¢ Encouraging interaction

’—Teacher-lcamer 1.Responses directed 1.Teacher-centred. 2. Answers directed to the
at the teacher. Teacher | Teacher asked and learners | teacher
answers own Questions. | responded by showing 3. Teacher marks as
2. Individual responses | hands. learners work.
to the teacher. 2. Still teacher-centred.
3. Leamers worked
individually,
Learner-learner
S

With Teacher D the teaching of all lessons was teacher-centered. On many occasions

she answered her own questions. It is not clear whether this happened because the

is a general tendency for this teacher to teach this way. There was no pause after

questions were posed to allow learners to think about the answer, No clue was provided

to lead learners to think about a required answer as suggested by Young (1992). Lack

of consistency in the way questions were asked could have further confused leamers.

Although learners were seated in groups, at no stage were they encouraged to work

with each other. At one point in one of the lessons learners were stopped from helping

one another to complete a task. Chisholm, et. al. (2000), as cited in Brodie, et. al.

(2002:94) argue that teachers may believe that they are engaging learners according to

.
- w wrhara arann work 1o nueed to
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changes associated with a learner-centred classroom where group

engage learners in a lesson. However, as much as they are ‘aware of the need to make

learners participate in the learning process, they understand this in procedural terms,

romotes leaming’. This will mean that grouping of

learners would be as far as it would go, as learners would still participate individuaily

e P

without helping one another in the process of leamning.
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For the second lesson no introduction to reading was given. The teacher read most of
the text. She explained vocabnlary, not giving learners an apportunity to guess or to

give meanings of words they may already know or synonyms for the words. Later,

ndividuals were asked to read. The teacher never int
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pronouriciation was not correct. Questions were mostly for assessing co maprehension of
the content of the text. Other questions asked were to find out if learners had

knowledge of the use of proverbs. No follow up activity was done after the reading.

In the third lesson leamers had to complete a comprehension exercise. The reading was

done in the same way as in the reading Jesson. Then leamers had to work individually

10 answer questions based on the text. Learmners’ work was marked as they wrote. The

questions required learners 1o refer 1o the text for answers, which were factual answers.

Teacher D did not do much that can be associated with the questioning techniques

demonstrated in the course. What was obsery ed in her classroom contradicted what she

PR Js A

said in the interview that questions are useful for promoting group work, and that

questions increase learners’ thinking. This may be proof that ‘old habits die hard’. The

teacher is comfortable with methods of teaching she finds easy to use. It seems that

input from the course did not make much difference to her pedagogy.

43.5: Teacher E

Teacher E holds a BA in Education and Remedial Education. She teaches a

P it
-ond or addit

multicultural class in which the majority of leamers are English sec

language speakers. English is fhe teacher’s home {anguage. She has been teaching for

the pmmms%h%waehésmmh Computer Science and Life Orientation.
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Teacher E is the only teacher who agreed to be videotaped. The videotapes were
viewed after the lessons and data related to questioning are recorded the same way as

was done in other lessons observed for this study. The three lessons include reading -

e e mem remisrcy tha tanhni

U e T ol el
where learners practised using the technigue

changing active voice to passive voice and acrostic poetry. Below is a recorded

schedule for Teacher E:

Table Five: Teacher E

e Levels and purpose of questioning.

Introduction body/input conclusion
K ] 1=7 =15 =2
Knowledge 229 2=9 26
3=6 | I=12 3=1 )
| Comprehension 1=6 1=1 L=1
* 2=3 2=2 2=0
3=1 3=2 3=1
PSP,
Application/ 1=0
Tegrganisation 2=2
3=3
Evaluation 1=]
2~]
3=1
Appreciation 1=0
2=
3=1 -
— _._,'.___,—__,——'—‘\——'_'-“[_--——\————‘-_— =
Inference
[ D R

e Learners’ questions

B 3.Confirmation 7. Leamers asked questions to clarify 2. The teacher was
uesti Is { the rule for changing tenses. often called to check‘ J
question s lo if what they were doin

Other questions were 10 check with the _
teacher if their answers were correct. was according to what

3. Wanting to kuiow if their choices were she expecied.

like SOS?’

cotrect. What about something scary?
Other questions were confirming their

understanding of what they had to do. B
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¢ Encouraging interaction

