
to mirror the P.ro.iv.J norm, of ,n 

external an'l thus e m a s c u l a t i n g  culture.

R.auty competition, .re . »ic!e-,ore.d phenomenon in 

(,om .round the are. attend and often thro* .o»n coin,:;r.;;r"rrr-.:,
m r c i o .  inform,I me.n, of circnl.tino money in the 

village.

Reviewino the .hove competition, import.n, „ p e c t ,  of it 
..re i) the f.ct that complete and correct Enpli.h 
fence, were thonoh, to be .0 indication of 'n,e! cence.
ii) the f.ct that I W „  „ k « d  to judpe the competition, 
H i )  the fact th.t I ... continually „ k e d  oue.tion, „  
to what I thouoht was beautiful, tv 1 t e fac.

the search for a culturally external ’dignity' was 

s tressed.

     ...
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the nature and implication, of one beauty =
u. examine another context « M c h  illuatra.ed the unreal 
ity of toe aesthetic norm, emulated in them and which.



with imnorted conceptions of beauty in a polarized 
dichotomy which on one level implicitly negated village 
life and its so-called traditional aspects. However, as 
we shall see, although imported notions of beauty and 
behaviour are unequivocally accepted, the status of 
that which is considered 'ugly' is often 'traditional' 
in asoect. But the traditional itself cannot be so 
easily negated. It has the power to mocK imported 
notions of beauty.(20)

The contest in question was a oublic beauty and an ugly 
contest held in Notwane Hall, Mochudi. It is the notion 
of uoliness here which primarily preoccupies me since 
we have dealt with notions ot ,esuty in the previous 
contest. The uglies comprised an assorted croup of 
men and women. To be an 'ucly' one had, in the words 
of one informant, to put on 'anything'. This entailed 
a So-called random selection of clothing with no con­
sideration for affectation. One could, for example,
•take a sack' or 'a ragoed garment' to wear.

However, some of the people portrayed in the ugly contest 
were identifiable members of the community. The girl 
who won first prize dressed as an old woman and made a 
oreat show of taking snuff in front of the judges and 
then sneezlno in one of their faces. What is now per- 
c i v e d  as uoliness la an easily identifiable member of 
the community, an old woman. The costume of old women, 
which was criminallv derived from missionaries, is seen 
in opposition to tne clothes which young people wear 
today. But let us carefully examine why people laughed 
at the young girl masquerading as an old reman. Tt is 
not simply a matter o f  her clothe, being archaic. P.onle 
also laughed because of the audacity with which she con- 
ftont.d the iudge. A, we have seen in the previous 
account of the school contest, these occasions are



t with a borrowed formality, the judges are revered.
'rhey art treated with a courtesy which has been derived 
■'rom the observance of formal ceremonies conducted by 
those in power during colonial times. The uglies within 
the competition are therefore treated with ambivalence. 
Laughing at them entails both recognition of what they 
stand for and an inadvertent acknowledgement of their 
triumph over formality, i.e. the ability to mock so-called 
imported structures of interaction. The man who won 
second prize pretended to be a Bushman hunter and point­
ed his srear in several directions as if he were aiming 
at invisible game. This was primarily a racist portray­
al and caused people to laugh complacently in the assur­
ance of their so-called superiority in relation to the 
"lasarwa. It is here that e are able to locate a per­
ceived continuum of notions of superiority. In this 
particular neo-colonial context, people sometimes derive 
notions of superiority from their observance of the 
behaviour of their former rulers. Within this context 
their historically rooted relationship with the Basarwa 
becomes a convenient measuring stick for their own so- 
called relative superiority. The society becomes haunted 
with the pursuit of the vacuously prestigious.

The music competition

Circular presented to all people who attended tht compe­
tition in the church: (written in ^nnlish’,

Botswana Teachers' Union koatleng 
Branch

Branch vusic Competition 
(16th June 1979)



Programme

1. Tossing •'.30 a.m. - 8.30 a.m.
2. Opening prayer Rev. Tshenye
3. M.C.'s remarks Welcome Mr. Moagi
4. Official opening Miss Dinake (Administrative secretary)
5. Infant section Vernacular
6. Junior section Vernacular and Pnolish
7. Intermediate section Vernacular and English 
P. Senior S.S.C. Vernacular - English
9. Adjudicator's remarks
10. Vote of thanks Mr. Palule fBranch chairman)
11. Results
12. Presentation of trophies M r s . Makgatlhe
13. National Anthem

I have already hinted at the busy preparations for the 
music competition at my own school. All junior schools 
in Mochudi prepared for it in an equally fervid fashion, 
all songs for the competition having been chosen by the 
Botswana Teachers' Union. When the great day arrived 
thousands of children flocked towards the Dutch Reformed 
Church in Mochudi, the church built by Isang, which has 
continued to be symbol of respectability through the 
years.

All schools were grouped outside the Dutch Reformed 
Church. Entrance to the church was 60t for adults and 
30t for children.* Very few people except teachers and 
expatriates could afford to come into the actual church.
Most children, because they were outside, were unable to 
hear the other choirs sinninq or hear the adjudicator's 
comments. The onlv song in Tswana was that of the 
younaest children or 'infants' as they were called. All 
the other children sang songs in English and Zulu. The 
choirs were announced impersonally as choir A, B, C etc.,

*The Botswana thebe is almost the equivalent of the 
South African cent.
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without the name of the school beinn niven. Most of the 
people occuoying the church were teachers, many of them 
wearing fur coats and boots desrite the heat. Everyone 
had turned out in what they regarded to be their best. 
Each choir was conducted by a teacher. Many of the 
teachers were unable to conduct but they conducted in 
their fashion because the formal structure of the choir
and conductor was so obviously meaningful to them. The
songs in English were as follows:

a ) An English Ccintry Carden
Rosebud and lily 
Pinks and sweet willy
A country garden comes to town.
Sing them a ditty, fresh and so oretty
And take some for your lady's gown.
Buy a bunch of roses
And make them into noses
For today very early
Fresh and so nretty
A country garden comes to town.
ENTRANCY (should be entrancing)
It's there before us 
Better sing a chorus 
As we oo dancing down the street.
All ♦he country flovers come to town
And as the sun is going down
People may stare 
But what do we care,
A country garden comes to town.
b) Sing we enchant it 
While love doth grant
"a la la la la la la la la la la la la
Not long youth lastest
And all aohastest
Now is best leisure to take our pleasure,
All things invite us 
Now to delight us 
Hence care be packing 
No mirth be lacking 
Let's spare no treasure 
To live in pleasure.

When I asked several teachers who taught the songs to 
the children whether ♦hey understood the meaning of 
various words, thev invariably renlied that 'No,' t^ey 
'did not'. Apart from the absurdity of singing about 
English country flowers in a scorching country like
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Botswana and the imoortance of a care-frea youth where 
youth has many responsibilities and is none the worse 
off for them, what was even more absurd was that the 
children were completely unaware of the meaning of the 
songs. Tn the lioht of this, the adjudicator's remarks 
were illuminating. She was a black musicologist from 
Gaberone. She said that the Enolish songs were very 
difficult for the children to grasp and that they did 
better at the sonos in the 'vernacular'. She said that 
the Teachers' Union should consider giving the children 
Setswana songs which the/ could interpret much more 
successfully. If teachers were to attemnt Ennlish songs, 
she said, they should study the literal and musical 
meaning of the song before teaching it. With regard to 
conducting she said that she had noticed that teachers 
were not aware .’f the formal rules of conducting and 
often they did not indicate the time measure of their 
songs in the way that they conducted. For example, 
they sometimes conducted a ^  beat when there were in 
fact a full 4 beats to a bar. These things, she said, 
had to be learnt properly if teachers were to improve 
the standard of music in Botswana.

4, Contrast of children's extra-mural activities to the 
vacuously prestigious

Children's cultural production differs vastly from 
adults' obsession with the vacuously prestigious. 'Where­
as the latter indicates a lack of understanding of a 
cultural horizon together with its indiscriminate 
fetishization ir adhering doggedly to form where the 
relationship between content and form is little under­
stood, children's productions relate immediately to their 
experience. Whereas adults who value the vacuously 
prestigious attempt to imitate from afar a foreign cul­
ture in order to gain respectability, chi.dren are un­
concerned with impressing the dominant cu tural o t ^ r .



Where they do incorporate elements of Sekooa within their 
productions, these are intimately involved in the evoeri- 
ence of villaaers and migrants. Whereas the vacuously 
rres^in-' jus implies elitism and snobbery, children's 
songs and indeoendent activities are totally devoid of 
these elements. More specifically, children often organ­
ize concerts of their own to raise money for school 
outings. These often comprise songs, sketches or play­
lets and sometimes fancy dress parades. All these acti­
vities are thought up and devised by the children them­
selves. The songs involve every aspect of village life, 
migrant labour, marriage in > village, religion, dress, 
the government, the civil . n surrounding countries,
towns and their dangers, t r ^ i  inal doctors. The play­
lets revolve around village rod often enact typical
scenes between all ages and .-es, involving love
stories, drunks, teachers, en who disobey their
parents, the latest 7-singles «.nd the visiting which 
goes on in the community. The songs are in marked con­
trast to conducted songs, for example those sung for the 
music competition. Many of them are accompanied by danc­
ing, whistles and occasionally a drum. All these activi­
ties are conducted in Setswana which accounts for their 
vibrancy. Occasional!/ an English word is used where 
this is appropriate, e.o. "disco" or "pick-up" for * 
police rick-up truck, or in a song where they are tryinn 
to master English. Tor example:

'Once there was a sadi 
She had a lot of bana 
She didn't know how to dira 
Because she had no dijo 
She oave them some booobe 
nama le diretlha 
After they have gore 
She sends them to robala.'

'Once there was a woman 
She had a lot of children,
She didn't know how to do 
because she had no food,
She gave them some crapes 
Meat and porridge,
After they have satisfied,
She sends them to sleep.'
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A children's outdoor house game. This particular photograph 
depicts various traditional objects utilized for the 
maintenance of the home. Objects were said to represent 
cooking pots, wooden porridge spoons, sift inn and winnowing 
baskets for mabele, collections of dung to smear the house, 
stamping blocks and pestles. Tbis children's name was 
particularly significant since although school children 
took part, it was traditional etiouette and household tasks 
which were stressed. In depicting a process of waking up, 
completing daily tasks and then ooino to sleep, children 
never mentioned going to school. Young children not yet 
at school, as well as many school children, ignore the 
reality of school in their everyday games at home, possibly 
because what is learnt at school has so little bearing or 
influence on their activities outside the classroom.
Notice t although the name stressed traditional objects 
used in t e home, the actual objects reflect a multitude 
of bought products, 90? of which came from South Africa.
(A Nest 1^ milk tin plus the spoons found inside the tins, 
a half-jack of brandy, the tops of jam bottles, deodorant 
sprays, mayonnaise bottles, broken plates and batteries)



In Appendix B I have incorporated a number r children's 
songs which indicate their variety and vibi ncy. These 
sonos indicate traditional values as well the organic 
incorporation of new cultural elements, words and styles.

5. Criticisms of education

a ) From the teachers themselves:

Almost all the teachers whom I spoke to were dissatisfied 
with the standard of teaching in the schools. Some, 
however, had very definite criticisms of the syllabus as 
such, others of method. As we have seen earlier, content 
and method are responsible for the ideological implica­
tions . A senior teacher expressed this in the following 
way:

'Our education is inappropriate. Everythino is 
taught in a foreign language, English. There is no 
continuity between primary and senior school. In 
fact the Teachers' Union is made up mostly of primary 
school teacners. There no co-ordinat'on between 
these schools so childr »n noing to senior schools 
have a difficult time. The volunteers, peace corps, 
etc. who teach in secondary school know nothing. The 
practical amplication of education is more important 
than theory. In 1972 the Teachers' Union had a 
meeting to discuss the quality of education. We 
decided that Quality was better than Quantity. But 
so far the government has done nothing about it.
For example, history is totally inappropriate. We 
are supposed to teach about Russia, America and 
England. This teaches people to look only to 
America and to despise their own country. If they 
are to be taught about the wider world why not start 
with the surrounding countries, South Africa, Zim­
babwe , Zambia. It is better to begin with things 
around the village.

Teaching in colonial times was of a better quality 
because people were mature and, before thev beoan 
to learn, worked hard. Today people are babies, 
immature and thev need to be spoonfed. Because the 
quality of education is so poor most skilled teachers 
come from outside the country, (e.g. many Zimbabweans 
prior to independence!. Thev are carrvino the edu­
cation of the country.



Our education makes people fit for nothing but the 
mines and the women for walkino round the village 
and having babies. It seems to be a plot by Anglo- 
American and foreion countries to brainwash u s , to 
reduce the Batswana to nothino but cheap labour.
When the children are finished with this kind of 
education they want to go to the towns because they 
have been made lazy. They lust want leisure and a 
good time, that's all. And the school is treated 
like a creche by many parents. Most of them are at 
the lands. They give no assistance or direction 
with learning. Children only open their books again 
the next day at school. Also, despite the guality 
of education other teachers are not interested in 
reform because they do not want to cause trouble and 
only want the mrmey at the end of the month. There 
are so few jobs in Botswana so oeople become teachers 
not because of the teaching, but because of the 
money. Independence is only a word of the mouth. In 
reality it means nothing.1 
(Senior teacher -- Mochudi)

The above statement primarily deals with educational 
content and clearly shows dissatisfaction with the extern­
al orientation of education and its conseoue.ces. It 
implies that too much is taught and that what is taught 
is taught badly. Also that which is tauoht is inappropri­
ate. It points to the lack of qualified teachers and 
questions their interest in teaching as such. It sug­
gests lack of support in the community, especially among 
parents in attempting to discuss what is being learnt at 
school.

The following statement is interesting with respect to
teaching methods. The teacher in Question was one of the
few good teachers in the school.

'After each lesson I revise what has been taught. 1 
make sure that children understand *he ideas in the 
lesson. I only make children repeat things after me 
when I am introducing a new word. It is important 
to have a direct relationship between the teacher 
and the pupils. I present everything myself rather 
than taking it out of a text book. If you read out 
of a text book, children often do not understand 
what you are talking about. Although a new method 
or teaching has been introduced I still teach in the 
old way. I refuse to run through the syllabus. My 
teacher tauoht me in such a way that he made sure I



knew what he had tauaht me. He used to draw the map 
of Africa out of his head with all the imrortant 
rivers drawn in too. He taught us to do the same. 
After a while everyone was able tr draw the mar of 
Africa and its rivers without looking at any book.' 
(Senior teacher -- Mochudi)

b ) Alternative education: the brigades

Much has been written about the brigades and their 
attemots to generate employment in the rural areas 
(until recently these were non-aovernment subsidized 
trade and co-operative schools). Succinctly it may be 
said that although their co-operative ventures are in­
deed commendable, it is virtually imoossible for them 
to become viable given the oredominant economic relations 
in the country without a change in policy with regard to 
rural development. However, the Brigades show an acute 
awareness of the importance of a change in educational 
content. Education, they claim, should be practical 
in providing people not only with technical skills hut 
also the ability to work with others to organize and 
to nlan projects, thus we may say that the ideological 
function of the Brigades is invaluable. The following 
critique of current education in schools was given to 
me by a prominent member of the kgatleng Brigades.

•Youno people are totally divorced from thoir past. 
One could call it an erosion of history. Through 
their education they lose the ability to do for 
themselves or create an environment which they can 
control. They flee from the rural areas to the 
towns and bio villages. These areas offer no real 
alternative because they do not offer jobs to the 
unskilled. They don't even offer any real education 
through other forms of media as in other industrial­
ized countries, there is only the bar, a place which 
is not conducive to constructive communication.
After a few drinks an incoherent babble is the only 
way in which problems are articulated. Here too, 
people live in isolation just as individuals or in 
atomized family groups. It is true to say that they 
have indeed lost their history and with it the abili­
ty to think out a solution to particular problems. 
They have forgotten ways in which formerly they 
helped one another. And thev fail to appreciate the 
similarities between the Brigades and these former



nracr■c e s , so complete has been the process of in­
dividualization. For example, after each family 
had oathered his prain from the harvest, he would 
keen so rcanv bans for himself and his family and the 
rest he would oive to his headman. So too all the 
heads of family would oive orain. The silos of the 
headman would fill up, not for the use of the head­
man himself, but for the use of the people themselves 
in years of famine. Todav people just feed off one 
another.

'Also durino the nlouohing season neople would oather 
together, pool their resources, oxen, etc., and 
within a small snace of time would finish olouqhino 
a large area. In return they would be fed by the 
host. So they would do the rounds. These "self- 
help" schemes are the aim of the Rrioades. But the 
people have forgotten their history and look upon 
these with suspicion. Runnino away to the towns 
creates problems in attitudes because those who have 
fled look upon their grandmother as being "dirty" 
without taking into consideration the nature of the 
environment in which she lives. They do not see how 
clever she is to wash herself in a cupful of water. 
Todav if people have any surplus grain they sell it 
without a second thought and in times of hunger buy 
it back at a higher price. because neople no longer 
work together they have to hire labour. They would 
have to be paid money, thus turning the whole crop 
growing exercise into a financial concern seeing 
that, for example in a year with no rain, the yield 
would be insufficient not only for consumption, but 
or raising the capital to acouire help for the next 

year's Ploughing and harvesting.

'Education is totally inappropriate. It's imported 
straight from Britain. It teaches children subjects 
wiich do not equip them with the ability to work for 
themselves. Rather they join the flood to the towns.
T ’e uneducated and semi-educated have no place in 
the Botswana of today. The well-educated are fast 
filling up possible positions in the bureaucracy of 
the government. Latin and French are hardly appropri­
ate at school level. Every year thousands of child­
ren leave school after their Std. 7 with little use­
ful education but enough to make them sick of farming. 
X -ew thousand go on to secondary school and of those 
only a few hundred get to university. rducation 
should not he for the elite or as a parade around to 
boast about differences in mental ability of people. 
Rather it should enuio children with practical and 
theoretical skills rooted in their own environment, 
so thev can turn to themselves for help and not 
passively to another sector for work, a sector which 
is controlled by others to benefit the few. Although 
tho government row sees the necessity for a new type 
o: education, how long will it take to implement it
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and what will it really be like0

'One of the subjects taunht at school is development 
studies, a onod subject that opens the brains of 
children. If taunht nroperly, it teaches children 
to understand the position of the country and the 
forces w^ich affect it. because of this the Govern­
ment fears it and tries to water it down. But it's 
still an imoortant subject that can really educate. 
The Government benefits from an economic policy 
which widens the cap between rich and poor so it 
does not like to encourage independent thought. ' 
(Brigade official -- Mochudi)

This statement more than any other indicates the ideo­
logical effects of education and it also brings together 
a number of themes contained within the thesis, for 
example attitudes to the past and their relation to 
current ideological orientation.

With regard to these issues, education is seen to be a 
foreign imoosition with little relevance for the prob­
lems encountered in rural areas. This has led to what 
the informant has called 'an erosion of history*. Be­
cause young people have 'orgotten their history they 
perceive traditional ways of organization in a dispara­
ging way. Useful practices in the past are overlooked. 
Being without any immediately relevant education, 
children lose the ability to do things for themselves.
The type of education implies elitism and contributes 
to the flow of young people to the towns. With the past 
being negated in the schools and with nothing useful 
being put in its place, children become victims of their 
social and economic situation.

c ) Critiques of pupils

Generally pupils are positive about their education and 
as has been indicated in the above, despite lack of appli­
cation outside sc1- 101 and in spite of lack of understand­
ing, education is prestigious. I did, however, discover
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i-5 tauoht in school. 
r’a ke nwa Troovy

G» ke °e chees'ie V ' y *

2; %   .

*a™ *
b * u, t, another t, G , r. 

b » u, t, another t, e , r.Uliii-
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an exceptionally interesting children's song which inad­
vertently and ooignartly points to the absurdity of what

is taunht in school.
Ga ke nwa groovy 
Ga ke nwa groovy mamma 
beleta aroovy mamma 
g, r , o, another o, v, y ,
Ga ke je cheesie
Ga ke je cheesie mamma
beleta cheesie mamma 
c, h, e , another e, s , e ,
Ga ke je butter
Ga ke ie butter mamma
beleta butter
b, u, t , another t , e, r.

I don't drink groovy mamma 
Spell groovy 

g, r , o, another o, v , y,
T don't eat cheese mamma 

Snell cheese
c , h, e, another e , s , e ,
T don't eat butter mamma

Spell butter 
b, u , t, another t , e, r.

The drink, Groovy, cheese and butter are all scarce 
commodities and are hardly ever ealen by most people in 
the village. The song suggests on one level the fact 
that children learn to write about things with which 
they are unfamiliar. It also suggests the desire for 
scarce commodities and , maoical enjoyment of the words 
themselves with their specific characteristic of a double 

vowel or consonant.

6 . The simultaneous affirmation and rejection of r.ira l 
life on the mart of the young

a ) As revealed in essays:

When attending school I read the essays of all the Std. 
7 puoils pertaining to education and in fact they wrote 
;,n essay entitled "Thuto" or "education". These e«=says 
were particularly informative since many of them discus 
aed a total or a social concept of education which not



only included schoolwork but life in general. Learning 
in this respect reflected an appreciation of tradition­
ally appropriate modes of work and behaviour. Other 
essays, however, reflected a limited conception of edu­
cation, education within the schools alone. These 
accounts inevitably contained aspirations which sought 
to divorce the children thamselves from village life; 
they wished very clearly to approximate the ways of the 
Enolish. One of the essays in this group ironically 
stated that no education existed prior to modern times 
and that although people ploughed they had no real 
knowledge of how to do so.

Some essays constituted an amalgamation of both concep­
tions of education. Sometimes drawing comparisons 
between them. Learning in the schools was clearly linked 
to job opportunities and access to money, nccess to 
these was inevitably associated with whites, education 
according to its desired end, work and money, is per­
ceived to be a means to learning the ways of the "English" 
"Sekooa" (cf 8) (10)

Many of these essays poignantly reflect the great hopes 
placed on education as well a« its implicit limitations,
i.e. the role which it plays in preparing one to work 
more efficiently for a dominant power group. Education 
is inevitably associated with "the ways of the Srglish" 
and to be educated is to show one's ability to subjugate 
oneself to the "English". Education is thus implicitly 
placed within a context cf colonialism and migrant 
labour, and the necessity for wage labour.

