatoty model for research
Lshaviout is thot of intelligent solf<lirection ~ commitrient to purposes in the lght of

princirdes - combinest with raiative detenninism 1 was not sble morally o apply 1o - -

-mlbjecm & model that wae! lngu:ally at odds with the one 1o which Isubscribed, and ¥

nc.edcd to consider them sell-directing and iutelhgcnt agenis, Henoe my “subjects”

bmmsa my courese vhers, L folt that if they wero rot empowcred w{th the resonarch

thinkmg, underlylng this study, then mey would not be functioning fully as int‘ormed_ S

' _ -and selthdivesting. agmls, fou wlf«dctenmnmg people are those who generate, or lake o

up frecly as theis uwn, the king that detcnmnes their actions,

-Bremano {1973, in Rcason, 1988) and othets have: regnrded purposa 85 one of thc T
deﬁning features of the huteliect, We all have constructs and views nbout ihe present' e .

T and past, nnd I fiesdes! o consull co-researchers is a group and as mdiv:duals .. L

- identify the wxtent of difference and simllarity in consiructs. Bul, when the 0o~
- ‘resoarchors were scting within the research arcna, consulting thcni about lho' v_alidity of
the research conclusions depended on the"type.' of annlysis 'béing undertakem 1t jt was
stmply behaviouss 1 was reporting on, such us gestures and basic movement, thet tmy _

obscrvntions were likely 1o be rellabla. But when I was interpreting these actions n. ':'

lotms of their more complox Intentions and. purposes, © needed to clheek my
* interpretation with affected siakeholders, for a porson could have Walked, tatked o
pointed {o fulfil many differsnt highcrworder mtemions, of whioh I could woll hawa been
unaware. ) ’

I fe’_ef that people, as aulonomens belngs worlhy of respect, have a moral right 10
pattielpate in decistons and processes that claim {0 generate knowledge about thern, I -
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of the foous situatidh.é; arg shapad .by the values and expeciences of the c’onsttucl_ars, - s
and-aro therefore. real. The consiructions are linked (o the partioular physical,

- psychpldg'ical, social and culmra-l-cox_imx:s within which they are formed,

~ The comsensus that was- sought in this stdy was to ba the product of human
eonceptual exchange in ilie particular setting of rural stite adult education centres In -

 the Ubombo clreuit of l\fla]gmtulandr The study had an action orieutation (hat deﬁned a

course to be followed, stimulated involved stakeholders to follow it, and generated and -

presotved their commitment, to-do 56, It was important to 'nqté that the résea:ch;waq . ”

 organised within the sttuoture of the local branch of the KwaZulu Natal Adut
Education Assoclation (KWANADEDASS), and was defined by tho Associalion

: members 45 being important to thait work in the ared. KWANADEDASS is a

“structured nrganisation of stakeholders, and the sctive Involvement of the assoclation L

O gave participams greater conitrol over the research pracess, and engandered a greater' .
- degreeof mutual rust, This shmd ownership of the sudy resulted in high levels of _' S

- mqtivation. -

51 Intemctcd with co-resenrchers in & manner that respected thelr dIgmty ancl privacy. T
; People were able ta decide if they wanted o par{icxpate in the research. and couldﬁ_- -
' 'mgqlntg the e_xt_ent to which they wished 1o participaie. Full pat_tlglpauvg involvgment' o
- was ersbled, I whioh the stakeholdess aind ohers who could have besn drawn Inta the
- - evaluation, were involved na equil pariners In most respecis of design, lmplemenmtion,_ -
s interpretation and rcaulting nction of the evaluation. This had the resuit of meking the' . j" .
| pracess 2 lengthy one, but had the advantags of contributing to the eMmpowsrment of o
all porticipants for Jonger-otm rescarch lnvolvemwt in the area. and, X bclieva. enahled-'_ o

S deeper level of parliclpation in the process,

32 WHY WAS FOURTH GENERATION EVALUATION APPROPRIATE?

Heron (1988, in Roason, 1988) cansiders the philosophical basis for the new paradigm

within which fourth genetatjon svaluation is firmly placed, to detive fiom an argument

about the nature o_f resoatch, e propones thet reseateh 1 o creative aciivily that
~ cannot, bo restrained within an explanatory model of absoluie deterniintem, Central to
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© Chapter3 RESEARCH DESIGN |

31 INTRODUCTION | .
‘In sttempting to research what effective twlor qualities, sctions, skilis and |
undorstandings are, ait appropriate research design needs to be outlined, along with a

rationale for it. -

As an adult educator, I folt that it was imporiant to respect the tutors® and learncrs’
experiences and values, and acknowledga the context in which they wete teaching,

_ Icarning #nd living, before any attempt could be made to evalua:e tutor effectiveness, .

An aylempt 1o asscss this by 2 person with possihly conlmdictory values and from a-
differenit social background, aud who could be oblivious to the context in which

. (eaching and learning is taking place, could be limited, Tt was therefote impannn_t_tha_t_' :
: ihi's study include for considetation the views; or constracts, of the tutors and learners
- - themselves, as well as the researcher and any other Stakeholders. 1t was hoped thatf_' B
such & range of pcoplc conld shed hght on the naturc of lenrmng and all that 1mpacted B

upon it and provide a contoxt in which to meaningfully evaluate the resoarch’

quebiions. I therefore supporied an open, teansparent and participative means of e

'. -rcsaarch. with n_ centrul dynamic of negotiatlon and mutunl-respect. “Fourth' . o
i gencration” evaluative methods, advocaicd by Lincoln sind Guba (1989) wero seloated -

. Tor this study becpuse of its key dynamic of negotialion '

“Fourth genemﬁon evaluation employs the metho*'alogy of the construcliviat pammg:m

by responding to the clalms, concerns nnd issucs of stakeholders. 1ts abjective i8 lo

o clevelop a judgmental consensus among stakeholders aroutd specific fssues, The

process ianous the conteibutions of tho many partwignnia, and llows a1l 4 messute o[ :
control aver the Retivity and outcomes.

“The evaluption outcomes are not slmple descriptions, but tather mpmm siguificant

congtructions thal are formed to mako sense of situations fn which people live and

.  work, The findings are created 'thro_ugh an Interaciive proposs that includes thie

researcher and swkellaiders."- Thest construetions, through which people make sonse
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explore mechanistos of Iniegrating education and training. Tutors need fo help further

develop erftical capacity in the context of political VIalence ‘The extent to which these

gkills and qualmes ure supported in tutor training and Snpporl progmmmes,_
remunaration and defined caveer paths is quesuonable '

Maintaini'ng f séns_itivity to the learning 'and'eonimunily contexts, find thc":paradignﬁs B

- abiat inform tutor actions, bohaviour und qualities and learner needs, the niext chapler

oullmes the research design, ‘Theoretical constructs of the aﬂ’ectwe adult hteracy o
- tutors will also inform the discussion of rcse.ar(:h results in chapter 5.
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In.terins_of ‘professionatism,. Nuties (1987) belisves that an cf_fectivé tutor follows o
‘procedures and policies, is propared for class, dresses appopristely for the situation,
- fulfils duties and responsibilities, displa}'s leadership, and tesponds appropriately in

- situations of conlict, The management of the lear:ﬂng context, orgarisation, and logic -

of approach are also important for an effective tutcr according o Nunes (198'?) He

* proposes that etfecllve_ tutors monitor ad manage the classtonm, materials and
| supplies, and manage time effectively. Tn additlon, they Iplan effective lessons, mariﬁge -
“well in crisis, pr!oritise infomialibn atid tasks, and, foresee consequences and plan for
“contingencies, This is supporied by Mezit.iw et al, (1975 In Camperell et al, 1983)
" who highlighted the importance of menagerient skills i enable tuiors 1o accommodate B
learners who entare.d programmcs at different times and who had lrregular auendnnce
- 'pattems. o ' '

o 3.4 concwsmﬁ L

 Views differ about whether or not one can of should try to fist qualiues, skiils, aclions

- understandingsofeﬁecuve literacy tutors, T consider that all views do directly, or -

_ ' indirecuv ascrlbe cermm atlributm to eifective tutors, whelher these- he genetic
- bahavlnum, or more amitmct qualiﬁcs, such as bclng reflectiva about thieir educatlonal -
| -'prnctm, ' '

o Any attétﬁpt to define an effeciive iulof would need to be cdntextually_int’onﬁeﬂ,_ -

B taking into eccount the velues and 'c.xperiepce of leamers and utors, and the nature of
" the learning envitonment, Tt would also be important to consider and respeot the

. - paredigms of thtors and leansers, and scknowledge any demands placed by one’s-own -
' paradlgma It is only through studymg theso Issues through the many different

L perspectwes tllat exist, that one can detertine why certain actions, qualitiss of skills

~ meyor may not be effective for d:ffemnt leamers and tutors a1 speciﬂc stages of their. '
- lives and cducntional devclopmcnt.

Huge demands are made of adult litgracy tulors in terms of thelr skills in the

classtoom and personal qualities. Tn an ares where the majority of people are
unomployed and pour, tutars aro expodted ta meet & range of leamer neods and

Ky}



With .‘.""P"“isei empathy combines o make tho tutor a powetful and caring pesson it

the eyes of the leatner, who would however, need ta avmd a relauonshxp nf- -

_ | dcpendency

Empalh)r- in instruction can be viewed in three paris:

' 'Flrstly, the extem to which the tutor has a reahstic understandmg of a leamer‘s needs' -

. _ and expectations for what i being offered needs to be understood Grabowski (1976

i Wiodkawski, 1993) found that the compelent adult tutor understands and provides

_' for the needs of adult leamers

| _Scbcéudly, the exteni 1o whiéh we continuously conéider-bﬁr leamers' pempecliQés musl : L

be assessed. The effective futor continupusly considers the legmers’ perspective, and

this is offectively an attitude and s skill. The more that wo mechanise and objbclIIy the .
. learning process, the mors adult leamers need to know we care aboii thern as human -

- -beings.

* Thidly, Wiodkowski (193) Lighilghs ihe tmporiadco of empathy a8 roflocied in

B 'undeestandmg and’ cansideralion The more learner needs and exprsctauons are not mal R
by what fud how they temrn, the smallet the chance that thoy will be mouvated to leam. | L
" He pomts out that enlire motwauonal thécries are based on need- gratlficalion' o
(Maslow, 1970 in Wlodkowski 1993). aad any tmor of adults should look at, thesa-.-
learnets and see thelr world and what they need from it as they soe it, Adlt toaraors :

 learn in response to their own needs and perceptions, not those of the tutors, - Brpathy

is the skill that allows tutors to.meet this formidable requ!remenl for motivating' L

: -ma(.hing.

Creativity 15 important In effective tators, necording to Nunes (1987), and enables

‘tutors to dislance t__h_emsglm from their own petspectives, uses familiar materlals in

Innovative ways, and be familiar with and apply various theories on creativity.
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SR High teaches enthusmsm can be measurcd against sight indicators as hsled'

_Rapid uplifting vanod vocal delwezy, daucmg, wide-opan eyes; frequent,

demonstrative gestures; varied dramatic body: movcmants' varied emolive ﬁiclal-'- B
éxpressionis; selecnon of varied words, e3peclaliy ad}ecuv&s, ready, animawd_ _
acceptance of idess and feelings, exubsram overafl energy lsvel (Collius 1976,:_ o

i Wlodkowsk:, 1993: 34}

we lisien, use of body language and tho cnthusiasm of olicltation (Nunes 1987), tells

them,

20

 Enthusiasm has long been closely related to increased Joarner motivetion as well as
. achievemeni (Rosenshine and Fusst, 1971, in Wiodkowski, 1993). Gage (1979, in -
Wladkowski, 1993) and Nunes (1987) view enlhusmsm as @ umvcrsal 1utoring":_

bahavlour of effective tutors. “He suggests that the way in which tutogs: relav:_ _
information wilt slways teke precedence over what js said, But, without substanca ot -
B _-nn ab_xhty t relate to feamers, - Ifeel_tha_t the uver-spmted tutor may sesm superfzclal_ '

o _An e&‘ecﬁve tutor, scconding 10 Campbell 977y mnd Solfer (1990), is 8 buinane o
o  pesson, with an mterest in p@ople as people, who enjoys wotking with lhem in solvmg o
o “a problem or'in achieving some broader 0bjectwe, ancl who takes pleasure In S@Ging _ a

" ) them grow lIl theit ktmwledge and understandmg. o "

_Nuncs (1987) suggests that an eﬁ‘ecﬂvs tutor must bea Watm, caring 1nd1v1dual whu o
- funclions 2¢ a friend snd counsellor.as well as an lnsu:ucton Fully cognisant of the -
- loatners* needs, the tutor should buitd o the learnors’ strengv.hs, respect the leamers’:
B '_ '_ways of life, and constantly work on. raising the Ieamers’ scll.’-concepts S!he is dawn-
3 lo-carlh in dress and convarsalitrﬂ, and spends time before and after class in: prwate'_-'
| 'conversations. providlng indlv:dusl aucntlon, and displaying patxenc@ durmg the
' Ieammg process, S o -

‘Listening * (Grabowski, 1976, in Wiodkowski, 1993) is the single most pbwarfql C
transaction that tells that person that we accept hitt or hier as ¢ human belng. The way -

lennets more than anything else abaut how much cons:da:atlon we are really gwing o



" Knowles (1580) cmphasises that the tutor should have & gentine respect for fhe

Intrinsic capacity of adults to be selfilirecting, have a deep comnlitment o lha_

involvemanz of people in organisational and educational processes, and linve deep falth '
i the potentisl of educational procosses for contributing o Ihe solution of
_orgamsauonal and societal problems Sotfer (1990) however cauuons that a pcrson _

. whe wnscinusly or unconsciously sees leachmg pr:manly 8s a means for improvmg S
~ . others’ deficlent skills o_t_fnr providing them the “right facts” should be discouraged .
from Working inan adiﬂt basic education prograime as such g [ﬁl‘ﬂﬂn does not res pcct ot

the learner and the knowledge and experience the leamer can contribute to th leannng :

B mteract;un, and in lerms pf thiis vmw cannot hccome an effective tutor

. -Tutors shOuld have a hxgh degme of moﬁvaﬁun Campbell (1977) proposes thal o
. sirng commitment to adult education specifioally is esseniial and not- simply\__;j”_: o

S according 1o Carter and Short (1969; in Campbell 1977) be seekinig a second job, This

iy important jn terms of sssessing curren, and in some gases, planned pmrvision of

" udult education using pati-time tutors of the ﬁmnal school systcm, who'inay confuse |

'- 1he values, aims and philosophies of, adult and thld educatm, and whu may havc
mainly a ﬁnamial motivauon. '

3 ransfor& (1983) proposeé- e i most eductional seitings, 1 highly motivoted losmer <

will learn regardless of whether or. not the carriculum, matenals or tha tuacher are.'- .

_ pattioularly motivating or. effeclive A highly motivated teacher oan, however, make RTINS

'the dlff&l‘ence bct\w.en Suceess and fa‘llum ofa broader range of ABE laamnrs.

séép"hens (1971, in Cnmpt:'eu 1977) and Wlodkowski" (1993) plaw ‘much embhhsis”oﬁ ’

 the 1mpartance of enthusiasm as & qualuy of an effective tutot, 'I'hay suggest that - |

_ enthusigstic wlors care aboul and valye subject maiter, and teach it in & manner that

- reflocts ‘those fecilngs; with the hope that leamers will develop similer feclings.
~ Emation, encrgy, and animation ate clearly ovident during (heir teanhing

2



Qrapit & What futors like about adult
Iltomcy taachlng

| ctase sctbry

Makos me tapl

] 18
' mm!urofraferencn

_ 4.1‘3) What tutors dis!me about adu!; !ite;;gcx gggehing _
The over-archmg Issue was thal of inoonsislent learner pnrliclpalion. larg@ly through

- phsenteeism because of children helug sick, mectmgs, cnule dnppmg, solling goods._ '

. pensions and transpotk. Bo(h tuior and learner gtoups cited these as the main regsons
- for absenicelsm, Absentecisnt made it dlfﬁcult io progress with the syllal‘aus, as did

L lste-e.ommg and dmpcuts.

-+ The fact that adult education was undar-resnurccd was considered 8 pmbiem Insofor as

thc:re were not enough teaching alds, and not all helpers COhld be paid, Tutors folt that
- they were inadequitely paid, and 1ot the entie proooss was under-resourced leading .

to ‘nsufficlent timo for olesses, partioularly with lliose issues that rcquircd Tenthy -
_ faltoductions. Tt wag also felt that. dedicatbd adult Iearning centres were niceded, since
" adult needs were different to those of children. Thc lack of electricnty wes 8 problem, '
'- particular!y for the classes that ran at ni;ght.

'- Classmoui dynamics wera & problein Ingofar as mﬁny- of the learncts worked n fcﬁ"hial
or 1nfcrxunl employmcm, and wore tired and unable Lo conccntrme in closses thai,

' thmugh decessily, finished Into, Bectr~y of thls, many did not do homework, Itwas

_ aled & problem that same were nolsy, and spoke while the teacher wes wying 1o teuch,
: Ciﬁm"“ wore somelines difficult 1o mwanage. Some learnors feased each ml;er, and,

51



A sirong national and Cuistian sentiment fnctiva:ed gome 'tur.ors to initiate and run

- adult literacy classes in their mmmumlies. One tutor expressed his concern that as " _
. Ch:isuan, Tie mtist share what he had. A cohcern was expressed for those who were -
unable to develnp thair own Views through boing unsble 16 read and wnte. ' |

4.1.2) Wlmt tutors like al_m gtln!t lglemg}: ;enghingz

A oomman response 1 this question was that adult literacy classes made the tutors feel' -

_happy, fulfilled, and snabled them to give back to the community what they had had an -
'apportun!ty to develop in themselves. -

- “When I hove taught a mothier, X have iaught 8 child.. they want to share lhelr '
o hmwleplgq and s_lulls with theirchll_d_ren at home” (Miss BT H_,mmulo)

Clnssroom activity wis alao 8 signiﬁcant posilive fealure- and tumrs noted that thcy '
- Hked olassroom discussion, and bolng sbie lo be free togather without any nacd lo'hold -

~ back; adulis were ot aftaid to contribute, This was contrasied wilh teaching children, B

~who olien did not contribute, perhaps througl: tack of experieuce. Tuiors held that this _

. discuission allowed for reciprocal gain, &5 sdult learners are genstally inleresnng_and _
knqwlédg'eable. Adults made the_ Jeaming onvitorment easicr, in the sense that they

: _Wete goal-ordented, motivated and conscientions, Learners trled hatd o leacn o"l,he'r'. e

~ langunges, and used expressions learned within and oulside the classroom, They also |
- exeried thcmselves in applylng their knowledge "Thie fact that learniets were malwated
_was ﬂfsplayed when thoy shawed thelr intorest, happmess, friondliness and conﬂdnnr.e
~ when tutoss, introduced a lesson, and often mmplamed of isufficient time,

Leamets co-operated wit others b the class, and hed respect or their fllow Jearers
and tutot, They asked whor thiey did not know something, end made tutors help them
 solve problems. Learers often came back to thank tutars after classes and in different

 contexts. 'The fact thal progress was clear and immediaie was slso motivating to

intors, Some learnets niade learning fun, and this also motivaied some tutors, -
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: Chapter 4 CONSTRUCTS

- 'This chapter presents the constructs that emerged from the study in Ubombo Maiu

B © Consteuot 1 is the injtial construct thet emerged from interviews and discussxons with

tutors anid Jeamors in Ubombo. ‘This is presented in response to the key intemcw -
questions and highlights points requiring further negotiation, and includes gmphmally' o
tho rankings of different views, ‘

The consiructs developed through tator observation and the questionnaires follow:
The follow-up visit to Ubombo. involved negotiation around untesolved clafms,
conoerns and jssucs, and thie outcomes of this negolation are prosented 43 4 scpafaie
* construct, This is followed by thc cunstruot developed hy NGO and unjverslty-based ;
tutor teainots and academica

41 MAIN CONSTRUCT 1 - wrrmn-smmomm JOINT
' CONSTRUCTION

_ Main Conslruct 1 was developed through intervmws and discussions inn the Uhombc' o

" ciroutt of Maputaland in the perfod 13 - 18 March 1995, The language of the
 consiruot hos been weitien in & manner s closo to the translations as possible, to

enable aclms cngagemont with thc constrict by English second-language spaakera who C |

" 'parﬁcipmed in thestudy. -

Tutors folt & desire to respond to necds in thu oommunity in which they lived, and this SR

- '_ was motivated through being told of adult Iaaming needs or by wimesaing these
lenrning needs while engaged in normal sotivities in the communily, such us shopping,
E This need was broughs « the attontion af many of the active litetacy tutors by groups"
Cof parents of the children that thoy mught in day-school, who approached them to. -
. artango adult lxtemcy olosses, :

- Some of lhe tutors ad axpcriemc af tesching ndnlts nﬂcl found it sewarding to the .

