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ABSIRAC‘I‘ .
- This research : is an attempt to reveal aspects of History
teaching 'concealed_ in conventional or popular beliefs about

the Black Matriculation pass/fail statistics.

The claaerOm pfadti&és of twﬂ Higtory -teachers:arefdeécribed.
.One comes from an "ach:ev1ng" SOWeto'sécond&ry school. . The
sﬂhool i popularly acntrzved as an. "adhiaving“'échooi-hedauée
it. 1s known in the commupmty for produulng better than average
DET’Mhtrlculatlon results The clasaroom practzces of anothﬁr
_teacher. from an "under&»hlev1ng“ school are also descr1bed

Thzs school is known in the cammun1ty for produc:ng lower than_

- average DET rasults over a number of years.

- These classroom praciices are illuminated aQainst ‘the ba&ﬁdfdﬁh

of the'high pass/low failufe _raté during'the__eighties, with .

_ partiCuiar referehce to the year -1989. Tﬁis-'is the YQar in
which the DET matriculation pass/fazlure rate was the worst 1n'_

tne decade of the eighties.

In-depth interviews wera conductad over a period of  eighte9n-f
" months and twenty-interviews'with eaéh of 'thé two teachers.
Their 'accounts of classroom practices in 1989,st cultural
-scénes in “their .own terms, -'.brovide insigﬁts into  the
cond1t10ns which domlnated the:r teachzng and thelr classrooms

practices in that year

The interviews wéfe-:taped,-- transcrihed'-nnd--describéd"td

- provide insights into 1life in the History.classés which might



'mssist | With & reading of the 1989 Matriculation pass/fail

statistics.

The . 'da'l.:afsugf'gests" th':a"t the.- bafalysis in Blﬁ-ck | édué&tion in
_that year Wﬁa bbth a pedagogzcal and a palzt1ca1 phenomenon.
The fmpact of vmmlence,: boycotts_ and stayaways ‘on-  the
'clﬁssroom practlcea 15 measured in tarns of the 'results.-;It
.1 a1so suggasta that the "achzev1ng“ schaol waa bettar able talz'
oua “ome thia 1mpassa by bumldlng a pos1t1va ethos whllst the,;
“underachiavang“- school uas.qlaﬁt campletely paralysed and -
”_1qeffectzve thrnugh -'the -1ﬁtra%§;gence_. of the studeuts,ﬁ

tqach&yg_and,parants.

Lo .
\

; Flnally. the paper suggaats that & proper raadzng of the 1989

'Black maﬁrlculatlon pass/failure rate atat;st:cs is one whlch f 

;ﬁtakes :1nto, cognlsance _ the pravazllng condltlons _ﬁn' thé ._,_

.

clasercoma pr:or to fhe exnm:nat:ons.
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| INTRODUCTION |
' The purpose of this study 1q' to 111um1nate what is typ:cally
_concealed_ln the Black mntr:eulat;on pass{fa1l stat1stncs._
ﬁith .specific 'référence to . History in 1989 agaznat the
back&rop cf a decade of h:gh-fazlure and lww pass rate amongat

DET matrlculants during the ezghtles

Paéa/faﬁlﬁrq.r&te 'statistiGS'ten¢ to reQeal as .mudh_as iﬁeﬁ
' 00909a1i " Matriculation étudents' pass/fail statisﬁiés in the
aighfies; especially in 1s89, revaal a_hisﬁory  bf' failure
amcng_Black_stﬁdents. ‘But .céncéaléd in these statistids are
.the.diérﬁpticns which_pravgiled in the classrooms QfISecphdary
'scho°1é in 'Sbwet6_§n& how teachers wére:frustfateduin their
' aﬁtempt&_to_engage infcdnventional'daily clagsroom pr&dti¢é§.
 Also hiddén in the statistlcs is  how thEB disfuptions and
frustrat:ons in turn exacerbateﬂ ngtory cla-sroom cond1taons '

and teathng throughout the e:ght;es.'

It is the high failure/low pass rate among DET _Hatridulation"
‘students over the eighties, especially in 1989, that .aroused

the interest of this researcher.

High failure/low pass in the Matriculation Exaginatipns_haﬁa
led to the'research pfobiem of wﬁether Black. studants-in_the
Department of Eﬁﬁcatian and i?aining (DET)'afe.un&blé to cope
with the'Matficulatidn_académic'pfogrﬁhme. It also raises the
| question of whether the Matriculation pass/foil statistics'

present an accurate and complete picture .of Blatk studints'



:'present an accurate and cOmplete p:cture of Black studants o

1nab111ty tc pass the. Mhtraculatzon exam1nat1ons. '

' -gTh1s study dascr1bes tha  51assroom practices 'wf twu. Historyf.-

'}teachers, one from an amv:ev:ng school and tha other from &n-

.---\

.zunder—ach1evlng 5¢h°°1a With the “asm of 111um1nat1ng theseﬁx”

classroa& pkactices ngaznst the backdrop uf hxgh fa;lure/low_.~

”pass rata statist:ce in 1989 -Inﬂdepth Jnterv;ews (wh:ch were:
'tnpad transcrzhed and ﬁﬁded) wéré conducteé-wzth;zeaqh of;the'

} two teachers. | : |

The research questzona whzrh formsd the main thrust of thlB

3”study are'

% What  i3'°°ncealed"_in :thé Blackgﬂatrfbulatigh
‘pass/fail statisﬁicé'og- the:193G.§; $5P6G$?11Y’.
. -in.1989% | : B :

*  What oconditions prevailed in Saw@to aecdndafy
-schbols‘ History -cias?rooms in 1989 which can
1nform.a readzng of ‘the BET pass/fnllure rate

"statlstzcs?
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CHAPTER 1 | | |
LACK MATRIC PASS/FAIL STATISTICS:]1980-1989

‘According to Franz Auefbach; the probiéms 'that-:schools'

experienced in 1989 were a legacy of the. aarlf and mig-
_Eightieé. He &fgued ﬁhat som; nf the: failures of 1989. were
those studénts'who had ﬁissed: out on two or more years of
education a3 a reéuit -Gf the uﬁresté of the mid-eighties ("The

Star" 11/1/90: 5}

Hartshorne makes the following striking comment about the 1989
Black matficulation regsults: | | |

"These results eare the worst  for Dblack

candidates  since 1962, showing an overall

failure rate of nearliy gixty  percent”

. (Hartshorne 1982: 82). . '
Edcordiﬁg to detéhorne;'the 1989 Biack Matriculation results
. were the worst in twenty-seven years and, the decade of the
eighities, itself gloomy, reveals & nuﬁber of other igsues as

evidenced hy Table 1 below.

' The trend in - the first half cf-.the-deéade indicates_ﬁ steady
decliné in tha.nﬁmbers'of passing DET students: 52;4%.of_£ha_
totél numbser ‘of black _matriculation students passed_their
examinations in 1980,.50;4% in 1981, 48,4% in 1982, 48,3% in
1983, 48,7% in 1984 ‘and 46,7% in 1985. This downward - trend,
: Haftshbrne argues, is a cauge for concern. .The secOnd half.ﬁf
the”decada indicates a steady rise in the number of_stﬁdents
passing DET examinations. - In 1986, S51,6% of the students

passed, 56%'pa359d in 1987  and 56,7% passed in 1988. The



resnlﬁs_in; 1989, instead of being  better'£h§q;.thosa:of”}:héi-
previous yé&;; 1988, suddenly dfopped : Thé numhér df studénté.
. who passa& ‘+he DET matrlculat:oﬂ ex&mlnatlons was drast:cal!y

rzduued with the. pass percantaga in that year falllﬂd to 41, 8,

TABLE 1: BLACK MATRICULHTION RESUETS
1980—1989 '

SCHOOL -
_LERVING

JTOTAL |

PRSSES

 TOTAL
| FATLURES

43

16 203

27.5%

22 650
_52.4%

‘20 587
_47.6%

57 5

22 220

29 523 |
'50.4% |

28 DBOG

70

26 954

| 33 959

_48,4%

36282
51.6%

1 ez

31 687

39 815

48,3% }

42 634

86

32 219
_3754% _

41 946
A8, 7% §

82

| 28, 741

34,7%

.38 699

100 |

. 38 150

38,1%

51 610

51,6% |

| 150 110

59 601

39,7%

B4 198
56%

‘57 123

l 75,500

40,3%.

1G5 185

- 5.7%

43.3% |

. From the

209 319

(HARTSHORNE 1992: 81)

above tabie,

the Dbest fdr

the results

the decade.

66 153

3L.5% |

B7 510

candidates sat for the matriculation examinations,

| 121 809
41.8% |

in 1688 showed an upward

In that year, 187,123
Of thése;
30,685, represénting 16,4%, obtained the university entrance

. pass while 75,500, abouﬁ;,40,3%, obtained the school . ieaving
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resulta in  1989, instead 'pf béing-'hettér than thoge of tLthe
| pfevibus-lyéar. 1988, suddenly‘dropped- The numbef of . Studants

who  pas.oed the DET matriculataon examlnatlons was drast1ca11y

TABLE 1:

BLACK MRTRICULRTION RESULTS

1980~1989.

ENTRIES

SCHOOL
. LEAVING

TOTAL

PASSES

reduced with the. pass percentage in that year fallzng to 41 8.

TOTAL

FATLURES

43 237

16 203
. 37,5%

.22 650
52,4%_

20 587
47.6%

37 529

22 220
38, 6%

29 023

50, 4%

28 506
49, 6%

70 241

26 954

_.38.4%

33 659
48, 4%

36 282 |
_51,6% |

B2 449

31 687

38, 4%

%
{

39 815
48, 3%

42 534 |
_51,7%

86 191

32 219
_37,4%

41 946 .
.48.7% |

44 425
51.3%

82 815

28, 741
34.7%

38 699

46. 7%

44 116

100 012

38 150
38,1%

51 610
51,6%

48 402
48, 4%

150 119

59 601

84 198

56%

65 921 - |
43,9%

$87 123

75,500

40,3%

106 185
56,7% |

80 938
43, 3%

' (HARTSHORNE 1992: 81) .
 From the above table,

the bhest for the

209 319

the_results

decgade.

66 153

| VLS

87 510
aLox )

In that year,

candidates sat for the matriculation examinations.

pass while 75,500, sbout 40,3%, obtained the school

121 809 |-
S8.2%

in 19881_5howed an upward

Of these,

30,685, representing 16,4%, thainéd' the university entrance

‘leaving

187,123
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_Pass; Thié_ bfodght the totai _nﬁmhar OfIPBSEeS to"1b6,185 a
' 56,?$'pass rate; The failure rate_ inlthat yéar; was.90,938,:
:ﬁhich in pérﬁeﬁfages stobd at 43, 3%. | This upward trend was'
expected to xmprova the follow1ng year, howsver. the opposite

accurred

' In 1989 there was an increase of 122,196 candidates . 60 the
number that had entered for the matrzculat1on examinatxons ;n
1988, whsreas we would have expacgted the number of passes to
‘have increased becauSB more students wrote in 1989 . We 1nstead
have a contradictory _s_:tu_ation_._ I_n 1989 there were 18,675
- less passes- than in 1988 whilst there:.were 40,871 mnré
failures in that year than in 1988 . oﬁt'of a tétai of'zds;
319,} only 21, 357 - (10, 2%) , obtained the -Uﬁiveréity ‘Entrance
-pass, 9,328 less than the previous year There were 66,153
(about 31, 6%} candidates who obtained the school Ieav:ng pass
(9,347 less than in 1988). - The total numher of passes was
87,510, about 41,8% of .the total number of candidates and.

__14}9%_1339 than the pass percentage in the previous year.

The total number of failures in 1989 alone, about 121,8@9, was
three times the total number of candidatesIWho had entersd for
the examinafiona' at the Dbeginning of the decade in IQBD
(43,237) ahd higher than the tdtal'ﬁumher.of 'candidatés who
 had. -ntered for the same examinat:ons' in 1996 (100 012). _If
was even_ h;gher than the total numbar of passes (106,18%) in

the previous year, 1988.



In summary, university entrance passes in the dQCaég:dﬁ 'tﬁéf
. eightiés indicate an inconsistéhﬁ_tfaﬁd;'.They decreaéad 'frbm '
14,9% in 1980 to 11,8% in 1981, 10% in 1982 and 9,9% in_'1933
An: upward trend commences in 1984 when 11.3% obtazned the |
'Unzversity Entrance pass 12% in 1985, 13,5% ih 1986;_16,4% in
1987 and in 1988. This trend .was'reﬁérsed in 1989' when only
| 10.2% of the total numbsr of candidates (209 213)  for the
matriculaiiqn _examinatiohs dbtainad the Tunivafsity entrance

pagses.

Fewer  standard 10 candidates who passed obtained the
university 'éhtr;hce certificate in lﬁhis peribd,_ .Ih .other N
 words, more passes were jin;tha'Sthol-leavihg. categar?'whgré'

‘the p&ssing pgrcéntége wags congistently above 352'exc§pt in
11985 when it went down to 34,7% and in 1989 when it was 31,6%.
There is an upward tfeﬁd -betﬁeen_'lgan._ahd_ lgél_ﬁhen. the
percenﬁagea were 37;5 in 1960; 3é.6%_in 1982. It went'doﬁn'by
0,2 percent to 38,4% .in - 1982 'and'_remaihed _there in 1983
(38,4%). It went down again (37,4%) in 1984 and dropped
further (34,7%) in 1985. Between 1986 and 1988 the trend wag
upward, 38,1% in 1986, 39,1% 1n 1987 and 40, 3% in 1988. The
lowest for the decade was 1n 1989 when it went down to 31, 6%

fallzng by 8, 7% -onr the performance of the previqus-year.

These statistics suggest that - the trend in the pass/failure
rate in DET matric in this period differ for University
‘Entrance pagses and standard 10 School Leaving passes. In the

cage of the University BEntrance passes there was a downward



. 7 .
trend betwaen 1980 and 1983 and an upward trend hetween 1984_ :
and 1988, and a sudden drop in 1939, On the other hand, the
.Scﬁuolp Léq?ing passeé; whiéh were EIWays hzgher than “the
Uﬁiﬁersity Entrancé passes, did not show any cons:stancy

- There was @ rise between 1980 and 1961, a 0, 2% drop in 1982,

.whzch remazned the same in thsa followzng__year,.a_.ddwnward
trend betweén' 1983 and 19855and ‘an upward tfend'bétﬁeen 1986.
and 1988 and when an 1mprovement was expected in 1889, there

was 1nstead a heavy drop in that year

. THE RESULTS AT REGIONRL LEVEL |
Table 2 shows results in e:ght rag:ons 1nto which the DET 13'
divided. Emphas:s 18 on.comparlaan based on the range of
._performance from the hzgheat to the'lloweau,achlev1ng reg;on.
These _1nc-hﬂa the Orange Free 8tate, Cape, Naﬁalf. Nbrthern
_Trdnsvaal Orange Vaal Johannesb&ré; -Highvéld and .ﬁiambnd
Fields. The stat1st1cs here reveal that there is a. dszerance
in performgnce between rural and urban areas. In fact, they
_reveal that in 1989 rural areas performed better than. urban
areas. Mos. important, théy reveal that the Joﬁ&nnesburg
region performed worse than all the. other regions undeéy

control of:thé'DET. 

The distinctioﬁ of urban from rural areas is important to
emphaéizé_the 6hservati§nH that rurai Black schools produce
better pass/failure fatés*phan urban areas. A comparison of
the Matficﬁlation pass/failure rates between . urban:and.'rural

areas for 1989 is made in Table 2 below.
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| TABLE 2: COMPARATIVE STATISTICS. DEPARTMENT OF EDUCATION

" AND TRAINING BY REGIONS FOR 1989.

ntries

Uniy

Entrance

School

leaving

- Total

?asses

3980

- 341
8,6%

| 1252
31, 5%

1593
C40,1%

417
7.7%

1479
27,5%

1896

35, 2%

ag6
11,7%

810

1196

- 36,3%

‘119
a7.5%

2455
Y

3574

576

12,2% |

1874
39, 4%

2430
51,6%

334

6,2% |

1139
21,2%

1473

. 27,.4%

g verp

857
8,0%

3017
28, 0%

3874

36,0%

DIAMOND
| FrELDS

275
10,5%

071
37, 0%

1246

 (Hartshorne

42568

4305_'

12977

- 10,1% |

= T e

© 30,5%

17282

40,6% |
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-From1the above table, the*failufe raﬁe-iﬁ' 1959 Showed;a.rﬁﬁge
. within the DET of frdﬁ_44%_ in the NdrtheranransVaal'to 72,6%
~ in 'th&nheSburg.. 'In the - latter region; iargély -compriéiﬁg
Sowuhﬁ;:only 6,2%;gained UnivafsityﬁEntranCe ﬁ&sseg.andfalmbst'
'three guarters failed-(Hartshorna 1992: 82} It wes in this
_reg:on that the DET produced ‘the h1ghest fa:lure rata and_the
‘lowest paas rate in the 1989 Matr1cu1at10n exam1nat10ns (Race
Relations Survey 1989/90: 830). |

The Néfthern Tr;ﬁSQ;al. .a rural région, performed better ‘than
éll_the- ﬁﬁﬁér régioﬁs,.?i*h a'pdas percentage'”of SS,B% out of
a total number-ot’5,4is _caﬁ&iaates. Of these. 1,119 (17,5%);_
_obtaineﬁ.:UniQérsity ﬁntfanca passes and- 2;455 (38%],-obtained 

a School Leaving pass. About 2,841 (44,2%) failead.

- On the other hand,.the results  in the Johannééhurg region of
the DET was a direct opposite of the picture in  the Nbrthérn
~ Transvaal. In this region, '72 6%'(5 909)-of'the total number
(5.382) of candidates who sat for the examinations failed.