Other essays which the children wrote concern rain, 
drought and comparisons between cattle and money and 
their relative worth. These essays clearly reflect the 
very real ' portance whicv' people attach to rain and its 
connection with foo'* production. Clearly, although 
children are obsessed with the "ways of the Pnglish",
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they have immediate experience of the importance of 
rain. This experiential knowledge of drnuoht and rain 
does not allow them to dismiss comoletely the imoortance 
of land and animals. It is these which they describe 
with emotional depth so that these descriptions differ 
greatly from their descriptions of the ways of the 
English. Their comparisons between cattle and money 
show an indisputable preference for cattle.

Re low I have quoted translations of the most interesting 
sections of these essays. What are we able to conclude 
from this juxtaposition of often contradictory elements 
within the essays? We may undoubtedly observe that 
these essays are inevitably incorporated within a migra­
tory labour system in which links with home cannot so 
easily be severed, within this situation it is con­
ceivable that people will both negate village life and 
praise it. They break bonds with the community in 
order to peroatuate these bonds. They negate village 
values and aspire to the "ways of the English" in order 
to maintain their parents with the money they will earn 
from their education. Rut these contradictions are not 
so evenly weighted, wore and more attributes of the 
"ways of the English" core to precipitate themselves 
within village life itself, especially capitalist eco­
nomic relations. All hopes are placed on the outside 
world for employment. When employment becomes increas­
ingly limited in the outside world and tue benefits of 
primary school education begin to dwindle and as access 
to traditional forms of wealth, e.g. cattle, become 
concentrated in the hands of a few, the majority of 
people will be marooned witi n an essentially unproduc­
tive environment. It will no; have been incorrect to 
state that the ideological orientation of education 
will have contributed to this state of affairs.



Primary school pupils' 
conception^ of education

1. Social conception of education: all social 
activities, particularly traditional social 
etiauette, are seen to be educational.______

cc•H c** 0Ifl V)E TJ •««) C uC it) cr* afl] EE C< U

2. Limited conception (relates solely to school
work and emphasizes the relationship between 
education and the ways of Seknoa.

4. School education is inexorably 
linked with job opportunity 
and access to money.

5. Jobs are invariably associated 
with whites and this makes 
learnino the ways of Sekooa an 
important ingredient in oaining 
a job.

All these points are elaborated and expanded in the 
conflicting notions expressed in the following twelve 
extracts from essays.
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1, 'Learning is something which is very important among 
people. Learning has importance which surpasses 
other things. Learnino is a wav of life because if 
you have not been taught we sav you are not a person 
but only a thina. Learnino teaches a person not to 
curse or insult another, also so that you do not 
fight with others. Learning is very important 
amongst neople. 9ut other neople learn nothing 
among themselves. They do not have understanding.1 
fYoung hoy -- Vochudi) (Mv emphasis)

The above stresses the social and moral aspects of 
education, its importance for harmonious social living. 
It is therefore an example of the social conception of 
education.

2. 'I have seen that learning is a very beautiful thing
for me. It has given me a great deal of understand­
ing so that I do not fight another person or insult
another or pick arguments with another.1 
(Young girl -- Mochudi)

3. 'Teaching helps because a child is tauoht so that it 
knows. The importance of teaching is to teach child­
ren those things which are taught. Teaching helps 
children to learn English. The noal of teaching is 
to teach children so that thev know English.'
(Young boy -- Vochudi)

The above extracts illustrate the two opposing views of 
education, the social and the limited conception. The 
first clearly stresses education's relation to social 
morality, the second succests that the goal of teaching 
is to understand English. Perhaps the tautologies con­
tained in the second extract suooest the child's lack 
of understanding of what is tauoht because of its for - 
eionness. This response also indicates the oeneral 
orientation of the schools to teach little else but 
English.

4, 'Education has importance among the people because
it generates good understanding. There are none who 
do not love education. Education can give you light. 
Tn the past education had no importance like today.
I refer to the kinds of work which follow like



ploughing, to care for cattle, teaching, working in 
offices. Todav you cannot care for cattle if you 
have not been educa.ec. Also you cannot olouoh.
This is because education allows us to learn from 
* e vet and the farmers who instruct us so that we 
iay care for our animals. We can manage to under­
stand to distinguish a new field from an old field. ' 
(Poy -- Mochudi)

5. 'It is a duty to study. Women teach us to look after 
our husbands. We are taught to resoect (obamela, 
literally1 bow down to) our grandoarents. It helps 
people greatly to respect old laws and to listen to 
teachers. Teachers tell us that learning is master­
ing how to read and write and also not makino a noise 
in the house of learning. Education helps us with 
ploughing and also in claying sport, also how to 
become a clerk. To be able to do these things is to 
be a person of learning. The imnortancc of teaching 
is to oair understanding and to help the child who 
has not been taught.'
(Girl -- Mochudi)

Extract No. 4 indicates a comparison between the"social" 
and the "limited" concentions of education suggesting 
the importance of modern technical education. The past 
is negated in that education is not seen to have been 
of any importance. Ironically traditional skills in 
animal husbandry and crop production are seen to he 
worthless. It is suggested that one needs modern educa­
tion to distinguish an old field from a n< and therefore 
by implication older generations are nerceived as not 
being able to do this.

Extract 5, in contrast, strongly suggests the importance 
of traditional social laws. It incorporates new forms 
of education within this framework. Thus 'It helps us 
greatly to respect old laws and to lister to teachers'.

6. 'Learning is something w^ich is oreatly loved by the 
peonle. There are some neople who do not like to 
study. If vou do not like to study you will grow 
and want to find work and you will not be able to.
The only work vou will he able to find if vou are not
educated is herding cattle if you are a hoy. If



you are a girl you wi'l work in the home and carry 
children (have children, belega nowana). But if you 
like to study and you study well and pass, you will 
come out in front, you w i ’l finish school. If you 
finish school, when you look for work you will find 
it quickly and it will give you a lot of money for 
your children. 1

Extract 6 suggests the importance of acquiring a job,
Tt suggests the stark alternatives of becoming a herds­
man or a mother. The extract suggests the importance 
of money in Eotswanian society today. It therefore 
points to the necessity of migrant labour and that 
people are not able to survive without a money income.

7, ’Education is a thing which is taught to children. 
When you are little vou know nothing about learning. 
You will gain understanding as you grow older. A 
child learns at home and at school. Learning is a 
good thing because it teaches the child about the 
good life. Learning teaches a grown person to rise 
up together with another neighbour. Learning is 
life. Also learning can take a person to other 
countries. Learning is a thing that helos people 
greatly. Many people love learning because they 
want to know the ways of tha English. If a person 
is not educated he will not be able to find the 
work that an educated person can fino. A person has 
the understanding to r->ad.’

8 . ’Learning is a thing which is honoured in all coun­
tries. Learning is to have an understanding of the 
wavs of thg English. Thinking about it, you will 
find that if you have knowledge of learning you will 
he honoured amongst the educated, you will become a 
bio rich person (korokono). You will he 'eared hy 
many people who know English well. You can save 
yourself and the people at your own place or your 
home country. To be educated is when a child is 
changed because it has been taunht the truth. It 
is when your gift of education has helped another 
in his or her life.’

9. ’Education is a thino which is loved. There is not
a person who does not love education. Every person
wants their child to be taught. Education teaches 
a person many things. In school we learn to greet



others and to develop oood conduct. Education 
renews things. If your parent teaches you. you can 
boast and rejoice in your work, you will be a person 
with new life. There are many primary schools in 
the country because l e a r n i n  is loved. Pnorle like 
education because parents need money. Education is 
very much needed in the country.

Education is quite clearly associated with job oppor­
tunities in all these extracts. Note too that in 
Extracts 7 and 8 education and access to a good job is 
inexorably linked with mastering the ways of the Enolish. 
Extract Q explicitly suggests the importance of the wage 
and therefore migrant labour for the maintenance of the 
family. All three extracts also stress the social con­
ception of education, the benefit to th - community as a 
whole. These extracts therefore reflect an amalgamation 
of the social and limited conceptions of education as I 
have suogested them in the diagram.

iO. 'In this Botswana li^e of ours if a person is not
educated you cannot find work. If a person is taught 
a lot he can be croud to work for a white. We 
Batswana when we say a person is educated it is w en 
a ogrson has read books about God. A person who 
studies verv hard will write the Std. 7 primary 
school pap - and will write the secondary school 
exams so that he or she will be proud to speak to a 
white person. A person in school does not ’'now 
that this is education. Tomorrow you will be at 
the place of the white man and you will speak Eng­
lish. '

11. 'The purpose of education is to teach a person to 
speak with a white person in English. If a nersor 
soe*ks with a white in Ennlish w an lookinn *or 
work he is educated.'

12. 'Education constitutes goodness among us black
people .... Learning is a wav of life for black
people. Other people sav that li.e is very hard .or 
us. But it is the goal of life to enter school to 
beseech God to heln one pass both primary school as 
well as high school, to find work and to begin to 
work for one's parents.'



All three extracts suonest that the end point of education 
is to situate oneself within the labtur market, Extracts 
10 and 11 clearly stress the prestige afforded to one who 
has mastered the ways of the English. Ironically this 
mastery does not allow the individual: involved freedom 
to control their own environment and to revitalize it. 
Rather workinn in the nlace of the white man and his 
dominance are perceived as given. Extract 1? poignantly 
sugoests the importance of supporting parents through 
access to wane employment. It thus implicitly reflects 
the entrenched migrant labour situation in Voch.udi, its 
status as labour reserve and its inability to overcome 

bonds of dependency. It may be said that almost all 
c _ -ptions of education must be seen within the limita­
tions of this framework.

Perceptions of rain, drought, cattle and money

13. Main helos people by riving them water because in 
some people's lands there are no wells. They are 
saved by rain with its water. They have been killed 
by thirst. '

14. 'When there is drouoht, famine, perhaps you will find 
the rain will fall on you and then it will ceaso to 
fall and again when you have drought you M n d  the 
leaves on the trees are withered and wind swept 
yellow grass is rejected hv thy wild animals. You 
find the leaves of the trees fall off the trees it 
seems to me iust as in winter. If you have drought 
you find these living things die, the cow, the m a t ,  
the sheep and other things cry only. They call only 
for the black vulture.

If a man wants one of his small animals within two 
days he will despair because he knows the jackal has 
finished the animal or the lion. And when he arrives 
he will find only the bones and he will want to weep 
tears. '

15. 'I do not know if a great many people like the 
wealth w uich comes from cattle. The cow is something 
which tha “atswana do not like very much. Uthmugh 
it helps the farmers amnnost us when they plough.
Rut there- are other people who do not love cattle, 
hut who love money only. If you sneak to them about 
cattle they say you are disturbing them. They find 
’'apriness in money because others play with money.
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A cer son dr inks bt?er v:i tb it.1
16 'The ox, its crest inportsnce is to helo the work of 

the farmer. He nlouchs with the helo of the ox, he 
is building, truly building, with the help of the 
ox. '

17. 'The cow has milk which y o u  drink when you are hun- 
ory, you will crow in the winter in this manner.

And if you are a cattle herdman it is imperative to 
know what your cattle need. When you hire them out 
to a farmer it is important to give them bone meal 
so that they become fat.'

18 'In comparing the wealth of cattle to the wealth 
money we find that the wealth of cattle is better 
because it does not end. The ox helps us to see 
through a time of famine. The cow helps us in that
we milk it, it gives us milk and meat. The cow is
like a nation (it supplies all needs). cow
helps us by giving us riems and its hide. A mo.avana 
says a person is a cow, if one does not have a cow 
you are no longer a proper person.

19. 'v c m e y  contains no wealth whatsoever because it 
finishes, you cannot leave it alone, it inis es w c 
vou buy porridge. But if you plough you will find a 
new kind of money. This means that one thing or 
another can be m-ncy (senowe le senowe ke madi).

20. 'In comparing the wealth of cattle and the -ealth of 
money I have seen that the wealth of cattl is bette-. 
The cow is a thine of creat importance for the people, 
hut money cannot comnete with the wealth of vatt e.
The cow neips people with milk and meat. Also you 
can inspan it and it will plouoh. And also in the 
winter season as at this time y.u can be proud to
insran cattle to go and fetch "ogs of wood. The cow
is in all ways truly better because it helps our 
women to be rroud of their homes when they smear
them with dung and also it helps us by giving us 
riems and money because if you sell two cattle you 
can be proud to build a bio house with too money 
which you receive for them.'

21 'I have seen that m^ney does not contain much wealth

you have only bouoht two objects with it, Tf you 
work and have children at the end of the month vou 
will want to buy porridge, sugar, tea and bread 
Also you will -ant to clothe your children and your­
self. Also you will drink the money away. Cattle 
are better because 'nev do not end.'



Althnunh we have seer in the previous section that money 
is reoarded as a necessity in villane life we s«e in tne 
above extracts that the value of cattle is valued much 
more hiohly than the exchange value of money. Whereas 
money is seen to be depleted rapidly, the wealth contain­
ed in cat tie is perceived to be self-generating. Signi­
ficant ly however, extract 15 points to a conflict within 
the community between the relative attraction of money 
and cattle. This roints to a conflict inherent in the 
migrant labour situation where migrants away on labour 
contracts are unable to tend cattle and where a conflict 
arises in the community between those who do and those 
who do not involve themselves in animal husbandry.

In conclusion then, we see that young children simultane­
ously uphold the ways of Sekooa because of their associ­
ation with education and a job and at the same time 
unhold the traditional conceptions of cattle and resources 
in the village environment. This indicates the tension 
inherent in a migrant labour situation where workers are 
unable to become fully proletarianized and where their 
survival depends on continued association with their 
rural homes.

b ) The Questionnaire (21)

I circulated a ouestionnaire among croups of the upper 
standards of the school. Those questioned i n d u c e d  all 
the members of the senior class as well as all the 
members of a middle class Std. 4. There was no refusal 
rate since I onlv issued the questionnaire after having 
s^ent some time at the school. All children issued with 
the Questionnaire were f tmiliar with me. The Question­
naires were issued in class and were completed during 
the course of a lesson. Section A of tke Questionnaire 
attempted an evaluation of different professions in terms 
of their relative -restige amonost school children.



This section more specifically attempted a comparison 
of the relative prestioe between traditional and modern 
occupations. The questions were open ended in the sense 
that punils could write Qualitative comments as to how 
much they liked or disliked a type of work. ~or air Is, 
order of rinkina of activities and occupations was as 
follows: lookinq after children, 92%; typist and govern­
ment clerk both 90 % ; shop owner 84%; nurse and teacher 
at 80%; shop assistant 70%; leader »n church 5S ?; 
policewoman 51%; farmer 39*(22); selling beer in a bar 
28%; domestic servant 11%; brewing and selling beer 10%. 
Notice the low ranking of farmer or grower of mabele, a 
woman's prerogative, as compared with a typist and 
government clerk. Brewino b e e r , the informal way in 
which women circulate money in the village is ranked 
lowest.

The traditional activity of women as baino responsible 
foi crop production is clearly negated in the above 
results. Also the Predominant "profession" amongst 
women in the village, brewing beer to circulate money, 
is negated. Rather well paying jobs associated with 
the town are oiven the highest rating. Significantly 
however, looking after children, an activity which con­
fines women to the village, is still ranked the highest.

For boys, order of ranking of activities and occupations 
was as follows: bus driver 85%; town clerk and shop 
owner 82%; headman 74%; truck driver 657; farmer, rriest 
62%; carver 56%; teacher, soldier 53%; shepherd 52%; 
policeman 38%; traditional doctor 20%; migrant miner 21%.

Notice here the relatively high ranking of headman and 
farmer, hot'- traditional oc'upations. Also compare 
greater male interest in farming to female interest, a 
reversal of positive conceptions concerning the tradi­
tional divisions of labour. Notice that the lowest
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rarrci i is 'iven t o -he tradi ♦lonal doctor and to the 
work. \s with tho oirls, however, "modern” pro- 

foss i nr. are oar ’v valued more than "traditional" 
pro; ^-rc. ' is rankina of orofessions provides a
acV jrour I t ' - i =-essment of other responses to the 

pu e s t i onnaire.

1. ec t ion A
Like Not Total *1 % not Total

a set sana (oirls) Like a Tot like like
T T -

like
V7T-

like sample
lookino after ehildren 7 J ~ 25" " 4 a""' 5T
farmer molemi 13 7 31 20 39«S 61%
leader in e^urch 14 14 23 28 53% 45%
-ur se 22 19 10 41 80% 20%
typist 28 18 5 46 90% 1C%
chop assistant 21 15 15 36 70% 30%
snow owner 27 16 8 43 84% 16% |
brew & sell beer 5 46 5 10% 90%
government clerk 32 14 5 46 90% 10%
policewoman 20 6 25 20 49%
teacher 27 14 10 41 80% 20%
tomes tic servant 6 45 6 11% 99%
sell beer in a bar 12 3 36 15 29% 71%

iasimane (boys)
74% 26% 34leadman 12 13 9 25

farmer 13 8 12 21 62% 38% ,
carver 12 7 15 1 19 56% 44%
-niorant worker (mines) 3 4 27 7 21% 79%
clerk ir town 20 8 6 '28 82% 18%
teacher 14 4 16 18 53% 47%
bus driven 19 10 5 29 85% 15%
truck driver 16 6 12 22 65% 35%
soldier 9 9 16 : 18 r 3% 47%
lOvernmert minister 13 8 13 1 31 62% 38%
shop owner 20 8 6 28 82% 18%
priest 4 10 21 62% ■ 38%
ooliceman 9 4 21 13 38% 62 V-
traditional doctor 7 3 23 10 29% 71%
shepherd 13 5 16 18 52% 48%

-

Section S of the Questionnaire attempted to oauoe in a 
qualitative sense pupils' alleged commitment to the towns, 
their perceptions cf physical labour at the lands and 
the cattle rosis and their lono term commitment fo t^e^e 
in terms of their desires to raise cattle.
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Section 9: CMestionnaire:
I. Would you like to live and work m l y  in town0
V  Would you like to work in town and live in the

village? „
3. Have you ever worked at the cattle post
4. Have you ever worked at the lands°
5 . Oid you work at either of these places during the

6 . Ts^it*nic* to work at the lands and the cattleposts?
7 * would you like to raise cattle when you grow up?
8 . Who will herd them0
9. 'What does your father do°
10. What does your mother do?
II. Can you let me know what things you like about 

village life and what thinos you dislike about it.

Girls

1.2 „ Would like both: 24%

4 & 3

Would like: 52% )
Would like: 24% )

Qualitative expression 
' t would like to live and work i.i town for many 
days fmalatsi a le mantsi)1
Worked at the lands
Have not worked at the lands
Have worked at the cattle posts 24*
Have not worked at the cattle posts 76%

Most girls have worked at the lands and not at
the cattle costs.

Qualitative expression
'"ft is enjoyable to work at the lands and at the 
cattle posts.'
'People say it is en-foyable.'
'I would like to live at the lands.1 
It is oood because at the lands you olouoh and 
at the cattle costs you herd cattle. These 
tu inns are rood.'
'It is enjoyable to work at the lands but not at 
the cattle costs.'

The responses to questions 1 , 2 , 3  and 4 are particu arly 
interesting in that they reveal the following contra­
diction. Cn the one hand ouestion 1 reveals the abstract 
desire to live and work exclusively in the towns by over 
5C% of the oirls. This also bears a relation to the 
preferred professions which are predominantly situated



in the towns. On the o', her hand the majority of oirls 
have worked at the lands, the place traditionally 
associated with oirls and women, and Their description 
of the work is positive. This oositive resconse to work
at the lands is brought out in the result of the next
question. Note that 39% of the oirls expressed the 
desire to become farmers althouoh 75% exnress a positive 
attitude towards the work involved at the lands.

6 . Like the work 
Do not like the work

5. Have worked here durino holidays
Have not worked here during holidays

7. Would like to have cattle 
Would not like to have cattle

8 . Herded by relations (older brother, 
uncles, children, brothers)
Herded by the nerson herself 
Herded by hired labour

Qualitative expression 
1 They will he herde^ by me at the lands.1
This reveals a tendency which Kooijman points
out in her thesis which is bringing both cattle
farming and plouohina together in one location 
because of shortaoe of labour.

In response to questions 5, 6 , 7, and 8 we are able to
see that the majority of oirls had worked recently at
the lands, enjoyed the work and indeed expressed the 
desire to own cattle. The majority sucgested that these 
would be herded by male relatives. This sugnestion was 
not seen to be contradictory with their preferred pro­
fessions which orientated them away from village life.
A startling contradiction is that while 76% of the girls 
expressed the desire to live in town, whether permanent­
ly or occasionally, 97% expressed the desire to own 
cattle.

75%
25%

78%
22%
97%
3%

52%
26%
22%
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9. Fathers workina at:
lands \
cattle posts
micrant j

33%

49%

hired labour
self-employed in village 6"
does nothing (O dira sere) 11%
Migrants include people workina in town (kwa 
torooona). at the mines (o dira makortraka)e 
Gaherone, in o'fices (mo officing), for whites 
(makgoweng), Johannesburg (Gauteng).
Self-employed included builders (moagi) and wood 
carvers' (o betla dikika le dimetse -- meanino he 
carves stamping bcwls and pestles).

lO. Mothers working at
lands I ™
migrants
employed or self-employed | 15%
in village ’
staying at home 1 43%
looking after children )

Employed or self-employed in village included
people brewing beer (o apaya bojalwa molapeng), 
teaching, decorating houses with dung (o dira 
mmu), working in shops (mo berkelenq), hired 
labour (mo sehetse), collecting thatch (o koetla 
bojang).
Qualitative expressions regarding mothers staying
at home: . _
•She sits only, she does nothing -- o ntse tela
ga a dire sepe.* .
•She works at home (the courtyard) —  o bereka mo
lolwapeng.* . . . .
•She watches the home (courtyard) —  o lebelela

•she cares for the children -- o thlokomela bana.

Tn the response to questions 9 and 10 we see that only 
33% of the fathers are working at the lands or cattle 
posts while only 13% of the mothers are involved in crop 
production. This contrasts with the desire to become 
farmers of 62% of the boys and 39% of the girls. signi­
ficantly 49% of the girls' fathers were awav on migrant 
labour or were hired by others, 11% were unemployed.
Only 6% wer<. s e l f-emnloyed in the village. Significantly 
48% of the mothers stayed at hone looking after children,



These mothers dir1 not involve themselves in agricultural 
production. 245 were minrant workers. Thus only 285 
of the mothers were involved in nroductive activity 
whether within the village or at the lands. Toe aspira­
tions of the girls in wanting to gain access to lobs in 
the towns is sharply contrasted with the fact that 485 
of the mothers are permanently occupied with carino for 
young children in the village and are not enaacing in 
other productive activities.

