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The definitions of values arc diverse and extensive. Although the concept of values hus

been the focus of many studies thl'Oughmlt the yours (Kohn, 1977i Davis & Hnrrlson,

1975; Stipe!', 1957 and others) there is no (JUeagreed UPOll deflnlnon of this construct,

The latter has resulted ill vnlucs being confused with other constructs such as attitudes
and interests. Attitudes usually revolve around one's emotional attachment to social
objects such as political matters and interests relate to more specific aspects. Vulues arc,
at rimes, simply referred to as one's needs. (Langley. 1995a).

Tht. concept of values mny be understood iii theory hut! as with other constructs such (1S

motivation, nrc not directly observable. Values nrc deemed to be more coucrctc and
quentifiable if \hoy nrc observed through the pursuance and achievement of needs nnd
gouls. The pursuance and rcallsntion of these goals may he a culmination of certnln
preferences developed from one's innate beliefs, (lttitlldcs and opinions. (Svcrko &

Vizek-Vidovic, 19(5). People develop 'lllllccptiollS of what arc desit'able goals based on
criteria and stnmlm.ls that nrc implemented for making choices and decisions. The latter
arc generally the result ofhoth situntional ami personal conceptions. (Kohn, 1(77).

Schwartz (1990. 1',8) provides a uselul operational definition of tho concept ofvalues:

"Values oro l1ritlciploS or criteria for selecting what is good (or better or
best) among objects, actione, ways of lifo, and social and political
institutions and structures. Values operate at tile level of individuals, of
institutiolls and entire societies".
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to SO(: if the adolescents that will be the future work force in a few years have the

orientations that arc deemed to he conducive with efficient management of people and
resources, In tho United StutCl~ (If America one of the dominant value orientations if!

individualism which leads to a high':l' evaluation of the occupational world by it's citizens

(Kluckohn & Strodtbcck, 1961)., Titus, the emphasis is on technology, business and

economic atfairs (lbi(l,), Nations thut foster instlturions that promote independence (such
us widespread education, democratic political structures und non-rouuno decision
making) arc thought to generally promote self direction in it's citizens (Schwarz, 1(94).

People that arc not instilled \\;ith ideals of licIt' direction and are more conformist ill their

actions have been argued to not be sufficicltUy prepared fui' professional or middle class

life (Kohu, 1(77),

Values have been studied extensively but of interest in this Iltuely is the orientations tlmt
adolescents have who have not as yet begun thdl' careers and nrc amongst the first era of
youth that will experience education and job opportunitiea in a more democratic South
Afrlcu, In previous years certain segments of the population were forced into aegreguted
societies and discriminated against. At presen] the country is slowly reforming and
venturing into the uncharted territory of democracy in 11 01100 completely oppressive
society,

In tho following review, of intercet will be the socialisntlon of the lndivlduul and the
Influnutlnl agents that could account for differences in peoples work values, The concept
of'motivntion is relevant in that it nsslata in the explnnation us to how 0110'S behaviour is
dh'Qclcd in an active fashion to satisfy one's work values. Finally, how work and the
menning of it may become on m'Cl1U for valnc attainment will be discussed,



One possibility is attempting to capture the values people hope to achieve in their futuro

work. The: study of values has been done Ior several reasons including the attempt at

determining what the meaning of work is ill the lifo of an individual (Sverko & Vizek-

Vidovic, 19(5), The differences in meaning that people attach to work arc thought to be

the reason why people may pluc« less 01' greater value on certain work rewards (Ibid.)

such U~ creativity, economic security. achievement and others. The different meanings

attached to work arc often the result of several interrelated causes such as circumstances

of the individual in the formative years initially influenced by socialisation and thc

assimilation by institutions in the greater society that may counter act these differences in

later Y":!U's(Ibid.).

In the past people needed to work for purposes of survival new this 11.'S.to (Ill extent,

changed and the work activity mny have become more than simply a means to an cud

(Zytowsld, 19(8), By capturing what people value it nruy be possible to determine what

they would regard to be aspects that would lend to the satisfaction Within the job activity.

1.2) Aims

People may regard work as a wny to satisfy 0110'S needs (Sverkn & Vizck-Vidovlc, 1995)

whleh may include both i.ltrinsic lind extrinsic requirements. Intrinsic needs nrc those that

revolve around the job itself and may be achieved if the work is interesting, challenging

or offers the opportunity fbr personal growth (Andriaani & Miljua, 1977). A person with

extrinsic need orientations works for rewards external to themselves and the job itself has

little 01' no meaning (Ibid.), By determining what needs a pupil hopes to satisfy ill their

future career it is thought that a more comprehensive description of the meaning of the

work activity may he devcropcd,

One of the alms of this reseerch is to determine what grade ClOVCll pupils value ill their

future careers. Grade eleven pupils nrc close to tho point whore they will be required to

decide which path they will take us fill' us thelr career is concerned. It will be interesting
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1.1) Introductjon

Semler (1994, p. 51) speaks about a business parable be once heard:

"Three stone cutters who were asxcd about their jobs. The first said he Wl\S

paid to cut stones, The second replied that he used special techniques to

shape stones ill an exceptional way. and proceeded to dcmcnstraie his skills.

The third stone cutter just smiled ind said: 'I build cathedrals',

The first stone cutter seems to only have an economic moti vc, the second has pride ill his

work und skills but the third envisions prestige and grandeur in a job (hut many may

regard as void of personal sntisfacuons. The point being made is that people not only

develop differing perceptions about work hut nlso the meanings that it may have, The

question is why would the same job encompass several completely disparate feelings.

goals und aspirntious to different people'?

Jobs tend to be classified into having tho potential for more than simple extrinsic

sntisfactlcns 01' 110(. In tho stone cutter parable it is not how society clnssiflcs the job thut
restricts the intrinsic benefits the POI'S01'. may acquire but rather the person themselves. III

other words the job itself could be nlh.111atillgand seemingly devoid of meaning and it is

the end result, such us supporting a thmily 01' c()!ltrlbuting to the larger C011111111l1ity.\ thut

lends to feelings of personal development and prestige. In tho case of the third stone

cutter it was the meaning tlmt he managed to gain from his job that lent to the satisfaction

of needs beyond that which were external to him. The question now lies ill how differing

perceptions und meanings about work may nest be captured'}
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ABSTRACT

Work values haw been the focus of many studies but there has been little insight given

into how people prioritise these values, what they base them on and in what way they

hope to achieve them. The present study made usc of a values questionnaire standardised

specifically for the unique population inhabiting South Africa namely the Values Scale

(Langley, 1993a). The stucv was perfcrmed ill seven schools and consisted of 356 pupils

158 of which were male and 163 female. Demographic variables that were used tc depict

differing life circumstances of pupils included socio-economic status. W·IHkr. race,

language, the type of school attended and residence (i.c, if the pupil lived with both

parents or some 0110 ohm). Socio-economic status Was measured by means of several

variables which resulted in It composite measure. Statistical analysis made usc of

ANOVA's and It principle component analysis. Results of the principle components

analysis indicated that the 22 values in the Values Scale (Langley, 19950) could be

condensed into five factors which were labeled; Intrinsic, Collectivistic; Individualistic;

Social and Extrinsic values. Significant differences occurred on both the original 22

values and the alternate factors between the different socio-economic status groups,

genders, languages, race and school groups, Intrinsic and extrinsic values were found to

be orthogonal and not dichotomous in nature and the Values Scale (Langley, 1995a) was

found to be a useful instrument with high reliability scores and ability to diacriminutc

between groups.
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Thus a career choice is a combination or a person's earlier ideas us to what was

acceptable in their gender and socio-economic status (NES) groups and what is now

ovailahle (Ootti1·ed!KlIl. IlJ81). Goutredson (1t)81) states that di flcrcnces ill occupational

preferences arc largely a result of diffcrencos in gender, SES, I'llCI~. gcogruphkal

positioning and other personal and social attributes.

Roc's (1'>56) needs theory states that in order to dctcrmlnc the importance of an

occupation in a person's life one should ucquuint themselves with un understanding or

their needs, W{H'k is thought to he not only it way to make <l living hut 111so provides the

chance to fulfill other needs, These needs may he based on tilt; .notivntionul theories. Roc

(1956) stated that early experiences within tho tllluily environment have un Influentinl

effect on one's v.icntional choice. The development of 0110'S interests and Il;:Ct!S, that

relate to vocational choices, arc thought to be related to early lifb oxporicnccs. Roc (1956)

()11!Ytended to view one aspect of early fumily experience in which parent-child

intcrnctions occurred, nnmcly family utruosphere, ln other words, children coming from
protective euvlrcnmcnts (\1'0 likely to join a service occupation, as an example, Powell

(1969) tried to determine tho validity of' Roc's (1956) study and found it to v') limited.

Firstly, careers were gcnorully mieclassiflcd ami secondly. family utrnosphcre was not

adequately described. Switzer, Gdm~,Miller & Young (1969). also Jailed to confirm

Roc's (1956) hynotiieac» and suggested an extension \Vl\S required tr determine perceived

difibl'OllCOS between tile two I'l1rcllls. Thoy oxtended tho study and found that the strength

of difference between attitudes of parents WIIS predictive of one's occupational choice.

The latter study Itaclfwos li.nitcd as only a small sample of male students participated.

So(~it\l1;~,U11it1g theory initially wns concerned with how people lc(\1'11front other people,

This became to be known as modeling .vhich is involved with people imitating other
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(Wright & Wright, 1(76). These values an: passed Oil to their children by means o r'

socialisation which provides them with the skills to remain in that segment of the social

strata (Ibid.), Differences in parental values and child rearing pmctices influence Ow

development of abilities needed to cope with problems anti conditions of change.

Conformist values of'working class are d~ltllltcd to be inappropIiatc fbr pl'cparing children

fhr professional or middle class life, In other words, conformism is inflexlblc and th~

development of nualytlc and \':l1pathctic abilities may he hindered. (K~)11ll.1<)77).

The family has been cited as the one CUlI!W of the perpctuution of inequality as they may.

by instilling conformist ideals. not equip children with the necessary skills to deal with

jobs requiring respousihilhy ami the initiation of change (Kolm, 1(77). This perpetuation

of incquality muy be counteracted hy cerwin institutions slIch as schools. but the effect

has been said not ttl he great (Ibid.I, Schools have even been accused to b<.lun extension

of the perpetuution of inequality {Willis. 1977).

