Chapter. Ywo
Yalues ond thejr Development

21} Valuesdefined

The definitions of valuvs aro diverse and extensive, Although the concept of values hos
Been the foous of many studies throughout the years (Kohn, 1977 Davis & Harrison,
1975; Super, 1957 and athurs) there is no one agreed upon definition of this construct.
The latter has resulted in values being confused with other constracts such as attitudes
and inverests. Attitudes usually revolve around one’s emotional mitachment to soeial
objects such as politieal matters and interesty relate to more specific agpects, Values are,
at timus, simply reflrred to as one’s needs, (Langley, 1993a).

The coneept of values may be understood ia theory but, ag with other constructs such as
motivation, arce not dircetly observable. Valuey are deemed to be more concrete and
quantifiable if they are observed through the pursuance gnd achievenent of needs and
gools. The pursuance and replisnion of these goals may bo & culmination of certain
preferences developed from one's innate beliefs, oititudes aid opinions, (Sverke &
Vizuk-Vidnvic. 1998), People develop conceptions of what are desirgble goals based on
eritetia and standatds that are tmplemented for manking cholees and decisions, The latter
are gerertlly the result of both situational and personal coneeptions, (Kohn, 1977),

Schwartz {1990, p.8) provides a usefui operational definilion of the concept of values:

“Values are principles or eriterin for selecting what is good (or betier or
best) amang objects, actions, ways of life, and socinl ond political
{nstitations and structures, Values operate at tae level of individuals, of
ingtitutions and ontire socicties™, -



to see if the adolescents that will bo the future work foree in a fow yoars have the
orientations that are deemed to he condueive with efficient munagement of people and
resontces, In the United Stater of America one of the dominant value orienfations is
individualism which leads o a higher evaluation of the occupational world by it's citizens
(Klnckohn & Strodtheclk, 1961). Thus, the emplinsis is on technology, busiticss and
economic affudrs (Ihic'.), Nations that foster institutions that promote independence (such
as widespread education, democratic political siructures and non-routine decision
making) sre thought to gencrally promote self dircetion in it's citizens (Schwartz, 1994},
Peopl: that are not instilled with ideals of self divection and are more conformist in their
actions have been argued to not be sufficiently prepared fur professional or middle closs
life (Ko, 1977),

Values have been studied eﬁ-tcnsively but of interest in this vtudy is the orientations thet
adolescents have who have not as yet bogun their coreers and are amongst the st ora of
youth that will experience education and job opportunities in o more democratic South
Africn, In previous years eertain segments of the population were forced into sepregated
societics and discriminated against. At present the conntry is slowly reforming ond
venturing into the uncharted terrdtory of democracy in o once completely oppressive
society.

In the following review, of intercat will be the socinfisation of the individual and the
influentinl agents that conld necount for differences in peoples work values, The concept
of motivation is relevant in that it assists in the vxplanation as to how one's behaviour is
dirsted in an acive faghion to satisfy one’s work values. Finally, how work and the
meming of it moy become an arcna for value attainment will b discussed.
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One posgibility is uttempting 1o capture the valves people hiope to achieve in their future
work, The study of values has been done for several reasons including the aftempt at
detcrrmining what the meaning of work is in the fife of an individual (Sverko & Vizek-
Vidovie, 1995). The differences in mesning that people attuch to work are thought to be
the reason why people may plaee less or greater value on eertain work rewards (Ibid.)
such ag creativity, cconomie security, achievesnent und others, The different meanings
attaehed to work are often the result of soveral interrelated causes such as circumstances
of the individual in the formmive years initially influenced by sociulisation and the
agsimilation by tustitutions in the greater society thut may counter act these differences in
later yars (Ibid.).

In the past people needed to work for purposes of survival now this hws, to an extent,
changed and the work activity may have become more than simply a means to an end
{(Zytowski, 1968). By c:ipturing whit people value it tny be possible to deterntine what
they would regard to be aspects that would lend to the satisfaction within the job activity.

12)  Aimg

Peaple may regard work os a way to satisfy one's needs (Sverko & Vizek-Vidovie, 1995)

which may inelude both [atrinsic and extringie requirements. Intrinsic needs are those that |
tevolve around the job itself snd may be nehioved if the work is interesting, challenging

or offers the opportunity for personal growth (Andriseni & Miljus, 1977), A person with

exftinsic need orientations works for rewards external fo themsclves and the job itsell has

Jittle or no meaning (Ibid.). By determining what needs a pupil hopes fo satisfy in their

future career it is thought that o more comprehensive description of the meaning of the

work aclivity may be developed, |

One of the aims of this researeh is to determine what grade eleven puplls value in their
futurg carcers. Grade cleven pupils are cloge to the point whete they will be required to
decide which path they will take as far a9 their career is concered. It will be interesting



L1)  Introduciion
Semler (1994, p. 51) speaks about o business parable he once heard:

“Three stone entters who were as<ed about their jobs, The tirst said he was
paid to cut stones, The second 1eplied that he used speeial techniques to
shape stonies In an exceptionat way, and procceded to demonstrate his skills,
The third stone cutter just smiled nd said: * build cathedrals®

The first stone eutter seems to only have an ceonomic motive, the second has pride In his
work and skills but the third euvisions prestige and grandeur in a job that muay may
regard as void of personal satisfaetions. The point being made is that people not only
develop differing perceptions about work but also the meanings that it may have, The
guestion i3 why would the same job encompass several completely dispavate feelings,
goals and aspirations to difforent people?

Jobs tend to be clussified into having the potentinl for more than simple extrinsic
safisfactions or not, In the stone cutter parable it is not how socicty classifics the jobs that
restrlets the intringic benefits the persor, may aequire but rather the person themselves. In
other woils the job itself coutd be alienating and seemingly dovoid of meaning and it is
the end result, such as supporting a family or contributing to the larger community, that
lends to feelings of porsonal development and prestige. In the cage of the third stone
cutter it wus the meunihg it he managed to goin from his job that lent to the satisfaction |
of needs beyond that which were external to him, The question now lies in how differing
pereeptions and meanings about work may beat be captured? - '
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ABSTRACT

Work values have been the focﬁs of niuny étudies but there has been little insight given
into how people prioitise these values, what they base them on and in what way they
tiope to achieve them, The present study made use of a values questionnaire standardised
specifically for the unique population inhabiting South Africa namely the Values Seale
(Langley, 1995a), The stucs was performed in seven schools and consisted of 356 pupils
158 of which were maie and 163 female. Der_nographic varinbles that were used e depict
differing life circumstancis of pupils included Soc'io-economic. status, pender, race,
langunge, the type of school attended and residence (i.e. if the pupil lved with both
parents or some one ¢lse), Socio-economic status was measured by means of several
variables which resnifed in a composite measure, Statistical annlysis made use of
ANOVA's and a principle component analysis. Results of the principle components
analysis indicated thht the 22 values in the Values Scale {(Langley, 1995a) could be
cusdensed futo five fuctors which were labeled; Intrinsic, Callectivistic;_ Individualistic;
'Social and Extrinsic values, Significant différences occurted on both the .original 22

§a1ues and the alternate factors between the different socio-et_:onomic status groups,
genders, languages, race and school groups. Intrinsic and ext;insic values were found to
be orthogonal and not dichotomous in nature and the Valucs Scale (Langley, 1995a) was
fourtd to be a uselul instrument with high reliability scores and ability to discriminatc

between groups.
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Thus a catcer chojce is @ combination of a person’s caelier fdeas as to whal was
aceeptable in their gender and socio-cconumic status (SES) groups and what is now
svailable (Gottfredson, 1981). Gotttredson (1981) stutes that differences in ocenpational
- preforences are largely « result of differences in gender. SES, race, peographival

positioning and other personal and social attributes,
2.4.3) The Needs Theores

Roe's (1956) nceds theory states that i order to determine the importance of an
occupation in o person’s life one should eequaint themselves with an understanding of
their needs. Work is thought to be not oaly @ way 1o make  living but alse provides the
chance to fuifill other needs, These needs may be based on the wotivational theories, Roe
(1956) sinted that carly experiences within the family environment have an influential
effect on one’s vacational choice. The development of ong’s interests and naeds, that
relate to vocational shoices, are thought to he related to eatly fife exporiences. Roe (1956)
only tended to view one uspect of cerly family experience in which parent-child
interactions neeurred, namely fmily stmosphere, In other words, children coming from
protective environments are likely to joln a servies vccupation, as an example. Fowell
© (1969) tried to determine the validity of Roc's (1956) study and found it to 1 limited,
Firstly, carecrs were generally misclassified and sccoudly. family atmosphere was not
adequately described. Switzer, Grigy, Miller & Young {1969}, nlso failed to confirm
Roe's (1956) hypotheses and suggested an extension was required te determine perceived
differences between the two parents. Thoy extended the study and found that the strengtls
of difference between attitudes of parents was predictive of one's oceupational choice.
“The latter study itself was limited as only ¢ small sample of male students participated.

2.4.4) Socinl Lenrning Theory

Soeial faarning theory initially was concerned with how people leam from other people.
This became to be known ag modeling which i involved with people imitating other
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(Wright & Wright, 1976). These values are passed on to their children by means of
socinlisation which provides them with the skills to remain in that chmcnt of the social
~steato (Ibid.). Differences in parental values and child rearing practices influcnce the
development of abilities needed to cope with problems and conditions of change.
Conformist values of warkitg class are deemed to he inappropriate for proparing chiklren
for profossional or middle clnss Jife. In ofher words, conformisin ig inflesible mud the

development of analytic and mnpathetic abilities may be hindered. (Kohn, 1977).

The family has been eited as the vne couse of the perpetuation of inequality as they may,
by instilling conformist ideals, not eyuip children with the necessary skills to deal with'
jobs requiring responsibitity and the initiation of change (Koln, 1977). This perpetoation
of inequality oy be counteracted by certain institutions such as schools, but the effeet
liws been said not ta be great (Thid.). Schools have even been aecused to be an extension
of the perpetustion of inequality (Willis, 1977, |

As with the other developmental thearies the individual is said to develop eortaint
coneepts at various points in their Hves (Gottfredson, 1981). An important stage is that of
gender selfsconception which develops around the age 6 to 8 whero the child learns the
appropriate orentation fo various sex roles (Ibid.), Soctal learning theory may aecount for
the development of such solf-coneepts (Krumbolez gt al. 1979). The next stage is that of
orientatiag one-gelf to their social elass and brcoming more aware of social expectations
and approprinte behaviou (Gottfredson, 1081}, This is followed by the stage when tie
individual, aronnd 14 years of age, develops an internnl orientation to their unique self
(Ibid.), This is often referred to as the adoleseent identity crisis. At this time, owing to a
nurber of influencos such as gender and socio-ceonomic statug group, the child beging to
rule out totally unacesptable opcupational alternntives. It is only in the adoleseent period
that the individual will Jook to their more personal interests, abilities and values to reduce
occupational chofces. '
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accessibility may be a rosult of the person's owst judgments or could be hased on realism.
(Gottlredson, 1981),

Following on from the latter, chikiren often develop work vatues as o result of spegific
Judgments they tuake about work and their potential place therein, Work values may
develop according to one's feclings and perceptions of attainability of those values in
subscyquent work scttihgs. Realisation of work values arc restricted by circumstances
which may hinder the attainment of them. In higher SES groups, extrinsic values are
expected and taken for granted which opens up the path for the pursuance of more
intrinsic values, In lower SES groups the satisfaction of extrinsic valtes is often difficult
enongh. (Kehn, 1977),

Other barriers exist in the development of values that aim to uchievé the rewards and
satisfictions awarded by mental labor. Capitalism needs there to be a gplit hetween the
njority of people who perform manuad labor and thie minority wiio use mental akills, this
docs not explain wiy the gplit oceurs, Peaple in lower SES proups may want o have
intrinsie values but the realisation of them could seem hopeless. They are restricted by
rosoutees, apporiunitics (cducﬁtimml; knowledge of self, family and other role models;
and the wwotk that they can actualiy get or are doing (i.e. there may be no room for
intringic meaning in their work), (Willis, 1977}

The latter is related to Gottfredson's (1981) concept of soeial space wlich encompasses
she ronge of occupations thet the individual may regard as aceeptable according to their
view of where they fit in socicty. It refers to the kind of individual they wounld like to be
in the eyes of their family, psers and the larger socicty (Ibid.). This corld be poralieled
with a concept known ag the parpeteation of inequality whereby o person"s parents
consciously or not impart to (heir children oxperiences they have hind in their class
position preparing them for ¢ similor ¢liss position (Kobw, 1977). Parents in different
sections of the socinl stratn we said to develop volues (cultural values, politiend
orientations and others) that arc rogerded ag being consgistent with ong's social position

14



situation, Work. for most people, not only fills their time but may give them a sense of
purpose, Work also provided the person with a fixed position in society and an cutlet tor
varfous life experiences. (Friedman & Havinghurst, 1954), Friedmns & Havinghurst
(1954) found that people who suw work as a means to an ond tlzfouglmut thelr working
lives ave more likely to adjust to retiverment more readily thyt thhe indilvidunl who found

intrinsic meaning in their work, -

Tiedeman (1968) regards the development of a carcer choice and values to he a
continuous process whereby the individuul contintally ndjusts to the situation that they
find themselves in, Declsions are muude in relation to school, work and thelr lives in
general (Ihid.), Decigions are thus made from & cogritive stand point where all features of
the individunl and their cireumstances are assimitated in order to reach a fimd decision.

Finally, Gottfredson’s (1981) conseription and compromise developmental (heory is
interested in the development of vocatonal aspirations, This theory is based on. the
development of the individuals selficoncept which is important in the development of o
enreer choice, 1t worng that there os been too nurrow a focus on the development of n
selt-coneept in the later adolescent years alibough sctf-concapt is noted to develop earlicr.
Impottant correlates with the developmient of carcer decisions that are emphasised it this
“thenry are o person's social clags, gender and itelligence whicly helps to identify how
and why people may inake compromises. Social systems surrounding the individual are
said to he influential in the developient of a selfvconcopt which is defined as ‘one’s view
of onesself, one’s view of wie one is ind who one is not* (Gottfredson, 1981, p.546+547).
People are not ulways conseious of their self-concept but their behaviour is a reflection of
their beliefs about themselves. The selfwconcept includes their social solf and
psychologicn] attributes and ia made up of various elements including geuder, social class
background, intelligence and vocntional interests, abilitics and valucs, Qccupationat
pretarences are likoly to be very correlated to the person's sense of self and if the
oscupation yeems compatible it will be highly valued, Although an accupation seems
co patible with the person’s sense of self {t stiil may not be nceeptablo. Restrictions ag to
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one’s parents and incloded grand-parents, siblings, uncles, aunts and couting among
others. Thus, the concept of familisation is extended bueyond the timited interaction
between parent-child only (olland 1970, Kinnane & Pable (1962) found support that
family infiuences are ﬁery pporiatit i the development of the child’s work valugs,
Parcnts thus have different values for their children, both work and 1ifo, 85 o result of
different occupational, educational and financial eireumstances, From experiences in the

working world, parents views and social reality & < sttuetured, (Kolin, 1977}

Tn South Alkica, Super’s (1957) exploratory stage may be hindered by the breakdown of
family structures especially in Black communities (Van Zyl Slabboert ot al. 1994), This
breakdown of family structures may be o result of wider societal influences such s
enforced socinl changes which has a negative influence on the youth of Seuth Afrien
(Ibid.), Reynolds (1992, eited in Van Zyl Slabbert gtal, 1994) stated that famites are the
social units that are Iniperative in the security of youth egpeelally those younger than 20
years of age, Fumily vnits are susceptiblo to aspects such as political changes, divoree and
migratory labour (Van Zy! Slabbert gtal. 1994} In South African the extended family
systelﬁ fends 1o alleviate the negative effects of disrupted familios especinlly amongst
Blacks and Asians (Amoateng & Kalule-Subiti, 1993, cited in Van Zyl Slabbert ot _al.
1994),

Following from the exploratory slage is the next step of cstablishment where &
compromise may oceur between ones values and needs when further responsibilities are
placed on fhe individual (Super, 1957), For example if o person finds thenisélvus in
circumstances where they can not continue their edueation, in order to satisfy needs, this
compromise may rosult. The following stage is meintenance and continual adjustment is
required to the work situation. Finafly, the decling stage includes pre-retirement and
reticement and the individual may fully realise the menning that work hos in their lives
when they experience it's absence, (Super, 1957). Retirement means mote than lost hours
and production as it has an effect on the individual, Work is specifically seen to have
other values besides economic snes when one finds themselves in the retirement
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and could end in a compronise. The reason for the lutter is that fhere is o high cost of
education, for example, and factors surrounding the individual may cause them to Hmit
there decisions (such as availability of jobs and opportunities), (Ibid.). This theory may he
regarded s a limited general theory as it has been cited as nm'hei_ng totally applicable to
lower incote groups {Theron, 19913,

Super's (1957) developmental theory status that individuals progross through severul lif

gareer stoges. The first heing the prowth stage thit starts ot birth and ends at
approximately 14, During this thme o person develops needs and interests in connection
with the potential career that they miay one day enter. Stages of development of the ¢hild
include protaxic cxperivnee of the child's first year when they only remember flashes of
awarencss and parataxie experiences allow for observation of parts of expe 3 within
the whote, The latter are said to be affective as opposed to cugﬁitivc. (Elolland, 1970},

The exploratory sage occurs from ahout 15 to 24 and is characterized by the
experiencing of new roles, situations awd activities (Super, 1957). The exploratory phase
s been questioned as for lhe femwle adolescemt it could be <deemed to be
‘pecudoexploration” which may be ihﬂuenced by the possibility of marriage and other
responsibilitics'(Osipnw, 1975; eited in Fitzgerald & Crites, 1980}, Kohn (1977, p.73)
gtates “implicit in parents values for their children are values for themselves®, Duﬁng the
early snd middle stages, ot least, parents tend to be the main worker models from whom
children begin to internalise work values which may have subtle influetices on their
oceupational and educationn! desisions (Wijting et al, 1978; Goodale & Hall, 1976). |
Communication of work values is usually informal through the medium of conversations
pertaining to aspeets such ns job experiencea and worker habits (Wijting et al, 1978).
Tavents wotk values have beea said to have the most subtls influence on children’s
occupational and cduentional ddecisions (Goadale & Hall, 1976), In the homoe are several
role madels, to instill these norns, as woll as the opportunity for role playing, The family
i o way that children can interact with various role models who have their own values,
attitudes and feelings. (Super, 1957). A fomily constitutes role models beyond that of

It



be influenced by several contributory forees such as the person’s dominant care takers or

fmily, socivta) circumstances and institational influences (Kohn, 1977).
24y Theoties of Vogational or Work Value Developient

There are several theories that explain the manner in which one amives ot 3 career
decision, These theories include the trait nnd fiactor theory (Zunker, 1990), developmental
theories (Super, 1957; Tiedeman, 1968; Gottfredson, 1981), needs thearies (Roe, 1956)
and bebavioral theories (Krumboltz, Becker-l-{:wcn & Burnette, 1979},

24.1) The Teaitmd Fagior Theory

The trait and factor theory asswnes that individuals have unique abilities which could be
teansferred to various kinds of work (Zunker, 1990). These unique abilities are culled
*trnits’ which are defined by Guilford (1959; eited in Gregory. 1990, p.505) ns ‘any
relatively enduring way in which one individunl diffors from another’. This theory is
limited to o degree as it maintaing that there is only one kind of job for each person
(Zunker, 1990), '

242) TheRevelopmental Theorics

The developmental theories usually state that the carcer deeision develops aver a period
of severnl years and some statc fhat they could end with & compromise between values' _
interests, capaciiies and choices (Cinzborg gt al. 1951; cited in Zunker, 1990). Ginzberg
ghal's. (1951; cited in Zunker, 1990) theory telates occupational choice and the
development of the petson to three life stages the first beginning with the fantasy stage at
about & to 11 The next stage is where 2 wntative chioice may be made based on only
lwited experiences within family settings and certain institutional settings and occuts at
about 11 to 16. The final stage i3 when a more renlistic ocoupational choice may be made |
and oceurs from 16 onwards, They go on to say that carcer choice is largely itraversible
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Socialisation occurs at different times in.a persons life and the cireumstances in which
they may occur are dymmiic and differ from one individual to the next, The family and
initial life circumstances could lend to the differences between valucs but are said to be
counteracted to an extent by various institutions such as schools, refigious bodies and

cultural groups (Andrisani & Miljns, 1977),

One of the major socialisin_g agents i8 the family vs individuais move from childhood, to |
adolescence and finally to adulthood (Van Zyl Slabbert, Malan, Oliver, & Riordan,
1994), A related concept to socinlisation is famittsation whereby fauiily members develop
a meaning which js relevant to the umily as a group and the individuals in it {Holland,
1970). '

The influence of family may cxplain why work valees scem to develop in the years
before any educational and voentional programs are initisted into schools (Thomas,
1974). Qceupational choice, as mentioned previously, develops over a period of several
years, Throughout this development phase many influential varisbles effect decisions
including the enviranment {political and other), school, peers and the child’s relationship
with these variables, Peers could asslat in the development of feelings about ono self and
subscquently o carcer choice, The teachers within o school, whon learning about work
values of pupils, could cstablish an altitude towards the pupils which may effect their
academie performanco and subject choice. Socialisation in the schoo! seiting, as far as
work values are concerned, mny lend to the changing or development of a career
decision. (Thomas, 1974),

Religious institutions and cultural institutions may aise cause variations between different
groups but similartics between people within those groups (Kluckhon & Strodtbeck,
1961). '

At various points in peoples lives there are thought to be transitions in value development
~ (Ginzbery, Ginsbery, Axelrad & Herma, 1951; cited in Zunkc_r. 1990), These points may



the individual places on any of the various types of outcomes and with the attainment of
the valued outromes, satisfaction may result. (Ibid), The individual will naturaily be
attracted 1o the outcomes that are seemingly most congruent with what they value ina

caredr.

Another distinguishing feature of work values is that they are a hierarchical prioritisation
of the aspects encompassing work or the work itself that a pers'on may find motivating
{(Ravlin & Meglino, 1987). Questions that are pertinent to address are how are values
 attained, when and who or what may influence this provess? These questions will be
discussed from both a theoretical and empirical perspective. | |
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Work values develop as a result of the intcractions between various soclalisation agents
by providing experienices in the family, institutions (such as school and religions
orgauisations) and work (Wijting, Aruold & Conrad, 1978). Socialisation is when a
person learns the knowledge, values, ability to communicate, social abilitles and
sensitivity that equips them with the necessary skills to interact effectively with and adapt
to the encompassing society (Reber, 1985). Although socialisation is actually u life long
process, it is generally associated with a child's early assimilation of sociotr] values and
norms (Ihid.). People learn to'par'ticipatc at various levels of gociety by mimicking
varions referenice group systems (Pmsons, 1959; cited in Holland, 1970). Sacial learning
theory s heavily infiltrated with the concept of children mimicking referent’s behavior
and forming a concept of self, based on modeling of behavior of others around them
(Reber, 1985), Socialisntion may alse be viewed from the indivlﬂual 's perspective in that
they ate glven the equipment to actualise their potential in the social situation (Holland,
1970). The laiter *soeinl situation’ obviously differs for various people owing fo their
particular set of circumstances. o



Leong & Tara (1990), in a review of the literature, stated that work values and the way
people prioritise these values has a.guiding influence on vocational choice. A -disparity
vften lies i.n the fact that one’s implicitly stated importance of values does not correspond
with the exnlicit importance, as people are not sute what they are basing their values or
preferences on. There is often a gap between selting value priorities and the use of these
priorities in the evaluation of alternatives, (Cochiran, 1981). i+ other words an individual
may not have the luxury of selecting 4 job on the basis of their values owing to other
~ contributory factors such as high unemployment or limited educaticnal achievements.

Another reason for the emphasis on work values is that they may be au indication of why
people astually work (Flarpaz, 1985). Work values have been categorized within certain
dormains or facets (Eliztt, Borg, Hunt & Beck, 199); Harpay, 1985), The domains inchide
the general valued owicomes sort from working (e.g. income, oceupation of time,
Interesting activities,) and the. importance of various goals or aspects of Working (e.g
 interpersonal relationships, goud pay, autonomy). Elizur gt gl (1991) regarded work
values to comprise two facets namely modality of outcomes and systems-performance
_ contingency, Modality of outcomes is made up of materinl, affective and cognitive
outcomes sort from work. Matetial outeomes are also referred to as instrumental but not
ag in the motivational liternture but rather the external nature of vutcomes (such s pay,
wotking conditions), Affective outcotmes are those thut are not salient but are still
achieved externally such as intetpersonal relations, Finally, cognitive outcomes are the
internal modality of outcomes and include aspects such as achievement, responsibility
atid independence, (Tbid).

The second domain suggested by Elizur et al. (1991), system-petformance contingeney, is
the use of certain motivating .aSpects utilized by the organisation to attract employees,
keop employoes and get them to perform. Resource system-performiance contingency’s
are features of the job used to attract the employee prior to any work being done guch as
good working conditions, Rewards are not contingent upon one’s behavior and include
aspects like recognition, status and pay, Work values are the degree of importance that



1985), Our most dominant values or needs effect the choices we make in life. Choices we
make in [fe include those of vocational decisions. (Baier & Rescher, 1969),

2.2)  The Concept of Work Values

The focus of this review will be on work values which have been refetred to as an
extension of more general values. People have differing subsets of what they valne and
work values are the needs they are able to satisfy in the context of work, Wark values are
an extension of more general values and needs which, if are not satisfied in the work role,
may be pursued in other life roles, (Carter, Gushue & Weitzman, 1994).. People may find
that work provides them with the opportunity or situation in which certain needs or
motives may be fulfilled (Brender, 1969), Work values have even beeh described as the
‘goals that motivate men t work® (Thomas, 1974, p.357), Unfortunately the attainment
of certain values in the work context may be achieved at the expense of other values
(Fallding, 1965), for example, economic rewardé at the expense of altruisin. Another
limitation on the expression or attainment of a person’s wotk values is that not all work
offers the opportunities for their achievement (Fallding, 1965).