Roys:
1. Would like 605
2. Would like

3 fc 4 Worked at the lands 895
Worked at the cattle posts 75%
Have not worked at the lands 11%
Have not worked at the cattle posts 25%

6 . Like the work 10CS6
Do not like the work

5. Have worked here during the holidays 89%
Have not worked here ^uring holidays 11%

7. Would like to have cattle 100%
Would not like to have cattle

8. Herded by relations 26%
By the person himself 46%
By hired labour 28%

9. Rather workina at:
lands 3/28 11%
cattle posts 8/28 29%
migrant 11/28 39%
employed or self
employed in village 4/28 14%
does nothino 1/28 7%

10. Vother working at:
lands 5/28 18%
miorant 10/28 36%
employed or self
employed in village 4/28 14%
staying at home 7/28 25%



Note that 60% of the boys expressed the desire to live 
permanently in the towns. This is a slightly hioher % 
than the oirls. Most boys had worked at both the lands 
and the cattle posts. This contrasts with the oirls 
who had predominantly worked at the lands. This reflects 
traditional divisions of labour. All the boys as did 
most of the girls, expressed enjoyment of the work 
involved. This repsonse is contradicted with that of 
the boys' prefeired employment, that of bus driver or 
clerk in town. All boys expressed the desire to own 
cattle and they predominantly stated that these would be 
herded by relations. 39% of the boys' fathers were away 
on migrant labour. 27% were unemployed. A sionificant 
number of mothers were also away on migrant labour.

No. 11 is given and evaluated separately. This section 
of the questionnaire was particularly open ended in the 
sense that children were reouired to give expansive 
cualitative answers to ouestions asked.(23)

Question 11, because of its expansive nature, requires 
separate discussion. I have chosen to group both the 
girls' and boys' responses so as to bring out the Gen­
eral tendencies in both. I shall give a qualitative 
indication of:
1. An evaluation of village life.
2. Notions on villaoe development.
3. Normative statements concerning life in general.

1.contains both positive and neoative evaluations of 
village life. The negative evaluations express a desire 
for city life.

2 .indicates material aspirations whic1' approximate the 
"ways of the Snolish of the white man". These aspira­
tions as rea'ized ir the community are reoarded as 
"development".

3.indicates a desire for peaceful social relations with­
in the villaoe and laments heavy beer drinking.
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In nass inq, let me m e n f o n  that a high nrooortion of 
children mentioned their lislike for beer drinking and 
cumba gumba, the music associated with shebeens. Most 
expressed a desire for Peaceful village life. Thus in 
the end most affirmed the village and sought to change 
it throuch instituting material improvements which 
approximated the "ways of the English". Their attitude 
towards infrastructural improvement is passive and 
unequivocally positive.

1. An evaluation of village life

a) 1 There is nothing I do -ot lire in the village. 
This is because a village of the people at borne is 
verv good in every respect (moste wa naetsho).' 
(Poy>

b)
i * I want to know one tl-ino that is to be liked in

the village. There is nothing that I like in the
village. I sav this be:ause nothing pleases -e.* 
(Soy)

ii 'I like to see neople from the towns and from 
Gauteng (Johannesburg). I do not like village 
schools. T like schools in town.
I do not like the suops in the village.
I want to build my home in the town.
I want to work in the city.I would like to huild at my home.1 (i.e. in the
village) (Soy)

cl * T like to enter school.
I like herding cattle.
T like living in the village.
I w o u M  like to live at home and find work here.
T d T ' t  like eating pork. ' (Poy)

Responses to a) and bl constitute opposing conceptions of 
the village, a) being an affirmation and b) a total 
negation.

Extract b ) (ii) reflects in the end the experience of the 
necessity of maintaining 1 inks with the village, despite 
the prevalent desire #nr V  e city. This typically 
reflects the contradictions contradictions contained



within a ;riqrant-lahour situation. It contrasts with 
response c) which unequivocally affirms the village 
environment.

2. All -'Otions of ^evelormmnt centred around material 
huildinos, tapwator and electricity. implicit within 
a nositive evaluation of these things was a particular 
kind of resnectahility. Tn not a single instance did 
ideas nn development indicate a necessary re-organization 
of social relations.

a ) ir do not like the fact that beer is drunk here. I 
like to have offices and post of"ices and other 
similar things. Also I like to have churches and 
schools and again hospitals and shops. I do not 
like it when neople ouarrel and fight in the village.' 
(Girl)

h) •I do not like houses made of tin. I like horses
but they frighten me. I like my school.’
(Boy)

c) 11 always like to perform deeds with my hands. To 
see different kinds of houses makes me truly happy 
and the people too, they are very good. I would 
like it if electricity (dinone) was brought to the 
village. A thing which I like is the mmitol~nte 
(meadowland) type of house (a brick house with a 
verandah, named after the district in Soweto).'
(Girl)

d) 'A thing I dcr'f like in the village is that we
have no electricity. A thing which T do not like in
the village is the rubbish which cions ur the village. 
Many papers fill and mess up the environment. If a 
person were to see t^is they would think that no 
neorle live here when they see the dirt w M c h  no-
one carries away. I w o u l d  like it if there was only 
cleanliness in the village.'
(Roy)

e) 'I like it in the village because it is being im­
proved. We have been helped with tans. 'e ^ave 
built shops rod schools. We are ^roud to be tauoht. 
We are bringing tans to the home. We are not made 
to feel weak from carrying water. we have transport 
(dioalami, literally mountahly objects) which -e use 
when we go to Gaherone. We have banks which help us 
not to waste money but to nut it in the bank.1 
(Girl)



3. Normative statements:

T'iese statements all reveal a desire for peace, for 
respectability, for an end to noise, particularly at 
nioht, and an end to fiohtino and wars. Many of the 
statements aiso praised the ability to do for oneself or 
work with the hands, a traditional value of lonn 
standing.

a) 11 like very m u c h  to perform deeds with my hands.
T like the village to develop. T do not like to 
sit and do nothing. T would like to work in the 
village and not far away. I like to do many needed 
things, all the necessary thinos which people do. I 
like to help mv parents with the work in the home. 
Aoain T do not like to sit and do nothing.’
(Boy)

b) ’A thing which I do not like in the village is 
killino people. A thing which I like is to live, 
to sit peacefully and do the work of the home.’
(Girl)

c) ’I like beautiful people in the village. I do not 
like those who sleep in the shebeens. I do not like 
beer when people drink in the villaoe because I do 
not like people to fioht in the village. I only 
like people who live peacefully and who do not fight 
in our villaoe. I do not like the night churches 
makiiiei a noise when we are trying to sleep. I like 
day churches and not the night churches with their 
drums.’
(Girl)

d ) ’I d o n ’t like fighting with knives, I dislike wars.’
(Boy)

e ) ’I do not like the chief of Rhodesia (Smith) because
he is fighting with our country. He wants to kill
our chief. Also, I l,-ke the brigades. A thing 
which I like is our chief because he looks after 
our people with watchfulness.’
(Roy)

f) ’I like ploughing and herding cattle and looking
after the women at home.’
(Boy)

g ) ’We are poor at home. But I do not like it because
we did not plough because we do not have those things
which are require'* to plough. Ke do not have cattle. 
I do not like not having Ploughed because we are



beinc killed bv a huncer for mabele (sorghum).'
(Girl)

h) 'I do not like contract work (mining miorant contracts) 
(Poy)

The value of kaaiso or peace, doino with one's own hands, 
lookinn after kin and caring for cattle and tending the 
lands is clearly stressed in the above. The traditional 
values attached to these phenomena are clearly important. 
Note that these normative statements concerning respecta­
bility and peaceful living are sometimes amalgamated 
with notions of respectability that are generated by the 
commodities associated with the ways of Sekooa. In this 
particular appropriation"traditional" and "modern" 
notions of respectability have fused. In other instances 
however, traditional values are contrasted with "modern" 
values.

Tn concluding this section I would like to succinctly 
state the conflicted nature of children's attitudes to 
village life. Their affirmation of village life is 
counternosed by their admiration for the ways of Sekcoa.
I have chosen to include within this chapter drawings 
by young children which affirm traditional values as well 
as indicating the prestige of commodities characteristic 
of the ways of Sekooa. I have also included rhotooraphs 
of houses, implying in the commentaries accompanying 
them, their symbolic significance. I have inserted a 
general conclusion to this section after the photographs.

With regard to drawings, drawing 1 for example, reveals 
interest in Sekooa with a simultaneous rootedness in 
Setswana. Drawings 2 and A reveal the prestige of the 
commodities of Sekgoa. Drawing 4, on the other hand, 
stresses the importance of traditional social interaction.

In looking at the houses, it is important to recall refer­
ences to housing and its symbolic i-nortance in toe



previous chapter. Sore of the nhotograohs reveal a 
pride in a traditional type homestead. Others reveal 
the desire to emulate Sekgoa. Still others indicate 
an interestino combination of both.



A child's drawinn depicting a tree house seen in Johannes­
burg W'ile visitino his father who works there. Note the 
steps leading up to the house. The hoy depicted inside 
the tree house is white (note the hair). The general 
domestic scene is of interest. Note the other objects in 
the drawing. They all are objects well known to a village 
boy. T^ev do not necessarily relate to the ways of Seknoa. 
(The truck, the cooking not, t^e main house similar to 
traditional Tsvana homes, the washino on the line). Note 
also the mother standing at the bottom of the tree calling 
her son.



This house was decidedly different from the house in which the 
youno nirl who drew the picture actually lived. Her home lapa 
was tradition*! in nature with an outdoor kitchen and a number 
of s.-epinp rooms built in an arc within it.
Alsu her actual home was devoid of the pot 
olants & flowers which you see in this 
drawing. Also conspicuous is the cross on 
top of the house in that her actual house
is without one. The imaoe which she attem­
pts to project, '-•iven the content of the 
drawino and the way in which the contents 
of the house itself are made visible, sug­
gest the desire to communicate certain val­
ues, notions of prestige, w M c k martially 
reflect her own aspirations & which have drawing
been created to please the white observer of a radi
(myself), Note too the conspicuous air vent at the top
of the house, a "eature absent from the traditional home.



Portrait of the author by a young boy
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Translation of the 
*ords in the drawing

Volifi -- yolefe hiah 
school in Mochudi. 
ntlwaneng (toilet) 
ntlo (house)
1 ana (homestead) 
river
ba a bua (they are talking) 
Serowe
Batho ba tsa m a y a ; ba ba 
raro (Peonle are walking, 

they are three) 
khefi (ca )
Datho (neople)
1 ntswe (c1iffs )
F lane (Pi lane station at 

Vochudi) 
tnotho o mo setlhareng (a 
person in a tree) 

batho ba erne mo tseleng 
(people who are standing 
in the road) 

twalete (toilet)

This drawinc contrasts area tly with other children's 
drawinas of Mochudi. These nredominantly feature buildinos 
sue* as the bar, the school, the caf4 , a shop. This 
drawinc, in contrast, stresses the social importance of 
people speaking to one another and walkino around the 
village.





The author, oreeting in nassing a younc woman anr* her 
family.



4 well-preserved traditional home. Note the contrast 
with the house in the background.



Another modern structure situated behind a much larger 
brick h-iuse and referred to as a "storeroom" by the
young boy in the photograph



A traditional Tswana kitchen made out of areer branches 
with a thatched roof. The kitchen was situated outside 
an extremely large and prestigious western-type house.
The woman of the house asked me why I was taking a picture 
of a traditional kitchen when surely whites would prefer 
to see a picture of the main house. Would they not think 
the Tswana backward if they saw such a picture?
Interestingly enough, this house also contained a western- 
type kitchen inside. The traditional "setlagana" or 
"kitchen" was maintained because it was c-'ol in such a hot 
climate.

Note the tea tray. The serving of tea inevitably accompanies 
the visit of any prestioious visitor.
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A section of the nain house mentioned on the nrevious rape.
The structure of this homestead as a whole is of interes..

E2£SSSiB^?i%5.

m m a r n
enterino the nrivacv of the sleepino ouarter*.



The bottle store: a tyce of s'-or well scattered through­
out f'e village, as are the proverbial "khefis" or cafes,

Kuba
Bolt/e
Store

aiUM 
LIO N

MXJt

Will
SOLS

Relatively old 
advertisements 
now situated 
within the 
Mochudi Museum.

IS GOOD FOR US

AlWiYS DRINKVl£/J

292.
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Note the traditional type lapa wall which encloses three 
different types of housing. On the right is a highly 
prestigious "mitolente" (or neadowlandj type f house 
In the middle is a rectanoular house with deep verandah 
reminiscent of early beer houses. To the left is the 
round rondavel or “mokaorong."



Th's is a typical "modern" house with fence and "ntlwaneng" 
or outdoor nit toilet. Note the traditional wall within 
the fenced enclosure. Also unique to this particular house 
althouoh found elsewhere in the vi1 lane, a servants* 
quarters on the rioht hand side, situated outside the lana 
wall. This servants' quarters is a particularly ostentatious 
symbol in that it attempts to emulate the ways of Sekqoa 
encountered across the border in South Africa and in the 
affluent homes in Gaberone.



A traditionallv decorated wall: one of the few surviving 
traditional features fairly widely distributed throuohout 
the village.



An early type rcndavel with deep verandah



Grandmochpr ' fmi'?nogolo's ) home. Note the carefully 
preserved la*._ wall and floor as well as the "Sefalana" 
or qr»inhouse in the background.



4 vounn air 1 and her brother care for their sister s 
ch i 1d , The loo in front of the door indicates that a 
V'urc mother and chi'd are occu^yino the hut.



T*e above exnnsition, particularly the description of a 
schooldav, hopefully reveals hew education in Botswana 
is a purveyor of specific ideolooical content This 
content locates its initial roots in the profound rejec­
tion of "the native way of life" by colonial powers 
tooether with an underlying interest in its perpetuation. 
This initial state of affairs has resulted not only in 
the creation of underdeveloped areas in the economic 
sense hut has also resulted in a situation where the 
young do not Perceive how the urban environment affects 
the rural environment.

More precisely they do not see how the ostentatious 
wealth of the urban centres, the valued oresticious 
commodities are situated within a neo-colonial framework 
which renders them much more sinister than they anpear 
since their existence and the type of production which 
they entail, inevitably benefits the few and perpetuates 
and even worsens the poverty of the rural environment. 
The situation of impoverished rural areas is hyposta- 
tized and is thus seen to be the inevitable and natural 
state of a rural environment. Thus the traditional past 
is totally devalued as being responsible for its own 
impoverishment. Wage labour, the job in the metropole 
centres, whether within or outside the country, become 
the means to "uplift" these areas. There is no sense, 
even if abstract, of the possibility of Generating pro­
ductive relations within the village itself, or of 
generating the kind of work which would benefit the com­
munity directly by lessening the dependence and vulnera­
bility of the isolated migrant worker. ^or example, 
community projects are often regarded with fatalistic 
apathy or suspicion and are, in fact, not regarded as 
beinn work at all. The resources of the area itself, 
the land, agricultural produce, cattle, are viewed 
negatively hv the s e - i -educated young as soon as they



are associated with the work required to perpetuate their 
viability. The potential of those resources is often 
unrecognized within the present social formation since 
this potential may only be recognized if new relations 
of oroduction are organized. It is for the so-called 
"uncivilized" elder 1v persons and unschooled hired hands 
to perpetuate t^is sector with their labour, the inference 
being that both are "uncivilized", the elders because 
thev know no better, the unschooled labour because of 
their " ionorance".

This type of world view is to be located primarily among 
the semi-educated young whose aspirations are to escape 
from the rural areas and who have not yet realized the 
inevitability of returnino to them. It is these people 
who end their education before it contains any critical 
edge: for example, a reappraisal of tradition among some 
educated government officials whatever the underlying 
interest. These people are recuired to go out and work. 
Migrant labour is taken to be an inescapable fact of life 
by all ages. However, the values attributed to it by 
different age groups are different. Whereas older people 
view village life positively and define many of their 
values in opposition to the urban environment and to wage 
labour, the youno view their work as essentially presti­
gious and thev return to the village to flaunt their 
"civilized" pretensions which include communication 
through dress, an insistence on boredom, the voluble re­
jection of even the thouoht of physical labour in the 
lands, and the lanouid enjoyment of the latest records.

I initially located the root of this world view in the 
past and indeed it is possible to locate pretensions to 
"civilization" of older people despite their voluble 
antagonism to the "ways of the Enalish". Recall how I 
described the implications of this concept in Chanter 4 
and how it is used as a code to condense many asp'its of
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the industrialized world. not necessarily those of the 
foolish per se. Material examples of this phenomenon 
are the Victorian houses built primarily by the royal 
elite in the past. In other words there arrears to be 
recurrences of this world view with every generation 
and with its recurrence, the desire to visibly brandish 
the attributes of "Enolish" civilization.

Education in colonial times, as in the present has always 
represented the potential to master the ways of the white 
man. Here technical knowledge becomes ideclooically 
imbued with notions of civilization. Peing educated has 
been and continues to be perceived as a means of entering 
into that world, of to use one prevalent desire as meta­
phor, of gainino access 1 ■> the "offices", of shutting 
the door on "exhausting" physical labour, of entering an 
anaesthetized world free of "dirt". Rut, as reality 
dictates, there is no ultimate escape f m m  the rural 
areas and so one returns there to either reappraise 
villaoe life or to become a member of an ideological 
elite which insist# on purging social behaviour of un­
civilized traits and surrounds itself with appropriate 
material artifacts. It is important to note that many 
teachers belono to this group.

Aspects of this ideology and its behavioural effects 
have filtered down throuohout society, to become 
"traditional" asnects of society, for example, tea 
drinkino ceremonies.

Schools are not onlv purveyors of ideolony because of 
the content of what is taught, but Primarily because of 
the aspirations of teachers themselves which often divert 
and ignore government intentions. Although a great deal 
of oovernment ideolooy contained within education syllabi, 
especially suooestions for informal extra-mural activi­
ties, involves a reappraisal of village life and an
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attempt to tan its resources more resourcefully, it also 
assumes imnlicitly a separation between urban and rural 
areas just as most of the villagers do. The economic 
modus operand! of the two areas is assumed to he differ­
ent . The aoparent backwardness of rural areas is 
assumed to he the result of the tenacious survival of 
traditional modes of agriculture and traditional ideas.
On the other hand villaoe life is idealized because of 
the imaoined survival of communal oroaniration. It is 
precisely with the vestioes of this organization in 
mind that the government attempts to initiate group 
projects amongst the children. In many resoects it ig­
nores the extent to which the nuclear family has become 
isolated and the extent to which so-called communal co­
operation has become exploitative. Also the short term 
rewards of migrant labour seem to be so much more reward­
ing than the attempt to develop self-help schemes. This 
conception of communal co-operation is used much more 
radically by the old and noor when they acknowledce its 
disappearance. It is here that it may be used as a 
critioue of current developments. The school's particu­
lar sionificance in the rural area is that it is the 
only oovernment institution which as yet had any really 
significant effect on the community at large. It forms 
a bridge between the urban and rural environments. It 
is perceived to he a vehicle of modernization.

To bring certain of the factors mentioned above tocether, 
the rural environment, primarily because of the entrench­
ment of migratory labour, perceives modernization to lie 
elsewhere, namely in the urban areas. Urban and rural 
areas are presumed to have different modi operandi. The 
salvation of the rural areas according to the educated 
youno and government is for the rural area to change its 
modus operand! to that of the cities. This will be 
achieved, it is thought, through the psychological re­
orientation of the rural population and an openness to
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new methods. The ms ioritv of youno, however, perceive 
the villaoe as stannated, hence the flow of youth to 
the cities. Education does not have the desired effect 
of directinq oeople's energy to the rural areas. Father, 
it onlv further alienates them from these, turning their 
gaze towards the cities. In a situation where the indi­
vidual has been isolated as a discreet unit of labour, 
despite survivals of ostensibly communal organization 
within the village economy, there is no real alternative 
than for the young to venture forth in isolation to seek 
emnloyment in the cities.

To conclude, although one may locate a recurrent ideo­
logical rejection of the rural areas by the young of 
every oenere'ion, this has become more wide-spread among 
both sexes since there is today a hinh attendance of 
school by all villaoe children. In the past many more 
oirls attended school than hoys and because the boys were 
involved in cattle herding when they became youno men, 
they often mocked the education of their sisters as well 
as associated preoccunations like church. Many of them 
remained staunch traditionalists, valuing the rural way 
of life and the satisfaction of doing for oneself as 
opposed to working for another. Put it is my contention 
that since most young people are attending primary school 
(primary schooling became free in 1980), the education 
extends the false promise of better employment in the 
urban centres to all. In a country with so few real 
opportunities for well paid jobs, the benefits of primary 
school education will soon disappear, these jobs being 
taken up by the educated elite. Thus my contention is 
that Primary school education will have achieved little 
other than the creation of a specific ideolooical out­
look among the young, which divorces them from villaoe 
life and its problems. The actual content of education 
diverts interest awav from anricultural areas to the 
cities and to t^e industrialized world and achieves
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little other than divesting the young of the agricultural 
skills which they possessed in the past. This only con­
tributes to a frustrate^ rejection of, and yet inevitable, 
incarceration within the villaoe community.

Schools are imnosed on the village and what is taught is 
of little relevance to everyday life. This has the con­
sequence that what is learnt in school is never aoplied 
or even spoken about outside of school. Children's 
games outside of school ignore school altooether except 
for the incorporation of Enulish words within songs. 
Education, because it is not applied within the community 
and is never practically externalized, becomes co­
terminous with a magic slogan.

Methods of teaching do rot ensure understanding of the 
material taught. The very act of teaching itself whether 
conducive to understanding or n o t , is sanctimoniously 
treated as being innately beneficial and prestigious. 
Children's attitude towards education becomes ideologi­
cal in the negative sense because of this vacuous root.

What they are learning, even if they do not understand 
it, is something of which they are proud. The act of 
attending school is prestigious even though few of them 
open a book after school hours. What becomes associated 
with school is the method of teaching, not what is being 
taught. Children being called upon to act out what they 
are bei na t-<uoht in school appoint a teacher to conduct 
them in endless repetitions, these all delivered in 
lulling unison after the call of the child teacher.
What is particularly remembered is the authoritarian 
relationship between teachers and pupils and the method 
of teaching.