Only'1,473 candidates passed. Of those who passed, only 334
. (6;2%}_ obtained a University Entrance pass, whilst 1,139

| (21,2%) obtained . a School Leaving pass. Both the University
Entrance ahd'School Leaving passes in this reg:on were below_
the national average performance. The Unzverslty Entrance and
School Leaving pass rates at natlonal level were respectlvely
- 10,2% and 31, 6% campared with 6,2% and 1 21,2% respectivaly for
the Johannesburg region. Th;s rgg;on obtained 11,3% less

University Entrance passes _ﬁhd' 16,8% less School Leaving



passes than the Northern .Transvaal.. From the aboveftaﬁle;.tﬁgz'-
_Johanneaburg regzon, which is completely: urban, - perfbtmed.'
WOrst than the predomznantly rural _afeas,'.such as - Northern
Natal, the H;ghvald Orange Vaal, Orange ' Free State and the
Diamond Fields,  From a similar observatlan._:ﬁartsﬁorne

concludes that as far as this region was concerned:

The . results in 1989 came much nearer to ‘the
~truth  of the - state of affairs  in black
- secondary schooling. The 1989 results, unlike
those of 1986-1988, were a truer reflection of
the state of affairs in the . schools’
{Hartshorne 1992: 84). o
The -Johannesbﬁfg region' which -had the highest number of
distufbanCBS'in the form of bdydotts and stayaways had the
‘highest  number 'of_'_faiiurés, _the lowest overall pass
percentagé. _thef lowest percentage of _Uhivefﬁiiy Entrance
passes and the lowest percentage of school leaving passes.
The region with the highest percentage of University Entrance
passes was the Northern Transvaal where there were-'fewer
disturbénées, if not hpns at all, followed by the Orange Vaal.
Then came_Nata1,~-Diambnd'Fieids, OFS., nghveld the Cape and
lastly, Johannésburg." Thé Orange Vaal region obtained the
highest gchool leaving percentage, followed by the rest, with

Johannesburg the last.

The Pass Failure Rate Statistics in Individual Subjects in the

‘Johannesburg Region

The above discussion gives an overall picttre of  the

pasa/fazlure rate statzstzcs in the whole of tha DET It also
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shows a-regional bréakdown. of-these--statistics... The next.
discussion focuses. attentzon on the 1nd1vidua1 _suhjedts in thé
'.Johannesburg_ ragion w:th a view | to f:nding out which
subject(s) produced the highest number of passes and which had
the highest number of failures, -Tahle=3.'betow provides the
stat1atlcs o | .

:TABLE 3: AVERAGE % PASS RATE FOR INDIVIDUAL SUBJECTS IN THE
' - JOHANNESBURG REGION

_ SUBJECT __ __| - REGIONAL AVERAGE %
NORTH SOTHO BG | 4547
soutH sotHO HG | 50,22
_TSONGA HG I 45,37
| Tswanams - 38,43
 xmosAHG | 40,36
ZULU HE . _  a01
AFRIKAANS. 2nd Language HG 35,12
ENGLISH 2nd Languac ol 44,67
MATHEMATICS HG | 13,49
MATHEMATICS 86 10,30
_PHYSTCAL SCIENCE HG . 27,74
PHYSICAL SCIENCE SG - 2482
BIOLOGYH6 .~ | -~ 18,36
_BIOLOGY 88 R | 25,81
GEOGRAPHY HG . 27,62
GEOGRAPHY SG 35,86
BIBLICAL STUDIES HG - 33,36
BIBLICAL GTUDIES SG | 28,41
_HISTORY HE A a7
HISTORY 86 26,81
WOODWORK 86 = 31,17
HOME ECONOMICS SG S W— 39.73 , E—

(DET REPORT No.6/16/5/6 1990: 25)



 From Tablé 2 aboyé sﬁhjectézwith the-highést failure/lowest
pass rate_in'thq Jahﬁﬁnesburg region wére-Hisﬁbfy}fﬁicidgy and_'
Matheﬁ@tiqs{ _Histofy'H;G;_ h&@_a 17?118 overall pésé'réﬁe _
".whilst Histbry 8.6G. had a pass-rafe- of 26,81%. 'Bidlagf ;H.Gi
~ had a.pass'rate'bf_lB,Sﬁ#,.whilst Biclogy S;G. 'had'a.pass r&ﬁe
of-Zﬁ.Bl%,_. For Mathematics H.G. the' pass rﬁte was 13;4% and

for M&thématics-sfﬁ.-itfwas 10,3%.

The Table further shows that the languages, 1i.e. English,
Afriksans and the ;Black languages had the highest pass/lowest
failuré rate. Of all the subjects in the thannesburg region

South Sotho had the highest passflowest'failure'ratq;

A8 a HistorY'teacher,-I found the.fow pass .rata'ih.thé-subjebt 
a compellzng reason to focus the attent:on of th:s study un.
 the classroam practaces of Hastcry teachers in an attempt to

-understand the pass/fazlurs rate in the subject.

In éummary' this chapter fevealé from ﬁhé'statistiés given in
the above tables that in thé dec;de of the eighties the Black
'Matriculation pass/failure_raté wﬁs'ldweat in.1989 and_thaﬁ'in
that - year, the Johannasburg__region'_cfufhe .DET (compfising
 Sowsto) produced the highest failure aﬁd .the lbweét pass rate |
in the whole country. The statistics'aiso_ reveal that urban.
and rural areas _ééfformed-'différentiy, with urban areas
.péffbrmiﬁg. worSt, perhaps as a result of boycotts | and
_stayawﬁyé; | They further reveal that Hlstory was amongst the.

lawest passed subjects in the reglon



o = 13 |
 It is as a resuLt of the 1a£tef ré?eiétibﬁ':thﬁﬁ t5157 Biﬁ&? |
QIVSS focus to- the sttary 'classroam practlcee in'Scwatufin_'
:thé year .1989 mn an attempt o reveal 'uondztions which 
-prevaaled in theae classroams as a backdrop agaznst whzch tha.

pass/fa1lure rate.atat1stiqs may be read.
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| - CHAPTER 2 | e
| REVIEW OF LITERATURE ON HISTORY TEAQH g B '_fu'gb

. e "K‘.\_

_An analysis of stat;stlcs batWEen -1980 and’ 1989 reveals an ..

alarming;bass/fazlnra rate in Black schools at-ma;r;c. level,
- especially in subjects such as Hiscory. A review of the
literature on the topic indicates several focuses of interest

in this study. -

Th:s revzew of research into Hlstory teachlng throwa light on
conditions in sacondary_ schools. . It suggesta that cond1tnons_

in the decade of the éightiés._ spec:flcally. in 1989 were

unfavoﬁrabie for the produqtioh of - gbod pass/failure rate

statistics. Major themes in the literature are: -,

o The Conteﬂ* and Taachzng of the Subject HlstOry
* Under~prOV1sxon1ng of Black Educatzon. o e

* Violence.

%

Examinations.

CONTENT AN TEACKING OF THE SUBJECT HISTORY
Protest,. hayéotts, stayaways fand poor..ﬁatridulatiOn fesulta 
" are not new phenomena in the esducation of the black people of
- South Africa. Bantu educafibn was vigoroﬁsiy opposed from its.
birth in 1953.-. Opposition came from the prees, various pubiic
forums and by éome white - and many black _“oppositicn
‘politicians. This opposition has 6ften been entrenched in the

form of boycotts and stayaways (Tom Lodge 1984: 2663 Tﬁere
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is a strong argument that in the eighties _lt'hese. boycottis énd
stayawaystﬁere,?amohg others,.precipitated by 'tha higﬁ failure
rate :in the African watriculation 'eggmihations as well as ;
rejection 6f_what the studants_referred.ﬁp &s'gutter education
| becauée._of its  dinferior and indoctrinatory _content :t?am
Christie 1985: 250],_  As explained by ‘Lodge this kind of;
 _opposition culminated in. the drive to replace externally.
_ admini9£éred and-financed'schOQIS with own -independent schools

whereln certa:n gubjects, for example History, Came :under

_1ntense_-1nvestngatnon and attracted attempts to replace 1t 

with “alternat:ve~subjecta“(Lodga 1984._269)f

Educationists and researchefs'who_ have studied the-hiStﬁry
curricﬁluh agree in their arﬁmmenté that thefe is: naked
politics, indoctrination and = apartheid ideéology in South
- African history.: :Théy'qoncur that_the 'in£antion of history
was to maintain the: politibal and economic gﬁatus.quo in which
blacksi1are subordinate to whites. - The histbry textbobks.
writtenIWithin the confines cf’hfrikamér historiography., teach
propaganda and prejud:ce, whilst black. teachers, who f&re
controlled hy the syllabus and work-programmes drawh by the'
DET reflect what they themselves have learned or fa:lad to
learn when they were at school, teacher - training colleges

apd/or university (Boyce 1976: 9}.

The biggest problem lies in the fact that South African
history is written as if blacks have no history at all except

_ whére their subservient and disruptive nature  either hélped or



-disorganised"ﬁhite progress, or ag a peonle who' went'to'waf~
over stoieﬁ property andlﬁhdxﬁad tolsuffer succsssive defeats
from. "punltlve exped1t1ons" aimed at - "teaching:the thieves a -
1esson“. Generally. most of - South Afrlcan history is used to
brainwash students by concentratzng on the apprazsal of white

hnstory at the expense of black hlstary (Whlker 1990 303)

By presénting.kfrikanef':histary as'Soutﬁ African.history, the
Afrikaner is -Hdenying | the wvery importént | and active
| contrzbutlon of the black.man in the shap:ng of South.Afr1can

' h1story What ig even more disappo1nt1ng is that the hero:sm
of black resistanee to thexr conquest is hardly mentzoned

'Th;s, -amongst-othsra, 15 what has led- _to the reJautlon of
bﬁntu:jedUGatioﬁ'and' the rise _of'stﬁdent activism (Hblteha

- 1985; W&ikef_lgﬁg’.' The ultimaﬁe cdnﬂequ&nce is . that students

almost lost trust and interest in the subject.

UNDERPROVISIONING OF BLACK EDUCATION
~ Black education in particular has been weakened by the lack ofi
schoois and facilities,_podrly quélified teachers,'shortége of
textbooks and_ovafcroﬂdéd classes. But as weil as these long-
standing grievances, the student comp1a1nts in the 1980's

centred around the extremely low black matriculation passes.

The Race Relations survey (1989/90: 795) explains that per
capita expendifure' on Affican_education was still the 16west |
in 1988/1989. 1In rhat financial year, the stuate spent ”

22,235404'more:on a White child than 2 an African child. It



_ spent-eh. a Coloufed and Indi&h 'child'respecﬁively; fﬁﬁﬁBéSgu
and R1, 410—39 more Lhan_ on an- African chnld | It should- he
.noted that a-ten year ﬁlan to equal:se educat:on funding,"
~tr1umphant1y'announced by the. government in 1986 had ground to
 a halt in 1989 because of economic strzngency In npril 1989

F.W. Ds Klerk who was  then m:n:ater of National Educat:on.

declared that the plan was "on hald“ (Walker 1990 132) .

A=cording. to 8 study publiahed by tha' Institute for Future
Research (IFR} at the Un1versity of Stellenbosch in 1989 ‘this
| dlsparzty in per capita expend:turs is often. poi:tlcally
_'exp101ted and 'is usually attributed to purely political
factara.and'-zs blamed for the diépﬁrity in the matriculation
examznatzon results of the dmfferent racnal grcups in tﬁe

country (Race Ralations Survey 1989/90 795)

Reséarchera have also focused on:thé disgparity which exiais in
'the teacher*pupzl rat:os. on the dzsparzty in the provzsloning
;and funding of . the dszerent racial groupa in the country _
There are soms who have looked at the reproduct:ve power of
-_educatzon and how education is mannpulated to maintain +the

status quo {Chrlstze 1985 28) .

VIOLENCE
Black children,_ noticihg thése“disparities in tﬁe provisicning' |
of educatzon for the d:fferant racial groups in South Africa,
ag well as in the content of their sub:acts,' resorted to

violende.'-boycotts and stayaways as &  way of express:ng
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rejection of Bantu Education ~and bias .in subjects such as

History (Molteno 1983: 24).

The:=stuﬁents?; #agé was"ofteni shfpuded_iﬁ' the céhcept-'of"
.ungovernabiiity which uSually 'resulted-in. @hysicéi QiOIanCa_.
and dlsrespect of teachers and pr:nc:pala. Schabi =bﬁildingsu
" and other. assets were vandalised by students during the day
and by thugs &t .nzght because .they -wera.rega?dad as state”
prapérty,. Regress;ve relations occurrad with such frequancy
that .student5:_ formed alternat1vas ‘to the teachers' and
prihcipﬁlsf-'orgaqzsgt1on. of gthe classrooms_ﬁahd "~ gichools.
| Within the hconfiheé of these.new organisations the étudehts
':Wbrked at beaomlng ‘visible. " The. teachers'. role as the
adm1nlstrator 1n uharge of failurs became dom1nnnt as school

wnrk got caught in thls battle (The Star 11/1/90 3),

Studsnt~tedcher relatnonshlps were cons;stently and completely
_overturned. étudents seemed to have overcome the;r.fear and_
resbect 'uf pr1ncapals. taachers - and paréﬂts, - ard
- simultaneously ;tbok-mattérs- into their own hﬁnds,:_ Stander.
~ wrote 'that'gdfing 1989 there ﬁas ho--di$Cip1iﬁe,'stUdents;lostﬁ-

.respect for. their taa&hars .and came to school c&rrYiﬂg guﬂB 

'and:kniVQs ‘and rafuaéd to do ahy_ work. Threaténed'by. this
dhgllenge to their authority, prinbip&ls and teachers were
:fofced' into submission and were too scared to impose DET
'_policies'(ﬁThe Star" 11/1/1990: 3). The Edﬁcation Policy Unit
“of the Uhiverszty of the Wztwatersrand feférred to the

situation as a pervaslve decay of authority of any kind, where
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rejection of _'.'El_e.-.'n{:u'_' E&uéation. and bias in Euhjéc't_.s_._ such . as S

| History (Molfemof1933=Q24J.

-The  stuﬁents' ‘rage. was often ahro@déd_in tﬁé  cohcé§t;'of
ungovérnability which usually resulted in phyaid&i violente
:and dlsrespact of teachers and . principals. Sdh&ol. building9f5'
.and other assets were vandalisad by students durang the dayf 
and by-thuga at p:ght hecause they were ragarded as state
property. _Ragréssivé relat:ons occurred 'w:th such frequency_'
£ﬁa£' stndehtsf  fbfméd alternat1ves to. the taachers a&nd
priﬁciﬁals‘ érgéhia&tlon _of ‘the - classrocms and  schools.
-Within thé"donfines of these neﬁ.'nrganisations thé 5£uﬁents_
worked at becoming vimible: Thé. teachers' role as the
administrdto? in  qharge of'faiiuref bécﬁmé dominant as schopl"

“work got caught in this battle (Ths Star 11/1/90: 3).

Studentmteacher ralat;onships were conslstently and completely_
ovarturned Students seemed to have 3over¢ome_the1r_fear and-
.respact | of pr1n¢1palsg teachers  and parents; : -and:

s:multaneously' took'matters into théir 6wn ‘hands. ~ Stander
wrote that 5ur1ng 1989 there was no dzsclpllne students lost'
respect for - their teachers and came to gchool carrying guns

‘and knives and refuaed to do any work. Threatsned by this

challenge to the1r authorzty pr:ncipals and teachers were .

forced into submlssxon. and were _too scared to 1mpose DET
policies ("The Star" 11/1/1990: 3). The Education Policy Unit
- of the Unzversmty of the Witwatersrand referred to the

-._sztuatnon as a pervaazve decay of author:ty of any kind,. where



_lata—comzng. bunklng of classes and absenteelsm seemed to he'
uncontrollable.: Studenta established their own 'author1ty
structures which were 1mposed ‘on everybody within schools'

.(“Drum maga21ne" February 1990)

-EXAHINATIONS
The exam;nat:cns themsalﬁea put a lot of pressure on thé

teacher and the teachnng of hastory - As Walker afguesi

'The sxternally set examlnations Jmposed further
- conztraints © on innovative approaches to
higtory. . These exams encourage rote learning
and the ability to write down information:
quickly and accurately. If examinaticns inform
practice and provide feedback for teachers,
then the ypresent form of the examinations
provides no incentive to teachers te change
existing practice. If changes in the form and
content of the syllabug do not incorporate
change - in the - form of asgsessment, most
egpecially in the public matriculation exam, -
then {hese changes are unlikely 'to have any

. significant impact. Giwven that history is seen
by the ruling Nationalist party as next to ths
mother tongue, the best channel  for cultivating
love of  one's own, then  changing  this

examination is both a  pedagogical and a
political issue. : o : ' '
(Walker 1990: 3035).

| The above quotation shows that the syllabus and examinations
are strictly' adhered tof;nd reflect the desires of Afrikanér
pedagogicians who will not accept innovations which may

Hhallenge Afrikaner hxstorzography and . aparthe1d policies.

The History examinations have ~algso been perceived as a
mechanism of social control and_thefel.is also a belief that
there exists a manipulation of the Matriculation examination

results with the aim of eﬁsuring' the généfaliy inferior



20
quglity'of black-e&ﬁcﬁtion,._rhese examinatibné"havé_gisc beeh:
looked Upon ag an extension of the ideology in the. *Hiétory 
syllabus and téxtbdoks'while several publ:catzons expound on
the socio-economic 5and/6r socmoepolztlcal problems wh1ch have u :
an.undéniably strﬁné..iﬁpact on sducation aqd the ”ex&m1nat;gns

(Christies 1985: :149).

. In Hay._1989_é cdnﬁroversy'afose over the writing éf cdmmon
papers in the'halff§é&r1y.examihﬁﬁions which were ofg&nized by
-£he-Joh&nnesbgrg_'#egioﬁn and ite subject -adviéory' services.
Teachers and pupils in many schools vomplairied that conditions
had not.-béén ccﬁﬁuciva to coVer'.the_required  5¥11abuS; In
;same échooié"thﬁre were aliegations that the papers. had_ndt-
arr1ved on t;me or- had failed to éffive,=that'£héré h§d :béeﬁ
-'crlhbzng and other forms. of .;rreéularities.' _Thqugh;h°t~ﬁéad
to determins the end of year vesults, these exams yielded a
25% pass .raté, a bad premonition for thé- final results (Race

' Relations Survuy 1989/90: 832).