- _polnt that thcy sought out the opportunity 1o becoms involved in ieir pregent clnsscs
- Some of the tutors wcre produots of adult education classes themselves,
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 questionnaire enabled a degros of methodological triangulation lo take place, 'ﬂi_is was _
not used 1o vzrifj.r'the' constructs developed by the hermencutic dialectic process, butto.
determing if an alternative methodology generated similar construots, as wsll as to o

cuntrihute to the hcnneneuuc dialectic process

The final effort in ternts of validity, wes the attempt to allow all co-researchers. furthe: C "

Opportunitics 10 contribute to and question their own and ofher people’s and group
oonstrucis, while taking into accounl of the views of televant Iiterature

I aucmpted to achieve reliab:lity by attemptmg 10 dacumenl tha research process o

Qomprehenswely, and specify the context,

35 CONCLUSION . o
" Resesirols is essentially about power. . Reseazuh ot be empowering, - involve the' PN

- '_-vari_ous stakeholdeis, by using appmach_ea that share power, It can be dmampowenng' o

" and vest all contro! with the resesrher, 1 feol that thero canaot be a contradiotion

between what ho researcher is rescarchmg and how the research fs- conduc!e.d. _I_f_ o

lessmer-centred, demograiio feathing envitonments are encouraged and valued nadult

' liieracy classos, then rescarch ust mifror these principles ‘and bo conducted ir_:_ P "

cte'moc:mt'i'c, negotiated mahner,'that_respeqts the views of all 'sthkeholdors@' -
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Th divergent nature of the stakeholder groups resulted in ane;gent and .co_u_té:_'n_ual' o
validity, Observation and the range of inlerviews dontrihu_:ed o n number of different
 perspectives, and ennbled views to bo compared. Thie valus of evidence from different

viewpoints was’ eumpared and assassed sad- actual words and quotauons weme '
 reconded where appropriate.

o 'Spemﬂc {ssteg threatenmg lhe vahdlly of the research wote considered, discussed and '

guanded against‘ The initlel three tutors chosen by Mr. Mdletshe as cffectivc tutors,' .

wete employed centres wiih fundlng and resource needs, and I wns Imtially cantious” _
o ‘about this influence on the thoice of tulors and centres. In addiiion, asa person" o
- assoqii.*:gd wuh the training organi;,auon respons:b_la for tralning many of (hese tutors,
* the process neetied 10 guard sgainst participarits sesing tho study #s 4 tralning course
Lo '-.-edall ex"ercisé."l cautioned pedple abaut this and was honest about my parsonal vies
- o issues that conitasied with some of the pomtions preseuted tn the training eoursc. o
o "I‘hera were also mstances whete tutors demonsirated an urgont. ncad o try io impact '
- onspecifio jsues related to Operation Upgeads fulor and learer curricula, such as the B
- need for linking with vocatlonal skillg lraining. I rccogmsad this tmporwnt need, ancl‘_-' S
o allowed opportuuity for its discussion oulside the mscarch pmcess o o

E Involvmg 4 Jocal trnnslawr who was knowlcdgeable of the ABE fiekd way importam o v
- {he process, but preaented its own probiems in terms of porsonal needs and views, 1 | _
R -was able to counter-balanca this by da-bneﬁng Mn Mdletshe after each intcrview. and 3 5
by verifying translations nt vaions laler poinls in the discussions : :

o Booauso 'pi_! distance, any of the disoussions taok p_!aqe in the evonlag when some
- 'participanis were obviously tired, T feared that this méiy' bave resulted in an anxiely 0
furty the process, and attmpled to balaes this by nieet{ng with these pmpte during P

the sfternoon on my secor)d visit 1o Ubombo,

| '-Thﬂ ac_tlve.involvenienl qf KWANADEDASS in the process enhanced the validity bf |
" the process, as did the postags of introduciory fetter to all ABE tutors in the Ubombo

clrouit,. This developed a genuine enthuslasm to participate, and the attached "

: o



 affect relauunships. and recoguise what faciors mlght threaten exlernul validily, o
according tor Linicotn and Guba (1989) :

' Acsording to Reasot (1981) there aro & munber of issues of validity relating to new

patadigm reseatch. He feels that If we want to develop validity in new. paradigm _'

- _rescarch, we must base it on an interactive dialectical retivoning, such 25 that facnlltated
though the fourth generntion evaluation proesss. S

By vievéing renlity a5 # -pfbcesﬂ, emérgl_ng th_mugh paradoxical development, validity
must corvern itself with a valid knowledge about refationships. This research design

o . 'atlc'mp_tcd t2 move tha'rds; i intetsubjectively valid knowledge, which is beyond the

natrow limitations of one canstruet, The hermeneutle dialectic process enabled  this,

*_"The validity of the process was also linked fo the extent lo which stakeholders wete
ablo 1o declare and challonge their own ﬂssumptlon‘ could move 1o new constructs, or =
L .develop existing construets more meaningfully.

 Valid tescarch thersfore 'rc-s'u_.-oﬁ-u high level of warcncss on-the part of the co-

~ resparchers - awatoness of one's own values and views, a8 well as undarstanding those

of others, The need for h(gh-quali't'y swaroness bas been omphesised and supported, in -

addiliom by the view hat the dlsc:pllnc and thoroughness Involvcd m this sort of | _

research is considerable.

- 'The- rcsenrch 'systematically used feedback-loops, a{nd by repentedly intervlewihg, _
theorislng, fecding back theorles to the next group nud intorviewing ngain, the group
was able o refine, clarify, despen and diﬁemntiaie tmpressions. initial conclusions and
concepts - | |

| Valldity wes also ensured by the aotive and consolous. attemp} o deny, contruiet and

disprove the datn that was available, and the angoing propoanls about that dam that
devcloped -
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Main Ciins_truct 2

Superconstractl

: _Exoerls Intarvxcws
' (Individualsn‘mining NGO’s)

Liieracy exportiso was addiﬂonally derived from interviews with: Elda Lystet

© (Universlly of Natal- Durba), Ssadrs Land (University of Natsl - Pletermarlizburg),

_ _"‘mabnso Moyo- {Operation Upgrade), Put Dean (Operation Upgrade) and Sandea
_ mhnmed {Operation Upgrade), who ware mtemewed and also exposed to prevmusly :
developed construcly, ‘These individuale_.. and organisations bave a vast pool of -

experlence in ABET, tralning literacy tutors in turel ateas, and In evaluation. It was B

also impdrtanl to understand the operating paradigms in which the teaining of the adult = -
_ educators and tutors takes place, in order to determine its influence and to undersiand -
" the effect that this wovld bave on tutor beltaviour and approach ' '

'Findings'o'f s reseatch stofect will bo distributed to all stikeholdos participants,

S provinclal education departments, NGOs and universities fnvolved in Ihe lmimng of . -

'  lileravy. tutors.  Reglonal workshops ate (o be planned with Opetation Upgrade__ ' ._ )
u:aiuing staff. KWANADEDASS, and the KwaZulu Natal Education Department. RS

B Fouﬂﬁ generation evaluadve techniqucs can be ctiticised for their apparcnt complaxity._ Lo

and the length of time it implement them, whon seomingly paslor meﬂiuds ate

- avaliable, feel that evaluation of the processes of a8 leaming onvlromnent. and the

 tutor within ity will bo less then mcaningful if not conducu:d collabomnmly s
suggastcd by this npproach._ ' ' -

34 ES&UES or VALIDITY AND RELIABILI‘I‘Y
 The tisk of being too focused on {meemal validisy hes the effeqt of compmmising
external validity, Thete does, however, noed to be on Bwatenoss of the faclors thot



- fmpy of the queslionnmra and mply envelope, Whlch mprovcd lhe response to twelve o

o mmrs, or 20%.

1 sli_ouid be acknowledged that n_ésumptibns were mado before the field visits, and
*leading questions wers used {asofar as futors were asked what they considered the
. Qualities or skills of a goad or effective futar (o be, By implmauon, this would suggest -
~ that jtis possible to dofine such a list, and possibly precludes an altemﬂuve view that it
is not possible fo deﬂne i good or efﬁ:ctive tulor insuch a wngible nannet,

Th_e rwulis' .df_ .tha'qmslionnaire w_e_re- iﬁtroduced. albn'g with the class observation

~ schiedules, etic consirucs of tho experts, analects of the literature review and my own

. construction as an outsider 10 the commiunity. Thcse wera openly critn.qued by-' :
: -pamcnpants. ' -

- confiom the validiiy of the construc |
* Understonding consiﬁlcﬂ.bf cii‘cular'at_id- spiral mlal’ion_ships between the whole and |
- paris, between what wos known and what wes unknown, botwoen the phonomenon
iiself and its wider contost, botween the knower and that which was known, ‘This Is 3
dialuotioal process that could possibly have been infinite, although we finally rested at a.
pnint apreed to by all stakehiolders 85 &t conm.quence of agreement nud ackncwledged |
“lime~corigiralnts,

- The process of the hermeneutic dialectic involved idertifyin’g challenges, 'nogbuating
the constewcts, and confitming these constiucts thtough n pmccss involvmg alt
stakeholdersoflhc learning environmcnt ' '
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The Interviews acdommc':_dated-_ an infqrnial component while _stilt "_co_vefi.ng-
predetarmined key issues. 'This resulted in considerable depth, and the identification of

. broader lssues that might otherwise huve beeh'bverlooked.' The depth way neccssﬁry o
for the purposes-of comparison, to find polnis of gongruence and disagreemem, and to_ o

- work lowards developing A COMON construct,

| Ary (1990) 'agmes with Kérlingar (1970)':hm intecviews can and should allow for
' ﬂexibxlity by having components that are opet-ended. This s necessnry to prowde
- Insight into whether respondents really have any information or, rore Importantly in

o ._ the case of this rcseamh, clearly formulated opinions. It was for this reason that nthe -

: f-'secnnd serles of interviews in Ubombo, mote structured questions wera introduced'
lnto the praccss, to foous on polnts réquiting clariication or elaborstion,

_ .11 S o _ _ ;
-Qu&utlonnaires in isiZulu (Appendlx F) weote sent to alt ABE tutors in the Ubumbo' "
'.-cxrcmt Questionswcraasked a8 follows- -

| : 1) What is It that makes & hteracy tutor effecuve in a rural area, suchas. _' -
B Ubombo? : . o
 2How can !iteracy tilots ovalunte thefs mching‘?
3) Haw do effective liwracy iGrs t:lavelop the qualuies, aclions nnd sk:lls tlml
o ameﬁf&clive? ' : ' ST
) Can you- thlnk ofsomenne you lhink 1snreally uffectiva liternuy tutur, _ -
: wimwhomfcanapcak? S

The questicnnaires were pbsted two weeks buforn my visit. to the area, and had the :

intended. eﬂl.ct of developlrig £ cousciousness about the fosus of my rasearch They__
- also providw:l an opporlunily for tutors 1 comrihute to the study, parucularly if. they o

were not directly involved in the h;_annen_cuuc dislectic process. A chvering letter in .

 islZuln, Intexducing myself and explalning the researcls, and questionnaltes were pasied . .

~ nlong with-p pre-paid return envelope o 53 wiors. (Appendix G), Seven {utors; or - N
_ 13% of the :Lutors, responded to tis quesuonnalrc A follow.up letter WS Sent wﬂh 8

"



' 'KWANADEDASS Chmrperson and mysalf,

_ Observnuon studies are superior.., if data is oollecled on non-verbal behavmur. :
The lnvestigator can discem ongoing behaviour s it ocours and s able to make

appropnate notes about its salient features. Because of extcnded umc, 4 o

researchet can develup a more intimate and mformal relationsh:p with those

sfhe is observing, gencmlly in more natural environtents that those in which | ,
' experiments and surveys are conducted, (Bmley, K in Cohen and Manion e

1980:103),

Data-gsihering througll observation has acknowledged stnengths. Bthlcnl issues |
_ relnled to the observation of behaviour were considered, and the tolors and learness

belng abserved were volunlary participants, In addiiion, ali observed: tutor behavmurs _

a ‘were discussed wilh the lutcrs in order to determine motivation for ﬁ'wlr acuons. R

| 'avoided undue coercion 10 participatc, embarrassment coused by sensitlva queslinns in... R

an intcrview,or lmpnsitions ontime,

I tha initial sarles of intcmews, a loosely structured mtcmew method was used .

- detormine the backgrounds, circamstances and needs of tulors and learors, and to
~ determine what each cotisidered 1o b the necessary wmponents of effective hteracy' C
: -delwary. An interview schedulo around eacht of the tesedrch questions was posed m*;_"

. order to povide a frame of rofiorence for participants’ answers (Appendix E).. The'-_"""‘-a_”'

o phrasing of the interview queslinns wag detesmnitied collabomtlvely hy the'-' E

'*:.

S
T '

_' Cohcn 'énd Matiicm (1980) suggeSt ibat o'pen-ended questions have advﬁnla'gés inthat' - Y

. _' they aro flexible:, and allow for greater deplh of discussic. around devcloping fncus_ '

points, to explare vigws and misundemtandings. “These qucstions alsd sllow for the S

o parameters of lmawleﬂge o' be jointly detonn{ned, and may result 1n| wnanticipated -

answors that sometimes exposed unknown mlattonships and views, Linmln and Guba. - -

(1988) support the use of unstrus tured questicms ai the initial phases of dewloplng

-~ constructs, while (he rescarcher ﬂllcmpls lo elicit partlcipams’ elic apnslructions in
* their own totms, - -
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Literaturc analect
. -““*Iuin !!!!gg a
© Tulor interviews '

| Postal questionmaires ~ Learner group interview

:Main Consiructl

-'Dbservatiohs.'w&fa made conceming insights developed during the’ hérmeneuﬁc
dialectic process; about teaching approaches and styles used by tutnrs and, where N
possib_le,_ the needs of Jearners in the leaming environment. Nora-pmiiclpant o

* abservation using an observation schedule deviscd by Allen (1980) (Appendix D) was -

' used because of its focus olt tutor behaviour and actiotis. Mr. Mdletshe and Inbserved '
one ABE Level 1 class as respectful and acknowledged outsiders, We efigagex wuh'

- the tutor__ and_learers on 2 soctal h_qsm before and after lessons, 5o that tutor _m_'nd

" leaners were comfortable with our p_i'esex_icﬁ. In addiiion, T worked from the centre .

“Tliﬁte-classezz' psses word being conducted and became knows to- tho leamers, The '~ . -

E -_ihterpreter was well known to both groups of leaners and the observed tutor, and this
L helped gmatly in mrms of pulting participants at ease, We aceepted that the mere
. observation of 3 group could have produced behavioural or emotions] changes in
- tutors and lemners That may not have occitrred otherwise, and 1 hoped to dbviate this
by social engagemqml and more. gencrlo discussmn with tutors and learners before and
duing the study. B ' I

: Results of the ctass abservations were introduced to tlne sccond scrlcs of lhe _
henneneutic dialeu:tic cirgle in Ubumbo and wore uscﬂ {6 contribute 1o the '
develcspment of thes superoonstruct
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'prion‘tfsed for"ﬁzrthar' explbralion InfMaiibn"was collected on unresolved clalms, :
~concerns and issues from hterature, t‘urlher interviews ancl dbsorvatlon, and pomts ot _-
dlsparity identiﬂed for further ncgouauon ' ' '

Informatioh wag iutroduced to nform - ‘constructions and develop 2 higher level of |

| soph:sticallon Among group members, Informamn from literature analeots, resulis of
. u postal questionnaire to all ABE tulnrs in the Ubombo cn‘cult, and resulls from. gmup
. dlscuSSlonS wlth the slakeholder gmup, were saurces of mformaﬂon

- A second series of intel'vmws in Ubombo was artanged one month af*er the initlal
imemews to foeus oi kfsy poszlions mcorpomting dlme and conﬂicting clalma _
ooncems and issues. - ' '

Blwén' pMiouSIy phrtiuipati’ng' thiors were gelecled as those most 'v'ig'dr&u'kly _
praposing conflicting pasitions' One tutor was interviewed as an individual because of

' his geogtaphical isolnhou, and & group of teu tutors mef to discuss outstandlng fsgues, :

I addnion, a leamer group of 35 learners was also tevisied io consider conﬂ:cttng.-- :

o : ISS'I.I\

. On aach of these occas:ons, partlcupnnls were presenied wuh thie full range 0f- o

- positions, and discussions of their own positions were conducted in greater depth. In-
 eddition, summarised posmons of class observations, literature, review {Appendix B) R
“and the previous group -constructs (Appendix C) on theé mssociated topics were

presented to all participants, on paper and ofally, and were discussed point by point. .

E Acknowlz;dged poins of difference and consensus wers noied 1 fe&red that diffieulty
* would b¢ encountered in lhu eriticism of analecls 80 thess wore. introdux;ed in n
nanr Jr that did not acknowledgs thelr source : '

N '_I'x':fdrmatfbn was recarded on the basis of observalion schedules and notes from group
* discussion that resulied in individual and joint vonsieucls, These reflect points of

. chngruence and disparity in narrative form
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: | 4.1.7) How, tuto___' ' :

- Most of the tmors dt:pended on assessment and eva!uatiun, Wthh took the form of' '
- pral (through questions on the subjeot itself and revising work: from pravious lessous)
'_ '_m: wrilien tests, Tutor peereassessment was conduolecl accnsionally, but most ruled

pss their classroom practice

7 ttis ont As & possibllity because of time factors and a history of class inspections lo e

identify negntive acuvitles aud personal weaknesses Troniically, it was felt by all that
supewisors were ‘necessary In a supporllve role to observe tutors and introduce'-
o gltemative tuf_.oring_ techniques, Some tt_:lors questioned learners phoul whether they |
| did what thejr were'miaght, while othors teased learners by doing something wrohg and
seeing if thay cotreled the mistake. Follow-up digenssion with leammers also showed . -
levels of undemtandmg '

Learnor beha‘viour was also vsed by many lutors as & theasute of SUCLOSS, _!.#arnér
attendance, participation and openngss were Important factors. If learnors were
interested, and co-operated, then this was taken as a positive slgn by the wior,
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" A tutor should be supervised to enable tutors to reccive approprints advico and
guidance. In addition, tho tutors should be paid to avold them becoming discoumged.

One group of tufors felt thiat the tulor should come Ko 'thg'conimunity and be known
10 Jearsess. "This would belter equip tutors to help solve learner problems and suppott
" thelr learning, bacause they would understand e community and culture, and kiow
* the problems and learners' An opposing position was that an oulsider could be taught
: this, and could hecome a more elfective tutor through baving outside perspﬁctives that
could be importans in dealing with reounring problems, In addition, & tutor from afar
~ could be betier i that the comumuaity may not know alI lhc pemonal d 'azls of such a .
' person and bear no historionl gtudges. '

L It was important that the tutor shuuld not be tired front day-school, and it was botter
o have dedioated tutors. Age and status of futors were not important, The effeotive
. tutor would result from someone with & suitable charactor and qualities. One goupof
. totors folt that it would ha a problem. for & woman to teach mer becausa the woman's .

2 _rola in this sociaty did not allow for her to assume 8 more lmawlodgeable dominanl o

o pnsition tha zen,

: _'Gobd ﬁdmiﬁi#truiion ws also considered assential fora tator 1o bo effective,
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* Tuylors neaded to be organised by halng wau-prcparad and oonsclennous it having the o
correct teaching-aids schemes of work, and a logic in teaching that staried at- the
beglnning dhu w&piained cverythmg in the first chapters thal s/e introdused, Th;s was'
_'-hlghl:ghled 28 extremely :mportaut by bolh tulots and leamers.

Learners and tutors agmed that tutors noeded to dress weu,_ and be neat and more
 smarily dressed than the leaners, and should never wear sharis. It must b clear that

thiey have come to leach and the olothes that they wear inust 'Indicai;" a level of respeét o

- for (e learmiens. Tutors should alsn be punctunl and atiend dmly, nevcr being late or'f
gbsent, - ' '

'I'here was g strong view that g futor neecled to bc 2 tole model and good exn mple to L N

. _Ieamers about behaviour {u the classroot and beyund the classronm. “The tutor:_ _
~ should be of soher hnbits. and not smoke or use valgar language in the classroom. N
Somte felt that this needed to ‘exiend beyond fhe olassroom, but velented after.

' . d:scussnon. The tutor should not be famillar, patticularly across gender lines, and not

whistle jclass. Morahty and honesty wero requived within and outside the clnssroorn.-

and the tulor needed 10 engage in sccepinble behaviour In lerms of how tha communigy '. o

' daﬁncd this. It was also Ielt that sutors should not bring, their own persr.mal problems :
_into the elasstoom,

o Bvaluation was 3 key lssuc, and lesmers were adammnt thal they only lse passed whcn _
- they deserved to pass, and that this shonld ot just: happcn. Competency must bo
- ensured, Thé tutot should be able to ovaluate leam_crs at the end of a course,

: An effec;tive tor should have authorily, and learnets must respect that person and feel _
s/he should be there, This implied that the tutor should manage the class, and help _
- learness learn whai they have come in !eam. A commanding pcrsonality wiis important |
n thm regand, ' ' o |
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" should know ceriain things ot this stage of their llves 'I'hey must treat the class 2s

first~time learners, although the tuior should qut-.suon and chaflenge learners, who
hoped to be challenged and questioned, to chieck if they understand and o widen thelr
* hotizons, A conflioy developsd between a view that a lujor should work narrowly

from a local coniext, and & view that leaming would need to work ﬁ'bm a context, but -

 not b‘c ilmited._ to the immediate enyimnmem. :

Learner suggestcd that the effective tutor would franslate f~ them when necessary,
'- - and more spec:ﬁcally be sbia to teach them kow 1 read &nd wilte, They suid that
tuters should Have sonie knowledge of emptoyment sidlls, English, sport, and be able -
" to advise about neaw Jss at hotne and punctuality. 1L was considered very important by
- tulors and Joarnecs $hat a tutor tanght lestners ta pray, and taught them about God'._'
Most leamers were Christian and such mstrucuon would motivate thein, ‘They would B
' 'feel well taught lsy such & persart, ' '

o Tutors needed o be cntical lhmkers A tutor should be able lo tlﬁnk and he abIc to o o

- _teach beyond the uamrw cumculum.

| '-_-Ca' it

~ The pa:tlcipants folt thar. effective tutors should commumcaua articu]ately, m & clear_ - S
. and loud voles, and i ensily in & matwes that enabled them 10 be part of the leammg LT

~ group, The manner i which the tutor initially presented him/hersolf on eptering the

_ _classroom must build trust, and communicats i messige that all have gathered to légmn. o

and not o be conflictual. The tutor should not be sarcaslic ot cynical and. should -

: cdrrect leamers in 4 gentle and'polit’e manner, Learets should be praised when they - o

achieved, and learncrs folt that the tutor should not remind Ieamers of their problems al -
hotne, '

It was also felt by learners and tutors that the tutor needed to be appmaclm'ble and

. saciable, and should intersct with lesets, even ontside the class. 'I‘he tutor should

~ have goud conlict resolution skills, arid help leamers menage time,

5



proposed that one should rather omploy a tutor with skills and then work on tenohmg
dcsirable quahties. : S _

- Afurther group of tutors and leamors was of tho opimon that qunlilies tmd sk:ills were
completely inseparable i in discussing an, cffechvc tulor, '

1t was felt that a tutor should be knowledgeable, and be ablc to discuss ouirent affplrs
and use this 2% 4 basis for some Jessons. The tutor should kniow what was going on 1
the oommumty and nationally, and also be knowledgoablo about’

- emplayment-opportunities. The tuior must know what to teach,

B "Toaohlng skills were considered 1mportant to help lesrnets, and required thal  futor be .
- .ahlo_.to._effeotivoly use charts and other sids relevapily and effectively, Other elassroom

- skills, such as wrmng clearly, -quesﬂooingf and narrating were important; and the tutor

shiould be able to use a varlety of skills and seleot between them. Learnsss should be o
“motivaied through stotics and rewards, and be given time to be introduced to d:fﬁoult

" issues and to discuss progress A tulor should spend time on each individual ieamcr,_ .

o . and encourage them daily, espcoially with homewotk; and after lessons, - Likedto - - |

'thm was the belief that a tutor should reiierate and Tepeal thmgs, since time is l"mlod: |

' '_ _ and gome loamers did not grasp new coneepls easxly, o

'I‘otors shouId tell learners of roquiremonts, such 2 beoks, and.use textbooks and give
. guidelines so that learners could consult their children at home for help. The tutor
should introduce the lessons we!l and make sure that Jearners were ol the tight page
of their books before starting, The learning should, however, not be materials bound,

 Atutor should have au infornied view of adult leaming, and start from the known and
‘move to the unknown, . Leatners felt that tutors should accepl that they have lmited -
‘gkills and that they need to start at the boginning, No assumptions should be made

about what learnets should know, and It was hurtful if tutors commented that lesmers
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| gtuups however felt, that lhe tutor should be caulmned about s:mply devlatmg for the -
- needs of one learner. - ' : :

: 'An cffectlve 1umr also needed to be ca!m, consndarnte and pahcm._ Enfiitsiasm s

manifested thrcmgh animated energmm and emotional faczhtauon was considered most -

impcttant by b‘“h leaener groups and utors. Thc tutor should aiso be open. and'__
‘f“biworﬂly, dnd npproachable. : _

- Dnscussfon amund whether qualme.s or skzlls wete more unportant led to Gﬂnﬂictmg o

views within the groups. Some feit thai qunlitlcs e more Importan. in an effe:dlve" |

litéracy tutor, and that this gave hope to leame:s that thera was someone coming o - .

help the Jeamer with: theie problema. '

* £ utor did ot bave pleasim qualities ar a pleasant disposition, their s/e could show

- “gloom ad provocaticm” and the learners would not like him/her, and would focus on . |

the tutor and nat what was bemg laught. The tutors needed to bc an. w:amgla o '
. .Iearnershythe:r behaviour. - ' ' ' '

A conﬂ:ctmg view was that skills were important alongsxde persona] Qualmes. i

- Qualities may be inhetent in a persnn, but can be uuderdeveloped, and it would be. ': e
gossible to teach or. ‘nfluence the development of qualities. Qualities werg of o
consequenca if the tutors did not know the necessary skills to meet learner ueeds.