A ralipious attitude to vacuous education has two con­
sequences , *tranoely contradictory. Young children who
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have just entered school are immersed within village 
life ard all their games in and out of school reflect a 
rich participation and affirmation of that life. Simul­
taneously their education is perceived to be the key to 
a prestigious job in the city. Although their essays 
often reflect an affirmation of traditional social values, the 

questionnaire which I conducted revealed that all 
children valued modern jobs as opposed to traditional 
occupations. Prestige, how v e r , does not refer to 
village life, rather it becomes irrevocably associated 
with the appearance of assimilation of so-called civi­
lized commodities, whether this be education in school 
or certain kinds of behaviour. What is thoroughly 
understood ceases to be prestigious. Rather that which 
is thought to be prestigious is the enactment of behaviour 
of an externalized other. This enactment is necessarily 
vacuous since although, to use a metaphor, all the props 
are utilized and the words learnt by heart, the roles 
are not properly internalized. Prestige becomes co­
terminous with affectation.
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CHAPTER 5

1. World view, as T have used it in this context, refers 
to the way in w>-ich the world is naturally perceived 
by those immersed in social life. Aerger & Luckmann 
mrite of Scheler:
'.... Scheler analysed in considerable detail the 
manner in w h i c h  human knowledoe is ordered by society.
He emphasized that human knowledge is given in society 
as an a priori to individual experience, providing the 
latter with its order of meaning. This order, although 
it is relative to a particular socio-historical situ­
ation, anrears to the individual as the natural way of 
l o o k i m  at the world. Scheler calls this the "relative- 
natural world-view" of a society.1
3ERGER , P.L., LUCKMANN, T. The Social Construction of 
Reality. Harmondsworth: PenouTn looks, 1*73, p.26.

2. HOYT ALVERSON also re xks generally about this factor 
in his book, Mind in the Heart of Darkness (1978).

3. ALVERSON, H. (1978), 0.118.

4. Ibid, p.122.

5. John Berger•s conception of advertising and the 
ultimately unfulfillable desires which it creates 
relegates our ^esires and wants to the passive realm 
of fantasy which ironically allows for the continua­
tion of monotonous work in our society with little 
resistance.
C f . BERGER, J. Ways of Seeing. London: British 
broadcasting Corooration and Penouin hooks, 4th e d ., 
1975.

6. The following extract from Mverson's research clearly 
indicates the response to cities of older ^eople who 
have more or less permanently settled in the rural 
areas. Mote that rejection of village life occurs 
mainly amono the vouno who have not vet been initia­
ted into extensile migrant labour.
'Life in town corrupts most Africans. A good example 
is me. I orew up in a ru: 11 life and after this at 
an early age I lived in town, ''hen I returned to the 
cattle post I became c o n 'used totally. I thouoht the 
cattle posts were terrible places. T wanted to return 
to town. Now I realize, of course, that the only real 
life is at home. '
ALVERSON, H. (1^78), p.239.

7. KCOIJv a.n , K. (1078), p m . c 1 -e 2 .

8 . ALVERSON, H. (1978), p.258.

9 . \ village iust to the north o'" v ocuudi.
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10. My emphasis.

11. Makgabe are short fringed cirdles worn by young girls 
and ditsega are small pieces of cloth worn round the 
hips by young b o y s .

IP. Note that mabele in Tswana, apart from meaning crain, 
also means female breasts.

13. Alverson has for example recorded:
•The Europeans created an era in southern Africa in 
which they sat in luxury at the top of the mine 
waiting for the toiling Africans to bring them lumps 
of gold. European technology dominated our minds and 
our reasoning. The power of their technology blinded 
and awed us. It was a veil over our understanding.
There is no truth in (the) belief of Europeans that 
we are of limited intellect. The conditions of learn­
ing are what affect learning. Africa has imprisoned 
the Tswana, we havan't become aware of this knowledge 
until recently. Dut aiven an equal access we can 
learn all that the Europeans have learned.1 
(Self-subsistent young) ALVERSON, H, (1976), p.262.

14. A Iverson for example has recorded the following with 
regard to similar issues:
• From the beginning Tswana have honoured their cul­
tural roots by farmino an 1 raising stock. Cattle are 
the Tswana bank. We are also proud of our independence. 
We make everything we need from local resources. Self- 
sufficiency of the individual is a feeling beyond 
description (tlhaloso).'
(Elder from kgaphamadi)
Ibid, p.267.
And with reoard to the young:
•Our culture has very little that helps us with 
modern-day problems. This is because Tswana today 
despise their culture. The Europ m s  respect their 
culture and for this reason it thrives. There is 
nothing left of Fetswana but ploughing and raising 
cattle. But even this we gained from Europeans. Qo 
the Europeans surpass us altogether. vy conclusion 
is that we should welcome European culture, but ve 
have nothinn to offer them in return.'
(koaphamadi young)
Ibid, p.269.

15. In relation to this conflict, Kooijman for example 
recorded the followino conversation:
•As Ramatshu, an old m a n , entered, John iumred uo to 
offer him a seat and asked him: Mr. Modid, please sit 
down and tell us some stories.
Ramantshu sat down and answered oru'fly: h’hy should I 
tell you tales'? Yiu arc not really interested, you have 
neolected Lowe’s rules and reoula t i ons.
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(Lowe is the mythical ancestor of the Tswana and the 
creator of Tswana culture. When ^eorle re'er to 
tradition they personify it as Lowe)
John: These r^culations were not drooped by us but 
by our parents. Ve are not the sons of Lowe himself 
but the sons of his sons. Vy father used to tell me 
stories about some of the rules and about Lowe's 
cruelty and strictness, but my father never made me 
do any of these harsh rules.
Ramantshu: You see you have been told and you never 
kept the orders. You youno men are ouilty because 
you were told and never obeyed.
John: 'we were not told to do it but to know it. Lowe
had his schools but tney sent me to a different 
school.
Ramantshu: You are stranqe. Always when told to do 
somethino you say it is because old people are blind
and ianorant, all that they say is just the same as
Adam in the land of Eden and you say we are not in 
the land of Eden but coming from school. But I tell 
you, you are goino to meet misfortune in the days of 
your 1ives.'
KOOIJMAN, K. (1078), P.56.

16. The "mogoaa" is a sacrificial ceremony performed for 
the dead either shortly after the death or whenever 
it is felt by the relations that the dead are dis­
pleased .

17. Report of the National Commission on education 1977 
Paragraph 1.15, 0.121 Gaberone: Government Printers.

18. Ibid, pp.24-25.

19. Briefly these principles are i ) Puso ya batho Va batho: 
democracy -- rule of the people by the people in 
political, economic and community spheres. ii) Oitiro 
tsa dithabololo: development; to develop physical and 
human resources. iii) Boipelego: self-reliance; 
brinoino the economy under local control and replacing 
expatriates. iv) Popaaano ya Sechaba: national 
identity, unity. These are said to lead to kaoisano
or peace, social harmony, justice, self-reliance, 
unity.
(Cf the previous report on Education)

20. Recall the ambivalence of the concept of the rich 
man in Chapter 4.

21. Cf. appendix p.365.

22. "armer or molemi which means "one who n 1ouohs" is 
equally identified with women since women in Tswana 
society are primarily involved in crop production.

23. Cf. appendix p. 369.



CHAPTER 6

PERCEPTIONS OP THr ANTHROPOLOGIST; STEREO-TYPICAL 
CONCEPTIONS OF TH^ WHITE VAN

Introduction

•It is a oood thinn to place civilizations in contact 
with each other; that it is an excellent thing to 
blend different worlds; that what ever its own par­
ticular oenius may be, a civilization that withdraws 
into itself atrophies; that for civilizations, ex­
change is oxynen; that the great good fortune of 
Europe is to have been a cross roads, and that 
because it was the locus of all ideas, the receptacle 
of all philosophies, the meeting place of all senti­
ments, it was t>-e best centre for the redistribution 
of eneroy.
Put then T ask the following Question: has coloniza­
tion really placed civilizations in contact1’ And I 
say, that hetw on colonizer and civilization there 
is an infinite distance...'(1)

In the light of the previous chapters it should be 
clear that whites are generally associated with the 
"ways of cekooa" and all that this implies. A white is 
thus primarily a stranger and because of the generally 
conflicted and oppressive relations which govern society, 
the white is supposed to have disdainful opinions of 
"African life". A white's culture is thus seen to he in 
opposition to, and in fact antithetical to the so-called 
ways of African life. T*us people are perplexed at the 
presence of whites living in the community in the way in 
which ordinary people live in the village since this is 
seen not as characteristic of"Makooa"or white people. 
T M s  is in contrast to other whites livina in the vill­
age, doctors, nurses, teachers, who live in a visibly 
"European" wav w M c h  is easily identifiable.

This primarily negative, in the sense of antithetical



percent ion of whites, in-plies the typifioation that all 
whites secretly dcsrise the "African wav of life", that 
they are unable to live simply but must net others to 
do and work for them, hence their domination of others. 
They are wealthy and seek to oererate their isolated 
wealth at the expense of the other, without sharinn it 
with him. Witwin this tvnification, contact with blacks 
on the mart of whites alwavs conceals an ulterior motive 
in that whites are seen orlv to approach a black man if 
thev reouire somethirq of him.

This neoa.ive conception is not without its "Janus face", 
thus beino white in a community, leads to the inevitable 
perception that one is wealthy and that one will impart 
pood fortune and wealth to those around one. The White 
in this instance is revered, becomes an accessible 
mediator between rural and urban life, is seen to be 
able to offer unlimited employment. These perceptions 
contain within them an acknowledoement of the white's 
assumed "inevitable or natural" dominant position in 
relation to the villaoer. The white man becomes the 
oppressive creator, the innovator, the provider and 
mediator and all these characteristics are necessarily 
associated with paternalistic relations of dominance.

In the above I have very oenerally explored the two wavs 
in which whites are perceived as stranrers or aiiens.
The abstract cateoorv, "white", necessarily indicates 
that which is alien, however when a white ceases to be. 
a stranoer, this moment witnesses the attempt on the 
part of villagers to incorporate him within their par­
ticular social horizon. In this instance, beino incor­
porated into the familv throuoh some fictitious kinship 
tie bec-mes a means whereby one is progressively incor­
porated within the traditional horizon.

Interestinoly, this response to the white is not so



d i ,ferept from those mentioned previously. As I have 
stressed, the cateoory. "White" or "lekooa", is in all 
cases alien in the sense that no allowance is made for 
mediation between the two cultural horizons exceot in 
rare instances of prolonged interaction. nne is either 
a stranger or oart of a family oroup. Perhaps this 
absolute distinction reflects the verv real relations of 
dominance which generally characterize broad political 
relationships between h'aoks and whites. These opposing 
conceptions of black ar .e are obviously not with­
out ambivalence. Thus i ample, the categories can 
he used in two different divergent senses. Often
these diveroencies may v ‘d n e d . Thus on the one
hand, they may contain .ifically racist meaning in
a particular ideolooica. jcourse in that all blacks
inevitably belong to a vague tyni fication of the 
■'African way of life". Thus in the situation of emerg­
ing class differences, wealthier blacks are not percei­
ved to he exploitative, rather the traditional monopoly 
of wealth by the few iy erroneously seen to be eouiva- 
lent to the monopoly characteristic of traditional social 
relations. The flexible ideolooical content contained 
within tyri fi-at i ons of white and black can be used in 
yet another way in which the Qualitative difference 
between two cultural para^ioms are stressed and in which 
whites and blacks approximate themselves in varyino 
degrees to these tynifications. In this case as we have 
already clearly seen in the thesis, certain blacks in 
Botswana are perceived to he acproximatino the ways of 
the Enolish. Because of the absolute separation of the 
two typification paradioms, approximating the wavs of 
the Enclish is seen to initiate a distance between 
"black-whites" a t h e  people and their needs . Mote 
that the "people" in this instance desionates t^ose who 
belono to the "African wav of life". This latter con- 
cemtion, as we shall see in Chapter 7, mirrors Laclau's 
emphasis on the importance of such broad categories .or



ideological discourse ( cl', p.

In heino both white and a researcher, people responded
in all the above wavs to me. "ore specifically in rela­
tion to myself I wish to discusi,
1. The confusion arising from my life style, (I lived, 

ate, slent and worked with a family as an ordinary 
family member) and the fact that I was white sug­
gested various tynifications which were not being 
reflected in my li'e stvle.

2. Secondly T shall deal with responses in which I 
became the revered white, the knowledgeable one, 
the wealthy one.

3. Thirdly I shall deal with my pronre<=sive incorpora­
tion wit’-in the family and the -dvice wnich family 
members cave to me.

4. •ourthly T sh$ll deal with people's Perceptions of 
research as such.

?. fifthly I shall explore my own reasons for wishing 
to "mediate" with other people in puttino myself in 
a position which attempted to experience within 
limits thg way of life within the community. This 
experience necessarily indicates in itself the boun„ 
daries of the research. Tn this section I shall 
also indicate my research method which is im-lieitly 
given in the way in which I situated myself in the 
field.

1 • __ if us i on arising from T.ifestyle

A) Prief description of fieldwork conditions

"or eight months d u r i m  1979 r live* with a young Tswana 
family in vocwudi. The youno father, 7ra Scoale, worked 
in Johannesburg where «e ha* criminally met. t. e discus­
sed t e possibility of my coming to live and work in 
^chudi with his family, his young wife Elizabeth and



their five children. Durino these mont s we shared 
many ha^py days together. Secale woul'i often join us 
and his astute intellect, -eneral help and friendship 
proved to be invaluable. Soretimes 1 1 izaheth returned 
to Soweto with him takino the little twins with h e r .
Tve t^ree eldest children and T stayed together. They 
were all of school-ooino ace. Xpart from the housework, 
there was time spent walkino in the villace, interview- 
ino people whom T had met or my own and throuoh Seoale's 
family, attendino church services, schools, kootla 
meetings, concerts, nlaying music with local musicians 
and on occasions stamping mahele. The daily round of 
life included typical jobs such as fetching water from 
the borehole, choopinc wood, makinc fires, tending 
chickens, washing clothes, airino blankets and cooking: 
in other words the work of the home. Given the fact 
that I was visibly seen to be doing these tasks and 
given the fact that I was known to look after the chil­
dren on occasion, cookin and eating traditional booobe 
(sour rorridoe), morono (oreen vegetables) and sometimes 
nana (meat), people responded to me in different ways.

Some, assuming that all whites comino into a community 
soon amass wealth for themselves by oettino others to 
work for them and w^o ouicklv transform their environ­
ment by orowino plants and by building, tended to cate- 
corize me as the "stvrnid white", the c H l d ,  who was not 
living up to the so-called cvnnino supposedly intrinsic 
to whites. In this instance typical conceptions con­
cerning whites a r l i n k e d  with the notion of reverence. 
The fact that T learnt most of my Tswana from children 
also contributed to this specific conception of me. 
Others, civen t^eir experience of South African whites, 
were astounded that T was livino with a family and 
speakino rudimentary Setswana, In this instance they 
admired what I was doing and because of their absolute 
tynification of white South Africans, they attempted to 
dissolve what they perceived to be an anomalous situation



by denyinn my ancestry. Thus the following conversation
with a visitor:

•Look at her callino me "rra" (father). She respects 
me. She must be stupid. °ut she is clever to have 
learnt as much Tswana in 4 months. Ts it possible 
that you are a Leburu?' (South African)
'Yes I am.'
'Ho you believe in Apartheid '
'No, or T would not he living here.'
'I don't believe you come from South Africa, vhere 
were you horn?'
'Tn South Africa. ' _ _ ,
'Well then your oarents must be from somewhere else. 
'Ftoth my parents were born in South Africa. Their 
ancestors came from Scotland.'
'You know, I worked in Gauteng (Johannesburg) in 57. 
The whites were no good. Let me tell you this. Tf 
you meet an Enolishman you can be sure he's no oood, 
too cunning, a wolf in sheen's clothing. Tf you 
meet an Afrikaner he's also no good, very cruel.
An Irishman makes you hold your breath and your 
heart." You have to be careful because of his anaer. 
An American, well, he's only a cowboy, but T feel 
at home with a Scotsman.
You stay in this verv lapa, don't you Well, you re 
a good oirl, you'll be looked after here in Mochudi. ' 
(Middle-aoed man -- Vochudi)

This conversation witnesses a number of ideological 
circumlocutions. I am antagonistically perceived as 
stranger and yet I am an anomaly still seeking categori­
zation. Nationality, race, are attributed with absolute 
characteristics. If I do not typify the perceived 
characteristics of mv immediate relatives, then surely 
I typify those of mv ancestors. Although whites in 
general, together with their distinct nationalities, are 
perceived negatively, the anomaly is dissolved by 
attributing, at least situationally, positive character- 
is.ics to mv particular ancestors. In this way my par­
ticular lifestyle and an absolute conception of nation­
ality are reconciled. Perhars the last lines cf the 
conversation indicate a partial mediation in that 
general tvrifications are temporarily suspended, the 
barrier of alien falls away and is accompanied by an 
expression of oood will.



An Interesting instance in which mv research and life­
style were oerceived to be irreconcilable was when t^e 
housework which I did was perceived to he characteristic 
of "a woman in the home", "mosadi wa lapa". The ideal 
conception of the woman is that she should work hard at 
her home and not wander about the village. This assimi­
lation of me within the traditional cultural horizon is 
also accompanied by the desire to protect me from 'hose 
outside my immediate family.

Tn the three examples oiven above, we have dealt with 
the three specific types of typification which I sug­
gested in the introduction to this section. These 
tynifications are governed by the category of stranger 
and its inversion. These tvpes of rest rses are typical 
of superficial and infreouent interaction. Instances of 
mediation where both Parties, Tswana and fnglish, recog­
nize their difference and yet attempt to establish 
common ground through mutual sharing of ideas and words 
indicates a hermeneutic process whereby discourse, to 
use Laclau's phrase, is disarticulated and rearticulated 
by the mutual revelation of cultural assumptions and the 
coming to new insight. I managed to establish such 
relationships with a few older people with whom I had 
prolonged contact. Older men, particularly partial to 
philosophic discussion, are eager to exchange views.
This exchange is seen to take place within a medium of
reconciliation. Thus:

'Youno people today are better, they are keen to 
find out about other cultures and peoples. '"ore 
than that, thev are keen to learn from then which 
is important because whites used to pretend to 
"know" the African but of course did not know him 
at all because he saw him only as a servant. Tt 
is very good that we c^me to some understanding 
together. Youno people are cleverer f-an those of 
before b e c a u s e  they are enouiring. , ?v are co^- 
paring norms and ways of life. It is nood to travc . 
Travel broadens the mind,'
(Slder -- vochudi)



The tension between, on the ore hsnd, being expected to 
be a woman of the home and on the other, necessarily 
having to involve myself in research and enquiry, thus 
exhibition the "cleverness" of the young, gave rise to 
a number of conflicts.

In many "ays, the confrontation between "strangers" is
exceedingly complex. ’’andyinn tyoifications is often a
means of establishing a -"round for the interaction of
eouals. Thus for example, a politician T was introduced
to greeted me immediately with the following challenge:

'Whenever a white Person comes to a black man you 
can be sure that thev want something from you. Also, 
do not think that you can convert me in any w a y , '

The same man later expressed his desire to exchange 
ideas and asked me to come and see him whenever T felt 
like it. Tyoifications are brandished in order to 
reveal the nature o* the ot^er. Aggression often con­
tains a warning in which the other establishes an equal 
identity.

2. The revered white

Typically reverence towards whites in general is charac­
terized by admiration for what T have called elsewhere 
in this thesis "t^e vacuously prestigious", or obsession 
wit1' the rrestioe which all kinds of commodities gener­
ate. Often reverence for sekooa contains the seeds of 
self-necation in that whites are seen to monopolize 
intelligence, creativity, wealth. Others were pleased 
w "th the way I was living because they felt this would 
dissolve such entrenched feelings of reverence and would 
facilitate the re-assessment of village life on the part 
of the villagers. Obsession with the prestigious would 
be challenged. Thus:

1 It is good what you are d^ing here living like an 
ordinary person. You are really accomplishing a 
good thing because people will see that you are an 
ordinary person. It will lead them to understand



Sion, from those whites that dominate.
(Younr father -- Mochu^i)

The ,„n=wlnn .CCPunt, in
,.,v ,h, inp:i,nn«ent in ahsnlnt, .vpifi=»tion
„he„  ,h« „ , . u s  of orprosse-i ,nd opoin.nop »rp n.tul.l-
i ze'i.

ore dav while travel linn by bus to Rsses., I met a woman 
sliohtly drunk on ”khadi"(21. She told me that she ha, 
learnt that T carried a bucket on my head f e t c M n o  wr . 

in the early morninns.

the kind of work for a white woman.

This statement contains the notion that this kind of 
work is undionified, that certain people should he 
exempt from it because of their privileced position.