The concept of work values is oftent developed on a theory of needs and interests, where
interests are used to predict occupatiopal entry and needs are used to determine job
satisfaction (Davis & Harrison, 1975). With the attainment of one’s dominant values job
satisfustion may follew, but it has been said that the dissatisfied person is likely to be
dissatisfied with all conditions of life including work (Ihid.). Vetues do, however, provide
an indication of ore’s emotions, satisfaction’s with and behaviors at work (Ravlin &
Meglino, 1987). People may perceive certain aspects of the job to be conducive with the
satisfaction of certain of their noeds and a way to achieve goals (Péine. Deutch & Smith,
1967). Values, needs, preferences, work ethic and work orientation ave stronp.y related
but have been argued to not be intetchangeable, They are related and follow on from one
another as they indicate the relationship the individual has with work, (Pryor, 1982),



Thus, the values people hold are important predictors of their behavior and th» choices
tﬁey make (Baier & Rescher, 1969). Super (1968) regards values to be abjectives that
underlie the pursuance of a need. Thus values could be said to be the independent
variable directing, guiding and channeling the dependent variable of behavior (Kluckhon
& Strodtbeck, 1961). One’s behaviour is thought to be predicted by valve systems that
are cued by the situation in other words, one may express their dominant values in the
context of the situation (Ravlin & Meglino, 1987), |

The development of a value hierarchy may be governed by the situation as well ag other
contributory forees, Values are regarded, by some authors, as.being trang-situptional and
are based on the universal requirements of biological needs, social interaction and social
institutional demands (Schwartz & Bilsky, 1987). Ones perception of attainability and
energy to be expended all coniributes to the develon nent [ patterned preferences
(Catton, '1959; Fallding, 1965). Repeated choices between conflicting values eventually
tesults in a value priority structure (Burgess, Schwartz & Blackwell, 1994). This value
structure is a possible indication of the reason why people behave in certain ways and
~ pursue certain activities over others. The latter is operationalised in Williams (1979, p.
16) definition of values which he tegards to be ‘interests, pleaswres, likes, preferences,
duties, moral obligations, desires, wants, goals, needs, avefsions and attractions, and
marny other kinds of selective orlentations”, Basically the latter states all of the terms that
formulate the meaning of values to be standards of preference of an individual.(lhid.).

Values are not only made at the individual level but are also a result of group forces, In
the course of human interactions natu?al groupings develop which leads to the emergence
of normative orientations regarded as desirable hy that group. Such normative standards,
which ultimately represeut required and desirable behaviour, varies considerably from
society to society. Williums, 1979). '

Therefors, values may be described as the needs one hag that may be satisfied by the
underlying qualities or property of something which subsequently niakes 1t usefiit (Reber,
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choices effest entry to tertiary education and the possibility of career choice. Subject
choices covld be the crystallisation of values determined by previous life circumstances
{Krau, 1987).

Orade eleven and grade twelve could reflect a specific point in adolescents development
phase as school influence lessens and contact with the wark environment increases (Krau,
1987}, School also prevides contact with peers of the same or close ages and thcir
potential influsnce on work values | 50 point of interest,

2,5.5) LecrBifects

- A peer group was defined by Reber (1985, p. 525) a8 ‘any group that several members of
which have rouphly equal status within the cohfines and functions of the group’.
Accompanylng a school’s norms interactions with children or peers from differing SES
geoups can lfead to values that may supersede tbose of the fumilies that developed in the
enrlier years (Theron, 1991). The latter may be @ good or a bad thing as the individual
may develop values and aspire to higher-level occupations that ave above . cir abilities or
limited by circumstances (Ibid.),

Peer groups have uot been rc.garded 48 an independent influence on the work values of
adolescents. Adolescents are exposed to different experiences of working life from
family, niass media, schoul aud others, and peer groups siniply rolay these ideals, This iy
obvious because they can not cxplain or contribute to what work can accomplish and
how, (Krau, 1987).

In Wiilis's (1977) study of the Hommertown ‘lads’ he deseribes how poer groups can
generate what is ealled o ‘countar-school’ culture. School is perceived as encompassing
the ‘them’ and the *us’ atid is basicolly a refection of sehool and individuatism, Basically,
rgjection of individualism, could be a rejection of mental activity in general proparing she
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From the above it may be concluded that in South Aftica, schools have been arenas for o
lot more that simply preparing children for future work, The question iy whuther schools

have the capacity to have an effect on the development of vie's fhture work values?

Kohn (1977) maintained that education is 4 means for educational flexibility coupled
with ubility for one’s own opinion casential for seli dirested values and orientations.
Education is an essential determinant of one’s future job and the transmission of values
and behaviour appropriate for the job setting (Fohu, 1977) A social institution such s o
school, encompasses individual values and. in the normal fanctioning of an instimtion,
the chance to fulfill roles. This may encourage behaviour that expresses values and
creates the circumstances for continued espression of these values, (Sehwartz, 1990). In
South Aftica the latter was denied to any child who was not White, Tnt other words, values
expresaed can be constrained by social instistions and vrder in which the person Hves
(Schwartz, 1990). This was the atrocity of South African schools and the etcompassing
political elimate.

Education has o socialisation funciion and thus educational attainment i oxpected o be
poai!iv-;'ljr related fo inteinsic preforences (Andrisani & Miljus, 1977). In Kraw's (1987)
stud,' hie coneluded thai sehool is the major agent In the tunsmitiag of the principle
content of work volues to adolescents, By ‘principle rontent’ he means ‘fundamcntal
dimensions of work needs, both intrinsie and exiringic’ (Krau, 1987, p.105).

Super (1980; cited in Watson & Stead, 1994) says that cortain points in the educational
system ore prepaature, forced carcer decisions. and that stoges ars age related and dilfer
according to SES and educational opportunities, SES, cultore and school system effect
the carcer decidedness of adolesconts in the opinions of some authors (Wutsmi & Stond,
1994). Grade eleven {s an important point in South Aftican schools as there is more
nrgency to nuke a carcer choice. Pupils may be reguired to make the decision to down
grade their subject choicos from higher grade to standard or even funetional grade
(Watson & Stead, 1994), Watson & Stead (1990) stated that subject or subject grade
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Another oppressive aspect of the South Aftican educational system was that it was
completely westerhised in origin and did not ke into aceount @ single aspect from
~ Aftcan heritage (Thembela, 1989). Maphatele (1677, p.17; cited in Thembeln, 1989,
1.60) has criticized alf types of sehouls for ignoting of Afijean culture:

*there {s the problem of culure as 4 context for cducation, which in turn is
expected to redefine cullural imperatives, Indersndent multi-racial schools
dominated by White proprictorship and a state curriculum are a stop gap in
the present crisis,..’

Some Black children were sent to private sclicols to reccive « hetter education than thoy
would in the governmental schools, These childven were unfortunately required to adpt
their attitﬂdes, behaviour patterns and values sysiems to that of an cssentially *White'
school (Thembela, 1989), Education needed to recognize and develop the potential of all
people in South Africs (Thembeln, 1989) and do so in a way that their herltage was not
denied,

‘The June 1976 uprigings were the attempl to destroy the oppressive edueational system
that donied people the right to their own heritage (Thembeln, 1989) and exprossion of
skillg and talents, The aim, 0s Mr, Mazibuko put it in an interview in the Star {1997, p.6).
was to bring ‘cducation {nto more chaos’ (Moyoe, 1997). He adufis that this may have
been & miscaleulation and these have been costly, Children in townahip schools find
learning incidental and these same schools are now i a orisis, Ho goos on to say that we
must not forget the aim of the initial strugyle which was ‘a'goud cducation for everyone
it this country. That shonld be the new phase of the education struggle’, Children are told
that if they attend school and work hard thoy will get a betior jo'b but they see thelr
brother making easy money by pointing &« gun. He cmphosizes that freedom. is
responsibility and everything clse s second to that, - |
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whereby pupils have the opportunity to realize values, (Rokeach, 1979), Rokeach (1979)
believed that schoels are too neutral in value transmission and should play a role in value
ineuleation which, theoreticelly, woukl lead to greater seif-awareness through -the
comparison with others, Owing to the advent of the ‘Bantu’ educational system in South
Africa (Mazibuko, 1979) valugs were instilled in Black pupils that had an agenda of the
continuation of inequality between Blacks und Whites.

The proposals for the 'Baniu cducution’ hoth at the time of Verwoerd and after him,
advocated a sepurate system of education for he Blacks of South Africa (Muzibuko,
1979), ‘The reason for this was to reserve the activities, jobs, pleasures and responsibilitics
that were the ‘right” of she White South Afvican, Under the apartheid government the goal
was to have an cdueational systeih where the Black child began at a disadvantage and
romained there throughout their edueation. In South Afriea, *Bantu education’ insured
that Bluck pupils would leave school and fulfill the role of the manual labourer, it was
emphasized that in the *“White’ South Afric they would never be accepted ns anything
more. (Mazibuko, 1979), '

The initial planning of ‘Bantu education’ was effected with macabre sincerily’ with.
regards to whot it aimed to achieve (Muzibuko, 1979}, Such sentimenis were cchoed in
statements made by people such as Dr. Verwocrd in parliament:

‘I just want to remind the honorabie members that if the natives today in any
king of scheol 19 being tought to vxpeet that he will live his adult life under
the poliey of equai rights, he is making a big mistake’
(Cited in Mazibuko, 1979, p.52). |
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psychological support (Cross & Clarke, 1994). Some churches in this country bave had o
history of suthoritarism and by trying to remain politically neuiral may have caused
alienation of some youth fiom the church (Van Zy! Slabbert gtal, 1994), The latter results
in these churehes siressing consurvative values with regards to the fimily and authority
wlich does not cyuip the youth with 1ife skiils related to the practice o religion, A
problem with regards to religion in South Atrica is that youth are often unaware of their
peers culture and belicfs which canld lead to political intolerance. (Van Zy) Slabbert gt al,
19%4).

The importancé that religion plays in work values is apparent in the history of roligious
involvement the development of the concept of woik, Religious views of work provide
fnvaluable insight info tne present day meaning of work. In the early yeats Christians and
Hebrews regarded wotk to be foreed upon them beeause of original sin and the only way
-to receive redemption (Tilgher, 1962}, The Protostants faliowed on with their concepty s
work being a penance to puard against laziness (Joyoe, 1987), The latter resulted in what
Is termed the Protestant Work Etic (PWE) which stated that work was a religious
obligation and that ldioness was a sin (Sverko & Vizek-Videvie, 1995). In foct it was
noted that there was a definite ink betwoen the PWE nndl capitalistm (Weber, 1922 citud

in Sverko & Vizek-Vidovie, 1995), Religion hoy seemingly always played a role in the

world of work and could effect the values that peoplé hope to find in the world of work

2.54) 'The.Sehool.and the Dovelopens.of Values

Moller (1994, p.389) stated ‘the family Inys the foundation on which education con
build’, This Lrings one to the next aspect of work value development, the effect of the
wider society. ' '

Schools are rogarded as institutions thet are frameworks for the transmission of values,
Schools are supposed to have an educationial mission of improving subsets of educational

vaiues. Thay also provide the mechanisms, liko the teaching of knowledge and skills,
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Scale (Laugley, 19958) as one of it's data gathering instruments, were that racial identity
was positively related to cconomic security, advancement, economic rewards, prostige,
cultural identity, achievemcﬁt and authority and negatively related o aftruism and
autonony.

The concept of race involves more facets than are generally used in the study of it’s effe.

of work valugs, Race g8 a demographic varable has, however, indicated some interesting
influences on work values (Davis & Harrison, 1975; Kohn, 1977), By viewing the
Central Statistical Services (1995) census it wag tound that in South Af¥ica race is often

strongly correlated with religious denominations.
2.5.3) Religion and Differences in Work voalues

Religion i3 n social variable that is related to valuey people have and their value
orientations (Kolin, 1977). When religion has been used as a cotrelate with values it has
been defined in two ways what the religion is und how people practice that religion
{Ibid.), In Kohn's (1277) study it was found that people in higher SES volue self-
dirgetion and not conformity lo authority irrespective of their religious background or
practicus,

The Central Statistical Services (CSS, 1995) found there to be 35 d_istinguishﬂhlc_
churches and religions operating in South Africa, These Included the Nedeicluitse
Gereformede Kerk (total following: 3 212 693), Methodist churel (1 813 365), Roman
Catholic (2 343 944), Zion Christian church {1 517 021), Black Independent churches (5
366 925) and others. Interestingly, in this censuu 9 208 052 individuals did not state auy
religion or abtually made an objection to this question.

In South Africs it has been found that religion plays an lmportant role in the Jives of the

youth (Van Zyl Slabbert gt al. 1994). Religion, for some youth, is a means of facilitating
their transitions to the wban cnvironment by providing sconomie, sooinl amd
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2.5.2) Raeeand Language Effects on.the Dovelopment of Work Values

Language is reported as an important determinant of White South Aftican’s subeultures
and difforences between Englisly and Afiikaans {a descendent of the Duteh language)
speaking adults wotk values have been found (Bluen & Barling, 1983). Watson & Stoad
(1990) found differcnces between White Enplish and Afrikaans speuking adolescents
work role salience. These findings supported previous research that there is a difference
between English and Afrikaons speaking pupils (Nevill & Perrota, 1985), Work role
salience is an extension of work values sought from the work role, as it considers the
relative importance of the role it self (Super, 1982; cited in Nevil] & Perrota, 1985), It
was of intereat to determine If differences existed between English, Aftikaans and African
language speaking {e.g. Zulu, Xhosa, ’I‘sﬁvmm) adoleseent’s in Lungicy‘s {1995b) WIS In
South Africu. It was concluded that language correlates with values and fife rolés. English
and Afrikaans speaking adolescents valued inner-orientated, autonomous life styles,
maoferial and social valnes more than the Afrlcon language spenking pupils, African |
language speaking and Alrikaans speoking pupils valued humanistic, religious and
physien] orientations more than English speaking pupils,

Studies have been mixed in their findings of the differences in ™= values of various race
groups (Davis & Harrison, 1975; Kobn, 1977 and others). American researely shows that
~ Black fathers ate said to value cmii‘ormity to external standards more than White fithers
in similar olase positions (Kohn, 1977). Socin-cultural studies of catcer developmont have
been mostly done in a non-psychological manner (e.g. demographic classificatlon),
certain racial groups huve been under rapresented and psychologicat vxperiences of racial
group membership have not been included. Raclol identity theory suggests that
individunls go through severnl stages in their sititudes towards other members of the
racial group. Therefore, knowing the racial group Is not as important as knowing the
psyehological impact of membership of that group, (Carter gLal, 1994). It Is expected that
attitudes of differing stages of racinl identity may predict something about the individuals
cultural and work values leld, Results of Carter gf_alls, (1994) study using the Valoes
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values shared by «ll SES groups as far as econontic and materialistic values and lower
SES groups valued physical activities more, This study was extended further by

determining their role salience measure as well.

Although the use of SES as 4 potential correlate with values is questioned, it is still useful
because it eaptures mote than the items used, usually, to index it such as occupation and
education. SES captures the interaction between different conditions of life at different
levels of the social order, Various tmembers of the SES groups experience life differently
and thereforo their social reality (nspiraijons, hopes, fears and perceptions of what is
valued) vary, Studies have revealed that middie and working class mothers shared a
similar but not identical set of values for their children, Middle class mothers valued
aspects pertnining to their children’s internal requirements most and working class
mothers valued conformity more, (Kohn, 1977).

| Fathers values were similar to that of mothers but middle class fathers volued
dependability and working class fathers valued the ability to defend oneself, Morse &
Welss (1969) had also found similar regults whish indicated that self-expregsion (Internal
conduct) was mote a middle class value. The fuct that middle class parents values are
more intrinsically orientated and working class vatues are more extrinsic in nature has
been confirmed in several studies (Lyman, 1955; Geeas & Nye, 1974; Davis & Harrison,
19755 Koha, 1977).

The rate of unemployment in 8 countty may also influence the development of values
associated with work, In westom culture work may be regarded as o measurement of an
individuals success or failure (Bergh, 1995), Work provides a means of quantifying one's
status, prestige, identity, self-esteem fo name a few. Unemployment assists n illnstrating
the menning of work within a person's life and how they may have difﬁculty coping with
1. Bvidence suggests that job logs results in change In an individuals emotions. The latter
may be partinlly explained by the nature of the job loss and the individuals carser status,
{Leann & Feldman, 1988).
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circumstances and institutions that may contribute to the crystallisation or chatging of
work values will be reviewed. Values have been said to be both stable and unstable
(Kapes & Strickler, 1975). In other words they are stable as far as their hierarchical
prioritisation but vnstable in their intensity (Ibid.), Changing of the intensity may be a
result of one’s pre-employment experience, personal circumstances and subsequent work
experience (Sverka & Vizek-Vidovie, 1995). Agents and situations that contribute to the
tatter will be subsequently discussed. ' '

2.5.1) Socio-Economic Status (SES)

Life circumstances are said {o inlluence carcer decisions and values and inciude factors
that relate 1o one’s background. These factors incorporate aspects such as SES which may
be made up of several factors including personal or parental aeeupational and educational
level (Kohn, 1977). Watson & Stead (1990) studied the influcace of SES on wotk role
salience, Work role salience is the meaning of the work role in an individual's life and is
made up of several elements including work values. This study supported findings that
SES does not effect work role salience (Nevill & Super, 1988) but is the opposite to the
findiugs of other South African studies (Watson & Van Aarde, 1986), Possible dispnritics
could be the result of the decision measures utilised int the former or possibly the sample
of an ethnis minority of coloured people in South Aftica in the latter, The impact of work
role salicnce wns said to vary across different population groups. (Watson & Stead,
1990).

This was found to be the case for work values in the study performed by Langley (1995b)
uging the Values Scale (Langley, 1993a) in the work importance study (WIS) of a
diverse, large segment of the South African adolescent population, This study ocourred
between 1987 and 1988 during the apartheid years, It was found that an obvious
relotionship existed between SES and work values w'th more importance given to
humanitarian snd religious values by individuals in the lower SES groups and higher SES
groups giving more valus to intringic and social values, There were common clements or
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miove than males, Giade 10 girls valued altruism and variety more than boys who valued
economics instead. Langley (1995b) also confirmed differences in the values of various
school grades with grade 12 pupils being more inner-orientated, materialistic and focused
on their own lifestyle as opﬁosed to grade 10 pupils who were more humanitarian,

 religious and physically orientated,

Lingley (1995b) suggested that the sex differences in values in the South African study,
is a result of gender stercotyping. Females valued personal development, achicvement,
humanitarian and religiots values (altruism, spirituality snd aesthetics) more than males,
Males tended to be more materialistic and physically orientated in their value prioritics
regarding risk, physical activitics and physical prowess as important. In Amoateng and
Kalule-Sabiti’s (1994) study of Bophuthatswana youth, it wha discovered that mother's
education was associated with adolescent’s self-csteetn, Boys tended to have higher
esteet than girls. 1 ne authors said that this mirrored the diserimination against women in
every aspect of South African sociely and for this to change the status of women needed
to be ¢levated.

Therefore, by means of several conttibutory factors in the child’s life, occupational
choice is not made at the end of adolescence but oceurs gradually throughout the
childhood and adolescence process (Krau, 1987).

2.5)  Clroumssanees god Institutions Responsible for Differonces or Sinsilarities in

From the Iatter It i3 evident that indlviduals progress thmugh several stages in order {o
reach carcer decisions that have, as one of their foundations, personal values, The
development of values is also a result of transitional points in family and surrounding
circumstances aud could be bused on the needs that the individual hopes to satisfy, If all
people saw jobs in the same way then everyone would want to pursue the same activities,
but this is not in offect the case (Gottbedson, 1981), In the following section various
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differences, girls are thought to develop a ‘learned helplessness’ in the case of
achievement situations, Women ure thought to find it harder to transfer their potential for
achievement to work and educational success owing to the difficulty of combining work
and faumily related roles. (Ibid..}. This is termed work-familv conflict which is experienced
more by women than by men (Greenhaus, Parasuraman, Granrose, Rabinowitz & Beutell,
1989}, Role conflict may force individuals to forsake their values as they are unable to -
cope with multiple role expectations (Greenhaus gt af, 1989). Although, in adolescence,
" the latter problems are not personally experienced by girls, the knowledge of the
responsibility expected io be borne by the girf as *homemaker’ and, maybe, carecr women
could be imparted through socialisation (Ibid.).

In nunrerous studics there have been found to be differences in the importance placed on
certain values between boys and girls (Erez, Borochov & Mannheim, 1989; Card gt al,
1980; Pryor, 1983; Davis, 1975; MeClendon, 1976 and others), Similarities do exist
bétween the sexes with both tending to value intrinsic values of activity, pride in work
and job involvement more than extrinsic values (Wijting at_al, 1978). Pryor (1983)
suggested that personal growth for fomales could be achieved through the helping of
others, in other words altruism, Davis (1775) also found that girls valued altruism miore
than boys. In the work importance study (WIS8), girls and women were sald to value
human relations more and authority less than boys and men (Nevill & Super, 1989; cited
in Super, 1995), In the Canadian WIS it was concluded that, owing to some traditional
differences, women find social relations and working conditions wore important fhan
men do in general (Casserly, Fitzsimmons & Macnab. 1535), more detail as to
what the WIS involved is in the methodology pertaining to the V aucs Scale (Langley,
19932}, In Moller’s (1994) study few gender differences were obseyved m attitudes and

values of research into home environment and educational motivation and achievement,

Age seems to be a moderating influence on the value priorities of different genders as was
found in the Portugnese WIS (Ferreira-Margues, 1995), Females in grade 12 tended to

~value altruism, nersonal development, social interactions, social relations and variety
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people's behaviours. (Hill, 1990). This theory could thus account for the origing of career
chojce and devélopmcnt which is said to include four factors namely: genetic
endowment, tlic encompassing environment, learning experiences and task approach
skills (Zunker, 1990).

This theory is useful in accounting for gender role stereotyping. In the earliest years of
life children learn to label themselves as cither boys or girls. From this point on they learn
the script for their particular gender type. They learn the talents and important aspects of
¢ach sex und the emphasis economic and occupational roles should play in their livés.
Children may play out these roles in a game of doctor and nurses, where only the boy
could be doctor and the giri the nurse. Early socialisation of the selection of work roles
hetween the two genders makes the gender variable an important potential cdrrelate with
work vatues. (Dickenson & Emler, 1992), |

Betz & Fitzgerald (1987; cited in Douce & Hanson, 1990) suggcst that women’s career
development is effected by individual and background fuetors, Individual factors included
insfrumentalit;’z, strong academic scif-concept, high ability and liberated sex role values.
Backgeound factors were role models such as working mothers, supportive fathers and
highly educated parents, This resuited in the conclusion that high adventure women were
nof gender role bound and are prepared to be involved in mesculine or feminine behavior
according to the situation, Goodale & Fall (1976) discovered that work values of girls'are
not as related to background or attitudes of parents as boys, Father’s ocer tional level
was negatlvely correlated with boys and not correlaied with girls aifitudes to eamings.
The reverse was true f_‘or mother’s occupational level.

Card, Steele & Abeies (1980) reported a gender difference in the level of educational and
occupationsl attainment of the two genders with women tending to cluster around less
prestigions jobg, In this study, girls were found to have higher marks than boys so ability
was not underlying achievement motives, Boys were said to be more socialised as
children that they sliould achieve 1nore, With respect to eatly socialisation sources of sex
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- Work involvement differs from job involventent in ibat it is the centratity of the meaning
of work in general, It is more lkely to be caused Sy past culteral conditions and
socialisaiion, (Kanunge, 1482), Thus it could alw  -eluted to intrinsic motivation to
work ag it has an all encompassing meaning on it's owa, beyond outside motivators such

as salary.

The meaning of work hus been shown, in the latter, to reach beyond the fulfillment of

survival needs,
3.3.3) Ihe Meaning of Wark Today

After the indusfrial revolution wages started to dominate the work people chose and their
porformance in that job (Schwartz, 1990), In the past work had been governed by social
custom and one did not simply work for the highest bidder und employers ware interreted
in things beyond maximal output. Taylorism or the Scientific management ap, '
argued that custom hindered efficiency and productivity. Jobs were then brokes down
fnto thelr simplest forms nnd all mental activity and decision making wus removed,
Automisation and routinisation climinated customs of the past eesuldng in the only
Jnfluence on work being the pay schedule which employers could control, A value was
taken out of the job itself and placed with the wage.. {Schwartz, 1990), These statenents
are interpreted with extreme coution as they are made quite sweepingly in the face of
extonsive evidenies to contrary (Arnold, 1985; Deci, 1971; Staw, 1976},

Such activities have far rencling offects and ure still apparent today. Aspects of modern
life that were once indeyendent of cronomic considerations {i.¢. education and others) are
now considerably influenced (Hitsch, 1976; cited in Schiwartz, 1990). Ecacation is now
goen as an ‘investment’ in one's future and 4 means to an end as smployers have
instituted numerans hurdles to make it diffioult to get a job, Looking st o*weation in
geonomic terms effocts what peoplo wont out of it and how they evaluate the end result. It
“also has an effect on social relationships oeeause people would rather be spending their
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leisure which it facilitates’ (Super, 1976, p. 33). Some prople work because they are
actively involved in their jobs, whereas others experienes continuons demoralisation or
alienation in the work they perform every day. The latter may he regarded as the social

vonsequences of work.

The meaning of work may be distinetly seen when work is meaningless and actuaily
alicnating (Sverko & Vizek-Vidovie, 1995), Alienation is not only a post industtial
phenomenon as, in ancient times, it could have been demonstratea in the separation fiom
God and result in a meaningless human existence (Kamingo. 1979), Alicnation may be
characterised by feelings of powerlessnoss, meaningloss, normilessness, isolation and self-
estrangement {Seeman, 1959). By powerlessness it is said that the individua! feels that
their own bohaviour has little or no effect on outcomes, Meaningless of the work is
evident in the division of libour where the worker has litthe understanding of the
activitigs itvolved in the wotk proeess and thus can not predict any consequences with
much confidence, finding it difficult to pin point their personal contribution, People have
also beeome alisnated from gencral society as they no longer assign to rules of behaviour,
People are also isolnted from integral values and beliefs of societies and organisations.
Finally, sclf-cstrangement refors to when the individual finds little beyond the financial
rewards of the jnb motivating and Intrinsic aspects are minimal. (Seeman, 1959),

The totm involvement can refer to both job und work {nvolvement which, although
similar, may be distinguished between. Job involvenent has been equated with intrinsic -
motivation such ng the fulfiliment of one's value of self esicem by the job itself
(Kanungo, 1982).