Leamer groups were emphahc that they waro not in classes to afalyse mtors
. characters, but father to' concantratc on educatmn and to learn, Al futors had somé'
_problems, 80 jt-was prgﬁemble to focus on skills, and acc;spt_that you may not be able |
‘1o change a pefson’:s character, It wag aéceptcd though that it may be difficult to lesrn
from an ynfriendly, serious person that ofie was 100 scared to sk 4 question of, ‘This
group was of the view that one could train gqualities, bil_; that it took ﬁnie and was best
done through modelling, Skills and subject matier wets all that shouid concern a tutor
‘and learniefs, 'The group accepied that many people did not laugh, and that this was
" hot Recessarily lndicative of a'hearuess'person. One would therefore need 1o be

- caﬁli_ous_ In 'trying fo detetinine the qualities of effective Wiors. It was therefors
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“uthisha omuhle. ophumelleayo wabantu abndala )ulowo onazo zanke L

| lzimpawu ezidingwa ngabafundi bakhe’ (“A good anﬂ eﬁectlve tutor is the
"< one who hes afl the qualities expected by hlS__lBﬂ_iTleI'S”).:. -

‘This view essentially encapsulates all of the positions that were proposed by the groups
- that learnet expeciations of a tutor would determine what would be effective,

Tt was felt t'h_at ) affecuve tutor needed to be ."f" & warm, kind, é'e:_rsitive', gentls,

" cumpnssionate, humane and friendly di‘spoaiticm.' This would be manifested in actions
- such as smiling, Speakmg nicely, grcetmg learnets, being sof-spoken, and correcnng_'
pohlely '

~ 'The overarchlng rcquiremaut was that the effecuve tutor should be co:nmittcd {o. tha'_ _
'_ adull literscy clas_ses. This would lead to success in the other are_as. The futcr should
- e involved with tiie Jearners and iry to solve the_ir problém, although a conflicting
 view in the construct was {hat a tutor should co-aperaté with learners fo solve thelr

: prbble_ms,; inside and cutside the 'classmnm; rather than solve'prob_leins_ for theinl.'-

| a Whllo some of the group felt ihat an effective tutor needed to be hurable and meek, .

- _others felt thata eommanding pemcnality was nccessary

o Tolerance wes 1mp0rtant in an efEecliva tutor, and a tumr shnuld fiot be easy (o annoy,-" _ |
) be accepling and be sympathctic and welcoming with learners who may have logmtical '

' _-problems, such &5 being unable to artive at class on time because of ofher - -

o respmisibilities. Leamers feit that a tutor needed to have éxp'crienoe and be an adult,
" pot a matricolant, who is hkely to “Exdget spend muchi time finding her feel, and be
shcrt-tempered” -

Different 'grohps of tutors could not _agree whether g tulor should simply be reflective
when the need arose in a lesson, or be “well-organised”, and only deal with raised
issues ina sirtictures. manter in subsequent lessons, A learner group did not see tator
' _ﬂexibility as important, but other participants con_siciered it axiremﬁly important, The -
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. 4“‘.0) hat makes an eﬂ‘ectlve ndult liﬁeggx tistox: in Iibombo o
The -response 1o this disoussion sesulted in a range of quahncs and sk:lls bmng

| identified which contributed to a pmﬁle of an eﬁcchve tutor jn the context of Ubombo"_ e
o Educatmn Department adult Icarmng centres, ' o

QUAmm:s .

- Tt was considcréd iinportéut that 'thé futor faccept learners as equals, respect leaméré L

_ and seo their potenual for growth. ThlS would requite that the tutors saw themselves .

_'_as leamers. This was givén particular emphasm by the learner groups. Many of the o
o learners wers experienced pecple, and tutors should be. eagat to share icnnwiedge with :
o . 'leamers. and not be arrogant. ' = -

" '_'-.'._Im was consnde:ed impm'lant that the tutors conduct relilons- wuh lsamers (RN

R '-demncmtically, and this was emphamsed by’ leamer groups who pomted put that “we o

- -are old.” Leamers felt that as elder members of the oommumty, {liéy descrved rcspect'_ -

_ o and neededtobeconsulted They also had a tange of exparmnee that could contribute

- ) o lhe leaming process that they felt they should be able to contnbute 10, The  tutor -

", would need o negoliate with thém about needs, 1isten 1o learners’ problems, L o
S involvc leatnel‘s in choosmg teaching alds, such a8 chatts, and preparmg #chemes of - R

B - work, 'I‘h:s would require lhat the tutor be & responsive hstener, although l.here wisa .

tension with some In the group who felt that the tutor did hwu the right and duty to - S
| sift “trath from unlruths" and that the class and tutor couldn’t listén to all issues thnt o
L ware mlsed, Smw sonie learners could be infloenced by igore assertive members of the "

- 'class. The tutor should only respond to what is sound. This was 8 tension within both

' __ tutor and learner groups, Both leamprs nnd tutors agreed 1hat, wuhm the coniext of

~this respootful snd democtatic environment, & tulor should not punish learners,

'-::mmmm

The view proposed by Rose Mthembu of the Sokhot! Adult Centre was that: -
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- qualrf‘ c&‘*';ms. Ta. acmmmodate the needs of leamers withm a hmitcd tnme-frama, 1t'- o
 was felt that feWersubjects should beoffered in the curnculum. ' - S

It wé's also considered important that the cumculum work from & local context and’
~ used trained and skilled tutors, The prdgr_amme_ should respond 1o-lacal néeds thrdﬁgh__-
-appropriate curricula'and mat_eﬁals and incorparﬂte' sﬁitabie evﬁluation_strate_gies; .

" The curnculum shuuld have relevance to Ieamers ives, and should help pﬂbple

appreciate the environment. It shiould be presénted ir an exciting manner, using a

~ range of activities, such as spoﬂs drama, crafrs, and clrawmg. Books should also_
' mclude many plctures '

Thore were a numbcr of spin-oﬂs of an effective hteracy programme, such a& 1eamers_

who were hatrpy and motivated ik lifc 50 that !hey would want to study further. ‘Such ' S

o @ programme would also help mako people mote indepeadent of one ancthcr, and help o -

peuple concentrate and listen, The sucial hehaviour and disi mlme leamed by leamere, .

. -was Gtms:dered as 1mportant as the davelopmellt of lheir spirilual bemgs

:-‘Qemrﬂl prows:on issues are important for the development uf an- effcctwe lxteracy' :

'programme. It was felt that prcgrammes ghould help access tGSQurces, such a3 loans, ' .
1o help learners impleiment tearnied skills, Tn addition, toxts and stationery should bo

- prowded and cumculum, wxanis and tutor-supemsmn be integral, = More tune was'__"

eeded for classes, and adult leamers should have (helr own tialors,- .bQO.l“j: and

' _elqctrifi_éd classtooms so that they could study during (he day and at night. -More ﬁm_é o

" for.slasses was needed, As part of an cffective- programume, it was folt that tutors ~ -

needed 10 be propetly paid, and that the programme should have an inclustve planmng S

' committes, Where classes were conducted in. school pnemises, lhe school pnlicy
' 'neededtohe respected. S '
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4L 4) th aduit lesrners want to learn

-+ 'The main vlew expressed by tutots apd leamers was the xmprovemcnt of amployment L

' 'opportumties for- leaners in either the formal or informal sector. I.caming could B

.~ improve their chanices of ﬁndmg a job, of promotion or of ju-efficiency, so that adulis

- could upgrade themseives. It could also provide skills 1o cnable thm to earn 5n. _' .

lncom themselves, such as candlea-malung and sewmg.

The leamem’ standmg in the community was also a motxvatmg factor. It was folt that
!eammg would fill thc 800181 gap bctWeen illiferate aduits and mnre learncd members of
 the: community, Many peOple considered illiterate actults as outcasts and they wanted.

| : to: become mtegrated 'I‘hey felt that hrey would get more respect aud reengninon as o

leamed people,

) 'I"he_'.abiiit'y of li_teraie' people _io functioti in society was an impbﬂ#ht factor that
 motivated the adulis to leam. Such skills as reading and writing and being able to fill
out bank apd post office forms and write letiers were important. The need toread the

. Bible and hymins was important, as was the need o be able to budget before buying .

Immers expressed the need to be sk:lled in order to visit towns, and saw English gs .

 jmportant language o lear. Soma tutors belicved that the mutritional mﬁ’fma“"“
o leal_‘llfd t_hmugh i*eracy. Pfﬂgramws would assist fumilies in terms ofbalanced dletS- Cal

" Some leamers wers motivated 10 Teats: through cunosxty, and wanlﬁd to Icnow what, S

education was. In add:tion, they percewed that educated peoplc were happicr people

4.1.8) Whataneﬂ _tiv Ubu_ ) rammedo.:? .
*, The issues of cumculum and trammg dommatcd feedback on this questlon, and

participants felt if important that learners fearn new things, such ay rcad_mg, writing and

N numeracy skills, It was considered important that leamers be trained for employment

related skilts, such us plenting gardens and vegelables, caoking, baking, sewing, block- o

making, knitting, _c_andh-maldng, and not simply reading and wrting, I._ca_mgr_s -

supngly'prpposed that such skills w§re far ote important to them than acéd_e}mic .
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“because they were only beginnii;_g to. leam skills some learmets wrote very slowly.. -
Learners catne to classes with hopes, and problems developed if leainers wore not - '

intelligent or had leaiing difficulties.” A final problem was that some Jearners. dmnk_
< and smelt perhaps contnbutmg o the dlsmption of some classcs!

_ Cumculum msucs were a further cause. for dlscouragement, as tutors wanted to

respond to needs by teaching employment—mlatcd, but had lmuteﬁ time, There was a
lack of su:table exams, and the syllabus dld not Integrate education and trai mng4 '

" The étiitd'c__it:s of offier tutars wete alsis Sometimes demotivating. A minotity of ttors -

_ were 'o'nl.y .mdtivated. by money, ind only offered theit services for adult literacy whtm o
o 'money was offered In addilion, tutors becaine tired because of the sduit lzteracy
R claskes that they conducted, and these classes interfered wuh their domcsﬁc aft‘airs

4

-f Tutors expressed aneed for more ongoing trammg.

The' organisation of adult education in the state sector was d‘emoﬁvat'ing'in the sén;ée e
: _3"'?ilat the- department did ot seem Serious about aclun educatmn, and orgamsauon wa@ G

. _'_'tno centi'ahsed w:th 1o .,upport services of proper planmng.

Gtaph 78 What tums dtallkn ahout ndult
~ Hteracy teaehln;;
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they becone concorned with specific methads ot courses. Part of this developmiont.

' required that tutors should learn about how they read, and use this to inform haw they
teach, A eonlrary view to this was also expresscd by a itainer who felt ihm the
* methods used h:,r the majonty of wtats 10 read We.ra objsctwes for Ieamers, and wem '

not relevant to them.

. It ig. only wnth 1 general foundatmn that a tutor can become more resauzceﬁ:l and
inmmtive. Tulors also needed to be trained in, atid have a thorough understanding of,

- methads and know lhe implications o is,  Individual loarners havc a range of
 leamning styles, and the itor should endeavour to xdentlfy lhcae A tutor should,
' howevct, be aware of the impact of the‘r methods an learners, and be able lo critieally

cvaluate thelr pracuoe on an c:-ngoing bﬁsw

. An 'eﬁcd{iﬂ-a tutor should not limit oiassrciom techniqus o deriving sentences from
o picture codes, but would valus discuanion that allows solutions to prob[ams surface, B
weli us n!lowing more time for pruc,esscs that lmpacl on leamers lives, Dismxssion
~ should ariss from. fearnets" perspectives, and thay should be able to identify problems, :
¢ whicht the tutor olarifies, and around which fusther discusslon Is facilitated, Only cmce PR
time haa tieen given to explore this to o smisfactory solution, should Ianguage md .

sentences b daalt with.

| Proaeéscs"shduld be identii‘ied to heip’ Jearriers in the contoxts in which théy presently'

- axist, and through this maks it feasible for the leaners 10 impact on lacal processcs :
and g0 improve their fives, But the tutor should also create sliuntions that the learnars
might not normally come inio: contact with, 1t would be. imporlant to pitch lessons o
 glightly abave the abi!ity of Ifzamars, beiug caroful not i fruslratc leamers, hut enable :

gmwlh.
fun,

o

' a range of methods. Thoy shouid know o3 nctly wity thay are using or naL using csrtain C (/

Memory should be assisid through talo-play and case studles, and learning should be -~



procéssen“ The etfoctive tulor should preéent possible dangers to ieamers. and always

be considerate of the ‘.amy of the learher, Bmpowbnnent is knowing what impacts on - _ '
you, aud knowing the extent to which you can control this, This was of partlcular o | '_

| importancs in KwaZulu Natal hecause of the hlgh levels 01’ po!it!cat inmlerance and o

violence,

*The tutor should b sensitive to leacner pérct}pﬁom and expectations, but should also
have a clear rationale for what /e is doing. These fssues need to be balanced fn a

: ninuner that meets Jearner needs, v_’vhiic also salig_fyirig the tu'tor"s values as an educaor,

| o 'rutom should not restrict their pracuce to thie Iearners paradigms. and it was felt that
a dogree of psychclogical maturity wes needed {n order to deal with. conﬂxclmg |
posiﬁons‘ .Tutnrs needed an awatepuss of the implieations of learner expcctations and

N ~of the best strateg:es they could adopt, although it shonld also be noted that pcople B

- lean Juspite of lhmgs that may impact on thoir leammg

'i‘ul’drs should’n{:t have a need to dominate and converl, but showld have 8 mnfidclﬁcé .
that enables them 10 defer 1o learviers’ positions without abaridoning thelt own, The .
- ledrners’ need for'depmdencc is a lack of critloal consoiousness. - But quas{inniug e
soclal hiemrch:es can lead lo conflict between the learnors® social position and - o

| 'accepled social nomms. ’I‘hs tutor needs to accept the leamors posuions, and noi
‘assume that tutors have the r:ght to chailengc A leatner’s acceptance of & cerlain rolein -

socloty. Thers is, however, 2 tension between this view and the view that, if leatncrs'. o

‘are never brought to question gocial hierarchics. they mny never become llterata in the - - o
widee sense, - -

Tuiots needed 1o be (cansparent about whal they aré._tl_ping if not working within 8 .
© treditlonal paradigm, and should give leanors constant demonstrations of their

SNCCETA.

¢ ws folt that tutors needed to know how fo tcach rc_:a_ding, wrlting and numeracy in -
a sustained way, and should be trained in & genetic manner inftlally. Only then should .

"



lqvallﬂcauons of adult educalcrs, espeually in the Uhited States. of Amenca Ons .

acaderafc also propnsed that it should noi be necessary to dmtinguish between the |

" destrable attributes of an efféctive rural literacy tutor and ofie basad in an urban
contexk There shnuld ideslly be no d:ffemnec ' '

m addilion 0 & genersl acc;eptanee of the proposed desirable qualities, some felt that
tators should especially be patlent, kind, tolerant, cheerful, enthusiastic,
acoommodaﬁng, flexible and creative, Most i_mportantly they should have _initiativ& -

Ulnmately. (uiors should tiavo the maturlty and sexwmwty to come ta an
nccommodauoﬁ wlth leamers, or Ieamers will leave. .While thxs is mporlant for an’

effective tator on an ongoing besis; a siudy of desirahle tutor skills and qualiues s

pamcularly lmpnrtnnt for tralning organisatmns, which need a concte.te iden of these =
i for (raining, selection and evafuation, | |

It was fei; that &ffectlva tutars wers less concerned with disp!aying their own '
o lmowledgc and power, and allow the space for leamnets 1o develop their own siatus-"
' 'withm tho classroom, Tutors should view thetmselves as resources, and withhold their“ .

B :_ own knowledgc, uutﬂ this i deawn out by an identified need o. marnars. In addiuon, _ |

o -tutors should ¢ncoutage learnets {0 ncoess TesOUYeSs,

- ft th_ighi be necessaty for the tutor fo assume a gwater_dégteé of _control_,-'a_'nd be .

B oommnding at the beginning of 2 programme. This should be viewed s a stage in the

development of the class, and control should b relinquished 8s nbw rales dovelop, It ' ': |
s importm:t that the tutor be concerned, but should be objective enough o refrain
o from becaming too lnvnlved in learnee problems. ' -

Tu_tors should not try to make people (hink the way that Lhnjr do, believing that they

aro ‘engaged In & process of consclentisation,  Instead this tulor should focus on |

empowerment, which includes confidence building, motivatiot, abd developing ceitionl
thinking, Tn o rural context, many learnets ate powarless, and this does not allow
them to develop &n understanding of their soclal positions and identify impacting

om



. On'the question of tutor pect-assessment, it was folt that this was important, and_th_at' "
. tutors should engage with colleagues i & mutual development process. Time was the

- major faclor thai militated against {t. Peer assessinent would also: nced to be o

'_ -structured and sensuively handled by tutors who participate.

Graph 14¢ How tuwra walum ﬂia!r :
at‘tautlvemss-{l.ow B8

Asanssmant/
© voketlon B

L _.Qualities and skilfs sould develop ovet time, if parson was. wzlling o changt,. 'I'lns.' L

' could happen Indirectly, through learning from others’ experiences. 1t was lmpor.tafnt“ I

(hat tutors be mature, and have developed their own values and philosophies of life.

Tt was £6lt that some tutors were “born good but some wers trained good™: It was glso

- felt that n tator needed (o be consistent in and out of the classmom Angd - lhg:.mfom -
" needed to be & warm person. This- ‘group was of the apislon that isherent qualltles.

were mote important in an effeciive tutor, but that one could traln specific skl_l!s_. Wthe
tutor “bohaves well”, (hen 1t would be possible to teach necossary skills, It was

 uplikely that such tators would make mistakes because of their good 'quhlities,' wﬁich' L | _
- would help them overcome diffioulties, It was felt that effective tutors wore born with . o

 desirable quahucs, and then dave!oped new skllls.

Ry CONSTRUCT OF NGO AND mvmnsm-mm mms AND

. ACADEMICS . |

The general view of participnnts whs lhat ftis possible to dwelop a general profile of
an effective tutor, althongh this may be specific to ceriain contexts, Tnternationa) - _
 experiences should be treated with cantion (hough beoause of the very. high acedemi
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. tiiany come from other areas Ttis eonmdered that miore highly 1ra1ned tutors are
: nceded for the htghcr ABET levels. ' -

Asto whethér or ot & wéman tutor could teack: men effectively, the groups this time - |
felt that this was moonsequential. Tulor effectiveness depenﬂed morc on the characler
and the skills of the tutor, than on gender, ' '

Graph 13; What makes a gbdd and effectiva aduit _
Ilterncy tutnr Flnal consl:rum {l.w-' ot auom Ia hluhuat ranka _ '
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4.5.2) ow tutors assess theil- ¢lassroom
The gtoup felt that lower lovels of literacy education engaged leamers in gmundwork

for lnngcr—term objectives and for life, and should not be purc_.ly oxam-onen_tecl. Thote

" should ratho: bo n facus on lsamor nceds, and practical assessment througt the process

of classroom aotivity, This is significant as it shows the dilemmas of tutors who feel

that they have & tioed for steuctured assessment in order to bo sffective, yot do not see

* tho placs for any conirally devised public examinations &t lower ABET levels that do
“not accommodate the broad and practical needs of rural fearners,

N



agreed that there was room fo be commanding, but only in terms of classroom or

centrs mansgement, and on terms mutvally agreed by tutors and leatniers. The

- paramoters of the tutor's role needed io he mutuaily defined,

e was considered very important that the offective tutor bo lexible. ‘This was a qualily

of 2 leader, and tutors had a leadership role that required tesporise 10 changmg_-'

 clrcumstanices. This did not mesn that the tutor should be permissive, but required

© necesgary responsweness._ It was agreed that the fator shoyld be immediately

- responsivs to learner figeds, It was iricortect to deal with raised Jearner nseds In later

" lessons on the pretext of being organised. “Ho may die beforc the next lesson an" o s
- questions w:ll remain unanswered” was one view. "

The question of whther or not skills or qualules WEIS 1ot lmponant in an cﬁecliva .