Teacher-learner | 1. Responses directed 1. Although learners were encouraged to{ 2. Individual gave
at the teacher. work in groups, individuals presented | answers to
2. Individual responses to | answers without consulting with the teacher
the teacher. members of the group ~ the teacher 3. Teacher did
3. Teacher-learaer made them aware of this violation. marking as
participation individuals
completed
writing,
Leamer-leamer In al] three lessons group or pair work
wag encouraged by asking learners to
discuss the questions or to do an activity
given to groups. Bven though learners
engaged in groups, responses were from
indjviduals, The teacher did not ignore

this behaviour. She made them aware
tha't if thaw chare answarg they wnll be

I HAGY DiiA N QRIS YYwLm wAw Y b
able 2o choose the one they think is more
appropriate and present it.

Teacher E’s lessons encouraged learner participation. It was obvious that learners knew

e researcher is

that leamers are not yet aware that if they work in groups there must be an answer
decided by the group to give for feed back. But this aspect of their work is likely to
improve since the teacher is aware of it and she spoke to the learners about it. The

distribution of questions engaged learners in assessing their understanding. Most

e the teacher used open-

ended questions, these did not get much priority in the lessons. This does not mean that

such questions did not have a place in the Iessons, it is only that the phrasing ofthe ——————————

teacher’s guestions was not making learners look beyond what was in front of them.

nimisky and Reed (2002) who
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have knowledge of education theory, who understand learners’ difficulties and use

questions to lead and guide towards betler learning, In every lesson taught there was

evidence of learning taking place because the teacher was confident with what she was

teaching. However, it seems that the teacher avoided questions that engaged learners mn
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high-level conceptual thinking. It is possible that she avoided the use of open-ended
questions because she was not comiortable with the various answers learners could

give, but this is speculation.

4.3.6: Concluding commerts on the observations

In this study, the focus was on thie [fequcncy, type and level of teachers’ questions at
each stage of a lesson, how questions stimulate learners’ interaction, and to some extent
on finding out if learners’ questions piay a sigaificant role in the process of teaching
and learning. The following is a quantitative sumnmary of what was observed. The

columns are divided into types and [evels of questions, when questions were asked ina

lesson and the average tallies.

Total number of Average of total number

questions during

observation (15 lessons) | | lesson

Types of questions

Closed 228 19
T — |
Open 61 5

11 2 rys
[ 4Vl“l‘“s§flllwl

PR ————
Learners” questions 74 6.1
il R _

The average tallies indicate that the approach to learning and teaching envisaged for
outcomes-based education was not the dominant one in the lessons observed. Factual
questions still dominate questions that reguire the learner to think. The average tallics
indicate that questions inr the category of oppen-ended questions are scarcely used in

slard hame

some classrooms. This contradicts the claims by teachers that since they had been t0

the OBE language course, they have increased the use of open-ended guestions to

_ gtimulate thinking. The calculation was based on how many guestions were asked for



each type of questions, and these were added and divided by the pumber of lessons.
Management questions are questions that checked for understanding like: “Do you
know what to do now?* The questions were used often to check with learners if they
understood what to do or what was said. The learners’ questions include those asked to

confirm their understanding or for clarity.

In one of the lessons observed, leamers did interviews with one another. Well thought
out questions were prepared and asked by learners. The researcher was told that the
preparation for this exercise took two weeks before the actual presentation. The

learners’ communication during the exercise proved that they understood the task, and

that they had research skills. Most of the learners were fluent in their dialogue. Such

activities can also give learners responsibility for what they leam in the classroom.
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Chapter 5: Conclusions and Recommendations

As noted in Chapter Two there is considerable debate about whether short courses or

ofessional development of teachers. The intention of the
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teachers had put into practice in their classrooms.

The data from the questionnaires indicate that most teachers believe that they benefited

- 22 =0 28023 IR R

from the in-service course on questioning. Most teachers said that they felt more

purposes of questions they asked in class; and that the questions enabled learners to

actively engage in the lessons. However, the researcher is well aware that self-report

data has limitations (Taylor and Vinjevold, 1999).

Not all responses make clear what teachers may have ‘taken-up’ from the course and

some of the responses given do not reiate to the quesiions a

competence in some of the responses is a concern, given that all of theteachers are

language teachers. With hindsight, more information might have been obtained if

teachers had been given a series of statements with which to agree or disagree.