Job involvement is related to how the actual job can {ill one’s current needs (Ranungo,
1982). 1t is how ono internalises the value or importance of work as describing part of the
person’s worth (Lodall & Keyner, 1963), Lodshl & Keynor (1965) found that the job
involved person conforms to the virives of work. This suggests that people find other
fentures of work motivating boyond that of simple economic rewards,
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people work is to salisty needs or motives which are developed out of prioritising ones
values into a need hierarchy (Brender, 1969). Work has certain foatures that con gratify
these motives such as rewards and satisfactions. Broadly, these rewards are divided up
futo intrinsie and extrinsic meanings, (Ibid.). This may be made apparent whon viewing
the results of Morse & Wciés’s {1955) study which found ihat even financinlly
independent people would continue to work and was termed the ‘lottery question’, When
asked what their reasons were responses ineluded being part of the wider sbciety. having
something to do and justifying existence, People work because # offers rewurds beyond
that of remuneration such as recognition, sclf-expression, staiys o némé afew. Ina
similar study performed in South Afriea by Van Der Walt (1994) on various cultural
- groups it was found that more than 75% would still want to work even if they inherited
money. | '

3.3.2) Wiatjs Work?

The question is if an activity sllows for the satisfuction of a person’s valuo does it
constitute work? In order to limit the fleld in which needs may be satisfied it is necessary
to discuss several prerequisites that are involved in work s an ccononsie activity, Super
(1976, p, 8) defines work s “effort cxpended, not fo- it's own sake, but for survival and
other outeomes,’ *continuous employment in production for pay’ and a *means of carning
a Jivelibood and having o social role that structures life and may fucilitate or inhibit self-
fulfiliment’. The latter definitions thus tends to denounce leisure or play to be a source of
‘work® but are meons lo acquire selffulfillment but not in an cconomic sense. The
0"Toole Task Foree (1973; cited in Supe., 1976, p. 32) regarded work to be ‘an activily
that produces something of value for other people', This definttion is basieally economis
and tends to exclude the work activitics of for example subsisten~e farmers who produce
only for themselves. Possibly a more eﬁcumpussing definition of work is ‘the systematic
pursuit of an objective valued by onesalf {even if only for wurvival) und dosired by
othets,. The objeetive may be intrinsic enjoyment of the work itgelf, the structurs given fo
life by the work role, the economie support which work makes possible, or the type of
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in acquiring an understanding of why we work is the meaning that work miay have in the

life of a person. The final section in this review will be devoted to this topic.
33 The Meaniog of Work
3.3.1) Introduction

Work may be seen as the backbone that provides strugture to the way moderm man lives |
(Applebaun, 1992). When one considers the meaning socieiy today attaches fo the work
role it is apparent that it is viewed as both o social construct and an aetivity variable, The
term activity vartable refers to econormie and eulturaf activities, (Joyce, 1987). Ih the past
work was o means of survival but today people miay have become dependent on the wark
role for other rensons (Zytowski, 1968). Work allows contact with the social reality and is
means for the achieventent of status and self<csteem {Applebauiny, 1992), In the 60%s und
70's work was seen as a socit] necessity 0s the kind of job and workn'.}, enwronmem
sould provide peopie with status (Davls & Hnmscm, 1975).

Work provides the basis for life ns we still need food to be grown and harvested
(Appicbaum, 1992), People feel they know what work is and take it for granted but our
wnderstanding does not adequately answer questions such as; why weople wotk? And
what they get out of work? This may be answered by the response to earn a lviug but this
does not explain why some peopls enier jobs in whieh they would get less money. (Super,
1957). In easence the human motives for working are extensive and varied.

Work has developed into o comples activity and varions other terms have been developed
to both deflne and extend it. Work iself means difforent things to different people, gronps
and cultures, The nature of work 18 an appropriate starting point in the definition of the
term. Work is an activity that may be chosen in some cnses and tokes time to idjuat to
{Super, 19537). People foel they tmderstand why they work but they are not as informed us
they care tb believe. Thug the important question is why do wa work? The reasons why
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performance (Staw, 1984). Ryan & Deci (1980} have researched the question as to
whether exftringic rewards can sctually reduce intrinsic motivation, Social psychological
studies have illustrated the relationship between intrinsic and extrinsic rewards. but the
latter hag little effect on madels of motivation in organisaiionni behaviour (Staw, 1984),
The reasosn for the latter is that studies have failed to demonstrate a negative relationship
between intrinsic motivation and pay (ajthough more current studies could be to the
contrary) {Staw, 1984). In a more positive light, with regards to it's application in South
Africn, studies have revealed fhat the VIE theory can in fact be applied cross-sulturally
(Orpen, 1975 & Matsui & Terrai, 1975; cited in Barling, 1983).

The usefulness of this theory is thal adolescents may determine what they value and
motivates them to work with regards to their expectantey that their behaviour may result
i desired outeomes, The lust theory that will be discussed is the organisational behaviour
modification model of motivation.

3.2.4) Qreanisntionnl Behayiour Modification

This theory provides relevance to values and needs in the raotivation to work as it deals
with aspeets of the individuals environment (McCormick & Iigen, 1992), Another term
for organisational behaviour modification (O.B;MOD)' is operant conditioning which
states that beliaviour is controlled and perpetoates as a result of it's consequences, The
consequences of behaviour mey be called reinforces which ate any action subsequent to
the behaviour that will inercase or decrease the likelihood of such behaviour oceurring
again. In oxder for the reinforcer to be strengthened it is necessary that the person is
convinesd that the response i assoctated with the reinforcor, (MoCormick & llgen,
1992).

Motivation theories are numerotis and the latter wag only o brief indication of the models
available for understanding the motivation to work Coupled with the motivation to work
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the rewards or punishments resulting from the way the task is performed (Ivaneevich &
Matteson, 1993). '

Veoom defined instrumentality as ‘subjective correlation’s between two outcomes” (éited
in McCormick & Ilgen, 1992, p.285), There are thus positive und negative subjective
cotrelation’s. A positive correlation means that the individual perceives an increase in
performance will result in a greater owtcome. A negati\?c correlation means that they
outcetne received by the individual will not be related to performance. (MeCormick &
lgen, 1992). This may be related to the theory of self-efficacy (Bandura, 1977, [982;
cited in Ivancovich & Mattesson, 1988). A person who has a low self-eficacy will assign
blame or praise of' an ovent to another person or object atd not to themselves. A person
with high self-efficacy will bo able to assign the responsibility to themselves if they cased
the event or change. (Ibid,}. If the person receives rowards that they can, owing to high
foelings of self-efficncy, _nssigh to themselves intrinsic motivation may increase (Bem,
1972; Staw, 1976; cited in Amold, 1985).

Valenee is (he individuals desire for av outcome or the attractiveness of the outcome to
the individual, The valence may not be ag satisfying as the individual expeeted it to be
and thus there are positive and nogative valences. (MeCormick & Iigen, 1992).

Expectoney relotes to the perceived chance of an outcome ocowrring os a result of o
particular behaviour, Expectancy of an outcome to occur ranges from § to +1, (Ivancovich |
& Maiteson, 1993), Thus a subjective probability of 0 means that the person is totally
convineed that the behaviour will not result in the outconte. A subjective probability of
+1 méans that the person thot the behaviour will result in the desired outvome,
(McCormick & Ilyrn, 1902

Net everyot regards .his theory to be completely valid and critiques will bo reviowed,
Attribution researchiers are one group who have questioned the model as they do not

regard intrinsic and extrinsic outeomes to actually lend themaselves to the increage of
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Once again the upplicﬁbility 1o South Africa and the dichotomy between intrinsic and
extrinsic needs has been questioned (Barling, 1983), The theory is baged on the
requirement to enrich jobs in arder to make them more satistying. Some jobs cun not he
enviched and some people do not want them o be (Barling, 1983), with enricliment
comes responsibility, Hertzbetg ot al’s (1959) clear distinction between factors is not
unequivocatly accepted (Barling, 1983)

There are several needs theories besides the latter but the latter two tend to represent o
preat deal of thought and understanding. [n the next section the more applicable process
‘heories of motivation will be reviewed, The reuson why they may be more relevant is
thut they focus on how the individuals bohaviour may be enefgised, ‘perpetuated,
channeled and finatly stopped (Ivancevich & Matteson, 1993). |

3.2'.3) The Expectancy-Valence-Outcome Theory

The major theory of expectancy- ‘ence otiginated with Vroom (1964) who drew from
several theories (Lewin,1938; Edwards, 1954, 1961; Rotter, Davidson, Suppes & Siegal,
1957; Atchinson, 1958 and Tolman, 1959; cited in Vroom, 1964), Vroom (1964) assumes
that voluntary choices by an individual to perform or behave in & cortain monnor are
dependent upon their current attitudes, beliefs and expectations that the behaviour with
testl in o desirable outcome. Vroom (1964) considers a pergon’s behaviour to be
voluntary and they account for their own motivation 1o perform. Thierefore the expectancy
theory may be described g5 sb individualg dosire to perform a task based npon the

-pereeived cutcotne that is nssociated with the completion thergof (Mitchell, 1979). There
are several terms that describe the theory and to begin it is impstative to discuss the
various forms of outeomes

First level outcomes are those that occur s o resuit of performing the task itself such as
quanlity of production snd second level outcomes are more personn! in nnture.as fhey are
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satisfy such a diverse array of needs people have. Secondly, with the current empliagis on
the quality of life and leisure activities work may no longer fulfill a central means of
attaining the latter (Barling, 1983),

3.22) IheTwo Factor Theory

Hertzberg et al, (1959) study was an inquiry into what actuafly provides satisfaction in
the work environment and consequently motivates a person to work, Their aim was to
identify the factors that made people satisfied or dissatisficd in thelr work. They were
interested in peopla's job attitudes and the reasons why they may change if job

circumstances are manipulated.

Two sets of factors were identified to answer their question namely hygiene’s and
mativators, These are strongly related to extrinsic and intrinsic work motivators with
hygiené factors being conditions that surround '3 job and motivators being assoclated
with the job itself. It was found that if factors surrounding the job deteriorate to levels
below what is deemed acceptable then job dissatistaction may result but the opposite does
net occur, Hygiene or extrintde factors include supervision, interpersonal velations,
working conditions, salary, company policics, ndministmtion and job security. (Hertzberg
etal 1950) - o

Motivators are fuctors which lead to positive job attitudes and Include aspects tﬁat allow
for the satisfaction of self+actualization in the person’s work, Motivators Iincluﬂed aspects
such 8s recognition, achievement and the possibility for growth (persona! development).
{(Hertzbery of gl 1959).

They concluded thar people find different ways to satisfy needs ie. a person may
experience personal dovelopment if they arc altruistic Thus it wne said that only
motivators could result in job satistaction, (Hereverg etal. 1959),

Ll
L)



Boon (1996} related physiological and safety needs to survival and said that the closer
one was to survival on the'hicramhy the lligile:- one’s ethnicity would be, Basically this
nieans that if a community experiences any form of threat there will be a psychological
revigiting back to one's tribe, When there is no threat, cthmicity is said ta be low. In times
when threat is low people move away from focusing on only physiological and safety
needs and feel able and willing to self-acmulize (Boon, 1996). In South Afiica it is likely
that people will be experiencing safety needs as safety is often the result of a secure and
predictable environment (Franken, 1988). Maslow (1954) himself said that the hierarchy
is mora applicable in o fiee society and although the transition is in progress, demoeracy
is otill in it’s infancy in South Afiica, Inc 2 words there are said to be prerequisites for
the satisfaction of basic needs such as justice, freedom to expross one-self, freedom to
geck information, honesty and orderliness in the group. The hierarchy is also not as fixed
- 8 believed and owing to certain circumstances some needs may be petmanently forgotten
or not desired, An example of this is the so called psychopathic personality which
demionsirates 4 permanent 1oss of the love needs. Behaviour may be multi-motivated and
behaviour nould tend to serve several of the needs simultaneously, (Muslow, 1954),

 Maslow's (1954) theory has often indicaied ¢ frend where people in lower socio-
cconomic clagses, cducntional and production levels are more concerned with
physiclogical and safety needs, People In the opposite cirsumstances focus more on
intrinsic values or needs of esicem and sulf-actunlization (e.g. creativity). In other words
there is more value placed on the higher order needs than the lower for people who have
gratified both, Higher needs nlgo reguire better outside conditions in order fo facilitate.
them such as befter environmentsl conditions (i.e. farnilial, cconomie, political,
educational), (Mastow, 1954), '

Maslow's (1954) model instills an understanding of the behaviour of workers and
potential workers at various occupationai and income levels in the South African context
(Barling, 1983). The application of the model is based on the assumption that people can
and want to satisfy their needs in the workpincs, Firstly, organisations may not be able to
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motivation is that of work motivation which is concerned with what the motivators are
behind voluntary work behaviowr (Barling, 1983). In order to undersiand this concept
bettor an examination of work motivation theories tiat are based on a theory of v’ 1es or

needs is necessary.
3.2) - Motivational Theorivs

The theories of motivation may be put into two categorices, namely the content or process
theories of motivation (Ivancevich & Mattesson, 1993). Content theories states feelings
or attitudes relating to motivated behaviour and include theorles such as Maslow’s {1954)
Hierarchy of needs and Hertzberg, Mausner & Snyderman’s (1959) two factor theory.
Process theories revolve around varisbles that may predict work behaviour and are
typified by theorles such as the expectancy and operant conditioning theoties (Barling,
1983), The relevanice to the ditection of value orientations will be highlighted with a briel
discussion as to several of the motivational theories. '

3.2.1) Maslow’s Hierarehy of Needs

Although Maslow's (19.54) theory has been over shadowed by other theories it is atill
often discussed (Boon, 1996), This theory presupposes that there is a definite relationship
batwesn sutiafactioni and motivation denoted by a psychulogical progression up a
hierarchy of five needs (Barling, 1983). Needs are reforred to as either basic or instinctoid |
and gre incentives for behaviour Maslow, 1954). The hierarchy is made up of
physiological, safety, social, esteem and self-actualisation needs, The development of
higher order or more ‘scphisticated® needs (such as aesthetics) may only arise after the
lower order needs are fulfitled (Foid.). This supgests that peaple that ars very poor would
be not be interested in needs beyond the physiological, safety and possibly the
belongingness needs. A related theory is Alderfer’s (1969) existence-relatedness-growth
theory as both state that behaviour 1s mobilised and channeled towards the satisfaction of
utimet needs {cited in Dunnette & Hough, 1990), '
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Chapter Three
jon ( i W,

3)  TheMotivation to Wor
3.1}  Motivation Defined

Motivation to work is evident in the lavel of arousal, divection, extent and continuation of
effort expended in the job activity (Katzell & Thompson, 1990). The very basic model of
motivaticn.includes needs or expectutions, behaviour, goals and somie form of feedback
The word motivation comes from the Latin word ‘maovere’ which means *to oove’.
(Steers & Porter, 1991),

- An understanding a8 to the pracess of motivation provides clarity as to it's meaning and
refevance, Initially, the development of a need, desire or expectation results in 2 state of
dis-equilibrium which the individual attempts to reduce (Steers & Porter, 1991), The next
step i§ the goal orientatad function which indicates that certain actions should lead to o
reduction in this state of dis-equilibrium (Dunnette & Kirchner; cited in Steers & Porter,
1991), This is not as simple a8 it seems beenuse if a motive is satisfied it may lead to 8
shift to another motive or it could increase the intensity of desire for that motive, In other
- words, by giving an employce a promotion to a tiew, challenging job could increase their
desire to work harder in anticipation of the next promotion (Steers & Porter, 1991).

As valties are broad goals or actions or motives, motivation may be seid to be the
directedness of behaviour in an intenss or persistent manrer to achieve such values,
Values underlie the depree of directedness, imengity and persistence of behaviour as they
represont required end states or goals of a permun, With values placed into a stricture of
hierarchy comes the motivation to achieve these values. As motivation is based on a
value structure most motivation theories use cerlain values to explain individual
motivational behaviowr. (Dunmette & Houogh, 19%3). The importent definition of
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‘lads’ for a legacy of manual working class labour. Individualism is the need for

autonomty and collectivism the need for conformity (Ragiteibasi, 1994),

The latter is an indication of how various aspects of a surrounding environment may have
an effect on the individuals development. In the next section the motivatioral concept of
work will be approached by looking at how motivation theories ure based on the aspects
of values or neceds. Motivational studies are concerned with what energizes human
behaviour, what -dirécts or channels this behaviour {for example work values) and how
this behaviour is sustained (S*.2s & Porter, 1991), Work values may be regarded as the |
underlying needs or goals that direct and channel behaviour towards the world of work,
In 6'1‘.._\er wordsg motivation is the driving force {hat assists one in channeling their values

in the vight direction if vircumstances allow,
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with a petsens authority needs. This, however, is extrinsic in nature as it involves the

encompassing worl environnient,

Autenomy,

Autonomy is defined as the need 10 * moke his/her own deeisions and to carry out plans
as hefshe sees {it; to have independence of uction in his/her sphere’ (Langley, 1995a, p.
7). The questions depieting autonamy are jdealistic such as *set my own working Fours®.
They all tend to imply that the person would need to own (heir own business to have

autonory, This value implies that the person would enjoy some form of individualism,

Creativity is when ones wishes “to develop or muke something otiginal. The something
gy be an object, writing, painting or other art work, an iden & new method, or an
organisational innovation’ {Langtey, 1995a, n. 7). Questions are both involved with life
and career values and imply an individualistie outlook. '

Cuitueal Idensity

Cultural Identity is ‘to have froedom to conduct himself in publie andg in peivate life
according to the habits of his/her group® (Langley, 1995g, p. 7). Questions are involved
with the colluctive interactions butween peoples of the same group, )

Economic Rewards
"This 5 defines == the need “to maintain a high standued of lving and to have the financial
~ capaeity to keep it up' (Langley, 19950, p. 7). These questions are concerned with solely
exirinsic aspects of a work situation, - '

E ic Securit
This value may be distinguished from the Iattor in that it is regarded as the need ‘to have a
stable ingome and to he assured of beibg able to survive difficuit cconomic times’
(Langley, 19954, p. 7). The major differences between this ond the latter is that cconomic

2



This is defined as ‘the feeting that he/she has done something well’ (Langley, 19953, p.
7} Questions imply that external standards would demonstrate that they have done
soniething weil, 1t is concetned with othet peoples recognition of the achicvements as
well ns own personal sitisfactions that they huve done something well, This value may
have clements of both intrinsic and extrinsic needs.

The definition of this value is glven s *to progress in histher career, to have better
stuﬁdnrd of living, to live in a beller environment and to have a berter income' (Langley,
19959, p. 7). The questions involve progression physically in one’s career and are
exirinsic in nature,

This 18 *to enhance and enjoy the heauty of processes, products and surroundings, both
natueal and mansmade’ (Langley, 1995n, p. 7). This is not completely tangible and may
include some affective processes.

Altruismt

Altevisn 13 concetned with other peoplo or “to help others and to be concerned with their
welfore' (Langley, 19953, n. 7). This also involves emotional values and is centered
around the caring for and aurturing of other people and tiving things.

Authority

This is defined as *to have influence over others and to encoutage them to follow a
certain point of view or volicy. It can be obrained through position, power, expertise,
charisma or sentority’ (Langley, 1995a, p. 7). The questions tend to imply an autosratic
form of leadership and do not involve any aspects of allowing a coaperative leadership
puttern, Theso questions may thus be tapping in on one type of leadership siyle that, if the
individual does not agree with or see as approprinte for themsclves, may not correspond
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altruism. The South African WIS, performed between 1987 {pilot study) and 1988 (main
study), using the values and rolos scales included secondary school pupils from grades 10
and 12 from different population groups. The administration, completion and deseription
of the scale will now be expanded ot

5.4.2.2) Desctiption of the Valups Scale (Langley. 19950) South s fdegn Edition

This scale measures extrinsic and intrinsic life and career valucs (n copy of the scale is
available in the appendices), The Values Scale (Langley, 19.‘)5&) assesses fhe values that
an individual seeks to find in different life roles (Roussean, 1989), The Values Scale
(Langley, 19958) has 110 items and assesses 22 intrinsic (for example achievement,
awtonomy, creativity, variety) and extrinsic {for example, authority, cconomic rewards,
working conditions, ecconomic scomity) values or needs (Rousseaw, 1989). Each of the
suales consist of five items measured on & four point Likert type seale. Twao or three of
the itoms in each scale are related divectly to work values amd the remaining items to life
values generatly (Corler gt.a], 1994), The Valnes Scale (Langley, 1995q) may bs useful to
reseatchers who are investigating cross-cultural differences in values or needs (Rousseau,
1989). In the following, definitions and lypes of questions that depict the 22 values
captuted by thé Values Scale (Langley, 1995a), will be discusged: '

A oututy Litilisati
In the Vatues scale (19950, p. 7) mununl Langley defines Ability Utilisation to be *The
extent to which o person wishes, wants or needs the opportunity to develop his/her talents
and skills®, Questions that are used to capture this center around both life and carger
needs. Questions included'may bo seen inthe copy of the Viaues Scale (Langley, 1995a)
in the appendices. This valus basicnlly is interested in whether the person is interested in

'devcloping their internel tolents farther mnd thus revolves around fntringic needs or
values.
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5.4.2) The Vabes Seale (Langley, 19950
5.4.2.1) Qrigins of the South Aftican Values Seaje: the Work Iroportance Study (WIS)

The valucs Scale was one of two instruments used as the bosis for the work imporfance
study (WIS) that had it’s origins in the International of.Applied- Psycholopy (Forreira
Marques & Miranda, 1995). This project aimed to determine, internationally, the
importance of work (using the Valuss Scales Lungley, 1995a) in relation to other lifs
roles (Ferreria-Marques & Miranda.' 1995). National teams were selected to test the
Values Scale (Langley, 1995a) and Salience Inventory (i.c. determining the importarice of
roles in one’s life) in various countries with Langley (1995h) heading the Seuth African
teamy, Initially the scale consisted of 210 items (twenty one scales each containing 10
items) with 230 items, if the iwo optional seales of cultural identity and physical
activities were included. The fitst five itema of each seale generally related to any life
role whilst the last five were clearly work ot job related, By means of a factor analysis
certain of the scales wers absorbed by otucrs or dropped owing to the lack bf reliability of
the items. High internal consistencies of the scales with alphag generally of .80 and above
made it possible to reduce the number of jlems per scale to § which resulted in loss
complaints by participants of repetitive questions. The final WIS Vaiues Scale (Langley,
19950) contains 18 scales withh two optional scales (i.e. Cultural identity and physical
prowess) that may be included.

In the South African project WIS an independent tesearch organisation the Human
Seiences Research Councils one ingtitute for Psychological and Bdumeiric Rescarch,
sonducted the study (Langloy, 1 995b), The WIS Values Scole (Langley, 1995:1) for Sonth
Afties included the two optional scples, divided economics into economic rewards and
economic security and decided to rotaln the one original subscale of spiritnality (WIS
planning conferenco, 1979) us it was pgreed that this values could have meaning to all
mejor cultural proups in Sonth Aftica although it conld bo shown in differing ways.
Spirituality was ghown to have intetnal consistency and only correlated slightly with
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The Values Scales (Langley, 1995a) of all subject: were then scored manually in order to
determine what their raw scotes were. All information was inputted in order for oue to

perform both inferential and deseriptive statiatics on the data.

5.4 Doscriptionefnstome
© 5.4.1) Biographicnl questionnairg

The purpose of the biographical guestionnaire was to gain information about the pupils
and their parents, Information obtained was then used to determine certain vatiables such
u§ socio-economic status which in fhet was o composite index of several of the questions
in the questionnaire (this will be discussed in mote detail in a later seetion). An example
of the biogeaphical questionnaire iv availeble in the appendices.

Questions relnte to nspects sueh as aren lved in, how long the pupil hes been ot the
school, their parents occupationsl and educational levels, language spoken, facilities
available nt their home ond otbers, The last question of what jobs they had considered
was simply used to goin u Hitle time. Peil (1‘)32] states that each questionnaire should be
checked for any missing details and these fow extra minutes that the lagt question gave
one provided the chatice to cheek, as well as possible, the otlier pupils questionnaives who
had finished in less time. '

The biogtaphical questionnaire was the instrument used to collect as much information as

possible to develop & composiie picture of the backgrounde und circwmstances of each
pupil,
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or other tace groups and were funded by the government, The historically ‘Black’ schools
were inodequately funded and the pupils « enjoy the henefits the White schiools did.
The noo-government schools permitied aceess to any person but are more expensive than
government schools muoking them, at times, more exclusive, Some Inon-g,rovemmem

schools offer bursaries to pupils from less privileged backgrounds,

The final sample used for analysis included 321 pupils. One individual was discarded
immediately us she did not teturn the answer sheet to the Values Scale (Langley, 1995a)
section. A further 35 were discarded as they did not provided pertinent information on
their biographical questionnaire necded for unalysis purposes.

5.3) Procedure

Initially the schoolé that may have been cooperative in partuking in the study were
contacted, A letter was provided to the principal of each school explaining what the study
wag about and how they would be of assistance (4 sample copy may be viewed in the
Apy endices),

Once acces. . pranted the schiool was visited and the pupils in the grade eleven ¢lasscs
were required, during a poriod of about an haur, to com:’ 19 two qnestionnairés. Most
schools were not prepared to offer more than one hours class Hme as this uéually resujted
in the pupils missing two class .perlods. The first questionnaire completed for
blographical details took about ten minutes to complete with an additional five minutes
required to give instructions, The Values Scale (Langlay, 1995a) took belween 30 and 50
minutes to complete depending on whether efther English or Afriknang wag their first
language or not which are the lnnguage options in the Values Scale (Langloy, 1995a).
Pupila were told not to fill In their names on the answer sheet to retain anonymity.
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Chapter I
Methodolopy

51) Research Design

The present research uses o ex post facto non equivatent quasi-experimental design. os,
with most studies involving human subjects, random assighment to groups was not
possible ns well as manfpulation of ihe independent variables (Rosenthal & Rosnow,
1991), The independent variables (For example SES race and language) could not be
manipulated us they were already determined by nature, life circumstances and heritage.
There conld not be a control group in this research us this would require one to randomly

© assign pupils to different groups which was not possible owing to limited access and

ethical considerations, Groups could only be compared and arc regarded as non
equivalent compatison groups with each being exposed to differing life cireumstances,

5.2)  Semple

The final sample conststed of 'gmde eleven pupils from a variely of different schools, e
sampling procedure in selecting the schools was not random owing to problems
encountered when tequesting access, The final sample comprised 357 pupils from 7
different schools. Grade cloven pupils were uged in this study as they are younger than
the general population and, as with Schwartz’s (1994) study of university students, their
~ priorities could illustrate the dircetion the general culture of South Afviea is moving.
Banks, Bates, Breakwell, Brynner, Nicholas, Jamieson, & Roberts (1992; cited in Levy,
1994) states how the peﬂod between 16-19 years of age is crucial to one’s past
experiences and achioveients in vatious fucets of one’s life effect choices that are made,
The tentative vocationai life stage (15-17) is a time whan one considers needs, interests,
abilities and values (Super, 1968). '

The schools ineluded were four government schools and three non-government schools,
Government schools are those schools which originafly may have been exclusively White
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10) Is there a statistically significant difference between the impottance placed on any of
the new values depicted by factors demonstrating a collection of the 22 values and a

arade cleven's Ianguage group?