Itetacy tutor needed 10 be resolved. It was agreed that lhcsa were mseparable iman

C eﬂ-‘ectiva tutur and both needed to be davcloped or selected for I a lutot.

) One vie.w was that tutors nee;ded to work from & context in which 1eamers are basacl.- -

" and another that teaching should not be lmited to the. immediaie envitonment, o

 Leurners nepded 10 bo exposed to contoxts other than thelrs, and thus b empowered

through an increased rangu of exposurp, It was felt that 2 tutot should work from a
 context that was known 10 ihe learners and méve lo one ihat was unknown. It was'. .
* agrced that littla learning would tiko place If loarning was restricied to the immediato |
A _eni.'{ronnient, and that lear_nefs needed new information about outside contexts.. -

. Conflicting vlaws arose i’ connection with the question of whether or nol. # tutor_
~ should bo solected from the oommunity. It was feli that the tutor could be an outsider,
- ~but _nc_acded time to understand the people and the a_nv_lronment, Tt also depended on

ilie Jevel of he learners, and It wag Telt that it was betler lo get an outsider for higher

tovols of study, This needs fo be seen in tho context of general low education levels In -~

Ubormbo, and the fact that many higher-lovel feachers are trained outside the aroe, and
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4 5 NEGO’I‘IAI‘!ON AROUND UNRESOLVED CLAIMS, CONCERNS AND

ISSUES B _ _ C
Tutor and leamer groups confirnesd the naite nf the construct as developed on the -
previous visils 1o Ubombo. This visit iook plice between 8- 10 May 1995:
_(Appeudlx ). In v.ddllion, e summaw of the llteralure analecl way presented '
 (AppendixB). | | |

" The diacussion 'fdctised on key areas of disputs that developed during the development
- of Main Canstmct 1, and the literature analect was mlroduced into this dlscussnon I
N another soites to enrlch discussion, | |

_ | r' t X J’e er .
' The issue of whelher or not 4 tutor needed tn be a r&pﬁnswc hstener, or. mak& '

: jndgements about what was bcing presented, and sift the relevant from the irrelevant '
and the tuths from the unlmlhs, was discussed. The common vmw was that the tutor_ '

o shuuld respond o the Ienrners, assc-.ss the’ infomauon, and’ at first. acccpt ot o

~ infoymation, before expanding on evcrythmg and giving direction. It was not

‘considered aPPfOPrlalc. o undnnnine a learner’s opinion, and all contributmns deserved 0

- -respect

| &'g{ggfﬂm tuigc ' o
| Whether or not & futor should Ity to direotly solve problems, ar lndlreclly assist N
- learners in helphig themselves to solve their pmblcms both msida and oulside the

* classroom, was an issus of dtffemnm bt 1. was acoepted by alf that the. tutor should .

 huve u fucilitative wole,
| Actntor needed 1o be a humblo and mcek person In prefetence Lo being 4 commanding

personality, but it was sgreed that the tutor should encourage leamets in 2 finm way,
and welgh up advantages and disadvantages of Jifferent educational strategies. It was

e



| measure of success, A futor would also be ablo o read lhe feelmgs of the leamers in._" R

- : their oyes and facial oxpmssmns

' :The oxtent to which a tutor basod leaming on contcxt-rolated jssoes, and onsurcd that S
: lessons were. relevant to leatners and telated to everyday hfe, wes also cons:derod a

measure of suooess.

The thuru {ssue commented on by rospondenls was how eﬁectwo hleraoy tutors.
. doveloped the qualitles, actions and skills that considered were 1mportanh o

- If. ‘was felt that futors dovolopod through attending workshops orgamsed by tutor _
E _1rainers and being able to exohange views, Idens and mothods wilh olhor tutors .

“Tutors needed to be oomrmltod to upgrading themselves, and n canstant conlaot wnﬁ _' L

. . ttaming orgamsations A love for learners will molivate this growth. They Shouid also
_road the newspnpers, couduct needs-aualyses and deVelop skills that crabie lhem, o .

e _respond to these needs,

e COMMENT oN consmucrs | |
| -.-1‘he constructs developed by tutors and learners, and lhrough classronm observauou,_' o
e focus- of the qualities and skills of effectlve tutors in.g :eal sensa, as observed and'_ 0
. mﬁeﬂcﬁd b}r the particxpants. PR

Thete Is an emphas;s on ABET programines meeting a range of needs beyond whal;_' C
literacy programmes currently offer, and the socio-cconomic Iaclors in Ubombo o
o _com_nbutecl:to this, Desjeable tutor skills are therciore_closol_y_ahgnod to this, and t_ho. o
 organisationial and teaching skills of ho tutor; by both the siakebolder groups and the

| questio'nuaires The classroom obServations emphasisod the role of the tutor’s

- movement and fun in the class, as factors contnbuling to eﬁ‘ectivonoss

" Desirable tutor qualitiw focus 'on ﬂ_io personal -qualiﬁos, such 28 boiri_g rosponsivo-nnd'

‘warm, thal lead to the development of effective relationships within the classroom,

- guch as freedom and understanding, ‘This was commonly identified by all constructs,

e



“The titor _sho_uid have specific _class‘mohl skills that onabled them to use the learnets’

- “context and 'ckperlpnces to achieve learning goals. ‘They must prapare‘-da_ily,_ﬁnd'
shionld also be able 16 change between methods, and select suitable words to teach
readmg and writing, and nol ,..ach for unnecessanly long penods of time. I.eamers_ _

should be gently corrected

. Awarm relationship thh laamcrs was also idenuﬁed 85 1mporlant, and a tutor should -

be puncmal welcoming and fottheoming with smlles ta ensure that learners wege
) _tclaxod and comforisble, The tutor sheuld also keep- ledrners” attorition tirougbout

: ' lesson, arid present lessons man mtercsting mianner thiat helpcd leatners solye pmb[ems' S
.. and develop a wlllingnsss to Ieam A tutor should a]so identify pmblems of mdwidual

B leamers. .

O _An eiﬁeclive tutot should pnomise their nwn professlonal develcpment, maintnm'.f':_. |

- contact w1th tutor-tramers and work with othar tutors,

S Scc'cm'dly, mtora wete gské«i how th_ey evaiuated uié'ir" sdc&ess inthe claSsmom;

'_ o Respondents emphasnsed that the vxsible progress of leamcrs wag ﬂm fo-mdauon of- PN
. evaluation. Learner progress needed to be checked against veork done through rogular .

- * festing, withi parucular mt‘erence to readmg, wrlting and Ianguage skills, A record: of-'--' -
o '{leatner progress should be kepl. _ Do

" There was also informal mionsuso of success that included using games in the 'clés‘s'robm

" fo chevk understanding, leamar sttendance - o tocord of which should be kept in a-

: _' : 'registerﬂ their wlllmgness {o conlinue studies, and the extant to whlch learners respond '
O toatutot,

The extont of discusslon between  leamers and tutors indicated success in oﬁe_ .

- dimension, s did Dne extent to which the tutor worked together with learnets and'

comnunity, The exient to which leamers used the skills being taught, is also a |
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phase of the lesson. Tho tutor quickly accepied the ideas and feelings of leamers, and
- contributions were praised and encouraged and questions patiently clarified.

' 'Thé overall energy level of the futor was. high aind this was exbibitdd by the

 demonsirative nature of the fesson, and the humour introduced o relx learners and

encoumge partxmpation. The tutor enjoyed 8 respec'.ful and warm. mlatmnshlp with |

the Jearners, and encouraged their active participation in the. class. In addmnn, she

allowed the class to provide much of the dlrecnon around the non-iraditional ooutent___.'.' - ,

- of the lesson, wh:lc she managnd the pmcessss {ntended to meet the more spec:ﬂc
literacy ubjectlves ' '

" "Leét'ner undér'smnding' v'ias.'frequént.ly cheeke#d"lhrough pemes and questioning,

| i although this was made difficult by the Iargc tumber of leamers e the class The -+ |

: tutor 's Ianguage was descuphvc and hnmoruus.

'Effccuve use was made of aids, such 85 p:c!ure codcs and workbooks, to daveiop._'_ '

'-readmg and critjoal skills, but, because of a large group, the tutor allownd msufficient
o timc for lcamers io praouse wrlting skills,

43 'Qunsmdnmms- B

) Firstiy, the respondents OOHSldBl’ed what made an’ adult iiteracy tutor effecuve m_,_
| Ubombo, | |

' It was felt lhat a tutor should be someone wlth development-related skrlls, and be able
o nfEer skills training, ' B

' In addition, tulors should be dedicated, and love theic adult literacy jobs, and not

_ 'si:ﬁp‘!'y want additional income, Tutors should love the learners and accopt their idess - -
 and views. It would alss be important that the tuior be known and trusted in
communlty, and be in a position to approach local. authoriues to lobby for establishlng :
hteracy classa-s



: The view of those lhat ﬁelt that you oould not: leach quahues, was that paopla wera
 different and r.:ould ot change. Sume pwple e borst with qualities that make them

- effective and good. This was riol. taught and tutots should b selected on the basis of o

. qualities, and be lraincd in skiﬂs. ‘The view that om: “can’t teach an old dng naw -
© tricks" prevmed n .

Graph 12 can desly bls tuior qualltlas

B .2 OBSERVATION OF CLASSES -
The following constrict emerged - from observauons of a structured language-'
_expenence lesson condicted by an identified effcctlve tutor, The lesson focused on
‘water-borne diseases, R '

- Using thed observatxon sohedule proposed by Allen (1980), tho followmg wall derived.

Vocal delwery involved large and sudden changcs from rapld oxcilcd spwch o sofl -

I dmlogue, and varfation followed learner particlpauon and the nf ture of ol actmty 1n_ L s
& manner that maintajried interest and excliement in Ieamets. ‘[‘he tutor’s eyes: litup - S
o .frequently. and friendlv eye-contact was maintained with lcamers. Gestures. mvolved R

" quick and demonstrative movements of the body, head eand ams to elicit leatner

- participation and to afﬁrm vesponses, These gesturcs were aisa successfully u8ed o S

mannga the learning context h: an informal and unspoken manner.

\Bo'dy_'m'ovements weore eneréélic, and the tutor moved tow_iirds leamers as help was
needed, and points wers intensely disonssed. Facial exprogsions were vibrant and

~ domonstrative, - Bmotions shown were surprise and happiness. Sudden changes ln -

- facal expressions were used in questioning and teasing of learners in the assessment



 Learner actions after Iessons, such 1 8s giving Uxanks and feedback to the lutor, bemg ]

R .-ﬂnthusmst:c and askmg or mioke work, also measnred success in an mformal v.*ay

'I'utora interpreted leatners’ facml express{ons, such as smllmg, seeming relaxcd |

B * happy, excited and nodding as gestures that indicated success. Lcarnelzs that related .
1ife and leatning problems to the tutor w:thout fear, showed a trust in the tutor, -~

- Learriers of effective tutors asked When they did not understand someltung. Learners =~ -

E _wanted wark oorrected and given back immedlately, and were dejected by poor results, o

Graph 11; How tuws evaluate thalr
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- 4.1.8) What des!mhle tutor guallﬂes ngd sicills ean be ﬂexelopgg
LA tenslon deVeloped betwecn tutors who beljeved lhal des:rable quallties could
e '-be devcloped and those who felt hat they could ot be,

The view that. qualitms could l:m developed in any w:lling person had as a major
' prenuaa, the- view that desxrable qualities were ‘inherent in a person bt may be.

underdeveloped Atutor umlcd to be old or influenced to develop desirable qualine& .
e through such processes as Tole-play, negouauon, modellmg and lecturmg Ifa parsun B

did. not change, there would be fio pomt it persevermg as this cnuld be nm::-

"consummg. It would be casier to influence person to change if lhay were with you

- | for a long period. This could not be done ovet a short periou, Deve!opment was 8
--hfelong process, which was continuous for both learners and tutors. If 1t was accepted
“that learners could learn, then it was necessary to aceept tiat utors could leats as well,



E:xpectations. This Posnion suggests that. tho hature of an offective tutor car only bﬁ. .-
- . defised for individual tutors by the needs and expectations of the Icarncrs ina olass, and

- the abjectives of the progmmme. .

Mainy Iraits were consideted important for effective tuiots. Al bnrt_ioipants -pmpn_séd that -
~ an effective tutor ficeded to be watm, kind, sensitive, gentle, compassioriate, humatie and

" friondly, and this was supported in the literature by Soifer (1990), Nunes (1987), Knowles
(1980) and Campbell (1977), 'These iraits could be observed ln tutor actions, suchi.es . '

sitiling, speaking nicely, greeling leamers, being soft-spoken, and correctlng 1eamm' '
* politely, ¥t was also considered likely that such a tutor would be ble (o aﬁeclivcly
_respond to learner nceds and respeul thenr righls in the learning conlext, ' '

A effective tutor needed lo be calm, considarata,' tolernnt and péli'ent Linked to these
quatities was the view that tutots needed to be cmpalbetic, and these views ate suppcrted

- - by Nunes (1987), Knuwles (1980), (Rogers, 1969, p111, in Wlodkowski, 1993} and )

Chamberlgin (1961, in Campbell, 19_'?7), Tt was proposed that an effectivc_t_utor should

" confinually consldsr leatnets” perspeotives, and that ibis is effectively a tutor attitude amda
 skill. Tt was scopled that aduli learners leatn in response to their own nieeds and
 perceptions, not thase of iho ulors. Empathy is the quahty that allowud tuwrs tomesl

o ihig fonnidable rcquirement. o S

’I‘utors and leatniers proposed that the overarching quality of effective tutors was thnt they -
* needed 40 be committed, motivated and enthusfastic, and that this led lo sucoess in other

- important aspeots of their work a8 tutors, ‘This Js of particular relovance in the South

" Aftican context, where it is eatimaled that 15 million alliteratc adults are in noed of htemuy' _
,.Classes, and whete the state has made litde Sinanclal or urgartisational provision for adult )

-~ literacy prowsion. Hansford (1983) sgrees thal a highly motivated tutor can make the

difference between success and failure of a broader range of Iiteracy learnurs,
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history of political intolerance and consequent viclence. - It is also {mponaﬁt o residents .
o rural aress, such as Ubombo, whe ats now being expecled 1o meke decisions withint a
- democratic political cnvironrnent 'This Is, however, a difficult princ:ple to apply in niral .
- KwaZuly Natal, where peaple who are considered anti-siatus quo, may be the subjuct of
SBYOre consequences, A tutor-trainet agreed that a tutor needed to be lolerant, and wmgh- '
up possible dangers while ocnsndenng the safety of leamars, before engaping in |
 educasional processes with strong :deological contem.

{ Opali -

Al the parlicipants n the study believed that ef.feclivc tuiors are people w:th specific

'petsanar chiardeteristics wlm are able, by their. personal manner and personality, to -
" eutablish *effective” classroom mlatiensbips and meahingful hursn rslationships that -
- facilitate learning, These classroom rélationships define a role for the tulor; and include

-rcspcct for the leames, creatlng a democratic and respansive Icaming envlmnment, and

- having tli6 confidence to develop & learning stinlegy witn learriers, and o then mannge_thls_
. Process. ' '

" Tutors and leatners anked this the second most important atuibule of an offeétive_tu;or in

. the first diseussions i Ubormbo, and tuiors then ranked it the most important during the
- fiftid sexles of diseusylons, Leamers, and 'soma 1lt.t0'i‘ talners, considered this lihpdttalit,- _
 but not as impormut " 1ha litericy tenching sldlls used by a tutor to teach reading, writing
and numeracy, Tuturs inittally belioved that the successful prachsa of !eachmg skills'
. depended iargely vpon the tutor’s pcrsonality, but laler resolvcd that this was inseparable :
from tulot skills,

© Ono tutor felt thot an eficctive tutor is simply ono who has il the qualities ihat are’
 oxpocted by bis o hor leamers. This view essentially encapsulates &l of the tulors®
positions on this issue, and highligls the possible tension that exists between a tuior who -
'g‘uiﬂes s or hor praclice ascording to o rationule ot to' s list of exicmally d'erived_
 desirable qualities or aclons, nnd the tulor whe is putely. responsive 10 'lca:ner'
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o change B8 the comcxt s,nd stage in the leatning process develop. Reﬂecucm rmcds to be
- continuous,

" A dilemma develbpcd atound whether oF not tutors should 'simp'ly respbnd io fearner _ |
needs, or manage and dwelt)p the educational programme in & mannes congruent fo their
. own values and educalional beliefs. To what extent should the tutor be the social enabler,
or subject gpecialist that shares information? One acedemic felt that the effectivo tutor
needed to have a balance betwesn these two posttions. This tension was also identified by
fearners and tutors, who felt that the tutor’s role was 8 sensitive one that encouraged the
futor 10 manage the educational _prodess,' but which also allowed learner control over
“cuteloular content, | | |

Related t0 this, a tulor should also be able 1o create situations that learners would not
normally come intg contact withi Lossons need to be prosented slighuy abovs the abilzty
of lenrness to provide the necessary challonges for leatulng to take place, es propnsed hy N
Vygotsky (1978)

i Tha effect!ve lutor helps people fo conirol and adjust to change rather thnn to- simply. _

| fithintaln the status-quo, and helps leamers develop the ability of oritical thinking,

 sccording to Campbell (1977) and Brookfield (1986), 'The empowenment of individual

*leamers must involve the development of u critical capacity within this context, This is
farthor supporled by the loarnors and tutors of the study who folt that the ef.l.’ectiva futor

. should assjst lsamess in solving problems and em{cally tesponding lo changzng demands.

“This implics That tutors need o have tha capaeity :o ilsink criticatly, and have a -
' ..sociological understandlng of tholr contexis. -

Brookiield (1986) cnuuons that one of (he signiﬁcant tasks of adult aducatars is “io
' uriue healthy scepucism toward idenlogically biased explanmions of the world" (p151)

To accomplish this, tutors need to be able to create an .oduc_ational setling where diversity
I@ valued and respected, ‘This Is an extromely intportant Jssuc In KwaZulu Natal, with ils-
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Al patticipants proposed that tutors should guard agalnst trying to develop- people to

~ think the wﬁy that' they do, and thereby confuse this with developing u critical
uonscmusness It was fmportant that a tutot should help deve!op learners’ awarencss of
their: soclal position, but that any decisfons the learners took to improve their'
 clrcumstances, shouldbetakan by them lndependemly :

Tt was i’elt that tutors shiould be demodratic, and that they have un 0ver_a'rcl_iiﬂg view of
‘themselves as loarners that would enable an interchange of the ieaching-teaming roles o
“take place, ‘Patticipants viewed tutors as having potential for growth, and the ability v

- develop desirable qualities and skills in themselves This reflects well ont thom s adult |
' educalors o : : ‘ '

Lesmets spucified many reasons for participating In ABET programmes, Wilh the bigh
 levels of unamploymmt in Ubomba, leamers wanted an ABET progmmme (] develop
 skills hat would empowsr them economically, This is identified by Habermas 1972, 0
- Apps 1985) as belng techrical and practtcnl leaming. Most of (he tutors were commu_tad o

to helping ) mcet thesa needs of learners. ' o

_'-_Leamers felt that the offective tutor 15 one who Is collaborative and leamer-oentrcd and,

: allied to this view, Shor (1987) argues that the effective tutor s one who withdmws asthe
" directorof lenining. Examinations, leatness® nesds for skills irnifiing, distance atid lgck of -+ -
public ransport; did however expose tutors 1o mrcmnstnnces that led o eontradnctlons

with their own philosophical posittons, and in some instances created a tengion betweon o

‘what thioy. wanted fo provido, and whet was noeded or demanded of them, 'Thels
- philasophical base was further undermined by some learners stated noeds for more .
direction and structire, fess “ambiguity", and for greater tutor intervention in loarning,
Tutors teed to be irained to acdommddatc (hese problems and to respond 10 lonmer
needs, while stlll remainlng true to thelr own ideals and values, They also noad to .
undcrsland fhat learness nceds are ot staic, and that nceds and expcctations '
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- the imporlance of {eaching techniques. Tulors cwdently respected leartiors as cquals, and .
 poled the extent (o which they could leam from legeners in the classroom '

' Despite this appatent mutusl respect, both (he tutors and Frelre (1987) point out that'

equality is an ideal not ongily attainabie. ‘Tt may be beyond the power of either groui to

oreate it Difforences in equality and puwer are real to leamers and tulors, who feel that
_differences should be acknowledgcd One ‘tulor-trainer felt that tutots. slmuld be legs o

concerned about presenting their own knawlmlgc, and allow space for leatrers to develep'- '

o their own status within the: group, This would enable at inmitially commanding tvior,
o responding to Jeamer expec.tahons and needs for control and dnwctnon, to relmqumh o
- vontrol 88 new roles develop. “Tutots siill need to actively develop leamers‘ reading, L

wtiting nnd numerscy skﬂls, but shovld nol be unnmarfly agsortive,

Learnérs wére'cm;)hatic that a tutor should b&s aﬁ'experiencéd adult 'with whom lhey"oould' B |
- rolate #5.an equal, and from whum they- conld learn, It was consideied fmportani lhat a'_ o
tulor be close i age to learnets so that experiences could be aqually shared This has '
. imiplioations for tuior sclectzon. suggesting that loarners should be consuited abnut tntor-_ |

selection: '

_ '.Unlversity and NGO baged tutor-lmmers felt that effecl.ive titors should sansfy both thelr
© own needs to use certain educational slratcgies. and the needs of Jearners, Tutors should -
ot only 0perate within learsiers’ patedigms, but should have t“rm positions and the o
psychologicai matuﬂly to hold oppaslng positions. They should also have the eonﬁdence _ E
- 10 yield to Jearners® positions wlthout abundoning theit own. This assumes that the utors
7 huve themselves, dnveloped 8 capacity for refleution and perception, and lmpliw that thls "
would be an 1mportant cliaracteristic to be developed in ad effective totor, The tuars who -
wets engaged in this study were able to roflect on their practice, but some found it dzfﬁcull :
" o put aside taken~for~gmnted pnsitluns in going abaut thelr day-to-day tosks, |

83



- extent of similarlty between agndiﬁg and receiving contoxts, In making transfembilit_y
judgernents, it is important to consider all desoriptots of time, place, context and culture o
which the profiles wete fonnd to be impotiant, For lils feason, 1 have tried to provide as -

nvich detail about the relationships, (he activity and the area as possible, so that others can
make _tranaferahility" judgements' based on a comparison of other 'pote_m_ial “receiving

- conlexts, '

53&)@.@:.@.»1@%
 Underst: wlt leg |
© Tutos, and lcamers in partlcular, folt it was important that the tutor accept and respect
- Tearners’ needs to be considered equals, which is supported by Knowles (1980) and
Tough (1979). It was also considered lmporiant that learners be invoived in the dmgnos:s .
. of learing needs, und subsequent planning of goals and objecuves, a8 well a5 in.

conducting and evalunnng the ptogramme, This requiremcm, thal a great deal of control |

_be glven 1o Icamers, was evident in the class observations of a tutor who successfully-
- cuabled leamers o lnﬂueﬂce the subject maitey of the ieaming process,

Th'is shnwd conteol of the l¢arning pmcess necessltates that tutors be coﬂfidEnt sbout ﬁow _

" they tuchs the skills of teading, writing and mumeracy, but also requires a sensitivity o
learnors® needs. Responding to needs shouldbeplanned within the framowork of delivery,
and not- sirnply be adhoc. A balance Is needed bétween Ieatner perc.epnons and
expeciations, and the tutors’ own values and rationale for their teaching, This can only - '.
' happon If tut'c_::s_ are cohﬁd_c'-.gt gbout themselves and this fationalo, - Tutor -training‘f _ _'
' progiammes netd o place emplasis on helplng tutors to develop & teaching rationale that
can be practised with confidence, while doveloping the skills for them 1o be
'_ responsive lo changes {n the teaching learm ‘,envimnmem.