__.Mhrking Irregglaritles
Dur1ng the marking of +the History and other Matrxculat:on

examlnatzons gcripts, scome 1rregu1ar1ties ware reported_ in
“The Weekly Mhil“;: A reporter of this newspaper was able to
walk into the examinations centre in Pretoria._handléd scriﬁts
and waé aucceséful in ‘having hzmself photographed na$1ng as a
.mérker.. He reported that mﬁrkers were -overworked, sowatzmes

marking for up to twelve hours a day.- ‘He reported that some
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of them wara' taklng out scrapts to mark tham and gettzng

through them fast in vhezr 'dormatorles. It was . also reparted- '

that white unzvera:ty students were employed asg markers even
in subjects they were not uhemaelves._study1ng, CIt was also
re?brfed._that 'pupiié_ who',hadz:writtén their mntrlculatzon
_examinationé at the end of that year'were being used to ad& up
__markss. Those who were znvolved 1n these 1rregu1nr1tles wera

-_dismissed; However, the damage had bsen done (Race Relat;ona

Survey 1989/90: 832).

In summary it - emerges from the literature review that daily
practices Which_dominat@d'Histdry _classfcdms and schooling in
-genera;,_espécia11y  secondary SChOOIing in SaWeto during the

decade of-the éighties, eapecnally in 1989 contr1buted to the"'

" low pass/high failure rate. The reJactzon of Bantu Educat1on,"

which manifested itself in vzolence, protests. boycotts.--
stayaways and reJectlon of sub:ects such ag sttory ahv1ously
meant that students found it hard to exert themselves. They
dould.ﬁdt reconcile their rejection of the ﬁantent_of"Hiétory
they had to learn with = the need to paséfz the. History

. -a.....-
examinations.,

Time .aﬁd attention was . focused or. violence, 'instéad of
'learning and teachihg as the'students s6ught to regﬁstar their

protest. Teachers were caught 1n the crossflre as &géﬁté of
an unwanted system of educat;on. As thev lost respect for
thelr teachars, the studants:_could hardly enter into a

meaningful student-tzacher relationship.



Perceived as dellberately deszgned to fa;l stq&énts; f£he 
fexternally st Matr1cu1at10n axamznagzons could not hﬁvé~cdmé'-
at tﬁe~ r:ght tzme_as.tha academic-year had been shortened by
 vdoience}.boy¢$tEs':§nd Stayaways,-l The students were -hardly:“_
prepared'for-tha- examin&tions'which 6&me aﬁ-an 'imperféct.end_ 
to a year whosa claasroom practzces whach were not CGndﬂClVe'.

to teachlng and Iearnlng
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' CHAPTER 3
METHODOLOGY

_Qua11tat1ve methods were used to gather data w1th a view'fo;
descr:b;ng the classraom pract1ces of two sttory teachers

'.during”the .course-of 1989, In-depth 1nterV1ews_were used.
This mathod was preferred to all other methods becauée it is
truly an attempt to have deta11ed ﬁescr:ptinns of conditions'
h:ﬁden in pnss/fa:l statzstzcs._ Secondly, this data could not
be .prespedified within-techniqués' typically éet in survey.
Beazdes structured technzques were. nct considered ideal to
collect data for th;s study because the COndlulons that

prévailed in Soweto secondary échools'in 1989 ‘may not raflect

] what the teachers actually dgid in their classrdoms . -The kind'

-of data needed for purposes of th:s study was conflned to the
-1nformants personal reconstructzons of their dally clasaroom

practzces in 1989

| THE IN-DEPTH INTERVIEW
Eribkson argues that 'in—depthf intervﬁews-:are important
especiﬁlly _for.' researcﬁing  dai1y bccurrencés ﬁand - events
_ usuallY:not'fdocumehted'ih structured intérviews; He further
argqés that this is hebausé'of the invisibility of everyday
with its familiarity-and  ¢0ntradictions.some'of which may-ha?é
pagsed unnoticed and may only be _unravélled by incessant
inter?iewihg which is- tybical of tﬁe ih-débth interview. What
ig haﬁpening, daily concfeté details of practices in a séhcdl,
for instance, can .become v151ble" and . 55 documenﬁed

systématiaally and a comparat1ve understand:ng of dlfferent
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social_séttings (e.qg. schools}_can also be_achiaved from the

same documentation (Erickson 1986: 121-122}.

Following James P. Spradley (1979), in—depth intervieWB3afe

like a series of friendly conversations in which questions

asked of;informﬁnts _giva the ﬁinsider‘s view", here of-what-
acfually- happaned in their c¢lassrooms in_i1989 concealed .in
,pass/fgii Statistiﬁs. The interviews were informal and
eiicited._#esponse_ to quéstidns “about_.claésrpom  prdctices
£hfdugh'which was sought to uncover ‘that which was hiddeﬁ in
the statistics of the 1989 black maﬁribulation_ekamiﬁations
results. To uncover thesel various_typeﬁ.;of'questicns were
ugsed (such as grandétour;-structural' and-cohtrast' q&eétiéné)

as suggested hy Spradlay, over a perlod of about eighteen
months and about’ twenty interviews each with two informants,
whereinﬁ they were_ asked to detail issues about their daily
¢1§ssroom practices in tﬁét ?ear?-_The_ guestions were intended
to uncover those classroom practiﬁes and relations which
dominated these 'Sowe£o Hisiory clagsrooms in - 1989. Thig, in.

brief, is how interview data was collected in this study.

This methed of collecting data'_is callied “retrospect1ve
interview“'-by Fettérman whq further explazns that in this

method:

The interviewer uses retrospective interviews
to recongtruct the past, asking informants to

-recall personal historical information. In
some cases, retrospective interviews are the
only way to gather information about the past
{(Fetterman 1991: 50).
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| Thig -was carried out to build up defails.'about- Classraamg
practices. The teachers gave detailed inSights into their own

pedagogidai experiénées inside"the dl&ssroqms'during 1989,

Retrosﬁective In—-depth interview 'data_'made Iit' poséible to
rédonstruct the_-past,. allowing the_ informants to chall
persohal ,historiéal information, thereby revea;ing"lhidden
‘classroom pfactices7ﬁndlzdai1y' occurrences which ‘usually .go
uhnoticeﬁ ~or are taken for granted. In these interviews,
- various questions and types of questicns w@re.uééd to uncover

‘patterned d&ilylpfactices_(Fetterman.lggi;'EOJ.

Questions -ware-asiedf repeatediy:in a series of . iﬁtérviews._'
Somet.imes the'.samé quéstion'_was;askéd_fin .aifferenﬁ ways to
£ind contrast or to establish cdnsisténcy'in the _infbrmﬁnts‘
desdriptions,  to'ensure'free. uninterrupted and cohstant_fldw'
of datai; To'increase_'the:précision.of the interviéws, ail_tﬁe
'ihformation_was;tapeéreﬁorﬁéd”and _tranacrihed (Spradley 1979:

-78}.

‘In-depth intefviawing is iﬁvalﬂdbia for revaaling_the ingider
perspective in History teaching in the classroom with a viewf'
to deégribing.eacﬁ as a cultural scene aimed at understanding
the “other" way of life as descfibéd by the informants

(Erickson 1986: 122).

Twenty interviews were conducted with each informant which

'required the researcher to maintain and develop a relationship
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with informants to ensure the free., uninterrupted and constant

flow of data.

Adherence £0  thia méthodbldgy enabled thé'research-to_draw on
'the review of litgréture and the data to describe their'_
contents and move the resé&rch process forward and to assess
the aignlflcance of .what he was hearlng and contihuéllf to

ref1ne +he study (Wchox 1982: 294) .

.  Kinda of Questzons used in the Intervzews

The researcher uaed -1n-depth 1nterv1ews to ellczt 013551fy_
1 and organzse the infdrmants‘ perceptlon of real;ty. - AII
_'resaarchers. accarding to Fettermaﬁ (1991 : 'SD} and Spradley
'(1979 56}, share . a range of questzonsa_ Some questions fouﬁd
uSeful in_thls study, azs stated earlier werér grand-tour;

structural and contrast questions.

 Grand-Tour Questlons . |
These are called. "survey“ quest:ons by Fetterman (1991 lsi].
or -"gr&nd—tpur“ questzons by Spradley (1979: 86) and'-dfe.
'designed'td elicit a broad picturé“of .the inf@rmﬁnt’s. world.
They aretintended to infbrm the researcher about a setting.in
n-whiqh .the informant carries out 'routind }ctiﬁities} An
'eiample of a grand—tour.'queétibn asked is: Could'you_describe
a typical.-day_at'ycur scho61 in 1989? Theiresponse expected
from the informants was that they should’ give detailed
| accounta .of the commoﬁ features of éagh‘ school day from

morning_ untii“schooi out in. 1989. It 'féquired_of . then to
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detail the  setting fin ﬂﬁich"'they carried':oﬁte'froutiﬁe.:'

activi._es.

Struetufel Questioﬁe' :
These guestions venable the reeearEher to diecdﬁereinformation :
about_7demaiﬁs. the basic un:ts in ah inforhaﬁtse knawledge;
They. aiiow.the '1nterv1ewer te flnd out how 1nformants have
_ erganised tﬁeiff knowledge";(Spradley-19?9: 1?9) An example
" of a structural question askée is: What are all the different
kinds:of' prebleme'yoﬁ'_experiénced in ﬁhe history claesroam?
Structural questlons may be repeated in d:fferent forms 'for
: example: .Can you thank of any other problems that you
exﬁer;ehced_ in. your teachlng in that Year? or, Are these ail“e
'thee-prebiems you experienced in your teachlng iﬁ thet year?;

The alm.zn uslng these d1fferent questlons is to check on

| categorles already ellclted -and to establlsh that the fullie

"range hnve been unCOVered.

Contrast Quest:ons _

Theae questlone are used to find out what an 1nformant means
'by var:ous terma uzeéed in hae language. They aIQO“esszst in.
disCovering the dimensiohe of 'meanihg which | infofmants
employed to distihgﬁish the objects and e#ehts in'theiri world

(Spradley 1979: 56). An. exaﬁple of a contrast question asked
to distinQUisﬁ domeiﬁa is: What is ﬁhe dlfference hetveen &

good, cooperat:ve student and a trouhlesome etudent? s
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CRITERIR USED FOR SELECTING SCHOOLS AND INFORMRNTS
:There are ezxty-fzve Secendery echoole in. Soweto. Two _of'
theee were eelected for this research Flret 1t was’ imporaent.

to established the pass/failure rate percentage of the
metriEulaiion_reeulte_for_el; s:xtwazve secondary schools in
the Johennegburg.region. comprislng=Soweto. far the year 1989 -
Secondly,:the firét five.schoois Wzth the best above average
pass/fallure rate were grouped together on the one hand and _
flve.schools with the highest fallure_rate_and the 1oweet pass
rate were also grouped.togather onﬁthe other. One school was

”eelected from each extreme to study what actually happened'

'wzthzn twWo school contexts where 1eealte strongly contraeted-s"'

with each other.. The ~intention was to be able to uncover ‘both
conditions'preveiling in high passflow fall contents as wellr

s in highifaii/low_pass school contexts.

Criteria _ ﬁggd for Selecting 'Sdﬁoale: _Thebe _and Ithuteng

ggggndarvnsehoels;e_

Reasons :ef selecting the first'ecﬂeol, the aehieving_ school,
was-ﬁhﬁt_ﬁt produced results that ﬁere'be£ter.than'averegehDET
results, making it one of the top five in.the_region_ for the
~year 1989. In addition the History teacher was willing and
‘able to talk freely about his classroem,pradtices' unl ike the
other four schools where the teachers aid not wish to be
involvedJin' research"prdjects espec;elly where it 1nvolved '

their own personal deily practices.

This school, .Thebe . Secondary  School (a pseudonym), is a



priv&te.éacond#ry school situated in Soﬁato,' The_sa;ariesi_of'
thé:staff.iﬁ thiz school are not paid'hy the DET, but by the

'privaﬁe ‘sector. The state does, however, give' the school a :
subsidy which, in 1989;-amounted._to RS0,000.  Thdﬁgh:private.
" the school does however, have its m&tficuléntﬁ”éit for the DET
matricu ition éxaminétioné; - In 1989 it regiStéred 12
béndidates for the history eXaminaﬁions;" 0f these, .6_entargd
for the higher grade and 6 entered for the standard grade

examinations.

.The subject. bﬁtaihéd a one hundred percent pas§  rate in that
&eaﬁ (gee appendix_h).' TWo__candidates in the higher .grade
_obtaihed the:symbol C,.twu-'qbtained D aﬁd' 2 Ohtained E:-”In
- the standard grade history examination 2 candidatas' obtained
distinétioqs_(h'symbols),-oné obtained a'B;-aﬁd ﬁﬂree obtained
'a D_symbo1;  There was no failure in bqth_the_ higtory higher
and _sﬁaﬁdard gradé examinations. The .schdol achieved an
ovefall pass .percéhtage.of 72% with history being one of the
subjects with the best results along with the Black langﬁages,'
Biology, Accounting, Economica, Busiﬂeﬁs Ecoﬁomics, .English
(whidh is done as a.first' language higher grade subject) and
Afrikaanﬁ;'_;:The subjects lwith “the iowest pass rate were

Mathematids and Physical Science.

The second, Ithuteng Secondary School (a pseudonym) is & state
secondary school, It was selected because it had & -
 pass/failure rate placing in the lowest five schools in Soweto

and had a history teacher who was willing to converse about



her teachzng of history in 1989. In thié Ls@hoolf almost -
everythlng, such ‘as  teachers' salaries, ._textbooks: .and.
stationery, éghool buildings and ﬁainténahde ié- provided for_' _
by the state. 'Thé _DET prescribes' the . syllabgsés,' work—
 _programmes and tﬁxtbooks_tp which the teachers mﬁst adheré. in

‘accordance with the requirements”of the examinations.

In '1989__Ona _huhdred candidates wentered for the histéry
examinations in this school. Of these, fifty-six entered for
‘the highér _grﬁde.'exam vhile forty~four ' entered for the
étandard-grade. _Of 'thosejwho' entered for the higher grada_
_e#ﬁm_ only . one passed:. obtainihg a "b“ 'éymbol ~ The rest
fﬁiled. - Camd:dates who entered for the standard grade ex&m:.
performed better. A1together 19 students passed, ohé:
obtaining an VA"  symbo1 and two getting “C" symbq1s.'.'-é7“

~failed. .

Criﬁéria_Uéed for Selécting Informants:

For purposes of this_ study two informants were selacted to get
.ihedepth' data. of conditions | pfev&iling. in fhair ‘History
claéses in 1982. Both clearly wére History teachefé  and ﬁgre_
willing to articulété fheir expérienbéa giving details .of
their classroom practices. Only they, as teachers, could give
details of classrodm_practicés;_ Both informants were selected
because ‘they showed wiliingﬁess to talk, and according to
their colleagues, had a  wealth of information and were able to
talk ﬁbﬁut their teaching in d non~anaiytic mannef; They-were

also willing to participate in the interviews for an



unspscified  dufati§n of time'tit- took__eitheéh months £p >

.Ccmpleta thé ihtérvieWB).' Both .ﬁccepted evénts &B.théY .WB}§.:

and were hard}y conscious that people might ses _thing51 7
differently. For instance, the teacher from'Ithuteng._Hapulg,

(a pseudonym) insisted many times that -hér'schdol -was.in'nd
.way.diffefent’from the:reef ‘of the schools in Soweto, that the
~ behaviour of.the-studehts at her school was @ general trend in
~ the township. Both ihfbfmants_wera  certain~that thére, would
.hé_ no problems in being interviewed at their réspgctive
schools if ihe 'need;araﬁe-to"alloﬁ for verification of some

 information,

1nformant 14Mhneer } Thebe‘Secohdary'
| The first inf¢rmant; ﬂéneéf(a pseudon?mi;jin hié midéfifties,
" has been a teacher for the past tWentyéfive:yeafs;'f He'started
 his teaching_ career_in rretoria and moved to Johannesburg in -
1970. He has taught in state  schools fﬁr most df.his career

and joined the private school where he now teaches in 1981.

" He ppssesses_immense_ experienc§*ip the teaching of History as
;displayéd'in hig ability to gpeak the subject .at any. QiVen
time. Throughouﬁ his teaching career he has taught botﬁj
History -;nd.nfrikaans ‘with distinction and has_ records to
prove his achievements and to carroboréte_ hig ‘verbal:
arguments. In his many files he'kéeps statistics of regults
.of _ﬁis pupils eﬁer sinéé-he _startéd'teachihg' {and these are

- kept hbth.in his office at ééhoal and.in his Stﬁdy at home). :

Included too, are official documents about the syllabus, work-
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_programmss'and currlculum mﬂmorandums of examlnatlon papers
of both subjects _aver the p&st ten years He haa records of  .

all 1n~serv1ce traan:ng ceurses he has attended.

He has galned a nn_ber of meruts as a teacher both in state
and private schools ' To 'ah axtent his record keeplng is'
somewhat exaggarated as some of these documenta are carried

W:Lth him a11 '!'he *'.mle. 1n hls pockets and atta.che—bag. '

Iﬁformﬁnﬁ:g;ﬁapﬁlé :_Ithuteng Sééondary. _ _
At .fdrtf46né,'ﬂapule- (a' pseudonym) is one _of the ”few'lonﬁ_f
.aerv1ng teachers at her schaol When she started taachlng5

faffeen years ago her hmghest academic quallf1cat1on was a'ﬂ

=Junzor secondary cert:facate (JC) which was complzmentad by a

primary teachers._ cert;flc&te_ o A $Glf-ﬂmde teacher, ghe

imprdvéd her : qualzf:cat:ons by - f:rst- studyzng for"-a__”

" matrzculatlon cert1f1cate on a part~t1me bagis and now holda a _.'

hqchelor - of educat1on | degree from the '_Rand Afrlkaana:
University. For her Bachelor of Arts degree she dtudied

History as'gﬁqgjor'suhjéct.at Vista University.

Mhpule has been teaching hzstory in the matriculatzon class'
since 989 after graduat1ng from V1sta the prev:ous year

'Unfortanataly for her, the results in 1989 were vary ponr at .
her gchool, ag in almnst all the .pther schoqls -in SoWeto.
Performance in- the subject sttofy'waa one of the pobréét in

" the whole region.