As with the other developmental theories the individual is said to develop certain

eonecpts ut vurlous points in their lives (Goufrcdson, 1~H:{1). An important stogc is that of

gender sclf-conecption which develops around the age (, to 8 where the child 10l1mll the

appropriate orientuticn to various sex roles (Ibid.), Sccial lenrning theory may account for

the development of such self-concepts (Krumboltz ,Q1~LIl. l (n!»). The llC)l.l Sluga is that of

Ol'ielltutil~g one-self to their social class and becomlug 11101'0 (lW(\1'O of sociul cxpcctatlon»

ami uppropriate behaviour (Gmtfredson, 19H1). This IS followed by the stage WhOIl the

individual, around 14 years of age, develops un Internal orientation to theil- unique self

(Ibiu.), This is cften referred to as the adolescent identity crisis. At this tiruc, owing to a

number of influences such as gender and socio-economic status group, the child begins to

rule out tOtlll1y unacceptable ocoupntienulnlternntives. It is only itt the adolescent period

tlml the individual will look to their 1110t·c personal interests. nbilitles and values to reduce

occupatiouul choices.
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accessibility may he a result of till) person 'c; own judgments 01' could he based on realism.

(Gottfredson, 19H1).

Following on from the luttcr, children often develop work values as a result of specific

judgmeuts they lllllh.~about work and their potential place therein. Work values may

develop according to 0110'S feelings and perceptions (If attainahility of those values in
subsequent work settings. Realisation of work values arc restricted hy circumstances
whiclr may hinder the nnninmcn: of them. In higher SES groups. extrinsic values nrc
expected lind taken [hi' granted which opens up the path for the pursuance of more

intrinsic values. In lower SES groups the sntisfaction of extrinsic values is often difficult

enough. (Kohn, 1(77),

Other barriers exist in the dcvolonment or values that aim to achieve the rewards uml

satisfactions awarded by mental lubor. Cupitulism needs t11l.)1'0 to be a split between the

majority o1'poop10 who perform mnnuul labor and tho minority who usc mental skills. this
does not explain wlty tho split OC~~lII'S.People in lower !-iES groups may want to have
intrinsic values hut the realisntion of them could seem hopeless. They are restricted hy

I'CROUl'CCS, opportunities (educatlouul: knowledge of self. family andother role models)
and the work that they can at:tlluLy gel OJ' nrc doing (i e. there may be no room fbI'
intl'im;ic meaning ill tholr work). (Wilfis. 1(77),

The lauer is related 10 Gottfredson's (1981) concept of social spnce which cncompnsses
the range of occuputions that the individual may regard us ucccptable according to their
view of where they lit in society. It refers to the kind ofindividual they would like to be
in the eyes of their I:hmily, peers and the Inrger society (Ibld.), This could be paralleled
with a concept known as the perpetuation of inequality whereby n person's parents
consciously or not impart to their children experiences they have had in their class
position preparing them fl)l' a sintilnr clUBS posltlon (Kolm, 1(77). Parents in (liifcl'Cllt

sections \)1' the social strata ure said to develop values (cultural values, political
orlontatlons and others) tht\t arc regarded (1S being consistent with one's social position
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situation. Work, for most people, not only tills their time hut may give them a sense of

purpose. Work also provided the PI.)1'SOll \\ ith u fixed position in society and an outlet for

various lii~experiences. (Fricdmun & Havinghurst, 1(54). Frledma., & Hnvinghurst
(1954) found that people who saw work as a means to un end throughout thelr working
lives nrc more likely to adjust to rctlrcmcnt more readily than the individual who found
intrinsic meaning in their work.

Tiedeman (1968) regards the devclopnrent of a career choice and values to he a

continuous process whereby the individual continually adjusts to the sltuation that they
find themsclvea in. Decisions ure made in relation to school, work nnd their lives in
general (lbid.). Decisions are thus made from a cognitive stand point where nil features of
the individual and theil' circnmstnnces ure ussiuiilatud in order to reach a fill ..}decision.

Finully. Goufredson's (1981) conscription uud compromise developmental theory is
interested in tho development of vocational asplrations. This theory is based 01\ the
development of tho individuals s~\lf~conccptwnlch is Important in the development ()f a
career choice. It warns thut thoro has been too narrow a focus on the development of 1\

sclt-concept ill tho later adolescent years although self-concept is noted to develop curlier.
Important correlates witti the devetcpmcnt or career decisions that arc cmphaslse« ill this
thcory nrc n persen's social class. gender and intelligence which helps to identify how
and why people may make eomptomiacs. Social systems surronnding the individuul are
said to he ini1.uentiul in tho development of a s!~lf·cm)coptwhich is do1111CU(\S 'one's view
orono-self, one's view of'wno one is nnd who one is not' ((Jottfrcdson, 1981, 1'.546-547),
People nrc not always conscious ofthoir self..concept but their behavlour is u reflection of
thoil' beliefs about themselves. Tho self-concept includes their social self and
psychologicnlllttributes and is made up of'varlcus clements including gender, social class
buckground, intelligence and vocational interests, abilities lind values. Occupational
preference» are likely to be very ecrrelnted to the 1)Or80n'8 sense of self and if the
occupation seems compatible it will be highly valued. Although an occupation seems
co. lputihle with the l'01'SOI1 's sense of self it ~tillmay not be acceptable. Restrictions as to
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0110'S parents and included grand ..parents. siblings. uncles, aunts uml com ins among

others. Thus. the concept of Iaruilisation is extended beyond the limited intcruction

between parent-child only (IIoll:md 1()70). Kinnune & Puble (l962) found support that

tlunily influences are very l'l'!, .nunt in the development of the child's work values.

Parents thus have different values for their children. both work and lite. ;IS u result M

different occupational, educational und tillHlU.:bl clrcumstances. From experiences in the

working world, parents views ami socinl reullty II ,.~structured. (Kohn, 1977).

In South Africa, Super's (1(57) exploratory singe may be hindered by the breakdown of

family structures especially ill Black communities (Van Zyl Slabbcrt Q.LJ1l. 19(4). Till"

breakdown of family strucrures may be a result of wider societal influences such ;'8

enforced socinl chunges which has a negative influence on the youth of South Africn

(lbid.). Reynolds (191):'., cited in Vun Zyl Slnbbcrt QLlll. 1\)94) stated that families arc the

social units that are hupcrntive in the security t)f youth especially those younge» than 20

years of age. Family units arc susceptible to aspects such as political changes, divorce and

migratory labour (Van Zyl Slabber! ul. 19()4). In South African tho extended family

system tends to alleviate the ncgntivc effects of disrupted fbrniltcs especially amongs;
Blacks nnd Asiuns (All1t1Ulellg &. I<nlllle·Suhiti. 1993, cited in Van Zyl Slubbert Q.LJll.
19(4).

Following from the explornrory stage is the next step of cstuhlislul1ent WhOl'C a

compromise may occur between ones values and Heeds when further responsibilitics nre

placed on tho individunl (Super, 1(57). For example if a person finds themaelves ill
clrcumstauces where they can 110t continue their education, in order to satisfy needs, this

00111PI'0111iso may result, Tho following stage is maintenance and continual adjustment is

required to the work situation. Finally. the decline stage includes pre-retirement and

retirement und tho individual may 1\111y realise tlio rucaning that work has ill their lives

when they experience it's absence. (Supe!', 1(57). Retirement means more than lost hours

(\11dproduction us it hus nu effect 011 the individual. Work is specifically seen to have

other values besides economic Jl1CS when 0110 flnds themselves in the rotiremeut

12



and could end in a compromise. TIll! reason tor the latter is that then: is a high cost of

education. {or example, and factors SlIlToUlHling the individual may cause them to limit

there decisions (such as availability uf'jobs and opportunities). (Ibid.j.Thls theory may be

regarded us a limited general theory as it has been cited <Hi not being totally applicable to

lower income groups (Theron. 1991).

Super's (l957) developmental theory states that indtvlduuls progress through several life

career stages, The first being the growth stage that starts ut hirth and ends at
approximately 14. During this time a persou develops needs and interests in connection

with the potential career that they n-ny 011e day cuter, Stages of development of the child

include protaxic experience of the child's first your when they only remember flashes of

awareness and pnrataxic experiences allow for observation of pnrts (11' expo ..l within

the Wl101c. The laue:' nrc said to be uffectivc us opposed to cognitive. (Holland. 1(70).

The exploratory sage OCClll'S from about 15 to 24 and is characterized by the

experiencing of new roles, situations anti activities (Super. 1957). The exploratory phase

IH"l been qucsticned as for tho fcmnlc adolescent it could be deemed to be

'pseudoexplomtiou which may be influenced by the l)t)ssibility of mnrriage unci other

responsibilities (Osipow, 1975; cited ill Fitzgemld & Crites. 1(80). Kohn (1977, p.73)

stntes 'implicit in l1al'~l1tsvalues ft)), their ehildren nrc values fol' themselves'. During the

cudy unt) middle stages, lit least, parents tend to be tho main worker models from whom

children begin to internalisc work values which may have subtle influences on their

occupational und educationnl decisions (Wijting .Q.Lal, 1978; Goodale & Hull, 1(76).

Communication of work values is usually informal through the medium of conversations

pertaining to aspects such as job oxpcrlences and worker bubits (Wijting .Q.L.al, 1(78).

Parents work Vl1hlCS have been said to have the most subtle influence 011 ohildren'a

occupational. and edncationul decisions (JMl{(l!C & Hull, 1976). In the home are several

role models. to instill these norms, as well as tho opportunity for role playing. The family

is a way that children can internet with various 1'010 models who 11l\vC their own values!

attitudes and feelinga (Super, 1(57). A family constitutes role models beyond thut of

11



he influenced by several contributory forces such <15 the 1'1.)1'1'1011 's dominant can) takers or

family, societal circumstances and institutionul influences (Kohn, 1(77),

There arc several theories that explain tho manner in which one arrives at a career

decision, These theories include the trait lind fuctor theory (Zunker, 1(90). developmental

theories (Super, 1957; Tledemun, 196R: Gottfrcdson, 19R1). needs theories (Roc, 1(56)

tUld bebavioml theorles (Kmmboltz, Becker-Haven & Burnette, 1(79).