~ 'Tutors ranked" this underétaudlrig bf the 'adult leatner a8 -tlie third most iniportant

charagleristic of an effective tutor In both the first and second series of discussions in

Ubambo Laamcrs ranlaed it fourth, and forther implicd ils impotiance by emphasising
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wote enthuslastic about the study and wore willlng to particzpate, regardless of
ifconvenience. Discussions wers followed by unsolicited ‘tellers from parhclpanta'
contalning ndditional thoughls on the research issues. This enthusiasm spoke well of the
pnmcipauts a8 adult educators, who were genuinely committed to itying to answer the
qucstions that were posed, and eager 10 de.velop themselves in the ABET field.

P_ar’t_icipanis developed an  awarensss and'undefsiahdiﬁg of fourth gene'rat_ion evaluation,
and of thelr own p'mciide This will hopefully have lopger-term advantages of enhancing
individuai awnreness of their own actions as ABET tutors, winch is what emerged 18 &
"ccntral characteristio of an effective litetacy tutor. The uso of fourth generation evaluation
_ supported the need Identified by Knowles (1980) and Soifer (1990), for effective adult
tutars fo have the ability w0 conduct annlyses ‘and be able to practise basle research :
: techniques. “This was therefore seen as a conlribulion by the study lo developlng efﬁectiva -
| tutors in Ubombo. _

Wh:le the research deah'm actively involved all parllclpants, the development of |

© - particlpants® undcrstanding of research meihodology and tho atrangement of intérviews

- was difficult in an aren with no affectiw: ineans of comminication, It m:ght be suggestf:d .
though that any similac study focuses o & smaller umber of tutors in & more specifically
. dofined context, - This would enable & greater depth of siudy_. of botl context and tutors,

5 ’I'hrdugh'ttie resaarch process, the conflicls identifted by adult edu¢atlbn theorists became

‘reals Part:cipama‘ views were anchored in real-life cnneerns, such ag time, paymem and
~ supervision, which are reflected in thts litetature. The rescarch exerclsa was not an
abstract vision, bul a real process of lmking at their prar::ice 85 educators and
) partiolpatmu a8 leamers

N Tis study reeognisés the conlext-bound patute of the profile developed during the
. tesoarch process, and makes limited claims about transferability, Lincoln and Gubs (1989)

consider that transEerability can only be considored ns & consequence of checklng the
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were not contmdictory. and the conccpl of developing a profile fur lhe cffectwc. tutor tn :
oons:der was consideréd desimble : '

Chapter Thres presented tﬁe rcsearch deéigri, methods aiid proccdures.' Fourth genefétibn o
e ._evaluatxon was Introduced and the ratiopale for selechng this approach was outiined, The .
design waig seen to support the adult cducaiion prmoiples of the uters and myself, and
Was an emlnowenng process that supported - the reseurch aim of developing research -
- capacity in Ubombo. The methods of research, mvolving partic:panl selecnon, and um '
- proeess of thc herméneutic dinlectlc circles were outlmed. ' |

'Chapter Four provided the outline of the canstructs developed through interaction with |

' futars, leamners, ttor-traines, and umversity—based academivs, It was agreed that n.
'proflle of effective tulors could be developed, and the proﬂle developed around' '
o Understandmg the adult leatner E

- * Pergotial qualities

* Knowledgs of the field

* 'Khawledge of Lehching techniqu'és

* Critical reflection and crontivily
ok Commumcatlou and !nterpersonai skills. -
Lk Profbssmnnlism, and mauagamam

¥ Orgamatmn .

. Tulors also explored the means ﬂéed to assess their practice, This Incfuded infomwl
- i measures of Success i the classroam &nd raised issues mlaled 1o formal aszeasmcnt of '
[ _learners.

53 mscussmw OF FINDINGS
$3.4) Mwmﬁm

Ditficulty was encountered in terms of the tme takcn lo conduct the research, and In the -

‘ tmnslauons from Zula 1o English that made thie process lcnglhy. Despite this, participams
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' "__Chapter 5 DISCUSSION

51 INTRODUCTION

" The aim of this study was to develop an underslandlng of what constituted and eﬁective -

. hlemcy tutor in a rural co_ntext. with par_hcular raference to Ubomb__o m_KwaZqu _Natgl.
In atleniptilng@to: dévelop this uh(!'émlanding,- it was necessary to note tutar and coniext-
 related issues which impacted on-tutor effectivencss. The study ldentified o range of
desirable qualities and skills which need to be considered by tutors, ABET planner_é,. and
'ABET tutor-trainets. _In.ad:dltion,' it contributed to ABET development in Ubombo by

dmibping ! decpct und_gr"stand_iug of researoh techni'ques.-- ' '

o  ‘This final cimpler iicludes & summary of the whole study, followed by a reflection on the |

- ﬁndings Ilnplications and recommendahons for enhancing ABET delwery in South Africa_ .
7 are suggeswd. Finally, posslblc siteas requlring additional researc,h are pmposed '

_ 'S.Z S"EINMARY
The study. was introduced mth F:3 ratumalc for the research Many illiterate South Aﬁ'mam

. live in rtal m‘cas, and the majorily are unemployed and live in paverty. Much of the B

 research into literacy i South Aftica has fochsed on ufben and wotkplace needs, however
this study, rccognises the importance of the fural sacior, and the central role played by the

| _ . htemcy tutor in eff.ectlve prnvision Leamers and potential learmers are subject to 4 range _' B

" of pre_agnres that hinder thelr patticipstion in p.rogrammea_, ranging from cost _and .

L aocéa;ibill'ty,' tor social pressures, Within the context of shifting.nal_iona! educational

policy, it is importunt fo place emphasis on the profile of the effective ABET tutor.

" Chapter Two provided 4 theoretioal conlexi (0 the study, and reviewed adult education
theory as it pertained to tulor effectiveness. The rle of the tutor was identified as central . -

) 10 success, and 4 foous developed around dwirable tutor qualities apd skills A conlict
emerged between the position that [t waa possible to develop & profile of an sffective
- putot, ind the position thal this setivity itself delracted from affectivenesa. These positions :

.



47 CONCLUSION | | | |
The constructs developed by tdtot}s and fearners, and through élaséroom 'dbse'rvatioﬂ,'”

focus of the qualities and-skills of cﬁecuve tutors ina rcal sense, as observed and -
expenenced by the partic:pants, '

| The NGO and Umvetsity trainers’ and academu:s‘ oonlributions enncbcd the construct_
by questioning and cxploring some of the key isstes ralsed by other participants.
Assessiientt and the role of the tutor in the !eammg process were two such issties, '

| "ABET programmes  should be meetmg a range of needs heyond what literacy' .

programmes. cursetly offer, Jargely bacause of the st io-economic factors in Ubon}bﬁ__ .
Desirable tutor skills are therefore largcly based on this, and the organisational and
: _teachmg skills wore considered 1mporiant in an effective literacy tutor, l)y both the
sta[mholdcr groups and the questionnmres. Ths class observations emphasised the role
of the tutor’« movemeut and fun in the class as factors’ conttibuting to effectiveness. L

-Persmal qualities, such aé being tt&Sponsive.and warmt, Q«ere -5uns_id§re.d itiipértant'in '

*an effective tutor, because lhey Jead 1o the development of effective relationships

within the classroom, - such as frecdum and undetstandmg. 'I’his was commonly_
: idcnhf cd by all constructs,

 The extont to which the cbnstruéts agrcc and differ needs lo b explored In the conlext . |

- - of the literature analect and (heir relevance to 1mpmvmg hteracy provxsion in Ubombo,
This is discussed in Chapusy 5 '
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defining an educaﬁonal path for them that they may unt require, The context of.
' !eammg was unportant, but whuse reality should be considered?

further marginalising pmple with lower educntacnal lovels, The izaining component .' B |

- was designed fo meet economic needs, and not ncccssaﬂly tho needs of all leamers,
It was felt that assessment, introduced by an effective tutor, shiould be designed o

: accommodate the lower l:teracy requirement of rural learnets, and not be a mechamsm -'
of exclusmn be-cause of this and insufﬁcient tulor traming.

An effective tutor shiould Operatd in a number of dimcnsio‘ns, using many criteria. foi*'_ S
' 'assessment including the NQF-de:wad standards, and what action the leamezs took 85
a consequence of classes that improved their quality of life. The NQF tan the risk of

- The identificatieh of needis'Shoﬁld be ohgoing "The leamers br‘ought preconceptions (o o
the 'l'earhingéontexi,' and needs could not be identified up-front, I.;earners' needed tobs o

' _protccted on the basis of identified problems that wete depersonalised 0 allow learners
o learn in an unthreatenmg coritexl, ‘One participant folt that needs are over-rated, To .

teach-‘.n reSpnnse io ‘needs, will make planning difficult and is unreahst:c The utor

should teach nppmpnalcly what is necessary and desirable, and should evaluate their- : o |
o tcachmg on an angoing basis and he flexlble within 8 predeﬁned frame“urk

It was alsra proposed by one partmupant thut iuitors were more eﬂecuve if monitored" ) | o

and supcrvised bya Supemsor '

ability to be critically reﬂective.

7

The participams felt that it was .p'ossimc to develop desirable tutor quelities -'and skills,
- Aty judgements about dbﬁciedqies in desired quaities or skills should not -_i_nipai:t on .
tutor scleéiion.' but rathér on any tutor devélopment pfogrémmeg whiéh -shoiﬂd be
pmact{ve in addressing these issues, The training env{mnment should necessarily be 2
fres one, ta enable the developmem of the inlanglble qualities such as initiative and the .



It was felt that & tutor should be able to introduce adult learners to the world of o

learning, and take their adult leamers to lower-level literacy Qualiﬁcations;' They
should engble adult leatners to develop Tife-skills that will help them take action on -
: " development ssues, and be able to estabhsh and manage a l:lcracy project in the g
sbsehee ofa projecst co-ordinator, ' - ' '

| Spéciﬁcnliy, “an adult litoracy tufor should know the differences end similarities in
‘approach when providing adult education and education fo children. Theoties on how

adults learnt and how these affected the tutor’s behaviour in the teaching sittationand

i choosmg thcmes and methods, were also considered lmportant,

The tutor needed to uiderstand hdw' nte'mcy.ﬁ':s' into A:B-ET,’ end be able to Hok
literacy with development, after deciding with the Jearners on the goals of & literacy
programme, Linked 1o this was the exi¢nt to which a tutor was able to analyse

learners’ perceived deeds, extend these, and transléle'them into teaching themes. How BRI

to recrait- learnars and how f0 fssess thexr htetacy levels and their progress m_-'-'
- ifmportant, I.zamers should &lso be taught hawtnevaiuatea programme

_ Tutors needed 1o devalop criticat thmk.ing sldlls in lhe leamers and themst':Ives, smce '
- they are both partners in the leammg progess, ' ' U

. The tutor should, hoWerve’r, he able 10 plan and | pace effective 1eamihg'ac'tivity within a |
' pamcular lesson and over d programme, Systems for adm:nistmtion of classes and
 literacy projccts should also bo developed. The learniing processes shiould be based on
the analysis of needs, and (hese cannot be objective needs, sch as s:mply__reading_ and
~ writing, The tutor hed a maral duty 16 help 'lenmers.define- hdw’liie’racy may .or'may' :
. uat help thelr tives i in concrete terms, Syllabi and curricula should be intagraled with - _
_ development acuvmcs, such as income-generating skills, "They should riot necessarily
'bo fooused on cerlificstion as proposed in the National Qualification Framewotk
(NQF). Tutors should be vigilant of the extent to which NQF qualifications netually :
. disempowered leamers by categorising (et o5 lacking in certain compelencies, and
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sludles conducmd in various commumnes, sind will make thesa ava:lable o tutors: and
fieldworkats. '

a Idenlly, ABE'I' delivery. should take place in the édntcxt of broader developmental
objuctives, s dofined by the communily. Tutors would need to be trined to view ABET
in this broad context by developing 4 sound understanding of development, In addiiio'n,
ABET delivery agcnc:es and tutors should also be able to lobby for the inclusmn of ABET
into davelopmsnt pragrammes, where appropriate. -

'I‘ut'or-étraiﬁing pragrahim'cs would also need to develop'a critical consciousness in tutors
to further empower them o asgist leamers with problem-solving, This woukl enable
tutors to further develop powers of cmical thinking through partlcipatory pre-sewlce '
training, and follow-up M-getvice ttaining ' ' '

Tutor-tmining shauld nwessarlly be deslgned 1o meat local naeﬂs swc-h as an apparom :
nieed for only the lower levels of literacy skills in Uhombn. _This hteracy teachmg should,
* however, take place within the NQF framewotk that allows for learner m_obility, if dosired,.
* Ledmers, for example, were .empﬁntic_ that their necds for employment-related skills
traiulﬁg. exceeded fhelr need for advanced litency developmient, This would suggest a.
sieed for only basie levels of literacy training, and further imply that tutor-training should
equip tutors to meaninglully infegrate the progesmme {0 meet education and traitug
" teeds, In addition, learder currleula should focus on this iutegration al the lowcr Vleracy )
lavels, and not have.n purely educationsl focus. ..

In order 1o meat the noeds for employment-related siills traliing, tutors will need skills
}raining themselves, or the informaifon to access agencies which provide relevant trafning,
‘Yutor training should thamfore sensitise tutors 1o tho rcqutrements of gkills trefning, and
'_ shiow how this may be inlegrntcd with literacy leaching. Operation Upgrade, for example,
Is introdumng lutors 1o !he range of skllls-trainlng agencles durlng thelr pre-service and in-
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: Snme tulors felt lhut effective lutors were born wuh desirable qualitles, ot the potenual to.
o develop thesa, and then ‘weto able to dcvc}op required {eaching skills. While these
qualltics may be mher_cnt in & person, they might be underdcvelopcd and {¢ would therofore

‘be possible to toach or infibence thefr development. Tufors can bs Influcheed to develop -

. desiruble qualities by processes such 23 role-play, fiegotiation, modelling and lecturing,

Tutors also felt that it would be casler to develop a person if thiey were exposed {o tralning
' i‘er a longer Pﬁrlod It was aocepted that development is & lifelong process, whick should
e continuous for both learners and totors, This suggests hat titors need a longer-term

entoring and support progrmine to support thelr practios. In-service training and
~ Support wére considered more imporiant to consolidate experiential leatning and to assist |
* tuors evaluats the persanal relations (liat they had developed in (e c._lass'room." This could

~ possibly be achieved through peer-ovaluations dnring training, snd in the field, which .

would develop the tutor skills of reﬂection, ny well as increase tutors® ease at haviog thelr
roles critically evalusted on an ongoing besis. - Pre-service training wus cnnsxdered' _
imporiapl to provide the grounding that would ensble tutors to formulate @n
understanding andt rationale for their practice, Operation Upgrado will be focusing on
botl the pré#uwioe training of tutors, which has been _increaséd from alght to twenty -_days.
o accommodate the requirements of developing sound tutor eatlonales, and inwservice
= _lutor supporl. The latter s bemg faciliiated thraugh tutor networks that sliow for pear'
supporl nnd rcsponsivc tutor development. '

- A_BET tutors need to be mﬁbonsive and unde_rstan'd thie conlexts in which adult leainers

_ 'ilve - Ubombo, iike nny other arcaé iﬁ'So"uth' Africa, hiss high leveis of unempldymdm. o

‘and learners express the need for employment-related skills traming. A lutar ghould be
 tralned to invcsligale with Iearnors how best lo mpet these needs, Tulors wonld also heed
~ o be irained 10 conduct needs-anlyses, and be tained in the skills of being sble o
reearoh the socio-coanomio background of arsas in which they works Tutors need 10 b
" trained how to accoesy broader soolo-economic studies of particular areas, whish would
- Inform ABET defivery, Operation Upprade is intending to d_cvel_qp 2 resource centre of



would presime hat thiey were unable to gow and develop. - Desirable qualitios ate .
- important 1o identxfy, bt are more imponam for mdiwdual tutors to consider as part of
| reflectwe pracnce. .

~ Ttor _eﬁthusinsin'::ﬁd cominiintent uhderpin tulot 6ﬂ’acuvéness and'thcse _qualitic_:s-Can be
identifled by assessing ihe oxtent o which pmépeclivd" tutors ate engaged jn other
wmmumty activities, Tulor involvement in communny programmes, and posaibly in
- 'formal school teaching, could be used 85 an mdmtor in selecting someons likely to be
| sntmfied motivated and consequently effecﬂsrc 8 50 ABET tutor. Enthusiasm and
commmittens should not, however, be selected for in any absiract sense, because this
| implics that tutors are not able to develop respons'ively- Tutor-itainers would also need to
* be onthusinstic and commitied lo ABET themselves, in orde (o help foster this emhuswsm_
" 1n tors. .

Tutor enthusiasm and motwntion, and the extent to which this s finked to ptofessmnal “

' '-1dcntity and professionsl assooiations, must be conmdercd. Tutor assoc:ations that assist .

i devcloping this identity, and provide structured avenues for professuoml dcvalopmcnt _
- need to be encouruged and assistance given fo their formation: whero: thay do not exist. -

| : Operation Upgrade will contlnue helping two groups of tutots develop. tutor assoclations -

~ in KwaZalu Natal and Gauteng. In addition, resources are: to be made available to

' '_-KWANADEDASS. which s proving to be a significant vebicle for inservice tutor IR

support, I s pmposed that Lutors should be tolerant atid cons:der ihie safety of leatneis
hefore engaging in educational processes with strong ideologionl content, This has |
: lmplications for iutor selection, and supports both the notion that learners shoulcl '-

-+ participate in lhis process, and tha view that prospective tulors should idealty be involved

- in community activuy mvolvlng the learners, Exposure to adult education theory in pre-
 service tutor-iraining, will also inform tutor rationalos that may guard agninst stmngly B
| ideologlcnlly‘hased ABET delivery that re not responaive kv learner noeds.
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abserve tutors and show alierative tu’tor'ing techigues where necessaty. "This may have
'_greater televancs to tutors who are not’ monvated in theit work, and who do not liave
~ mors dcsirable intemal evalagtion mcchamsms in place. :

5.4 IMPLICATIONS FOR ABET TUTOR SELECI‘ION, TRAINING AND
SUPPORT IN SOUTH AFRICA

- The selcction of offective ABE"F tufors is an .mportam foundatmn for any ABET

progremme. There arc a numbee of cotapelling reasons why learners should be eentrally_

‘involved in this selection of tutors, although it should aiso be recognised that their stages o "

of devclnpmem could impacl on s selection, and that other stakeholders should also
 inform this process, Ag part of Operation Upgrade®s tutor solection process; it will be _
' required thes tutors have been identified and proposed by 2 leamet * group, of community- '
based structure. _ o

_'Tnt'nrs shounld idcally bo experienced 'adults' of a similar ago éncl level of experlencc"és"the:'
 lenrners. This suggests (hat making use of recemly schooled youth, may be problematic to

adult leamers, The extent to which this Is & pmblem for leatners may be re.selved thmugh_' A

. their involvement in tutor selection.,

“'The view thal tutors ghould have personal qualities thnt_éntisfy _lelarner' needs has

implicatlons for learmer involvemént in tutor. selection, This éould be problominde ife

petson is selected on the basis of certain qualities that do not provide a basis for sound _

' educauonal delivery, or un the basis of leancr undetsthrdings and needs, at par{icular B
pcblnt nt their development. It nlso dacs not take inlo account the need to f:.halicnge
' leamem, or anticipate learnors’® nccds at 8 Inter time, Despile these cautionnry pcints, itis
imporlaut to involva learnors in informed tator selection,

 With respect to lenfners dhbnsin_g tutors from thelr communities, learners would know

prospective tutors, and select those with whon they flt com_fortablk_:._ Tulors, however,
correcily folt that oo much emyhasis placed on personal qualltfes i1 tho seleclion progess,



The partlclpnnts, supported by Chamberlain (1961 in Campbell 1977) and Campbell

1977), felt that effective tutors shauld communicate well with Jearners and thal listening '
. was also considered the single most powerful transaction between people in the leaming

P .. o ...