However, the more open-ended questions used, did elicit a range of interesting

responses.
. . - o~ I NI P
The data obtained through classroom observation in some instances conlirmed renas

evident in the analysis of the interviews but in others contradicted these trends. Most

questions used by Teachers A to E-were closed, lower order questions which elicited
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information on what leamers had learned in a lesson. In other words, they were
‘checking questions’. Teachers A, B, C and E did include open-ended questions to
some extent. These questions challenged and encouraged leamers to think about a range
of possible answers. The learners in Teacher A and E’s classes engaged in group

discussions which gave them opportunities to think and help each other present

interesting responses. In Teacher B’s class leamers were encouraged to use challenging
questions with their partners during an interview project. In the teacher interviews these
three teachers indicated that the short course had extended what they already knew and
had given them further confidence that they were on the right track. The course had

also given them a new discourse with which to discuss their work with colleagues and

with the researcher. In the case of Teacher D, classroom observation revealed very little

inderstanding of

‘higher-order’ concepts and alternative perspectives as questions used still encouraged

‘acquisition of lower-level facts and information’ (Welch, 2002:28).

In the interview, Teacher C claimed to have found the course useful in giving him new

 jideasto use in his classroom. In the lessons observed, there was evidence of partial

‘take-up’: he was able to ask questions that were appropriate to his purposes, but he

was seldom able to work productively with leamers” answers.

What was observed in the classrooms seems to support Schon’s argument that change
ifficult for some teachers because of the challenges of moving ‘through the

zones of uncertainty ... the situation of being lost, of confronting more information

than you can handle’ (Schowhrpuﬂmﬁgmggﬁhrcanbecondmicdihauhﬂ&ﬂﬁ—

tice in the classroom,

differences between what some teachers said and the actual prac

used and enacted practices. The greatest

that is differences between their espo
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similarities between what teachers said about their use of questions and what they were
observed to do, was in the classes of those teachers judged most confident and
competent by the researcher. These were also the teachers with four-year degrees as
opposed to a two or three year diploma. This finding supports the view of Cochran-

Smith and Lytle (1999) that teachers with ‘deep knowledge’ are likely to be more

skilled in the classroom. It also suggests that in-service courses for teachers should take

into consideration the differing needs of participants. ‘One size fits all” courses do not

meet the needs of all teachers equally.

Another finding from this small-scale research project is that the teachers observed

used questions mainly as a tool for teaching and for eliciting information, but not

earn. This suggests that in-

P o 41 4 .
sufficiently to e ape learners to-think about %

service professional development courses should include input and activities on the

promotion of critical thinking in the classroom.

Teachers A and B work at the same school. They claimed that it had been beneficial for

idence of productive collaboration

in the lessons observed. This suggests that providers of teacher development courses

should encourage more than one teacher from a school to participate or that whole

school development initiatives should be considered. The deputy principal of Teacher

C’s school asked the researcher to conduct a workshop on questioning for all the staff

"o

so that ideas could be shared an

ings from this research indicate that even short courses can provide

teachers with new skills and knowledge and can be productive for change. However,
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for teachers with limited initial teacher education even though they have been in the
classroom for a long time, short courses may not provide sufficient support to bring
about significant changes in classroom practice. Such teachers may benefit more from

sustained support in their schools from both colleagues and support services provided

by the Department of Education. Ball, in Wilson and Berne (1999:175), advocates a
professional development model that involves long term support for teachers that is

classroom-based and in which teachers work collaboratively.

The findings from this project support the findings reported in Adler and Reed (2002)

that ‘take-up’ from in-service courses for teachers is different for each teacher in terms

of what is taken up and how what has been taken up is then used in the classroom.

as
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APPENDIX &

The Principal and colleagues

Dear Colleagues

I'enjoyed working with the Grade 5 teachers who participated in the OBE LLCin-
service programme at the College of Education and hope that you found the
programme helpful.

I am now conducting some research as part of my MA in English Language
Education degree o investigate ‘take-up' of the input on questioning that formed part
of the LLC programme. I would like to use a tape recorder and video-tape to capture

data during interviews and classroom observatmns

The teachers who will be part of the research will be invited to amake a

I chathor $a boanm tha wvidan tanad wasde Ar sllona: tha racanrnrhar 0
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keep it for further use. The interview tapes will be destroyed at the conclusion
of the research.