The followino nerceotions of me were reported to me by

Senale:■ eSetswana sonos. 
want with Tswana sonns■ 
(Old man -- Mochudi)

Linkinq f  *8 response to the vacuously orest n i o u s , 
see that this old man was at the time building a pit 
toilet at his daughter's home. She had built a hune 
prestioious white man's house with many rooms. She had 
only one child to occupy all this space. <he had 
a c q u i r e d  status in t*e eves of some because of "this



work of hors". Thi s rarticula* nan considered it inevi­
table that the • . >r be paid low wanes bv the rich and 
when asked the Question why he thouoht some People were 
rich and others poor, he renlied, 'God made them that

w a y . '

3. Whites as innovators

Concern with the vacuously nrestinious leads to the 
perception that whites are the innovators, the knowledoe- 
able ones concerning the "correct" way of doino things. 
Thus we have seen T am approached by teachers to helm 
judge a beauty competition, the concepts of beauty per­
taining to my cultural horizon are revered. Dignity, 
beauty and propriety are seen to lie outside the communi­
ty. Also as we have seen in the story speculating on the 
origin of the part of Mochudi called Vosanteng, all new 
innovations are perceived to be introduced by the cultu­
ral "other", even innovations in lanouage in that people 
adopt Cnolish names taking them to be their own creation. 
Internalizatior of the cultural other results in a 
number of kinds of behaviour, for example, the obsession 
with protocol, the right procedure for the rioht occasion, 
with clothes, houses, specific kinds of furniture, with 
English, with elitism and disdain for the poor., It is 
particular concern for the vacuously prestioious w M c h  
leads to the desire to purge oneself of one's negative 
self imaoe, to become watch-dogs for the arte acts of 
so-called civilization. The process necessitates an 
attempt at distancing oneself from the rest of the com­
munity. Particularly the concert competition in the 
Dutch Reformed Church witnessed an obsession with proto­
col reflected in the choice of venue, in dross, and in 
the programme and method of conducting. Some o. .he 
actual absurdity of the occasion was suooesteo in the 
adjudicator's remarks crncernino the choice of sonos.
It is also within this context that the white is per­
ceived as the potential do-gooder. Tirouoh whites one



oains access to money. A particular woman suffering 
psychologically from her particular circumstances com­
bined both a tenacious interest in appearances, the 
vacuously prestigious, and in the perception of me as 
her salvation, a sharer of wealth. This woman was in a 
Particularly desperate situation because she had been 
divorced by her husband early on in their marriage when 
he ran away with a white woman. Although her children 
were well educated and relatively well off, she insisted 
on living at her ancestral home, her father's home, 
because she Perceived herself to be its guardian. Her
father had been an important man in the tribe. He had
built a huge Victorian mansion in 1914 with high '"alls 
and wooden ceilings. Today the house is in a visible 
state of disrepair and it is occupied by the m a n ’s 
daughter and her two last retarded sons. She is prac­
tically destitute, having had no job for some time, and 
very little support from her married children. She 
attempts to make some money by sewing and embroidering. 
Often she runs out of materials and food to eat. The 
woman is obsessed with restoring the house to its former 
grandeur although she has no means to do so. She des­
cribes a oast in which the house was surrounded by a 
carefully tended lapa, smeared immaculately with duno 
and intricate Patterns. She describes the surrounding 
walls and huts and even produces the stencils used by 
her mother to paint the outside of the huts with patterns.
In her bid to restore her home she had spent a!1 her
money on cement and bricks. Young men from the brigades 
buildino school were plastering the walls for her and 
she had no food to cive them to eat. Neither ha-' she 
food for herself. She showed me objects and relics from 
the past which she endlessly polished and Vent in boxes 
to protect them from the dust. Among them was a defunct 
Sinoer sewino machine on an eleoant stand. These objects 
represented for her elements of the prestigious life 
style which she craved. Her particular desires and real



circumstances were at such variance that she had literal­
ly become confused. The weicht of her sufferino planted 
itself permanently on her face and her thoughts lumped 
from one preoccupation to another without ever following 
them to their logical conclusion. The tragedy of her 
situation was that she was unable to give up her longing 
for prestire and thus used all her limited resources on 
things which could not possibly contribute to her most 
immediate needs. Sometimes she became acutely aware of 
these dangers and lamented th'e fact that she had no 
money with which to get her field de-stumped of trees.
She was afraid that if she left this field for one more 
year without ploughing it the.land board would reclaim 
it and allocate it to someone else who would put it to
immediate use.

Coming from a royal clan she had had an extremely shel­
tered childhood in that others had worked for her.
Given her notions of prestige she is reluctant to work 
for herself, she has few skills such as knowledge of 
housebuilding. Within this context I became the 
"wealthy" white redeemer of her conflicting dreams.
Given her particular background, she was unable to work 
for herself utilizing local resources around her such as 
grass and dung and clay, rather she was dependent on 
others working for her. Hence her desire for money even 
in cases '.here it was not strictly necessary. She began 
asking me to suprly her with immediate necessities, food 
and embroidery threads and parts for her machine and 
ultimately suggested that I finance the de-st -rino of 
her field and the building of a small house at this 
field so that she could escape from the shame which she 
experience/ tn the village, the sense that all eyes 
watched and ridiculed her absolute Poverty which starkly 
contra zd itself to what she remembered of her girlhood 
I had little morev of mv own and could not -oss.hly . n 
tribute to her most ambitious fantasies.
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The trancdv of her situation was that her family, all 
well off with houses of their own had, to all intents 
,n" purposes, abandoned their mother because of thei. 
own desire to acouire as ouickly as possible the arte­
facts of civilization. She was thus dependent on an 
utter stranger whom she knew little about but whom she 
assumed had lots o' money. This utter dependence ren­
dered her totally helrless in relation to her own prob­
lems. She ™as unable to conceive of the possibility of 
doing for herself in any -ay.

Perhaps it is important to mention in this context that 
preoccupation with the vacuously prestigious has led to 
severe divisic... within the community. Ostentatious 
wealth creates both respect and derision among specta­
tors since this wealth is seen to distance its exclusive 
owners from poorer people. This has led to what people 
have termed "jealousy" amonost the peoole. Much of the 
confusion within t^e community has arisen through the 
privatization of wealth. The acute competition for 
wealth and the individualism which characterizes its 
accumulation under capitalism renders one who has fallen 
from wealth ionominious in the eves of all because wealth 
is respected by many despite the acknowledged divisions 
which it creates, and to fall from wealth is a reminder 
nf the rrecarious access to wealth under present social
conditions.

The concept of the white as developer, the potentially 
bene'olent innovator was most clearly brought out by 
those people who compared me with Lady Vitckeson, a 
close friend of the chief Kgnsi Linchwe, whg had taken 
great interest in the Pakoatla and who had contributed 
lari* sums of money to build schools and to establish a 
1ibrarv as well as to initiate development projects, 
because I lived simply, ate villane food and spoke to 
people around rr.c I was often told that Lady "itcheson
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had behaved in the sa^e w a y . The fact that T was 
"writing a b-iok" about villaoe T i *$ was viewed positive­
ly because I would be able to tell the rest of the world 
about vochudi and its people. It was also assumed that 
siven the fact that I was favourably disposed towards 
the villaoe and its neople because of try assumed wealth 
I would be able to contribute in monetary terms to its 
development. Development then comes to be se^n as the 
result of arbitrary donations from the cultural other.
The school becomes a s ym b o l  of this so-called develop­
ment. The necessity of self-generative labour is 
ignored and people are paralyzed in the face of their 
present economic crisis because of their essentially 
passive attitude to their environment.

4 . Incorporation into the family and advice of family 
members

Proaressivelv durinn my stav in vgchudi, members of the 
family began to call me "daughter-in-law". Senale 
initially introduced me to people as his "sister". 
Particularly durino the preparations for the mooooa 
ceremony in which all family members came tonether to 
prepare mabele for beer, there was ouite a lot of work 
to be done. Relatives, especially aunts, began to 
iocularly order me about, saying, for example, 'Ngwetsi, 
(daughter-in-law) come here, come and help us carry the 
beer rot.' The fact that I was visibly seen to work 
durino the moooga ceremony was appreciated by most 
people. Durino the actual colebration I was asked to 
join the "daughters-in-law" at a particular mo-ent when 
certain parts of the animal are given to all women 
married into the family.

This classification of stranoers w i t H n  the kinship 
structure is a common phenomenon. The "malome" or 
maternal uncle, an important rersonaoe or the occasion, 
insisted that people ex*'la in to me what this work of
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can eat and drink.

Many relative, beca.c concerned that 1 .hculd Join

housework.mam
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(Grandnothcv -- Mochudi
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It is cisv to make a wrong decision in a community 
like this because people are always talking especi­
ally if you are a stranger. It is best to stay and 
work in your lara and not wander round the village 
like some women who iust go round "icking up news 
about people.1 
(Grandmother -- vnchudi)

The desire of the family to incorporate me within the 
family, to etr-hasize my role as "mosadi wa lapa" (woman 
of the home), indicated a concern to protect me from 
certain trends within the community, to protect me not 
only from those who sought to extract money from me, 
but also from those who sought to foist antagonistic 
typifications onto ie. The family thus tried to create 
a distance between other typifications of whites in 
general and myself, for example the assumed wealth of 
whites and secondly their assumed arrogance and exploi­
tative relation to M a c k s .  Thu= for example, w^en I 
was refused permission by the chief's wife to partake 
in mephato, a youno male member of the family consoled 
me by saying, 'They are lust as interested in apartheid 
as the South Africans an'J we are n o t . Do not be unhappy. 
Mephato is a thing whic1' few people take part in today. ' 
A l t h o u g h  the chief's insistence on t^e formation of an 
exclusive Bakga tla regiment indicated a desire to protect 
the sacred and secret ceremonies from indiscriminate 
and mocking scrutiny by et^no-centric researchers, this 
was taken *o indicate a form of elitism on the part of 
the chief organizers Kv a family member since other 
tribes in the surrounding area which had previously 
joined the f o r m a o n  of the Rakgatla regiment were also 
b a r r e d  from participation,

$. Perceptions of my research as such

The position of researcher in a community is specifically 
ambivalent. People are accustomed to an influx of vol­
untary workers who hcl^ immediately understandable jobs
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for example, aaricultural advisor., land board officia s, 
richer, in schools and technical brirades. Since 
Schapera’s time, »ochudi has been inundated by research- 
,rs of all persuasions. The necessarily predatory 
identity of the researcher, in that he enters a communi­
ty, col ects information and disappears with it, dio- 
per,inc hi«= findings in another community, has resulted 
in a number of responses to him. a'l of which are depen_ 
dent on the way in "hie" he situates himself within the 
community, t, has been indicated in the previous section, 
tyrifications of whites and in this case specifics V 
th. researcher, are inevitably directed towards one by 
stranoers or people -n the periphery of one's field of 
intense interpersonal interaction. Tyrifications thus 
qain a life of their own and the tyrifications held by 
those in power can have inhibiting effects on research
as such.

a) Oosnnnse of t h e  Triha 1_rduc* tob eli_te
The educated elite are acutely aware of colonial relations 
rot only in the nast but also in the rresent. Indepen- 
dence has brought with it the desire to invigorate 
traditional ceremonies and culture. D u n n r  my stsv in 
Mochudi, the Botswana government were moving from vi11- 
ace to vi11ane recording traditional songs so as to 
broadcast them over the radio. Likewise "mephato", or 
the formation of new reoiments, initiation, have been 
revived particularly among the Sakgatla. T:oethpr ith 
th<s desire to invioorat. traditional culture, there is 
the concomitant desire to rrotect these developments 
from the traditional European criticue of them, that is 
the typically colonial response, to view the culture of 
the "other" as barbaric and of no real value, also to 
ethno-centrically misinterpret the mearino of such cere­
monies. The chief aim o' those who are trying to get 
pcorie to re-as.ess t'eir culture and to remain pride in 
it is to protect the s^no, and core-onies from indiscrim- 

mental appropriation by foreigners. Thus



-or example, .hires ere barred totally from takino part 
ln the mephato ceremonies. People in "ochodi .ere par­
ticularly disnusted by a .Oman .ho published secret 
mephato snnns in the hots.ana :.otcs and Petorda and who 
»,s totally unperturbed by this breach of promise and 
also bavin, naively interpreted the son,s without any 
idea of their deeper meaning and significance. Tt 
therefore not surprising that these people are fundamen­
tally onposed to researchers. They define them as 
people who come "to milk the ideas of the old and who 
then disappear from the community oainino credit and 
decrees from 'heir work when in reality it constitutes 
the work of others." For all the truth contained 
within this response, the -olarired, production of 
typificatiens concerning t"e foreianer, often assists 
the avoidance of e-ploitative relations within the 
community itself. The exclusive nationalist conception 
contained within this particular re-appropriation and 
appraisal of traditional culture can result in the 
inhibition of a truly penetrating critique of internal 
divisions. Thus a man sugces'ed in some instances the 
importance of analytical research:m m #

special company to mix in.
(Youno man -- v ochudi)

b ) Response of r.ovcrr.mert Officials

government d.p.r.m.nt, in nenernl h.ve h.d , ion, history 
of .s=oc iat inn w.th exratri.te "advisor,". Giv.n the 
latte- 's assistance in Planning development policy, in 
agricultural research and management, in education etc.,



assistance an^ research are viewed as beino neutral or 
of scientific value. Thus for example, government 
departments are helpful and only insist that any research 
beinc done in the country become ultimately available to 
them. This ty-e of approach obviously ionores the ideo­
logical, strateoic and ethnocentric implications of 
research. Government bodies, for example the land board, 
proved especially helpful, were courteous and showed 
areat interest in my re s e a r c h .

c ) Response of School Teachers

Ourinm my stav in Mochudi I attended a number of primary 
schools in mv a r e a . Teachers were initially flattered 
by the idea of my visitinc the school but when I request­
ed permission to attend lessons as an observer and 
participator, many became wary of me. The headmistress 
of one particular school cranted me permission to enter 
the school and T tried as quickly as possible to gain 
t e a c h e r s ’ acceptance of me through conversation during 
lunch hour. I told them where I was staying and with 
whom, why I had come to Botswana, where T had come from 
and my particular interest in education. After thev had 
become assured of my mood intentions, that T was not a 
"typical" South African, that T was not a sny for the 
oovernment come to criticize their disciplinary methods,
I became, so to speak, co-onted, in that I was requested 
to -fudge a beauty competition. The teachers' response is 
an example of how people occupying certain positions 
become sensitive as to how their behaviour will be inter­

preted .

) The response o* people in go^eral

Ordinary village p e o p l e , except for key personalities 
such as villaoe h i s t o r i a n s , ar? perplexed by research 
but are cenerally willing to share their experiences 
cnee havino established some kin'* of rarport with the
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researcher. Certainly they are less antagonistic to 
researchers than those who hel'l innertant social or 
political positions. Many view the process of research 
as a orocess in w'ich both narties s^are ideas. It is 
this mediation w M c h  is reqarde'4 as beino culturally 
and aesthetically valuable. '’any people t j o , are pleased 
to have a "book" written about themselves. Thev see 
this as a means to communicate with the outside world. 
Because oeople view mediation as important, the conduct 
of the researcher must be seen to be courteous, respect­
ful and humane 'n that he too must be seen to derive 
pleasure from the sense of community which is oenerated 
in discussion. These types of conversation are said to 
contribute to peace and humanity (botho) within the 
community. The attempt of neople to understand one 
another is hinhly valued.

6. Discourse of anthropologist and villagers

Firstly let us explore the characteristics implicit 
within the ethnographic or research situation where one 
is attempting to research a cultural horizon o' which 
one has no real knowledge in the sense that one does not 
share the every day assumptions of the life world of the 
particular cultural horizon to be investigated. One is 
therefore a novice in the true sense within <uch a field 
work situation since one has no understanding of the 
broad imnlications ol language or the assumptions con­
tained within communicative behaviour which render 
communicative interaction meaningful. One is therefore 
without the "natural attitude" extended to a familiar 
cultural or linguistic horizon of the everyday lif-- 
world. ’ecause of this one is unable t o  manipulate 
linguistic and behavioral symbols s M l ' u l l y  and one is 
thus unable t o  4ungle with cultural meanings with the 
(4 ♦ g r i t y w’1 i c u inside members of a c u 1 tural or iron
disnlav. one has t  ' tucr«''nre a t t e m p t  to locate the
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2 r y c'i a; a sumptions of this cultural other . One is 
• ore for- sar’dle^ with a nrohler of interpretat iona 1 
relevance. Sc^utte and Zernitz have metaphorically 
exoressed this ambivalent identity bj conceiving of the 
anthronolonist a< a "dual stranger". To extrapolate on 
this c o n ce n ti on , tha anthropologist is firstly a stran­
ge r in the sense of a communicative stranger(3). As 
communicative stranger he ^oes not share the basic 
assumptions of the every^av life world of the cultural 
- ther. Secondly he is a connitive stranger because as 
■ 'immunic.ative stranger he h^e to utilize different 
■• oanitive methods from the reonle immersed with'n the 
given cultural horizon in '-rder to interpret communica­
tive interaction an-' to fcta^lish cuestions o e relevance. 
Tvoi "ications of the f o w  o' experience of the ethno­
grapher into "important events" indicates a ouest for 
topical relevance. The notion oi the anthropologist as 
dual stranger is rooted in Schutz’s exploration of the 
nature of tie stranger. Thus the anthropologist is an 
"alien" or an "imminrant" in terms of communicative 
face to face interaction(4). The anthropologist is 
"intellectual" or cognitive stranger in terms of making 
•onera 1 t rans forva tory interpretations of face to face 
interact ions(5). Ts is -ovemert indicates the transfor­
mation of face to face interaction which is transitory 
- the sense of he inn embedded in "erv Particular kinds 

content dictated bv the limti^i aims of the conversa- 
n , ini hypotheses of broad and merer-' 1 r levance.
: t ' - ' T  i  ■■■ tl'c; a tt r U u tes o f  stranger in the

f llowi •• - way:
1'he stranger .... oes not share K asic assu npt ions 
( n d ) he has ' ml ace in nuest i on nearlv everything 
' at seers t ho unoues t i onable to the mp— her s of 
4 e m n r o a c h e d  oroup. To him the cultural pattern 

’ approached or up 'oes no • -ive the authority 
•• tester system n ? recipes .... (he) , therefore 

a- • roaches • - 'ther • lur a a m  ic-mer in 11 e true
snino of the term, At est he may be willing ano
If- to si i e : i? -resortf ar--' * vture with the

i »ohe< r 3ur •- i and m- 1 i. -■ t, - orer i - nee :
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under all circumstances, nwever, he remains exclu­
ded from such exper'ences of its past .... The 
apnroachino stranger .... is ahout to transform nir- 
sclr rrom an unconcerned onlooker i n t o  a would-be 
member o' t’-e anrroached ornup. The cultural pattern 
n - ao-roached oroup then, is no loncer a subject 
matter of hi a thought h u t a seon-ent of the world 
w 1' ic h has to he dominated hy act inns. Conseouently, 
its position within the =’rangers 1 svstem of rele­
vance c^an^es decisively, and t is means that another 
kind of knowledge is reouired for its interpretation.'(6)

On e ’s status as stranger therefore defines the type of 
knowledge construction i-nlicit within the ethnographic 
situation and has immUcstions for research method.
Turning more specifically to -y own field experience, and 
examining questions of trust and the approach of stran­
gers, I initially *s=umed a non-directional attitude 
towards initial conversations, I experienced the nece­
ssity of remaining alert at all times because if my lack 
of understanding of the cultural horizon. Thu= any 
fragment of conversation, behaviour or sono could be of 
some relevance. Particularly my own topic, ideology, 
suggested that any act was potentially saturated with 
ideological meaning. Obviously the exploration of 
ideology as nre=en+ed in the thesis is certainly not 
all inclusive and open to unlimited themative elabora­
tion. The endless evocation of meaning is given in the 
hermeneutic relationship between "stranger" and "people" 
in which specific cultural horizons are medi»tad. Con­
frontations of strangers also dictates certain patterns 
of mutual ro^nect and avoidance in the sense that the 
world of the other cannot be totally invaded immediately 
since one's lack ot knowledge of the other's soecific 
cultural horizon inhibits one with thg knowledge that if 
one were to contemplate this metaphoric invasion one 
would do so arrogantly wielding one's own cultural and 
even theoretical assumptions which would immediately 
reveal one's cross lack of knowledge of the cultural 
other and woulJ mirror dominating relationships and their 
distortions within tw j bro'd political interrelation
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of cultuial '■orizons and classo? within our society. 
In t M s  situation the cues t for mutual understanding 
would therefore hc immediately dissolved. he approach 
of stranoer s so t^at communicative discourse may h ec-.me 
truly illuminatory. is oradual. It is only such an 
approach which through mediation is able to discard 
mutual typificatiors of t*e cultural other. It is thus 
only after prolonned interaction, a process which Sc^utz 
has termed "crowing old together"(6),that one is able to 
invade his personal life and, for example, take photo- 
graohs of him or expose him to a phantom partner in 
dialogue such as the tape recorder* It was only when
such relationships had been formed that I was prepared 
to ask individuals specific questions. Prior to this I 
allowed people to reveal what they were prepared to 
reveal without too many ouestions. Much of the thesis 
I think expresses this very process, the process of 
gain inn mutual trust and the confrontation of stranoers 
prior to this.

Prolonned philosophical conversations are an example of 
successful communication over time, hostile typ'. fications 
are, on the other hand, an example of the initial con­
frontation of stranoers. I think that within t le con­
text of this particular thesis it is important to extend 
the concept of the dual stranoer as expressed initially 
to include awareness of the particulr Political problems 
confronting the ethnocrap^er in such a situation. T M s  
should be clear from the particular explorations of the 
ways of Sekgoa and the ways of Setswana tomethar with 
the conflict hetwe an the two in the thesis. Tv is situa­
tion necessitates the ora^ual approach of "strangers" 
w-ich I have s u g n e s t o d  in the above and such an approach 
implies the development of mutual trust over time through 
face to face interaction.

Srieflv to conclude or the reason why I c'-ose to in-erse 
mvself wit' in such a f-se 1 -* situation; there seemed to be
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A need to mediate in t»i* fashion with a specifically 
rural co-ntrunity since both academics an^ city-based 
blacks are enual ly fond of ma<inci definitive and abstract 
generalizations about the rural "stranocr". Such oen- 
eralizations often assumed the natural unquestionability 
of their own assumptions, which in the saturated politi­
cal context of Southern Africa implied arrogantly ignor­
ing the interests of the other and underestimating his 
importance and problems within the total social con ext.
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CHAPTER 7

Some Aspect, Current Theoretical Debate on Ideology 
and Their P»1»tion to Pindinns in the Thesis

•It can be excluded that economic crises directly 
produce fundamental events: they can only create

to forming and developing this force, consciousness 
of itself.'(1)
iThe value of culture as an element of resistance to 
foreign domination lies in the fact that culture is

and negative influence which it exerts on the 
evolution of relationships between man and his en-
^ : 3 % \ s " : e U * L % o : g  d i f f e r e n t  " o c i ^ t i e s .  ' (2)

Sa?HS£:rSE:rS£?,vmsimmksz



1. The Important Themes of the Thesia

There are two general and central issues which have 
emerged from this thesis:

The first being the persistence of traditional ideas and 
the different ways in which they are appropriated, the 
second being a conflict which I have suggested as being 
endemic within societies plagued by the spectre of 
migrant labour, a conflict which cannot be linked direct­
ly to class but which rather constitutes an inter- 
generational struggle for values. Traditional values in 
this context are therefore not an irrelevant survival 
from the past. Neither are they necessarily reactionary. 
In this sense traditional values cannot be judged 
according to their content. Rather the way in which they 
are joined with other values and the way in which they 
are appropriated by different groups implies their 
social and political meaning.

Specifically speaking the meaning of traditional values 
is only revealed when we place these within the context 
of the conflict between the ways of Setswana and the 
ways of Sekgoa and how this conflict is related to the 
emerging class structure.