Outspoken, she made an 1dea1 1nformant for ‘one who spoke for 3; 
achool Wlth one of the poorest performance: in the reglon. “On
the other hand, she'-regarded interest in her classroom'
practices 1n 1989 as therapeutzc. It was as if sﬁe~=a1ways
waited to be interviewed. She fitted the descrzptaon of the
raapohdunt deséribed as .5that respon¢ent-who 1s_prov1ded _with
& piatform for expreésing:his 'or.her -Opinioné; attitudes and
I'expianations. PeOpla who are in need of somenne attent:ve ‘and
eager to llsten without intarruption to- all that he or she has_'

to say” fRummel 1964 104)

The".uée-fbf_a small number of informants is supported by

Spradley and MQCufdy:'

'In order to ‘even scratch the surface of one .
_person’'s cultural Kknowledge, it takes a great
- deal of time. - Because your time will he
limited, it 1is not possible to work with many |
informants (1n fact we suggest that you limit
‘the number of informants you interview to two).

However, there are ways- of increaszsing the
reliability of what ' a single informant tells
you. First, if you have developed good rapport
with  your informants, it will decrease the
poasibility of lying. Second, rather than
inquiring about his/her personal opinions, it
. is ugeful to ask what he/she thinks others in
his/her group believe. =~ Third, by asking the
game question during successive interviews you
" can. @ee  whether your - informant is  being.

inconsistent. You can directly ask him/her to
check what you  have learned and see if you got -
- it right. : :

(Spradley and McCurdy 1972: 46).

They, Spredley and McCurdy, argued that _in—deptﬁ interviews is
 best used with a smell number of informants to gatﬁer. data

about one's culture.  One informant can for —instance, be
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1ntervzewed rapeatadly over the same - issues or aspecta of an:'
._issue to check d&ta. to. detenmzne cons:stency and rellabillty_

or. even tc f1nd out 1f what the 1nformant had /aﬁid_;n a '

- -
 previous 1nterv1ew is a fact or an opinlon. .

In summary, the 1n~depth 1nterV1ew 13 invaiuahia-in cdllecﬁing;
- hatural and unstructured data (Co?pn and Manzon 1994 108},

However, cautzon needs to be taken aat ng m.a collectlon 'ef

data to develop ralationsh:ps w1th the informants in. whlch:_"

: they_are_ able tg apeakaabput  their_experlences and '"cultura1 
knoﬁiedge"_in"the ‘most haturai' form as is possible. ~ The

L :ntervzewer needs to set 331de hle/her own stereatypes. and

preconcaptzuns ahout what want on in the sﬁhools and -allow T

1nformants to _ deacrzhe thelr own .exper:ences 1n the:r own
language and terms (Spradley 1979: 6) thereby naturally and .
fraely g1v;ng them room to raveal tnelr classroom practices 1nﬁf.

teachang History in- 1989
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CHAPTER 4

THEBE SECONDARY : BEACON OF HOPE
The infofmantfé'accounts §resént hope for teaching History  in 
1989 in.'Black Sécondary schools., They reveal that teachihg'
aﬁd 1earnip§ ‘of the highest _sténdard .can take place'-if-'a
school is well providad for by_lboth the state and the private
sector. They reveal that if teachers’ salaries are subsidised
by the privﬁte'aector,. teachérs‘get motivated and as a.feéult,
are pfeparéd to"WQrk_beyond the call of duty by .availiﬁg

trepgelves even during weekends and vacations..

_Thebe sgc6n&afy is_az nefﬂml functioﬁinglsdhool}g - It Sﬁggests'
'Iwﬁaf one"wpuld hérmall?_.expect to Ffind in"a =chooi:  norma1
claSses,':discipline, -Qrder,- a -qud library, an_féquipped
science léboratory; coﬁmittgd teachers and students, invblved
aﬁdICOncerned parehté “and beﬁutiful' premises. 1In 1989, fcf.'
instandé; the teachers taught and the students learned. This

s obviously 'what_one_ would _expec£ to find in a school.

_ Sfudents wers not _éllowed tﬁ  ¢qme tc. school carfying guns,
' kﬁiﬁés and ¢™igF weapons and thus, there was no.ﬁiﬁlenca. The
violence, bdycofts and'atayawa?é of the eithies._did.not havé 

an_impact on theinstory classroom practices at the school.

Thebe Secondary is one of the schools which “have a tradition
of g&cd berfpfmﬁnce_ in the-'matriculdtion examinatibns;
-Indeed, the school' has always produced results that-pfe above
DET averdgé in_Métric in the region.. It is a private school

which was established and is fuﬁded by the private sector,
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CHAPTER 4
THEBE'SECONDARY 'BEACON OF HOPE

The informant's accounts present hope for teach:ng History
"_1989 in Black secondary schools. They reveal that - teaching
- and 1earn1ng of the hzghest standard can take.place if a
‘school is well prov:ded for by both the state and the private
.seetor.. They_.reveal that if teachers’ -salar:es_are sub51dlsed-
.by;the privhte_ééctor; 'teﬁchersrget motivate& and as g_result;
are prepared -to fwbrk'beyond the call of duty'.by ‘availing

themselves even during weekends and vacations.

Tﬁébe'secohﬁary is a normal functioning school. It suggests
wﬁﬁt one wuuidﬂnbrmaily quedt to .fihd:in'_a schoblt normal
claSses, 'diécipline,..qrdef, .a?-good 1ihrary; . an eqﬁibpad_
science laboratory, committed teachers_ and sfudeﬁts; involved
'and concerned parents 'aﬁd'béautiful ﬁremises In 1989, for
1nstance._the teachers taught and the students learned. This
is obvnously what one would expect to. f;nd in a _school;

Studentg were not allowed to come to schooi darr?ing guns,

knives and ¢fheF weapons and thus, there was no Viblence. The
- v1o15nde, boycotts and stayaways of the elghtaes did not have

&n impact on the History classroom practices at the school.

. Thebe Secondary is oneé of the schbois which hsve a tradition
of good performance  in the matriculﬁtion' e¥aminations.
Indeed, the school has aiways produced results that gfa ‘above
DET_averégé in Mﬁtric__in.the fegion. It is a._private school

which was established and iév funded by the private éectdr}
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mostly ﬁﬁerican companies.' Beéides} the schdoi.aisq ;recaivés_
._ a subsidy from the_stéte ﬁﬁd also has the-financial;suﬁport of.
the parents'.who  pay fees in cases 'ﬁhere_ fﬁndihg hy'thé o
~sponsors fails 'éhqrf.'..Besides the payment of fegs, pafenfsz

buy their children's achool uniform and textbooks.:

Iﬁ'this_ school,-there_.is.véry iittle'ﬁhat is';hidden iﬁ fha-
| ﬁassffail sfatistiés:of'rthe matriculafibn examinationé:&é the
classroom practices are what we would otherw1se expect of a
secondary school. The ‘school is, . in other wprds, what one
:_would deéﬁribe_ﬁs an ach1ev1ng schocl.in whidh what teachers_
and stﬁ@gnts do aﬁtually depict a functioning schooi. "The
_description “achlevzng“, it Wlll be recollected means slmply '
_that thzs school produced results that were above the average

for DET achools in general |
An_achieving schodl is.one in.which theré iz every effort by
teachers to promote sffective .téaching" ahd léarning.
Achieviﬁg. schools  are. usually -'coheféht[ " have gddd
communication ﬁithin their - communities, they also have a wide
range of student incentives and a clear studént diéﬁiplingt.
pelicy. We may also identify the following characteriétics of
" achieving .sqhoois: taachefﬁ"ﬁigh eipect&tions for student -
pSrfbrnmnce, a task'oriéntatioh among teachers, the ability to
keep students on  task, ' the expenditure of little <cime oh.
- behaviour management,  the  principal's {nstructional
leﬁdefship,. the participation of parents and . a"pleasant,

orderly and Quite environment conducive to learning.
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The matriculation I;reSﬁlta_ﬁof the  school . in ;989' .w§r§J'"
. exceI1ent: 46 :éfddehts .entered;.for 'the. examinationsfi 45:
-pasSed: 3z 'obtaiﬁed the Univgrsify Eﬁfranﬂe passV'and 'li.
obtainéd.the'séhqol leaving paas:' only 3 failed. Of intérest
for this feséarch was to reveal what it was 1like in thzs

school in 1989 in contrast to an underachleV1ng school .

Mbneer  gave accbunts of-day to‘day' classroom practideé and
_axperlences ‘he " went through' in the year 1989. o -The
descr1pt1ons that ara given in thls part of the study ware led

hy him and glven as far -1z p0551b1e, in his awn terms

'Sevéral.factofs-.are inVolved.:in thé attainment of abqve__DET
average résuits"ih History and these give  an iﬁdication- of
Séveral dimensions we .find in pasé/failurs'rate:stﬁfistics. of.
the matriculation examinations. ‘The following, in order  of
priority, are what the informant considered to be the most

important in respect of his school.

PROVISIONING
Thebe Secbndary iz a privéﬁerschool situated in the heart of
Soweto. . The saléries-of the staff are paid by the private
sectorf' Clearly, the school is w511 funded as 1t-epltomzses
:a-first world situation in a third wofld“enviroﬁﬁent in whioh
it is situated..-lts physical structuras do not resemble ‘the .
matchwbex houses 'sﬁrrounding_1t on the southern, western and
northern sides, éhd thefbpén.field dn.the 'eastErn Qide Which '

almost sérves as a buffer between the school and the'hostél in
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the distance. - It compafes ﬁell “with and might'“aven'he_7m0reZ _

- beautiful- than many gchools in the affluent northern suburbs -

of Johannesburg ‘With pentagon shaped classrooms,_anstead cf 
‘the convant1onal.four~wa11éd shap, iﬁ immeﬁiateiyfaaxudas'a?
éituation'ccnducive té- standards far ébcve all-sam»ois -ardund
it. The school draws ite students from all over Sowato w:th a

few comlng frcm the 1mmed1ate surround:ngs.

Private-sector funding put uside, the school in 1989 received:
a state-'sﬁbéidy of R200,000 in its annual budget of .31;4'
million. 'This"budget-covered the_ahhual expenditure of ths__'

' schboi from teacher . salaries to ﬁﬂintenande.. Wlthln the

' _schoo1 s premises there are certazn outstand:ng faatureS'

which are exclualve to the school (when compared with other
_ sacqnd&ry,.scﬁqbls ih:S6wetq); “The 11hrary is well maintained
and packed with-béoks and the latest maga21nes and is_run:hy a
-quallfled li?“arian, : _ There is ~a  xoom that is used.
exc1u31vely g rnng films and v1deos hud:o—V1éua1 aids
- for commerclal, ‘sciencs and the general subjects are aVailahlé:

in abundance. -

_he school has a big'hall opposite which is a tuck—shbp where
‘students buy and enjoy their meals _and drinks at lunch~time.

' instead of going home or buying food outs1de the. pramises as

T normal practice in other schools in Saweto.

The garden ~and grounds . aré' .a ‘sign of an  excellent’

- horticﬁltural de51gn ‘and enhance the - beauty and . serious
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cultural foundatioh of éxceilénce in educatlon that are ﬁ 

typ:cal of an affluent communlty far removed - from the tnzrd

3wnr1d situatlon -1mmed1ately around it. .Further,_the gardgns_fg

are well keﬁt and enhance the good atmosphere and spirifubf_'
‘serious business “that- is typical of"tha schaol, further
conffasting'the .school from its fmmsdiata surroundings. = The
-1nformant was quzck to po1nt cut the physical assets ¢f the
school have created a sense of belonglng in the m:nds of t

stakeholdefs.

AltﬁOugh'_the informant did not want tc'give_.details.in thig
regard he did, however, confirm that teacher motivation is
also enhanced by higher income and overall better working
conditions as compared to DET schools, a fact which points to
proper  funding, Parent involvemant'in the payment of,sdhool
. fees and in the'provisidn and'purchase'of textbooks for their
children also'helped to sustain the pefformance. of’thefschool;
There wns ‘no shortaga- and destruction of textbooks and Mbneer
conf:rmed this perceptlon in several 1nterV1ews, one of wh;ch'
is guoted below: . | | |
Parents bought the textbogks, and paid school
fees and I Dbelieve that the students were alsod
motivated by the desire not to disappoint their
‘parents or waste their money, and this made the
parents to seriously have control over their
children and their education, unlike those in
DET schools who do not pay school fees and do
not buy their children's textbooks o
[Meneer IVl 15/10/91 5]
From the above data - it is argued that & conclusion may be
drawn that Dbecause the'éghooln_ié private-secﬁor funded, that

- its parent - bhody is_also expected to pay school fees, thereby
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getting all the mare :nvoIVed in the affazrs of the school iﬁ_
.zs without most. of the problems 1nharent in Black State'
‘secondary schcois..:-ln' thiSIWEy,' the-level_ of teaching-,and

léarning in the school way :be-what would be ﬂexpected.of a

achtiool .

N EXAMINATIONS -

If the ‘daily classroam practlces of a taacher determine the
_Ievel_of performance_of_ h;s or her students in.an examination,
or put 'in.anothéri_wa?;'if 'tﬁe ;ével 'of'perfprmancé of the
.students in an e#&minationl'aée a reflection of the dafly
_ classroom practzces, then Thebe i$_ a_-xéle@ant iﬁstitution
where a ;study intended to estaplish tﬁét 1ink may be
‘undertaken. . Needless to Say, the generous funding of the
.sdhooi- has greatly contributed to thé 5ui1ding- of a positive
ethos, morale and ,mbtivafioﬁ as  Meneer ‘explained_how he as
1nd1vidua1 cnntrihuted in this :ragard. and'hdw he and his
students Were mptlvated ahbﬁe all elge, b?_ the. ﬁesire'to"
'succeed §n¢_3551st-;n keeping the Qodd sponsors of the school,
with _embhaéis on the fact that the sponsqfs measure the
productivity of ‘the school, generally, by lookiﬁg. at . the

performance of the students in the matriculation examinations.

Meneer, as a rasult"considered.the examinations'paramount &nd. -

understood that his performance 1n produc:ng above average__-

~i'esults iz shown by hls da11y practlces as. shown repeatedly in
interviews like the one below. In the end, Mhneer - classroom
practices seemed to ba;pdinted _tawards good acguittal of

students in the examinations.

.-
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The type of qusstions cne sSets for  the
*students during the cause of the ysar, in their
clagswork and tests may either prepare them for.
the examinations or destroy their ' chances of
passing. I migde answering questions part of
the lesson. I am & senior marker of the matric

" history exam and one has learned a lot from
this involvemenf,., Wnen I go to class from day

- one in the rew year I know what is eXpscted of

- the students in the examinationg, I know how to

- set papers thal are up to standard and I havs
also lsarned the correct way of marking. It -
has algo helped me in knowing how to prepare my
students so tha®. what T do with them in clags
is what is expected of them in the exam. In
fact, my experience &s A marker has improved
the gquality of my teaching and guestioning in. <
class, tests and internas. exams. I{ dis  in
keeping with the expected suandards of the DET

In the middle of & lesson I uaually pause to
say to the students: when answering a question
on thig topic these are the facts,; then I would
~usually write them on the board and.even_ make
them aware that if an essay question is divided
. into gections they must respond acccr&zng to
_mark allocatien and I teach them how  to-
summarise and discuss. In testing I juggle:
things to test whether they understood " tis
principles I faught. I think it helpea them,
got into their system so that even when -they
were studying ¢n- their own they must have been
‘able +to prepare their own questions and answers
uging the same principles. I taught them . what
gsort of quest1ans to expect on all the topics
we did. : _ L
[Meneer IVi2 10/02/92 4]

A motivated' and 'axperiencad teacher, good teaching and
motivafed students{wera ‘undeniably the cornerstones Qf qood
results in 1989, The . gstudents were further motivated,
prepared and: trained through lbts- of written work and
_publicatioﬁ ‘of the results of theif monthly tests on the
-sbhool‘s ﬂbﬁlletin' board. They . were also taught how to
- interpret their - results in reiation” to the class aﬁerage'and,
~more importantly, to mee the benéfiﬁs'of working above avarage

and cooperating instsad of competing.
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~ Another way in which students 'weré'motivatgd' was_byf-giving.
them a broader understanding of what it means-tc be a student
and what was requ:red,of them and the follow:ng was sa:d w:th
a lot of pride: | : B |
I talked about the good students I  taught
before things werse turned upside-down in 1985 -
I talked about how those students conducted
themselves inside and outside the classroom and
how successful most of them are to-day.

" (pensively) I talked about Benjamin, Patrick,
Catherine and many others. I talked about how . -
those students on. their own learned what it
meant to do group work - and just how motivated

- they were, how they stayed after school to do

_ wurk. after the playful 1lot  had left ' the
premises. Those students worked on their own.

It motivated the 1989 group and I saw them work - ¢

and pass.
. [Meneer IV12 19/02/92: 7].

From.the confidence shown .by thé_ iﬁfdrmahﬁ, it.:appeafs_that
_ aftef.haﬁing:trained the students in how to study and to use -
gthé textbdok, as _wéll_ as to  approach and answer exam
quéstions, a.lot. of.faith waé placéd ~on them to tﬁe 'eﬁtent
that he believed they would do only the correct things
" regquired once they entered the examlnat1ons -room, It alsb'
' shows confldenge in that he was the force - behind their

interest and success,

INDOCTRINATIO. _

~ Indoctrination was obviously also a problem in'Histéry'lesabns
as the achool teaches ‘the State History curriculum and
syllabus which, according tc Meneer is losded with politics,
indocfrination and apartheid'ideology. But 5ecause'the school
had comparatively less disruptions. boycotts and gtayaways and

because of the availability of audioavisu&l aids and a good
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librafy as well as a m@fivatéd _teachef,‘ well motivated
students, concerned and involved parents, indoctrination':iﬁ::
' MenEer‘s'History. clagsroom appears to have been lesé' onercus:

to deal with than at state secondary schools.