11} Is there a statistically significant dilference hetween the impottance placed on any of
the new values depicted by factors demonstrating a collection of the 22 values and a

grade eleven’s race group?

12) Is there a statistically significant difference between the importance placed on any of
the new values depicted by factors demonstrating a collection of the 22 values and
whether a grade eleven attends a governntent or a non-governimental school? -

13) 1s there n statisticatly significant difference hetween the impartance placed on any of
the new values depicted by fhetors demonstrating a collection of the 22 values and

whether a prode eleven lives with both parents, their father, their mother, 3 guardian.

or at boarding school?

14) Are Extrinsic and Intrinsic Values dichntomous in nature or are they orthoponal?
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3)

4)

3)

6

7

8)I

9)

Is there a statistically significant difference hetween the importance placed on any of
the 22 values contained in the Values Scale (Langley, 1995a) of prade eleven pupils
that are African language speaking, English, Afrikaans or foreign language speaking?

Is there a statistically significant difference between the importance placed on any of
the 22 values contained in the Values Seale (Langley, 1995a) of grade cleven pupils
that are Black, White, Coloured, Indisn or 'belong to another race group?

1s there statistically siguificant difference between the importance placed 6n any of
the 22 values corntained in the Values Seale (Langley, 1995a) of grade eleven pupils
that attend a govemment sehool and those *hat attend a non-government school?

Is there a statistically significant difference between the importance placed on any of
the 22 values contained in the Values Scale (Langley, 1993a) of gtade eleven pupils
that live with both parents, live with thelr father, live with their mother, live with a
guardian or live at a boarding school?

Does the Values Scale (Langley, 1995a) consist of 22 vulues or is there possibly an
alternate factor structure?

Is thero 4 statistically significant difference between the imporiance placed on any of
the new valucs depicted by factors denionsirating a collection of the 22 values and &

grade eleven’s SES?

Is there a statistically significant difference between the imporfnnne placed on any of

- the new values depicted by factors demonstrating a collection of the 22 values and a

grade eleven’s gender?
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In South Aftica the type of schooling system is a result of a macabte history of
oppression. Public or governmental schools were divided according to racial groups with
- Whites receiving the ‘cream’ of education and all non-Whites were given the minimal
educational qualifications. Private schools or non government schools did not receive
much government assistance and thus tended to be, and still are, expensive; At o number
of the private schools bursaries were given to children that could net afford to pay fees,
Previous literature has failed to address the consequence of the type of schooling on
adolesoent work values (Bluen & Barling, 1983; Langley, 1995b; Sverko, 1995 and
others),

The reason why work values of 4 sample of the youth of Squth Aftica is of interest is
because if orgahisntions are aware of what noeds are motivating people they will be more
likely to either begin to attempt to fu_lfill them or at least have realistic recruitment
programs 50 that people do not become demoralised when ore values are not satisfied, A
study af work values is a way to establish a work entrs Jrofile of adolescents and other
people (Krau, 1987).

The present study aims to angwer the following research questions:

1) Is there n statistically significant diffetenice between grade eleven’s from different
socio-sconomic status groups and the value they place on any of the 22 values
contained in the Values Scale (Langley, 1995a),

2) Is there n statistically significant difference between the importance placed on any of

the 22 values contained in the Values Scale (Langley, 1995a) by grade eleven bays
and girls?
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Rationale

Although the subject of values has been widely researched a number of methodological
problems do still exist. The nim of this study was to use an easily understandable and
South Afifean norimed instrument that could capture the work values of grade cleven
pupils specifically in South Africa,

Studies have been done looking at the work values of adoleséents by Langley (19950)
using the same scale (the Values Scale: Lungley, 1993a) that is used in the present
research. The difference being that this study was p.erfonned af a time (between 1987 and
1988) when there was firstly, a different and oppressive government, Secondly, people's
freedom of speech and activity was strongly denied in that not all population groups in
South Aftica were permiited democratic freedoms such as that of voting, Thirdly, the
educational system was designed to oppress any population group who was not White
and denied people the right to a good education. Finally, the constitution itsell made
South Afiicn a country in which people were not ®ee and advocated the digerimination
and separation of péople living in the country, Today, theoretically, nil people are
afforded the same opportunities ns far as the constitution is concerned,

Another reascn why the past of the country is relevant is tha. it has ensured that there is a
division economically between people in differing groups. The concept of s0cio-
economic status has been used ns a correlate in most studies but the indexing of it has -
been erratic. In some instances education and occupation were used to index it (Kohn,
1977) whereas in mast studies only occupational level was used (Kiuckohn & Strodtbeck,
- 1961), SES is only one of the cotrelates that will be used to determine how work values
differ between various neople in different life eircumstances. In this study the aim was to
develop a more comprehensive description of SES- than by simply using occupational
status to index it. The reason for the latter is that other aspects may provide a more
complete and illustrative indication of which SBS group a pupil fits into, '
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limited lcisure time ‘conswming’ tangible items than ‘squarder’ that valuable time
gocialising. (Hirsch, 1976; cited in Schwartz, 1990).

3.4) Conclusion

Work values are often depiction’s of the meaning work may have in a person’s life
{Sverko & Vizek-Vidovic, 1995). Motivation is the engine which drives a person fo
locate a situation in which these values may be fulﬁlled. Work, however, is not always
the situation in which all values may be fulfilled but san provide a means for the
satisfaction of the hasic needs, South Africa, as with mest other countries, constitutes it’s
own unique set of cireumstances, people and intricacie: and these may cause there to be

differences in the manner in which people prioritise values.
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construct as the rest of the fest, Owing to the fact that values, althouglt the coneept may
geom homogenous, coukl pogsibly be heterogenvous in nature. This implies that people

have varying needs and cun be sought adter in several differing forms.

In order to dotermine if some of the items are not wholly correlated with the entire
inateunient it is necessary to look at the alpha if deleted, IF the coefficiont alpha (.. the
toliability of the instrument) increases if the iteim was not present then it suggoests that it is
not a good item. Several of the flems, i deleted, would result in wi increasc in the
relinbility of the instrument. The latter included: Authority item 1 {*tell others what 1o
do‘); Autonomy item 1 {*act on my own’); Physicol strength item 2 (*handle power
machines’); Risk iteny 1 (do risky things'); Social interaction item 2 {*work in a group
rather than by mysell); Spirituality jtem 2 (*to live according to religious principles”),
This suggests that the latter items do not measure the same constract us the remainder of
the items on the applicable subeseale. The reason why they were possibly not deleted is
that the difference if deleted is no higher thast 000416 for any of the above items.

- Int order to test the psychometric properties further coofficient alphas were generated for
alf 22 subeseales i the Values Seale (Langley, 1995a), The highest Cronbach alpha was
that of physicul netivitics which had o Cronbach alpha of 8073, All the individual items
jn dhis particular sub-seale could be deemed good items as the alpha woukd redues if any
of them were del red, The average inter-item correlation of this sub sculé_wns also
reasonable ut 4618, This suggests that all the items in this sub-scale measure the same
construct under consideration, The lowest Cronbach alpha was that of personni
development at .6442, None of the items, if deleted, would incrense the alpha and thus
suggests that thay are measuring a similar construet, The problieny with this pﬁrticulm' G
gcale is it aversge inter-itesny correlation which falls at a low 2684, If the individual
items on the sub seales intureitem correlation’s do not correlate al a rensonable lovel with
the average inter<itom correlation then they may be regarded as o poor measure of the
overall construct, None of the individual items did -all below the avernge inter-item
correlation which suggests that the items are similar,



may be tested in sevetal ways. Reliability will be discussed first and will be followed by a

discussion about the validity of the Values Seale (Langley, 19953),
6.3.2) Reliabifity

In determining if an instrument is valuable or not it is essentint to test the reliability ahd
validity thereof. Reliability is the extent to which the questivnnaire und it’s individual
items yields the same uppmximaitc rosults when sed repeatedly under similar
citcumstances {Reber, 1989). In order to offect the latter reliability coefiicients were
generated for the Values Scale (Lungley, 19952) a8 o whole and each of the 22 suby scales.

Relinbility was determined by means of (renboch alplias, inter-item correlation's and

item tatal earrelation's. Langley (1995a) determiued the relobllity of the Values Seale

{Lungloy, 19950) by using the Kuder Richardson formwuta ¥ The Kuder-Richardson

formwula is useful for instruments in which the respouge ia cither right or wrong or the

_ response may be all or nothing (Anustasi, 1982). For tests thiat allow the respondent to
select the degree of importance attached to something they may get & differing numericnl
geore on an jtem depending on whether they seleet “usually’, *sometimes’, ‘rarcly’ or
‘nover (‘Very important’, ‘important’, ‘of some importance' or ‘of little or no

importace'), n more generalised formula may be used enlled the coefficient nlpha (Ibid.).
In this study coeffliciont/Cronbach alphas were nsed,

For (he ontire sample on the whole test the Values Scale (Langley, 1995n) had a very high.
Cronbach alphs of 944312, The coofficient alpha is an Imdex of the dogree to which an
instrument measures only one ieait in this cose values (Grogory, 1996). A high Cronbach
niphn suggests a homogenous test which refers to the index of internal conslstuncy. As the
Cronbach alpha is high it suggests that intornal consistency of the scale is high which
means that the items are similar in nature snd move than likely to be measuring the same
thing (Thid.),

The latter was brought into question us the average interitem of the entire scale was a
low 2783, Any item falling below the latter is regarded to not be menswring the same
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6.2.4) Rage
‘There were five distinet racial groups identitied: [ = Black (N = 111): 2 = White (N =

196); 3 = Coloured (N = 5); 4 = Indian (N = 4) and § < any other racial group (N = 5). As
It may be seen the sample Is skewed in favour of Black and White pupls,

62.5) School Tvpe

This refers to whether the school was government or non-government. Pupils Attending
group 1 = non-governinent (N = 137) arud 2 -+ government (N = 184),

6,2.6) Eamily
This refers to with whom the pupil lives. 1 - lives with both parents (N = J22); 2 = lives
only with their father (N = 12); 3 & lives only with their mother (N = 62); # = lives only

with o guatdian (N = 10} and § = iy at 4 hoarding school (N == 15), The sample is skewed
in favour of living with both parends.

6.2.7) Age
“The grade cleven pupils forming this sample mosty fell into the 16 to 17 range (e, 211
subjects) with o fow aged at between 13 and 13 (i.e. 9 subjects) and 18 to 20 groups (i.e,

| 49 subjects) and finally, the 21 to 24 group (Lo 5 pupils), As the majurity of the simple
fill into the 16 and 17 age groups age was not uaed 08 o demographic varinbly,

6.3) Psychometric Propertics of the Value Scalo
6.3.1) Introduction

When avtempting to determing if an instrument 18 psychometrically sound it {s necessary
to test some essential properties, These propertics inclusde relinbility and validity which
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Group 1: Upper SES
Group 2: Middie SES
Group 3: Working SES

- As miy be seen from *he above table the gender groups are relatively balanced with there

B) Fresueney.Distibution of S1S

Table 6.25 SES. of Sqntple

SES MALE [ FEMALE | COUNT | PERC TNTAGE

Upper Class L)) 11 3l 5.7

“Middle Class (D) T {598

Working Class | 49 47 TS X

Total 158 Tod 331 To0.00

6.2.2) Gender

a 1 1

{GENDER | COUNT | PHRCENTAGE

Mole | 158 493

Tomale 163 508

TTotal | A2] 100.0

enly being five moto females in (he sample than males.

6.2.3) anmsimun&

Although individual language groups were identifled it was declded to cotidense the
groups into 1 = Afriean language speaking pupils (N = 100); 2 = Aflikaans speaking
pupils (N =2 94); 3 = English speaking pupils (N = 117) and pupils speaking any othor

langunge not native to South Africa (N~ 10).
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and 3 of the possible taeilities, Onev again. 1 was the higher SES, 2 the middle SES and 3

= working SHS.

The final ranking was that of schools which were also classified along a three point seale

with 1 <= upper clags; 2 - middle class and 3 - - working class,

All of the obove variables were then tested by means of ¢ matrix of gamma coeflicients,
that is able to correlate rankings that are different, in order to see if they were in fact
related. The following gives the results:

LIX 0 kR H

5.0 l1|_

as use:t . Composite SES Index

{ QCCUPATION

FACILTTTNG

ARFA THUCATION | SCHOOL
. ] RANR
Qeeupation JEUHY
ATed 0674 1.0
+ | Tiacilitics U732 aX | 1000
Tication 019 BE6o | .01 100
School Rank | 0703 DAL | D768 T 067 .06

Ag it 'may be seen from the latter table all of the variables selected to de#elop ths
corposite SES index correlate above the .60 lovel except for aren and educational level
which eorrelated at a still aaceptahlo 560, Tt was decided to retain all of the variables,
however, as both of the latter correlated at o rensonably high level with all the other
varjables,

To dotermine whnt the final SES was of cuch subjeet the folloWi11g formulp was used:
Highest guardians oceupational level, highest educational level of the guardians, facilities
(1-3), aren (1+5) und school rank (1-3). The lower the final score the higler the SES group
the person was classified as. The lowest scoto that n porson could get wag 5 and the
highest 20. People falling into the 5-10 group were classified as the uppet class, peoplo in

~ the 11-16 were clossified as middle class and the group fulling into the 1720 group were
clogaified os working cluss, The following ave the coding ossigned to thie three SES
‘groups identified: |
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© areas which was thien pletted vna Geographical Information Systems map (GIS). Atea 1
= uppet residential, 2 = upper widdle residential, 3 = widdle residential, 4 = lower middle

residential and 5 - lower residential,

Bath Kol (1977) und Sclﬂemmcr & Stopforth (1979) regard bo.* occupational level and
gducation to he impertant factors in the composite index of SES. Schiemmer & Stopforth
(1979} devaloped o guide for the codityg of oceupations particularly for South African
uge. This coding Hsts numerous job or carcer possibilitics that may be mentioned by the
pupils. They regard occupational status to represent the levels of achiovement in work
status and the job status veiuc placed by the population on oceupations likely to be
encountered, They go onl to sy that occupational status classification is ‘*an adequate
indicator of social standing in the community’ (Schlemmer & Stopforth, 1979, p. 3). An
assumption that had to be made was to only consider the highest occupation of the
- guardions if' the child lived with Duth jarents, Oceupational stotus was ranked on o five
point seale f.e. 1 = Professictal and Managerial; 2 = Middle Whitewollar; 3 =~ Manual
Foreman, Skilled Artisans, and status equivalent; 4 = Routine nonsmanual and semi-
gkilled manual; and 5 = Unskilled Manual ond Mer ial (Schlemmer & Stopforth, 1979),

Educational lovel wag tanked ont a four poirt scale with { © university or collage
- education; 2 = poased matric (grade 12); 3 < passed std. 8 (grade 10) and 4 = passed std, 5
(graﬂe 7} These tend o tepresent important stages of the education system in South
Alrica as university study is the improvement of one's basic edneation, matric allows one
o get into post-sehool study only if one hias the necessary requirements, std, 8 is the year
in which one only studies one's selected subjects and std, 5 rieans that the persen hins
completed junior education.

Facilities ranged from the most basic such as cleciricity, running hot water, flushable
tollots; to the more sndowed (ie. tho latter as well as more (han 100 books in the house
and o television) to the niore wenlthy (i.e. #ll of the latter and a computer and car), This
was ranked on a three point scale with 1 = having between 6 and 7 of the possible
- fucdlities; 2 = having between 4 and 5 of the possible fucilities and 3 = having between 0



Chapter Six

6.1)  Infraduetion

The parpose of this study is to determine if there are significant differences in impottanee
assigned to work mid life values botween grade eleven pupils who come fom various life
circumstances. The preliminary results will be deseriptive in nature in order to
demonstrate the demographical portfolio of the samyle. The next section will concentrate
ot describing the psychometric propertivs of the instrument ineluding ANOVA's for the
22 vatues and a principle component unalysis. "The fina! seetion will b based on
inferential statisties that aitms o determine signifieant difforences by means of ANOVA's
between various groups on the hew fuctor structure.

6.2) Ripgraphical Do

Qucs'tions in the biographical auestioﬁnnire served the pumpose f developing o portfolio
describing the sample. Details in this section will be solely for descriptive purposes.

62.1) Socic-Eeonomic Status

Sosio-cconomiic status (SES) is one of the most important of the demcgraphic variables
and thus a brief discussion a3 to how a composite index was developed will follow;

A) The Sccio-Eeonomis Status Judex and Groups

A number of the questions asked in (he biographical questions were done so with the idea
of developing a composite and definable index of socio-economic status (SES). The
questions included the aren lived in, the guardian’s ocevpation and educational lovel,
focilitics that the household had and other material belongings such 0s  car and number
of books. The vrea lived in was classificd on a five point seale with 1 being the highest
ond § being the lowest, This was classified according to a survey done of the statug of
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a

" Inne:-oricntated needs = Ablity utilisation, IHconomic security, Fersonal
development, Advancemunt, Arhievement and to o certain extent Own Life Style,
Plegsnnt working conditions, Cultural identity, Economie rewards and Aesthetics,

s Material needs = Prostipe, Heonomic rewards, Authority and to an extent
Advancement, Achievement and pleasant working conditions.

* Autonomous life style consists of Antonamy, Own life style, Vatiety, Creativity and
Risk, | |

¢ Humanism atnd Religious = Aluuism, Spirituality and to an extent Acsthetics.

» Booial needs = Social interaction, Socfal relations and to a certain extent Culiural
identity and Pleasant working conditions. _ _

» Physical necds = Physical prowess, Physical activily and to a extent risk.

In otder to determine if the current sample olso demonstrate such factor loadings a
confirmatory principlo compenents analysis will be done in order to datermine if the
foctor structure predicted and auggested by Langl.ey (19950} may be confirmed or not,
 Thus, the aiem {8 o detect the structure of variables and to classify them according to
factors, In order for compnrisou purposes a principle cumponents wilt be used according
to factors detected with eigen values above 1.00. The fhotors will be rotated using the
varimnx method, This will answer research question 8,

The third step is to assimilate the ruw scores of the new factor structure determined by the
principic coniponents and test the difforences between the means for each of the groups
ta each of tie new factors, Even if the structure cortesponds to Langley's {19958} factor
structure (1.¢, the new six fhctors) these tests for significant differences will be performed.
In other words research questions 9 to 13 will be tested using ANOVA’s and interactional
effects. -

‘Finally, in order to test rosearch question 14, the rankings of all 22 values and the
alterniate factors of the pooled sampla will be abserved.
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5.5)  Statistical Analysis

The aim of the study is to determine if there are differences between any of the different
groups importance attached to life/carcer values. Both deseriptive and infetential statistics
will be used to annlyse data, Descriptive statistics will gencrate means and standard
deviations for the various groups under study and will assist in developing an averail
values portfolio for the entire sumple. Other statistical procedures will be divided up into
three seciions. ' '

Firstly, research questions 1 to 6 will be analysed using the parameiric statistic of
Anplysis of Variatico (ANOVA), 4+ * hough the data is exponentially skewed parametric.
statisties are still valid according to the central limit theorem “as the size of any sarple of
scores beconies arbifrarily large the sample distribution of the mean approaches the
- norma! distribution. The rate at which the normal distribution is approximated is
surptisingly rapid for most of the pOpulaﬁons 1hat are investigated in psychnlogy’ (Reber,
1985, p, 113). As the sample size Js large i.e, 321 subjects, the central Minit theorem is
applicable to this duta set, An ANOVA is a useful way of deiermining the differences
between meons and is a very popular technique vsed in psychological research, Most of
the hypotheses will be analysed using o onie-way analysis of variance where each value
will only be defined by one independent variable. (Howell, 1989),

Secondly, the Valnos Scale (Langloy, 1995a) is said to consist of 22 valueg althougli
Langley (19952) stated that these 22 values may be condensed into six ganeral values
which is alikened to an umbrella for severnl other velues. Langley (19950) initially
performed a factor analysis on the data of the entire sample (N = 5 350) but in order to
get a better understanding of the construets describing the needs, a principal component
snalysis was performed, This resulted in six factors that had eigen values bigger than one.
The last step was to rotate the factors into the varimax position which explained 76.3% of
the variance, Tho six flctors were related o the following needs (Langley, 19955, p.16):
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inquire whether it is imporlant lo make the world 2 better place, (Langley, 1995a).
Spirituality means different things to different people and thus could have some affective

cotmotation.

Variety
This is the need ‘to have change and variety in what he/she does, whether of asks,
processes or methods, .o, a diversity of activities, location or people with whom he/she

associates’ (Langley, 1995a, p. 7).

Physical Working Conditions

Pleasant working conditions would be important to the person and would include some
aspects such as good lighting, comfortable work space and tempetature. (Langley,
1995a). This is an extrinsic vitlue as it ocours in the encompassing work environment. '

Scores may be ipsatively or normatively interpreted (Langley, 1995s), Ipsative
interpretation. means that the individual’s raw scores on different sub-scales are
compared, thug they are only compared with themselves, Normative interpretation means
that an individuals scores may be compared with ti-1s¢ of a comparative sample. The test
was standardised for South Africa using a national sample of English, Afrikaans and
Aftican language speaking school pupils consisting of differing ages genders and SES.
(Langley, 1995b), |

Reliability coefficients for the entire smnple are reported by the developer as being higher
than .70, A six step procedure was used in compiling the questionnaire to gsure content
validity, Construct validity is reported as having a small numerical difference which may
 be regarded as statistically significant. (Langley, 1995b), Other statistical procedures .
were followed in the development of the instrument, The current writers discoveries ag to
the psy=hometric qualities of the Values Scale (Langley, 19952) with regards to the
current sample will be reviewed in the results section of this thesis. '
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Drestige
Prestige is said to be ‘social, economic or occupational status, which arouses respect,
esteem and admiration’ (Langley, 19954, p. 7). Oncc again this is not a tangible concept

as prestige may not always be easily visible. [t seems to have affective conmotations,

Risk

This is the need ‘to enjoy the excitement of phvsical danger, financial gain or loss and

other risks incurred in prospects proposed, undertaken or carried out’ {Langley, 1995a),

Most uf the questions defining risk involve some mention of danger. They tend to not be
" very geared towards capturing a person’s need to take risks of a financial nature but in a

responsible manner. It aims as the individualistic individual.

' SocialIn .
This invoives ‘as part of his/her work to give attention to other people and to converse
with them® (Langley, 1995a, p. 7). Questions are interested in determining whether the
person valnes community based or team situations in which they are constantly
interacting with other people, It may be regarded as capturing collectivistic needs,

Social Relations

By this the persor would value ‘pleasant, friendly contact with the people with whom
he/she associates in histher work or in another sphere (e.g. home, recreation)’ (Langley,
19953, p. 7). Only one of the five questions that aims to captﬁrd- social relations is sl'ightl'y
related to the world of work. The rest of the questions are more aimed at having 2 good
‘social fife! which, for grade eleven pupils, is more than likely a priority, Wanting to be
with their ‘kind of people’ or being with friends may insinuate some form of collectivistic
arientation,

This concenfrates on the person’s need to live according to religious principles.
Questions, however, may direct the person towards some form of aesthetios as they
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rewards are concemed with being well off and prosperous whereas economic security ‘s
more aimed at rather survival, Economic Security is still extrinsic in nature as the person

would be concemed with encompassing aspects of the work environment,

Own Life Style

‘To have the freedom to live his/her [ife according to his/her own standurds and values,
which can be defined in different ways (e.g. c'onventio'nal. Bohemian, intellectual, artistic,
materialistic)’ (Langley, 1995a, p. 7). The questions involving this valug are
individualistic in nature and tend to stress a sense of autonomy and independence from

conformity to other people’s ideas and rules,

Persong] Development

Personial development is hoavily based on intrinsic values and is essentially captured in
the questions pertaining to this need. It is defined ag the need ‘to develop and to have
plans about what he/she wants to do with hig/her life’ (Langley, 19953, p. 7\ Questions -
also may tend to inspire some individualism but are also influeaced by the inttinsic
henefits of work and life development,

Bh}mul utmm‘ ifi .

This i concerned with being _physicaliy active and fit, Questions capture this meaning by
asking about the need for the person to be physicully fit. Each question mentions physical
fitness and becomes quite repetitive, (Longley, 1995a), |

Physical Prowens

This is defined as the need “to follow an occupation which demands physlcal prowess’
(Langley, 19954, p. 7). Prowess may be interpreted in several differing ways and could Be
construed to mean having superior ability, expertise or mastery as far ag the pliysical
aspeéts of work are concerned, Questions tend to demonstrate that physical strength in the
work plare would be valued and revered.
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6.3.3.3) ANOVA’s of the New Bactor Stiuctire

By mears of the principle components analysis a new factor steneture of the Values Scale

{Langley, 1995a) for the present snmple was identified,

As may be tecalled, from a previous section, the new factor structure ineluded Factor 1+
Intrinsic values (highest possible score 60 and lowest 15); Factor 2= Collectivistic Values
(highest poseible score 140 and lowest 35); Factor 3= Individualistic Values (highes 80
and lowest 20); Factor 4= Social Values (highest 60 ond lowest 15) and Factor 5:
Extrinsic Vatues (highest 100 and lowest 25),

It ardoy to make mterprcmtmn casier to wnderstang the means and standard deviations
will be given for the value gecording to it's unigue score as well as + comparable score
(i.e. to the original scoring system of the Valuos Seale (Langlay, 1995a), In ather words
Factor 1 romprises three of the original values namely Ability utillsation, Achievement
and Personal Developmert In order to muke results easier to understand the scores will
be divided by the nunibor of separnte values comprised in eaéh new factor thus Factor 1's
scores would be divided by fhree. Factor 2 is made up of seven different values and
gseores would be divided by seven, The same applies to Foetor 3 (four values); Factor 4
(Three values) and Factor 5 (Flve values). In the f‘ollowmg,, the significant differencus -
determined by means of ANOVA's will be reported,
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Suggestions for a New Faetor Steaeturs

" Qwing to the fact that cettain of the values sub seales are higlily correlated it was decided
to merge these sub scales in order o develop a more fingited number of valnes by
grouping together sub seales that tended v measure o simifar Lonstract. The new factor
stracture will be subsetquently described:

Eactor 1: the sub scules that louded above 0,70 on this factor included Personal
Development, Ability Utilisation and Achievement. This _l‘aéh«r was renamed Intringic

Values, (See discugsion as to reasoning behind the new titles),

Enctor.2: Sub geales that loaded above 040 were also included in this new factor and
incorporated Altruism, Spiritoality, Physical Strenpth, Physical Activities, Acstheties,
Prestige and Variety, This factor was renamed Collectivistic Viluos.