If we recall the suggested four different appropriations 
of the past in Chapter 3, it was shown how the govern­
ment's appropriation of the past tended to underplay the 
conflicts between current and past reality whereas the 
traditional appropriation provided the basis of a crit­
ique of current reality. These two appropriations 
substantiate the contention that within the context of 
neo-colonialism, there are two possible appropriations 
of the past. Let us assume that we cannot escape from 
the particular influence which tradition or past exter- 
nalizations exert upon the present. Given this appropri­
ation of traJition the past can either be used in a truly



illuminatory way in contrasting itself with the present, 
showing real differences between the traditional past 
and the present or these differences can be ignored on 
one level incorporating elements of the past as if un­
changed within the present situation. The first appropri­
ation implies the possibility of revealing true insight* 
into present reality. It allows the past and present to 
mediate, to simultaneously disclose their difference*.
This mediation not only allows for a potential departure 
from past forms of domination but it also allows for a 
critique of present developments through the mediation 
with past reality. The second appropriation implies 
ignoring the erosion of the past or its changed meaning 
Within present social formations. It implies hyposta- 
tizing the present, allowing distorted assumptions about 
the past to coexist with present assumptions. This de­
prives past survivals of their critical edge and assumes 
their easy incorporation within current social reality.

Let us now turn to a third appropriation of the past which 
we noted in Chapter 3, the alienated appropriation.

This appropriation is different from the two appropria­
tions already mentioned in that it negates the past 
whereas the others continue to stress the importance of 
past values in different ways. This desire to purge the 
present of traditional values must be situated within 
the conflict between the ways of Setswana and the ways of 
Sekgoa. The appeal of the ways of Sekgoa must also be 
placed in relation to the emerging class structure in 
Botswana and in the context of the colonial past. What 
then does negation of tradition among certain groups in 
the village imply? The problem does not lie in the fact 
that tradition is being negated at. such, rather the prob­
lem lies in the fact that tradition as a possible crit­
ique of the given social situation is negated. Sectors 
which have at least consciously negated their tradition



and historical past have ironically had their interests 
neutralized in relation to government despite govern­
ment's so-called interest in tradition. They have ap­
propriated an aspect of the ideology of the ruling class, 
the particular contents of which have their roots in 
colonial ideology.(4) Perhaps a clue as to why particu­
lar sectors of the population, including the ruling 
elite, strive to negate the past, lies in the typical 
colonial relationship between colonized and colonial, 
the way in which the colonialist attempts to objectify 
the colonized.

To expand: within the colonial situation of direct con­
quest and domination, little attempt is made on the part 
of the colonizer to involve the "other", the black 
masses, within a common horizon of ideological discourse. 
Rather we witness the self-rationalization on the part 
of the colonizer; the attempt to constitute the colonized 
as object, as the alien other. The worlds of the colo­
nizer and the colonized are perceived to be incommensur­
able. Thus an alien status is attributed to the colon­
ized in which the colonized is banished to an other than 
"human" status, banished from society as such. This 
inevitably lays the foundation for their allocation to a 
state of nature. Nature in capitalist society ceases to 
be treated with any modicum of respect and becomes the 
inanimate realm open to man's exploitation. In this 
instance, colonial domination becomes synonymous with the 
domination of nature. This colonial horizon was set up 
in Botswana by British administration and also through 
Botswana's interaction with South Africa, an interaction 
which has familiarized the Botswana with economic exploi­
tation and racist ideology.

within this context the appropriation of certain aspects 
of the ideology of the ruling elite requires therefore the 
purging of the traditional self and the acquisition of 
go-called "civilized" attributes.



Let us suggest an example of how this appropriation may 
he related to findings in the thesis. In Chapter 5, 
dominant ideological discourse in the schools implied 
the possibility of children becoming fully proletarian- 
ized. This implicit "promise" suggested the possibility 
of escape from the migrant identity which is rooted 
within the particular articulation of present social 
relations. Belief in this promise succeeds in disguis­
ing true domination precisely because it glorifies a 
specific set of social relations, those implied by the 
capitalist sector and ignores their determining relation 
to the state of the rural areas. The articulation of 
present social and economic relations is falsely polar­
ized into an implicit notion of dual society or the part 
of both government and many young regardless of class. 
Tradition in this context is absolutized as wreckage 
belonging to the past, a hindrance to true progress. 
Capitalist progress is not seen as a result of its inter­
relationship with and perpetuation of traditional rela­
tions .

The implicit conception of dual-economy in ideological 
discourse leads the subject to ignore conflict within 
the social formation, or more specifically, to absolve 
the dominant classes from responsibility for the stagna­
tion of the rural areas.(5) In other words, this kind 
of appropriation neutralizes the antagonisms in society. 
Colonial ideological discourse appropriated by all agents 
both colonized and the dominant groups, justifies domina­
tion through appeals to "civilization", prestige, tech- 
nical-progress and counterposes these to"barbarism, 
social obscurity, total ignorance of technical innovation. 
The dominant classes which, on one level, harbour the 
notion of dual economy which on the ideological level 
tends to negate tradition, are able to posture as having 
nothing to do with so-called "traditional survivals", 
the plight of the rural areas, etc. The state of these



areas is seen to be due to their inherent "backwardness'* 
and therefore any intervention on the part of dominant 
powers appears as a magnanimous attempt to save those 
areas from their state of destitution. If the ruling 
classes fail in changing these areas, it is not seen to 
he because of their concealed interests which promote 
the exacerbation of the current state of affairs, rather 
failure is seen due to the so-called essential immobility
of these sectors.

Others however, as we have already intimated in the tra­
ditional appropriation of the past, avoid these appropri­
ations, effectively showing how their state is ultimately 
attributable to the dominance or power of the other.
There is no inherent "backwardness" among the people. It 
is these people who keep alive the notion of "working 
with the hands", the self-satisfaction of doing for one­
self and one's family, of achieving the "great work" of 
self-sufficiency.

This ideological notion is extremely important since it 
keeps alive the realization of different types of social 
organization and economic organization directly opposed 
to those suggested by capitalism. We are able to inti­
mate the profound importance entailed within an ideologi­
cal identification with the other as we have described 
it, since this particular ideological identification also 
contains within it a rejection of a specific productive 
process which is fundamentally opposed to capitalist 
notions of value.

To conclude, a virile appropriation of tradition must 
necessarily differentiate between the past as it no 
longer exists and the past as it is incorporated within 
the present social formation. References to a past 
which has irrevocably disappeared can provide a critique 
of oppressive elements within present or past social 
formations. In the latter case even if the past is
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idealized in providing a critique of the present it is 
not without real critical oower. This is because this 
idealization contains the bitter knowledge that the 
traditional past is dead. The past is not easily incor­
porated witnin the oresent and where it is, it has 
changed its meaning. There is the realization that only 
by coming to grips with the present reality can any 
changes be made within the social and moral horizon.
This does not mean that the traditional horizon of values 
is vacated, rather it is used as a virile force to dis­
close present particularities, neither does it mean to 
say that survivals of past social formations do not 
exis : within present ones. The oast appears to exist 
within new social horizons particularly in a country 
like Botswana where old social economic relations have 
fused with new ones. As long as it is clear that these 
past survivals are different in meaning to different 
stages in the colonial and neo-colonial past; that the 
past is being simultaneously eroded and maintained; 
there is no longer the danger of disguising the exploi­
tative relations which underlie both so-catied tradition­
al social relations and modern ones. As we shall see 
from Laclau's analysis of populism, ideological content 
in itself cannot tell us about the nature of its emanci­
patory potential since the same ideological content can 
be used effectively by both dominant and oppressed 
classes. It is precisely the class interests which lie 
behind ideological interpellations which indicate their 
relation to possible emancipation.*

Id « .itu.ti.oD of underdevelopment "her. the incr.ning 
impoverishment of the rur.l . . . .  i. linked to productlv. 
effort, which only benefit the indu.tri.llr.d world 
through ..port .nd which enrich > . m . U  elite which con­
trol. end ensure, the continuation of till type of pro- 
ductio. there 1. ,l..v. the Possibility of opposing cl...

•See page 3=13-3*4
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ideologies misconstruing the nature of tradition and also 
of the present in similar ways. This is in one instance 
because the national bourgeoisie still maintain close 
links with the countryside, for example the cattle owners 
of Botswana. Tradition is misconstrued in relation to 
the present idealizing the "innate nature" of traditional 
social organization and assuming a moral immunity on the 
cart of a people to capitalist and neo-colonial relations 
of production and their social consequences. Here both 
traditional social formations and capitalist formations 
are anthropomorphized in the sense that they become 
social organizations based primarily on an ethical found­
ation. It is sanctimoniously assumed on the part of the 
rational bourgeoisie that they are morally incapable of 
precipitating extreme inequality within their society 
since traditionally social life is assumed to have run 
on communal lines.

Thus to conclude these general points, all people of what­
ever emerging class may potentially draw on tradition 

as firstly a way of rationalizing the status quo or of 
critizing it because of the links between urban and rural 
environments. There is an ethnocentric tendency even 
among the most radical researchers to condemn tradition­
al culture as being ultimately reactionary. However, one 
cannot extricate oneself abstractly from the past or a 
given social situation. It is autocratic and ultimately 
of no real value to impose foreign conceptions on a com­
munity in the hope that they will take root. Any such 
attempt, however well intentioned, is oppressive. It is 
the experimental immersion within a given social situation 
together with the cultural and ideological material a' 
nand which provides the basis for the assimilation and 
generation of new political and cultural orientations.

Xe now come to illustrate diagrammatically the ideological 
discourse of the people-power bloc or of broadly differen­
tiated classes. We also illustrate polariza ion across 
society in terms of gnerational conflict. Both these dis­
burses include elements of tradition and elements of Sek- 
goa bu* in different ways.



POLARIZATION ACROSS SOCIETY IN TERMS OF THE EMERGENT 
CLASS STRUCTURE AND ITS ARTICULATION WITH THE CONFLICT 
BETWEEN THE WAYS OF SEKGOA AND THE WAYS OF SETSWANA

MASS OF PEASANTARIATB, (MIGRANT WORKERS.)

Here a virile appropri­
ation of tradition is 
associated with the poor. 
Traditional values are 
often used as a critique 
of new social relations.

TYPIFICATIONS OF TRADITION 
OR"SETSWANA"

Here tradition is appropri­
ated in an emasculated 
form.

Certain ways of Sek- 
qoa are adopted here, 
for example, certain 
kinds of science. 
Sekgoa is praised in 
so far as it contrib­
utes to the general 
welfare of all.

TYPIFICATIONS OF 
"SEKGOA"

Dominant classes are 
seen to be approxi­
mating the ways of 
Sekgoa in its negative 
neo-colonial sense: 
the sense in which 
interests between the 
rulino elite and the 
poor become separated.

RULING ELITE, LARGE CATTLE OWNERS, TRADITIONAL ROYALTY, BTC.
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POLARIZATION ACROSS SOCIETY IN TERMS OF THt? GENERATIONAL 
CONFLICT

YOONG
Traditional life as it is 
rooted in village life is 
negated by the young, 
especially work associated 
with "subsistence" agri­
culture. This negation is 
extended to agricultural 
work in general of whatever 
kind.

SSTSWANA (TRADITION)

The young attempt to 
escape village life and 
traditional obligations 
identifying with the 
commodities of Sekgoa.
They idealize the urban 
environment and the work 
obtainable there. This 
polarization is specifi­
cally developed in schools 
and aids dominant classes 
in that children negate 
tradition and village life 
and condone development in 
town associating this with 
government. This kind of 
development is treacherous 
in that these ultimate as­
pirations of the young can­
not be met. Thus the young 
are falsely interpellated 
by ruling class ideologi­
cal discourse into becoming 
"modern, civilized" subjects, 
an interpellation which in 
fact perpetuates their 
impoverished situation in 
the rural areas.

SSKGOA

The old attempt to re­
incorpora Ce the young within 
the traditional horizon of 
values within the village, 
emphasizing traditional obli­
gations and relations of kin­
ship. The old affirm the 
ultimate desire of working 
for oneself in the village 
environment.

(HERE SEKGOA IS EMBEDDED WITH- 
IN NEO-COLONIAL RELATIONS 
WHICH EVOKE THE SPECTRu 
THE CULTURAL OTHER)
The old recall their infatu­
ation with the ways of Sekgoa 
in the oast or at least as 
migrants where they could not 
differentiate the qualitative 
differences between working 
as migrant and working for 
oneself in the village

OLD



2. Restatement of the Problem

Having isolated the themes of the thesis it seems that 
these necessitate the reassessment of the relationship 
of ideological discourse to the past. More soecifically 
the persistence of traditional and ethnic constructs 
within the current social formation has to be examined. 
In a situation where capitalist relations of production 
have intermingled with and transformed pre-capitalist 
relations, and where these changes have been accompanied 
by social transformations, it is no longer possible to 
make the following errors. On the one hand one cannot 
hypothesize the disappearance of traditional appropria­
tions because of the apparent predominance of capitalist 
relations. An hypothesis such as this implies that tra­
ditional constructs are anachronistic and essentially 
static in nature and that they constitute mere survivals 
from the past. This also conceals a reductionist con­
ception of ideology where ideological discourse becomes 
an epiphenrmenon of economic relations. It is a fact 
that despite the erosion of many of the productive and 
social relations of the oast, traditional constructs 
survive with vigour in current ideological discourse.
On the other hand it is no longer possible to assume 
that ethnicity is necessarily reactionary by linking its 
propagation with a dominant class. More specifically 
one cannot confine the utilization of ethnic constructs 
to a ruling elite which strives to disguise emerging 
class structures by appeals to nationalism. This appro­
priation of the past is indeed possible but then, as we 
have shown, there are other possible anpropriations of 
the past, appropriations which indeed challenge the 
former appropriation. The above error also conceals a 
reductionist conception of ideology precisely because it 
confines the use of ethnicity to one particular class.

Given then, the persistence of traditional and ethnic



constructs in discourse and their utilization across the 
whole of society regardless of emergino class structure, 
a non- reductionist conception of ideology seems impera­
tive.

Having isolated the above problems concerning ideology 
in terms of the findings of the thesis it now remains to 
situate them within the context of current marxist 
theoretical debate. Before doing this, however, we shall 
briefly elaborate on the nature of the types of reduction 
ism which have emerged in marxist theory.

3. Critique of Conventional Political-Bconomy Analyses

Reductionism as it exists in marxist theories of ideology 
in some instances stems from the theory's adoption of an 
inverted Hegelian historicist model in which all contra­
dictions are brought under the dominance of a single 
essential contradiction; in Hegel's case, the spirit of 
history and in Marx's case, class contradiction. (6 )

More specifically there are two kinds of economic reduct­
ionism which have often been linked in marxist thought 
but which have not always been adequately delineated.
The first seeks to establish a causal link between eco­
nomic base and superstructure where superstructure is 
reduced to a mechanical reflection of the former. It 
follows from this that ideological constructs become 
epiphenomena of the historical process which is deter­
mined by the necessary resolution of contradictions 
within a specific mode of production. The second aspect 
of economism is concerned with the nature of the super­
structure and not directly with its relation to economic 
relations. Here the content of ideology is perceived to 
be determined by the position of class subjects in the 
relations of production. In this second type of
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redactionism a certain amount of efficacy is granted to 
ideology but class reductionism is none the less present(7).

More concisely the first type of reductionism reduces 
ideological discourse to a necessary reflection of speci­
fic economic relations. The second type of reductionism 
ascribes specific content to the ideological discourse 
of specific classes. As we have seen in the above- 
mentioned themes of the thesis the first type of reduct­
ionism cannot account for the persistence of traditional 
thought over time even when the economic relations 
accompanying such thought in the past have undergone 
radical changes. Likewise, the second form of reduct­
ionism cannot account for the fact that similar ideologi­
cal elements are shared by different emerging classes on 
the level of discourse.

4 . Heuristic Elements of Current Theoretical Debates

Despite the forms of reductionism which I have sketched 
in the above, there are a number of theorists whose work 
displays an attempt to come to terms with this problem 
by positing new ways of conceptualizing ideological dis­
course.

In this regard I wish to briefly explore Gramsci's 
notion of hegemony which stres-es the importance of 
alliance between classes. The importance of alliance 
suggests that allied classes overcome their individual 
corporate interests and share common moral and political 
convictions.(8 ) We shall also examine Laclau's notions 
concerning the relative continuity of tradition and the 
non-class content of ideological discourse,(9) Laclau’s 
notion of the relative continuity of tradition,(10)
Saul’s work on ethnicity and class is also of specific 
importance since it constitutes an application of Laclau’s
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t h e o r e t i c a l  e l a b o r a t i o n s  w i t h i n  an A f r i c a n  c o n t e x t (11).

N o t i c e  that ce n t r a l  to all t h e s e  t h e o r e t i c a l  d e b a t e s  are 
t h e  c o n c e p t i o n s  of c l a s s  s t r u c t u r e  a n d  c l as s  s t r u g g l e . 
W h e r e a s  the so ci a l c o n t e x t  in w h i c h  G r a m s c i  w a s  w r i t i n g  
w a s  c h a r a c t e r i z e d  by a well  d e f i n e d  c l a s s  s t r u c t u r e , the 
s o c i a l  c o n t e x t  of B o t s w a n a  is d i f f e r e n t  in that as we 
h a v e  see n in C h a p t e r  2, c l a s s e s  are o n l y  b e g i n n i n g  to 
e m er g e.  H o w e v e r , t h er e  a r e i m p o r t a n t  p a r a l l e l s  b e t w e e n  
the s i t u a t i o n s  in w h i c h  G r a m s c i ,  L a c l a u  and S a u l  were 
w o r k i n g  a n d  those of Bo t swana.

L a c l a u  e x p l o r e d  p o p u l i s m  as a w o r l d  w i d e  p h e n o m e n o n .
M u c h  of h i s  i n si g ht s  w e r e  c l e a n e d  fr o m  his r e s e a r c h  in 
S o u t h  A m e r i c a .  Both S o u t h  A m e r i c a  a n d  B o t s w a n a  r ef l ec t 
t h i r d  w o r l d  p r o bl e ms .  Also, L a c l a u 's n o t i o n  of the 
" p e o p l e - p o w e r  bloc", a terra i n d i c a t i n g  p o p u l a r  a l l i an c e,  
t r a n s c e n d s  a n y  n a r r o w  d e f i n i t i o n  of c l a s s  an d  its role 
in the p o l i t i c a l  s t ruggle. G r a m s c i  *s str es s  on p o l i t i c a l  
a l l i a n c e  a n d  p a r t i c u l a r l y  hi s  i nt e r e s t  in the Itali a n 
s o u t h e r n  p e a s a n t r y  and its i m p o r t a n c e  for a n y  s u c c e s s f u l  
p o l i t i c a l  s t r u g g l e  is a ls o  o f  r e l e v a n c e (12).

O n  a g e n e r a l  t h e o r e t i c a l  level, let us n o w  e x p l o r e  the 
w a y  in w h i c h  t heorists h a v e  s u g g e s t e d  the p a r a m e t e r s  of 
t he p r o b l e m  o f  a n o n - r e d u c t i o n i s t  c o n c e p t i o n  of ideology.

a ) G r a m s c i ' s  c o n c e p t i o n  of h e g e m o n y

G r a m s c i  r e a s s e s s e s  the i m p o r t a n c e  of p o l i t i c s  for social 
c h a n g e  and implies that p o l i t i c s  is b o u n d  up w i t h  i d e o ­
l o g i c a l  d i s c o u r s e ( 1 3 ) . I d e o l o g i c a l  d i s c o u r s e  is i m p or t an t  
for G r a m s c i  b e c a u s e  of its a b i l i t y  to b i n d  t o g e t h e r  

c l a s s e s  and c lass f r a c t i o n s  in p o s i t i o n s  of d o m i n a n c e  an d  
s u b o r d i n a t i o n . This is p r e c i s e l y  w h a t  G r a m s c i 's c o n c e p ­
tio n of h e g e m o n y  e n t a i l s . A c l a s s  b e c o m e s  h e g e m o n i c  or 
d o m i n a n t  b e c a u s e  it has g a i n e d  l e g i t i m a c y  in the eyes of
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c o - o p t i n g  o p p o se d  i n t e r e s t s  in s o c i e t y  an d thus p r e v e n t ­
i n g  o t h e r  c ro u p s  from a r t i c u l a t i n g  their s p e c i f i c  d e ­
m a n d s  .

T h e  e x p a n s i v e  n o t i o n  of h e g e m o n y  is i n e x t r i c a b l y  b o u n d  
u p  w i t h  the n o t i o n  of p o l i t i c a l ,  m o r a l  and i n t e l l e c t u a l  
l e a d e r s h i p ( 17). T he  n o t i o n  of l e a d e r s h i p  is e x c e p t i o n  
a l l y  i m p o r t a n t  since it does  not i m p l y  the i m p o s i t i o n  
of s o - c a l l e d  " s c i e n t i f i c "  ideas on o t h e r  c l a s s  fr a c t i o n s  
in a b i d  to gain their su p po r t.  It r e c o g n i z e s  the  i m p o r ­
t a n c e  of m e d i a t i o n  w i t h i n  i d e o l o g i c a l  d i s c o u r s e .  This 
c o n c e p t i o n  of l e a d e r s h i p  a c k n o w l e d g e s  the ide a  that 
a l r e a d y  e s t a b l i s h e d  ideas or " t r a d i t i o n a l "  i deas ar e the 
m e a n s  w h e r e b y  p e o p l e  c o m e  to d i s c l o s e  c o n t r a d i c t i o n s  in 
s o c i e t y  and to r e s c u e  u t o p i a n  a n t i c i p a t i o n s  f rom their 
r a t i o n a l i z a t i o n  and n a t u r a l i z a t i o n  of the sta tu s  quo.

T h u s  G r a m s c i  p r o p o s e s  that the p a r t y  d o e s  not act 
m e c h a n i s t i c a l l y  on p o p u l a r  t h i n k i n g  f r o m  a r e m o v e d  e x ­
t er n a l  p o s i ti o n,  bu t  that it en t er s  th e m ind of c o m m o n  
s e n s e  t h i n k i n g  in o rd e r to op e n  up its c o n t r a d i c t i o n s (18).