Tho trait and flwtor theory assume» that individuals have unique abilities which could he

transferred to various kinds of work (Zullkcl" 1(90). These unique abilities urc called

'traits' which arc defined by GuiUol'd (1959; cited in Gregory. 19')6, p.50S) us 'any
relatively enduring way ill which 0110 individual differs from another'. This theory is
limited to a degree us it maintains that there is only one kind of job 1'01' each person
(Zunker. 19(0).

The developmontal theories usually state that the career decision dcvel()ps over a period
of several years and S0111e state that they could end with a compromise between values

interests, capacities and choices (Ginzberg ~L1\l, 1951; cited in Zlll1kel', 19(0). Ginzbel'g

~m. (1951; cited in Zunker, 19(0) theory relates oceupational choice and the
development of the person to three life stages the first beginning with tho fantasy stage at

about () to 11 The lH:xt stage is where II tentative choice may be made based on only

limited experiences within i11lt1ily settings and certain institutional settings and occurs at

about 11 to 1(1, Tho final stage is when a more realistic occupational choice may be made

and occurs from 1(j onwards, They go 011 to say that career choice is largely irreversible
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Socialisation occurs at different times in u persons life and the circumstances in which

they may occur arc dynamic and differ from 011e individual to the next. The family and

initial life circumstances could lend to the differences between values hut arc said to be

counteracted to an extent by various institutions such us schools, religious bodies und

cultural groups (Audrisani & Milius, 1(77).

One of the major socialising agents is the family as individuals move from childhood, to

adolescence und finally to adulthood (Van Zyl Slabbert, Malan, Oliver, & Riordan,

19(4). A related concept to sociulisation is familisntion whereby family members develop

It meaning which is relevant to the family as a group and the individuals in it (Holland,
1(70).

The influence of Iamily may explain why work values seem to develop in the years

before an)' educational and vocnrlonal programs arc initiatcd into schools (Thomas,

1974). Occupational choice, as mentioned previously. develops OVCl' a period of several

years. Throughout this development phase many influeruiul variables effect decisions

including tho environment (political und other), school, POOl'S and the child '8 rclationsuip

with these variables. Peers could assist in the development of feelings about one self and

subsequently a career choice, The teachers within a school, when lenrning about work
values of pupils, could establish an nttitude towards the pupils which may effect their

acndemic performance and subject choice. Socialisation in the school setting, as far as

work Vl\!UOS arc concerned, may lend to the changing or development of u career

decision. (Thomns, 1(74).

Rcllgious institutions uud cultural institutions may also cause variations between different

groups but similarities between people within those groups (Kluckhon & Strodtbeck,
1961),

At various points in peoples lives there arc thought to be tmnsitions ill value development

(Ginzberg, Ginsberg, Axelrad & HeI111U, 1951; cited itt Zunker, 1990). These points may



the individual places 011 any of the various types of outcomes and with the attainment of

the valued outcomes, satlsfaction may result. (Ibid). The individual will naturally be

attracted to the outcomes that arc seemingly most congruent with what they value in a

career.

Another distinguishmg feature of work values is that they are a hierarchical prioritisation

of the aspects encompassing work or the work itself that a person may find motivating

(Ravlin & Meglino, 1987). Questions that arc pertinent to address are how are values

attained, when and who or what may lntlncnce this process? These questions will be

discussed from both a theoretical and empirical perspective.

Work values develop as a result of the interactions between various socialisation agents

by providing experiences in the family, institutions (such as school and religious

organisations) and work (Wijting, Arnold & Conrad, 1978). Socialisation is when a

person learns the knowledge, values, ability to communicate, social abilities and

sensitivity that equips them, with the necessary skills to interact effectively with and adapt

to the encompassing society (Rebel', 1985). Although socialisation is actually n life long

process, it is generally associated with a child's cady assimilation of socictul values and

norms (Ibid.), People learn to participate at various levels of society by mimicking

various reference group systems (Parsons, 1959; cited ill Holland, 1970). Sccial learning

theory is heavily infiltrated with the concept of children mimicking referent's behavior

and forming a concept of self, based 01\ modeling of behavior of others around them

(Reber, 1985). Socialisation 111ay also be viewed from the individual's perspective in that

they are given the equipment to nctualise their potential' in the social sltuation (Holland,

1970). The latter 'social situation' obviously differs for various people owing to their

particular set of circumstances.
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Leong & Tara (1990), in a review of the literature, stated that work values and the way

people prioritise these values has a guiding influence on vocational choice. A disparity

often lies in tho fact that one's implicitly stated importance of values does not correspond

with the ex-licit importance, as people arc not sure what they arc basing their values or

preferences 011. There is often a gap between setting value priorities and (he lISC of these

priorities ill the evaluation of alternatives. (Cochran, 1983) ; other words an individual

may not have the luxury of selecting a job on the basis of their values owing to other

contributory factors such as high unemployment or limited educational achievements.

Another reason for the emphasis on work values is that they may be an indication of why

people actually work (Harpaz, 1985). Work values have been categorized within certain

domains or facets (Hlizlll', BOl'g, Hunt & Beck, 1991; HlU-PUZ. 1985). The domains include

the general valued outcomes sort from working (e.g, income, occupation of time,

interesting activitles.) and the Importance of various goals or aspects of working (e.g,

interpersonal relationships, good pay, autonomy). Blizur .Q.t.ru.. (1991) regarded work

values to comprise two facets namely modality of outcomes and systems-performance

contingency, Modality of outcomes is made up of material, affective and cognitive

outcomes S01't ftom work. Material outcomes are also referred to as instrumental but not

as in the mctivatlonal llterature but rather the external nature of outcomes (such us pay,

working conditions). Affective outcomes arc those that are not salient but are still

achieved externally such 115 interpersonal relations, Finally, cognitive outcomes are the

internal modality of outcomes and include aspects such as achievement, responsibility

and independence. (Ibid.),

The second domain suggested by Elizur .Q.taJ.. (1991), system-performance contingency, is

the use of certain motivating aspects utilized by the organisation to attract employees,

keep employees and get them to perform. Resource eystern-performance contingency's

are features of the job used to attract the employee prior to any work being done such as

good working conditions. Rewards are not contingent upon 0110'S behavior and include

aspects like recognition, status and pay. Work values are the degree of importance that
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1985). Our most dominant values or needs effect the choices we make in life. Choices we

make in life include those of vocational decisions. (Baier & Rescher, 1969).

2.2) 1he Concept of Work Yal\lcs

The focus of this review will be on work values which have been referred to as rut

extension of more general values. People have differing subsets of what they value and

work values are the needs they are able to satisfy in the context of work. Work values are

an extension of more general values and needs which, if are not satisfied in the work role,

may be pursued in other life roles. (Carter, Gushue & Weitzman, 1994). People may find

that work provides them with the opportunity or situation in which certain needs or

motives may be fulfilled (Brender, 1969). Work values have even been described as the

'goals that motivate men to work' (Thomas, 1974, p.357). Unfortunately the attainment

of certain values in the work context may be achieved at the expense of other values

(Fallding, 1965), for example, economic rewards at the expense of altruism. Another

limitation all the expression or attainment of a person's work values is that not all work

offers the opportunities for their achievement (Fallding, 1965).

The concept of work values is often developed on a theory of needs and interests, where

interests are used to predict occupational entry and needs are used to determine job

satisfaction (Davis & Harrison, 1975). With the attainment of one's dominant values job

satisfaction may follow, but it has been said that the dissatisfied person is likely to be

dissatisfied with all conditions of life including work (Ibid.). Values do, however, provide

an indication of one's emotions, satisfaction's with and behaviors at W01'k (Ravlin &

Meglino, 1987). People may perceive certain aspects of the job to be conducive with the

satisfaction of certain of their needs and a way to achieve goals (Paine, Deutch & Smith,

1967). Values, needs, preferences, work ethic and work orientation are strong.y related.

but have been argued to not be interchangeable, They are related and follow on from one

another as they indicate the relationship the individual has with work. (pryor, 1982).
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Thus, the values people hold are important predictors of their behavior and th» choices

they make (Baier &. Rescher, 19(9). Super (1968) regards values to be objectives that

underlie the pursuance of a need. Thus values could be said to be the independent

variable directing, guiding and channeling the dependent variable of behavior (Kluckhon

& Strodtbeck, 1961). One's behaviour is thought to be predicted by value systems that

are cued by the situation in other words, one may express their dominant values in the

context of the situation (Ravlin &Meglino, 1987).

The development of a value hierarchy may be governed by the situation as well as other

contributory forces. Values are regarded, by some authors, as being trans-situational and

are based 011 the universal requirements of biological needs, social interaction and social

institutional demands (Schwartz & Bilsky, 1987). Ones perception of attainability and

energy to be expended all contributes to the develo» n"nt : patterned preferences

(Catton, 1959; Fallding, 1965). Repeated choices between conflicting values eventually

results in a value priority structure (Burgess, Schwartz & Blackwell, 1994). This value

structure is a possible indication of the reason why people behave in certain ways and

pursue certain activities over others, The latter is operationalised in Williams (1979, p.

16) definition of values which he regards to be 'interests, pleasures, likes, preferences,

duties, moral obligations, desires, wants, goals, needs, aversions and attractions, and

many other kinds of selective orientations'. Basically the latter states all of the tenus that

formulate the meaning of values to be standards of preference of an individual (Ibid.).

Values are not only made at the individual level but are also a result of group forces. In

the C01.11"8eof human interactions natural groupings develop which leads to the emergence

of nonnative orientations regarded as desirable by that group. Such normative standards,

which ultimately represent required and desirable behaviour, varies considerably from

society to society. Williams, 1979).

Therefore, values may be described as the needs one has that mal be satisfied by the

underlying qualities or property of something which subsequently makes It useful (Reber,
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choices effect entry to tertiary education and tne possibility of career choice, Subjcet

choices could be the crystallisation of values determined by previous life circumstances

(Krau, 1987).

Orade eleven and grade twelve could reflect a specific point in adolescents development

phase us school influence lessens and contact with the work environment increases (Krau,

1(87). School also provides contact with peers of the same or close ages and their

potential infhu ...nee \)11 work values is a point of'intcrcst,

A peer group was defined by Rebel' (1985, p. 525) as 'any group that several members of'

which have roughly equal status within the confines and fuuctions of the group'.