Asked = %o . expluin how_'he ‘dealt with iﬁdoﬁffin&tion in  the
History syllabus he responded as follows: o

I told them, egpecially when it came  to
Jouth African History: for examination
. purposes, swallow this poison.. (he stressed the
Btatement)., but this is what the truth is,
which, according to the syllabus you are: not
supposed to know. I  would’ deviate to
substantiate & point. I always went out of my
~way to teil the students that this and that is -
intended to brainwazh blacks, to make us feel
inferior. I always +think about the frontier
‘warsz and the ' untruth told about cattle theft
and, how - it is +told in  our history textbooks
.that it was we blacks who always thieved. This
-~ .ism a distortion. I always told them the truth,
I taught them how to learn history objectively
by looking at all sides to a .story. My -
Students in 1288 (and always) ended up being
critical thinkers. I taught them not to
Just accept any fact of history given to thsm
without testing its validity. I taught them to
be critical, to ask questions, to read more,
you gee! to be objective. :

Did this not take too much of your -time;'
-did you net worry about finishing the syllabus?

I  first  of all concentrated on  the
‘requirements of the syllabus. Pushed it, built
up the lessons nicely, say I thad a double
period, I got into the subject matter and used
the time properly, giving summaries where

- necessary, taught - them how to . use  their
textbooke and how +to write assignments. I
taught them how to ask and answer questions.
They bhecame interested, independent and this
wAs shown by the level of participation and =
partaking in class :
[Meneer IVS 31/10G/91: 11].

D&ta_aagumulated. oﬁ'iﬁdodtrination_'suggests that 'heré was . a
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.:jteacher who had bu:lt a gcod repert01re af'Historyﬁ;teaching ;f"

-for ‘hingelf and always wvnt -out of ‘his wﬁy to bﬁild-good
1essona based on thorough preparatlon. Only a teacher of high
callbre_would;have_enough time to show hls students all sides
of an. argument on a ﬁbpic'in _Hastory'and ultlmately prune the'

information to exblain whaﬁ thé_ studenta had to learn fox the

exams Whllst successfully making students aware that ‘there are |

.othar arguments which have heen omitted from the gyllabus or
 1nc1uded by commissnoni From tha many newspaper cuttnnga he:
_showed: me, he .obV1ously made & 1ot of ressarch in his
preparé{:ioﬁs and lessons_were ma.d'e 1nterest1ng, all a.:l.med at |
produclng good results. To | achleve th:ts he read dlfferent : .
books,, newspapers, magaz:nes and other documents. This made__
S p0551b1e and sasy to combzne different, sometlmes differzng.

ideas, in bualding rlch conc1u51ens wh:ch were 1mparted to the -

students.

In his study' at home Menesr keéps written 'evidencé which-
includes past question papers and ‘memoranda, newspaper
cuttings, maps, correspondence ~with the DET examination and

subject édvis6ry-aections,

VIOLENCE o
Thebe secondary school waS-th-disrupted by violence, bbycotts
and stayaways that was typical of DET schools, but the ripple.
effects of disruptibns wére felt here like in many other._
schools. Even then, the school was affected only 1n as far as

" the headmaster and ataff perm:tted



45

In the series of interviews conducted with the informant. the

issue of violence, boycotts, 'staYaways_ahdi_student;activism f

surfaced from time to time.  Hers is an extract from one
interview: | |
Did . this, I mean  student activism,

viclence -and cther dasczplinary problems not

affect your daii, routine?

_No‘no no' the policy of the school haa always
been that students ¢an have their toi-toi,

political rallies and social activities

after teaching time. Student leaders, even
+those outside our school respected this. We

allowed sven thome from outside to use the

gchool hall. But it was always after achool.

Dzsruptlons ware not allowed
' You had no d1sc1p11nary problems?
Not in my classa. It any chlld vhmted to

- cause problems I drove him out of  the class to

the principal's office. Whatever he did or
- paid to them always changed their behaviour.

T do not know what he did or said to them. but

they changed. Some students did want to

identify with their friends in other schdbls_ h

by preaching boycotts and stayaways or ill-—.
disocipline.  But he controlled it no sooner

than it started.

Then you were not affected by boycottis?

Of course we couldn't always control

the

situation. Our children, were  sometimes
intimidated by outgiders, then. they stayed
away. Scometimes we would agree in a ataff

meeting that they should not attend on certain
days with the provigo that we would make up for
the time 1lost, We thought about their safety
(thoughtfully} and ours, . afterall our school is

right in the middle of Soweto.

They wouldn't come to school and boycott

¢classes?

Nee JongI orice in the school they knew ¢ h at

there was work to be dons
~ [Meneer IV6 12/11/91: 6].

‘These interviews with Menesr revealed that there -

iz an absence



of thuggéry and  violence'at..the_ school; . _Besides;' Thebe
secondary éeéms to have been fortunate - in bringing_togéﬁher a
team of _cdoperaﬁive teachérs who have vcwed to shélVB. theik_
individdalit? for_ tha survival bf the échcolQ:_l?or instance,
there is ;teémrwbrk and intér—dependende in_.taaéhing ‘and
keeping _disciﬁlina as weil as a ﬁreparedness to-'work beyond
the _céil of dutya' Timetables arse 'drawﬁ faf after school,
weekénd and vacation teachihg under: the supervision of tﬁe:
principaif and parsnts. - The.following is ;n.-extract from an . -
interview;.. | o |

Would vou ' than 'ady - that your sahool.
survavad because of strong pr1ncipalsh1p?

Ja!-but not'that alone. We helped the ma & .
He is good. He consults with the staff. Hy kan
nie allesn werk nie. That he knows quite well.
_We also always had = the unqualified support ef
the parents. Teacher—parent relations were
very excellent, there was full cooperation.
Parents were invelved in everything we did.

How did you help?

Different ﬁays, depending on situations. We

did our best in the classroom, keeping every
child engaged in their work, gometimes we.

patrolled the premises and sgearched students

for weajng and cigarettes or dagga

[Meneer (V12 19/02/92: 7].
This is indicative of-'team?work ambng the ﬁeacﬁers and is
further éubatantiated by the achool's policy ' and rules. For
instﬁnce, no ¢hild was allowed to report late for_'sdﬁdol. all
students who arrived 1a£e were locked outside for some time
and alldWed to join.their claﬁsas only after lunch. Dufing.
lunch students were ‘not allowed to leave the premiées. 
Registers were ‘marked immediately after lunch (ten minutes

were allocated for this) after which teaching resumed.
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Thé pfincipéi, as-usual; 'fodk'roundS'té'see'fhat everybody ﬁaSj
' in-pi&as-_and-that-thera“was taaching.énd_-learning} Teachérs;'y
WhO'wera_uffea for certain periods were expectad to' be in_thé;f;
'séminar 'robms where théy would be engaged_in' other.typeé of
'~ schoel work, such as marking and prEbéfatibns, or in méetings
'_'with.the Hoﬁ”s;whera their work-and.prograss with the ayllabus

was monitored and supervised.

Meneer was inﬁbl#ed in all these. As head of department for
: 6ffi¢ia1 langﬁages-he chaired the meetings and supervised work -
and'_bhécked pace as he was the pacesetter. ﬂe alsd'attended'
meetings ih-ﬁhe_Histo?y department where his work was checked
and monitored by the relevant Hbi' In these meetings, the
téadhers jointiyf'and mainly check.. progress and planned for
'the_futufa.-.They prepared and planned the quartef1y tegts for
March, June and September as well ﬁé for the exam at the end
of tﬁe yéér; The principal sometimes attended these meetihgs.

‘Howeveyr, he alwavs rabeiVed _the -agenda_and miﬁutes .of'all

meetingé..even those'hé did not attend.

Thé dl&ﬁsrodﬁ.pfacticesidf the Histéfy teacher is ready to be
understood provided one understands the theory of symbolic
interactionism._ This theory explains humaﬁ 'behaviouf in terms
- of-meaninga; 'Spradley fdr inrtance, identifies three premises
on which this théory restg. The first is tﬁat human beings
act tdwafds_things ‘on thaﬁh§=is of the meanings that things
have for them. The second is théﬁ;the meanings of such things

is derived from, or arises out of, the gsocial interaction that
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one h§g _ﬁith ones' fellows. | The third  premise ig tﬁﬁt .
.ﬁeaningé are handled :in; and ﬁndified through an intérpretive |
process used by tha person dealing with the thzngs _he or she

'encounters (Spradley 1979 4).

CONCLUSION _
bata in respect of Thebe Secondary as a responsa to the
regearch questlon about conditions that prevalled in the. 

"gcheol's Hlstory classrooms reveals that this was a normally'
functioning school 1n 1989 and represents Whﬁn would he
| éxpected of-aﬁy"_schobl. Tﬁe_.sttory pass/fall statiéfics-?an"
he:Qndefsthd:fo imply'that thé day'ﬁa day préctideé in-'the'
History classroom were normael ah@. in harmony with the
matriculatlon exam1natlon results. | The pass)faiiufe' fatef
'  statistice at this school, in other words, should be read and
accepted as they are because they do not hide 'diSruptive
conditions that might = have disturbed normal  classroom
prﬁctices._'-Thg'higtory ‘teacher in}_happy‘&nd;.éatisfied.with
his working éonditiohs and with the results at . the end of the 

matrlculatlon exam1nat10ns.

.It was _reveaiad that the dﬁily' circumstances experienced by
téachers and students witiiin the History ciﬁsses at thia
school in 1989 werse what we wvuld have expected in a secondary
school with matrlculatlon classes.-_ In fact, the passitn11
statistics 'atﬂthis' schoql revéal- order in ﬁhich conditions
tha£ were conducive for learnzng and teaching prevaiied.

- Among these are sufficient fundlng by the goVernmént.ahd ‘non-



lﬁovefnmehtal' .brganizatidns;'  as" wa1i  és‘ _sﬁdeftiﬁé ~andf
cooperat:ve parent znvolvament.. The achooi ﬁaﬁ'SQ'normal-thati
unruly elements such as. thugs and polltical 1nt1m1dators felt
out of place with the cultural ‘situation at the school and;

ezther ;eft-on.thelr-own or WEre driven out with ease.

The school has a tradition of produclng good results which
have snown an 1mprovemsnt from year to year. It_alap has" a
well renumerated and satisfied staff which was moﬁiVated: to
teach beyond teaching'tiﬁa and making @ﬁ'for lost time,-_The
students_:wEre genErally- we1I_fhehaved and cooﬁerative whilst
iheir parehts,-"because of theif finahcial obligatiohs_to“ the:
school'_and_thair  Children; were suppdrtive .and'aésistéd 'in

creating a situatEOn.conducivé to laarnihg.

The_princiﬁai ié strong, fair,' firm; s?mpgthefic and has thé
ability to '_{mrk with all - the staketolders. He is a
diéciplinarian' .who manages ' to ‘run the school Withbut 

1nt1m1dat:ng§ hoth teachers and students. He came to the
 schoo1 in 1988 on .the request of the parents who had falth in |
his ab111t1es as headmaster to save the- school - frcm_.ccllapse
after 'the resignation of the. former principal after the
initial.sponsors of the school Wwithdrew their support. This
was after the studanfs at the échooi "nad shown a .tendency. to
‘align themselves with those in the rest of Soﬁeta,: bfeaking

down digcipline and reacting against their US donors.

It ié rvaarkable that in_three' years the principal “has'not '
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only redhumlt the 1mnga and conf:dence of the school :but"has
radically_ altered__the whcle 1nst1tut10n He re—estab11shad
fhe disdipline and méde_ the school-functlon whgn few. schoo;s

were doing so:'_ He wused his ¢onﬁac£s to get replacément_-
fuﬁding;ffdm three Aﬁarican' companieé.along with many ' South

African SOurdes“'(“The Start 25/10/91:.14)

-Clearly, thls school and 1t5 History vlagsrooms are organlsed
The students learn and the teachers teach. For th;s_reasnn,:
‘the results depict a functionzng school as -shown in ﬁhé o
-_neﬁspapsrsfinf ﬁﬁich-the results were _pdblicised and feportS'
_ wefe.givéﬁ_-about. the schbol;' _'There. is entrenched in its
boiicy é cﬁitﬁré.§f éeriouénesé;-'a_businéssliké ﬁttifude_ énd
'apprdagh'fo educatibnaan&;'sqhbaling.whiqh is-théfresult of the
headmaéter'a_étrﬁﬁg _Iaadéfship as _déscrihed'in the foll&wihg.

words .

TIGHT SHIP SAILS ON _IN SEA_OF SUNKEN VESSELS

., .the school was moved from breakdown to.
success under the guidance of the new
principal. Elsewhere in Sowsto, c¢lasses may
never start at all. ~ But here they start at’
eight o'cleock. sharp: indeed pupils run to the
gound of the bell. In three years, he has not
only vrebuilt the image and confidence of the
school., but has radically changed the whole
institution ' _

("The Star" 26/10/1991: 14)

The “successes of the schooi are a  direct opposite of ﬁhat
happened_ in other schools around it. This .is typical of a
private school'as compared to conventionﬁl DET state secondary-
gchools, It stands out as a beacon of hope to black educatlon

that all is not lost in gsttlng th1ngs going and striving to



teach the black chzld as never before. g It also stands out as.
.a beacon of hope 1n gett1ng rzd of the percept1en created by
tha stat:st:cs that DET matrzculatlan candldates cannot cope]

wuth academ:cally charged programmes.

The pupils loved the ' order that prevailed at their school, the

tééchers' encouraged it and the principal ansﬁfed _fthatf o

" discipline dnd gdmmitmant'were strictiy adhered to.

Cleﬁriy-the zmpre351on created by pass/fallure atat:st;ca can;
be read w1th confldence in this caae,_that DET studeﬂta are
~ able and w:;l1ng tp3study ilelr work and to  cope academicallyﬁ
iﬁ an én£iréi?r‘diéruptive enV1ronmant. Théir good-'resﬁlté_
_ suggest llttle that is unconvent‘anal i the1r school as conld
-be expeﬁye& in the read:ng of the matr:c results. .
i

be'thisn reasen it _iS'less_intéfeéting .thah'ltﬁuﬁahg. khich
'fepreséhfs' iheﬁﬁﬁi@ef ) performance of Black childfén  .in-
: éduCation.L Ithutang represents the maJorlty of Black scﬁools _
which are’ f1ddled w:th d1sruptzons,_ a breakdowq 1n order gand
dlsczpllne wh:ch typzcaily is concealed in pass/fazl
_Btatisfics. For tﬁis raason.it'ié the more inﬁereétlng'of the
two ' schools preciéaIY' because the pass/fall readership'
conceals  conditiong - pfevﬁiling in DET schools _"Hénce' it
'éregtés the impression that DET students 1ack acadeﬁid_

ability.



CHAPTER 5
ITHUTENG SECONDARY’- INTELLECTUAL BREAKDOHN
Contrasted W1th Thebe secondary school is a state sacondnry
school _whzgh - less successful in its matrzculatlon
examination rasults_i.e.,it obtains bglaw bET average_results.'
. Tha“prablem is that..an impreésion is'cfeated that the students.
=ih'this achpol,aré not able to cope with the Matriculation
_acédemic pfoéramme, This is £ﬁe most impartaﬁt dimension, for h
in this school ogcurred, almcét ‘with a certain degree of
_consistgncy in.1989,- a s?stématic ﬁraadeWn of.discipiina_ qnd

order.

' This may be more reveaiiﬁg.of issues:concéaledlih a reading of
the pass/failure statistics 'off Dﬁi:_stndents"in the more
convéntibnéi  state schobls which are. not éponsored ﬁy the
private.sectéf. ﬁebétés on pésé/f&ilure-sfatistibs iﬁ _biadk
education do uot reveal the daily classroom practices aﬁd
circumstanqeé dérived .from th¢ data on this school which.ié__
'-reprESEQtativé'of many'black-'staté seqohdﬁry.-schbois in the

urban areas of Sbuth Africa.

Teaching is no 1onger as exeiting as it used to be nineteen
years Ago for Mhpule. Then, as a new teacher at a-.primary
sdhoéi in 1976, she looked forward fq every new day witﬁ
Qxcitemént and expectationé. .This _nd'longer happanél _She no
ionger has excitement in teaching but is despondent and
..dismayed and has a feeling of_tirédhess svery morning ghe

wakes up to go to work at Ithuteng where she has been teaching -
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.CHAPTER 5 _

ITHUTENG SECONDLRY : INTELLECTUAL BREAKDOWN |
Contrasted witﬁ Thebe séchdary 'échool“is a sféte.'éecondaryi
schoél - which is | iess _.sﬁcéessful Iin' its matriculatigpu
éxamination resuits ife..iﬁ. obtains below DET'avefage'résultap
 Tﬁe'problemfis that an.imﬁrQQSion isg qfeated.that_thé:sﬁudents :
ih this échoai_are not able o cbpe Iwith.the ;ﬁmtriculﬁtion '
acadéﬁic.ﬁfogramme. Thié is thé_most imﬁbrtaht'dimeﬂsion,'fér'
in_thié_ échqol oucurred, almost _with.&  cér£aiﬁT degree of
_donéistancy in 1989, a syétematic breakdown df'discipline and

. order.

- This ma? be more revealing of issues coﬁbjuied in-a raading of -
the _pass)failuré statistics of. DEf students in-.the_ morei
conventiﬁhal ét&ta:SChOOIS 'whicﬁ are not éﬁonsoréd by the:
private sectpr,' Debateslon pass/failure_sﬁatistics_in_ black
education do not reveal thé  daily c1assrqom practicea ‘and
circumstances derived from the data on this school which is
' representatiﬁe'of many black..state'sécéndaf?' SGhodls in'.ihe :

urban areas of South Africa.