G r a m s c i  a l s o  d i f f e r e n t i a t e s  b e t w e e n  two k inds of i d e o ­
logies, o r g a n i c  and t r a d i t i o n a l  i d e o lo g ie s . O r g a n i c  
i d e o l o g i e s  are linked to f u n d a m e n t a l  or d o m i n a n t  c l a s s e s  
w i t h i n  a social f o r m a t i o n  i.e. the f u n d a m e n t a l  c l a ss e s 
of  a d o m i n a n t  m o d e  of p r o d u c t i o n .  T r a d i t i o n a l  i d eo l og i es  
a r e  li nk e d to c l a s s e s  e x p r e s s i n g  p r e v i o u s  m o d e s  of p r o ­
d u c t i o n .  It is i m p o r t a n t  to note tha t G r a m s c i ' s  c o n c e p ­
ti o n  of t r a d i t i o n a l  i d e o l o g i e s  is l i n k e d  to his c o n c e r n  
for the S ou t h e r n  Italian p e a s a n t r y  w h i c h  he felt c o u l d  
not b e  e x c l u d e d  from p o l i t i c a l  s t r u g g l e  and d e c i s i o n  
ma k i n g .

G r a m s c i  a t t r i b u t e s  i m p o r t a n c e  to the m a t e r i a l  and i n s t i ­
t u t i o n a l  b a s e s  of i d e o l o g i c a l  p r a c t i c e  p a r t i c u l a r l y  of 
the r u l i n g  class w h i c h  he terms h e g e m o n i c  a p p a r a t u s e s .



T h e s e  include, for e x a m p l e , s c h o o l s , c h u r c h e s ,  n a m e s  of 
s t r e e t s ,  a r c h i t e c t u r e ,  in fact the e n t i r e  r a n g e  o f  me d ia .

G r a m s c i  al s o  s t r e s s e s  the i m p o r t a n c e  of i n t e l l e c t u a l s  in 
s p r e a d i n g  i d e o l o g i e s  and in c o n t r i b u t i n g  to the r e a l i z a ­
ti o n  of m o r a l  an d i n t e l l e c t u a l  reform. The i d e o l o g i e s  
w h i c h  the y p r o p a g a t e  ar e  not n e c e s s a r i l y  of the p a r t i c u ­
lar c l a s s  to w h i c h  they belo n g.  Thus H a l l  w r i te s :

'The o r g a n i z a t i o n  an d  a p p r o p r i a t i o n  of i d e o l o g i e s  
is a s pe c i f i c  p r a c t i c e  that is not r e d u c i b l e  to 
the c l a s s e s  to w h i c h  i n t e l l e c t u a l s  a r e  linked. H e n c e  
ideas a r e  not e x p r e s s i v e  of c l a s s e s  but c o m p r i s e  a 
f i e l d  in w h i c h  c o n f l i c t  takes p l a c e  in p a r t i c u l a r  
f o r m s . '(19)

T h u s  the " p o p u l a r  w i l l "  i o n s i s t s  of k n o w l e d g e s  d r a w n  
f r o m  d i f f e r e n t  s o c i a l  c l a s s e s  and e a r l i e r  ide o lo g ie s ; 
h e n c e  the i m o o r t a n c e  of b o t h  the " o r g a n i c "  and " t r a d i ­
t i o n a l  i nt e ll e c t u a l " .

T o  c o n c l u d e  then, the f o l l o w i n g  a s p e c t s  of G r a m s c i ' s  
w o r k  are c l e a r l y  us ef u l in m a k i n g  s ense of the f i n d i n g s  
of  t he  thesis. F i r s t l y  the n ot i o n  of p o l i t i c a l  a l l i a n c e  
t o g e t h e r  w i t h  the m o ra l  and i n t e l l e c t u a l  c o n d i t i o n s  of  
su c h  an a l l i a n c e  a r e  u s e f u l  in e x a m i n i n g  g o v e r n m e n t  
s t r a t e g y  in its a t t e m p t  to g ai n  l e g i t i m a c y  wit h the m i ­
g r a n t  a n d  " p e a s a n t "  c la s se s . G r a m s c i ' s  c o n c e p t i o n  of 
t h e  r e f o r m i s t  type of h e g e m o n y  c o ul d  be a c p l i e d  here, in 
w h i c h  c a s e  t r a d i t i o n a l  i d e o l o g i e s  m e d i a t e  w i t h  o r g a n i c  
i d e o l o g i e s  c o n c e a l i n g  the i n t e r e s t s  of the d o m i n a n t  
e m e r g i n g  b o u r g e o i s i e  or a u x i l i a r y  b o u r g e o i s  c l a s s  b e h i n d  
a n  a p p e a l  to u n i v e r s a l i t y  or for l e g i t i m a c y . (20) The 
m e d i a t i o n  b e t w e e n  o r g a n i c  an d  t r a d i t i o n a l  i d e o l o g i e s  may 
be c o m p a r e d  w ith the d i f f e r e n t  a p p r o p r i a t i o n s  of t r a d i ­
t i o n  w h i c h  I h a v e  m e n t i o n e d  in the above. In M o c h u d i ,  
for e xa m pl e , we m a y  say that on the one hand " t r a d i t i o n a l "  
i d e o l o g i e s  are n eg a te d . This n e g a t i o n  r e f l e c t s  the i n ­
f l u e n c e  of c o l o n i a l i s m  on the i n t e r c « n e r a t i o n a l  c o n f l i c t  
b e t w e e n  y ou n g and old. It a ls o  r e f l e c t s  the i d e n t i f i c a t i o n



of t! 4 m o r e  p r i v i l e g e d  c l a s s e s  on s o m e  levels, w i t h  the 
way*, o f  Sekgoa. On th<* o t h e r  h a n d  o ne  m a y  sugges* that 
" t r a d i t i o n a l "  i d e o l o g i e s  a r e  b e i n g  A f f i r m e d  in B o t s w a n a  
b ut  by two d i f f e r e n t  i n te r e s t  g r or p s.  The g o v e r n m e n t  on 
the on e  h a n d  st r i v e s  for l e g i t i m a c y  in the eyes of o ther 
e m e r g i n g  c l a s s e s  t h r ou g h the i n c o r p o r a t i o n  of t r a d i t i o n a l  
i d e o l o g i e s  w i t h i n  i d e o l o g i c a l  d i s c o u r s e .  The m o r e  
" p o p u l a r  c l a s s e s "  to use G r a m s c i ' s  p h r a s e ,  use t r a d i t i o n ­
al i d e o l o g i e s  on the ether h a n d  as a c r i t i q u e  of  g o v e r n ­
m ent  .

G r a m s c i ' s  c o n c e p t i o n  of the " i d e o l o g i c a l  s t r u c t u r e "  or 
h e g e m o n i c  a p p a r a t u s e s ,  the c h u r c h e s , the s c ho o ls  and 
o f f i c i a l  m e d i a  c l e a r l y  p a r a l l e l s  the w a y  in w h i c h  b u i l d ­
ings, h o u s e s ,  c h u r c h e s  and s c h o o l s  a r e  in v a r y i n g  d e g r e e s  
a s s o c i a t e d  wit h w h a t  I h a v e  t e rm e d  " t h e  v a c u o u s l y  p r e s ­
t i g i ou s ".  E q u a l l y  w e  m a y  s u g g e s t  the w a y  in w h i c h  the 
e m e r g e n c e  of a t r u l y  " p o p u l a r  w i l l "  is p o t e n t i a l l y  linked 
to t r a d i t i o n a l  i d e o l o g i e s  a n d their v i r i l e  a p p r o p r i a t i o n  
b y  v i l l a g e r s .

b) L a c l a u ' s  c o n c e p t i o n  of i n t e r p e l l a t i o n

C e n t r a l  to L a c l a u ' s  c o n c e p t i o n  of i d e o l o g y  is the n o ti o n 
of i n t e r p e l l a t i o n .  A c c o r d i n g  to L a c l a u ,  the f u n c t i o n  of 
a ll  i d e o l o g y  is to i n t e r p e l l a t e  or c o n s t i t u t e  d i v i d u a l s  
as s u b j e c t s .

L a cl a u,  as does G r a m s c i ,  s i t u a t e s  i d e o l o g y  w i t h i n  the 
n e xu s  of  class stru g gl e . T hus w h e r e a s  i d e o l o g i e s  of the 
d o m i n a n t  c l a s s e s  a i m  at the r e p r o d u c t i o n  an d  r a t i o n a l i z a ­
tion of the system, i d e o l o g i e s  of the d o m i n a t e d  c l a s s e s  
tend t o w a rd s  the t r a n s f o r m a t i o n  of the so ci a l form at i on . 
T h e  c o n t e n t  of th e se  i d e o l o g i e s  m a y  w e l l  be the same in 
some instances. P e op l e  are i n t e r p e l l a t e d  to be c o m e  
o s t e n s i b l y  simi la r  su b je c ts  by f u n d a m e n t a l l y  d i f f e r e n t  
c l a s s e s . H o w ev e r the true n a t u r e  of t h es e  i n t e r p e l l a t i o n s



is o n l y  r e v e a l e d  w h e n  the f u n d a m e n t a l  i n t e r e s t s  of 
s p e c i f i c  c l a s s e s  w i t h i n  the i d e o l o g i c a l  s t r u g g l e  are 
d i s c l o s e d .  In r e l a t i o n  to L a c l a u ' s  i n s i s t e n c e  on the 
c l a s s l e s s  c o n t e n t  of i d e o l o g y  as w e l l  as its q u a l i f i e d  
r e l a t i o n s h i p  to cla s s,  he w r it e s:

L a c l a u  goes so far as saying that the shared i d e o l o g i c a l  
c o n t e n t  of  d i f f e r e n t  c l as s es  e n a b l e s  a r t i c u l a t e d  cl a ss  
s t r u g g l e ,  or to us e  G r a m s c i ' s  p h r a s e ,  the " a l l i a n c e "  of
d i f f e r e n t  classes. H e  writ es :

'It is p r e c i s e l y  this b a c k g r o u n d  o f  s h a r e d  m e . n i n g s  
that en a b l e s  a n t a g o n i s t i c  d i s c o u r s e  to e s t a b l i s h  
their d i f f e r e n c e . '  E a c h  c l a ss  s t r i v e s  to b e c o m e  
the a u t h e n t i c  r e p r e s e n t a t i v e  of 'the p e o p l e  , of 
the ' na tional i n terest'.

Thus, 'classes e x i s t  at the i d e o l o g i c a l  a n d  p o l i t i c ­
al level in a p r o c e s s  of a r t i c u l a t i o n  and not of 
r e d u c t i o n . '(22)

L a c l a u  n a m e s  i d e o l o g i c a l  c o n t e n t s  w h i c h  are not c la s s 
ba se d , " p o p u l a r  d e m o c r a t i c  i n t e r p e l l a t i o n s  a n d  the 
a r t i c u l a t i o n  of c l a s s e s  and c l a s s  f r a c t i o n s  w i t h i n  i d e o ­
l o gi c al  d i s c o u r s e  g i ve s  rise to w h a t  he has c a l le d ,
" t h e  p e o p l e - p o w e r  b l oc " (2 3 ).  This implies the a ll i a n c e  
of all s u b o r d i n a t e  c l a s s e s  and c la s s f r a c t i o n s  agai ns t 
the d o m i n a n t  cl a ss e s.

♦In o r de r  for a c l r s s  to b e c o m e  h e g em o ni c , it must co-
ro. i n t e r e s t s  of o ther s u b o r d i n a t e  c la s s e s .  Thus:

'A c l a s s  is he g e m o n i c  not so m u c h  to the ext en t  that 
it is able to imoose a u n i f o r m  c o n c e p t i o n  of the 
w o r l d  on the rest of so c iety, but to the e x t e n t  that 
it ca n a r t i c u l a t e  d i f f e r e n t  v i s i o n s  of the w o r l d  in 
such a way that their p o t e n t i a l  a n t a g o n i s m  is 
n e u t r a l i z e d . '(24)



h i  Iii 1 Laclau's conception of the relative continuity 
of popular traditions.

Within the nexus of t h e  " p e o p l e - p c w e r  b l o c "  c o n t r a d i c ­
tion, L ac l a u  p o i n t s  out wha t  he h a s called the " r e l a t i v e  
c o n t i n u i t y  of popu la r  t r a d i t i o n s " ,  a p h e n o m e n o n  w h i c h  
has lono bee n n e g l e c t e d  b y  c o n v e n t i o n a l  p o l i t i c a l -  
e c o n o m y  an a lyses. L a c l a u  c o n t r a s t s  this c o n t i n u i t y  w i t h  
the h i s t o r i c a l  d i s c o n t i n u i t y  of c l a s s  s t r u c t u r e s (25). 
Si mp l y  stated, t r a d i t i o n a l  n o t i o n s  of l e g i t i m a c y  p e r s i s t  
over time and ar e  u sed c o n t i n u a l l y  in i d e o l o g i c a l  
d i s c o u r s e  d t s p i t e  the fact that e c o n o m i c  r e l a t i o n s  of 
p r o d u c t i o n  m a y  c h a n g e  r a p i d l y  over time. P o p u l a r  t r a d i ­
tions and their i n t e r p e l l a t i o n s  e x p r e s s  p r e c i s e l y  for 
Lacl au ,  the p e o p l e - p o w e r  blo c  c o n t r a d i c 4 art f- <m
c l a s s  c o n t r a d i c t i o n .

L a c l a u  s ug g e s t s  that the rea s on  for the p e r s i s t * , v e  of 
p o p u l a r  t r a d i t i o n s  lies in their i m m e r si o r in pasi h i s ­
t o ri c al  exp e ri e nc e . Thus:

p o p u l a r  t r a d i t io n s ar e far f r m n j b ^ i i & j s r b i l r i r z  
and they cannot bo m o d i f i e d  a T  will. They a r e  ^ h e  

of a u n i q u e  and irr e d u c i b l e  b i s to r Tc j j— # ^ 2  
p e r i e n c e  and as such c o n s t i t u t e  a m o r e  solid and 
d u r 5 F T e ™ s t r u c t u r e  of m e a n i n g s  than the s oc i a l  s t r u c ­
ture i t s e l f . ’ (26)

L a c l a u  g iv e s a more d e s c r i p t i v e  a c c c u n t  of the i m p o r t a n c e
of the c o n t i n u i t y  of t r a d i t i o n  in a p a s s a g e  c o n c e r n i n g
a migra n t w or k e r  and the w a y  in w h i c h  he m e a n i n g f u l l y
s i t u a t e s  h i m s e l f  w i t h i n  the w o r k i n g  e n v i ro n me n t.

'Having a r ri v ed  at an u rb a n c e n tr e , the m i g r a n t  
s tarts to e x p e r i e n c e  a c o m p l e x  of press u re s : class 
e x p l o i t a t i o n  in n e w  p l a c e s  of work, t r a n s f o r m i n g  him 
into p r o l e t a r i a n ,  m u l t i p l e  p r e s s u r e s  "t u r b a n  s o c ie t y 
-- p r o b l e m s  of h ou s i n g ,  heal th ,  educat i on ,  through 
w h i c h  ha enters i n t o  d i a l e c t i c a l  and c o n f l i c t e d  r e ­
l a t i o n s h i p s  wit h  the state. Under these c i r c u m s t a n ­
ces, a natu ra l  r e a c t i o n  w o u l d  be to assert the s y m ­
bols and i d e o l o g i c a l  va l u e s  of .he s o c i e t y  from w h i c h  
he has come, in or d er  to e x p r e s s  his a n t a g o n i s m  
towards the ne- s o c i e t y  w h i c h  e x p l o i t s  him.



m #
unionism.'(27)

T h .  . b , v .  p . » . g .  c l e a r l y  r e v ea l , ,h. « /  "S S S
e l e m e n t s  It 1, no lonoe, p o s s i b l e  to s s . i o n  . . . e n t i . l

T o  c o n c l u d e  then, . b l e b  s s p e c t .  of  L . c l a u ' s  e x p l o r . t i o n .  
e r e  v . l u . b l .  in terns of the t h es i s?  T h e r e  sr .  «.o in- 
p o r t e n t  p o i n t ,  . h i c h  r e f l e c t  our c o n c e p t i o n ,  r e g a r d  n r ,

of th. n o n - e l e s .  c o n t e n t  o f  i d e o l o g i e s .  If -  " = * 1 • 
L e c l s u  shon, h o .  the I d e o l o g i e s  of the d o n i n . n t  c l. . .  
end of the d o m i n a t e d  c l a s s e s  of p o p u l a r  s e c t o r ,  o f t e n  
S h a r e  s i mi l ar  i d e o l o g i c a l  c o n t e n t .  He s h o . s  in fact, 
h o.  this is a n e c e s s i t y  if a l l i a n c e ,  ar e  to be 
en d if l e g i t i m a c y  is to b e  g a i n e d  by the h e g e m o n i c  class. 
t.eclau s u g g e s t ,  ho. i d e o l o g i e s  of the d o m i n a n t  c l . . . . .  
tend t o wa r ds  th. r e p r o d u c t i o n  a n d r a t i o n , l i r a , s o n  of 
, . . .  quo . h e r e , ,  i d e o l o g i e s  of th. d o m i n a t e d  c l . . , . .



tend t o w ar d s its t r a n s f o r m a t i o n .  In the f i e l d w o r k  w e  
h a v e  i n d i c a t e d  that g o v e r n m e n t  i d e o l o g y  a t t e m p t s  to n e u ­
t r a l i z e  c o n f l i c t  w h e r e a s  the " t r a d i t i o n a l "  c r i t i q u e  of 
some of the v i l l a g e r s  t en d s to p o i n t  out p r o b l e m s  of  the 
m o d e r n  s tate as it exists in B o t s w a n a .  C e r t a i n  t r a d i t i o n ­
al id e as  in B o t s w a n a  are e q u i v a l e n t  to w h a t  L a c l a u  has 
t e r m e d  " p o p u l a r - d e m o c r a t i c  i n t e r p e l l a t i o n s "  s i n c e  they 
a p p e a l  to all s e c t o r s  of the  p o p u l a t i o n  and c a n n o t  be 
c o n f i n e d  w i t h i n  the b o u n d a r i e s  of cla s s.  A c o m m o n  
n o t i o n  w h i c h  spans the w h o l e  field of i d e o l o g i c a l  d i s ­
c o u r s e  is, for e x ample, K a g i s o  or pea c e.

T he  s e c o n d  p o i n t  of r e l e v a n c e  in L a c l a u ' s  t h e o r y  is the 
n o t i o n  of the c o n t i n u i t y  of p o p u l a r  t r a d i t i o n s .  This 
s u g g e s t s  that p o p u l a r  t r a d i t i o n s  a r e  not e a s i l y  e r a d i c a ­
ted e v e n  if some w o u l d  s h o r t - s i g h t e d l y  a i m  to a c h i e v e  
this. S i g n i f i c a n t l y  L a c l a u  s u g g e s t s  the r e l a t i v e  c o n t i n ­
u i t y  of p o p u l a r  t r a d i t i o n s  as o p p o s e d  to the d i s c o n t i n u ­
i t y  of c l as s  s tr u c t u r e .  In B o t s w a n a  w h e r e  a class s t r u c ­
tur e is d e v e l o p i n g ,  t r a d i t i o n a l  c o n c e p t i o n s  p e r s i s t  an d 
c o n t i n u e  to i n f o r m  new  so c i a l  r e l a t i o n s .  Th e  p o w er  of 
p o p u l a r  t r a d i t i o n s  lies in the fact that th e y  are, in 
L a c l a u ’s wor d s,  " r e s i d u e s  of  u n i q u e  and i r r e d u c i b l e  
h i s t o r i c a l  e x p e r i e n c e " .  If w e  r e ca l l,  for e xa mple, 
e l e me n ts  in the h i s t o r y  c h a p t e r ,  w e  s h a ll  s e e h o w h i s ­
torical e x p e r i e n c e  is u s e d  in s t r e s s i n g  the i mp o r t a n c e  
of a u t o n o m y  in the c u rr e nt  s i t u a t i o n .  The e x p e r i e n c e  of 
the B a k g a t l a  in S outh A f r i c a  d u r i n g  the f o r m a t i o n  of the 
Boer R e p u b l i c  i n fo r ms  t h e i r  r e s i s t a n c e  to i m p o s e d  forms 
of g o v e r n m e n t .

c ) Saul's e x p l o r a t i o n  of e t h n i c i t y

In J o h n  Sa u l ' s  e x p l o r a t i o n  of e t h n i c i t y  in A f r i c a  he 
d r a w s  in s pi r a t i o n ,  among othe rs ,  f r o m  L a c l a u .  Saul's 
f i n d i n g s  are b a s e d  on a s i m il a r e c o n o m i c  and  social s i t u ­
a t io n  as that of B ot swana and are p a r t i c u l a r l y  re l e v a n t 
for our work.



S a u l ' s  c o n c e p t i o n  of e t h n i c i t y  is a k i n  to w ha t  I h a v e  
e l s e w h e r e  d e s c r i b e d  as t ra d i t i o n .  S aul, just as the 
a b o v e - m e n t i o n e d  t h e o r i s t s ,  is at p a i n s  to s K  ow t r a ­
d i t i o n  is not a s t u b b o r n  and a r c h a i c  s u r vi v al ,  w i t h  
re ga r d  to the a p p r o p r i a t i o n  of e t h n i c i t y  he s t r e s s e s  the 
i m p o r t a n c e  of two v a r i a b l e s  in the A f r i c a n  p o l i t i c a l ,  
e c o n o m i c  and social h o ri z o n ,  n a m e ly ,  i m p e r i a l i s m  and the 
c e n t r e - p e r i p h e r y  c o n t r a d i c t i o n .  The i m pe r i a l  v a r i a b l e  
s u g g e s t s  that c a p i t a l i s m  was g e n e r a t e d  in the third 
w o r l d  c o u n t r i e s  not thro ug h  n a t u r a l  p r o c e s s e s  but p r i ­
m a r i l y  t h r o u g h  c o n q u e s t  and p o l i t i c a l  i n t e r v e n t i o n .
T his s u g g e s t s  the " v i r i l i t y "  of o r e - c a p i t a l i s t  m o d e s  of 
p r o d u c t i o n  —  s u gg e s t s  a se n se  in w h i c h  the a r t i c u l a t i o n  
of c a p i t a l i s t  and p r e - c a p i t a l i s t  moc'es impl i es  s t r u g g l e  
and not the a b s t r a c t  i m p o s i t i o n  of the laws of ion of 
a ny  one m o d e  of p r o d u c t i o n (28). C a p i t a l i s m  g e n e r a t e d  
t h r o u g h  c o n f l i c t  has led in m a n y  i n s t a n c e s  to a s p e c i f i c  
f orm of et h n i c  p o l i t i c i z a t i o n ,  n a m e l y  n a t i o n a l i s m .  On 
the o t he r  hand, c e n t r e - p e r i p h e r y  c o n t r a d i c t i o n s  s u g ge s t 
a w a y  in w h i c h  c a p i t a l i s t  r e l a t i o n s  have  not f u l l y  p e n e ­
t ra t e d  r ur a l e c o n o m i e s  of the t h i r d  w o r l d  a l t h o u g h  they 
h a v e  h e r a l d e d  their e x t e n d e d  d e m i s e .  This has led to a 
s p e c i f i c  type of c l a s s  s t r u c t u r e  of e l i t e  b o u r g e o i s i e  
and p e a s a n t a r i a t e ,  p e o p l e  who m a i n t a i n  c l o s e  ties w i t h  
the c o u n t r y s i d e ,  s u b s i d i z i n g  w a g e  la b o u r  b y  e n g a g i n g  in 
p r e - c a p i t a l i s t  r e l a t i o n s  of p r o d u c t i o n ( 2 9 ) . G i v e n  this 
s pe c i f i c  c o n t e x t  e t h n i c i t y  and c l a s s  are c l o s e l y  a s s o c i ­
ated. It is also clear that w i t h i n  this c o n t e x t  a w i d e  
r a n ge  of ethnic i n t e r p e l l a t i o n s  are  po s s i b l e .