Accompanying a school's norms interactious with childron 01' peers from differing 8E8

groups can lead to values that may supersede those of the families that developed in. the
earlier years (Theron. 1991). The latter may be a good or a bud thing as the individual

may develop values and aspire to higher-level occupations that nrc above . elr abilities or

limited by circumstances (lbid.).

Peer groups have Hot been regarded as lUI tndcpcndcnt influence 011 the work. values of

adclcscents, Adolescents arc exposed to different experiences of working life from

family, mass media, school and others, {l11dpeer groups simply relay these ideals. This Is

obvious hCCUtlSL~ they C(\l1 not explain 01' contribute to what work can ncccmpllsh and

how, (Kruu, 1987).

In Willis's (1977) study of the Hummertown 'lads' he describes how peer groups can

generate what is called a 'counter-school' culture. School is perceived IlS encompassing

the 'them' and the 'us' and is basically a rejection of school and individualism. BasicnUy,
rejection of individualism, could be a rejectiou of mental nctivity in general preparing the
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From the above it may be concluded that iI1 South Africa, schools have been arenas for it

lot mote than simply preparing children for future work, The question is whether schools

have tho capacity to have an effect on the development of one's future work values'.'

Kohn (1977) maintained that education is a means 1br educational flexibility coupled

with ability lor one's own opinion essential for self directed values and orientations.

Education is an essential dctcrminaut of 011\)'8 Iuturc job and tho transmission of values

and behaviour uppropriate for the job setting (f< «hu, I (77), A sccial institution such as a

school, encompasses individual values and. in the normal functioning of un institution,

the chance to fulfill roles, This may encourage behaviour that expresses values and

creates the ctrcumstnnces 11)1'continued oxpression of these values. (Schwanz, ]9l)O), In

South Afrlcn the latter was denied to any child who was not Whitl.l. III other words. values

expresser] can be constrained by social institutions and order in which the purson lives

(Schwartz, 19(0). This was the atrocity of Soutl; African schools 1lI1d the encompassing

political climate.

Education has a socialisation function and thus educational attainment is expected to he

positively related to intrinsic preferences (Andl'isHni & Miljus. 1(77), In Krau's (1(87)

study he concluded that achool is the major agen] in the trunsrnit' hlg of the principle

content of work values to adolescents. By 'principle I ~111telH'he means 'fi.lI1unmcntnl

dimensions of work needs. both intrinsic lind extrinsic' (Kruu, 1987,1'.1(5),

Super (1980; cited in Watson &. Stead, 19(4) suys that certain points in tho eduenticnnl

system nrc premature, forced career decisions and that stages arc age related and differ

according to SES and educational opportunities. SES, culture and school system effect

the career decidedness of adolescents in the opinions of some authors (Watson & Stead.

1(94), Grade eleven is an important point in South African schools us thoro is mere

urgency to make a career choice. Pupils may be required to make the decision to down

grade their subject choices from higher grade to stnndard 01' even functlonnl grude

(Watson & Stead, 1(94). Watson & Stcad (1l}9(» stated that subject 01' subject grnrte
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Another oppressive aspect of the South African educational system was that it was

completely westemised in origin and did not l;tb' into account a single aspect from

African heritage (Thcmbela, 1')81», Mnphalelc (1t; "'7. 1'.17; cited ill Thembela, 198(),

p.()O) has criticized all types of schools for ignoring of African culture:

'there is the problem of culture as a context for education. which in tum is

expected to redefine cultural impcrativea, Indcl"~mlcnt multi-racial schools

dominated by White proprietorship and 11 state curriculum are a stop gnp in
the present crisis ... '

Some Blnck children wore 'lent to privnt'l schools to receive a hetter education than they

would in tbc goverumcntal schools. These children Were unfortunately required to adapt

their altitudes, behaviour paaems and values systems to that of all ossentinily •White'

school (Thombela, 1t)89). Education needed to recognize llnd develop the potential of all

people in South Africu (Thcmbela, 1(89) anti do so in a way thnt their heritage was not

denied.

The JUltO 1976 uprisings WC['C the attempt to destroy the oppressive educational system

that denied people the right to their OW11 heritage (Thombclu, 1(89) and expression of

skills and talents, Tho aim, us Mr. Mnzibuko put it in an interview ill the Stnr (19971 p.o),

was to bring 'education. into 11101'0chaos' (Moyo, 19(7). He ndmhs that this lllay have

been a rnlscalculntion and these have been costly. Children In township schools find

teaming incrdcntal and these same schools are now ill II crisis. He goes OJl to suy that we

must not forgot the aim of' the ininnl struggle which was 'a good education fbr everyone

ill this country. That should be the new phase of the education struggle', Children arc told
that if they attend school and work hurd they will get a better job but they sec their

brother making easy money by pointing It gun, He emphasizes th(\t freedom. is

responsibility and everytl-Ing olso is second to that.
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whereby pupils have the opportunity to realize values. (Rokeach, 1(79). Rokeach (1979)

believed that schools arc too neutral in value transmission and should play t. role in value

inculcation which, theoretically, would lead to greater self ..awareness through the

comparison with others. Owing to the advent of the 'Bantu' educational system in South

Africa (Mnzibuko, 1(79) values were instilled in Black pupils that had an agenda of the

continuntion of inequality between Blacks and Whites.

The proposals for the 'Bantu education' both tit the time of Vcrwoerd and after him,

advocated 11 sepurute system of education for the Blacks of South Africa (Mazibuko,

1979). The reason for this was to I'C~el'VCthe activities, jobs, pleasures and responsibilities

that were the 'right' of ;110White South Afrlcan, Under the apartheid government the goal

was to have all educational system whore the Black child begun at a disadvantage and

remained there throughout their education. In Soutlr An'iou, 'Bantu education' Insured

that Black pupils would leave school and Iulflll the role of the manual labourer, it was

emphasized that in the 'White' South Africa they would novel' be accepted as anything

1110)'0. (Mnzibuko, 1(79),

The initial planning of 'Bantu education' was effected with macabre 'sincerity' with
regards to what it aimed to achieve (Mazibuko, 1(79). Stich sentiments wore echoed in

statements made by people such (IS Dr. Verwoerd in pal'lintnellt:

'I just want to remind the honornble members that if the natives today ill any

kina of school is being taught to expect that he will live his adult life under

the policy of equal rights. he is making t\ big mistukc'

(Cited in Mazibuko, 1979, p.52).



psychological support (Cress & Clarke, 11)94). S0111e churches in this country have had II

history of uuthoritnrism and by trying to remain puliticully neutral may have caused

ullenation of some youth flom the church (Van Zy! Slabber; .91Jll. 1()94). The latter results

in these churches stressing couservative values with regards to the family and uuthcrity

which docs not equip the youth with life skills related to the practice ('t' religion. A

problem with regards to religion in South Afrlcn is that youth are often unaware of their

peers culture and beliefs which could load to political intolernncc, (Van Zyl Slnbbert £Lill.
19(4).

The lmportanec that religion plays in work \',,\\\OS is apparent ill the history of religious

involvement the development of the concept of work. Religious views of work provide

invaluable insight into tnc present day moaning of work. In the early years Christians and

Hebrews regarded work to be forced upon them because of original sin und the only \Vay

to receive redemption (Tilghcr, 1Y(>2).The Prctcstante followed on with their concepts as

work being a penance to gllard agninst laziness (Joyce. 1(87). The latter resulted ill what

is termed the Protestant Work Ethic (PWE) which stated thut work was a religious

obligation and that idleness was a sin (Sverko & Vizek- Vidcvic, 19(5). In fact it was

noted that there was n definite link between the PWE (\11dcapitalism (W eher, 1922; cited

in Sverko & Vizek-Vidovlc, 19(5). Religion has seemingly ulways played a role ill uie

world of'work and could effoct the values thut people hope to find in the world O[WOl'h

Moller (1994, p.389) stated 'the family lays the foundation on which education call
build '. This brings one to the next aspect of work value development, the effect of the

wider society.

Schools nrc regarded us institutions thut arc frameworks for the transmiasion of values.

Schools nrc supposed to have an educational missiou of'improving subsets of educational

values. They also provide the mechanisms, like the teaching of knowledge and skills,
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Scale (Luugley, 1995a) as 011eot it's data gathering instruments, were that racial identity

was positively related to economic security, advancement, economic rewards, prestige,

cultural identity, achievement and authority and negatively related to altruism and

autonomy,

The concept of race involves 1110refacets than nrc generally used in tho study of it's effe ...

of work values. Race as a demographic variable has, however, indicated S01110 interesting

influences on work values (Davis & Harrison, 1975; Kohn, 1(77). By viewing the

Central Statistical Services (1995) census it was found that in South Africa race is often

strongly correlated with religious denominations,

2.5.3) Reli~iQllund.Diffcl'cnCJisltl~l~

Religion is 11 social variable that is related to values people have and their value

orientations (Kolin, 1(77). \\1hon religion has been used as u correlate with values it has

been defined in two ways what the religion is and how people practice that religion

(Ibid.), In Kolin's (ln7) study it WM found that people in higher SES valve self-

direction and 110t conformity to authority irrespective of their religious background or
practices,

The Central Statistical Services tess. 1995} found there to b~ 35 distinguishable

churches and religions operating in South Africa. These included the Ncderduitse

Gereformede Kcrk (total following: 3 212 6c)3), Methodist church (1 813 3(5). Roman

Catholic (2 343 (44), ZiOl1 Christian church (l 517(21), Black Independent churches (5

366 (25) llnd others. Interestingly, in this censtu ') 208 052 individuals did not state any

religion 01' actually made en objection to this question.

In South Africa it has been found that religion phtys un important role in tho lives of tho

youth (Van Zyl Slubbort .cW. 19(4). Religion. fOl' some youth, is Itmeans of facilitating
their transitions to tho urban environment by providing economic, social and
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Language is reported as UI1 important determinant of White South Africun's subcultures

and differences between English und Afrikaans (a descendent of the Dutch language)

speaking adults work values have been found (Blueu & Barling. 1(83), Watson & Stead

(1990) found differences between White English and Afrikaans speaking adolescents

work role salience. These findings supported previous research that there is a difference

between English und Afrikaans speaking pupils (Nevill &. Perrota, 1(85). Work role

salience is an extension of work values sought from the work role. as it considers the

relative importance of the role it self (Super, 1982; cited in Nevill & Perrota, 1(85). It

was of interest to determine if differences cxiBtcd between English. Afrikaans and African

lUllgung(.) speaking (e.g, Zulu, Xhosa. Tswana) adolescent's in Langley's (1995b) WIS in

South Africa, Itwas concluded that lnnguugc correlates with values and life I'Ole8.English

and Afrikuans speaking adolescents valued inner-orientated, autonomous life styles,

material and social values more than the African language speaking pupils, African

langunge speaking and Aii'ikanns speaking pupils valued humanistic, religious and

physical orientations mere than English spenklng pupils.