The names of the teachers and schools will not be mentioned anywhere in

the research report. Nurnbers and fetters of the alphabet will be used instead.

il (| e research and accept the procedure
outlined above, please fill in the statement of agreement below.

Yours sincerely

Mathakga Botha .




(APPENDIX B)

Statement of agreement

Please sign and return.

(Delete the inappropriate)

| T O ORU P PPPPPPPPR PP agree/do not agree to be
part of the case study to be conducted in the English Language classroom/s
in which I teach.

2. I agree/do not agree to be interviewed before and after the classroom
observation.

3. 1 agree/do not agree to the interviews being tape-recorded.

4. 1 agree/do not agree that the researcher can use 2 video camera during

observation of my teaching.
Si_gned;_m'wwwmmu_w_uwjjnu—
Date: ..cviivsisennen Gebvesssseraasesranovsntesrarasts

Contact numbers and possible times:

Tel: home:.....covvvernieiirniiicinen possible contact time ...........ococooeienn
WOTK . v vevnreerenaraninnneaessases Possible contact time ....cooeeeivneeiinn
fax: hOME: . vvvvvirneerrieiinmnoneniens




! o~
IHeeEemoix ¢ 1)

I am conducting some research into the ways in which teachers use questions in the
classroom. In July 2001 you attended a week long in-service programme of workshops, at

the College of Education at Wits (JCE).

I would be grateful if you could spend a few minutes of your time in answering the
Jollowing questions.

1t is not necessary 1o write your name, but in order to make compan'sons across
- - r
’

‘nﬂ"n Fiws srsiasassn
[ 74

&8 V)Y piving the Juuwwng

sue nisforsm AT Adpn
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~le pop: ) N
teacners and ine contexis in wiica ¥

information:

Name of your SCROOL: ..........oviimemuiivnieniririmrer s st rnvenee e e arenasse s

Highest Qualtﬁcatwn ......... Cereveareanaenn

T N T LR L L L L L T T P Y P P TP

Years of teaching experience:...... erreeresassaras
Subjects taught at SCRo0k: ..............c.cocoviiiiiniiiiiii i et e e e e,

YT E RN TE R R P L T L T R TR R R T N TR T Y S P D B LR R N N PR T T

1. The course on questioning included the following———————

® Types and levels of questions
®  Questions and instructiots

® (Critical questioning
Which one of these did you find most useful and why?

........................................................................
.................................
................................................................
.............

.....................................
............
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classroom. In July 2001 you attended a week long in-service programme of workshops, at
the College of Education at Wits (JCE). :

X

I'would be grateful if you could sperid a few mirtutes of your time in answering the
Jollowing questions.

1t is not necessary to write your name, but in order to make comparisons across
teachers and the contexts in which you work, please begin by giving the following
information: :

b ]

| { v {Q" ! ~ P .
Name of your school: ..... LA smeoricy [ J—( /:’.éf‘.'.‘:‘.f‘.?:&ﬁ’. LK el

Highest Qualy'i'caaonaj’l{"" rerrnesneseaeesenrierreasasains

.............................................
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I The course on questioning included the following:

® Purposes of questioning
® Types and levels of questions
® Questions and instructions

® Critical questioning

Whick one of these did you find most useful and why?

..............................
......................

.............................

..........................
................................................




{APPENDIX D)

INTERVIEW QUESTIONS

L. Do you decide which questions to ask for each lesson you are going toteach? —————————
2. Do you ever write questions that you will ask learers before you teach?

During the course we looked 21 types and tevels of questions as m Barretl's

taxonomy. Which of these questioning techniques do you use, when and why

An arra 1o f"lﬂ'm"
[ F v Ju“ WO WRAWRAS ¢

4, Since you have different ways you ask questions, would you say these have
improved leamers’ comprehension and participation?




lassroom OQhservation Schedule
1. Levels and purposes of questioning.

Tortbwm Asrndsnn
ALLULSTUAR A WAL L

(APPENDIX E)

Wgc

_?Jomprehension

[_Applicationf

roorganisation
Evaluation
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| Inference

Other

2. Learners’ questions

bodyfinput

conciusion

conclusion
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OUESTIONING, A KEY FACTOR IN

MAXIMISING COMPREHENSION

Clymer {1958)
questioning.
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at all stages of the readers growth,
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itn more expesience}.
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They stould not be used
less sxperienced readers a
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) Recoynition of datails. Tne studant 38 raguired to
locate or identify facts such as the
characters, the time of the stoly
stoty. :

b) Ragognicion of main ideas, The student is as

locate of identify ab expiicit sta
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portion of the text.
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The student is reaquired to
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4] Recognikion of compariscn. The student is requested to
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in Uhe text,

ditference

are explig
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itly stated

Recognitipn of cause and effuct relationanips,

happenings or actions in the rext.