Factor 3: This included Risk, Autonomy, Own Life Style aral Creativity ond was renamed
Individualistic Values.

Eagtor 4 This ineludi Socinl Relations, Social Interuetion und Culturnl Ltlontity und was
renamed Social Values.

Focter 5: This final thetor imelwded Beonomic Rewards, Advancement, Economic
Seeurity, Physical Working Conditions and Authority. It was renamed Extringic Values,

Conclusion

Principle components analysis is a subjective process and one has (o muke decisions
owing to considerations boyond purely slatistical criterin, The above pmedure was
sclectod based on the fact that the oviginal researcher of the South African Values Scale
{Longley, 1995n) tended to follow the above steps and it was necessary for replication
purposes (Langiey, 1993a),



T1 3 3 4 %
Personil Development 0% P TN M Y S N U7 R W B )
Ability Litilisation 061|046 J0.077 | oaad | 210
Achiovenent 0730 | 0186 D088 10008 0,334
Altrulsm 0188 | U738 [-0.090 | 06.032 ] <0.0TH
Spiritualiy 0218 | 238 1-0230 0117 | n.13s
Physicul Strengih 0278 | 0678 | 0a8T o083 | 0.133
“Physical Activitics 0008 | 043 G178 o2z |e.013
Avsthetics K] YT 0008 | 44 | 0.4
"Riak I PO T TR SR Y7
Autonamy 310 «{,126 {642 0.038 a.321
Ow Life Style 0453 <132 | O6A7 [ OZIK 0298
"Sacinl Relaiions 0206 §O.156 [ O.321 | Ga6g | o188
Social {nteroction 0.367 | B.ak6 [ 0.164 37| <6080
| Cultura] Identity Ga1s [ 0J8F [ <LIaY {0847 |36 |
Ticonornic ewards 0080 f-h023 | 0063 ] 0499 | Q.48
Advancement Dasd ) 02{F T 1 0.144 DU | GIR
Trconomic Seeurity % I G S & I X A VX T N Y (7
“Plysicn] working ¢ dudiions F260 10422 10063 | 0.086 | (hadl
RO — S U A T XTI I SV E R X
Prestige 0050 | 0400 1 0.298 | <0.108 | 0:498
ViTlely ST N Y KTV I KN E S ¥ £
Creatlvity 308 | 0.980 | G402 | 0570 | 0221

Note: ATl joadings (hat Are TIACHNed B¢ QDOVE 10 Gnd Ave rgarded a8 SEmeanty correlated with the

' npplieable fietor,

The abave suggests that certain of the sub seales are highly correlated and thus cssentially
measute the same or a similar construct. Some of the factors (i.e. cconomic security)
Jonded above the requited 0.4( level on two factors but it was cemded for parsimony, to

' group the factors according to their highest loadings.
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variables the sum of the cigen values are equal to 22, Bach cigen value explains it's
proportion of varjance. The cigen value for the first factor is 0,799 or aceounts for 67.9 or
08% nf the pmportidn of variance; the eigen value of the seeond factor accounts for
26.2% -of the proportiop of variasnce; the cigen value of the third factor accounts for
17.8% of the variance; the fourth factor 13,7% and the finth fretor 11.5%. The five factors
explain 62.326% of the total varisnee, As it may be seen the first factor seeounts for th:
majority of the variance whicl is typieal of 3 principle component unalysis as factors ure
orthogonal which means that there is not averlop botween the {irst fhctor subsequent
factors (Rosenthal & Rosnow, 1991}, Essentinlly this means that thie second fhetor works
on the *lefiovers’ of the first :ﬁld s0 on (Ibid). Thus, as there are only five eigen values
above 1,00, only five factors will be retained for the principle components analysis.

Factor Magrix

Initially the components were eomputed Tollowed by the londings of each variable on
each componeit {Rosenthal & Rosnow, 1991).The londings ave the correlation’s between
each variable (the rows) and the newly computed factors (the colurnns), In order to make
interpretation of these loadings cnsicr a varimax rotation method was wsed, The varimax
method ia the niost commonly used and it 'tfies tb rhuximizc the variation of the squared
loadings for cach component by making the loadings go to 2ero or td 1,00 to the extent
nossible’ (1iusenthal & Rosnow, 1991, p, 5503 The follawing is the faetor structure for
{he rotated londings: '
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relationship that may exist between varigbles, A Paarson's correlution matrix was used as
it is o way of mensuring the linear relationshipy between variables (Wilkinson, 1990),
Values ure between <1 and 1. A perfect positive relationship is represented with I, o
perfeot negative relationship is represented by -1 and no linear retationship is when vatues
are 0 (Ibid). | |

Seleeting the Nuwber of Enctors

There are two methods that may be used to determine how inany factors should make up
the prineiple conlponents analysis namély: the Kaiser criterion or the Seree test, In the
present study it was dacided to adopt the Kaiser eriterion of only retaining factors with

_ cigen values above 1 (Cooper, 1983; cited in C'SS: Sistsoft, 1991) as this is the method
adopted by Langley (1995a). an cigen value is basically ‘the sum of the squared factor
loadings (Rosenthal & Rosuow. 1991, p. 619).

Table 6.9: 1 R B |
R 3 ) F

L X U Ve DL O Y T W L
[ E g 10

UO8G [ ORIE (0970 | 0698 | 0042

1L 2 jad 1d T

OSKG | 0.837 10478 | 0442 a0
(A 18 iz 20
5,389 | 0.333 0270 | 0.a00 0,236

2l ¥ '

TF VTR VTE _
“¥Reprosenfs all etgen vatucs Ut Zulfil tho Kalser (rilerion 1.6, are sbovo 1.00

The above eigen values thus suggest that, for this sample, the Values Scale (Langley,
1995a) hos in fagt only got five distinet factors. To expand on this it is necessal, to
determine how nmwueh variance euch o1 these five factors explain. In principle components
analysis the first factor always nccounts or explaing tho most variance with each
subsequent factor explaining less and less (Rosenthal & Rosnow, 1991), As there are 22

72



6.3.3.2) Priveiple Componenis Analysis
A) Definition

A pringiple contponents analysis 18 a technique nsed to reduce or ‘rewrite’ the number of
varigbles or components that make up mn oripinal instrument (Rosenthul & Rosnow,
1991), In this case the principle components analysis wus used to determine the construet
validity of the Values Scale (Langley, 19950), In other words one wartted to determine if
the original 22 varfables or values would romain as such or could be restructured into a
new set of valuos (Ibid.). Principle components svalysis is valuable as it computes
cornpcment' {or vafiahle) lines that may be used to summarise relationships between
variables (Wilkinson, 1990). The basis therefore for using a principle components
analysis or fuctor analysis is to combine two correlated variahles inio one factor {€

- Statsaft, 1991). In the followiag, the steps that were taken in the principle componens
analysis will be discussed and the results presented. '

B) Brinciple Components Atalysis of the Vaues Scalo (Langley, 19950)

The Values Scale (Langley, 1995a) conprises 22 sub-scales cach containing five itoms
that are moant 10 measure distinet values, In the Values Seale (Langley, 1995a) guide
results of o principle components analysis suggests that these 22 values may bo-
condensed into 4 factor structure of six fctors. The alm of the present study was to
daternine if the factor structure predicted and suggested by Langley (1995) may be
confirmed or modified, In ordet to answet resenrch question 7 (i.e, Does the Values Scale
(Langley, 1995a) conaist of 22 values or can the factor structure of only six correlating
vatues proposed by Langley (1995n) be confirmed?) o principle comporients analysis wes
used, The following staps were tuken. -

Correlation Matrdx

The cotrelation matrix is the stacting point in a principle components analysis. Although
it may be unwieldy, it provides a visnal representation of the possible correlation or
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attended | -
VS~ Memms SBS T B Tikey
NonCloy | Goy Nons(iny | Gox AL BA
AV TT6766 | 17522 | 2627|248 753 o006 | ™
AR TART | 15962 [ n02 | 2a6s | 23037 T0.000% T
ALT 15.954 | 15.826 | 3.307 | 2998 | 29.678 ] 0.000°% A
A0 (12460 | 13884 | 3577 {2887 (090 | o003 T
P AN S M T T T 3T A T N 5 W XU L
TRE TAAG5 | 15,606 | 3300 L3040 | 12.352 | 0.00T%F w
CID 12891 | 14435 | &.830 | 3.369 15,808 | 0.000%* L
s 16,153 | 15.310 | 2.632 | 102 [6.394 | BOii% | o
FAC 4307 115426 | 4.596 | &168 | 7.25¢ | 0.007% "
I I T 7 I 1 N I M I 7 I £ S T/ A T w
[ SIR 3407 116092 | %380 [ Zakd 7550 0000 )
VAR T RATS T TaR T AW [ Te 3T ReE | 0000 w
i 15,000 | 16,603 | 3.061 2576 | 20.681 | GOGOW W

“KEV: ADV™ Advancement; ALS+ nestietcs; ALT~ Alruien; ATH= AUOTLY; CRT > Creativitys I °
Cultural Identity; OLS< Own Life Style; PAC: Physical Activitiey; PST= Physical Slrength. BPRe=
Spirituality; PWC= Phiysical Working Conditions,

* e glgnificont ot the p < 0,05 level and ** = gignificant ot the p < 0.01 level, A-B means that non-
goverament school puplls place more importanee on the value than goverment nnd B-A mesns that
government selipol pupils plnee more inspottance on the vilua thon nansgovernitent,

In the muajority of the values that demonstrated significant differences between non-
government and govemment school pupils, the majority were favoured more by

government school pupils,

Eamily:

There was only ono significant difference and that was the importance aitached to the

velue of Cultural Identity by individuals that lived with both parents as opposed to just
 their mother, People who only Hved with their mothers vatued it significantly less at the p

< 0,05 levol of significance than people who lived with both parents, |
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* = gipnifieant at the p+< 0,05 Jevel and ** p - 0001 Jevel, A-B A-B; A-Co BoC D-C - signifieant
differences botwaen the two applicoble groups fe. A= Aftican Language speaking; B-+ Afikanns; O
Enplish and [¥ - Other,

The abave table represents the sigoificant differences in impm"tancc placed on several of
the original 22 values in the Values Scale (Langley, 19952) by pupils in different
lanpuage groups. Adltikaans pupils valued achicvement, advancement, aesthetics,
altruist, cultural identity, spicituality, physical working conditions and variety
gignificantly more than English speaking pupils. Afrikaans pupils valued cultural identity,
economic security and social relations more than African language speaking pupils.
African language speaking pupils, on the other hand, valued altriism, creativity, physical
strength, varicty and physical working conditions more than English pupils and economic
security and socinl relations less than English and Afrikaans speaking pupils,

[¥5 Mesnz SpS F E Thkey
' TRtk [WRR | Dk | Whits Al e
| ALT 16018 | 13.418 | .88 | 3.204 | 4.857 | 0001%# | %
"CRT 16027 | 14.673 | 2.830 | &.308 | 5.173 | o.000"™ |~
BCS  VT1GBGs [ 17098 | 2710 | 3476 | 2.661 | 0083+ T
ERE [ 15.883 | 19450 | 3087 [ 3.336 | 8421 | 0.0019F | %
IO T AT S T 7 O 7 M I X - M Y I I L w
KBV ALTS Altrudsi; Elirl-b—ércntivlty: OS> Heonomia Security: PRE= Prostipe: SOR= Soetal

Relatlous. ™ == significont ot the p < 0.05 [evel and ** = significant at the p < 0.01 level, A<D meana that
Biacks place mate importance on the value thar Whites and B-A megng that Wiites place more importance
on the value thun Blacks, '

As the majority of the sample feil into either the race groups of Blacks or Whites the
smnpie wag squewed in favour of the latter, The result was that only significant results
oceurred between White and Black pupils ns far as themn favouring certain velues was
congerned, Only the results of the two latter graups were thus repotted, The other race
groups were not sufficiently represented and thus possibly explains the reason for no
differences oceurring,
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KEY: ACH= Adhievement; ADVe: Advatrement; AL~ Acsihetios; ALT> Altrulsm; CRT= Creativity;
iD= Cultural Identity; ECSe Heenomic Suecurity; PSTw= Pliysical Strength; PREe Prestige; SOR= Socinl
Realations; SPR< Spiritunlity; PWCs> Physical Working Conditions; VAR= Variety,
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Results indicated several sipnificant differences between pupils from the three SES
groups. Higher class pupils only valued social relations more than both middle and
working class pupils, Middle class punils valued ability utilisation, altruism, creativity
- and spitituality more than highcr ciass, Middle class pupils valued autonowry, economic
security, own life style and personal development more than working class pupils.
Working class pupils vatued nftruism and physical working conditions more than higher
class; creativity, physical strength and spirituality more than both th- vther classes and
finally, valued prestige more than middle clss pupils. The latter results tend to partially

support other findings and will be reviewed in the discussion.

Male | Eemmls | Mol | Eenale AL [BA

ACH ™ 16962 [T | 2452 | 2204  [10.472 | 0.008% wF
[ALT [ 14505 | 15429 | 3271 | .09 |35491 | 0.020% ) W
[ PDE 17.130 | 17871 | 2.470 | 2172 | 8.715 0.003%* W
BST 12430 | 11334 | 3363 | 3.714 | 5.132 | 0.0%4% ¥

CPRE [ T4.538 | 19.35¢ [ 3327 (3362 | 4805 | 0.029% %
o 177 | 15123 | 3086 | 3057 | &.i87 | G008 | =
Ea'n‘_g 14535 15270 | 3.057 {3205 | 4532 | 0.034% T

KEY: Only the valugs that bad signiticant ditferences wore reporicd and nciuged; ACH= Achievene it
ALTe= Altrnism; PDE= Personal Development; PST Physical Stnength, PRE= Prestige; S(‘llﬂ Bocial
Intetaction nnd SPR= Spirituplity,

* = gtatistically significant at the 0,05 level; »* = statistically significant at tha 0.01 fevel, A-B rapresents
that midles significantly favoured the value more than females and B-A represents females significontly
favouring the value more fhan males,

- Qut of ‘he seven values that had significant differences between the male and ) imale
_sample only one was favoured more by males than females i.e, physical sirength, 'I‘lia
latter was demonstrated by means of a Tukey post hoc test of comparison which
represents whether the vesult was in fact significant or by chance, Standard devintions of
both males and females varied quite highly around the mean. Research question 2 was
thus pactinlly confinmed as there were signifi cant differences in only seven of the 22
values between males and females

67



| Tukay
High | Middle | Wiking | High | Middl | Wrking | A A [B:
| | B |c g
AT | 1700 L 18063 | 17,714 | 2.898 | 2.155 | 2.306 | 3.15 | 0.044 | *
. 7 "
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5 E ]
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X B L 1]
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4 1]
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X \
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| . - ¢ "
SOR | 16290 | 15.865 | 14.520 {3.011 ] 3.043 | 3114 | 7.36 | 0.001 TR T
4 ek
BST [ 11000 | 11.547 | 13,122 | 3,795 |3.584 [3.202 |7.93 | 0,000 [
' 1 ' 7 >
DWC | 14.830 | 15.854 | 16,988 | 3.078 | 2976 | 2.599 | .53 | 0.030 | *
e 6 |
SER | 12,871 | 14,768 | 19.816 | 3232 | 3111 | 2877 | 1L4 | 0.000 | ** | ** | *
52 sk

SOR= Social Relations; PWCs= Physical Working Conditions and SPR= Spitiiuality,

“* = gintistioally significunt at the 0,05 level; ** = statistically significant at the 0,01 level. A-B represents a
sipnificant difference between High SES and Middle SES; A-C represents a significant diffurence hetween

High SES and Warking SES and B-C represents o significant difference between Middle SES and Working

SES.
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~Other types of reliability measures could not be done owing to the design of the present

study. Other reliobility testing includes that of test-reiest which is ‘a method for
deternﬁning the reliability of a test by administering it two (or more) times to the same
persons and obtairing a coefficient of reliability between the scores on each testing
(Reber, 1985, p. 636).

6.3.3) Validity

Validity is concerned with what an instrument is measuring and how weli it does this
(Anastasi, 1982), In order to test the latter a partidular form of validity was tested namely
construct validity by means of a principle component analysis and testing between
- groups, Construct validity is the extent to which an instrument may be said to measure a
theoretical “tra’t’ or construct in this case, values (Anastasi, 1982). The reasoning hehind
using a principle componetts analysis was for replication putposs £ ~= oy (19952) used
a principle components analysis on the pooled data in order to obtain a better
understanding of the constructs underlying the needs, The latter resulted in a six factor
~ struciyre with eigen values greater than one, The latler factors were rotated in the varimax
position and explained 76.3% of the tuial variance. (Ibid.). The results as to the testing
botween groups were obtained by means of ANOVA's which will ﬂtstly be expanded
upon followed by the results of the principle components analysis and the applicable
. differences between groups. '

6.3.3.1) Determining Differences Between Groups

As construct validity is the determination of whether a test measures the theoretical

. construet it is meunt to measure, differences between groups can provide suppott for
~construct validity of an instrument (Langley, 1995a). In order to answer research

" questions 1 to 6 that is 1 eresten in significant differences batween groups, ANOVA’s
were performed between each of the biographical variables and the 22 values of the
origina_l Values Scale (Langley, 1995a), Note that the highest possib'id seors that can be
obtained for any of the 22 values is 20 and the lowest is 5. Only significant differences
ie.atthe  p <001 and p <0.05 levels of significance will be reported,
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The components of this fuctor were the values of Personal Development, Ability
Utilisation and Achievement, Langley (1993n) alvo found these three valugs to be
correlated but suggested that other values such ag Eeonomic Sccurity and to an extent
Own Life Style, Pleasant Working Conditions, Cultural Identity, Economic Rewards and
Aecstheties may be included. Langley (19954) referred to these as inner-orientated needs
a8 they focus on intringic needs of an individual, The latter is one of the reasons why this
teym was adopted for this factor. Intrinsic needs have been defined as self-direction and a
person who hins intrinsic work needs sees work as an essential part of the meaning they
find in life (Kohn, 1977),

Questions relating to the onc intrinsic value of ability utitisation were all bused on the |
coneept of using one's skills and knowledpe to their full potential, they all implied some
sort of self-direction, Achievement was also demonstrated by questions that implied
moving forward and progressing snd finally, Personal Development was aimed at
capturing the need to givw as a person in life as woell as work, Achievement may be the
ohly one of these values that may not be fully deseribed ns solely intrinsic as questions
alse implied that success would be based on people noticing one’s achievemenis. Other
questions, however, may detmonstrate that the person themselves would need to be ible to
recognise results that demonstrated that they had done some job well (e ‘have results
whicls show that T have done well’), In other words achievement would be a personal
secomnplishment and this would need some degree of persopal drive to be effected.
Sverko (1995) also found that achievement is correlated with the latter two values and
confirms it's intrinsio nature and importance in persosnal development and self+zealisation.
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Chapier Seven

Msenss
7.1} Inteoduction

Liserature aboutds with regurds to the subject of values (Kohn, 1977: Bluen & Burling,
1983; Broz gt.al, 1989; Carter gt u). 1991; Laugley. 1995; Sverko, 1995 and many others)
and in the following section results obtained in this study will be discussed with reference
to previous literary findings and vony wnts. For purposes of clarity the discussion section
will be approached as follows: results will be discussedd in an integrated faghion menning
that results of the ANOVA’s for the 22 values and the {ive alternate factors will be
considored simultancously. The aim is to develop u portfolio of the demographic
variables niost indieative of the differences relating to the values and factors, Possible
explonations will be given bused on previous findings, types of questions used to capture
the applicable values and intuitive reasoning specifie to the research at hand, Initially,
however, the reasons for renuming the five aliernate composite factors will be discussed
in arder to clarily why certain values loaded together on the same fuctor.

7.2)  Alternaie Foctor Structung

By means of a principle components malysis, which is used for the reduction or
| ‘rewriting® of the mumber of components of an original instrument (Rosentlal & Rosnow,
1991), an alternate factor structure was suggested by the author which answered research
question 7. The results of the principle components analysis were interesting as factors
tended to cluster together in penernily logical groupings. The alternate factor structure
that has been suggested for the purposes of this study is made up of the following {coch
condensed factor will be discussed): |
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() Ranks fortle Ponled Sample

¢ On the whole the entire sumple valued ability utilisation the most und risk the least for
_the 22 valnas, ' _

» For the alternate factor structure intrinsic values were ranked a8 most important and
individualistic values lenst important, '

» From ihe rankings of both the 22 values and the altemate foctors it may be coneluded
that extrinsic and intrinsic values are not dichotontous in nature but may be valued
simultaneously, The reason for this is that exirinsic values were ranked second in the

_ alternate factor ranking and extrinsic and intrfnsic values were fot ranked
hierarehically but were rather mixed together in their inportance,
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The pooled sample places the least importance on Factor 3 or individualstic values, The

mean, however, is not beJow average (mean =~ 57,159 or 14.29) even if it is not very high.

6.5) Summaty.of Reslts

A) Bsychomatric Properties of the Valve scile (Langley, 19952)

The relinbility of the Values Scale (Langley, 1995a) was caleulated by means of &
Cronbach ajpha which resulted in a high 044 for the whole seale and between 807
and 6442 for each of the 22 sub-scales. '

ANOVA’s depicted the validity of the Values Secale (Langley, 1995w) by
demonstrating it*s ability to distinguish between groups.

The principle components analysis resulied in five eigen values above 1,00 based on
the Kaiser criterion (Cooper, 1983; cited in C88: Statsoft, 1991), Five fuctors that
were defined by varfous groupings of the 22 values were retained,

B)Dimanmﬁmmnﬂmms

L

There were differences between the three SRS groups on several of the 22 values and
new factors generated from the principle components analysis. '
School type and language groups were foud to exiract the mast difference between
pupils for the 22 values, '
Tamily, possibly owing to the fuet that it was squewed in favour of pupils living with
both parents, did not resalt in many differencen for the 22 values and none for the new
factor structure.

Interactiona] effects were generated between certaln of the biographical variables and
the gender variable which served to providé more precise information as to the

differences between groups,

g3



The pooled sample of respondents rank ability utilisation (Muean - 17.854) a5 their most
vatued need. There is also minimal variubility around the naéa11 which may b determined
by the standard deviation of 2,297, Both the mean and standard deviation of nbility
utilisation are the highest and fowest respectively demonstrating that it is the most valued
with the lenst deviation between subjecta out of af the oflier values, The leasi vzilued need
in the entire sample is that of risk (mean == 11,402), Although it is nct below average i.e.
less than 10, it still represents  low score, The standard deviation is a high 3.722 which is
the largest' out of all the valuss. Although risk is the Ioust valued need in the pbuled
sample there is a lot of variability within the snmple between the subjects,

Table 6,20 Means. and_Standard Deviations of the Alternate. Kactor Structure. for

the Total Sample (N2 321)
_ Muean RTH)
ji Fae 1/ Intrinsic 52,748 5.90d
TS 17,5820 LT
% | ¥oe S Exwinsie 80,025 10.277 |
s 16.185 20854
31 | Tac %/ Collectivisiie 101,393 18.338
' T3 — 144704 S
4 | Fncd/ Socil A3.008 7442
K EXTS) 24806
T Ve vt EENGTe 547
' T4.29 7388

TKex: C8 © Comparable Seore 1.e, the unique seate OF fhe now fctor Givided by the number of vahies
making up that alterate Faotor,

From the lutter table it is evident that the total ssmple values infrinsic values the most
(Mean = 52748 or 17.583) with the least varlability around the mean out of all five
altornate factors (SD = 5,964 or 1,988). This result is not surpristng if one returas to table
6.18 witich presents the pooled 1ankings of the separate 22 values. Factor 1 or intrinsic
values is made up of ability utilisation (ranked first by the total sumple), personal
development (ranked 2 by the total sample) and schiovement {ranked 4 by the total
sample).
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6.4) Rauks.for.the Paoled Sarple

Of interest to .research question 14 is to determine if individuals have a dicnotomous
interest in intrinsic and extrinsic valucs or ait orthogonal interest, This muy be addressed
by determining what the most important and least Important values are to the pupils
making up this partieular sample as a whole. In order to do this a tuble depicting the
nieans and standard deviattons ranked from highaest to lowest will be given for the aoled

sample,
(N =321) _
Rank | Volues v Lotal Soaple
LN ea20)
_ Means
T |Abiity Utilisation 17,854
IEeraanal Development 17511
i Heanontic Security 17.448
t |Achievement ' 17,283
5 chiomic Rewards 17.271
Advancement ﬁ_.wu
F—.F']—m;morkmg s Conditions 15,919
. ﬁﬂ Ewnhfc Style 15.670
ginl Relations 15.495
10 [Acsthetics - — 115.290
F‘re‘mwiay' ' T se2
PR N 15515
13 F restige ' 14,953
14 utonomy- _ 14 907
15 piriluality 14,903
16 [Physical Activities 14,801
17 (Soekl Interaction 4657
1§ [Variety ' 14.262
U] E\dtuml Tdeutity 3776
T tmtharity 13.087
T |{Physical Strength TS
52 RSk 11.402 3722

Eey: The roaximum score on airy of the values 18 20 and The minirnm i 5.
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2 and 5 the standard deviations of tonegovernment school pupils (SD2 = L877: SD5 =
1.829) was sipuificantly less than government school pupils (8D2 = 2,207, 8D3 + 2.272).

Owing to the fact that the purlfolio of schools including single sexed as well as co-
educational schools the interactional offeets between the two gender groups and school

groups was determined,
"Soirce | EeRalio E-Valug

Yae 1 Fag. Tae w2
Gender | 12493 | A130 G.00% | 144

Schiyp 1394 51.732 0.248 (LA

Uecler®

Selityp 7.342 3550 G007 | 00308

Key. Sotree refety 1o the variables used in the analysis.

PRatio is the ratlos of menn squares that are disteibuted o i w!u.n the aull hypmhesls {8 true (Roserthat &
Rasnaw, 1991),

P yalue is e probighbility value of the level of signifiennce.

For fhctor 1 (Intrinsic Values) there was a significant difference between non-government
school males and govetnment school males, non-government school females and
government school fomales, Non-government school males valued Inirinsic Values less
than the other three groups-ie. p = 0,034%, 0.000%%, 0,005%* respectively.