Studies have been mixed in their findings of the differel1ces in tf,,~values of various race

groups (Davis &. Harrison, 1975; Kohn, 1977 and others). American research shows that

Black fnthel's arc said to value conformity to external standards more tlian White fathol's

ill simllar class positions (Kohn, 1(77). Sccic-cultutal studies of career development have

boon mostly done in a non-psychological mannor (e.g. demographic classiflcatlon),

certain racial groups have been under represented nnd psychological experiences of racial

group membership have 11()t been included. Racial identity theory suggests that

individuals go through several stages in their attitudes towards other members of the

racial group. Therefore, knowing the racial g1'0\11' is not us important as knowing the

psychological impact of mcrnbcrship of that £1'01.1p. (Curter Q1.J.1l, 1994).lt is expected that

attitudes of differing stages of raeiu! identity may predict sornethlng about the individnals

cultural and work values held. Rcsulta of Cart or ~, (1994) study using the Vulues
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values shared by all SES groups as far as economic and matorialistic values and lower

SES groups valued physical activities more. This study was extended further by

determining their role salience measure as well.

Although the use ofSES as a potential correlate with values is questioned, it is still useful

because it captures more thUI1the items used, usually, to index it such as occupation and

education, SES captures the Interaction between different conditions of life at different

levels of the social order, Various members of the SES groups experience life differently

and therefore their social reality (aspirations. hopes, fears and perceptions of what is

valued) vary, Studies have revealed that middle and working class mothers shared a

similar but not identical set of values for their children. Middle class mothers valued

aspects pertaining to their children's internal requirements most and working class

mothers valued conformity more. (Kohn, 1977).

Fathers values wore similar to that of mothers but middle class fathers valued

dependability and working class fathers valued the ability to defend oneself. Morse &

Weiss (1969) had also found similar results whif'h indicated that self-expression (internal

conduct) was more a middle class value. The fact that middle class parents values arc

1110reintrinsically orientated and working class values nrc more extrinsic in nature has

boon confirmed in several studies (I..ymun, 1955; Gecas & Nyc, 1974; Davis & Harrison,

1975; Kohn. 1977),

The rate of unemployment in a country may also influence the development of values

associated with work. In western culture work may be regarded as a measurement of an

individuals success or failure (Bergh, 19(5). Work provides a means of quantifying one's

status, prestige, identity, self-esteem to name a few, Unemployment assists in illustrating

the meaning of work within, a person's life and how they may have difficulty coping with

it. Evidence suggests that job loss results in chango in an individuals emotions. The latter

may be partially explained by the nature of the job loss and the individuals career status,

(Leana & Feldman, 1(88),
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circumstances and institutions that may contribute to the crystallisation or changing of

work values will be reviewed. Values have been said to be both stable and unstable

(Kapcs & Strickler, 1(75). In other words they arc stable as far as their hierarchical

prioritisation but unstable in their intensity (Ibid.), Changing or the intensity may he a

result of one's pre-employment experience, personal circumstances and subsequent work

experience (Sverko & Vizek- Vidovic, 19(5). Agents and situations that contribute to the

latter will be subsequently discussed.

2.5.1) SMiQ~EcQnQn.1icStatus (SESj

Life circumstances are said to influence career decisions and values and include factors

that relate to one's background. These factors incorporate aspects such as SES which may

be made up of several factors including personal or parental occupationul and educational

level (Kohn, 1977). Watson & Stead (1990) studied tho influence of SES on work role

salience. Work role salience is the meaning of the work role in an individual's life and is

made up of several elements including work values. This study supported findings that

SES does 110t effect work role salience (Nevill & Super, 1988) but is the opposite to the

findings of other South African studies (Watson & Van Aardc, 1986). Possible disparities

could be the result of the decision measures utilised ill the former or possibly the sample

of an ethnic minority of coloured people in South Africa in the latter. The impact of work

role salience was said to vary across different population groups. (Watson & Stead.

19(0).

This was found to be the case for work values ill the study performed by Langley (1995b)

using tho Values Scale (Langley, 1995n) in the work importance study (WIS) of a

diverse, large segment of the South Afrlcan adolescent population, This study occurred

between 1987 and 1988 during the apartheid years. It was found that an obvious

relationship existed between SES and work values \\-:th more importance given to

humanitarian and religious values by individuals in the lower SBS groups and higher SES

groups giving more value to intrinsic and social values. There were common elements or
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more than mules. Grade 1() girls valued altruism and variety 1110rethan boys who valued

economies instead, Langley (1995b) also confirmed differences in the values of various

school grades with grade 12 pupils being more inner-orientated, materialistic and focused

on their own lifestyle us opposed to grade 1() pupils who were more humanitarian.

religious and physically orientated.

Langley (1995b) suggested that the sex differences in values in the South African study.

is a result of gender stereotyping, Females valued personal development, achievement.

humanitarian and religious values (altruism, spirituality and aesthetics) more than males,

Males tended to be more materialistic and physically orientated in their value priorities

regarding risk. physical activities and physical prowess as important. In Amoateng and

Kalulc-Sabiti's (1994) study of Bophuthatswana youth. it WAS discovered that mother's

education was associated with adolescent's self-esteem. Boys tended to have higher

esteem than girls, '1 lie authors said that this mirrored the discrimination against women in

eve;y aspect of South African society and for this to change the status of women needed

to be elevated.

Therefore, by means of several contributory factors in the child's life, occupational

choice is 110t made at the end of adolescence but oceurs gradually throughout the

childhood and adolescence Pt'OCCSS (Krau, 1(87).

2.5) ~irct)1tlstiln.c.c.s..nilll..IJJ.lliili.Q~p.QJ.ls.ib.lQ for .oiOcrQIlQes ot' SiuillariliQs in
Li fr: IJnd .C.ru:.Q.Cr.Y~

From the latter it is evident that individuals progress through several stages in order to

reach career decisions that have, as one of their foundations, personal values. The

development of values is also u result of trnnsitional points ill family and surrounding

CiI'CtU11s(tU1Ces and could be bused on the needs that the individual hopes to satisfy, If all

people saw jobs in the same way then everyone would want to pursue the sumo activities,

but this is not in effect the case (Gottfrodaon, 1981), In the following section various
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differences, girls are thought to develop a 'learned helplessness' in the case of

achievement situations. Women are thought to find it harder to transfer their potential for

achievement to work and educational success owing to the difficulty of combining work

and family related roles, (Ibid.), This is termed work-family conflict which is experienced

more by women than by men (Greenhaus, Parasuraman, Granrose, Rabinowitz & Beutell,

1989), Role conflict may force individuals to forsake their values as they are unable to

cope with multiple role expectations (Greenhaus ot ai, 1989). Although, in adolescence,

the latter problems arc not personally experienced by girls, the knowledge of llje

responsibility expected to be borne by the girl as 'homemaker' and, maybe, career women

could be imparted through socialisation (Ibid.),

Innumerous studies there have been found to be differences ill the importance placed on

certain values between boys and girls (Erez, Borochov & Mannheim, 1989; Curd QtJ1l,

1980; Pryor, 1983; Davis, 1975; McClendon, 1976 and others). Similarities do exist

between the sexes with both tending to value intrinsic values of activity, pride in work

and job involvement more than extrinsic values (Wijting ~, 1978). Pryor (1983)

suggested that personal growth for females could be achieved through the helping of

others, in other words altruism. Davis ~~'."75) also found that girls valued altruism more

than boys. In the work importance study (WIS), girls and women were said to value

human relations 1110reand authority less than boys and men (Nevill & Super, 1989; cited

ill Super, 1995). In the Canadian WIS it was concluded that, owing to some traditional

differences, women find social relations and working conditions more important than

men do ill general (Casserly, Fitzsimmons & Macnab. 19,5). -nore detail as to

what the WIS involved is in the methodology pertaining to the 'v ~.lll\.'; Scale (Langley,

1995a). In Moller's (1994) study few gender differences were observed in attitudes and

values of research into home environment and educational motivation and achievement.

Age seems to be a moderating influence on the value priorities of different genders as was

found in the Portuguese WIS (Ferreira-Margues, 1995). Females in grade 12 tended to

value altruism, personal development, social interactions, social relations and variety
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people's behaviours, (Hill, 1990). This theory could thus account for the origins of career

choice and development which is said to include four factors namely: genetic

endowment, the encompassing environment, learning experiences and task approach

skills (Zunker, 1990).

This theory is useful in accounting for gender role stereotyping. In the earliest years of

life children learn to label themselves as either boys or girls. From this point on they learn

the script for their particular gender type, They learn the talents and important aspects of

each sex und the emphasis economic and occupational roles should play in their lives.

Children may play out these roles in a game of doctor and nurses, where 011(1' the boy

could he doctor and the girl the nurse. Early socialisation of the selection of work roles

between tile two genders makes the gender variable an important potential correlate with

work values. (Dickenson & Emler, 1992).

Betz & Fitzgerald (1987; cited in Douce & Hanson, 1990) suggest that women's career

development is effected by individual and background factors. Individual factors included

instrumentality, strong academic self-concept, high ability and liberated sex role values.

Background factors were role models such as working mothers, supportive fathers and

highly educated parents, This resulted in the conclusion that high adventure Women were

not gender role bound and arc prepared to be involved in masculine 01'feminine behavior

according to the situation, Goodale & Hall (1976) discovered that work values of girls arc

not as related to background or attitudes of parents as boys. Father's OC(" ulonal level

was negatively correlated with hays and not correlated with girls attitudes to earnings.

The reverse was true for mother's occupational level.

Card, Steele & Abeles (1980) reported a gender difference in the level of educational and

occupational attainment of the two genders with women tending to cluster around less

prestigious jobs. In this study, girls were found to have higher marks than boys so ability

was not underlying achievement motives. Boys were said to be 1110resocialised as

children that they should achieve 1nore, With respect to early socialisation sources of sex
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Work involvement differs from job involvement in that it is the centrality (If the meaning

of wlwl; in general. It is more likely [0 be caused 1,y past cultural conditions and

sociuli.uuion. (Kanungo, 1'lH2), Thus it could al.» eluted to intrinsic motivation to

work as it has lUI all encompassing I1wuning on it's 0\\t1. beyond outside motivators such

as salary.