~ Learners and tutots were emphatio that an effeéiiyc Iiieracy-'tulcr heeded to be organtised,
- wallsprepered and conscientious, Tators nueded to prepare apptopriate icaching- alds and
. seheons of work. The participants also felt that good administration was essential for a |

' tutt:-r l.n e effective, and that this enahled {utors 10 monllor the progress of indmdual .'

- u'ners, and enstire (hat sultable mnle.rmls weie providad when needed

113 auppari nf this, 2 umvamlty-based participant emphasised lhe impnriance of managlng o

the led g process and learnets” tivie. Tutors need to be able 10 manage he learming -

- enviromiont i 8 manner that benef‘ls indiv{dual leatness, and naed to be tmined o
- dwclop (heso skills, ' -

_ "_Leamem nnd tutors in the study agteod that tutors should dress appmprimaly, and be neat
- énd more smarlly drussed thed the learnors, This may be an expectatlnn only in early

| stages of the leaming_prooess. but should be considered in the cqntexl_ of laamers._ needs |

 Bvaluation s a key Issue, atid ono trafinet suggested that tutors should be trained to elicil -
- lenrner feedback, ‘Leamets should also be empoweted and encouraged o evaluate tulors,

“Tutors and learnots also Tel that tutors needed to be monitored and supervised in ordet to

be effective, Tutor peer-sssessimont could be conducted occasionally, but mogt ruled this i

- outag a possibility bicause of time factors and because of o history of negative Inspectoral
class visits, It was fell, howover, that suporvisors were niecessary in a suppert role to
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| - the level of dcvalopmg a {rusting lcammg environment and a measure of {he naturc oI
personal relationships, but is inadequata as A measure of success beyond that, _

 The extent o which tutots adapt their lessons to learnem’ Ievels of experi'ence and _ski_ll' '
- development is important, Lessons need 10 be adafated, and learners need to be_given
* activities that are wilhin their capabillty, The learning pocess needs to be matohed 10 the
 abilities and cxperlance'of'leamexs, whether it be materials, 'actiﬁties, assignmenis ot

discussions. ‘The tension that exists: between the exlem to which the learning process -

should be matched 1o leamer abnhum, and (he exlent to which new experiemes should bo - -
intmduced ih a manner that will encoutage further growth, as suggested by Vygotsky
- (1978). Leamers emphasised thely need to be cliallenged, so tutors should themfora be |

* trained o plan progresswe learning aetivites that meet this necd. Y

"Ifuioratrai_ners f__e!t-that expr'-,:rié'nces from pra\éious Forinl échooling could hiave 8 negative -
' influence oty the tutor’s practice of responding to fearner needs, and also p‘l_ayéd.n major
- role in influencing learnet expeclations of the learning process. and tutq;_fbelmviaﬁi, Tn _
" sdition, teachers of children in day-schools have roles defined for them, by th'é._

. community and necessity, and rs required to make pnmdngm shifis when conducting adult E

| classes, Some frmnd thils difficult and expressed 1t as o prohlem. The imphcatlon ofthisis
“that cffecﬂve tutots may need lo be dedicated w adult education, Mezlrow el al, (19’?.: o

_ Comperel] et al,, 1983), however, found that most of the successtul litsracy tutors in his _

~ sindy wero emplayed on a full-time bﬁsis as elerhentary. school tenchers, All of the

) identified effectwa tutors in the Ubomho stady were junlor prlmary of combined pnmary :
_tenchers. - _ - S §\ "

Somo fotmal school toaohers are effevive adul erlﬁcato'r's, others are hot._ itis fihp.drtqnt- -
o consider tutors individually: One pactionwnt was of the view that this paradigni divi_sion '
betwaen child'and adult education was tiol 3 renlity, nh:i should not be perpetvated, This o
- difference should only become an issue In the éontéxt of i;ndcrércsoumed education and
liralted tencher training, and i not necessatily a barelor fo tutor effectiveress,
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able to select approprinte oourse-materials basecl on this. However, the non»svajlability of

alternative materials in Ubombo argues sgsinst tutors combining cnnnnercially prepated o
" materials with tutor and leatner pnepared matenals - - '

_Tfier_e isa movémsnt within NGO's, funding 'drgan_isaﬂ_ons and_bepar‘tmepts of Education .
for learnet progress, and the evaluation of project effectiveness, (o be.base_d on the
consultatively-dorived  standards specified in the  examinations' suf_ri_cuih : '.c_::f__ the
Indopendent Examinations Bosrd (IEB). Policy makers have also prcssed' for the
recognition of non-formal ABET courses by the NQF, the frsmework of. which was _

establishcd in 1995, Tutors in Ubombo were unpwars of the NQF and IEB '

- One futdr-trainer was of tlie view that curricula and assessment should not ﬁesessatiiy bo .
fowsed ot the IEB examinations, if this was not a real need of leamers. The effective

' tutor needed to operate in many dimensions, using many cilteria for assessment, including e

'lhesr,s NQF»derived standards. Ultimately. forms of assessment need {0 be determined by -

. ibo conlext and lesmlng objectives of individual leaxrers, and an effective tutor should be - o
 irained to crnically assess these, This is supported by Nunes (1987), who suggests thatan

effective tumr employs appmpriste diagnosus fechniques, and smploys appmprlats' R
. evaluntiva tcchniques throughout the leaming PIOCESS,

o Tutors assess the effiotivencss of thelr ciassrooni'prséﬁcg 2t a number of levels, with most
favouring oral or written tests, Learszs were emphatic that assessmnt should be infogral - -

10 ABET programmes, and tulots also highlighted this as an fmportant skill of e tutor:

- Informally, sssessment methods included games thal made lessons fun and eﬁd’uurage_d B
- leatner pariicipation. Learncr behaviour was also used by many tutots 63 a ﬁlensu're of |
) tutor succsss, with lentnet attendance, participation and opentiess beiog important factors,
Tulots also felt that learners’ facial expressions, such a3 smiling, seeming rolaxed, hsppy,
excited and nodding are sil gastures that indicated .suc_oess. These may indivate success at-



: Unlike 4 study by Gmham (1982), where tutors percelved asuhject lmowlcdge as more
 important than did the learnets, learmers In. this study perceived imowledge o b a -:' '
: imporwm us thc tutous did, '

.{ch fg tech yand curricula N -
 Learners and tutors ﬁequently expressed (he view that potenhal learnets and thcmselves_
have broader needs, such zs empioyment, (hat must be met by & range of mte:ventmns, .

including ABET. Techuiques and tutor qualities should be seen ss means to broader ends,

antd thete should be an initial purpose to tutors” activilies, . The. success of tutors and.
. ABET programmes is measured in lerms of ihe extent lo which they meet leatners® needs;

such #s providing employment—relate.d skills lrammg with literacy, These broader ends

o motwated leamer involvemnent, and needed 1o provide 1 l‘ramework wiiin which ttors
. could i'unction effectively. This is of parucular lmportance in Ubombo becausa of the lugh e
levels of unemploymcnt. - .

- Tutor-tramers agrecd that effective tutors needed to go. beyond simply dmvmg sentenc&s‘
- from pleturé-codes, and 1o cherish and encourage lhe disoussions that developed solunons '
1o learner problems. Learners placed value on discussion, and the need for thie leammg -

"+ process to contribute to solving problems such as wnemploymen, and sypporied the need

. '_for mtegratton of education and traimng. Language and code-detived sentonces in-
_language-ﬁxperiencz llteracy classes, should be dealt with in the context of this discusslon‘ L

" Teaching should be based on the ana!ysis of needs, which cannot siuply be objective néeds

such as simply wading and Wrﬂing- and should be intograied with development. Percgived

‘needs should be translated Into tenchmg Lhemes Leamer needs ate ot stmw, nnd needs
__ analyses should he ongoiug

Teaching skills such as wnting clcarly. questioning and narraling were conmdered
' important, anid the ttor should be able to usu & variety of skills and select from them,
o 'I‘uto_r~tram_¢rs considered it importunt that effective tutors should not simply be tralned in |
one 'r_:dursc, but should have s deep undcrstanding about what they were dolng, and be

A



_ Up 1o now we have sech that learners fieed to haye an understanding of the psydmlu_giéﬁ_l' e - |

and sociological procésses underlying loarners’ decisions to join classes, of their learning o

. activity within the dlasses, of thelr relationships with each offier es learmers und ms
. members of & group, and of ihicir relationships with the tutor. In addition, tutors noed 1o
have enough knnwledgo of the purposes and organisalion of the instituuonal framework
and community dynamits within which they work, la enable them to co-operata o |
‘meaningfully with urgnmsers and colleagucs, and to provide leamners with expetlences that -

will enable them to Jeuk buyond a narrow framework to larger purposes. This Is

: important ‘when developmg lessons and leamnfng prog: ammes and req..lred thiat tutors have -

8 hroad knowledge of the community.

Iu order to be effective, and resist slipplng it tditional or inaffccuve rolcs .

_ unlmowing!y, tutors should, have 2 lhoughtful ralionale o gulcte their practice. ‘Thoy must .
. know thomsclves, whnt thoy da, and why they do i, and encourage leamer evaluatinn nnd - } S
'- feadback of what they do. L :

o Lll:\ked to the. view: lhut an effective tutor needs to be reﬂcctwe, some particlpants folt that e
" __s;na should be famillar with adult lnteracy theoties and be ablo to put these nto practice.
n Setlous cngagcmem with lhanralicar models would imprrm thefr pntcmual as reﬂectivﬁ o
practitxoners, whlch in turn could mianifest itselt‘ in acluai\perfommnce

_Uﬂi"m“}‘ and NGO-based tutor-trainars agreed that tutors needcd io havc a rauonale for- _:. - |
| thelr worl: " They needed to be aware of what the implications of Ieamers‘ axpectatmns o
were, and be able to chaoso the best strategies to meel these expgcgﬂtions, while salisiying .
theic owh teachlng strategles, Mote imporiantly, they necded to know how 10 tech &
: leamer to-read, wrile and becoms numerats, and to plan this Jearning procass ala number e .
“of Jevels,



. Adulf educstion § in Ubumbo is under-resoniroed and this demotivatéd tutcrs because thero :

were insufficient eaching-aids, and not all helpets could be paid. Tutors felt that they

were Inadequately pai-:l and had Muﬁiment time to prepate for classes. Leamers were

emphatic that tutors teeded o be paid; only then could they reasonably meks demands on
“tutors, Thig would also help them feel that they were valued as learners by the system, It
was also Folt that dedicated nduit centres were needed, since adults’ necds wore different
to those of children. Classtoom observation showed how circumstances undesmined

 tutors’ attempts 4t being effective, simply because community prcssures and the lack of . | _
resourc.es resulted in unmanageably large classes, Ledrners were satisfied with part—tnme S

- tuturs, although the tanifest t:rednws of tutors at the end of the day also demotnvated _

| "'-both Jearnets and tuiors,

© Lack of clect:icity was & pamcular problem for the olasses that ran at night and the

- gmups folt that tutor aﬁed:veness cou!d not be abstracﬂy considered, The ataudard of o :

o | classroom iacillties cleatly impacted on how effective a tutor oould be.

» -'_It is notcwnrthy that issues such as payms - electriity, time and currloulum are raised i
the context of effective hteracy tutoting. While a range of attributes of effecuva tutoring o=
was raised by all pamc:panis, the study was anchored in real-life concerns. - It was

‘secoulsed that offsiive tioring could ot be absitactly disoussed, and needed o be

| _' " viewed in the context of 4 ponr physxcal and social environment.

| 'a'ed"b" d dga tion o
1t was felt by the gtoups that n tutor should be knowledgeabla about the subjecta bemg a
taught, cutrent issues and opportunities for leatners, atd be able 10 use these as a basis for

 lessons. Tutors and leartiors agreed that a tutor from ouiside the community could be
- effective, bui that they wuﬁl_d need 1o be able to ledrn about cormmunity dynamics, |



- ”1‘ L

'Emotion, energy, and anjmation wore cleatly evidcnt during an enthusmstw tutar’

-teaching, and classruom observation showed this to cons:stenlly churacterise those pr:.ople SR

_ 'eonsidemd effective tutors, Enthmiasm has long been closely related to increased learner.
* motivation as well as achieverrient (Rosenshine and Furst, 1971, in Wiodkowski, 1993).

" Linked to motivation s the issve of what tutors liked about adult literacy leaching, ind
- what motivated them io continuc. Thé miost common respdnsa was that aduit lstemcy .
classes made the tutors’ feet htippy, fulfitied, and enabled them to give back to - the

' -_mmmunity the skills they htd leamed u:emse!ves

- 'Classroom getivity, such ag dlscussion, sharing and the recnprocal gain of mformatmn, alsn_

- motivated tutors, Tulors found adult learners to be interastmg and knowledgeable. The

_ exlent (o wh:ch adult learners are goal-oriented wam to. achleve gonls, and are

’ couscmntmus, was found to muke tutors’ tasks easier

When the issuc of tutm motivation in mlatmn to tutnr eﬁectiveness. is d:scussed, if. s

| -_*““P"*“f" to urdersiand what demotivates tutors. All tutors agreed that the ovet-arching
~ fagtor that- demouvated then was incuns:stent letner parlicipation, largely ekpressed W
- absenloeism Leamers attributed absentesism to hfe-responsxbilmes, and_programme
 relevanes in the conlaxt of thelt-need for employment, An ABET pmgramme tht was i

: _ betier-able fo sfmsfy their practical and functional learnlng needs would have been better

'auended with itvplications for tutor motivation and effectiveness, Many issues related o~ -
. tutor eﬁecuvencss are inter-teélated and impacied upon by the paradlgms arid expectaﬁons-' o

of leamgrs and tutors, _

' Currl_culér_iséues-'were also a major cause for both tutor and eamer demotivation, Titots
wailed to teach athe skills necded by loarners, but had Hmited time, inappropriaic syliabl
~and 4 lack af suitable nssessment tools. "The syllabus did not integrate education and

~ lraining,
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~ Since motivation was considcmd imporiant by tutors and learuers, it bccame neccssary to

_’dewnnme what motivated tutor to become 1nvolved in hte:acy teaching, ~The: main o

Teason for tutors’ involvement in litetacy classes was (0 respond to an immediate peed that -
~ they wimessed in the commumly in which they lived. This suggested that an eﬁ‘ectlvc - i R
tuior would need to come from the community; # position later contested by tutors; and

" loamers, who folt that extornal tutors could learn about the community s funotion

. ‘effectively. Many ttors were motivated by @ strong Christian principle to help fellow
_.members of thd conimunity,' and {o initiate and run adull literacy classes. ‘Tutors and -

'Ieamers iaelt iliai, it was important for the (utor to be Christian, and this possibly pmv:des a

Lo basis for equality that differences in expertise and knowledge may not casily ensble. In .
- addition, learners considered it very important that hoy be taught about God. Tutors felt -~
L that inost Jeamers were Chrisilan, and that the inclusion of Christian content would':l_-' L
| motwatc tham and dovelop theit confidencc in the tutor. Tuters and classes that have o f" |

- Christian componcnt {6 tiseir activities should therefore be scen us rqgsponsive, and mot . -

- _-__simply missionary, This should be treaied with sensitvity by tutor mxmng and aupport_' ' '
: agencies and considﬁred by orgamsauons nvolved in curriculum and’ materials._ o
i '-_deve!ﬁpmcnt ' C ' : '

* Linked to this poiat, and voderplning onthuslasm and motivation, Is the degroe to which
. taiors care about and value what 1hey toach, A deep personal mtemst i adult educalinn, S
 teflected by time spent trying to undorstand it betier and willlngncss 10 leam from other H

tutors, was pmhabls the cIearest sign that adult education was Impormm to the tutor.

| B _Th:s was evulent in the totors’ active wvolvcmem n KWANADBIJASS. Most- af the o

- -group of identifi(:d effective tulots was commitied o adult educsmun stlﬂcalIy, wluch 1s__ L

- cousidered essental by Campbell (1977). They were svidently nat simply seeking &

'swond jnb us many were unpaid and unlikely lo receive remuneralion in the near future,
© - Stephens (1971, in Campbeil.1977) and Wlodkowski - (1993) consider that enthusias_tic _

' tutors care about and valug subject matier, and teagh it in @ munrior that reflects those™

L fcelings, with the hope ihat Jeamers will develop similar feelings. This is of part:cular-

_ imporlance in the classes being conducted by tutors out of Chnstian missxon

e
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- maching nf understnnding, Inendly hehaviour in eontrust to aloof, egocentric

behaviouwr

- w gnthusiasni

- emiotion, enerpy, aud animntlon :
= gestures, antimation, and eye conlact

- An inner conviction {hat the work is worthwhile is all jmportant (a volun‘eer?)
- Rapid uplifting vatied vocal delivery; Dancing, wids-open eyes; Frequent, -
. demonsirative gestures; Varied dramatic body movements; Varled emotive facial _

-+ expressions; Selection of vatied words, especially adjeclives; Ready, animated
- accepiance of jdeas and feelings; Exuimram overall energy Jevel” (Collins 1976, iu

- Wiodkowski, 1993: 34)

|« humiane

~Interest jn peoplo as people, who enjays working with them in solving a

~ . problem or in achleving some broader ohjective, who takes pleagure In seelng

them grow in thelr knowledge, undiarstnnding, or analytlcal abllity
v entics student respornse :

~ <gatablish “effective” relationships

« democratic, compassionate, sensitiiiﬂ mul ﬂexlble
= gualities of a leader '

-« nratiire enough lo be aceepted by nduil!s.

~ initiative In programme deveiopment

-~ will llkcc peaple, .
_ « not be contemiptuous towards atudlerhts of Iimited nbﬂity,

~ grood humourad;
~taetful ated fair, criergetic and articulata, imaginalive. and adaptable

- «humility, integrity and sonsitivity,
"« understanding of the adult cducator himwelf

- mokos a satlsfactory assessment of the firticular situnuon

- wselect the methods which holp the studons t lears tost gasily.

- understanding of the situation, periwps a rmher ‘nluitwe process,
~ respect for the cultural values :

~relate well 1o othor adulls, '

= will view every class 1 3 group of very varied pcrsnnalilics

© = sympatheiic and imaginutive understanding of the students, -
= sanse whas they are thinking or feeling, what thelr needs, difficulties and problen;ﬂ

are, and some sttempt by the teacher to gec himaelf as the leamers see him.
~ empathy as reflected in tindersianding and conglderation., .

-« undersianding of our learness’ necds and expeciations. - '
- ~adapted our instruetion to our learner’s levels of experiedce and skill dcvelopment
e ccntinuously consider our learners perspective '

~ Listoning is the most important

« with expertise, empathy combines to make the instmctor i powerh:l nurturlng
- person In the cyes of the leatner,

« knowiedge of his own values, alrenglhs, tnd weaknesses,

- open-niindednoss

- » knowledge of the purposes and organlsation of the inslitutional fratework tmd
- commumity dynamics -
« makes use of existing values, bellers, :.ustoma and nultudcs as a siarting pmnt for

educntlonal nmivitlcs.

Il_i :



AEEEN_.DI&E LITERATURE ANALECT

What makes a good and effective tutor?

(Bold typo Indicates congtuence between literature snd participant constructs)

TEACHER SKILLS, QUALITIES & BEI—IAVIOURS R

« tecognisos individunl differences

- widentifies individual mitations -

« recognises badividunl vulnerabillties
- recognises individual ueeds '
-~ «differentiaics between individual learning styles
= invulves Jearner In leathing process _
~ incorporates life experience in teaching process '
« accommodates extracurricnlar responslbilitlea ofsludenls wluch mny interfere
with learning process. _
~ provides for immediacy of appl:catlon. A
- wdistinguishes between adulis and other catogories.
.« havo experience It woiking with adults -
- derives greatest satisfaction from nccomplishments achmvcd tlu'ough olhcrs,
. opposed (o any more diveot form of self-pratification,

* = motivation In the task of working with adults
= comindtment to adult education is essentisl,

» dedicated (o the aims and; philosophies of adult educallon, and not simply '
seeking a second job, . .

~ beliof thal most people have patanth Aty for growth : '

= Strong personal commitment (0 ndult education exemplified by the uxtenslon or -
his own educstion, _

4 ta aceept others® ideas,

. wrespect for the intrinsiccapacity of adults to be selt‘-dtracting.

« must be actively lnvalved in continuing study that will lncreuse hié pmfassional
compelenca. ' .

-« patience during leaming proccss
» willingness to toke risks
» epergetic and amhuslastlc mitnner
© v motlvited ' L
- warm, caring ' '
 w bullds on the student's strengths, respeols the student’s way of life, and constantly
- works on raising the student’s sclf-concop

 «ig down lo ¢arth in dress and conversation, and spends time before and after

‘elnss i privaio conversations (providing lots of individual atiention) -
» tutor can develop relationships which result in a elass with n collaborative
comniunity ethic as opposed to ono composed of individuals compoiitively seckmg
~ the fuliilment of their own porsonal desires,
« release the full potential of jearnors in & trusting environment,
~ «understanding, accepting porson, respectful as well s respected,
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56 cowcwsmN | |

~ The purposc of this study was lo cxplore the dynanﬁw of what constitutas an. effecuva'
adult literncy tutor, with parlicular mf.,mnce to the rural oontext of Ubombo, KwaZulu

| Natai '

It is possfble and desirable to defiue the profile of an effective liiéracy' tutor, Such.a
profile needs to be contextually bound and take into account the values aid expetience of

: leatners and tulors, tho nalure of the leatning enviconment, and the soclo-economic

~ climute, The paradigms of tulots and learners must be considered and respecied. The
* profile suggests issues thal a reflective adult litoracy tutor needs (o consider, and s not &
rigid list of desirable characteristi_;:é. acttons and skills that might be [mposed on people in
& ranige of contexts, The over-atching qualitics, skills and actions of effective rural Hiteracy
tﬁtora' are the abilities 1o be reflective, critical and tesponsive, and to have a well-
 developed rationule for their practice of Jeaching reading, wriling and aumeracy.

Rolated to the issiie of tutor effeotivencss, s the manner in which titors are sbla to
determine the effectivoness of their practice, taking into account thelr own rationales and
. valucs, and leamer needs, Whils the National Qualification Framework (NQF)-derived
} standﬁrda' were identified as having a role In this regerd, tutor offectivencss should-'

- especially be stuchad in the conte:;t of lenmer nceds for integrated educatmn and training |
S and employment.