For factor 2 (Collectivistic Values) thore were several significant intetactions. Males in
non-government schools valued it siguificantiy less than males in government schools
and femnalos in government schools (p = 0.000%%, 0,000%% respectively), Males in
- government schools valusd it sipnificantly more than fomales in non-government schools
(P = 0.,000**), Finally f‘emales in non-government schools valued it mgmﬁcantly less
than fernales in government schools (p = 0,002%+),

Finally there were no significant differences between individuals that lived with sither
both parents, one parent, o guardian or at boarding school.
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samplés 813 == 6,314 or 8D == 2.105, There was thus o lot of variability around the mean
within the White sumple as opposed to the Black sample, Tnteractionat effects were thus

viewed in order to dotermine the source of such variability,

Table 6.16;. ANOVA table for the Intoraction Between Race and Gender
Sewey | IRmin [§
Gender 1,142 D.236

Ruce 3,371 0.010
Gender®
Roce 3108 0.014%

Key: Source refers to the variables used in the nnalysis.

B-Ratio i3 the ratios of mean squares that ave distributed a8 ¥ when the null hypothesis is true (Rosenthal &
Rosnow, 1991}, .

P value is the probability value of the keved of sipni feance.

As may be seon there tends to be a significant interactional effect hetween gender and
race for factor 4 (Social Values), Race still presents significant differences on it's awn,
The differences lay botv.en White females and Black und White malcs. White femules
value Social Values significantly more than both Black and White males (p - 0,019* and
0.003** yespectively). This result indicates that White fomales value Sociul Relations,
Social Interaction and Cuftural Identity v .re than males in both the dominant racial
croups. _ _

Bupils from Non-Government and Government, Selicols
Nhe  [Mem 50 ' ¥ L Titkey

T NonGov | Guv | Mooy [ QoY A TBaA
IEg | [94.781 [ W06.041 15451 | L3138 | 50.473 | G.000™ [ wF
- B I B AV T SR 1 T
(Fins | 78042 | 82402 | 1LAGD 1 0.148 10431 | 0.005% o
= 15.788 | 16480 | 2.272 | 1,829 ' '

KEY: Finct 2 Collectivisiic Valies And Fac 5 BXINNGIC Vahmes,
¥ o ja sipnificant at the p = 0,05 level and " p << (.01 level,
A oo BA < sigmificant differcnces between the npplicalle groupy Le, A < Blacks and B = Whilss,

Pupils in Government schools place more value on factor 2 (Collectivistic Values) and
factor 5§ (Extrinsic Values) than pupils attending non-government schools, For both facior
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As may be seen from above there is a significant interactional effect botween language
and gender. This significant effect oceurred for factor 1 and 3. A Tukey post hoc
comparison's demonsteated whete the significant differences fell. For factor 1 (Intrinsic
Values) it was found that male English speaking pupils valued Intrinsic Values
significuntly less than Afrikaans speaking males (p == 0,020, significant ot the 0,05 lavel).
Male English speaking pupils also valued Intrinsic needs significantly less than Afrikadns
speaking females (P = 0.047), |

For factor 3 (individualistic values) it was found that Afriknans speaking males valued it
significantly more than African Language speaking males (P = 0,004, significant at the
0.01 level).

N | Momm 50 I 3 Tlkey
Blsk | Wit | Diock | Waie AR TTEA

104,757 | 09.556 | 13,708 | 15.792 | 3.089 | 0.016% | *

14565 | 18.222 | 19907 | 2256

4108 | 45056 | 614 | 7780 | &5 | 00% w

CHER

14,666 1 15019 | 2.105 2,503

KEY: Fact 2= Collectiviste Vaiies and Fae 4o Socal valies,
% =2 g gignificant atthe p < 0,05 level ond ** p < 0,01 fevel,
Asl3 ond B-A = significant differences between the spplicable groups ie, A = Blacks and B <2 Whites,

As the sample was skewed in favour of Blacks and Whites only ‘the significant
differences between the two will be sxpanded on. As mentioned in the. ANOVA for the
original 22 values the other race groups wers not sufficiently representative snd did not
produce sy significant results, Thus they were not included in the above table,

Blacks significantly valued factor 2 (Colleetivistic Values) more than Whites and Whites
significantly valued factor 4 (Social Values) more .ian Blacks, The tatter result seemed
to be an anomaly and suspicions wore further raised when the standard deviation for the
White sample was viewed, It was SD = 77780 or 8D = 2,593 as opposed to the Black
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Afrikaans speaking pupils also value social values significantly more than both African
and Engtish speaking pupils do. '

In order to determine if there were any significant differences between male and female
respondents in the four language groups an-way ANOVA’s were performed. A two-
way factorial design (Howell, 1989) looks at the interaction between two grouping
factors, in this case biographical detalls of language and gender, and & dependent variable
such as ons of the five new factors (Wilkinsnn, 1990). The reason for the latter is to
determine what the effects are of one independent variable on another (Héwell, 1989). If
there is an sighificunt interaction between two independent variables it casts doubt on the
main effects of the two independent variables scparately on the dependént variabile.
Interactions that are significant may demonstrate that there are significant differences
between groups but the differences are not the same for all members of that group. In
othur words male, English speaking pupils may not value & fector as much ns Aftrikaans
males and ihus the significant differences between Afiikaans pupils and English pupils
may be the result of the males within the group and not iuvolve the fernales. (Ibid.). In
otder to determine if there were gignificant differences Latween the individuals in the
group for example of English speaking pupils, interactional effects were viewed, If the
interactions were not significant they were not reported as it was presumed that the
groups o8 a whole differed significantly and individual sub groups were thus not
producing significant main effects, Tn this analyss individunly that fell into the *other’

language group wore discarded owing to two fow per cell.

Gender | 3937 | 0421 |

Long 0.189 1.509
| Cender* ' _
1 Lang S.068 002w

Key: Sourcs refers to the variables used {n the analysis. '

P=Ratn is the mtlos of mean gquares Hint aro distiibuted as T when the null hypathasis Is u-uo (Rosenthal &
. Rosnow, 1991),
- P volue in the protability vaue of (he level of slgnificance,

79



From the latter it may be seen that females value intrinsic values and social values
significantly more than males, Although the differetces are significant the mean scores
do not vary greatly, If, for factor 1, one looks at the standard deviations of males (SD -
2.036) end females (SD = 1.885) it is evident that the male samples scores dernonstrate
motre variability around the mean than females indicating that mean differences may be

not too vast but agreement by the sample of females as a whole is more congruent than

the male sample.

S F (e [mks
AL [AE TEN QL [AL |AE [EN [0 Ax |As |As B B |&=
R /g |H R 18 |H B IS |B (€ R |2
Foez [10 |10 [95. |96 | 13, | 14. | 15. | 14, | 10. | 0.0 LU T

49 |49 |67 {30 80 {35 [a5 |35 [18 |00
70 (04 |5 |0 |5 |9 {8 |3 J1 |

T8 |14, 114, |13, | 13. {15 (20 {22 [ 28
99 |og |66 [75 {72 151 to3 |79
6 (6 |7 |7 (1

Ficd | 42, | 47, | 43, |42, | 64 | 7 198 | 5.8 ] 9.2 | 0.0 | ** o
o4 P12 (12 20 113 |09 80 |27 f40 |ov
0 {8 [0 |0 K

T T T, T8 1237 (23 126119
ot |70 Y37 jos |38 |7 |3 (42
3 19 |3 )7

“KEY: Foet 3= Collectiviatic Values and Fac 4 - Soelal Values,
* e g gignificant at the p < 0,05 level and ** p < 0.01 level,

A-Bj A-B; A-C; B-C; D-C = significont differences between the appharcie grovps Le, A'= African
Langunge speaking; Be Afrikaans; C= Bnglish and D= Other,

In the above table it may be seen that Aftican and Afrikoans language speaking pupils
attach more irportance to collectivistic values than English speaking pupils do although
scores for both groups are not particularly high (i.e. not higher than 15). An important
uaspect to notice iy than the variability around the meen of the Alrican Language group
(SD = 1.9721) is quite m lot less than the English speaking group (SD = 2.203).
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- Three SES Groups
"Nfag | Means 305 E E Tkey
High [ Mid  (High [Mid | Wik AR AL |[BC
Facl |S132 | 3346 | 5178 |7.143 [5.741 | 583 |3.632 | 0.028" ¥
3 9 6 _ 3
€8 | T7.10 | 1782 | 1736 | 2.381 | 1914 | 1.94
7 3 2
Tac? | 9448 | 99.04 | 106.9 | 1471 | 15.62 | 123 [ 11.950 | 0.000% > w
4 9 49 & 4 73 *
T8 |34 [ 1427 V1537 | 228 | 3235 1181 | '
8 8 8 B |
—KEY: Nfac~ new factor structore, High = High SES; Mid = Middie SES and Wrk = Working SES, Fact 1 =

Intrinsic Values and Fae 2 = Collectivistic Values, . _

* = significant ot the p < 0,05 level and ** P < 0,01 level, A-B represents a aignificant difforence between
Higher SES and Middle SES; A-C represents 2 significant difference between Higher SES and Working
BES dud B-C represents 4 sighificant difference between Middle SES and Working SES. C8 =~ Comparable
Score '

From the latter it may be seen that there are in fact significant differences between the

three SES on the factor structure, As far as intrinsic vatues are concemed there is a
significant difference between middle SES and working SHS with middle SES pupils
valuing it more, For collectivistic values working SES pupils value it more than both
middle and higher SES pupils.

Bl [ 31703 | 53761 [ G109 | 5086 | 0420 | 0.000% BEL
S [TBaT 17920 [ 2036 | 1885 T N

T 32068 | 44,850 | 7083 | .682 | 5246 | 0023 | ¥
[ 14323 | 14953 | 2361 [ 2.561 ) '
“KEY: Fac 1= Intringic Vatues and Fac 4= Social Values.

* i aignificant at the p < 0,05 level and ** p < 0,01 level, A-B means that males valus it more than fomales
and B.A means that females value it moze than males, '
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from their peers even theugh they are in ditfering SES groups? The answaery is that they
will possibly have a siuiilar pattern of work values to that of their peors The reason for
this conclusion is that interactions with peers from other SES groups 1 ve been said to

supersede the values that developed in the family (Theron, 1991).

Gender differences made to it possible to highlight differences between groups in a move
specific manner, Females valued intrinsic values more than males although males still
placed high value on it and thus it could be deemed to be a sirong work motivator. As
with working class and Black pupils it may be thought that males snd femtales could
satisfy needs for personal development and achievement in differing ways. Langley
(1995h) sugpested that sex differences may he owing to gender stercotyping, Pryor
(1983) supports the concept of the two differing genders satisfving needs in altemative
manners. He states thot fomales may achieve personal growth (development) by
participating in altruistic activitios. In this research results indicated that females tend to
be more altruistic and collectivistically orientated on the whole, The reasons why females
may be tmore collectivistically orientated is owing to role stersotyping that may ocour
during socialisution (Dickenson & Emler, 1092), Fomales experiehcc what i5 called role
confliet in which they have to balanee their activitles between the fomily and their jobe
(Greenhaus ot al. 1989), Her personal needs and values may naturally be put aside for the
greater pood of her ‘community’ the family (Schwartz, 1994), Gender theory has stated
that fomales are more socialised to regard thelr most important rale to be within the
famnily and other rolea to be subsidiary to this (Baugh, 1990; ciied in Scandura & Lankau,
1997). In gusence role conflict may result in the individual giving up their personal values
in order to cope with multiple role expectations (Greenhiaus gtal. 1989). |

The one colleclivistic value of physical strength produced a significant difference
between males and females with males, although males did not value it too highly,
placing more importance on it. Personal development for malos may, in the writer's
opinion, be achieved in ove way by means of building one self up physically as they niay
feel that developing oneself does not simply constitute mentat development. The rozson
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~in the work place, It is the writer’s opinion that working class pupils niay thus be able
acquire some feelings of personal development, ability utilisation and achicvement by

helping others and being setive within colleetivistic activities.

* ‘Results on the individualistic fictor revealed that to an extent middle elass and higher
class, nont government school pupils are more intereated in autonomy and their own life
style than working class individuals, Working class pupils, Blacks end government
school pupils valued the one value of creativity more than the otlwr groups. The reason
why the lntter results are heing mentioned here is that they may demonstrate the manner
in which the middle clags pupils feel that their intrinsic needs could ever be satisfied,
- Middle class pupils muy perceive personal development, ability wtilisation and
ach’ :-vement to be a result of more individualised endeavors which s evident front the
results on most, exeept creativity, of the individualised values, Creatlvity may be the only
individunlised value favoured by working class pupils and Blacks as it could he regarded
to be an extension of aestheties but a more personal contribution to making the
encompassing envitonment more appealing,

Autonomy relates to aspeets that would aliow the person to make theif own decisions and
perform independently (Langley, 958). Individuals that valued this the nost also were
from non government schools which penorally comprise pupils that are cither middle or -
- higher cluss. An individual with an individualised interest orientation may he likely to
gauge their own achievement in thelr individual capacity a8 a measure of their success
(Kluckbhn & Strodibeck, 1961), Success may be a way in which the person feels that
thiey have achieved some dogree of personal development, Working class and middle
© ¢luss individuals may demonstrate differences in intrinsic valne orientations owing to
their. life circumstances. The future jobs that middle class popils are lkely to enter
possibly will require move self direetion and working class pupils jobs may require more
conformity to suthority (Kohn, 1977). Some indfviduals that attended non government
schoals could be classified ag working class mmd the reason why they are at these schools
{s owing to bursarles. Tho question is whether these pupils would have differing values
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that define it arc more humane and are expressions of copathy, cating and morality (i.e.
altruism, spirituality, sesthetics). Speculating, for the African Langhage speaking pupils
they may have identified with these uestions ag being an expression of ene of their most
ingrained value of snhunsie. Ubunti 15 ctnotional and deep and is aften an aecepted way of
life (Boon, 1996).

In Westemn society the focus is on (he individua! and individual eorapetition is
encouraged (Boon, 1996) this seeinr to be consistels with the rosults of the English
spenking pupils but not with the Aftikaans speaking pupils wiho also value collectivistic
values more than Eaglish speaking pupils. Satisfaction of newls for personal
development, ability utilisation and achievement may be u result of contributing to the
wellare of the lurger comm;lnity for the Afrikaang speaking pupil but could he more
individualistic for the English speakity pupil. Although both language groups could be
regarded = heing westernised, languapge has been teported as being an important
determinant of White South Alfrican’s sub cultures snd differences between English and
Afrikaans speaking people’s work values have been found {Bluen & Barling, 1983).

Middle class pupils are not as colleetivistic In thelr orientations, especially Whites and
this moy be owing to the faet that people in middle and higher classes may bot be as
committed to the cummunity in whiel they are based ng they do noi need to rely on it for
social support, In Scuth Alvien, religion hag been n way that some poorer youth
(particularly Black) have been given the opportunity to join the urban environment (Cross
& Clarke, 1994). The latter youth did not hve aﬁy personal means of economic support
and thus needed to rely on the church, Religious organisations tend to stress the helping
of others (altruism) and owing to changes or developmiont of value hierarchics may huve
gocialised youth into accepting this as a personal value, The Iatter does not suggest tnat
only working class people are spiritunl but rather that they may be more involved in
church activities for social, psychological and even economic support, (Cross & Clurke,
1994), Owing to the nature of the questionnnire it is not possible to determine how a
person would fulfill intvinsic naeds us the satisfaction thercof may ot necesamily be with
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loyalty and ghandonment of petsonal necds for the good of the group (Triandis, 1994),
Working class pupiis may simply wish they could satisfy intrinsic nceds but are preparing
thomselves for the inevitable which would b to continue into similar jobs as their parents
whicli do not offer much scope for personal development, achievement and ability
utilisation (suck as drivers, domestic workers and bollermakers),

Working class pupils still tended to highly vaﬂue intrinsic needs and it is considered that
they muy fulfill this nved through other avenues. As mentioned previously working claes
pupils are more collectivistio in their orientations than other classes, One of the more
interesting results was on the collectivistic value of altruism that demonstrated that
waorking clags pupils, Blacke, African language speaking, government school pupils and
femules valued it significantly more than their counterparts. The nature of this sample and
oconomic portfolio of South Africa indicates that the majority of working elass pupils
were in fact Black, spoke an Alrlean language hnd attended a goverament school, This
~ suggests that working class, Black, gove nment school pupii# tend to be more altruistic
than other pupils with alternative biographical profiles. Collectivistic values together also
tended to produce the same pattern ¢xcept for the fact that Aftikans pupils, at times,
valued certain aspects of collectivism moro than African innguage speaking pupils.

A renson'why working class Black pupils may consistently value eollectivistic values
more ig that they include aets of humanness, Humanness is defined 95 acts of compassion
(Swminell. 1988), Cheatham's (1990) theory, that I in faut based on American govioty,
may actually be applieable in this context. He found sitnifar patterns of Black individuals
vuiuing Interdependence, obedience to authority and collectivity more than Whites who
were more autenomous in their functioning, The latter seems applicable as in the Afticon
culture there s a traditlonal Aftican hevitage of what is called ubuntu which basicatly
means, morality, humanness, care, understnding, compassion and empathy (Boon, 1996).
Saveral expressions with in the variovs Aftican groups express the meaning of ubuntu
which is best surnmed up by the Zulu or the Sotho (who cnll it bathe) 08 *a person is only

a person beconse of other people' (Boon, 1996, p. '32). For collectivistic values the values
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development wd achievement are important values. Middle class individuals continaed
to be depicted as markedly infrinsically motivated in that they also valued ability
utilisation significently more than higher ¢lass individuals, In general the demographic

variables of SES, gender and languuge depicted the most difference between groups.

A possible explanation why middle class pupils are more intrinsically driven on the
whole than werking class individuals may be owing to a concept know as the realisation
of needs (Kohn, 1977). Although working class pupils placed generally high value on
intrinsic valucs it was not surprising that middle class pupils valued it significuntly more.
Barriers ¢xist in the achievement of mental Jabour which could satisy intrinsic values.
Waorking class pupils mey have, throngh the mechanism of socialisation, learnt to accept
that these barriers (such as lack of resources, knowledge and educational opportunities)
miy resirict their progrossion into niore specificolly middie closs and, at times,
intringicully reWawling jobs, (Willis, 1977).

Gottfredson's (1981) theory of social space may ﬁlrther account for differences ag
working cirss pupils may have de#elopcd an idon of the type of occupation that is
avuilable to them owing to their circumstances and where thcy fit in society. Théy are
possibly aware that their circumstances may mit thoir chances of having the oppottunity
to better their education and nctuaily choose on ucéupation. Parants may have instilled
into thejr children aspeets of where they fit into the social strata by importing expetiences
they have had in that class position (Wright & Wright, 1976), Realisation of intrinsic
vilues may scem unrealistic for the warking elase pupil who is Iikely to be expeeted and
needed (o, upon leaving school, enter the working world in any position that they may be
pble to got,

Working, class pupils may ncéept this for several reasons including the fact that they
could foe' & responsibility towards their famiily. This ides is evident from the rosults |
obiained fo: collectivistic values, Working class pupils are more collestivistic than both

. {lre other classes in their orientations, The very nature of collectivistie velues calls for
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The above daseription of the alternate factor structure and the reason why they have been
renamed as they have serves as an introduction to the discussion with regards to further

anialysis that were performed to deternine if there were differences between Hroups.
7.3 Differences Belween Groups
7.3.1} Introdyetion

In order to make the following discussion more understandable n brief desetiption of the
format that will be used will be discussed, Botli the results of the ANOVA’s for the 22
values and the alternate composite values will be reviewed in an integrated fashion. The
five factors making wp the alternate fhctors will be the foundation and other results will
be used to highlight differences, analyse questiots aud support meanings, The five factors
include Intrinsic \}alues; Collectivistic values; Individualistic values: Social values and
Exttiusic values. Some roseacchers have stated that people that have differing life
circumatapees may pursue values through different avenues (Pryor, 1983), In this
discussion the core values of intrinsic and extrinsic needs will form the basis and the
oter three values may be vegarded as eithor complcmenﬁng these values, being means of
satisfying them or simply more specific extensions thereof.

73.2) Inner Orientated and Humane Valyes

Literature congistently tends to find that differences exist Belw_een the fmportance people
attach 1o intrinsic and extrinsic values owing fo varying life elreumstances (Kohn, 1977;
Bluen & Berling, 1983; Langley, 1995b). Idividun's, in this resonrch, that were middie
closs or Afrikaans or fomale were sygnivivantly snore intrinsically motivated than
individuals from other groups.

Infrinsic values congist of personal development, achievement and ability utilisation.
Initially it may be sald that, for fomales mxl middle class individuals, personal
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the study. All of the above values have some type of group solidarity connotation and
suggests that a person would be concerned with functioning on a social level, It was
decided to :idopt Langley's (19954) term for this thetor and name it Social valyes as all
the values that define it have a group connotation, Questions imply that the person would -
be interested in partaking in group ciivities on both the social and cultural Jevel, Cultural
identity does to an extent imply that the individual would only engage in activities that
were frue 1o the their cultural group and thus takes the concept of soeial values to 3 more
in dopth level. There was un average correlation hetween social values and the previous
collectivistic values. As mentioned collectivism means a ‘collective identity’, evltural

identity could be a m. yifestation of this collectivistic need.

Social relations and interaction, on the other hand, implics thut the individual would like
to interuet with people for their own personal satisfaction and only have sacial relations
with people that they like. The latter may appeal to people who prefer other people’s
company as opposed to being separate but does not insinate an ‘unguestioning loyalty’.

Factor 5/ Extrinsic Values

This factor was defined by cxtrinsic values such s Bconomie Rewsrds, Economic
Security, Advancement, Physical Working Conditions and Authority. Extiinsic values are
defined as the need for res.urds external to themselves and finds the job itself to have
litle or no meaning (Andrisani & Miljug, 1977), Langley (1995a) did not include
Economic Security in a similr factor which was nanicd Muterie] needs. If, however, one
was to view the questions with regards to this vaiua they all tend 1o insinuate rowards
external to the fndividual such as *know that I can menage financially in hard times’.
Thus, it is decmed appropriate to call this [ictor extrinsic Values as thev are extended
beyond the individuats them-gelves,
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- autonomous life style, The only other value that was included here was variety in
Langley’s analysis. Another term that has been used to define individualism is
idiveentricism which deseribes o person that is idiocentrie to value pleasure, achievement,

sutonomy, competition, freedom and fair exchange (Triandis, 1994),

- Cultures of ‘sepatateness’ demonstrate an individualistic orientation as the emphasis is on
sclf-retinnee (Kim, 1994). This factor seems to refate to the concept of individualism and
corresponds with Sverko's (1995) pﬁncipic components analysis results which also
resulted in five factors one of which was renamed Individualism, This factor was firstly
defined by own life style and aﬁtonomy and was (0 an extent saiurated by creativity and
variety, it did not include risk, The risk valuc may have been defined better if, ag with
physical strength and activities, a sixtl fuctor had been selecied, risk then loaded on this
sixth factor along with the values agsocinted with physical coneepts. The latter would
have confirmed both Sverke (1995) and Langley’s (1995a) analysis. This value is not
considered to be out of place defining this factor considering the questions. They afl
involve some type of ‘T consciousness (Hofstede, 1991; ¢ited in Kim et al. 1994) such as
making risky decisions, doing dangerous things if they interest the person and have
thriiling expoeriences, The latter does not correlate well with the ideal of oexistence or
collectivism which would require the individual to sacrifice one’s own personal needs
and wants for the good of society o the group (Schwartz, 1994). Coexistence or
rolloctivism expects role fulfillment Al the expense of individual desires, 6pinions amd
needs. (Kim, 1994), If the individiml has responsibilities to the community or fa'mily
. they are likely to be frowned upon if they seem *irresponsible’ by enjoying and pertaking
in risky and dangerous activities.

Fastor $is defined by Social Reletions, Social Interaction and Cultural Identity. The latier
confirms Langley's (19950) analysis as well as Sverko’s (1995) and', *  Sverkoe (1995)

did not mentlon cultural identity ag this was an optionat value that could be included in
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to travel a8 a result of one’s work does not represent u usual occurrence in work
sitnations, The reason why this may have grouped within this factor could be a result of
one seeing varicty to be an dffective need which leads to overall life satisfaction. Values
such as gpirituality and aliruism may be seen as increasing the quality of one's life and
could thus be the reason for variety being grouped along side them. Variety may, in
cettain instances, also be a resuit of colleetivistic activitivs, Semler (1994) wrote & bouk
that describes his organisution in which managetment is heavily based and goided by
participation by the enlite work force, If, for example, there ate several forklift operators
sick on one day the executive directors will go and operate thc forklift. By this communal
action the organisauon is able to cotitinue running, othier fork!i® operators have less of a
burden and tae executive directuis experienee extensive var wy, The Intter is only one
exomple where employees in the organisation are reguired to perform activitics that are
not part of their daily activities, By everyone making themselves available 1o *help” out
other departments there is both collectivistic cooperation and « great deal of variaty. |

The reason why thig factor has been renamed individualistic is a result of an extensive
review of literature on this aubject (Kish, 1994, Kim, Triandis, Kagiteibasi, Choi & Yoon,
1994; Tﬁ:mdi_s, 1994 amongst others), Individualism has been defined by Hofstede (1991,
P. 513 cited in Kim gt al, 1994, p. 2) as follows: ‘Individualism pertains to socleties in
which the ties between individuals are loose: everyone is expected to look after himself or
herself and ks or her immediate familv..’, He continues that individualistic societies
omphasise the *I’ consciousness such as autonomy, emotional independence, individual
initigtive and universalism.