The meaning of work has been shown. in the latter. to reach beyond the tulflllment of

survival needs,

Anel' the industrial revolution wages started to dominate the work people chose and their

performunce in that job (Schwartz, 1()')O), In the past Wl11'k had been governed by social

custom and one did not simply work for the highest bidder and employers were intcrfl~tl'll

ill things beyond maximal output. Tnylorism 01' the Scientific management up,

argued that custom hindered efficlcncy and productivity, Jobs wore then broken down

into their simplest forms and all mental activity and decision making was removed,

Automisaticn and routinisation eliminated customs of the past !"':.;nlting in the only

influence on work being the pay schedule which employers coul ..l control. All value was

taken out of tho job itself and pluced with the wage. (Schwartz. 1990). These statements

arc interpreted with extreme caution as they nrc made quite sweepingly ill the face of

extensive evidence to contrary (Arnold, 1985; Deci, 1971; Staw, 1976),

Such activities have fur reaching effects and are still apparent today, Aspects of modem

life that were 011ce indeuendent of economic considerations (l.e. education and others) arc

now ccnslderably influenced (Hirsch. 1976; cited in Schwartz, 1990). b(.,lCatioll is now

seen as an 'investment' in one's future and a means to an end as employers have

instituted numerous burdles to make it difficult to get a job, Looking at c'~'~cntion in
economic t01'111S cI1ects what people want ont of it and how they cvalunte the end result. It

also has an effect on socinl relationships occause people would rather he spending their
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leisure which it facilitutcs' (Super, 197(), p. 33). Some 11.ople work because they are

actively involved in their jobs. whereas others experience continuous demoralisation or

alienation ill the work they perform every day, The latter may he regarded as the social

consequences of work,

The meaning of work may he distinctly SC~!Il when work is meaningless and actually

alienating (Sverko & Vizek- Vidovic, l (95), Alienation is not only a posr industrial

phenomenon as, in ancient times. it could have been dcuionstrateo In the separation fiom

God and result in a meaningless human existence (Kanungo, ll)79), Alicnatiou may be

characterised by feelings of powerlessness, meaningless, normlessncss, isnlaticn ami self:'

estrangement (Soeman, 1959). By powerlessness it is said that the individual feels that

their own bchnvlour has little {)1' no effect 011 outcomes, Meauinglcss of the work is

evident in the division of labour where the worker has little understanding of the

activities involved in the work process and thus cun not predict any consequences with

much confidence, finding it difficult to pin point their personal contribution. People have

also become ulienatcd 11'0111 general society as they no longer assign to rules of'bchavlour.

People are also isolated from integral values and beliefs of societies and organisatione,

Finally, self-csnungemcnt refers to when the individual finds little beyond tho flnnnclnl

rewards ofthe j(\b motivating and intrinsic aspects arc minimal. (SCC1l1U!1, 1(59).

The term involvement Ctl11 refer to both job and work involvement which. although

similar, may be distinguished between, Job Involvement has been equated with intrinsic

motivation such ItS the fulfillment of one's value of self esteem by the job itself
(Kanungo, 1(82),

Job involvement is related to how the actual job can fill one's current needs (Kanungo,

1(82), It is how (Inc internnliscs tho value or importance of wcrk us describing part of the.'
person's worth (Lodab! & Keyner, 19(5), Lodahl & KCYl10r (1965) found that the job

involved person conforms to tho virtues of work, Thin suggests that people find other

features of work rnotivating bCiOllll that of simple economic rewards.



people work is to satisfy needs 01' motives which arc developed out of prioritising ones

values into a need hierarchy (Bronder, 19C(9), Work has certain features thut can gratify

these motives slIch as rewards and satisfactions, Broadly, these rewards are divided up

into intrinsic and extrinsic meanings. (lbid.). This may be made apparent when viewing

the results of Morse & Weiss's (l(55) study which found that even financially

independent people would continue to work and was termed the 'lottery question', When

asked what their reasons WC1'e responses included being part of the wider society, having

something to do und justifying existence. People work because it offere rewards beyond

that of remuneration such as recognition, self-expression, stanrs to name a few. In a

similar study performed in South Africa by Van Del' Walt (1994) on various cultural

groups it was found that 1110rethan 75% would still want to work even if they inherited

money,

'3 "- '}) \111",.;" nT,,,,1>')
to , •.1.. .r..~-l~

The question is if an activity allows for the satisfaction of a person's value docs it

constitute work'! III order to limit the field ill which needs may be satisfied it is 11CCcSSUl'Y

to discuss several prerequisites tlhlt nrc involved in work us an CCOIIOII!U' activity. Supm'

(1976, p. 8) defines work us 'effort expended. not fc: it's own sake, but for survival and

other outcomes,' 'continuous employment illproduction for pay' and u 'means of earning

u livelihood and having n social role thut structures life and may facilitate 01' inhibit self:'

fulfillment'. The latter deflnitiona thus tends to denounce leisure or play to be n source of

'work' but arc means to acquire selMultlllment but not in an economio sense. The

O'Toole Task Force (1973; cited ill Supe., 11)'71" p. 32) regarded work to be 'an nctivity

that produces something of ,:~·tluef~1l'other people '. This definition is basically economic

and tends to exclude the work uctivlties of for example subsistcn-c farmers who produce

only for themselves. Possibly a more encompassing definition of work is 'tho systematic

pursuit of an objective valued by oneself (even if only for survlvnl) and desired by

othct's",The objective may be intrinsic enjoyment of the work itself, the structure given to

life by the work role, the economic support which work makes possible, 01' the typo of
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in acquiring an understanding of why we work is the meaning that work may have in. the

life of a person. The final section in this review will be devil ted to this topic.

3.3.1) 11llrQrli~

Work may be seen as tile backbone that provides structure to the way modern man lives

(Applebaul11, J 9(2). When one considers the meaning society today attaches to the work

role it is apparent that it is viewed as both a social construct and an activity variable. The

term activity variable refers to economic and cultural activities. (Joyce, 1(87). In the past

work was a means of survival but today people may have become dependent 011 tho work

role fol' other reasons (Zytowsld, 1')()8). Work allows contact with the soclal rcality and is

means tor the achievement of status and self ..esteem (Applebaum, 19(2). In the 60's and

70's work was seen as a social necessity as the kind of job and working environment

could provide people with statts (Davis & Harrison, 1(75).

Work provides the bash; for Iifb us we still need food to be grown and harvested

(Applebaum, 19(2). People fed they know what work is and take it fOl' granted but our

understanding does not adequately answer questions such USj why »ecple work" And

what they gc:t out of work? This mny be answered by the response to earn a living but this

docs not explain why some people emer jobs in which they would got less motley. (SUpOl"

1(57). Iii essence the human motives tot' working are extensive and varied.

Work has developed into u complex llctivity and various other terms have boon developed

to both define and extend it. Work irselfrneans different things to different people, groups

and cultures. 'Ihe nature of work is an appropriate starting point in the definition of the

term, Work is en activity that may be chosen in some cnSCH und takes time to adjust to

(Super, 1(57). People Jecl they undersmnd why they work but they are not as informed us

they care to believe. Thus tho lmportan; question is why do we work'? The reusons why



performance (Staw, 1()84), Ryan &; Deci {l980} have researched the question us to

whether extrinsic rewards can actually reduce intrinsic motivation, Social psychological

studies have illustrated the relationship between intrinsic and extrinsic rewards. but the

latter has Iittlc.l effect Oil models of motivation ill organisational behaviour (Staw, 11)84),

The reason for the latter is that studies have failed to demonstrate a negative relationship

between intrinsic motivation anti pay (although more current studies could he to the

contrary) (Staw, 1(84). In a more positive light, with regards to it's application in South

Africa, studies have revealed that the VIE theory can ill fact be applied cross-culturally

(Ol'PC'l1,1975 & Matsui & Tertai, 1975; cited ill Barling, 1(83).

The usefulness of this theory is that adolescents may determine what they vulue and

motivates th0111to work with regards to their expectancy that their behaviour may result

in desired outcomes, The last theory that will be discussed is the organisational behaviour

modification 111ode1of motivation,

This theory provides l'clCV(1I1CC to values and needs in the Motivation to work as it deals

with aspects of the individuals environment (McCormick & Ilgen, 1992). Another term

for organisational behaviour modification (O.B,MOO) ill operant conditioning which

states that behaviour is controlled and perpetuates as a result of it's consequences, The

consequences of behaviour may he culled reinforces which arc any action subsequent to

the behaviour that will increase 0\' decrease the likelihood of such behaviour occurring

again. In order for the reinforcer to be strengthened it is necessary that the person is

convinced that I;he response is asscoiatcd with the reinforcer. (McCoonick & Ilge111
1992).

Motivation theories nrc numerous und the lutter waa only It brief indication of the models

available for understanding the motivntion to work Coupled with the motivation to work



the rewards or punishments resulting from the way the task is performed (Ivancevich &

Matteson, 19(3).

Vroom defined instrumentality as 'subjectlve correlation's between two outcomes' (cited

in MCC0n11ick & Ilgen, 1992, 1'.285). There arc thus positive and negative subjective

correlation 'so A positive correlation means that the individual perceives an increase in

performance will result in a greater outcome. A negative correlation means that they

outcome received by the individual will not he related to performance, (McCormick &

Ilgen, 19(2). This may be related to the theory of self-efficacy (Bandura, 1971, r 982;
cited in Ivancovich & Muttcsson, 1(88). A person who has a low self-efficacy will assign

blame 01' praise of an event to another person or object amI not to themselves. A person

with high sclf-efflcacy will be able to assign the responsibility to themselves if they cased

the event 01' change. (Ibid.), If tho person receives rewards that they can, owing to high

feelings of self-efficacy, assign to themselves intrinsic motivation may increase (Bcm,

1972; Stew, 1976; cited in Arnold, 1(85).

Valence is the tndividuals desire for all outcome 01' tho nttractiveness of the outcome to

the individual. The valence may not he LIS satisfying as the individual expected it to be

and thus thoro arc positive and negative valences. (McCormick & Ilgen, 19(2).