Saul m a i n t a i n s  that b y  a s s o c i a t i n g  e t h n i c  i n t e r p e l l a t i o n s  
w it h  an y p a r t i c u l a r  c l a s s  one i g n or e s the e m o t i o n a l  
p o w e r  and the o e n e r a l  " a v a i l a b i l i t y "  of e th n i c  e l e m e n t s  
for i de o l o g i c a l  d i s c o u r s e ( 3 0 ) . Saul insi st s  that b o t h  
d o m i n a n t  e m e r g i n g  c l a s s e s  and the d o m i n a t e d  m a j o r i t y  of 
p e o p l e  are b o t h  e q u a l l y  g e n u i n e l y  i n t e r p e l l a t e d  to b e c o m e 
e t h n i c  s u b j e c t s (31). This impli e s that b o t h  b r o a d l y
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of as

p h e r a l - c u m - e t h n i c  p e r s p e c t i v e .  (32)

■
there art a nu.be, of S a u V ,  ideas -nlch are uaefu
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in examining ideological discourse in Mochudi.

S a u l  l o c a te s  two v a r i a b l e s  in n e o - c o l o n i a l  s oc i e t i e s ,  
s o c i e t i e s  w h i c h  are  aki n  to B o t s w a n a  s oc iety. T h e s e 
are, fi r stly, the i m p e r i a l i s t  v a r i a b l e  and s e c o nd l y,  the 
c e n t r e - p e r i p h e r y  v a r i a b l e .  If we re c a l l  the  c h a p t e r  e n ­
t i t l e d  'National v e r s u s  L o c a l  P o l i t i c s '  we see how, for 
e x a m p l e ,  the B.D.P. was l a r g e l y  s u c c e s s f u l  b e c a u s e  of  its 
i n c o r p o r a t i o n  of t r a d i t i o n a l  i n t e r p e l l a t i o n s  w i t h i n  its 
i d e o l o g i c a l  o ut l o o k .  The im p er i a l  v a r i a b l e  in B o t s w a n a  
h as  led to the " e t h n i c  p o l i t i c i z a t i o n "  of n a t i o n a l i s m  and 
it is c l e a r  that g o v e r n m e n t  a t t e m p t s  to m a i n t a i n  l e g i t i ­
m a c y  t h r o u g h  e t h n i c  or t r a d i t i o n a l  n a t i o n a l i s t i c  a p pe a ls . 
H o w e v e r ,  as has b e e n  c l e a r l y  shown in the e c o n o m i c  c h a p ­
ter , a c e n t r e - p e r i p h e r y  c o n t r a d i c t i o n  is a l r e a d y  w e l l -  
e s t a b l i s h e d  in B o t s w a n a .  This c o n t r a d i c t i o n  s u g g e s t s  a 
w a y  in w h i c h  c a p i t a l i s t  r e l a t i o n s  h av e  not f u l l y  p e n e t r a ­
t e d  the rural a r e a s  but w h i c h  ha v e  c o n t r i b u t e d  to their 
o s s i f i c a t i o n  and d e c l i n e .  The c o n f l i c t  b e t w e e n  the ways 
o f  S e k g o a  and the ways  01 S e t s w a n a  as I h a v e  d e s c r i b e d  
t h e m  in the the s is  may  b e  seen b o t h  w i t h i n  the c o n t e x t  of 
t he i m p e r i a l i s t  v a r i a b l e  a n d  the c e n t r e - p e r i p h e r y  v a r i ­
a ble. M o r e  s p e c i f i c a l l y  w i t h i n  the i m p e r i a l i s t  c o n t e x t  
the w a y s  of S e k g o a  are a s s o c i a t e d  w i t h  the w h i t e  man, the 
e x - c o l o n i z e r .  Thu s the e m e r g i n g  b o u r g e o i s i e ,  in its 
i n c o r p o r a t i o n  w i t h i n  a n e o - c o l o n i a l  f r a m e w o r k , tends in 
sor,e in s t a n c e s  to i d e n t i f y  w i t h  the wa y s  of S e k g o a .  In 
terms of the c e n t r e - p e r i p h e r y  v a r i ab l e,  p e o p l e  o c c u n y i n g  
the p e r i p h e r y ,  a oa r t fro m  y o u n g  p e o p l e ,  s t r o n g l y  u p h o l d  
t r a d i t i o n a l  v a l u e s  and c o u n t e r p o s e  these to the w ay s  of 
Sekg oa ,  w h i c h  t h e y  b e l i e v e  the r u l i n g  e li t e is r a p i d l y  
a p p r o x i m a t i n g .

C O N C L U S I O N

In stating problems encountered in ideological discourse
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in M o c h u d i  we m e n t i o n e d  two i m p o r t a n t  o o i n t s  w h i c h  had  to 
be ex a m i n e d .  The first i m p l i e d  the n o n - c l a s s  c h a r a c t e r  
of m u c h  i de o lo g ic a l m a t e r i a l  and the s e co n d  n o t e d  the 
p e r s i s t e n c e  of t r a d i t i o n a l  i n t e r p e l l a t i o n s .  In c o n c l u d i n g ,  
I w o u l d  like to m e n t i o n  s u c c i n c t l y  the w a y  in w h i c h  p a r a ­
llels m a y  be m a d e  b e t w e e n  the w o r k s  of G r a m s c i ,
L a c l a u  and S a u l  w h e n  c o n s i d e r i n g  suc h q u e s t i o n s .  F i r s t l y  
w i t h  r e g a r d  to the n o n - c l a s s  c o n t e n t  of i d e o l o g i c a l  e l e ­
m e n t s  we m a y  m a k e  the f o l l o w i n g  c o n n e c t i o n s .  G r a m s c i  s 
c o n c e p t i o n  of a l l i a n c e  and the n e c e s s i t y  of o v e r c o m i n g  
the c o r p o r a t e  i n t e r e s t s  of p a r t i c u l a r  c l a s s e s  in the f o r ­
m a t i o n  of a t r ul y  p o p u l a r  w i l l  s u g g e s t s  the e x i s t e n c e  of 
s h a r e d  i d e o l o g i c a l  c o n t e n t  a c r o s s  c la s s b o u n d a r i e s .  The 
n a t u r e  of sha re d  i d e o l o g i c a l  c o n t e n t  of a l l i e d  c l a s s e s  is 
r e v e a l e d  when  we c o n s i d e r  w h e t h e r  the type of h e g e m o n y  
is t r a n s f o r m a t i v e  or e x p a n s i v e .  This is s u p p o r t e d  by  
L a c l a u ' s  c o n t e n t i o n  that i d e o l o g i c a l  e l e m e n t s  h a v e  no 
e s s e n t i a l  meaning. H i s  c o n c e p t i o n  of p o p u l a r  d e m o c r a t i c  
i n t e r p e l l a t i o n  no d ou b t w o u l d  p r o v i d e  m a t e r i a l  in p r e c i p ­
i t a t i n g  the e m e r g e n c e  of G r a m s c i 's p o p u l a r  will. Saul's 
d e m a r c a t i o n  of the i m p e r i a l i s t  and c e n t r e - p e r i p h e r y  
v a r i a b l e s  in n e o - c o l o n i a l  c o u n t r i e s  a l s o  r e v e a l s  the way  
in w h i c h  eth ni c  i n t e r p e l l a t i o n s  a re  use d  b y  d i f f e r e n t  
c l a s s e s  in an i d e o l o g i c a l  s t r ug g le .

W i t h  r e g a r d  to the se c on d  p o i n t  c o n c e r n i n g  the p e r s i s t e n c e  
of t r a d i t i o n a l  i n t e r p e l l a t i o n s ,  a l t h o u g h  G r a m s c i  d i d  not 
m e n t i o n  this s p ec i f i c a l l y ,  he n o n e  the less e m p h a s i z e d  
the i m p o r t a n c e  of t r a d i t i o n a l  i d e o l o g i e s  in any  d e m o c r a t ­
ic s t r ug g le .  T heir c o n t i n u i t y  is i m pl i c i t  w i t h i n  his 
c o n c e p t i o n  of the m e d i a t i o n  b e t w e e n  o r g a n i c  and t r a d i ­
ti on a l i de o logies. L a c l a u ' s  c o n c e p t i o n  of the r e la t i v e  
c o n t i n u i t y  of t r a d i t i o n  is p a r t i c u l a r l y  i m p o r t a n t . So 
too is his c o n t e n t i o n  that this c o n t i n u i t y  of tr adition 
a l w a y s  invol ve s  a t r a n s f o r m a t o r y  pr o ce s s .  A l t h o u g h  Saul 
d o e s  not e x a m i n e  the p e r s i s t e n c e  of t r a d i t i o n  in as e x ­
p a n s i v e  a ma n ne r  as L a c l a u , he d oes p o i n t  to the e m o t i o n ­
al p o w e r  of et h n i c  i n t e r p e l l a t i o n s  and their g e n e r a l



p r o x i m i t y  and a v a i l a b i l i t y  w i t h i n  n e o - c o l o n i a l  so c i a l  
f o r m a t i o n s .

W e  m a y  s a y  that w i t h i n  the c o n t e x t  o f  the a b o v e - m e n t i o n e d  
p r o b l e m s ,  these t h e o r e t i c a l  e l a b o r a t i o n s  p r o v i d e  s k e l e ­
tal tools with w h i c h  to m ak e  s ense of the a p p r o p r i a t i o n  
of t r a d i t i o n  and e t h n i c i t y .  W e  h a v e  c l e a r l y  s h o wn  h o w  
t h e s e  e l e m e n t s  c a n n o t  be c o n c e i v e d  as me r e  s ur v iv a ls . 
P a t h e r  t hey p r o v i d e  a r e s e r v o i r  of m a t e r i a l  
w i t h  w h i c h  to a c t i v e l y  m ake s e n se  o f  p r e s e n t  c o n t r a d i c ­
t i o n s  w i t h i n  socie ty .
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APPENDIX A 
1. TSA TIRO
1. K g o s a n a

2. Molemi

3. Mmetli
4. Mokor.traka (moepi kwa 

Maepong)
5. Mokwadi kwa toropong

6. M o r u t i s i

7. Mokgoetsi wa bese

8. M o k g o e t s i  wa lori 
e tone

9. L e s o l e

10. Ministara

11. R r a  b e n k e l e

12. Moruti
13. L e p o d i s a

14. Ngaka ya Setswana

15. Modisa

BASINANE
Ke rata gonna Kgosana thata.
Ke rata gonna Molemi thata 
thata.
Ga ke rate go nna mmetli.
Ga ke rate go nna Moepi 
Maepong.
Ke rata go nna Mokwadi kwa 
toropong.
Ke rata go nna morutisi thata.

Ke rata go nna mokgoetsi wa 
bese.
Ga ke rate go nna mokgoetsi 
lori e tona.
Ke rata go nna lesole thata 
thata.
Ke rata go nna ministara thata 
thata.
Ga ke rate go nna rra benkele.

Ke rata go nna moruti.
Ke rata go nna lepodisa thata

Ga ke rate go nna ngaka ya 
Setswana.
Ga ke rate go nna modisa.



I S A  TIRO

G o  t l h o k o m e l a  bana 

Molerai

Mogooi wa k e r e k e

Mo-oki wa kwa sepetele

Mokwadi ka machine

Morekisi kwa b e n k e l e n g

M ma  benkele

G o  apaya b o j a l w a  '.o 
r e k i s a  (go titieia)

G o  re k i s a  kwa b a r e n g  
(motima le nyora)

Mokwaledi wa ga 
Goromente
Mosadi wa lepodisa

B A S E T S A N A

H e  ke ra t a  go tlhokomela 
ban a  thata .

Ee ke r a t a  go nna M o l e m i .

G a  ke b a t l e  go nn a m o g o g i  
wa k e r e k e .

Ke b a tl a  go nna tro-oki wa 
k wa s e p e t e l e .

Ke rata go nna m o k w a d i  
m ac hine.

Ga ke b a t l e  go nna m o r e k i s i  
k wa  b a n k e l e n g .

G a  ke b a t l e  go nna Mm a  
bankele.

G a  ke rate  go titieia.

Ke rata go  r e k i s a  k wa  bareng.

K e  rata go nna m o k w a l e d i  
wa ga G o r o m e n t e .

Ke ra»a go nna M o s a d i  wa  
lepodisa.
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1. A o rata fela g o  d i r a , 0 nna kw a  T o r o p o n g ?

Ke a rata go d ira, Ke nna k w a  T o r o po n g.

2. A o rata go d i r a  kwa T o r o p o n g ,  0 nn a k w a  gae?

Ke a r ata go d i r a  Kwa  t o r o p o n g  ke nna K w a  t or opong.

3. A o k ile wa d i r a  kwa m o r a k e n g ?  

Ke ki l e  ka d i r a  kwa M o r a k e ^ g .

4. A o k i l e  wa d i r a  kwa m a s i m o n g ?  

Ke ki l e  ka rVra Kwa m a s i mo n g.

5. A o d i r a  kwa M o r a k e n g  k g o t s a  kwa m a s i m o n g  ka n a k o  
tsa bor.khutso?

Ka n a k o  tsa b o i k h u t s o  ke d i r a  Kwa Mo r a k e n g .

6. A go m o n a t e  go dira kw a m a s i m o n g  le kwa m o r a k e n g ?  

E e  go m o n a t e  g o  d i r a  k wa  m o r ak e ng .

7. A o tla rata go rua d i k g o m o  fa o g o d i l e ?  

Ke tla rata go rua d i k g o m o  fa ke godile.

a. Di tla d i s i w a  ke  m a n g ?

D i  tla d i s i w a  k e  bat ho b.i ke b a  h i r i l e n g .

9. R r a g o  o dira  eng?

R re o bi-reka m o  ofising.

10. M m a g o  o dira eng? 

Oa r u t a .

11. Fa ona le bo k g a i t s a d i o  ba d i r a  eng?  

Fa ke na le b o n e  boa a pava .

12. A o ka n k i t s i s i  sen g we  se o sa s e r a t e n g  a s e n g w e  se 
se r a t a n g  mo m o t s e n g ?
Nka go itsisi.se selo s* ke sa s er ateng.



APPENDIX 8
1. T s hi d i  S e k e b e r e  o d u l a  sola  

sola ke madisco.

T s l d i  is d a n c i n g  a sol o d a n c e  
d a n c i n g  s o l o  is the w a y  of the d i sc o .

This s on g  is an e x a m p l e  of how w h a t  is r e g a r d e d  as 
style in the c i t i e s  is i m po r t e d  to the v i l l a g e .  
But the form of the s o n g  an d  the w a y  it is sung, 
ar e t r a d i t i o n a l  so n e w  ideas are g i v e n  p a r t i c u l a r  
i n t e r p r e t a t i o n s  a c c o r d i n g  to v i l l a g e  h o r i z o n s .

2. A re ye n g  o a m a n g w a t o
re a g o  bona  f l i m a c h i n i  
d i t s h i p i  tshipi 
S e r e t s e  ke lekgoa.

Le t us go to the p l a c e  o f  the B a m a n g w a t o  
a n d  see the a e r o p l a n e  ( f l y in g  m a c h i n e )  
th i ng s  of iron, thi n gs  of iron 
S e r e t s e  is a white.

This song  w i t n e s s e s  f a s c i n a t i o n  w i t h  t e c h n i c a l  
i n n o v a t i o n s  and  c l e a r l y  a s s o c i a t e s  t hem w i t h  the 
way s  of S e k g o a  by i d e n t i f y i n g  S e r e t s e  as a whi t e.

3. Ke d i l o  ke d i l o
ke d i l o  sta b o t s o t i  fela 
o se n t s w a r a  jalo m o j i t a  
o tla b o l a i s a  bomrae k o  gae.

It is o nly the w a y  of tsotsis
d o n 't  g r a b  me  like that g a n g s t e r
you wi l l  c a u s e  the w o m e n  at home to die.

This son g s t r e s s e s  the r e l a t i o n s h i p  of a m i g r a n t  
to the w o m e n  at home and  his re s po n si b il i t.  towards 
them. In b e i n g  a t t a c k e d  b y  a g a n g s t e r  it is not 
on l y  he w h o  is t h r e a t e n e d  but a l s o  his d e p e n d e n t s .

4. P i e k - u p  e m al u m e  
nye nye nye 
b a s o p a  e bona 
p i c k - u p  e t el e le  
p i c k - u p  e z i n ge l a m a p o d i s a  
e tlola ma sepals 
e re t h a ! m al u m e  
b a s o p a  p ic k -u p -o .



Th e police v a n  is a p p r o a c h i n g ,  uncle 
b e  care f ul  of the p i c k - u p  
It is coming, the long p i c k - u p  
T h e  p i c k - u p  that b ri n g s  the o o l i c e  
It ca n no t  be c o n t r o l l e d  by the 
m u n i c i p a l i t y  (it jumps a wa y  from it)
It is scornful uncle (it says t h a •) 
he care fu l  of the p ic k - u p .liSSST
K o  k o  m a t s w a l e  (x 3) 
o ska nthuta b o l o i

K n o c k  k n o c k  in-laws 
d o n ' t  teach m e  the w a y s  
of witches.
T hi s  sori i n d i c a t e s  th e  t r a d i t i o n a l  p r e - o c c u p a t i o n  
of m a i n t a i n i n g  p e a c e  b e t w e e n  i n - . a w s  and s u g g e s t s  
-i th. n n t e n t i a l  he t ween them.

B a n y a n a  ba i k ga n sa  ka  d i s c o  fel a  ) desc a nt  
M a k g o a  a i k g a n s a  ka m i l o  fela )
T o o  many  p e o p l e  we  ar e s u f f e r i n g  ) b a s e  line

Y o u n g  girls are o nly p r o u d  of d i s c o  
W h i t e s  are o n l y  p r o u d  of d r i n k i n g  tnilo 
T o o  man y p e o p l e  we a r e  s u f f e r i n g

o ver the r a d i o .

. tla o lele tla o lele (chorus) 
m p h e  raphe ya lapisa raotho 
o gonwa ke sa gagwe 
(Chorus)
k g a i t s e d i  ya ka ke  l e su t l h a 
o thlapa m a n g a  ka se se p e 
(Chorus)
lebele la mraamoruti le k a t h l a l a  
n t o n t w a n e .



legodimc ga le na poso nkabe 
ke itsc go kwala nkabe ke 
kwalela Jesu.
Basimanyana ba ka jeno ba 
gotla ke thedi marago.
Basimane ba sutla le mothlageng 
le dinoga ga ba dl tshabe.
ke rile ke H e  kwa go bothabo boiigo 
ba ntshebisa ka ditotse ka re ga ke 
je ditotse ba re didimala o ngwetsi

Basimane ba kajeno ba mpoledise 
ke kelegetwa ya selo.
baaitjie ya monna waka e kwadile 
K ka momorago.
nkonko mmabliksem o belle 
bulumara mo maragong.
Brile ke kopa metse 
a re nte ke ao soene.
Translation
Come and cry out, come and cry out 
to ask continually for things from others 
makes people tired 
A person who has things can 
eat that which is his own.

My big sister is a lazy one
(she does not care for her appearance)
only when her feet are covered
in callouses does she begin to
wash them with soap
(She is too lazy to scrape them with a stone).
The breast of the priest's wife 
fills uo completely a small pot.

Heaven doesn't have a post office 
if I was able to write I 
should be writing to
Jesus. (But there is no post office in heaven)

Young boys of today are 
scratching their buttocks 
because they are no longer 
used to crouching (as they used to)



Boys creep through the bushes 
they are not even afraid of snakes 
(implication sexual. Boys today are not afraid 
of traditional authority)
I once went to Thabo’s Diace at night
they gave me pumpkin pips as a
side dish. I said that I did not
eat pumpkin pips. They said
keep ouiet. Y o u ’re our daughter-in-law.

Youno boys like to take you half-way 
Today I am burdened by a heavy thing.
(It is polite Tswana manners to tzke a visitor
half-way back to his own home. In this instance,
however, the »ssion is sexual).
My husband’s has the letter K
written on the b : of it.
(The woman's h d has K written on his jacket
so that his w i * able to identify him coming
out of other •> vuts).
Granny mraabli. (because she is always
swearing), has pulled her underpants 
down below her bottom.

Once I asked for water 
and the woman there said come 
here and kiss me before I give you 
water.
This song is a particularly amusing one in that it is 
filled with sexual innuendoes. The chorus line is 
sung by all the children between verses. Individual 
children will then come out randomly with well-known 
jokes, usually in the form of a double entendre. 
Often, however, children come up with original and 
funny observations of oeople in the village.

Botshelo jwa Setswana 
kgomo ene e le selo 
se sikantsweng thata 
Batswana ba re ke modimo gae 
oontleno go moo 
motswana o ne akake 
a age moste.
In Setswana life 
the cow is a thing 
which is greatly trusted 
Batswana say that the 
cow is the god of the home 
without a cow a motswana 
cannot build a home.



/home in this sense imolies a potential nucleus of a 
village and implies the importance of children to 
status).
This sona is devotional in character and oraises the 
cow, stressing its traditional importance for people 
and indeed the way in which cattle and people are 
regarded as part of a single identity. The cow tor 
is associated with wealth and marriage and through 
marriage with the continuation of the descent group 
and its potential in establishing a village.

dinaka sta setswana 
di lala ka marapo 
marapo a dikgomo 
dikgooo ste sule 
para para (chorus)
traditional Setswana doctors 
see the future with 'be aid 
of bones
the bones of cattle 
cattle that have died.
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