Recognition of character traits.

RASES TOR LITERAL QUESTIONS

Beeemnir. §
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LM

in this ipstance may be tequired vo locace
the explicitly stated reasons

The studenht is
to identify or locate explicit statemants
chacacter which helps to point

e}
student
identilfy

£)
required
about a
person he is.

XEY PR

Idepntity ..-..

Paint
Read/q
Uﬂﬂ_“ﬂm

[ AP

be .....

Requires t
oryanize |
text.

uct® the line ghat .....

REORGAATZNTION .

RECRGMMISATION THSKS MRE:

Fin
Shov me ,..[
Locste . . ...
Staks .....

he student to analyze, synthesize, andjor
deas or information explicitly stated in

8} Classilying. In this instance the student is

b} Outlining.

required to place pacple, things,
places, andfor svents

the text into outling Torm using i

statensnts Or paraphrased statement
the text,

e e e e et —

The

or

faox <axtain

up the type of

the

into categories,

“he Student is requasted to organize

rect

———— e ———

3 fyom



KEY PHRABES ¥OR IWFERENTTAL QUEBTIONS

-

Pratend ...

Supposie ...

Could

Khat are the

1. EVALUATION

Phe student 33 sequired ko make evaluative Judge
cowgaring ideas preseated {n the text with axternal

provided by or other written

sources, of with internal critaria provided by the
eaperiences, Xnowledge or values. It

by

a)  Judyemencs ¢f reality or faarasy. Could this

b}

c}

happen?
resder based on his experience.

Judgepents of fact or opinion.
adeguute support for his conclusions? Is the
attiempting to sway your thinking?
require the student to analyze and evaluate the

typre

writipg on the basis of the knawledge he has a
subjact as vell as to analyze and avaluate the
of the auther.

Judgements of adequagy and validity.
information

have

af this nature call for the reader Lo conpave
sourges of Ioformation,

implications.....

-39 -

: Rhat wight have happened Lf
If we assume ...,
What consequences

the teacher, other authoritigs,

Such a question calls fox|

Does the authg

Questions o

1s the
in keeplng with
read on tha swbject in other| sources?

presented nhere

vith an eye towaid

reann

nents by
critaria

reader's

may ba fNemonstrated

nowwww

a judgemsnht by the
4

r provide
author
f this

n tha
intent

what you
Questions
writben

agreenent

any disagresment or completeness and incomplegeness.

(s

d) | Judgements of appropriatenaess. What part of the story
pest describes the main character? Such a questipn
requires whe readar to make a judgement about the
relative pdequacy of different parts of the selection
te ansver| the question,

¢) | Judgements of wortdh, degivability and peceptability.
Waa the gharacter right or wrong in what he 4id? | Was
nis behaviour good or bad? Questions of this nature
call for judgements baséd on the reader's woral code or
his value systew.

EKEY PHRASES FOR EVALOATIONW QUESTIONS

Should .,... Sould you have ...

In your jwpinion ..... Is it right that |....

Do you agree ..... What bast describes ..,..

3. APARECIATION i
aesthetically

to
Th

a)

b)

s

the worth
is includes

quastiag

for, and

portraye

impact of the total work on the reader.

Ideatification with characters or incidents.

calls for the student to be epstionally
sensitive to the work and
of 1ts psychological and artistic

s of this patura will elicit

espathy with charactars abnd
d By the author.

happsnings

and
o have a J«nnnwos
elenants,

Emotional response to the content, fThe student |is

in

requireéd ta verbalize his reelings abott the taxv
terns of interest, excitement, boredanm, fear, hate,
amusement, et¢. Ik is concerned wich the emotional

Teachers!
response from thae
reader which desongtrate his sensitivity to, synpathy
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2. Briefly describe any changes to your use of questions in the classroom that you
have made since the course.

these.

.........................................................................................................
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4 If you still have questions about questioning, please list these.
Thank you!l

Mathakga Botha.
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Thank youl!

Mathakga Botha,