Expectancy relntcs to the perceived chance of an outcome occurring as II result of a

particular behaviour. Expectancy of nil outcome to occur ranges from 0 to +1, (lvnncovich
& Matteson, 19(3). Thus a Stlbjl~ctivo probability of () means that tho person is totally

convinced that the behaviour will not result in the outcome. A subjective probability of

+1 means that tho person that the behaviour will result in the desired outcome.

(McCormick & I1:£"n, ~V(~21

Net everyono regards .his theory to be completely valid and critiques will be reviewed.

Attribution researchers arc one group who have questioned the model as th~y do not

regnrd iutrinsic lind extrinsio outcomes to actually lend themselves to the increase of
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Once again the applicability to South Africa and the dichotomy between intrinsic and

extrinsic needs has been questioned (Barling, 1(83). The theory is based on the

requirement to enrich jobs in order to make them more satisfying. Some jobs call not be

enriched and some people do not want them to be (Burling, 1(83). with enrichment

comes responsibility. Hertzberg ruts, (1959) clear distinction between factors is not

unequivocally accepted (Barling, 1(83).

There arc several needs theories besides the latter but the latter two tend to represent a

great deal of thought and understanding. In tho next section the 11101'0 applicable process

.heorics of motivation will he reviewed. The reason why they may be more relevant is

that they foclIs on how the individuals behaviour may be energised, perpetuated,

channeled and finally stopped (Ivancevich &. Matteson, 19(3).

The major theory of expectancy- 'ence originated with Vroom (1964) who drew from

several theories (Lewin,1938: Edwards,1954, 1961; Rotter. Davidson, SUPPI.lS & Siegal,

1957; Atchinson, 1958 and To111u111.1959; cited ill Vroom, 19(4). Vroom (1964) assumes

that voluntary choices by an individual to perform OJ' behave ill a certain manner arc

dependent UpOI1 their current attitudes, beliefs and expectations that the behnviour with

resul In u desirable outcome. Vroom (19M) considers a person's behaviour to be

voluntary and they account for t11.;;11'own motivation to perform, Therefore the expectancy

theory may be described us an individunls d: sire to perform U tusk based upon the

perceived outcome that is associated with the completion thereof (Mitchell, 1(79). There

are several terms that describe the theory and to begin it is imperative to discuss the

various forms of outcomes

First level outcomes arc those that occur us u result of performing the task itself such as

quulity of production (mel second level outcomes a1'O 1'1101'0 personal in nature us they are
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satisfy such a diverse army of needs people have. Secondly, with the current emphasis on

the quality of life and leisure activities work may no longer fulfill a central means of

attaining the latter (Barling, 1983).

3.2.2) The Two.£gctor Thco~

Hertzberg ~. (1959) study was an inquiry into what actually provides satisfaction in

the work environment and consequently motivates a person to work. Their aim was to

identify the factors that made people satisfied or dissatisfied in their work. They were

interested in people's job attitudes and the reasons why they may change if job

circumstances arc manipulated.

Two sets of factors were identified to answer their question namely hygiene's and

motivators. These are strongly related to extrinsic and intrinsic work motivators with

hygiene factors being conditions that surround t'l~ job and motivators being associated

with the job itself. It was found that if factors surrounding the job deteriorate to levels

below what is deemed acceptable then job disantisfaction may result but the opposite does

not occur. Hygiene or extrinsic factors include supervision, Interpersonal relations,

working conditions, salary, company policies, administration and job security, (Hertzberg

ruJ..1(59)

Motivators nrc factors which lead to positive job attitudes and include aspects that allow

for the satisfaction of self-actualization in the person's work. Motivators included aspects

such us recognition, achievement and the possibility for growth (personal development).

(Hertzberg Wll. 1959).

They concluded that people find different ways to satisfy needs i.e, a person may
experience personal development if they arc altntistk Thus it was said that only

motivators could result in job satisractlon. (HCl'L/,vcrg QUll. 1959).
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Boon (1996) related physiological and safety needs to survival and said that the closer

0110 was to survival on the hierarchy the higher one's cthnicity would be. Basically this

means that if a community experiences any form of threat there will be a psychological

revisiting back to one's tribe. When there is no threat. etlmicity is said to be low. In times

when threat if'; low people move away from focusing on only physiological and safety

needs and feel able and willing to self-actualize (B0011, 1(96). 111 South Africa it is likely

that people will be experiencing safety needs as safety is often the result of a secure and

predictable environment (Franken, 1(88), Maslow (1954) himself said that the hierarchy

is more applicable in a free society and although the transition is in progress, democracy

11:1still in it's infancy in South Africa, In (' ~l'words there are said to be prerequisites for

the satisfaction of basic needs such as justice, freedom to express one-self freedom to

seek information. honesty and orderliness in the group. The hierarchy is also not as fixed

as believed and owing to certain circumstances some needs may be pcrrnancntly forgotten

or 110t desired. An example of this is the so culled psychopathic personality which

demonstrates ,1 permanent loss of the love needs, Behaviour may be multi-motivated and

behaviour could tend to serve several of the needs slmultaneously. (Maslow, 1954),

Maslow's (1954) theory has often indicated a trend where people in lower socio-

economic Classes, educational and production levels (Ire more concerned with

physiological end safety needs, People in the opposite chcumstances focus more 011

intrinsic values or needs of esteem and sclf-nctualization (e.g. creativity), In other words

there is more value placed 011 the higher order needs than the lower for people who have

gratified both. Higher needs also require better outside couditions itt order to facilitate

them euch as better environmental conditions (i.e, familial, economic, political,

educational). (Maslow, 1954).

Maslow's (1954) model instills au understanding of the behaviour (If workers and

potential workers at various occupational and income levels in the South African context

(Barting, 1983). The application of the model is based 011 the assumption that people call

and want to satisfy their needs in the workplace, Firstly, organisations may 110t be able to
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motivation is that of work motivation which is concerned with what the motivators are

behind voluntary work behaviour (Barling, 1983). In order to understand this concept

better an examination of work motivation theories tnat are based on a th001), of va' res or

needs is necessary.

The theories of motivaticn may be put into two categories, namely the content or process

theories of motiv.uion (Ivancevich & Mattesson, 1993). Content theories states feelings

or attitudes relating to motivated behaviour and include theories such as Maslow's (1954)

Hierarchy of needs and Hertzberg. Mausncr & Snyderman's (1959) two factor theory.

Process theories revolve around variables that may predict work behaviour and are

typified by theories such as the expectancy and operant conditioning theories (Barling,

1983), The relevance to the direction of'valuc orientations will be highlighted with a brief

discussion as to several of the motivational theories.

3.2.1) MaslQw's Hi(;J(m:chy Qf.Nccds

Although Maslow's (1954) theory has been over shadowed by other theories it is still

often discussed (Boon, 1996). This theory presupposes that there is a definite relationship

between satisfaction and motivation denoted by a psychulogical progression up a

hierarchy of five needs (Barling, 1983). Needs are referred to as either basic or instinctoid

and are incentives for behaviour .Maslow, 1954). The hierarchy is made up of

physiological, safety, social, esteem and self-actualisation needs. The development of

higher order or 1110re'sophisticated' needs (such as aesthetics) may only arise after the

lower order needs are fulfilled (Ibid.). This suggests that people that are very poor would

be not be interested in needs beyond the physiologlcul, safety and possibly the

belcngingness needs. A related theory is Alderfer's (1969) existence-relatedness-growth

theory as both state that behaviour is mobilised and channeled towards the aatisfacticn of

unmet needs (cited in Dunnette & Hough, 1990).
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Chapter Tbree

Motiyation (HId the Meaning ofWol'k

3) '[he Motiyation to ~

3.1) Motivation Defined

Motivation to work is evident in the level of arousal, direction, extent and continuation of

effort expended in the job activity (Katzell & Thompson, 1990). The very basic model of

motivation includes needs or expectations, behaviour, goals and some form of feedback.

The word motivation comes from the Latin word 'movere' which means 'to move,',

(Steers & Porter, 19(1).

An understanding as to the process of motivation provides clarity as to it's meaning and

relevance, Initially, the development of a need, desire 01' expectation results in a state of

dis-equilibrium which the individual attempts to reduce (Steers & Porter, 1991), The next

step is the goal orientated function which indicates that certain actions should lead to a

reduction in this state of dis-equilibrium (Dunnette & Kirchner; cited in Steel'S & Porter,

1(91). This is not as simple as it seems because if a motive is satisfied it may lead to a

shift to another motive or it could increase the intensity of desire for that motive, In other

words, by giving an employee a promotion to a new, challenging job could increase their

desire to work harder ill anticipation of the next promotion (Steers & Porter, 1(91).

As values are brood goals or actions 01' motives, motivation may be said to be the

directedness of behaviour in an intense 01' persistent manner to achieve such values,

Values underlie the degree of directedness, intensity and persistence of behaviour as they

represent required end states or goals of a perso. •. With values placed into a structure of

hierarchy comes the motivation to achieve these values. As motivation is based. 011 a

value structure most motivation theories usc certain values to explain individual

motivational behaviour, (Dunnetto & Hough, 19(~\). Th-e. important definition of



'lads' for a legacy of manual working class labour. Individualism is the need for

autonomy and collectivism the need for conformity (Kagitcibasi, 1994).

The latter is an indication of how various aspects of a surrounding environment may have

an effect on the individuals development. In the next section the motivational concept of

work will be approached by looking at how motivation theories are based on the aspects

of values 01' needs. Motivational studies arc concerned with what energizes human

behaviour, what directs 01' channels this behaviour (for example work values) and how

this behaviour is sustained (S" ers & Potter, 1991). Work values may be regarded as the

underlying needs or goals that direct and channel behaviour towards the world of work,

In ot.ier words motivation is the driving force that assists one in channeling their values

in the right direction if circumstances allow.
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with a perseus authority needs This, however, is extrinsic in nature us it involves till:

encompassing work environment,

AutQuonu-:
Autonomy is defined as the neat! [0 • mak« his/her own decisions and to carry out plans

as he/she sees fit: to have independence of action ill his/h,!!' sphere' (Langley, 1l)t)5a, p.

7). The questions depicting autonomy are idealistic such as 'set my own working hun;'.