Tle values that loaded on this factor included Risk, Autonoriy, Own Life Style and
Creativity, All of the !atter tend to emphasise independent and unique funetioning in
which the person would be responsibls for their own well being without the influence of
outsicle parties, Langley (19958) also reported similar loadings which she renamed
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Physical strength and activities are also related to another value that londed on this factor
namely prestige. People can acguire prustige from many sources but one of those could
be physical strength and activities, In South Aftica a particularly appropriate example of
this concerns the sporting ‘celebrities’. Sport is avidly followed by a number of people
not only in South Adrica but all around the world, Jonty Rhodes, for example, has gained
respect and prestige from his dccomplishments on the cricket field. His agility and
strength in thiz physical activity has been not only a personal triumph, owing to his
epilepsy, but has been an indication of possibilities and source of communsl good to
other people suffering from epilepsy. Jonty Rhodes has gained such prestige from his
sporﬁng triumphs that he is able to successfully make others aware of epilepsy by
advertising a prominent epileptic organisation, Physical strength and activities can thus
lend to the gaining of prestige as well as serving the larger community, |

Prestige has also been suggested in literature to be extrinsic in nature as it is likely to
involve the encompassing work environment and not the jobs itself (Hertzberg et al.
1959). The type of prestige that is depicted in the Values Scale (Langley, 1995a) may be
represented by the type of questions asked. Por prostige the questions are based on
. feelings of admiration, recognition, respect, being seen us a special person and noted for
the work that has been dote by the encompassing community. None of the questions
center around material aspocts of prestige such as high occupational status and many

material symbols. Prestige, in Langley’s (19958) principle compo_nents analysis, was
* defined as n moterial orientation and grouped with other values such as wbrking
conditions, advancement and economic rewards. Prestige .nay be det_inec_l in several
differing ways by indlviduals and test developers and thus it conld be regarded to be
accorded as a regult of serving the commumity or a higher power which has
collectivistic connotation, Prestige is not only based on monetary and material rewards
but could be a result of expertise, knowledge and tenure, '

Finally, the questions that represent variety may be demonstrating this but seem more
glamorous than general varlety in o work situation may warrant, For example being able
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psyche, In other words the manner in which things look and are luid out could assist one
in detenﬁining what peoples valuss are. An e:ﬁample of thig would be the layout of New |
York city as opposed to an Aftican Kraal, The latter could be related to work values
whith may be represented by the layout of the office, If an office incorpurates' separate
offices or eubicles the impression may be that the orgunisation could stress individualisnm.
On the other hand if an office is open plan one may feel that the smphasis is on
collectivistic cooperation and action,

The reason why physical strength and activities loaded on this factor may be explained by
the fact that collectivism is concerned with ‘interdepencence and mutual help, Each
indivichals well being depends on the well being ot the group; the group assumes
responsibility for the well being of cach of it’s members’ {Yau-Fai Ho & Chui, 1994, p.
140), Interpretation of the latter may eventuate in one deducing that without physteal _
strength, especially for the male member, the person may not perceive themselves o
Yeing able to contribute to the mutual responsibility they fiel towards the group.
Similarly cooperation in these puysical activitics, especially sport, could be regarded by
the collerti vist as the most appropriate way to achieve goals (Yau-Fai Ho & Chui, 1994),

Physical strengtly may Be an aspect that defines a collectivistic value in many cultures as
it could represent a prefequisite for the good functioning of the culture, The latter is
evident in the ‘warrior ethic’ that is incorporated into the Black culture whereby the
males physical strength is an indicetion of how they would be able to defend the
community (Boon, 1996). Clear division of labour in ancient work situations lay in the
communality of the work activity, Men worked in the field where they could use their
physical strength for activities that would resuit in produce necessary for the collectivistic
good of the family. (Applebaum, 1992), Physical strength and activities have traditionally
been regarded as & mechanism whereby the individual conld use their physical abilities to
serve the conuhunity‘
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Factor 2/ Collective Values

The components of this factor included Altruism, Spirituality, Physncal Strenpth, Physxcal
Acnvmes, Aesthetics, Prestige and Variety.

Several of the values are not easily defined and identifiable. Langley (1995a) referred to
values such as Altruism, Spiritualit and to an extent Aesthetics as Humanistic and
Religions. Uport an examination of the litorature it was decided to label this factor as
Collectivistic values. Hofstede (1991 p. 51, Cited in, Kim et al. 1994, p, 2) defines
collectivisnt as the opposite of individualism and ‘pertains o societies in which people
frora birth onwards are integrated into shong, cohesive in-groups, which throughout
people’s life time continue to protect them in exchange for unquestioning loyalty’.
Collectivistic socictics ave said to stress the *we’ consciousness, coliective identity,
gharing, duties amongst others (Ibid.). Collectivism necessitates the individual t give
group gi;als priority over personal needs (Schwartz, 1994).

The individual is not expected to not have any autonomous roles and goals but the most -
essential' and directive roles und goals are those which are representative of the extended
group (Kluckohn & Strodtbeck, 1961). The degree of collectivistic orientation the
individual demonstrates may be indicative of how they would define certain values or
how they would satisfy these values (Yu & Yang, 1994).

" The values that foaded on this factor may be regarded as depicting a collectivistic
orientation, The more obviously collestivistic values are those of spirituality, aesthetics
and altruism which emphagise the serving or caring for a higher power, nature and
helping others, For collectivistic societies membetship in a refigious organisation is
essen ial and thus spiriteality would naturally be deetnad important (Yau-Fai Ho & Chui,
1994), Aesthetics may be a conerete manifestation of the ‘we’ conseiousness, The
meaning of the latter is that the surroundings may represent the extent of the collectivistic
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By viewing the results and determining which work values are important fo differemt
groups it is important to note that the above may be an indication of why people work or
wisii to begin 3 carcer. 1t is evident that extrinsic factors, on @ whole, are not the most
important vatues driving this sample to the wark force. People obviously value aspects
boyond evirinsie rewards even if they are not at the appropriate level in Muslow's (1958)
proposed hierarchy of needs that they would be interested in higher necds.

Differctices that have besn toted and possible explanations given are simply only
speculations as firm reasons and inferences can not be made owing to the nature of the
research design and luck of knowledge as to what and why individuals ranked values the

way they did,
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that of personal development which also was one of the values that defined factor 1 or
infrinsic values of the afternate fetor strueture. In other studies it wus also found that
pupils valued e more inner-orient -ted values the most (Langley, 1995b), The pooled
sumple valued Risk and factor 3/ individunlistic values the leust which indicates that the
sample as a\vhnlc do not strongly value more independent functioning. It wos noted that
intrinsic values were valued most in the alternate factor structare followed by extrinsic
vult.tes. 1t has been argued that extrinsie and intrinsie values are dickotomous in natute, If
thin is the case it would be thought that the pupils would not value them so ¢losely as the
means of the two are guite comprrable and huph, This suggests that people may have
intrinsic and extrinsic value orfentations simultancously. Economis values are near the
 top of the rankings and imply that the sample a3 w whole are cconomically orientated.

Pupils on o whole ote interested in udvancement and development and this tends to refate
to Huge & Van Vuuren's (1996) stmly that found that Blacks were niore intorested in the
Intter as & work value, In this study Dlacks did not significantly value personal
development awd growth more than Whites, The latter two valued these values similarly
which contradicted Hugo & Van Vauren’s (1996) findings, The reason may be that the
iwo saniples are not completely similar as he vsed Individuals who had ulreudy begun
their university education whilst this sample consists of people at very different
development points, '

7.5)  Conglusion

The nbove offers both comparisons with other studies and speculations as to the resuls
obtained in this study, Tt is imperative that the differcnces between various SES,
language, gender and race groups be considered. The management of diversity offers
numerovs challenges to the South African workplace and the realisation of fhtue
employces work values may make transitions more suceessiul, Peopls are differant and
the latter praves, to an extent, that different life sitvations result in differing needs and
values,
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not find this significont importance placed on eultural tdentity by Afrikaans speaking
pupils, The reason for this could be that at the time of lier study (1987-1988) the
Afrikanor government was still in power and thus Aftikeans children were not faced with
* such & threat to thoir langunge md custorns. The threat to the Aftikoans community could
also be regarded ag being publicised in order for it to be used as a wenpon. Prominent
Afrikaang leaders, such as Eugene Terblauche, tend to cmphasise the threat to the
Afrikaans community in order to instill feelings of cultural identity and to unite the
Afrikaans community, The latter way partially account for why Aftikaans speaking
pupils are the most interested in cultural identity.

Another reason why Afrikaans speaking pupils may place greater importance on cultural
{dentity is that their culture ahd customs are very fsolated and this makes the survival
t.ereof more threatened. Afviknans is 3 descendent of the Dutch langtiuge but is n separate
Janguage in it's own right. Tt is, however, limited only to South Africa nnd unlike,

- Enplish for example, is not spoken in any other country in the world. This realisation that
their custormns, language and cuttore are so delicate may liave instilted in them a need to
maintain it thetnselves by participating and wanting to be with people that also share n
cormon {dentity. This need to preserve one's culture may be further highlighted in the
fuet that on a whole Aftiknans pupils valued socinl values more than Aftican longuage
8. king aud 'English pupils.

It is difficult to nscertain how people ratisfy the values that they have and the extent of

the infer connectedn_ess between varions valmes. The subject of velues may thus be .
fruitfully explored with in the arena of synchronicity were one aceepts that each value

My be an extension of another, '

74)  Rankings of Work Valuos for the Pooled Sample

For both the 22 values and the possible alternnto factor structire the entire sumpie tends
1o value ability utilisation as well as intringic values the most, Second most important iy
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Questions imply that the individual would be interested {n having a good soctal life with
friendy and people that they like, Individuals that fonmed the higher SES gmup tend to be
mostly White und if they are uat White they are living in traditionally White areas, This
may be seen in the results obtained for differences between race groups where Whites
valued social relations siglﬁﬁcantly motre than Black pupils did. 'The reason for this may
lie in the fact that Blacks, whose cultures and communities are generally collectivistic,
may take social relations for pranted, White, higher and middle class pupils upbringings.
from the resul(s on valucs sucl as own life style and aufonomy, seem to have encoutaged
self direction and individualism, For the ‘westernised® people individualised compétition
is encoﬁmged witich dissipates the extent of *social support® that an extended ‘family’
may provide (Boon, 1996). For the Aftican person the extended group is the major focus
and thus social relations in a caring and helping manner are encourage. The White
individuals in upper classes may not be experiencing the degree of social interaction that
the Black pupil naturally does and thus tltis desire c.uld be demonstrated in a need to
have good social relations.

The emplinsis ligs been on the collectivistic tendencies of the Black communities but one
partieular result tends to detract fiom this argwwent, Interestiogly Afiknans speaking
puplls valued cultural identity mote than English speuking aind Alrican language spenking
pupils, Cultural identity is intercsted in whether the person values conducting themselves
in public and private according to the customs of their particular group. In South Africa .
the Afrlkaans person traditionally fell into the dominant eulture and muerous of the
countries nctivitles centered around their custons and traditions. Following the breal
down of apartheid a new goveérnment has taken over and the Alrikaner no longer eujoys
dominancs over the functioning within the society. Boon (1996) stated that when «
cultural group is threatened their degree of ethnicity (Cuitural identity) increascs and they
look to their ethnic group for support. Afrikeans speeking pupils may be expeﬁencing
this break down of their customs on o socictal level and that is why they may be
interested in maintaining cultoral identity. Although Langley (1995b) found Afrikaans
and English speaking pupils to be more materiolistie, soclal and inner orientated ehe did
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authority and tend to only tap into ane lvadership style namely that of an authoritarian,
An sutocratic loader is defined by Robbins (1921, p, 360) as *One who dictates decisions
down to subordinates’, The implication is that subordinates are not provided with the
chance to be involved n decisions thit may even effect them, From the results of this
study it may be concluded that thes. pacticular youth do not feel comfortable with such
at underiocratic and unpopular position of authority. Thus, one ¢an not state that there is
a lack of ambitidn in this sample to be in positions of authority but rather the one form of
authority portrayed here lid not complement their ideals of democracy and popularity.

The relation to wanting to be with people one likes may also nccount for why scores on
authority were so low, Belng unpopular in the social setting in which one interacts can be
devastating for an adolescent: In a .tudy by Martup (1983, cited in Carson & Butcher,
1992) there was found 1o be a relationship between being outpoing and friendly and
| popularity. Although this study way porformed in the Ametican setting average scotes by
this sample on social interaction and relations mny indicate this to be an iniportant facet
to them. A pm‘son'who expects their decistons 1o be fullowed and tell others what to dois
not going to be naturaily viewed as friendly and outgoing. Although this type of leader
may make decisions ond implement them in a friendly manner, pupils may not have
porceived these qucsiious ta be enpiuring this form of soeial fnteraction.

Higher clasg pupils, Afrikaans speaking pupils and - Whites tended to place significantly
‘highest importance on social relations, These findings are consistent with Langley's
(19952} study which deemed the higher class to exhibit & preference for social vatues.
The reason why higher class puplls may huave accorded the highest value fo social
telations could be a res_ult'_of the questions us well as the point they may be af in their
social development, Grade eleven pupils are in the adolescent period when they are said,
owing to several influentia® factors such as SES and gender, to look to more personal
values and abilities to make decisions such as that of an ovccupational choice
(Gottiredson, 1981).
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feclings of elitism as, especially now, if ome aftends a non government school it is cvident
that yoilr family has the funds to send you there (this is not the case with «ff non
government school pupils as some get funded althongh these pupils may still feel elite
owing to their peers influetee). Non government school puplls are possibly not as
concerned with this value as goveriment school pupils as they possibly take it for
granted. A reason why Aftikaans speaking pupsls may have valued it more than English
sp'eaking pugils is that most of the pupils in non government schools were either African
language speaking or English, a very small minority spoke Afrikaans, Some type of
relationship may thus exist between the two findings,

The two almost purely extrinsic values of physical working conditions and authority
rendered intriguing results. Althougl working class pupils tended fo value it more than
middle class pupils, Afvikanns spenking pupils tended to have the highest score on the
physical working conditions value. The first result may he explained in the usual manner
that middle class people would take such a basic amenity for granted (Koln, 1977) but
Aftikaans speaking pupils valuing it the most seems anomalous, African language
epeaking pupils valued it more than English spenking pupils as did Afrikaans speaking
pupils v ver, The reason for this may be based on the samples make up. As mentioned
previously .ost English speaking pupils tended to be mi .dle or higher class whercns
Afrikanng and Afiiean languago speaking pupils were ger. .aly middle and working class
- groups,

Tt has been suggested that within groups of people there are natural leaders or people who
- wish to be leaders {(Robbins, 1991) if this was the case for this sampld then scores would
| possibly have been higher, A reason for this could rest in the manner in which authority
- was portrayed. For one to be in a position of authority then they would want to encourage
other people to follow thefr polnt of view and policies (Langley, 1995a). The latter would
be achicved by telling other people what to do, be perceived ns insisting on their
instructions being followed and make decisions independently of others that they will be
required to follow (IMd.). All of the latter seem to pottray o negatlve concept of a
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Following on from the fact that Middle SES groups and Whites valued economiic security
the most, Is a concept known ug relative deprivation. Llys (1989, n, 123) defines relative

deptivation as:

‘the perception of individuals (cognitive aspeet) who, in comparigon with
individﬁals or groups (their comparative reference groups), do not possess a

| specific valuable object or enough of a desired object. They believe that they
are entitled to possess that valuabls object and therefore feel dissatisfied or
aggrieved (pffective aspect) about their non-possession of that valuable
abject’,

in other words White middle class individuals may be comparing themselves to
individuals within their same SES group as opposed to the rest of the populatioh. In other
words if they do not have as much as people that they use as their refercnce group they
may feel relatively deprived even though they are much better off than people in & SES
group below them, Uys's (1989} study involving members of the Mamelodi foWi ip
found that individuals that experienced the most relative deprivation were the people in .a
higher class, better educated and owned their own homes, In other words it was found
that people who cxperience the most™ relative deprivation are the more influential
mexmbers of the community. People in higher classes, are better educated and are in
‘higher occupational status positions may be more aware, owing to greawsr exposure o
media and ofher informative sources, of the possibility that their privileged life style
could be threatened in South Africa owing to the economic problems and the fact that the
~ aim is to allow all people équgl opnortunities, These same people may be feeling relativé
deprivation as they could suspect that their privileged position and way of living could be
- under threat, - '

Advancement was an interesting value as Afrikaans speaking pupils and govemment
school pupils tended to value it more fhan English speaking pupila and non government

school pupils, The very nature of a non govevnment school may provide the pupils with
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are Afifcan language speaking und tend to be the most cconomically disadvantage
population in the country, This is evident from the fact that 37% of Blacks as opposed to
47% of Whites are economically active, Of the Blacks, that are economically active, only
1.23% arce in middle or upper class oceupations as opposed to 9% of Whites, (CSS,
1995). Economic secwrity implied that the person would bie gble to personally control
their financial future, questions sugpest that rewards would not only be externaliy
mediated but would be a result of abilities and personal capacities. Lower SES groups
often find it difficult enough to live from day to day let alone plan for and have finuneial
security.

Another reason why Whites and middle class pupils possibly place great emphasis on this
value is that traditionally they have been the pdpulaﬁon that were more comfortable and
prosperous, Opportunities were given to them especially in the edueational sector which
the Blacks were strongly denied. Middle class pupils and Whites may have gotten used to
the lifestyle that they are living and now, with the changes in the country, could feel
threatened. One’s own lifestyle was found to be significantly important ta middle class
and non government school pupils, In order to maintain the kind of lifestyle that they are
used to, cconomir securily is essential and possibly the reason why it is significantly
more valued than working class pupils.  Afriksans males particularly valued
individualistic needs ntore than Aftican language speaking mates, This may be dwmg to
the fact that they couli feel that their separate identity and life style is threatened, }his is
supported by the fact that Afrikaans speaking pupils valued enltural identity the most out
of'all the groups. |
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7.3.3) Extetnal. Social and Material Values

In this study it was interesting to note that extrinsic values were valued in some cases
more by working class pupils and in others more by middle class pupils. This finding
diseounts the once believed concept that these two' forms of value orientation are on
opposite ends of the spectrum {(Andrisani & Miljus, 1977).

From the onset it should be noted that there were no significant differences between any
of the groups on the value of economic rewards which confinms Langley’s (1995h)
findings. From this result it is evident that ail pupils value the economic motive involved
in working quite substantially, It is thought that cconomic rewards mey be the
prerequisite of any job on which other activities may be built, What this means is that
without the economic agpect it may be unlikely that, in the workplace, other needs could .
be sntisfied, Referring buck to Hettzberg et al. (1959) and Maslow’s (1954) theorles,
these results may be partially explained, Although people in igher sncio-economic status
proups value intrinsic values more this may be owing to the fact that the outside
conditions (i.e, economie rewards) are present (Maslow, 1954). Economic rewards miay
also not result in satisfaction In the work place, a8 would more intrinsic factors, bus if
thay are not present dissatisfaction could result (Flertzberg gt.al. 1959). In otlier words all
pupils expect some form of economic reward to be present hefore they can begin' to move
psychologicaily up Maslow’s hisrarchy of nieeds, The reason why working class 'pupils
are not at the same level in their desire for intrinsic factors is not beoause they do nﬁt
want them, but the very foundatlon of why they need to work is possibly still an issue for
them, Past studies have revenied that higher class individuals take tha very basie eﬁctrinsic
values for granted and a given in their occupations which opens up the path for the focus
shifting to more intrinsic motives {Kohn, 1977), |

Following on from this is the faot that middle elass pupils vatued economic security more
than working class pupils, Whites valued it more than Blacks and Afiikaans and English

speaking pupils valued it more than Aftican language speaking pupils, Blacks generally
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there is no way to tell what females and males regard to be achievement and how they

would satisfy intrinsic needs,

Ancther interesting result, which may add rfurther insight iuto the understanding of
working class, Black, African language speaking and females collectivistic 5cti0ns, is on
the value of prestige, Significantly high prestige scores by the latter groups may be owing
to the discrimination each of these groups has Lad to contend with in the past. As this
legacy of disc.imination is being strongly opposed these groups may feel hOpgﬁll_ that
opportunities are more available to them now. For instance Black'pupils may value
prestige more than Whites as they have only recently been experiencing a society in
which equal émployment is law as trpditionally the higher level jobs have been reserved
for Whites only (Bluen & Barling, 1983). This muay also niow be more applicable to
females, They now may have become interosted in prestige s the realisation of such a
value is more likely with affirmutive action policies, For "Whites and males the prestige
attached to jobs may not be regarded 35 an essential work value as traditionally jobs that
ate higher up on the ladder have been solely preseﬁed for Whites and males (Bluen &
Barling, 1983). Bluen & Barling (1983) algo reporied that White South African males
tended to not accord a great deal of value to social statt |

. Inner orlentated and humane needs are generally concerned with aspeets that may be
internalised or extended in a giving way beyond the persun, From this sample and the
subsequent results it is speculated that pupils may not all perceive intrinsic satisfactions
to be quantified and acquired through the same avenues. This may highlight the fact that
pupils may rank values in a gimilar fashion but the intensity or prevelence of tha value
may differ depending on feclings of communal responsibility, circumstances and
orientations, In the next section, values that are more extrinsic in nature and may be
~-achieved through external mechanisms, will _bé, discussed and the impottance thereof
highlighted,
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reason why females have scqvired knowledge with regards to traditional gender
stereotyping (Ibid,). Even within the school situation gender socialisation may be
occurring that insinuates what appropriate carger paths are for males and females (Eckart
& Tracy, 1992). By determining how indivilaals would rank their values and what is
most important to them is not sufficient information to determine how they would
endeavour o pursue the satisfaction of those values. Tn other words females may siill
regard personal development and achievenent to be & result of specessfully raising a
family. Thus it can not be unequivocally stated that fermnales are no longer gender role

bound as one can not be certain what they are basing their rankings of values on.

It is, however, essential to note that females valued the intrinsi¢ value of achievermnent
more than males. This suggests that females are more achievement orientated. On the
other hand it could demonstrats that fumales are more concerned with achieving than
males as they are uncertain as to how acle.vement orientations may be transferred into
the work situation owing to the pressure placed on them to compare work and family
roles (Card gt al, 1980), '

Gender diffarences that were found In this study are not in opposition to other studies and
continue to suggest that females value bei1g more personaily developed than males
(Langley. 199b), It does not give any further information av to how the female pupil
would facilitate achievement and personal development but it is the writer's opinion that
it could be as a result of helping others and serving a higher power, Achievement
motivation of females has been argued to be different to the need for achisvement
displayed by males (Fitogerald & Crites, 1980), The latter has been said to be unfounded
in theory as numerous females have been studied and the result indicated that they had
the seme achievement motivatio. as males (Ibid.), Depending on the theary adopted,
some may say that femules may be motivated to achieve within the communal aréna
(Stein & Bailey, 1975; cited In Fitzgerald & Cites, 1980) which is where altruistic needs
could be sutisfied. The latter theory is dated and changes may have occurred in the way
females hope to achieve und in which setting, Owing to the nature of the questionnaire
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for this may be that males may have intemaiised the importanws of physical aspects and
begun to correlate it with an indication of 6ne's ma'sculinily (Mayers, 1997). If males are
interested in masculinity, especially at this point in thelr development, then it is felt that
scores would have naturally been higher on physical. strengtls, The reason why this may -
not have been the case is that the questions capturing this tended to 7 sinuate that they
would like to work with heavy equipment in more migniaf jobs. Males may tius be more
interested in this value than depicted but, owing to the nature of the questions, not
perceived it to be in canjunction with their ideas of physical strength,

The reason for the latter statement is that, in African enltures especially, values of skill,
courage and the ability to demonstrate the values of the warrior® are extramely imy.ortant
i the development of the male {Boon, 1996). Although there were no significant
differenices betweett the race groups it is noted that Blacks do in fact value physical
strength more than any of the other race groups. Black males are constantly tested and
~test friendships they have with others to demonstrate courngs and preparedness, the more
they succeed the more they advance in the ‘pecking’ order (Boon, 1996). This
advancernent coutd be vegarded rs intrinsic in nature and & total passion to improve as
well as ‘an understanding and acceptance that the individual and ihe team are crucial to
life’ (Boon, 1996, p. 42). Credo Mutwa (cited in Boon, 1996) likens the ideal of the
‘warrior' ethic to the work place where everyday the ‘warrior’ must come to the
‘battlefield” (workplace) filled with inspiration not anger, If he encounters n problem help
- can e requested from the chief or Induma, but if he must act along he must do so ina
marner that does not Jestabilise the rest of the group, (Ihid.}. Ore- again the importance
of the collectlvised community is demonstrated,

Another interesting results is that females valued intringic needs more than males which
" lends to the challenge that females may no longer feel gender role bound (Betz &
Fitzgeréld 1987; cited in Douce & Hanson, 1990). Gender bias has rezulted in concerns
that females potential has been limited and that they have not been afforded the same
~ opportunities tc-' advanee into higher positions (Shore, 1992), Socinlisation may be the
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- Any study that involves human’s and aspects of their psychological functioning can never
be completely controlled as there will consistently be numerous unanswered yuestions
und possibilities. In this study, however, one may say with a degree of confidence that
grade eleven pupils do not have n homogenous vatue portfolio althougl subsgroups with
in the larger sample may be identified owing to the similarities that they demonstrate in
their value priorities.

The concépt of values and work values are, in the opinion of flic writer, still ideals which
people have not even begun to maderstand, Not only do we tend to haphazardly dcf_inb
thom but we also uiderestimate their powet, The unending possibilities for vrganisations
nnd individuals nlike ave boxed into o fow terrs... which we oflen view as the ultimate in
what may be regarded 0s o limited construet, Studies are based on hierarchical
conceptualisations which limit und underestimate the extensive possibiliies o
comprebensive understanding of valucs may afford us,
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negative aspects of the organisation and the job (Greenhaus & Callanan 1994). The
organisation would also be able to gauge whether the job that is on offer will actually be
able to satisfy the nieeds of the persor, Realistic recruitment is a way to select people who
are atready motivated to achicve organisutional objectives s théy have congruent values
or needs (Mapes, 1996). Without n full understanding as to what people want out of work
tension and stress tay eventuate which could hinder both the organisation and the
employee (Van Der Walt, 1994), By having o comprehensive portfolio of what the person
values the nintching of people o jubs and urganisations may be more successful.

Values need to be studied, however, in 4 more uniform fashion as various definitions and
questions are used to depict » seemingly replicable value, In this study an attempt was
m:de to highlight and analyse the questior. the test developer had used to defing and

. eapture various values. By doing this a more comprehensive picture could be provided ns
to the appropriatencss of the terms given to deseribe certain values.

Another reason why individuals work values arc an cssential topic is to assist in the
- suceessful transition of the New South Afice as far os economics, politics and lubour |
problems are concerned, A disparity between people’s values may make tho handling of
divetsity, affirmative action and the understanding of cultural differences more difficult,
By accepting that values, both 1te and work, may capture the essence of a person’s
funerioning labour problems and implementations may be approaclied in diﬂ‘erent

mannet|

Adolescenis are the future work force and businesses need o acknowledge what is
importunt to them o8 far as what they value or need in order for future development, The
widerstanding of our youth's work values could be regarded as one cssentinl buflding
tlock fn the establishment of a successful and harmorious New South Afidea. |
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It would also be interesting to determine how having a part time job may effect how an
individual prioritises their work values. The type of part time work may also yield

intteresting responses as there could be differences owing to the various work settings.