The ei:fectlve rural Hteracy tutor should ba 8 rcflective practltiomr, who takes into amount

_ desirablc quallues and skilis, and who' develops o deep underslandmg of conlext oand
neods, It is possibleto develop desirable tutor qualities and skills, but this Is rooted in the
: 'tut_d:s' abilities to reflect sensitively and _critic&lly o thelr own pmdtice.. '
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. 'lfaihing bours_cs need w'sei:siﬁse tutors to these issues that uridermine offectivehess, and
suggest means whoteby they can be dealt with, '
 Supervisors are important for programme success, particulatly if their role fs & s'uppértive
ands mentoring one, {n the cortext of state delivery, which refies or part-time tutors who

derive a secondaw income fmm ABET activity, supcrv:smn is :mporuml

5.5 ISSUES FOR. FUR’I‘HER RESEARCH
A number of issues srose durlng this research which require further study.

- 'The exient to which ‘tutor eﬂ:‘ectiveness_ can be studied through the 's_tudy of leamner |

progress, and the cxiant to which the tulors' aétions finpact on the quality of leamers’ L

lives, beats investigation. This would bo in contrast to a study that has fooused largely on
: -parceptlans and exp«,rienct_:s_'of futor effecuwnass.- ' ' :

_' The rolc of tulor training is vital to tutor efiecnveness The roles, quallties, skills and

o _ actmns of effective tutor tramers need {o be further axplored

A number of iSSues could impuct on whelher adull literacy tutors should be dedicatéd or _
. part«time Tn addition, the qucstion of whethar aduu leaming cenlres should be full Or-_'=:__' -
pnrt-time also bears invesngatian. o ' ' .

The. IEB and'NQF place now requircmanls on tutors O develor leatness to different levels
of competence. The'implicatioﬁs thai this has for tutor tréining need_'to bé studied.

"I‘he extent o whxch leumer assessment and the mlegraliun of cducnuon and :rainmg
. Impact on hwor eﬁ‘wﬂveness, bears iavesngauon. '
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" favour of providing lutors with access to a range of assessment metﬂods'and éncoufﬁging
them to reflect continuously on their activities and vesulis, This may, howaver, have
practioal problems in terms of the required tntensny of tuior (raining and the required skill |
of tutors to implemcnt such assessment, Assessmont should however, take plaoe s0-88 to
allow leamcrs mobility in lhe NQF framework, -

An aren of great seed fes I exploﬁng how education and iraining can be meaningfully

- integralecl, parhcularly in rural aress, - Standards should be derived from the stady of o

* contoxtually-based problems and cltcumstances, as opposed 10 belng genctal, The
- relovance of this eon_texmal;sation, and the requirements of the task at hand, will gui_de ihe

teflective prurs_t_itioner to sultable standards against which  titor effectiveness could be - ..o

reviewed, As the offectivencss ot fallure of tie teaching siralegies Is nssessed, the
- question of whether or ol appropriate standards have been met cant bo addressed directly,

~ The under-resourcing of ABET delivery must be addressed if tutor snd "prdgramme _
. eifectivenéss age to ba enhanoed. Tutors need to be recogmsed and paxd appropnately '

: 'They need W‘ opportunitis in ABET that allow for full-time contres (0 be established. -

- W_here this i_s apptopriate, This would algo allow for _suffi_czant time for tutors o prepare - R

C for and facilitate ABET classes, Similarly tcadhing-aids and materials 'neéd to be mude

- available to Isamers, 8¢t that tutors and Iearners can make approprmte self-ctions to sausfy
. ldentlfied nccda '

S 'Schauls in Ubotnbo necd o be electrified, particularly i classes e 10 be Tun on & part- |

timo bas:s after school hours. Alternatively, provision would need to be made for classes
'during the morning, whnch was glso # conveniont fime for. many leamcrs. Ig such -
" {istances, venues other hai schools; such as climcs. shouid be investigated,
 Rffective tutoring necds to be viewed in the context of & Qoor' physical and social
~ environment, Planning of ABET classes would need to take this into account, and tutor
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In a'cldition, the effective tutor needs to be éble to develop an openneés with leamets that

- will encourage critical feedback (o better enable reflection. This needs to be oentral to auy :
' tulor-training course, and also hag nmphcations fOt tutor gelection.. '

"I‘he role of tutor—trainers is identified as imporlant. 'I‘utor-lrainmg prooesses ¢an, for.

example, develop desirable qualities and skills throvgh modelling. 'I'utor-trainers have &

_ centra] role in this developmem, and should therefore be carefully trained and sz_f.lected_ to

ensure that they are themselves sensitive and respectful in the tutor-iraining context, The
motivation and dovelopment of tutor-tisiners s crucial, and Operation Upgrade's trainers

| are currently engaged in univessily study around adult education, from which it 1s hoped -
thal they will learn appropnate faciluaﬁon skllls a8 well as devclopmg parsonai rat{onales o

for their practice.

~ Leamer currioulur and examinaiion issues noed to be addressed, since Inapproptiate
o cuttieuls #nd examinatlons impact on learaer mutivalion and restrain tutor cffec:t*veness in
' meetmg leamer needs, Tn. additlon, mtors need anppmt in davclopmg apprnprmte

| curriculs and nssqasmcnt mothods.

- Inan cf.fort to meet the anticnpated demands on the curriculum by the 1EB examinatlcns, o
_orgamsatmns such 8 Operation Upgrade, are endeavourmg to devciop cutticula and -
" materials for a wide range of contexts, to assiat loarners prepure fou these examinauons.'
 While contrally genorated leaming curricula, such as thess perhaps undermme the
. effectiveness of tutors tryingto meet the broader range of needs identified hy lanrncrs, thc'f _

organisation nieeds (o develop thom us & basis for delivery, It i possible that formal
Jearnitig and examinations such as those prepared by the IEB will ot play a signiﬂcaut

“role in an area such as Ubombo, with lis high level of unemployment and need for .
. employment.skills training, Many tutors felt that, at lower levels of litecacy, they were

engaged in grouddwork for developing skilly necessaiy for broader abjectives, and thal
edugation should not be exam-oriented. The foous should rather be on learner needs, with
practical assessment-in the course of elassroom actlvity. Tha research results drgue in

102



- involving ditferent contexts. It is also unlikely that effective teaching will take place ifthe -
lutor lacks the skill to pat methods into practlce, and tufor training courses should allow

for extensive prucucal demonstration of skills, Tn- service training and support may fmthet e
' develop these sk.il]s ' '

'A Ch'ristian ethos in the cl_ﬁ_ssroom was considered impqriant by learners, and n_l_t_o_rs_néed :

to be sonsitive to this. Pre-service and in-setvice tutor-training a'nd-suppnrt agencles, .

along with curriculum and materlals devetopment otganisations,' 'shnulcl respect this aspga_ -
of ABBT delivery in ceriain contexla, and rnther consider it an cnabling stategy a8
- OPPOSGd toa llmltmg slmtegy, B o _ s

" Whore formal school te_achers are used on  pert-time basis foc ABET classes, they should

receive, additional training that will develop their participative (eacking methods for wse fn

 their formal school classroom activities, This i jmportant in devcloping their skjlls is

. school teachers, but will also teinforce good ABET ‘practice. The methods used in aduit'_- :

and child education, need not necessuate ‘huge paradigm shlﬂs Operatmn Upgrado" L
' mtends i negotiate coliaborative geographlcally focused activity wilh NGO's engaged i : i
Cthe training of schoal teachers, and request 4 module in College of Education teacher- RS

. ]'.

traming programmes '

‘I‘ulors should manage the learning process in a manfier that beneﬁls individual leamers '
'fhis skili needs to form a component of pre-sewiee trainmg, though the: praparntmn of
 sohemes of work aod lesson plans, and In-service I‘ollow-up support and (raining.
Remrd-keeping should also be instituted that enables & tuior o track learner progress. N '

" Tutory need ap effective evaluation a;_ys&om, and to be 'aﬁprdﬁrlatciy trnined in this system,
Anetlm of tutor?t_t_'ainsr'-gvalualion sﬁould_ be central ia any tutor-tralning courss to assist |
(utors to develop a sensitivity 1o this process. The imporiant capacity of tutors fo be

 reflective and perceptive should be developed us a ceniral component of preservice

- rafning, lilon'g wiilt lutors’ Willingzless_lo have their practice critically reviewed by aihers,



- ’I‘he ¢ore sldlls of hcing able fo davelop rcading, Writing and numracy skills need'_'_ _
- thomugh undcrsmndmg and development. While addressing the rangeofsldlls and quality

. tequlrements of ABET lutors, the focus of any preservice tutor traimng programmes L
. _should beon developmg thosa coro skills. e |

© gervics traming There is & reciprucal arrangcment for communities needing information_ L
- on 01!1‘ services. - '

" Tutots nieed to be trained it how to be tespansive and ménage an educational progess thai )
‘may or may not contradict thelr own values and ratiodslés, This jmpacts on’ tutoy .
 selection and development because, by implicauon, tutors would need to be seféitwe, :

respunsive peopie, who are able to questinn their educational straleg1es and cleariy ﬂefined'
educational rationales, against (he learner needs at differ nt pomts of the learning pmcess.

. Tutor-tralning programmes woutld need to develop in each tutor 3 gersonally developed o
rationale for praence Tutors need to ba showi that this rationale should not be slalxc -
They also feed trainmg to deve!op learning programmes around learner needs. Tutor=
: trainmg needs to expose tutors to adult education theory, and help tators relate this to_ s
L theu' practics. In addition, the responsive and sensitive nature of interaction with lenrners o
o can best be clevaloped by example, through the tutnr-training process, and through ine
service support. - The inining and selection of tutor-tramem also need 0 take this 1mo_ e
- account, : Lo

. Traming should enable tutors to plan learning nctmties in a manner Kt pruvldes ths" o
challenges needed for leaming 1o take place. This skill could be achievcd through cages

. stuclies and modelling through abserving f.umr trainers thraugh ;he pmoess ol ﬂllﬂf“..

_ training.

.{ 2 -

Tutor training courses should ondgﬁvdur to build o the understanding of their practics by
 exposing tutors to a range of coutse matcrlals, -These should be ceitjcally evalugled snd
possibly considered duting pre-service and {n-servico raining. hrough cse-studies
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* Communicate well _
* Mix easily, be part of them
© ¥ Must’t rentind leariers of problems at home

- * Way In whicl tutor shows himself on entcring nust build lrusl come l.o Ieam nnd

not 1o fight _ o

* Not sarcasticfcynical

* Must not confront those who nake .nislnkes

* Speak clearly & loud

* Praise learners

* Polite - talk and ask -~

* Arliculate

*Be orgamsed - MOST NB :
© wbe woll prepared !conscienhous
. efeachingmdys 0
- oflisrwise will tell thom storics '
- =gcheme of work - Iogic in teaching - start at hegmning explams averylhing in tha
first chapter thint she introduces,
% Dross well (neatly, more smarlly than the learpers (model)mmst he clcar lhat thuy
- have come to toach, no shoris, st respcct us
* Bp punctual
«attends daily
~_*naver absent/fate
. *Bearole model :
- «must be exemplary » 2 good exam
~nola drunlcard
~ ~nowhisiling
~ «po familiarity
- «no yuigar fanguage
= must not smoke/deink
- acceptable behaviour In teyms ofwhat the community axpects -
- moral,/ honesi(in class ns well &3 in aommunity)
- wwoll-behaved
~ -approachable/ mciahle must in;eract even oulside oE class
. * Evaluation
~ passed when we deserve (o pass « « musin’ ljllSl happen (Competency musi be
ensured) _
- rust b able to evaluate at the end
* Positively accepled by leamiors
- =iflearners approash you - shows whai kincl of person you are - be selected
* Doesn’t bring owit pecsonal prohlems o the clnssroom '

. Horgani:
* Musi have nuthority '
~ leurniors mus( respeot you and fcel you should be ihem
~ manage class
w must lmow that they havé coms to leam
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= wrile olearly.

« not materlals bound _ '

~ must aceentuate us (teiterato, repeat) - time is limited « can't grasp well

- use lextbooks 5o we can consull our children gt home for help (MOST N8~
learter group 1)

- cotiflict resolution - (most NB)

 ~Inilroduces well  iakes sure we are on rlght page of book before sr.artmg, give us

. guidelines 1o work ai home
= tells us of requirements (e.g, booksy
- wgpend time on each indlvidual learner - must have o for ug
« encourage us daily (esp with homework),and after lesson -
= give work
* »teach learhers (o manage time
P giva time _
-~ give rewards

* Have experience -

a experianced adult ot a matricalani(fidget & finclmg feet & short tempered) o

W Have an informed view of adult lourtiing
- wglart from keown '

~ tnust accopt that we have lmited skill and that ihey must sturt at the beginning it B

" hurts if they simply sny thiat we should know this or that - must (reat us as Iirsl
tine Jearners

-« roust question and challengs us (does not tamper with my emotions - expect fo be -

challenged and questioned to check if Tunderstand - some words diffioult « +MusC
question day afler - widens our minds
~works fmm context « onost NB) vs, (bul nol nartowed m immediaw cmrirons)

* Critical

o Devalop A loaming climale

¢rogio 4 hoalthy atmosphare no tcnsion o

~ . *Tench specificallyt
« tench us 10 réad and weits (aimes, parcnts names,
« touch us skills (Listed
- teach us BSL -
~ feach us yport
- wieach s neatness at hoine and about time (punctuality)
« teach us 1o pray « Very imporiant in a teacher, Tal? abonl God(mont are
Christian - this will motivate them « they will we'i taught by such & paraon -
- creates pood image with thcm) i
-+ = iranslaie for us

 Creathyity

* Must think '
« o beyond narrow Lurriculum
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* Calm
* Considerate
* Patient -
. % Enthusiastic (ammate,dfenergehc!cmotmn)
. = most imporant by learner groups 1&2
*Open -
© = trustworlhy
* Approachable (Jearner group 1)

ggm;g_mg@m gives hope 1o Jeatners that here is £ameons coming to help
learner with their problems, some born good but some trained good, need to be
|consistent in and out of the classroom, qualitics more NB, but traln skills

Can show gloont and provocation - won’t like me - will focus on ME and ot what I'm
teachinghnust be an example by his bebaviour - If behaves well, can teach skills -

won't take mistakes because of good qualitles. il coms nght Bom with qualities,
~{and then devclnp new skills _

'_vSn

_' ,S_l_c;i,llg_mtmﬂﬁ (but qualitios also) - qualitics utt in a person, but canbe -
undetdeveloped - can leach qualities/influence, qualities are no good If don’t Ketow
skills, we're not here to analyse characters...but to concentrate on education/to

to ask n question of)/All teachers have some problems, so rather focus on

. |skills/ean’t change a persons character, can train qualities but it takes time o

. |(modeiling), skills and subject matter are alf that concerns fhat tenchier and pupils-nof |
there (o tesch good qualities, Are people who don’t laugh - duesn’t moan that they L

- [heartless _ -

17 «Bmploy one wllh skills and teach qualities. Will get along with sii ~ wlll _

o understaud his nnturu have been in the world -

Jearn(but can’t learn foxm an vafriendly, serivus person that yon ave too scared |-

* Must be knowledgeable
~disouss carrent affairs & use us bosls
- must know what i golng on in community and counlryw:de
= knowledgeables about opportuuiues _

o * Must know what to teach

_ 0 of feae It ()
*Teaching skills important to help leamers
= use of charls- use aids relevantly and effectively
- skilled « questioning, nermating, variety of skills - chinge belween them
- motlvate through stories - :
« glve them time to show/discuss progress
- uge materials woll (most NB).
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QUALI'I‘IES _ -

- Understanding the adult learnér

* Accopts loarners s equals
~ Respects learners and sees their potential for growth :
« Tutor seos him/erself as a learner (seen 28 most impottant by a leamer group),
- some learners ars old and experfenced :

- » Hager to share knowledge with leamers - not proud
- Democratic- (Identified as most N'B by learner gmup 2 Yo are old"

y"‘ Conducts relatlons wilh leamcrs ina demomtic manncr
- Negotiates with them about needs _
- Listens 1o learnets® problems - : ' ' BRI
- Respunsive/listener ( vs. Although mast sift trath from untrulhs.. can t listen to nll .
- some ars influenced, and must only respond lo what is sound (Learner group 1)

«Involves leamers in choosing leachlng glds, such as charts, and prepare scheme of -
work _

~ Doesn’t punish learners
Pers file

“A good and effective tutor Is the one who has all the qualities expected by hls -
- jlearets” '

«* uthisha omuhle ophumelleaya wabamu abadala yilowo onazo zouke 1z:mpawu
|ezidingwa ngabafuudl baklm” (Rosa Mibembu - Sokhonti AC) -

LW Warm, kincl, Fanslive, gonile, compagsionsis, | Tumane and fnendly disposition :
' ~smile, speak nicely, greet learners -
« moderate voloe, soft-spoken
L mrrecls politely '

* Cormitted leads 10 success in Ihe rest, otherwise wouldn t be here - overarching

- involved with learners - try and splve thelr probleras vs. co-operate with them to
* solve thelr problems, inside and outside of tho classroom
~ motivated beyond immemate needs
~ dedicaied

* Humble and meek (va. commnnding personahly)

- *Tolerant

- ~not easy (o annoy -
- ~aeoepling

- reflective, v, but must be well nrganisd-questir.m aind only use info for next
lesson)

~flexible - not important {learner group 1 vs, most importam uiay deviate Inr
- needs of one

- sympalheuc, (must uuderstnnd it wa’re lale and welcoma us - - we have reascms)
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- budget before buying
-~ learn Bnglish '
- need to leam political tolerance _ _

rogress in life :
- need chellisation in families - a pemon who is Ieamed defends his good name .
« learn about nutrition for family _

* Curiosity
« liks tor know what educalion is
+ = for pleasurc lhinlr. lwmed pet)plt.. are mote happy

§) hg! doés an cﬁ’ggtive o 16 3:1;_. gmmme do?
* Cutriculumy/Training '

-« learners learn new things
= learyy to Read and write ' ' o
~trained for work skills - plant garduns and vegatables, cook:mg/bakmg, sewing,
- blocks, kniling, candle-making, couking. gardemug not just reading ami writing_ :
© (Skills more NB than 4 Sid 10) - '
- = learn to count fadd/numeracy
-« helps them sppreciste environment (Clean, neal and hygiemc)
- works from local context _
- trained, skilled tuiors ' '
"= taught what helps them outside (e. g health) - work must hava a value
- petlvities (e.g, sporls, drama, crafis, dtawing _ .
~ = books must hiave pictures {esp, History)
« fower subjecis - not enough thme
" »tnust identify and respond to reglonal neods thmugh appropriate
" curcdeula/matstials _ . :
= evaluation stratogies

- * Learner personal faciors

-« learners are happy .
« motivales in life - they ilien want to study further
_ «~makes us more independent of others
.« soclal behaviour- discipline '
- tesch them to concentrale/listen -
-~ to develop spiritual heing,s -lenrners wani this

ok va,sion

' help acoess resources (8.8, loans lo help skills implementauon) loak nt them in
comprehensive way :

. = provides lexis, stationety

= curriculum, exams, inspection -

~ respeiot polioy of seliool

- musl have ESL

~ leacn o fill 1n forms

«more lime .

- electieity

- Wi olassroomsfmnchers/bool.s would study duriug day
~ <tutors ptoperly paid '

» have inclusive planning commities
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* Tutor

. paid, theh others came forward
- «Ipottired
-« need more trajning
~ Interfetence in my domesnc affnirs is an extm job
* Orgranisation
~ department not serious - {00 centrallsed

© = 11 SUPPOXL services.
-need plannmg
- Whﬁt ABE tutor's disiike alsout ABE
teaching
8 Organkatian
RBluer -~
EiCorriouen
| - |[ccussroom
[ dynmmiea
A Undar-resauraed
Amtoarner
pariioipation .
 .°"-.: 5 w1
' Tulot fesponisea

L C Employmem opporiunitics

~ «improve chances tp find jobs
- wskills (o5 candles, sewing (measuremem)
~ improve chances of promotion.
~job. efficiency - want 1o upgrade themselves

* Standing in commuuity |

_~flll gap beiween them and icamed thmk they are oulcasts - want to become
integrated _

’think they wifl ge.l respect and cecognition as learned people

¥ Function insoclety - '

~read & write « filling In furms (Post office and bank)
« read & write letters

- explore in towns -

- read bible, slag (hot comman though)

- can’t survive withiout educahon -

us

 some tntots oaly have a love of money « ocutdn t recsult tcnchers unul some were S



What ABE fistors like about ABE
- teaching

MW Cinos acivly '

i Makes e tael
hnrw

0 20 40
Tutor fesponsse

B Leamer particnpation _ '
- ~absenteeism (Because children are s;ck, meetings, cattle dipping, flood - -
fats(Izing), sell goods, pensions, untrained tulors, prepare and they dnn’t come/
© 1 transport - leads to absentesism . .
 irregular attendance - - new faces - - can it pmgress with syllabus _
" = late~coming
-+ =dropouls -
* Undet-résonrced :
... =niot enough resoutces (a:ds)/qan t pay helpers -ﬂemotwates me :
© - classtoom setiltig
- tieed move money (ine)
« limited time/Intros take a long lime .
= no electricity

" « need own centre/classroom - learning fs different i kids ancl need diﬂ‘erem - -

o Classmom dynamics -
~ -many are workers - tred and can't concentrafe - classes finish late -
_ =8ome ars noisy, talk while teacher talkmg
* « soie toase each other
'« som@ write noles very slowly-
- don’t do homework _ - .
- someone who is not intelligent but with high hopes
~ some leamets drink and they smell. '
* Curriculum '
~want 1o ieach ather skills {e.g. handwork) Hmited time
- oxternal exams.
« 0o syliabus/itrolevant syllabus
- must integrate education and skills
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N . =iry hard to tearn other languages - they vse cxpresslons leamed inr the 6lﬁssrobm

_r' MAIN CONS'I‘RUCT 1. WITHIN STAKEHOLDER
CONSTRUC’I‘ION

' 1) The fOllOerlg construct (M_ﬂin_CO_gL_h'uct ;) was developed through intcrvnews,

discussions and obsewations in the Ubombo circuit of Maputaland from 13 - 18 March

1995, o
o ¢ did u becoine involved in adult I

* Regpond fo a direct need in the community
«told about adult learning needs L
© <withessed adult leaining needsand

- * Am a product of aduli education myseif

* Like tc teach adults -

. *Peoplo approached e
“* Love of our natiot/communiy - - . N
~* As i Christian must share what 1 hava.. peoplc will be Judged -whay happens to those

whu can't read and wrile

- &Iﬂmr_ou 1ik utndultlitem tenching?
- - *Makes me feel lmppy

2 Tdeel fulfilled

i = wo are free together - don’t have to hold back -
- gwing back fo community what Ehave -

* (:.iass activity - ' ' ' '
-+ .=Tlike the discussion and tau: ‘adults are not afraid to oontnbuta (better than kids)
" ~wdults are interesting and knowledgeable -reciprocal gain - I lean o
- « adults goal orienied - want 1o achneve goals/motivated/conscientmus/
- like their jokes o _
- wlearners co-operative SR
. «love the teacher/respect teacher - -

~ make you help them solve pmhlemé
« casily approachatile

- =when I have taught a parent; I have taught 8 child « they want to share |

- knowledge/skills with thefr children at home (Miss B T Nxumalo)

outside of the olassroom
~ improvement/results are clear/lmmedmte .