: Teaching:ié no longer as exciting.aé; it'ﬁsed to be ninsteen
~ years ago far Mapule{- Thén, 83 a nQW' tégcher at.a primary
‘school in 1976, she locked fbrward.;to every new day with .
_excitement and éxpectﬁtions. _This  no ;ongér happens. She no
lorger has ekcitement in teaching _5Ut is  despondent and.
dismayed. and'has a feéling' of tiredﬁess- eueryf morning she

rrmlr iy aaen dem mn b m wrmmanlr mdr Tl et ab v wnbn b e s oo . o v ot Tt oo o omm ke oot e T e e
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" now for the past fourteen years.
Like all Sowsto _secondary schools, Ithuteng is headed by a

principal who _waslappbinted' to prin@ip&lship out of trust hy
the DET that he would uphold the policies and aime of the

-__state, and to promote sound = educational relationships in the

‘school. = The school is run_ aécording_ tb_'the rules and
regulationy of the DET as contained in the Educaticn_ and
Traininﬁ het - of 1979 and-amsndments ‘thereto. . The school-has_
-one'dépﬁty'principal and four heads of depaitments who assist .
"the:.principal in the adm1n1atratlon of the schocl My
inform&nt heads the Social Sciences -department. Office work
iz done py two la&ies. one a typist. and tﬁe other a . filing
clerk,_; .There--afe thirty-seven _aaSistant .teachers whose
qualificﬁtions raﬁge from secon&nry teacher @ dlplomae (STD)

to dagress and post graduatel.

In 1989 distribution and allocation of duty was done
_communally.ih two consecutivé.meetinga.at the beginnihg of the
year ~in preparation f6f  £he aducation of the 'oneethousand
 four-hundred and fifty students registered at the school. It
was in these meetings -that.Mhpﬁle was allocated History in th;

matriculation classes.

Frqm the beginning she indicated ‘that she} would be available
whenever I arranged _ta interview her and so when I ptioned to
meke the very first appointment we agreed to_meet:_at her

school after teaching time.
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now for the past fourteen years.

_Like. ail'Sowefo .secondaryiSChodls, 'ithuténg_ig' heﬁded: L; 8
: principai-Who' was aﬁpoihted to principa1ship out of-.tru$£ by
the DET'fﬁét“ he . would uphold the pblidies 'and aims of the.
_stéte,"and' to promote sound adﬁqatipnal relatibnsh;ps.in the
schoo;. _Thé: school s rum according' to the rules and

regulations of the _ﬁEi as _contaiﬁéd in the Education and
Training Act of 1979 and amendments 'théretﬁ. The school has
one dgputy brincipalff&nd'four heads of dépértments_who assist -
the principa1  in the administration <df' the school. 7 My

informant heads the Social Sciences department. office work
iz done by two 1@&195, one a typist aﬁdtﬁhe othef a- filing -
clerk...' Thefe _gfé - thirty-geven -assistaht _teachers whose
qqalifibations range from secondary ﬁéadher)s'dipibmas tS?ﬁ)_.
to degrees and post gradustes, o o ' 
In 1589 distribution And allocation of auﬁy' was  done
communally in two consecutivé méetingé:at the beginning of the
?ear- in prepdration for the_-edupatian of tﬁe oné—thousand'
four—hundred and fifty students registered at the school. It
was in these meetings that Eapuie WHs.a110catéd History in th;'

matriculatian ¢lagses,

From the heginniﬁg she indicated that she WEﬁld be avail&bie
whenever I arranged to interviéw her and so when I phoned to
make the 'vafy first appointment we agreed to mest at Ther

 school after teaching time.



tocatingjﬁha school 'had.ﬁot been 'diffﬁcu1t5as'i ﬁ&dfaﬁ idea. ':
- where it ia aitﬁated._ There was no gate.'nhough ;t was not"
_difficult to _f:nd the antrance. The tence ﬁ?gﬁf 5&9 school
' ﬂad;fallen"in some. parts while it was completaéy absent_}in_.f
o@hers.'.On an 'afternboh,- when:mOSt_achools ure.'deserted;;l
‘did not expect to find many people arcund as I walked.fresly
into the prem1ses.--0n* the wall of the building faciﬁg .whatf
used to be ‘the gate, black paint had been used to erase the
scheol's real and orlginal.name, and"next to' it wﬁre paﬁnted .
:the aame of a. promlnent black polztzcian. probably as. the new-
name of the,gchool, I had the feql:ng that th;s_had baen"done

by students.

It is appsrent from the moment  you waax.into-.ths.school that
a reading 6f thé matridulation Q&ss/fail statistics conceals a
lot of deb:latatzng and d1stressku1 coqdltions at Ithuteng.
_The_buzld;nga and classrooms - loocked dilapldated .and dlsused,
yvet, according.to Mapule, thig is where she and her colleagues_
performed their duties daily during 1989.  This is an-old
. school with  the conventional pattefh of classrooms: found.
throughbﬁt ‘Sowsto. .Each classroom has five . wihdows.:at'ﬁhe
_ back.and four ét the front. None of them had window-panes.
Rlso easy to notice was the absence of doors inﬁthe school .
In most classrooms the:furnituré was overturned,'broken chaifé
lay everyﬂheré, The corners of the classrooms Ibokedllike
they had been ﬁsed as fire—places as they were  51ack-with soot

from the floor up to the ceiling.
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There was & strong amell df.dagga-as I enferéd and thefe.'just
_next to the chalkboard mn one classroam, was a group of boys
standnng 1n the form of & half-nmon, one of them was in a bent
position and makzng a noise. that sounded 11ke an éxclamatzcn

He was throﬁing dice aﬁd'the others mumbled as he did. - Above
them hung a cloud of smoke. f They were smoking dagga. As I
pesned through one w1ndow, they took no notzce except for one
.who tried to hide something he_ held between hls flngers, a
dagga stub.  They weré_ﬁhe only students.remaihihg in the
school  that afternooﬁ._and' I later learned. thaﬁ'this was a
daiiy_pracﬁice as these.gamblers and daggawsﬁokers ehjoyed the

gsafety of the schdol:wheré the pelice were unlikely_to-patf01Q

:1Juét ﬁhen'l-heard' someone call mylname.from_the.opppsite_hlock
of classeé.' I followad the voice to o _ciassroém that &bﬁeared
to be tre only one in a block of Heven that had a door." I.”
knocked and openea the door and found ‘Mapule busy marking, As
g entered she removed a book from a p11e on the desk in front
of her; made soms tzcks and crosses, slgned and threﬁnit unto
another pile next to her feet,,_beckoned to a chair and started-
: padking héf"handbﬁg'as' we greéted. We settled ddwﬂ to an .

interview.

On _Subseduent Visiis to the school, which were purpasel?
arranged to coincide with teaching time I discovered :that
disorder reigned. In fact, one could not tell whether s@hool
was open or whéther lessons wera_'in'progress} '-Sfudents?wefe

‘always milling around the premises. without Sﬁpefviéion.
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ob#idﬁélY_éuijing'the freedam outside’ the classraoms.. TThere
was always a iotibf 50139 ~Some hcys no;slly played soccer on -
a lawn that separated two blocks of classasu: | Groups
'cdngregated behlnd the. t01lets, some gambl;ng whi;e -others |
lazzlv shared a algarette or dagga. A group of. small boys I
thought 1ts membars could “be’ the youngest in the _srhool

always playad soccer 1n51de a classraoms

Groups of gzrls always cohﬁfeﬁated around oLhers whd fjumpeéf
_around playzng some klnd of gama. ;They_Tﬁhviougiy-_ethYeﬁ
themse;ves.-as_they laughed nqnslly.and wailed:at the”tbpgbf
‘their voices. Teachers congregated near the  offices or next
,tb-an.ﬁld,':&ilapidated staffsrqom,;discussing'sodber of'_qther
thingﬁ,f bf"w&tching -the'students.faé they played haisily.,
Thegé .aré some cﬁ -£he_ fhingé théti_were  not reﬁeﬁied-by

 ‘matriculation pass/failure rate statistios.

 After several interViaWs,Va rnumber of issues emﬁrﬁé&: as the

important diménéiops of their cultural scene, ﬁhiqh_.typicglzy'
 are qdncgaled to an ihdisc&fning reader of statiétﬁcs. A
'_'sbrting  technique"was used fo' pr:ar1t1se ‘these dimensions
which the informant msnt:oned ag hav:ng 1mpacted on History
| classrooms at the school in 1989. This resulted in issues
bging spiit ' intp | fouf - ‘key areas, namely: ;_ViolenCe,__
pfqviéiohﬁng of séhoOIS' by the DET, bias iﬁ the History

- syllabus and textbooks and, examinations.
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_ | VIDLENCE ”
llccording to Mapule the year 1989  @aw a-;hcnsiétentJ and 
complete overturn_af-student—tegcher relationshiﬁs; --Studeﬁt;
teacher .relatibnship3  were .often chara&tefisedT b& ‘mutual
 diatrus£ and, usually,.'étudent “hatred  and victimisation. of"
.taachers.  0ften thig amounted in sope teacheré jand principalé
beihg” physically.&ttackeﬁ  by students  whe 1abel;ed-them :aS-
. gtate pﬁppets.'-'The'“ result was a camﬁleté braakdoﬁn” of_
V.discipline in.thé schools with féachefé and ﬁrinCipals  fdrcéd
inﬁo " submigsion by beiligerentastudénts who came to =school
‘late, armed, and ghowed an ' eager kﬂénheés_'to replace
conventional adhocl.;&uthprity strucﬁures with -fheir_own;f As
teachers and princiﬁais lost_cbnﬁrbi,_late—coming, absenteeism-
 and bunkihé' of clasées becameicoﬁmcn;' These- kinds of issueé
wers detalled hy the 1nformant wh1ch explaln what it was llke

in the school g:van the level of v1olence

Viclencé in this schoeol sometimés-_emerged in the  erm' of
rivalry _hetween studente of neighbouring schools, or betWeén.
students ' and ‘local gangsters and thugs. Tﬁese  levels of

 violence had the effect of destabilising schools.

1_-Vio1ence_is-revéaling of issues hidden ' in dehates"abbut pass
/fail at Matric level in Black education.  vidience inflicted
.here ig not the k:nd that could ‘be expected in gchools: at all,
1et alone to be concealed 1n pass/fa11 statistics. Conflrm1ng _
this, Mapule explained that violence 1n the townsth led to a

complete breakdown of order and dlBClpllne in the school.,
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_Thié; 'éhé érgued;'had been a probiem not dnlyf in.her ﬂist6fy 
élasses, but throughout the schodl.';History_teéching_time_had
beeni geherglly-affactéﬁjfby..the  £&11ure'.o£ the_-school"to;
funcfioh.:normaliy. for"inatancét étafting time had been
éra&uallyf aﬁd spéntanequsly.shifted - from teﬁ*toféight te ahy.
_:time théfeaftéf ‘because éverybbdy reportéd late for duty and
scﬁool. | _Ganéraliy,.' ﬁhe_'situation had  drifted' into ‘an
unm&nagéable 1aiséez faire. She Expfgaséd the_sentimént that
. as teaqhéfé, they distrusted 'ﬁndncaréd_ Very.littlé'ébout'one
anothaf'ahd that this bodad.ill for the relationships in tﬁe.

school

That' violence had been a ma jor prdblem at Ithuteﬁg in 1989 is

‘suggested as it emerged and recurred in interviews:

‘Violence curtailed the authority especially of -

the principal, He was no longer able to
. enforce the school and DET policies. Without
them he appeared to be toothless. He was

“disrespected by both teachers and students.
For his personal safety he chose to adopt a
laisgez~faire attitude, which I¢d to further
breakdown of authority. - . '
Was this the.only problem related to violence?
No!...there wére'other'prdblems; 

[Mapule IVl 23/9/91: 61.
Séveral intervieﬁs confirmed that_there was a serious problem
of violence which emerged in different levels in DET schools

during this pericd. Some of these are considered below.

- Symbolic violence

Violence at. TIthuteng, according to Mapule, emerged in



différent' f§fmé}.but' wha£  seemed to perturb her most wes
violence against the effice of the principal. This was the
-.dimension of :viblence which I Cull'symﬁdlic violence as its
obgectzva here is seen to be the: er051on of the authorlty of
| 'pranc1palsth thch was 1dent1f1ed with the enforcement of thé
_3DET s directives. It ig symbollc violence bacause 1t_ was not_g_
persbnﬁl_(thoﬁgﬁ on one fogcaéiqﬁ it bécame_phvsical]:aaiit was
'directed: égainst..thé office of priﬁCiPal ﬁhicﬁ was ofteﬁ'
caught up in & web of @gnipulation and intimidation. Against
-fﬁié jauthbrity;_the SRC (Student's Representativé.Council):had
made"dem&nds,-given: iﬁstruétichs and called meetings during

échocl hours. .

In August 1986, at the heightVof'the uhrest the principal had
called .an emergency parents meeting to brief parents on

v1olance- and on -fhe dzsrup»1ve attttude: of the SRC in tha'

achool. Because of the urgency . of the matter he had called .

»

the meetlng ‘at the earliest possible time, at-night:.on a
weekday. During the course of the meeting,  the -studgﬁts.
protected by the darkness of night, caused Chéos'by'pﬁysidally
attaéking the principal in front Cf parents .ﬁhd fled instead
- of assisting him, His car was also broken in the sams
_ incident,- Costing'thousands of rands in damages and,' only a
few .bfave téachers came to his rescue by paéifying the
“comrades” and whisking him away in & different car whilst his
car was driven ﬁut by othsrs. This may._be.seﬁn as symbolic

violence 2s it was directed against the office of the

principal whose occupant is obviously one who applies DET



rules ang regulat1ons . The aacﬁéatioﬁ'was ‘that he cared less

for the interests of ﬁlack peopia as he enforced the Stﬂtuaiiryu

quo at tha expense oi thse hegemony of black 11herat10n. - In
fear of further vzolence, the pr1nclpa1 stopped callzng
maet:ngs an& this affacted hls outlook towards parent—teacher

relat10nsh1ps

Petrified, the parént5 rem§ined silent. In what Me-qié gaw'as
regrettablé, the only visible reaction of parehté*afiéf‘-ﬁhiz'
_incideﬁt'wé§ ,the ?emova1 ‘mostly 6: tthe'schaql's Vhardhbfking_
fand':ﬁnoperative .Studénts Whose'.parénts..sought 'for them -
'sanctuary 1n schools ‘with academlcally daslrable Prospacts and
probab111t1es B of gettnng _ a pass in the matrlculat1on

.axam:nat1ona.

Fof .the._hext thrgg.?eara: ne parént—tsacher. meetihgaﬁ were
called at ithuteng;..The'sbhéol'funCtione&.:without a govefning
councii .in that. périod, 'iThis..was _fuf;her.cémpouﬁdad1_by.a':
serious'disagreement betwesn the prihdipalfon: thé:oné  hand,
and teachers i the school who were membgrs of the National
Education Union of'Squth'ﬂfrica (NEUSK} who camﬁaignad for the
acrapping of the QOVernment*s goverhing council qnd its
_replacement with the elescted Parents Téachefs Sﬁudahté
Association (PTSR). . In this venture Ljé 'te§Chers_ were
supported hy.many parenﬁé who 'themselvés wers under. the'speil

of the concept of unionism and protest in industry.
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Students Deg;hs ; )
,Student murders and deaths were nﬁmaréus at these. timés ﬁ#»'
 Ithuteng.  All the deaths’ occurred=_0u59ide ‘gchool hdufs._
'ukualiy Qvé} ﬁgekends, at a-drinking.fparty"ar "iﬁ a robbery._
but they_impacted._ongthaL s¢habi, Ag .if épontaneoua, once - a
student ‘s de#th-was reported, ﬁany.boys woﬁld come to school.
armed, sp111 out of classea into the township in search of the .

urderer. Somgt:mes_etudants leaders. called - an Jmprgmptu'
assemb1y=withoﬁt perm*ssion_and.urged- the'studants~t§ avenge
the death of. a collieague. 'These1searchés wéré vioient_“as they
 would result in- attacks and 'countéf~at;acks hetweén étudenis

and thugs, battles that uauall?'laéted for periocds ~of a week

" or mbre. Ceasefzres were . concluded after a revenge k1111ng or

a death of another student but " the achool took ancther waek or

two to settle down.

In cbnclusion,.what the data suggests is that violence in 1989
promoiad Iaﬁlessness and dpnfaéion,_ not anly:'in the achoel,
~but in thé History cléssés as w@li. - Teaching'could"not goe on
 whilst the battles were raging.'. Sometimes the polizé came to
the =school, walked right ints the classroom  in pursuit of

students implicated in the battles.

Student Activism
Generally, student .activism, which 'manifested itself in
.various' ways  at - the school,. contrlbuted _ perhaps
'unihtentioﬁally, fo spasmodic and sparadlc dlsruptibn of

classroom activities, general disorder in the school, lack of



' interest in education and  schooling, as well as hiﬁlé§$- anﬂ:
harphaféard 'classrodmractivities | Fbr. anstahcé,'éhe'Student
Representative Cﬁuncil (SRC) . u&sused .its_ authority by i
donaistently holding ﬁéssﬂmeetings.. and the ‘staff would anly
be told later that. the. day was to be used by t uue: student

lenders to teach “peopla ﬁ educatlon“ As Mﬁpule expregsed

'1t these mset:ngs wers only meant to pollt:cise_ thé lags _

bhellicose students as they wbuld be heard screamzng slogans
and singing Ilheratzon songs whilst the:r teachars gat idle in

the staffroqm*

Frequently student leaders would insist on meeting tha'mehtire
staff during teaching hours .withoﬁt pridra.notice,_ In these'
-.maetingé;. which _weré.dominated hy. studQn£s, somet imes tﬁé

'_digﬁity and authority ofj'teaqhefs~'was ﬁorh  apart when the
atﬁdeﬁts 6pen1y' chailénged the.intégrity _of'the' staff on its
Gonduct;and -socia1 béhaViour of certain teacﬁ&ﬁ“'-"Thadhers
were, ﬁﬁt of fear and intimidatign, forted to ‘ait iz "thése
. ﬁeatiﬁga and listen +to such challenggs. Sometimes serious'
divisions 'oc&urred between teachers and .studeﬁté, fcausing'
further straln to already dubious student~teacher relat:ons

Whilst such meetings were .in progress, the rest of the

students would be feen leaving the premises.

- Btudent activism alsco contributed to the'COHCGpt'of  "pass omne
pass all”, whlch lmplled that no studant was to repeat a class
;other than the matrlculatlon class, 1rrespect1ve of whether

that student had failed or passed tné internal examinations.
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This reduced tﬁe”.iegitiﬁaty - and releVaﬁcé  §f _ internal? 
examinations set by teachefs. 3 It wag a furthér-cufﬁailmentiof )
the duties and authority of"teachers' th -were  né  loﬁger':
aliowed to 'sat standards by which studenta ezther passed ori

fazled thelr exam1netzons.