The definitions of the various values and questions used to capture their importance could
be the foctis of un entire study. The reason for this is that various authors and test
developers may have differing perceptions as to what each value constitutes and which
‘questions may in fact depict them, More conformity is needed in the definition and study
of values, This may be extended further by determining what peopie are basing their

values on and through which avenues they hope to satisfy'them.

Lastly, & comparison could be made between individuals who have recently entered the
world of work and those who are preparing to enter it. This would assist in determining
~ whetizar wark values are in fact able {o be altered or possibly the intensity of the desire
~ simply reduced by the reality of the work situation.

'83) Implications

By determining what people valus one may establish what the n.euning of work is in their
lives (Flarpaz, 1985). People do not tend to all value the same things in the work situation
which may be seen frotn the results of the present study, By analysing one’s work values
the implication is that the meaning of work and what motivates the person to work to
attain their valued needs and goals is captured {Sverko & Vizek-Vidovie, 1995).

By studying the work values of adolescents who are nearing the end ‘of their schooling
careers, work entry portfolios may be established. These portfolios provide both the
individual and various institutions (i.e. Universities, colleges and organisations) of what
* is important to those individuals in their future lives and careers. For an organisation this
knowiedge may assist in fulfilling objecﬁws of realistic recruitment progrmus.' Realistie
- recruittnent is the preparation of the potential job incumbent for both positive and
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good réliability (Ibid.). By using a Likert scale it is not possible to determine the reason

why one value may be more iniportant than the other.

Fourthly, in other similar studies another questionnaire namely, the Life Role Inventory
was also administered in order to determine what the most important role is in the
persou’s lfe (i.e. Leisurite, homemaker). The reason why this could not also be done in

 this study was owing to time constraints, 'Ihe_Values Scale (Langley, 1905g) and the
Biographiva) questionnaire took about an hour fo adminiet r depending on the language
proficiency of the pupils. The schools were even reluctant to allow n hours time and the
additional questionnaire niay have extended the time required by half and hour, One hour
is two class periods and schools were not prepared to allow a third clags period to be
forfeited.

Fifthiy, It woulC have been interesting to ask the pupils which of them had part time work
as this would have provided some iadication as to which of them may have had some

influznce on their wark values from the work situation itself,

Finally, owing to the design of this researcly it is riot possible to discount numerous rival
- hypothesis and make inferences, The differences may not be as simply recognisable as
supposed owing to the effects of more than one demograplﬁc variable on the values. The
reason why multivariate tests could not be adequately used was owing to the fact that
there would not have been sufficient individuals in each celt and results may have not
been meaningfil,

82) Suggestions for Future Research
One of the first suggestions that may be made is that the individual African langnage
speaking and Black cultural groups should be studied in order to determine if there are

differences in their work values. Although these groups may all be native fo the Aftican
continent they could have some very interesting and diverse work value orientations,
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As with any research there are always limitations. In the following the limirations of this

study will be expanded upon.

Firstly, the sample that was selected may be regavded as a limitation from the onsct.
Random sele.ction of schools and pupils was not possible owing to limited access which
makes generalisability of results difficult. It was, however, attempted to select schools on
the basis that they may represent the farger population but this can not be guaranteed,

Secondly, the fact that grade eleven pupils were only sampled may reduce the value of
the results. The study was only restricted to a specific time period wﬁen work values are.
presumed to be formulated (Wijting et al. 1977, It may have also been maore beneficial to
test grade twelve pupils who are more likely to be seriously considering their future
occupations. The resson why grade cleven pupils were selected was two fold: firstly, they
are in the 16 to 18 age group and is argued that they should be at a poiut in their career
development that their values are already crvstallised (Gottfredson, 1981) and secondly,
the pﬁﬁcipals at most of the schools that wete appfoached were not prepared to give the
time required to administer the questionhaires in the pupils matric year,

Thirdly, the Vatue Scale (Langley, 1995a) utilises a Likert type response scale and it does
. not restriet the pupil to prioritising which value they would place first and so forth, Thus,
it doss not force the pupil to rank their 22 values. Likert scales have been criticlsed for
their lack of reproducibility and these scales have no interval measures which means that
it is not easy to determine if scores in the middle renge changed from mildly positive to
mildly negative (Oppettheim, 1966), Likert scales have certain advantages such as having
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(Question 6 continued).
Passed std. 5 ||
Passed std. 8 | |

Mother _ Passed matrie! |
Univetsity/college

completed | ]

= L EEESS CEkpa o Mel b}

Passed std. 3 i]

Guardian Passed matrie ||
University/eollege

completed ]

7) If you ticked the box for university/college eduention for any of the above
relations please write vhat the Iug,hest level they got to in this arew:

11 O

N I T g F N PN ad ER N AN A AL R RPN T4 [ R PP R EE AR N I EFArE b PR P E P NP d b aaagaraarsrrrastdrnnggasy
M(}lllel N N R N R N RN N NN N E NN N YRR RN R T1RaTRaT IR NI LY

L Ny N N T N N N N R R R R R RS RN RN NN R R RN

Guﬂrdiall. ------ BiranyaRRLEENATS dvnrinnn R R R R N R R R RN RN N NN NN

I I L T I N O R N L I L I NIRRT AT

8) Who do you live with most of the time? (During the school term).
.
Both Parents 1 A

Father [I
Mother H
Guardian [ﬁ]

9) Do you have any of the following in vour house? {(Mark in the box witha X
fs many s you have in your house) ' _

Blectricity R
Rumgingsater |
Atelevision or televisions 1.1} i move than ene how many? ...

P.T.Q.



11C IESTION K
INSTRUCTIONS:
Please complete all the questions in this questionnaire. IF a line appears after
the question you have to write out the answer, If u bloch appears after the
question please mark the correct box.or boxes if necussary with a X.

1) Testee nuimber: ..., e s s e

2) Sex: Male H or I"emnte[._...! :

3) Wit arep do yvou live in? (What is the nune of your suburb or township?).

raEvImaRERRATIS ArenrRsnRnRRns avnaaa NBadssdamadasinaTi EaNNLAELEERTARED NS E NIRRT EAT R IR A AN SRR

4) Mow long have you been gt this school?

{1 yem[ l 12 ycars{ ] 2-3 yeurs ‘ I 34 vears[ | more thunhcars

L.

%) Which other high sehools have you been to school at, for how iunh and
which arens weie thay in? {Leave out if not applicable).

Name_of schoaol For. how long, Area (town/district)

I L D 1 e At i < = 8 ot g e v dm e mm s e me o OTnat SE e ha Tem erne L e doeis e tmbs e

6) What are the present accupathnw and edueational suceess of your parents
or guardion.

Relationshin What job does he/ Lducational Level
she.do?

Passed std. 5 ..
Passed std. 8 1. ]

 Father Passed matric! ]
University/college

completed [ ]

PO,



Depatbinent of I’.wy::a‘mhxnf

------

Privoate Bag 3, WEES 20050, onnl i s Tebongaees Vvt -F.ls. WS e 2 s Telepioe e T L7 102907

| ;}: T
\rﬁ"{ The Principal,

Dear : 28th May 1907

1 am an Industrial Psychology masters student at the Univorsity of the
Witwatersrand. As part of the masters course ong s required to complete a
‘research project which 1 am currently doing under the supervision off Me, Larry
Mayers. 1 requeslt permission for stcl 9 pupils ut to
participate in my study.

The aim of my study is to determine what the career values are of std. 9 pupils
living in South-Adrica. Career values hinve boen said to be the starting puint in
career choice which refates to the need an individual wishes to satisty in the
pursuance of a career. Std. 9 pupils are at the late adolescont stage and it is at this:
time that they begin to evaluate the relative importance of work in their value
systend. I wish to look at the relationship between variables such as soeio-
economic status, gender; lanpusge o.t.c. und the meaning of work in the lives of' a
sample of std, @ pupils.

Two instruments will be used to colleet informatlon mamely : The Values Scale
(1995) and a biographical questionnaire. The Values scale takes between 30 and 50
minutes to completo and the biographical questionnaire should take abowt 10
minutes to complate. A few extra minutes will aiso be required to give the pupils -
instructions as 1o how to complete the quastionnaires. The names of tho pupils
will not appear on either of the questionoaires ensuring anonymity.

Once my reseqarch is complated I will be pleased to send vou o copy of the results
which should give you some indication of the caree” values of your std. 9 pupils ag
a group. All results obtained will be kept confidentinl and only general group
irends will bo presented. '

and the std. 9 pupil's participation will be much appreciated
and greatly valeed. Thank you for your assistance.

Yours sincerely,
2y

Belinda Annoe Brebnor (Tel. 011 678-2179)

avAYS '
M LapiseMngersh MLA. (Supervisor).

i _ .
10 Sl e 1t £20 T S sttt ] v fuen 1o tan it oned v bl sisgerpatiennd B i seanmieniltend fre vaontdp Liosioation paanki pbaiy in e ceaslilallen
al Hrs el prt Dendy e Flis o Boe st aansed parenneid sl tin vl gl <Al ol f fls e lsasinisdialisae.
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~ {Question 6 continued).
Passed std. 5 i
Passed std. 8 ||

Mother Passed matric! |
University/college

completed Ll

Passed std. 5 U
Passed std. 8 B

Cuardian _ Passed matric|_|
' ' University/college

completed |]

7) If you ticked the box for university/college education for any of the above
relations please write what the highest lovel they got to in this area:
FAtlEr, . ..o iiiiuinniniiis s iaa resiesseeresaesenrannestesserrerineriereces

----------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------

...............................................................................................

8) Who do you live with most of the time? {During the school term).
Both Parents U

Father []
Mother [’}
Guardian ﬂ

9} Do you have any of the following in your house? (Mark in the box with n X
as thany s you have in your house)

"
" Lloetricity [

Running water [l

;}_Lelgyjsiun of tefavisions H » if mote than one how manv? ... ...,

P.T.O.



Please complete all the guestions in this questionnaire. If' a line appears aiter
the question you have to weite out the answer. 1f a block appears after the
questivn please mark the cotrect box or hoxes i necessary witha X,

1) Testee munber. ... b e SRR

2} Sex: Male ‘ i or Female H )

3) What area do yout live in? (What is the name of vour suburb or township?).

4y How long have you been at this school”?

(a1 ycars'r.l]'. 1-2 years I ]. ..-‘! yours l ] 3~ v&,ars[ ] mora than 4 youry

L.

) Which other Ihigh schools have you been to school at, for how long and
which arens were tiey in? (Leave out i not applicable).

Name of school ~ For how lopz. Area (town/district)

ST U S e T T

Nl ot PR TT SETMMERI PR S e - e

) What are the present acoupations and educational success of ynur parents
or guardian,

‘Relationship ~ What job does hef Hducational Level

Passed std. § [
Possed std, 8 []

Eather Passed mairicl]
University/college

completed |}

P.T.O.



Deperinent of Psvcliolony

Prlved s By i, WET 200z, Swath vl Loty 1 e B oL TE e s Teleplinagne T T T 2
The Principal,
Dear - 28th May 1997

I am an Industrial Psychology masters student at the Universty of the
Witwatersrand., As part of the masters course one Is required to complete a
research project which 1 am currently doing under the supervision of Mr. Larry
Mayers. T request permission for std. 9 pupils at to
participate in my study.

The ait of my study i3 to determine what the career values are of std. 9 pupils
living in South-Africa. Career values have been said to bu the stacting point in
cuccor choice which relates to the need an individual wisbes to sutisfy in the
pursuance of a career. Std. 9 pupils are at the lnte adolescent stage and it ig at this
time that thoy begin to evaluate the relative importance of work in their value
gystem, T wish to look at the relationship between variables such as socio-
economic status, gender, language e.t.c. and the meaning of work in the lives of a
sample of std. 9 pupils.

Two instruments will be used to collest information namely © The Values Scale
(1995) and a biographical questiopnaire. The Values scale takes between 30 and 50
minutes to complete and the biographical questionnaire should tuke abowt 10
inutes to complete. A fow extra minuwes will also be requited to give the pupils
instructions as to how to complete the questionngires. The names of the pupils
will tiot appear on elther of the questionncives ensuring anonymity.

Once my researeh is completed [ will be plensed to send you a copy of the results
which should give you some indication of the eareer values of your std. 9 pupils as
a group. All results obtained will be kept confidential and tmly general ;:.mup
trends will be presented.

and tlie #id. 9 puptl's pariicipation will be much appreciated
and greatly valued. Thank you for your sasistance,

Yours sincercly,

rbyig /
Belinda Anne Brebnor (Tel, 011: 678-2179)

'AAS - '
Mr! La FersAM. o {Supervisor). :

Thie Tsis ity ok 0 I astehalattel Bjart Dy e Bank it FAs i sweyes shBE B easimttute ! B st el thitie o iy In G o wstitutiong:
’ T T T LY | PR T RER QTR T LRI SR WD RTINS BTER PR EUTERR 318 .



D1t 1s nau of dit sal In die toekoms
balangtlk vir my wees om ...

0. dle rosultate van my pogings te
slen.

o1, te woot dat boter dlnge opmy
wag &,

92, in staat (@ waas om my
amgewing mooier te maak.

88 andor te help, al bateken dit dat
- ek my els gemak gedesltallk
mpet prysgee.

D4, andor manae te laat verstaan dot
my Instruksles ulttevoer moat
wotdl,

g5, = my alg w‘erksura te bepaal.

86, gart nuwe dinge ta dink: om te
matk of 1 doan,

g7, in 18 pas terwyl ek steads aan my
: herkoms gatrou biy,

88, geld te maak.

&8, te waet dat ek salls in mosillie
tye finanslasl cor die wag kan
kom,

100,  my ele lewanswysa te antwikkel,

101,  perscenitke groe! te ervasr deur
my bedrywighade (dls dlnga wat
ak daen).

102,  dinge te doen wat fislesg fiksheld
verg.

103, op gesteun te word wanneer
Iiggasmilke krag nocdsaaidii is.

104, erkenning te kry van adar vir die
wark wal ok gedoan hot,

108, planng te kan berdam f beshilte
: le kan naarm wat ' inate van
tislko inhow,

108.  Kantak met manse ta maak.

107, Inganraking te weas et tanse
~ van wie gk hou,

108.  my talente In diens van 'n
Opporwess ta gobrulk,

108,  verskilende plokke te kan besoak
as desl van my wark.

110, In 'n aantrekilke of selts 'n
pragigs omgawing te wark,
$6-38

It Is now or will In the future be
Important to me to ..

&0, 506 the results of my efforis,

M. kriow | am on my way to befter
things.

oz, Lig able to make my surraundings
more kaautiful,

o3, help othars, even If i neans
plving up some of my awn
caomforts,

a4, have other people krow that my
- Instructions are 19 ba followed,

g5. get my own worklng bours,

o6. think up haw things to make or
do.

g7. HE In whilla Balng tiug to my
clitural values,

88, make money.

a8, knaw | can manags financlally
evon i hard times,

100, davelop my own ilestylo,

101, axpriance persongl growth
- through this things | do.

102, do things that raqulre phyalcai
ftnass,

103, be relled upon when physical

strongth |s essentlal,

104, hava people recognize the work |
tiave done.

105. e abla to make plans ar
deslslang that invalve some Hak.

106, yimake éontact with peapls.

107, be | toush with othar haople that
[ Nk, '

108,  usa my talents in the service of a
Suprema Selng.

108,  be abla to visit difterent piacas s
part of my ]ob.

110, ~ work in aftractive or even
baautiiyl surroundings.



Dit Is nbu of dit sal ir die logkoms
bolangrlk vir my wees om ...

67.

68,

&h.

70.
71,

73.
74,

({:

77

74

82,
as.

84,
6.

BG‘ -

- B,
as.

89

my stork punte te banut.

1o vael dat ok regtlg tots barolk
hit.

to kan dink aan bevordering.

dour die mooie omeing to weas.

n mons te weos wat ander hoip
wal hulp nodig het.

“palilte o feam wat deur ander
nagievoly word,

my eio boas to woes.

lets te skep wat verskll van eniga
lots wat voorhio:n gamaak (s

te voo! dot ek dour lado van elo
taaigroap aanvaar word,

gosle bahulsing te he.

ty waet dat 'n toevallge terugslag
hia reptlg my Inkamste sal faak
nig.

my werk toen my sla tompo ta
doan,

die mans te word wat ok wil
wooe, '

liggaamiik flks to woos.

“geraspeltenr ta word vir my
[iglase krag).

as 'n besondere mang beskou e
word,

dig opwindande geveel van
govaar to beleaf,

* mot mense te praal,

't week te hie waar ok makdli
vrionde kan maak,

tot die verbolering van die
samelowing to kan bydra,

ta rols ag deel van my wark,

by 'n plek te weork waar 'n
ferfelllke temparatuur i stand
gatiou word, _

lots ta doen wat ok weot ek good
kan deon.

It Is now or will in tho fultre be
important 16 me to ..,

a7,
68.
69,

70.
71.

72

78.
4.

7.
76.
7.
78,
79,
)
81,
82,
8,

84,
85'

87.
88,

a8

rmake tha best use of my strohg
points.

have a feeling of Having roally
done semething,

be able to think In ‘erms of
advantemeant (promotion).

b surrounded by beauty.

be a pargon who helps gthaes in
need of asslstanes.

trake denislons that others foflgw.

b my own bogs.

rnake something different o
anything made befora,

foel accoptad by membara af my
owh langiage group.

have good housing.

know that sn aceasional setback
will not really affect my lngome,

do my work at ty own pace

{ternpo),
hecoms the porson | want 1o be.

be physlaally 1it,

ha respectod for my physical
strangily, :

be saah as a spoclal parson,

feel iha thrill {oxciting fecling) of
danget,

talk 10 peoplo.

have a Jobs whore | can easlly
maka lends.

ba able to contributs to the
Improvemant of soclaty.

travel as part of my work,

waitk Tn a building In which a
comiontable temporature 1s
mialntatned.

do something » know | ¢an do
wall,



Dit is non of dit sal in die toekoms
‘betangrik vir my wees om ..,

44, goele sanhore fasiitete (by, 'n
kloedkamern) by die wetk te hg.

45. my vermoens la onlwlkkal,

% 'n hoe standaard In my werk to
barelk.

47, bevordering te kan kry.

48.  met mool dings In my werk
gemookd to wees,

49, so te work dat die wéreld vir
almal ‘n beter plek word,

§0.  die persoon te wees wat sake by
die werk hahovr,

51, dlavryhold te ho otn die werk op
my gle manier i doen.

B2, dla geleenthald ta ha om nuwe
ldags by dip wark ult 19 lopts,

63, te vool dat ak sowel as andar
lade van my kulturele roep by
dle werk aanvaar word.

84,  goed besoldlg te word vir watter
wark ak ook & doamn,

&5, " warsekerde toskoms 16 1,

56, te work waatash ek wil wannaer
ak wil : :

57, persooniike bevrediging ult my
' wark fe put,

g8, fisles aidlef In my wark ta woes,
&9, oy lggaarnika kag te gabruik,

£0.  op grond van my wark hoog
goag te word,

61.  gevaariike take te aanvear indian
hulle my Interpssear,

B2, aaam met ander manso ta weas

terwyl ekt work,

© 6 saam met my ele soor menso te
weos.

64, voorspoed on vrede fn dle werald
te bavordor.

05 werksaktiwioite dikwels af te
wigsel,

66.  loon dis woer beskerm to woss
torwyl ale werk,

#t Is now or will tn the futire he
important 1o me fo ...

44. have good santary faclittes (e.g.
- cloakroom) al work,

45,  develop what 1 can do well {my
abiflos).

48,  reach a high standard in my
work.

47. be able to get promation,

48, be concerned {busy) with
beattiful things In my work.

49, | work in & way thal makes the
world a beltor place.

L7138 ba the ohe who manages things

at work, _
51.  boe freg to got on with g job In my
own way. :
2. have a chance to try out naw
ldeas at work,

B3, faet that | as wall ag other
- members of my guitural group are
acoepted at work,

54, ba well pald for whatever work |
may ta,

B8, have 8 sectre future,

BB, worl at what { wanl o when |
want to. :

§7.  find personal satisfaction in my
wark,

58, be physically astive In my wprk,
- usa my physleal strangth,

60. be hald In high gstoem {respaat)
becauas of my work,

B, take on dangarous tagks i thoy

Irtarast ma. :
62, be with othar peopla white | work,

63, be with my kind of people.
a4, furthar wetfars and poacs In this
world,

88.  change work activitles frequantly,

88.  be protected from the weather
while | work,



Dit is nou of dit sal In dle toekoms
halangtik vir my wees om ..

23 wurk te doan watl my vermogns
benut {my sanleg).

24. ta woal dat my Inspanning
raakgosien sal word,

25, vinnlg vooruitgang to maak in my
beroap.

26. genut to put ult die skoonheld
van my wark,

27. betrokke to weos by wotk waar
dle doel Is om merisg te help.

28, 'n felar by die werk 10 weos.
29.  my ele beslulte by die werk ta
negm,

20, Tots nuts In my wark te skop.

a1, to wark waar mensa met my
kulturele agiergrond ook goela
warksmoontlikheds het,

82, 'n goele inkamsta tg ha.

34, to woet dat ok altyd 'n bestazn
gal kan voer,

84, my lawe of my manler to loaf.

a8, ideos te ha gor wat om met my
lowe to doen.

8. deol ta noerm aan sport an andar
Hislase aktiwitalte.

37 kragtige masfinerla te hanteof.

88, arkarning vir my proslasles to
ontvang.

39,  te vool dat daar 'n mate van risiko
of gavaar In my werk [s.

40, liewer in 'n groep ag allean to
work,

41, dingo to doon saam mat menad
_van wla ok hotr,

42.  to leef volgens godudienetige
bagingets,

45 ' aantal versklllénde dinga deur
die laop van die dag 1o doon,

i Is how or will In the future be
important o me 0 ..

23, do work that makes use of what |
can do woll {my abillites).

24, know that my afforis will ba
noticed,

25, gelahoad quickly In my carcer.

25 find pleasure in tho boauty of my
work,

27, be Invalved In work (in which the
goal 1) helping paople.

e a leador at wark,
make my own deelsions at work,

8 &

create something now in my
work,

31, work whar people of my cultural
: background alao have good ]ob
paossibilities,

2z, have a good Ihcoma.

83, krow that | can alwiys maka 4
Iving.

4. live my life my way,

25, have ideaa about what ta do with
my We. ' :

38, take part In sport and other
: physical activities,

ar handla power machings,

38, berecogrized formy
accomplishmonts (succase),

30, feel that thers Is some risk or
gomé danger In tha work | do,

40.  workln & group rather than by
mysetl.

41, do things with poople | ke,

12, {o e accarding to religious
principtas,

43,  doanumber of diforant things
duriry the day.



DIE WAARDESKAAL (WS)

Dit 15 nou of dit sal in die toekoms
belangrik vir my wees om ..,

1. al my vaardighede en kennis 16
gebrulk.
2. rosuitate te behaal wat my goele
: wark van my sal aantoon,
3. voorultgang te maak In my
bergep.

dla lowe mooier to maak.
mense mat problems te holp.

ann ander te verel wat hulla moet
daen,

op my &lg te handel.

nuwe dinge te ontdek, to
oniwlkkel of to ontwerp,

3 19 woon waar menga van my
godsdiens an kulturela ¢ Jep ook
aanvaar word,

0. 'nhoe lewenstandaard t¢
handhaal,

11, 'n goveal van okonomiase

sokurltelt to he.
12 volgang my ela apvaltings te leef.
14 B8 persopn te antwikkel,
14,  bala Hggaamilke oefening ta kry.
5. flslos hard te werk,

16 bowanderlng to ontvang vir my
kennls e vaardlighada.

17, waaghalsige dinge aan te vang.

18, snam miet andsar mange dinge e
doon,

18, saam maet vrilende te weds.

20. to halp om die wereld 'n belor
plak ta maak,

21, aldo dag op dlo een of ander
manlor versklllend van dio vnriges
{0 arvaar,

22, yenvegsame worksruimts en llg
' t& he om In te werk.

. THE VALUES SCALE {Vv5)

1 is now or will in the future be
important lo me to ..,

1.

10

1.

12
13
14,
5.
16

17
18.

19,
20.

21.

22

use all my sldlis and knowledge.

have rasults which witt show that |

" hava dong wall.

get ahead In my job.

make life more beautiful,
halp people with problems.
tell others what to do.

At On Ty own,

discaver, develop {starl) or
deslgn new things.

liva whare paople of my religion
and cultural group aro also
Benepted.

have & high standard of living.

have a fesling of ecunomlc
sacurity.

live aceording to 1y own ldaas,
devalop g9 & parson,

et & lat of physical exerclsa,
work hard physically.

ba admired for my knowladge
and skills, _
tlo isky things,

do things togather with other
paopls,

ba with Irlends.

hefp to make the world a better
place,

have every day be different In
some way frot the one befora,

have anqugh work space and
lght ta work in.
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uestion 9 continue

Flushgb.[g toilet or toilets []
A television or teleyisions U ; if more than one how many? ... ... -

A computer or computers: [_] 3 if more than one how many? ...

10) About how many of any kind of book do you have in your house?
Nong D ; 120 D ; 21-100 E.] » more than 100 [_I .

11) Does your family twn 2 car? yes [:J or no H

12) What languages did you learn at home to speak and write properly?

R R I I TR N PN R R R R R T braaraaany L ER TRy 3

IR N NIRRT SRR NN RN N TR TR

13) What language does your family speak most ofien at your house?

IR TR R R R R RN B R AR TN ER R BB IR A AT TP AR

14) What two careers or jobs have you thought about in the last year as what
you would like to do when you leave school?
Career/job: ........ v PR

CRrger/Job: ivsierevivs s

Please let the tester know that you have finished by putting your
-pencil down and sitting back. Thank you for your assistance!






- {Question 9 continued)
Flushable toilet or toslets ||
A television or televisinns L]  if more than one how MANY?

A computer or computers, [_| y if'more than one how many? ...

10) About how many of any kind of book do you have in your house?
Nore L1+ 1:2001: 21100 [} more than 100 { 1.

11) Does your family own & car? yes D or no D

l”) What languages did you learn at home to speak and write properly?

L T N I R R T R Y RN NN RN

13) What Ianguage does your farmly speak moat oﬁen at your house?

TARNN RSN T TR AR RN AR AR R EFRNIS ALEEA AN NI PRI EEREERY IR

14) ‘What two careers or jobs have 'you fhought about in the last year as what '-
you would fike to do when you leave school?
CAIRRITION: v1vvvvvrernarasriscesvnsrscssnransessresereenss

Cme!?'jab: PARS LRI NIINE AR anNNE LN R AR

------------- AderEEs

Plnase let the tester know that you have finished by puttmg your
pencil down and sitting back. Thank you for your assistance!
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