- - nsk when they don’t know
o = come back and thenk me '
-~ ghow their happiness, friendliness, mnf'dence when introducing a lessomaterested L

~{hey complain that time is not enough

' - sometimes changes people’s chataciers

16



EL Knowledge of field content and methodology

~Knows content and methods in appropnale field and is capabla of adapting these for -_ o B

- adultlearner. : _
~ -Can design and/or implement evaluative prooedures whmh measure particxpant e
- capabililies and pecformance.. - - B
~Can design and/implement summative procedures whuch measure programme o
effectiveness

e Empluyment of teachmg technnques :

- Kaows variety of teaching/leaming techniques and util:ses them in appmpnate MANHEr .
~Knows function of motivation in leammg process and Implamems appropriate

- mwtivational technigues _ . .

** Commusiestion skills
~Applies affectively the techniques of active hstenmg

. <Can imitate dialogue and call closutis on pracess

o ~Uses appropriate language_-._ in oral a_nd_ wiitlen e;pressioq '

i Prafcssionalism . ' o L
~ Knows policles and procedums and dependably ﬁuiﬁlv duues and respons:bxlmes
- «Keeps current in field _ : S
- ~Accepts criticism and negotiates conflict oonstrucnvely

T -Mnintams professional appeatance

B Management of Leammg anzronment
* .. -Plans lessons bused on learners needs and content

_ ¢ - «Munages time effectively in terms of preparation nnd' deiivery
s -Allocatas materials and supplies inan accaumablemanncr

L Interpcraonal skills '
- +Facilitators behavicur which enhances selfaworun nf adult leamcr by dﬁ monstratu:g
" . understanding, empathy, and patience - -
L -Demonstrates emhusxasm and can mamtam high leved of energy lhrough learnmg e
“Tnstils conﬁdence and pride in accomplishments of adu!t Ieamer

Acknowleﬂglng the neeessnry personnl qualities of the sweeessful adult edumtor,
. training may help develop these only if an existing potential is there, Wlodkowski “
(1993) feels that we should seo them as skills, and not as abstractions or psrsonahty

- traits:. They can be learned and they can be improved upon t!u-ough practice

: and effort.
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_ | keep attendanee records, updale materlals and recruil students,
. -carmg .

me@v_ionaﬁgm :
* » follows procedures and policies '
« 18 prepared for olass
. «dresses appropriately to the s1tuaticm
« fullfils duties and responsibilities
- displays Ieademhxp :
~keeps vurrent in field N
" = yegponds appropﬁntcly in situaﬁons of confhct o
- {s self-directed . - : o -
<'accepts siudents as adults
- demonsirates pride in nccomphshmem

- monitors and mapages the classroom
© s manages materials and supplies
- managés time effectively
. = plans effective lesscms _
-~ manages well in ctisig -
: 'ﬁ i« prioritises information, jasks C
-« Yoresees consequences and plans for contingencies

- well-devmlopaﬂ Iogic of approach; which tias developed t.hmugh I‘eﬂect;on over | S

. yalues, skills, theory wnd the leaming environment,
- uiderstaind and declare his or her values ' Co

. = the ability to-translate known philosophy and knowledg,a into pran*uee. and
- brganisational and managerisl skills is vital, -

- teaching is an overrated activity which nosmatly mlerfsry,s with Iaammg, the most i o

. importanit of which is generally a fesult of self-discovely as oppased lo teachlng
 -5ee themselves s gmdes, who encourige, gulde, challenge, BmphlaSise and
" suppot.

"« niot think of learners as bezng véssels to be Biled or lnert objects *° be m““ld’ed‘. o

. * = good teaching lies in a willingness to attend and care for what ha}ppens inour
- students, ourselyes, and the space betweenus ~ ~ - .
T slance of recepuviw. of altunement, of hstening.

.-TEACHABLE SKILLS S

b Understandmg the adult learmer =

-Aware of ongoifig research on adult develﬁpmeut and its relatlonshiin to adults a
learners,

' -R".cogmses individual Iearning atyles and cotrelative teaching malhonds L

~Understands relationship between life experience of adult leamer am! need for
immediacy of application,

- ~Understands the social and pmfessional obligations responsibilities crf the adult laamer .

_ and their impact on educational objeclives and perfon‘nanca.
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- compromises as appropriate
~ writes effectively - ' :
- articulatoly communicate in both spaalnng and wntmg is unportant.
-« proficient with Ianguagc,

- «listeners, -

- articulate speakers,

- tegular readers .

- thoughtful writers. - L

-« imé set aside for queshons!opportumty for Iearners to prachce '
« repeating things
- being easily understood and folluWed by most of the leamers
- be proficient in the use of communication media,

- do public relations, promotional worlk, and organisational work
« considers him/herse!fa leumer, _

- scudons : ' o

~ . - facilitate an open, pcrmisswe, frce envuonment S _

- good listener and sensitive to the verbal sud non-verbal eonnnumcation o

"~ obgervation, sensitivity, responsweness, and the managcment skills

= writing and speaking
- =-Jead groups etfectively,
"« direct complex admitiisirative actwlty, .
- ~exercise flair in the development of pmgmmmes

+ gToup 1cader, _ '
_ ~understand group leadership and be ablé to work with gmups

o - self-directed learning strategies,”

.« famillarising oneself with theories o
-~ who knows a great numbey of methods to create & Ieaming situauon :
~ . ~importance of creativity and the need io have multiple approaches

o - presents infordation in a light uccessible way _

- ~actively prepared -

 « imagination in programme davcloPment ' :
- practice-and psychology behind positive rcmforcement of leammgw
- helping people to control dnd adjust to change -

: - .« helps leamers dovélop the ability of critical thmkmg '
* - - learning environment should encourage the ledrner ﬂ'eedom to search, lhrough

4 riul and ertor, without fear _
~ shotild identify potential leaders and help lhem 1o develnp Iheu' pcntentials

- -learners as an equal

-~ involved in self-diagnosis of learning needs, . '
- = subsequent plannivg of goals, objectives and tlire-:tions t‘or growth, and
conducting and evaluating the progromsne.
- rationales for choosing materials, methods and lechniqucs, and be able to vsea -
- wide range of materials and methods, : _
= Individusl differcnces should be taken fnto accotnt, -
« experience of others is valued
- « encoutage the groun to take risks in experimenting with new :deas and
approauhiss, :

| ~ ~ ahould not be rigid; and be open to change.

. organisation skills tnd manageﬁal skills, be able to manage tnne and plan, :

TN



- a broad understanding of the individual lesrners and the community -
" = totgr must understand the conditions under which adults learn, their
mntivations for learning, the nature of the comp® =ity and its structure. _
- understanding of oneself undexgirded bya su.stazmng petsonal phllosophy. _
- sensitive to divergent beliefs, iraiues and oplmons if sictively involved in a ranga of
commumty activities, .
' sensmve, responsnve, and non-]udgmental,

Kniowledge o fke ol
_ = employs appropuats diagnostu: techniques
~ -» groups students according {o fest results
- uses readability scales to evaluate materials
.- » employs appropriate evaluatwe techmques
- elicits feedback

- wwites currictfum for speclﬁcneeds
" ~evaluates and adapts materials to the adult lqarner
. - applies aduit learning fheory to instruction

- ~tonpetence in the subject © - '
- héis had experiences related o his or her tcachmg,

.~ can present case studies or theories, :

_ «demnonstrate processes - ' Lo o
- ~kaow somothing ideatified by leamers as bemg beneﬂc!nl. o S
. «liberally educdied, fiexible person, who is competentm many of the: basm slulls PR
-+ needed by the leamers - o

. «needs-responsive.

- deseribe, understand and apply modern theu.‘ies, pnuclples of leaming and aduit.- R

* education, and results of analyses-about the needs, interests;, mntwations,
- capacities, and developmental characteristics of adult learners, :
~ desctibe the thcrenccs between youth and adults as leame:s,

. employs group dynamics 3
: «uses AV pffectively
© & <'combines technigues
- »lectures effectively/appropriately
. » simplifies as needed, complex concepts

Lo apelates material to life expurience
e -eltcits fcedhack '

i Mﬂ&. o
- «steps out of own perspectwe 88 needed
. «uses familiar matetials in innovalive ways -
RS - famlhar with and applies various theories on creativity

- listens aclwely :

« expresses self cleardy (orally) -
-« employs approptiate body language
- ~eliclts responses ﬁnm students
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Agmm__g PHO’I‘OGRAPHS OF TUTOR AND L!?.ARNER DISCUSSION
GROUPS AND CLASSES
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.. Thisha

© Igsma laml ngungy David Ensn:, ngloclu uslzo eaifuudwenl sami Bhg,Benza @ Nyevesi
yase Wilwatersrand. Nglsobienzeln u Operation Upgrade e Thehwin sengike -
ngahlangana nabanye othisha bem funda yabadala tgo-Ootober 1994 e Mbazwanu,

lifongo yaloluphenyu kulunda (R«.scaruh) kwaomi ukuth sfkwszl wkiitbi sithols S
ubuclko, izindicle kanye nobugotho buka thisha wemiundo yabadals eningaihi ulivisha
owaziyo umsebenzl wakho fulb! nonekhono fokufundisa. Lokhio koba wusizo
skugeqeshieni othisha kunti nakwe minye imikaklia, Kanti loluphenyo kufunds -
alwertzelwe ukughathanisa uf undisa komninye komunye,kodwa luzinze olwuzini

o Iwukhu Ngokufundisa al:adala knnyu nompluikathi wakini.

B _'(Okungukulhi yiui leng cyenza uthishn sithi wathislis ngembela, zonzo. ziti, J.‘ulln
'buciku huni anali, kulendawo yiss Mhazwuualubumhu}Ngwavuma?)

: ‘ A i

Mmmwmmmu uthe uunsﬂnmlﬂwnmm

o Nginatlu.mba Inkhllhi nimnginikczn iqikhmlumn et sen sokuthi ngixoxe nani.
Usha-ke kunganzeki ukuuﬁ s:l:onane nglzuusla ukutlu ningiphendule lemlbuzo. -

 Thgak oy
el el
David Ensor .
~ Operation Upgeade -
PO Box 314
- DURBAN 4000

Haio aons  Aektice Wy W ,&4 ,z.w
Jwrmmwmwm % m
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APPENDIXG INTRODUCTORY LETTER

My name is David Eusor, and I rieed your gssistance in a study that I am involved in
through the University of Witwetersrand, Iwork for Operation Upgrade in Durban,
and have met some of the literacy tutors in Mbazwana In October 1994, :

Twill be visning Mbazwana and Ingwavioia from Mondsay 3 Mnrch - Sagggm

| - 18March 192 to discuss a number of issues that I am involved in researching.

© The #ims of the study are lo help us all try to idcntify the skills, qualities and actions of
literacy tutars who you may consider good or effective, ‘This could be important for

s literacy tolor traming, a8 woll as for & number of other fields. Thestudy is not goingto

compare anyone’s teachmg, but to ask for your assistance in answering the questions-
.below, based on your expenence of lueracy teachiug and your commumty

 Tneed )'Olir-hclp in tr-yir_ng_ o m_lswcr' the follnwing important questiuns: .

D —_— a - ' '
(What ate ihe qualities/actions/skills that you eonsider an affecuve/gomi mtor o have
_ In an: area mm Mbazwamﬂngwavuma?) _ o

(If you know of an effective/good tutor, how do you think they tieveloPed thm
quality/skill/ncuon lhat inakes him/her efﬁectivefgood?)

1hops that you will be able 1o make available 1 short amount of time t‘or me ifI am

abls to sesyou. If time does not altow for me to meet with you, I would still very _

- much lil:cl: 10 have your views on these quesnuns, and have atiached 4 questionnaire for
you to fili in. _

Ihnpe thatl am able to meet you, and thanks for your assismnca.

Yours sincerely -
David Engor
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17 Berea West Rd

' WESTVILLE 3630
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- Othet Comments: ~ -
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g -Nbiplmndulele lemibum I:ese uyiposa Sebenzisa !cmvilophi*

§ efnga ne Mbm' i Uhombo/Newavuma? ' L
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 APPENDIX ¥ Quns'frlowﬁm
ENGLISH TRANSLATION: '
' THANK YOU FOR YOUR COMMENTS!

(What ar the quailtieﬂnctlons/skills that you consider an effective/good tutor to have g
' in an area like Mbazwanajlngwwmna?)

.....

o 2 MMMMM%
 (Doyou,asa literncy tutor, have any tneans of de:crminmg how yau are doing?)

you know of an effectivcfgood lutor, How do you think they daveloped that
| qnali_tyfslnl_llao__ﬁon {hat makes him/her effective/good?)

'4) Can you thmk of someono you think is 8 really effactlve/good 1lteracy tutor, with
“whom I can speak? s : e

Thank you for your views: Plense oan you post lo:
~ David Bosor :
P O Box 282 -
WESTVILLE
3630
Telk: 031-862598

- {Stamped, nddressed envelope erclosed)
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- mmﬂ_mmmscmm o

RN What do llke. about adult literacy tenching? -
2) What do you dmhke, or find demotivating, about adult literacy tea¢hing?
3) Why do you thmk adult fearnets want to leam?
' .4) What does an eﬂecuve literacy programme provide?
- 5) What makes an effective literacy tutor effective? .
6) Of these quatities and skills, what do you think can be devemped, and how?
'7) How do yau assess how well you are doing in ths classroom? : :
8) Can you think of someone you think is a really gfiective htemy tutor, with whnm 1
- o speak?

) Kesr points i‘mm previously derived constmclx were intradueed for diswssion
~and coment. '
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- APPENDIXD OBSERVATION SCHEDULE

'Ihwcware dcvelooed with Qnscmoc ciemmtary teac.hets, ﬁeghavealso been used mﬁlvocahcnal mstmcto:s (Allen 1980)

o 1232 13 671
meiveq i Hmme.,minmm hﬂecﬁm:.ﬁniswdzﬁm Hmlvmmnfpiﬁ,wlame,aﬂq:ﬂ; Iagemmﬁﬂgsﬂumnﬂd.m
Mmﬂm- M»ammmmm
Z By Lmbdﬂﬁwbmnd;sﬂdumopmqmwﬂew Appmhuuﬂetmﬂyﬁ#ﬁgsp,: Fedxd
sabses epshrows; avokks eye contacy clian | shkiiag, openixg wide | @ngupﬁqnmﬂympuhg wuh,eydmm
- mmlamsal:hlkm ] mnd;mmmsqemhuwﬁﬂnnmmg
3. Gestures deummvummmmdpmnwubjm;_ mmmmmﬁ; ] m:ﬂqunmﬁvemotbdy,. ) B
gevernses n ‘Lg ! - bady, head, arms, keads, and facr; malatafos | iud.mns,hndsandﬁo: o
: mhlded.ggid . steady pace of petasing | :
* 4. Body Movement | denmmmﬂmouqmwfnmsiuﬁgb_-- Maoves fresly, stowly, zad seaFily Largebody o
: mdhgpasiﬂon;mdmes"pwm" . i npd[ wmmﬁaﬁkud
5, Facial expresslon -Appeqxs_' Jpan, LXp  lide Agrezabic, selies fequendy; Inoks pleased, | - Appears vilwani, desomstrative; shows vasicty of |
S : snﬂin;;lipsdusd o Bappy, orsad ifsimation colls forit.. mﬁmndmymﬂwsmﬂ: :
6, Word selectioa Moﬂyms.ﬁwdﬁaiphnmﬁxﬁvu; Somcdﬁcdpmura:ﬁmvﬁqutﬁnmofﬁ:: }ﬁguydmmmyaﬁnunvﬁmuy
. - o simple o1 Eite expressions. . ____ samepack |
% Acceptanceof idess and Feclings Ihﬂhmﬁeaﬁonufao: Accep !ﬂuudﬁe&ugg prises or darifiss; Qnu:i:manqx, mmuﬂmﬁy;
- o mg-gmmlmmcr‘afneispuziﬂﬁs L riadons in msponse, ot equezdy | many vatiations fs emponse; vigorons modding of
& Ovenll enogy jevel lmpqwmdzn,orstnggkt  energefic and de it Exuberant; high degree of cocrpy and vitafity; |
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R Qualities

«'can teach qualihes “are in 2 persan, but can bo undetdeveloped telliinﬂuance -
role play, modelling, lecturing - rather solect skilled people - some are heyond

influence - if one off contact, can rovert to old behaviour _
= development is & lifelong process - We never find it - wntmuous far learners
AND tators -
- can teach qualities by actions - see how Tdoit - mocicllmg
* « friendliness(NE) can be taught - {f not then must be told to be frtendly .'
= glve written code to lutors
- - can teach qualities by modelling (e.g. by example), but not worth the risk,
~ can teach qualities « some I failed - can’t be - taught and can’t accept because of
- personality - o
- cait feach qualities by negotiation
~ tegch time-consciousness S
- ~teachi tutor 10 glve each learner attention.
- = you can tench qualities if person is willing e e
- can teach skills (methiod and approach, manage) and quahtics (e.g [D\'e, talk)

. can't teach quahtu:s peoplc ate difforent - « can ' change You come with what’ 5|
- Gls DOt laught - choose the qualities - : _ B
= chadse right qualities and tran skills
- wgelect qualities and fhen train -
- __-_“can’t tench ol;l dog n'ew tricks”

repair,.cut them - need a contract - If # person is with you continuously, youcan |

- can eﬁocﬂvefgoodABEmlnr qunliﬂaa '
| _bn_develnped? .

| caﬂ'ftsan R
Guelties
B Caniasch qualtios

Yulor reaponaes '

127



R Z) osy do. xou assess that ﬂhgt xou are doing is gnnd and el’fectlge in the adn ;

literacy classroom?
* Assessmont/evaluation
- evaluation - oral questions on subjecl :tself!revisa ycstexday’s work
© < evaluption « tesis (written) (but fear exams). _
=~ peer dssessment , supervisor vs. No time for tutor peet assessnmnt
- the learners know when they know that they know '
- you've taught when you’ve taught. '
- supervisor can cheek classes/observe/show .
- do- they do what Fteach
~ -sometimes I tease them by doing so-nethmg wrong and see it they correct me -
- ~follow up discussions - show understanding _ '
* Lnarner behaviour
" - learner attiendance
- Jearnier participation, apenness
« glves thanks and feedback to tutor
- learners are interesied, understand
~ learners co-oparats ' '
- Jearners pesponises ~ facial expressiom/snulelrelaxcd/faw.« are -
‘happy/excited/nodding
- relate life and learning problems to me without fear shows trust
“~ they tell me if they don’t understand
- lésrner enthusiasm - willing 1o wotk- ask for homework
* . «learner behaviour improves
- want work cotrected and given back markc;d nowl.
. sad when get poor rcsults _

- How mtor‘é assass what thay dointhe
clagsroom I good/effective

alloniorel’

0 10 20 ao
Yutar _re_ipbn-‘h_ _ '
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What makes a goot/eftective ABE tutor:
o Leamg_r rosporisis _

peraonal akiie
MCreaivly .
1 Know ledge of
toagtilny aehnkjues
1 Know fadge of fiskl

o 10 20 90|, Adult etmer
. Leatner tesponses

- What mdhé_s a ';gnudfeﬂgoﬂv:e AﬁE tutor:
o Tutor responass

M Frofeasionateny
raonal akiia.
| Creativiy
E1Knaw ladge of
“teashing tachnkjues
EIKnow leidge of flakd

uﬁlnmél'qumm .

- . : < [mUndoretanding the
0 6o 100} acuklearner

“Tilor renponses

ﬂtm’agamsnwrganbaﬂ -
n )

i Commigleation/inisipe
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- commanding personality nmportant -
d Must be supervised -~ - :
« piuist have & good supetvisor to adwse tutorsfgmde tuto:s
* Must be paid - or become discouraged
~* From community and is known 1o the students
- abile tn solve their problems and help theif leammg (not easy io leam as an adult)
~ understands comntunity/culture L
« knows problets and learners-( But outsider can be tsught about people and area -
- attitude is important) vs, outside perspective can be important in dealing with.
recurring problems /Teacher from afar cai: be better - may fnow ins and outs of 2
local teacher and bear 2 grudge
* Not tired from day-school
* Age; gender, and siatus vot imgortant - depends on chamcter and qualmes and 1f sfhe
~ i8 prepared ioteach us vs, itis a problem for a woman to teach e '
* Good admm:stratxon . . -

‘What makos a good}eﬂucﬁw ABE tutor

.'m h’sﬂaﬁmrﬂforﬁﬁnhaﬂ .
o .
I!Prdés’abnajhm
mcnnmﬂmhatbr\ﬂm:par
Bdnalskhs
t Creaiivty
taKnow feda of tasohing
_ u_mhnlmlsa Co -
C1Krnow ledge of fiakt

tw Porsonal qualties

R \viderstanding the sd
learnar . - _

e . . g . . {60
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