_in. concldsion;,Vioience and::studént..aﬁtivism had_.a ripple”
effect as-teacﬁers an&'students alike took_advantage'and were

guilty ofllate coming. bunklng,' dodging;_ absénteeism'and 5
lack of ldémﬁitmént.. “The students enjoyed the unrest while
many.teacheré saw an. opportunmty to use the time to either
:fufther their own studies or.-eﬁgage.in 6ther'persoﬁa1 matters._”
On .average,_ahoutzth?ee hours of teaching time were lost on a.
dail? basis as a fesﬁit ~ When at FschOol'éome étﬁdenfs' juét__
mmlled avound the schooi prem1aeS‘w thout go:ng 1nto_ classss,

dnsturb:ng c;asses that were in pﬂogress by m@k;ng noise and.

moving about-outs1de-a-busy:class.

History_teaching.was_miﬂimal and.very,¢ﬁtt1a' progress was made -
regarding"the syllabus énd'wcrk-programme- wﬁich prescribe_ﬁhe_'
pace of tei»urng on a dally basis, Given tha circﬁmstancea.
it appears that there was very llttle that 1nd1v1dua1 téachers
could have dons to arrange and facilitate the - accurreﬁcé-of
learning. This situation is corroborated ‘by Johnson and
- Johnson with a reminder that whilst it is.the teacher who must
::faciiitata the occurrence of learning, only Zhe student can
cause himself  to learn by, amongst others, showing interest in

their work (Johnson and Johnson 1975: 168).



_ PROVISIQNING FOR STRTE SCHQQLS _
Ithuteng is a typ:cal Black State secondary school in Sowe%o_'

: It is unde _rav151oned as a result of whzch it 1slxpoqr1y_

| _maihtainedi - Damages to bulld1ngs_ and--the' fenqe;we?é[.not':--'

_repalred in 1989 and for several years before  _S£uﬂents'werq;_

not supplled with all their textbooks. The library did nst

functzan at all. The community perce1vzs the school aéuagm;__

. property of a state w*xch diacrlmlnates agalnst them, proper;y
whlch has to be vandallsed in order to crlpple the state The
data below reveals forms_1n ;whzch under—provzslonlng 1mpact$d;
on education and schooling at Ithuteng. "

Cleanlnq of Classrooms

Tha schqol was open to vandallsm and destruct;on on & dazly.
basis. Teachers and students spent prgclpus tlme cleanlng the
_claasraoms which - wWere .vandaiised; and 11ttered eVEryday.
' Dally,_vandals and thzeves' 1S it the classrooms in a mess~ they _

stole furn:ture, broke w1ndow~panes and threw all sorts of

litter (brosen'furnzture, bcttlest papers, urzpe 'and_faecas)__ 
oh the fldbrs.f. They étola .doofs and removsd .floOr—tifes,
breoke ceilings.and rodfs. The school bu:ldlngs were used for.
éduca*ion in the mornzng but were a haven _ar vandals in the:

' afternoons and at naght

The - school day was shortaned hy the dazly practzce of
" cleaning. The. i1rst two per:ods, between 8.00am and $.00am
were'frequently wasted on the supervns:on of loyal _students.

. those who always rﬂported on time, in the cleanlng and tldy1ng.
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up. of claSsrboms;_ Thié usually gave dodgers’ & chéﬁcéito:s#ip
even'mbre'éeriéua. léssbns if'the cléaning q?erlapped into'£he
tf:“d .and SOméﬁimés the fohrth. period.g Serioué &nd hqrﬁal~
teaching started in the third period, at 9.00am, if by some
. chance it had not overlapped beyqnd that,' Teaching_ﬁbuld thens
conﬁinue uﬁtii 11,00am wheri school ‘broke for lunch.  The
seventh period started at 12,00 noon and, theoretically school
was to go 'o.n'un_tii the end of the tenth perib;l at 2.00pm. But
then typicél}y only a quarter of thé- tbtal nunber of the
_ étudenté_refurnéd_for 'aftérnpén'classes.  Even.these would be
seen triﬁkling out 6f-the _scﬁool no sooner than  they' had
returned.-:'The r?aiityr was that only foﬁf. periods,'fdf  two
hours, - betweénffg.ooam -and ;1,0dam were ﬁséd for- teaching_

- daily.

A vand&iised s&hool'meant inconsistent teaching aﬁd iéarning;-
Teaching and -learning depended on the . weather. On cold days
there was hb -school.becausé ‘students and teachers warmed.
themselveé in the sun. Oﬁ.fainy.days' it was inqonceivgble'to
sit in a class with rain pduring in'throﬁgh brokgh roofs. on
windy days the wind blew through the <¢lasses which had no
windoﬁ—panes, s§ there waé né schbol.' Standing at oneICOrner
bf the school during a “hormal day" it is still common  to ges
studenté loitering outsidé the classes smoking and gambiiné
whilst others are in ciass'légrning{ More disturbing were the
_ ﬁeOpie in the .viciniiy.bf .tﬁe schooi- who, because of the
broken fence, used the school as a thoroughfare. They héiaily

walked past the classrooms whilst lessons were going on.  The
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informént_ saiﬂ_:that it-_mﬁﬁe a ;ﬁockery -of_-échob1in§7 and
discouraged the-students_&nd.many of'.them.gaﬁe this as éne_of
 the reasbﬁs why they_préferred to loiter outside the'ciasses;
Iﬁ-fact, _several.concerned te&cheréfspent'most-of their time

'assigﬁing the députy—principalﬁ_in:_dri&ing students _intd
_clésses, but _no.sodner'had_the teacher goae pa§t their clags
than they wéuld épill_éut_.again.:'It:was'like 'a game of hide:

" and seek.

‘Qver—crowded Classes
' '0vermcrowdin§ made it difficult for the  teachers to control
the classes, let _alcné to know all the students. - It was
. common in-some c1as$éS;to _teach.different sets of students on
different days ag a result of absenteéism 5ndi bunking. Thsy
atténdéd as tﬁe? %isﬁéd. “One day. you féach a group of
ﬁtudents,-'thé néxt-dayuhaif of-them;are not there, instead you.
- find faces that were ahsent the prévious .day. Thé third day |
you find yet other new faces.. Tﬁé-numbers fluqtuated from day |

© to day.” (Mapule IV 3 11/02/91: 4].

Bécéﬁsg of the bhig: numbers it was notl easy to teach normally
‘and to.motivate studsnts. Maéule':confided that she did nét
know all £he studehts she taught in that year, they were too
many and too incongistent. When the teacher got to class
students talked noiéily until she had to quieten them. When
Jiven ‘written work or assignments:and _ﬁhere was a hundred
'pekcent response, the 'informahtj'exbiained that it = was

difficult to mark the work of too many students, ' sometimes up



to sixty eséays in _oné class, '&nd -20@' in'fbur_=difféfépt=_"'

_zdlaésés. 3s a result she avozded glv1ng her -studéhté_foc
~much written work especzally essays . To comﬁbﬁhd her
':predlcament students did not all have textbooks and’ szmp1y5~
-failed to do the work which was_up.to,the.standards_prescrzbed

by the syllabus and examinations.

Texthooks - |

. The a:.i_p.ply_ a.mi av_ailabili__t.y. of textbooks - was nnbither' stumhling
block 't6_  normal' prpgress. in -~ teaching. Firﬁt,' Habnle
-.compl_ained'_ that the-:histo_ry'textbodké_ WQre.'d’elive.red_only in
- Mhrch_ofﬂ iQBQ and secondly, that the §upp1y--was ﬁot'enough'td 
. gover a_III _the students. Thirdly, the previous standard .ten
_studénts' haq hot"ail returned their. textbooks. 'Thié-led.to
slow 'teachihg beéause: the teéchér had  to writa _noteé_oh the
'board,fa_ tireéaMe_practige;'- Teacﬁingiin this schoolfappeéfs
to have been a very diffiCuIt thing to do giJen the conditiofs
&and ‘because of the constaht shortage the school dld not devisge

a good system of retrlev;ng textbooms from students.

~In summnry;_there_is a temptation to say It was not surprising
that the matriculation results aththﬁténg were.émpngst-.thef
WOrstzin'”the_Joﬁaﬁhesbufg régibn"in .1§89. The gtandard teh

classes were oyefcrowded.. Many of ' ‘these wtudents were .
fepeaters'and. the smallest of the four cl&éses Mapuie'taught
had forty~five atudents.  .ﬂnder the_circﬁmstanCes, not ehcugh
time was given ' to fhél lazy and'slbw  Iearnefs'infa. gituation

~ where only the motivated and cooperative students did their
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'class an&.home-WOrk timeously. The majority df'the-'studEnﬁss;--“

as a result came to school to practlce thuggery and ta whnle

. away tlme..'

‘Too much of teaching time was expended_Onfdiscipline7prqb1ems._ ____

constant meetiﬁgs;-driving students into;class#ooms. checking
' late-coming, bunking, dodging, or 'leaving_of schosl before
school-out, and the . onerous practice - of cleaning the

- clasgrooms every morning. .

Conditions responsible for this state of affa1rs were the 
d11ap1dated state of the - school Classes did not have . 'ali_
w:ndow panas . Some had no doers, celllngs had been pulled 
down, in some classes there ‘were no chalk—boards. and to make -
matters_worse there was no. fence around-nhe school 'ahd sch§01  
prdpé§ﬁy  (&00¥5," tiies. cqilings; .#indbwsg books, type—

writers, tools._etc;) was stolen at will.

EXAMINRTIONS _
Preparzng very big classes for examlnatmons is very dlfflcult
~as  argusd by Mapule and.thls_ 1s_compounded by the fact that
the present matriculation exﬁmipatioﬁs encourage rote learning -
andv_the. ability to write down  informa£ion quickly and
adcurately (Walker 1990;  305$. If this is the case, then
.preparlng matriculant students at Ifhuteng - secondary schooi
for the examxnatzons 15 dszlcult congidering the huge numbers-

1n these classes‘
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.Laok-of:Practioéf & | N C
~ The effects o_f _v'iolen_c;é ané. the . hreak’dqﬁn'in; Ith_e'-cultufe.of_

teaching . aﬁd learning made it difficult for Map'ule to sustain
classroom practzcos which prepared ~students for examinatlons._
As she expla1ned her dally teaching was 1ncon51stent cand
‘often lacked contznulty becouse not the mame sef of students‘
rjwas present from day to day . Under normal czrcumstances,
: preparlng students for- examinations implies continually giQing

students.work_that is consistent with the requirements of the

_'examinatiohs.i  But as often occurred, not ail of them did
their ,o?ﬂwﬁhaﬁé.@pomework; ._Initially'sho followed those who
didn’i,{ R : ”%‘ﬁﬁths of failure ohe gavo up and waé only
-happy to &Q*ﬂz o BIx teaohzng atudents who were cooperative

" and ”§i11i3~57£53»;oh.;,_ Many of these students attended

Saturday schools:.ahébé'V they received more téaching and
__advanced preparat;ons for the exam1nat1ons.'f _But'they ﬁore '
sometimos-a_ nuisance as they would spend time oomparing_ﬁwhat_
_sheihad.-taught them with what thoy were'_taught at Saturday

echools.

_ Laﬁguage.Problem
However, even for those who  received extra tuition, there was
a language parrier which .proved to' be.serious. and somotimés.
discouraging eépecialiY-to tho teacher. She found herself in.f'
1989 -having' to teach both History:_and_ English,“_ - It was
difficult, she orgued, to ignoro the ianguage problem as the
students were unable to grasp even the simplest _of conceptﬁ

and principles necessary for a sound basis in the studY' of
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-Histbry. Thay conld. hardly wrlte sesays., which is an 1ntegra1_:

Dart of studylng sttory and writzng the Higtory examlnatlons

It was pointless to “teach the subﬁect which requires m&étery
of language in a medium in _wﬁich. the students: were not

proficient;_ The teacher was not suré as ghe proceeded.from
one coﬁcept_ to.the.other that the'students had foiloWed what
| had.been téughtﬁ . in the ﬁfiﬁteﬂ “work th&t"was:givén “they

‘often proved that they had understood very little.

Froﬁ her arguments -+ appears that one sxngle factor that
stands out clearly as contr:but1ng to high fallure rate in
History 15 the language prohlemi The students went up to the
extent of not understand:ng even the instructions_'in .the'
' exam:natlon énd select1ng quest1ons for which they'were not

very well preparedg all hecause of language.

Seml—Laterate Matrzculants

Another issue .of graat concern was the group of atudents who .
had come 1nto the final year__claas being semifliterate,
studeﬁts who - had béen "condonéd“ (allowed to -broceed to the
next class even if they faiied)._ They are usually candonéd
into the.naxt élass oﬁ'the.gfounds. that_theYInEQriy'paésed,'dr' 
to maké room‘for thoée'coming in from the lower blasseé. steg
-came.intu the Métriculafion--claSQ as & result'of the baashone,
paSS*all call by students in the previous three years. These

were very difficult to teach as time was spent on bu;ldlng

- their language development at the same time as they had to
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m;ster the_concepts of the subjebt. and this was done at the

expense of more able students. None of these students passed.

. INDOCTRINATION = |
The decade of the eightiés witnessed the rejection of History
and attempts to replace it with faltérhative éubjects“. - It
was also in_this"'periﬁd'thatf there waé_born;-tﬁe cohcept of .
_"peqple's _educatioh“j:which:iﬂpliad that kihd of éducation'
" fdesired aﬁd percéived'by the:Black .commﬁnit?_tp empoﬁer them -
_io: stand up to the. demands of ‘the pefiod and the 'future'
‘(Christie 1985: 246-247). |

Irrelevant Content

The 'informant.argued that'the History that is ~taught in the.
:sdhools iz long dead. uﬁinteresting.dnﬂ'irrelevanf;- Thié-was
;proved'by mahy activist students, ﬁho, though not drguing from.
a well informed perspectiVe,.quéStioned_thg content of History
" and pointed out that it 'ié.meant-td- negate blacks and their
Eccntribution in the hisﬁdry of South Afric& as thé? :aré shown
-fmostly as'hurdles.and objects of disruption in the development

of the White society.  This resulted in lack of interest in
‘the subject which dis regarded by many educationists and

stﬁdents as derogatory to the blacks.

The Place of History in the Classroom

She questioned the validity of the History and argued strongly
that perhaps what the students need to ‘learn is what they can

read about in the newspapers -ahd what'they éée' on television.



" She argued that the sume importaﬁée 'tha£! ié’”afﬁached 'ié.”:
Mhthamat:cs and Science lhould be given to Hlstory 1nstead of'
the present crzterion_where almost all-the stu&6qts ‘who do-not
do :thé Sciences are chanheliad, into H:story and Geography..
Proficiency . - in the = English language --should ‘becoms . a
*prerequiéite for study:ng Hlstory, then Hlstory teachers will
'produce goad results. Perhaps. she argued H1story should be
' ramove§ _frpm _the curriculum untzl blacks are.'allowed .to.
determine its conﬁent whlch would ‘be made to preseﬁt & hétter
plcture of the contrlbutlon of blacks in the development of

the. economy and pOllthS of our country

| ) 'conczusldw' |

In resﬁdnse.ﬁo"tﬁe?raséarch question abbut-whatf is cbndealéd
in pass/fail st&tistics; & ‘reading 'of . the matrnculat1on_
pass/fai; atatistics  -of 1989 'cléariy conceal - classroom.
'conditiohs thaﬁ. preva;led in  the Mhtrzculatzon. History
__classas. _'Thére are numerous such chditinns'but the_foliowihg'
seemed to haVe.prevailed;f violence,'thuggery. indoctrination,_
undsrﬁrcvisiohing. student  activism, boycotts, stayaﬁays,'
absenteeism, late—coming, buhking.of classes, leaving befdfe:_
school-dut;_- The data suggesfs that there was-'a'campieia and
aystematic ‘breakdown of order and ‘discipline as the daily .
Histofy classroom 'practiées were dominated by these even£s

‘which were not conducive for teaching and learning.

Data reveals that  pass/fail statistics conceal = the

belligerence of student activists who _replébed convéntipna1
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classroom pfécﬁices.with'fadtivifies that w@ré'hat expectsd  to
otcur 'in'a 'hdr@al,'funcfioning ‘school. Traditidnal' Qchpql
_authority~'st?u¢tures were replaced by student structures which
threatened td result _in.tﬁe totall cdllapse of _thé schdol. a
reality which is concealed in an ﬁninfofmbd_ reading of the

1989 Black matriculation pass/fail statistics.

.Sfatistics conceal that DET schools_wére underproviéioﬁad in
'Ehe 'eightieﬁ' ‘and in 1989 and that this fesulted'.iﬁ:-
overcrowding, shortage. of textbooké, broken.:furhiture ~and
- buildings, daily cieéning, of - claSSrooms bf - students dufing_
édhool hoursVas_well'as'deIays or faﬁlure to repair br fepléde '
broken fﬁrnitﬁre'and'huildingé. All these conditions were not

.conducive_for'leafning,aﬁd teaching. -

Data reveals that violsnce manifested itself in different

.fdrms'such ﬁé the Ehallange aﬁd_ érosipn of the te&chers' and =
principai's: authority, 'deétruvtion' of. school property by
students and oﬁtsiders;' thuggery. studenté‘ ‘deaths and
' funerqls;' Loitéring and late éﬁming'.with impunity .b? both
students and teachers as principals ﬁefe"intiﬁidated and could
neither reprimand ‘nor punigh, All of these problems resulted
in the reduction-bf. teaching and lahrniﬁg time, tha.school day
and adademic year. ‘Teachers spent unnécessary time'trying_ﬁo
prbmoté a situation conducive to learning but received little
 support and  coneration'_from .their students who saw the
teachers' aﬁtempts' as ways of ﬁryiﬁg to padify them. Many of_'

these students came into the matriculation class'being semi—
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iiterate. The pass/fail statistice at the end ~of the year
pfbVe that both students and teachers had 'been unable to

' prepare adequately for the matriculation examinations.

RS'.aﬁated'in .ﬁhe literature_reﬁiéﬁ, by mid-year :in_1989-the
achbol, sﬁOWing'a bad premonition for the'eﬁd of year résults.
- Joined Othefs ~in  rejecting the DET cpntrolled'. mid-year
examinations. It was an indication that very 1ittle hgd peen
. taught “and lsarhed by then. ..Theré_wﬁs very little iearning
and teaching at the school. - Studenté lost respect for théir_
‘teachers aﬁd the Ipfiﬁcipal.in particular. Bs they rendered
 the_tea¢heré and principal redﬁndant.they '£ook-mattérs into
 their own  han@s, feplacing convehticﬁai'schdol.admiﬁistraﬁioh
- structures with théirf.own _altérnative - organizations _(“The_:
';.Star" 11/1790: 3). Student leaders at the school demanded and
- called meetings with the staff, or they would call the entire
student bddy.to a meeting during teaching_time.  chordihg fo
 -Mﬁpu1e. whilst’ thése meetings 'ﬁefe in. progress, the rest of
- the students, who were not involved or were annoyed by the
- sitiation, #;ulﬂ .be seen leaﬁing the school premises .simply

hecaﬁﬁe'théy were not being attended to by teachers.

From:what_the ihfofmant suggested, Studgnt'failure seems to be
the'accepted norm at-this_schbol' because very  few people are

'pefturbad by _the'high failure rate. Thoée students who ﬁass"-
the-Matricﬁlation_examinationé do not show the excitement ‘one
Would_expect.to see ih gstudents wﬁo have acquittéd ﬁheﬁéeives

well. Most of them would thereﬁfter.proceed to. universities
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and colleges without remembering_the schooi.-

A culture cf_disorder_dominaﬁed the'scehe;_intimidatingg'bqth-_
parents and téabhera _into fear and suhmis#ion; .Studenﬁé_-
" became more .viéihle than teacheré,u The Bducation ?oli#y. Uhit
‘of the University of _the_-Witw;tersre_{m a;;'ppropri_'ately described
the éituafioﬂ in many Spweto'sedondéry' schools in 1989 as &

decay of authority of any kind ("Drum";February 1990: 6).

_Mapule.saw ﬁhe probléms of. 1989 at Ithﬁteng ;s3§_1egacy of the
early and mid-eighties. In cla'rify'ihg -t'hisj;_ é_na' _'gxplainéd
that the = problems of the mid~eighties in ﬁ;adk £§du¢ation
actually built up until they exploded in 1989. = The boycotts,
::éféyaﬂﬁys; paéééohéwpass;all’ and ﬁngovetnabiiity;  started in

the'mid eightiés,_only'began to show reparcussioﬁg.in 1989.

Clearlf. thié SEhool wﬁs nbt org&nised. ﬁefy-little time wﬁs-
aspent on the activities of teachirs and learning. _Tﬁéaschooll
clearly: had_nﬁ direction as this is revealed iﬁ 'thé data.
_What.'ccmes ﬁut”.clearly is that all thQSe_pfobiemé are not
feveﬁled_in'ths .matridulatiOn Pdsa/failuxe rate étatistibs of
the school. = The accounts given by.Hapuié dépidtza situation
of-disofder which may not be known_-hy. ﬁ reader wﬁo_ mgy-;_
otherwise be  sympathetiﬁ tq'the cbnditioﬁs'that prevaiiéd at':
the édhool'in his/her reading .and/or analysis of the school's.

- pass/fail statistics,
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CHRPTER 6
WHAT STRTISTICS CONCERL

" This 'study;has' revealed cond:t:ons_ which prevailed in’ the
Matric *History _classroamé' in two Sowefo secondary schools
_during the decade of the sighties, especially in 1988, as a

backdrop  against which the HMatriculation pass/failure

'sfatistics have ~to be read. - The 'aim in describing'-these;_.'

cbndiﬁions- waéﬂ to develop a perabectiVe in 'which | the
stat:stzcs should be viewed :n a way that will give the reader
:;nszght ;ntﬁ_ the 1989 Black matriculat;on pass/fallure rate
” st&tis£i¢s iﬂ reiation_ td..the prevailing History classrobm 

- practices in that year.

The 1989'31ack matric pasé/fail statistics which were released -
in"the  press < at thez_begihning of . 1990 infqrmedf readers
nationally that 121,809 (about 58,2%) of DET matriculants

failed the examznatlons. ‘In the Jchahneaﬁurg.regian alone

‘there was a 27, 4%  pass 4te.  This dismal record  disturbed
'-many taxpayers, educatzonlsts, politicians, ecbnomistsl_and
parents (Harfshofne 1992: 82), who have the.impreasioﬁ ‘that
DET students are unable to cope academically. That is, a
sense is created by these statistics that DET students fail
despité having access to schooling and that explanation of
their failure.is done witheut having acéess £O“the culture7of
'ﬁhe_schools ﬁﬁere. the.statistics and their baCkground are used

to explain that failure.

A reading of the statistics may easily mislead both the
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1nformmd and unlnformau reader to the _erroneous assumptlonl;

that thase rasults were obt&1ned undar normal cond;t:cns.

" This studv problematizes that assumption to-shaw the-,rea&erJﬂ"

through a deﬂcrlptlcn of prevalllng cbndzt:ons in DET schbols,
'that the pass/fallure rate stat1st1cs conceal cond1t1ons wh1ch
nade the attalnmant of normal results dsz1cu1t if not
imposszble This may have the effect of at the vary leést.-
turnzng their assumptzan 1nto a questlon so-that a sensi£i§e 
readar needs to rec0gnlze the ract that whllst normalcy should
prevali i.in schools. there ' yere however,_' aategor;gs of
_.secohdarf achools in Soweto. On the « one hand, there-were D”T
schools whlch were sponsorad by the private sector and
functzoneﬂ normally where a read1ng of ihe stat:stlcs canceal
"little other than & normally funct1onzna school where teaching
and learnxng took place. chever,j the ~vast mngorlty _Qf
;,schools,_ like Ithuteng,. were: dls—funct1onal and dominated'by__-
”cond1tlons whlch a reader would not expect to find in schoois. -
This reallty is concealed in the pass/fa11ure_statlstlcs whlch
é reader must take into account whén-.studying“stétistics of
DET students’ failure in the 1989 Matriculation examinations.

A reéding of tﬁe statiStics GOncealsJ the reality K that only é 
. few secdndary schools had sponscrship, iike Thebe, and as a

result,  functioned normally. Here ,History classroom

practices that prevailed in 1989 were what we would expect of -

a"normally functlonlng Secondary school. _It iz well
: malntaaned Las 1ittle or no viclence and by all standards has

qual;tles of a functlonlng schwol .- The students came to



school on _time and -ieft' af the'f{ght fime, thérs~ was nd=
' thuggery and there was suff1caent funding by both goVernment'”
'.and ncn—governmental organlzations as a result of wh:ch there'
. was no-_snortage of texthooks, furniture and @ther fac111t1es'
eéSential for the feaching and_learn;ng processes.- Generally,_
the History teacher wag enthuéiastic-'and diligent and the
 students hard working. For this reason, Thebe is the less
interesting of the two schools in  this study because it
represents what a reader would be. éxpecting of a achool on

reaﬂzng paas/fail statlst1cs._

.Ithuteng. ia ’more interesting because it challengea the .
reader s aasumptaons of normalcy and ‘that DET students are
unabla,to cope-w1th academic study," The pass/fa:l -stat:stica'
conéeai"conditions' one would not usually expect in séﬁoois;
Conditions :at Ithuteng stand for  situations in non-spongored
DET schools where conditions prevented the carrying.oﬁt..ef
'nbrma1 £eaching .and learning. These schools were dominated by
thuggery. - vendalism, = violsnce,  intimidation, b@yaogts.
stayaways;__ﬁndefprovisioning,_hunking of ¢lasses, latéwcéming

and leaving before school-~out.

Pass/fail statistics typically concealed that a.culture .of
| teaching and 1garning could not be assumed . ghd; that. the
.conditioné mehtiﬁned_ in the _above paragraph’ hﬁd become
syndnymdué with schooiing. Students _weﬁt to school carrying
" knives and guns in their-schoolpags-_instead of' books."There

wag lawlessness as.studehts took the law into their own hands
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and WQra: thfaateningjtbxboﬁb.théir  faaChéfs and pears._ sze_
wasf spent by'tsfudents_ in :repriéél' raics hunt:ng for the
murderers of _théir;peefs ”and schools ;seem@dx tq-fclazm more

student deaths thaﬁ-Univafsity'Entraﬁce-paBSes;-

The _problemé. created by the level of vandalidm ‘which was
carried.cuf and virtually reduced the ‘school to ruins is npt.

revealed hy the stafistics; Classrooms were used ag gamblidg_

dens durmng teachzng tzme and as. toilets by outs1ders in tha
afternoons and at night. Every - morning loysl students spent
time din ééVeraI.'élassrooms to'blean'_them and ﬁo_rémove-dirt
indludiﬁg fﬁeaesiand urine. Dufiﬁg winter furniture was used
to mhke -firés in the classrooms for warmth in_the process,

'floora and walls were damaged

Statistics cénceal'the' erosion of teacher author:ty in the
schqol. These do not reveal that mindful of thelr own safaty,_
teacﬁérs elthgr '1gnored the_lawleasness -in'schopl or treated
the s;f;tgation with caution, Violence in and -aroﬁnd. Lhe _s_&h-obl"
was.”ééftommbn'that the_teachers..espéciallf thé_principal..waé
ofteh. sugpected and _adcused by studéﬁfs_and members of the
'community of Collaboratihg with the bolice .if'stﬁdents' were’
| arrested for their part in viclence and/or intimidation. The
schooi's telephong ﬁasndestroyed'becausa it was perceived. as
the principal's link with the police. Himself a victim of his
“own students, the principal often did not want to reprimand or
punisgh 'siudehts. : 'student leaders téo}{- c@ntro'l of ‘ the

gituation as they dictated ﬁhﬁt was to Dbe done  and what was



not to bé-dOne.';The.principaljand_ﬁteadherszwéré.§ften_d§;1ed:_”-'

to meetlngs which . 3theS atudants dominated 'and  in_whiéh7-thef.-
_ conduct of teachers was often dlscussed. ﬁ',iStudéntl'mass B
meetings wers a daily feature 1n_which- thg.studenf ‘1saders -

‘were purportedly teaching people’s education. Always when
meetings wBré_called m&hy stﬁdents Who félt.that _such_mee£in§s
ﬁare__a,.wasﬁe_of';timg, 1eft':fcf_ their_ hdmés, anno?ed 'gnd _

-frustrﬁted{ while others bbviously enjoyed the freedom.

Undérpfovisioning -is’ another problem concealed - iﬁ“ the
paéé/fail statistics. This was pfofound1y acute"it"resulﬁed
.in;stﬁdents{either7having to. share textbooks or to do_withoﬁt

~them  altogether. In some clasmes 'non were 'supplied at.all

- The. 11brary did not function at Ithuteng and ult:mately.

becsuse of shortage of rooms. became a staffroom.'

'fTeaching-'conéequently was difficulf; téachers'seldoﬁ.cbuid set’
claéswork ahd hbmework wifﬁi succegss. If work was given.
atudents seldom complled with the 'requlrements of the .work
- get, Students bunked classes and bunking became_ a very
_sefious problem and the culture of teaching and learning was
eroded to the point where vefy little teaching and learning
tobk .plﬁce regul&rly. A feading of pass/fail statistics ig
blind to fhe disruption of teaching and iearning as would be

'expected.

Another occurrence,  typical of History teaching in 1989 and

concealed in the statistics, was the phenomenon of late-coming



" by both -stﬁﬁents'1aﬂa;taanhefs-_which “prevented  the normal
funnihg .df-the_'achool;'thé_rdaily_mcrning-:dsgémbly wés often
‘held long after 8.00am, scmetimes as late as 9.00am.  Coupled
with this was the frequent tendency of the _studgﬁis to leave
school as early as. .11.00am 'ahd' to loiter when they were
-pregeﬁt at schooi. The_gfincipal and somé-qoﬁcerned teachefs_
speﬁt most.af,'ﬁha daY  driviﬁé studenté “into the 'claSSroqms.:'
Tt appears thaf 'évefy- effort ﬁas _being made,- direct1y and
indirectiy;;to 'éhorten #he-sdhéol'.day. Ultimately, teaching

time was reduced to two hours, between 9.00am and 11.00am.

.Stay&waYQ”'and' boycotts were drafted into the studeﬁtsﬁ ;
activities ‘and is another récurfent occurrence tcbncealed in
- the statistics;__3s£ayaways meant that students and ieéghers

did.not aﬁtend s@hool;.. Bbydbtt actionlﬁas tﬁu.dimansiénala.if
somstiﬁeé'-meant"that Students 'boYcottedf'claSEes byu'sta?ing.-'
away from school; it also meant that students.coulﬁ_ attend
sbhool but boysott clasées;' These_ were the days on wﬁich
-quité 6fteﬁ :furnitufe: and other school éqﬁipménﬁé_ Were_ 

destroyed.

On_days. when_there were bquoits and/or stayawﬁys, students
went to the hearby"shopping- cehtre to attack delivery
vehicles. .Whéh -pﬂréued hy ﬁhe_ police they ﬁought refuge'in
;thé. sthool and were aubjected to teargas -which  foroed
evérybody out of school...Humjliated_and annoyed, the teaéhera
simply ”pﬁcked their bags w«nd left for their homes tb'féﬁorf

the next day. - When students got ‘injured in this mayhem,
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‘teachers  faced the qhoiée of 'éiﬁher igh@riﬁg -them and risk
being labelied collaborators, ar-attendihg to-injured- students
which. depending on the 1;961' of injury, sometimes implied -
taking.them to-Baragﬁaﬁath Hospital, or to the 1oca1'.doctor '
and clinic. The.teadhers' assistance uéuﬁll?'meant that tﬁgy
jbare the costs, with the result that students often acted W1th

1mpun1ty _ Such d1sturbances wers 1nfrequent but weére

| nevertheless part of teach:ng Hlstory at Ithuteng in 1989 and S

are concealed in the stat15t1cs.

ithuteng rgpfesents- noﬁ*époneor&d-DﬂT Seéohd&ry‘schéols whéra _
 the conditions in the decade of:the eightieé; eapécialif'.in R
1989, preventé .& reader assuming that order. and hormalby:'
prevailed in Blaqk sghbqling in reading DET Matric _resulfs;'
Like other DET -échaois around fit, ééhdoiing a£  Ithﬁteng Was
- characterised by vandalism; violence, etc. ~and very 1little
schpmiing.__To aSeﬁﬁe that lé culture of'téaching aﬁd 1emrnihg
prevailéd in 1989 in the History claaaroqﬁ is simply' a
ﬁisﬁake;' Higtory classroom practices wéfe determined ndﬁ, hy.
the te&c@er ~but by prevailing circumstances, and Mapule
reiteratEd' that conditions  hindered ~even the very smallest

opportunltles for teachera to teach and students to Iearn.

The adﬁinistr&tion df Lthe school fell .into the hand$. of
‘bellicose peoliticised studenté who lacked the wisdom  to.
distinguish order from disorder. 'in the lower classes
students passed themselves from one standard to the next, and

resulted in semi-literate students entering the matriculation



;dlasée§; f  Inter?iéws_-aléb -réyéa1ea,-£hat. éértaip._étudants.”'
_SOmétiﬁes sat for the wrong-gradé' fbr_which_tﬁey_had nof-béén
‘registered. - This is indicative of the -cénfusion__which-
prevaiied af'_fhe ;chooI.and that it woﬁld. be.ﬁnfeasonahle tﬁiz
expect .the'passffaiiure'rate ;tb-bé otherwiée; _ cleérly; the

statistics did not reveal such details.

The paSS/fuil@reirate  st&tistiéé of.the school shqu1d be. reaﬁ"
“and understood:against-the:jbackdrop of the cqnditidns_ |
.prevailing 'iﬁ' séhobls  1ike ithuteng 'and_-not. réad .as if
normalcy prevailed in ﬁET'-throughoﬁt. the eightias.__-1nﬁ_
"educated® reading of the DET pass/failure statimtics in the
Matriculation examinations will then be less: inclined to
-at#ribute"daficit tp students. in aﬁ explanation of the high :
failure/low pass rate; buti:to.alodk"to thaf'étructufal :and.
| idéblagical',conditith'prevalent tin-ﬁlack schools tq.exﬁlain- 

the pass/fail statistics.

At '£he' very least., a reading of the DET. passffa11 fa£e
statistics should nbt'assume_normalcy; '.Pass]failf-staiistica:
conceal as much as they reveal. Concealed are the conditions
that prevented:.normal learhing ‘and teaching taking place at
this school and those like it. 1In reading'the pasé/failuré
statistiés. : informed  aﬁd ‘gengitive reﬁders need to take;
-acéount'offthe prevailing condition5 in ﬁhe account  they give

of the appalling results.

The conditions prevailing at Ithuteng, it is believed, are
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_ reprasentative of many secondary schools 1n Soweto and should_'

be a cauze of ﬁoncern rather than a cause to attr:hute def1c1t- .

fo 5tudents. y Clearly,_ the pass/fazl -statlstzcs conceal']

.cond1t1cns whzch. were dzsrupt:ve' to normél teachlng and_:
learnlng to whzch a read1ng of the statzst:cs :may be blxnd.';
'They-conceal the 1mpact of Vlolence, boycotts and - stayaways,'
underprev1smon1ng and the reJect1onﬂ'bf. Bubjects ':subh.las_':
History wh1ch exuda elements of Bantu Educat:on, on _cl&séropm__
' pract1ce5f_ All these are cond1t1ons wh:ch accordzng to théf'”
-argumenﬁ'of.ﬁartshqrne, -resulted in an acute crigis ‘eituation
in .Blaék 'Education, 'a -deterlorating learnlng env:ronment.
harpharzad ‘and spasmodxc .schocl aiténdance demotzvated and.:
nburnt—out“ teachers, unsettled_cohditibné. in wh1ch -vlolence:"
' and-'intimidatipnf wﬁréw_cémménH and ‘all _ied 'to']disastrpﬁs

Matriculation examination results (Hartshorne 1992: 80).
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