They all tend to imply that the person would need to own their own business to have

autonomy, This value implies that the person would enjoy some form of'individuulism,

Comti.Y.ib:
Creativity is when ones wishes 'to develop 01' make something original. The something

may be all ohject, writing, painting or other art work, all idea, (L new method. 01' an

orgunisational innovution' (LallgII.!Y, 1995[\, p. 7). Questions nrc both involved with llfe

and career values and imply tin individualistic outlook,

~::ultl.lmUd~
Cultural Identity is 'to have freedom to conduct himself ill public mtd in private life

or-cording to the habits of his/her group' (Langley, 1995a, p. 7). Questions arc involved

with the collective interactions between peoples of the same group,

EQQI1QDlk.R.Q~atd.s.

This is defil1~lt;!"II the need 'to mnintain a high standard or living and to have the :financial

capacity to keep it up' (Langley, 1995u, p, 7), These questions (\1'0 concerned with solely

extrinsic aspects of'a work situation,

ECQllQUlk !kmu:i.~
This value may be distiuguish(!d from the latter in that .it is regarded as the need 'to have a

stable income and to he assured of being able to survive difficult economic times'

(Langley, 1995(\, p. 7), The major differences between thia and the latter is that economic
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L\.Qhicvcment

This is defined as 'the feeling that he/she has done something well' (Langley, 1995a, p.

7). QL.est;011S imply thut external standards would demonstrate that they have done

something well. H is concerned with other peoples recognition of the achievements ar:

well as own personal satisfactions that they have done something well. This value may

have clements of both intrinsic and extrinsic needs.

~J~lill1cn1

The definition of this value is given as 'to progress ill hls'her career, to have better

standard of living, to live ill a better envlronmenr and to have it better income' (Langley,

1995u, p. 7). The questions involve progression physically in OI1C'S career and are

extrinsic in nature.

~~1iQil
This is 'to enhance and el~oy the beauty of processes. products and surroundings, both

natura) and man-made' (Langley, 19%a. p, 7). This is not completely tangible and 1l1UY

include some affective processes.

AlU:UWlll
Altruism is concerned with other people or '(0 holp others and to be concerned with their

welfare' (l.angley, 1995u, !), 7). This also involves emotional values and is centered

around the caring for and nurturing of other people and living things.

&u1.1mfu!
This is defined as Ito have influence over others and to encourage thorn to follow u

certain point of view 01' oolicy, It elm he obtained through position, power, expertise,
charisma or seniority' (Langley, 1995u, p. 7). The questions tend to imply an antocranc

form of lo~\dership lim! do not involve nny aspects of allowing a cooperative Icadership
pattern. These questions may thus be tapping in 011 one type of leadership style that, if the
individual docs not agree with or sec as approprintc for themselves, may not correspond
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altruism. The South African WIS, performed between 11)87 (pilot study) and 11)88 (main

study). using the values and roles scales included secondary school pupils from grades 10

and 12 from different population groups. The administration, completion and description

of the scale will now be expanded 011.

5.4.2.2)

This scale measures extrinsic and intrinsic life and career values (a copy of the scale is

available ill the appendices). The Values Scale (Langley, 1995u) assesses the values that

an individual seeks to find in different life roles (Rousseau, 1(89). The Values Scale

(Langley, 1995a) has 11() items and assesses 22 Intrhtsic (for example achievement,

autonomy. creativity, variety) and extrinsic (for example. authority, economic rewards.

working conditions, economic security) values or needs (Rmlsscau, 1(89). Bach of the

scales consist of five items measured on a four point Likert type scale, Two 01' three of

the items itt each scale arc related directly to work values and the remaining items to life

values generally (Carlerill!, 19(4). The Values Scale (Langley, 1995a) may be useful to

researchers who arc investigating cross-cultural differences in values or needs (Rousseau,

1989). In tho following, definitions and types of questions that depict the 22 values

captured by the Values Scale (Langley, 1995u), will be discussed:

A.DiliLY UtilisatiOU
In the Values scale (1995u, p. 7) manuul Langley defines Ability Utilisation to be 'The

extent to which a person wishes. wants 01' needs the opportunity to develop his/hol' talents

and skills I • Questions that arc used to capture this center around both lifb and career

needs. Questions included may be seen inthc copy of the Vlaues Scale (Langley, 1995a)

in the appendices. This value basically is interested in whether tho person is interested in

devel()ping their Internal talents further and thus revolves around intrinsic needs or

values.
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The values Scale was 011eof two instruments used as the basis 101'the work Importance

study (WIS) that had it's origins in the International of Applied Psychology (Ferreira"

Marques & Miranda, 19(5). This project aimed to determine. internutionully, the

importance of work (using the Values Scale: Langley. 1995a) in relation to other life

roles (Forreriu-Mnrqucs & Miranda, 1t)95). National teams were selected to test the

Values Scale (Langley, 1995n) and Salience Inventory (i.e. determining the importance of

roles in one's life) in various COUll tries with Langley (l995b) hcnding the South Afrlcun

team, Initially the scale consisted of 210 items (twenty one scales each containing 10

items) with 230 items. if the two optional scales of cultural identity nnd physical

nctivities were included. The} first five items of each Houle generally related to any life

role whilst the last five were clearly work or job releted, By means of a factor unalysis

certain of the scales were absorbed by otuers or dropped ()wing to the lack of'relinbility of

the items. High internal consistencies of the scales with alphas generally of .80 nnd above

made it possible to reduce the number of items pel' scale to 5 which resulted ill less

complaints by participants of repetitive questions. The final WIS Values Scale (Langley,

1995tt) contains 18 scales with two optional scales (i.e. Cultural identity and physical

prowess) that may be included.

In the South African project WIS an independent research organisation the Human

Sciences Research Councils one institute for Psychological (mel Bdumctric Research.

conducted the study (I..angley, 1995b). Tho WIS Values Scnlo (Langley, 1995n) for South

Afrlcu included tho two optional scales, divided economics into economic rewards and

economic security and decided to retain the 011e original sub-scale of spirituality (WIS

planning conference, 1(79) as it was agreed that this values could have meaning to (111

major cultural groups in South Africa although it could bo shown in. differing ways.

Spirituulity was shown to have internal consistency and only correlated slightly with



The Values Scales (Langley, 19t)Sa) of all subjects wore OW11 scored mnnuully ill order to

determine what their raw scores were. All informution wu» inputted ill order for OiH) to

perform both lnfercntiul and descriptive statistics 011 the data.

The purpose of the biogrnphical questionnuirc was to gain information abcut the pupils

and their parents, Information obtained was then used to determine certain variables such

as eocio-economic status which in t.hctwas a composite index of several of the questions

in the questionnaire (this will he discussed in more detail itl It Inter section). An example

cf'the bicgraphicu! questionnaire i~avuilublc in the appendices.

Questions relate to aspects such us urea lived ill. how long the pupil has been at the

school, their parents oecupctional and educational levels, language spoken, facilities

available at their home and others. The lust question of what jobs they bad considered

was simply used to gnin u little time. Peil (11)ll~) states that each questionnaire should be

checked lbt' ;:mymissing details and these few extra minutes that the lust question gave

one provided the chance to check. us well as possible, the other pupils questionnaires who

had finished in less time,

Tho bicgmphical questionnaire was 'the instrument used to collect as much infcnnatlon as

possible to develop u composite picture of the backgroundr lind circumatnnces of each
pupil.
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or other race groups and were funded by the government. The historically 'Black' schools

were inadequately funded and the pupils .., enjoy the benefits the White schools did.

The non-government schools permitted access to any person but arc more expensive than

government schools making them, at times. more exclusive. Some non-government

schools offer bursaries to pupils rrom less privileged backgrounds.

The final sample used for antilysis included 321 pupils. One individual was discarded

immediately as she did not return the UllSWC1' sheet to the Values Scale (Langley. 1995a)

section, A further 35 were discarded US they did not provided pertinent information 011

their biographical questionnaire needed for analysis purposes.

Initially the schools that may have been cooperative in partuking in the study were

contacted. A letter was provided to the principal of each school explaining what the study

was about and how they would he of assistnnce (a sample copy may be viewed in the

41j endices),

Once aCCC5., .., grunted the school was visited and the pupils ill the grade eleven classes

were required, during a period of about all hour, to corr I ,~two questionnaires. Most

schools were not prepared to offer more than one hours class time as this usually resulted

ill the pupils missing two class periods, The first questionnaire completed for

biographical details took about tOI1 minutes to C0111p1etowith an additional five minutes

required to give lnstructions. The Values Scale (Langley, 1995a) took between 30 and 50

minutes to complete depending on whether either English or Afrikaans was their flrst

language or 110t which arc the language options in the Values Scale (Langley, 1995a).

Pupils were told not to fill in their names 011 the answer sheet to retain anonymity.
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ChJlI>tcr Fire

Mcthodolo~~

5.1) ~urch QQ~Um

The present research uses a ex post facto non equivalent quasl-experlmental design as,

with most studies involving human subjects, random assignment to groups was not

possible us well as manipulation of the independent variables (Rosenthal & ROS110W.

1991). The independent variables (For example SES race and language) could not be

manipulated as they were already determined by nature, life circumstances and heritage.

There could not be a control group in this research as this would require one to randomly

assign pupils to different gl'OUPS which was not possible owing to limited access and

ethical considerations. Groups could only be compared and nrc regarded as nun

equivalent: compurison groups with each being exposed to differing lifo circumstances.

5.2) SJunplQ

The final sample consisted of grade eleven pupils from a variety of different schools .• !1C

sampling procedure in selecting the schools was not random owing to problems

encountered when requesting access. The final sample comprised 357 pupils from 7

different schools. Grade cloven pupils Were used in this study us they are younger than

the general populution and, as with Schwartz's (1994) study of university students, their

prlotitics could illustrate the direction the general culture of South Afnca is moving.

Banks, Bates, Breakwcll, Brynncr, Nicholas, Jamieson, & Roberts (1992i cited in Levy.
1(94) states how the period between 16·19 years of age is crucial to 0llO'S past

experiences and achievements in various facets of one's life effect choices that (Ire made,

The tentative vocationat life stage (15-17) is a time when one considers needs, interests,

abilities and values (Super, 1%8).

The schools included were foul' government schools ami three l1011·goVe1'111nentschools.

Government schools are those schools which originally may have been. exclusively White
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10) Is there u statistically significant difference between ,he importance placed on any of

the new values depicted by factors demonstrating a collection of the 22 values and a

~~radceleven's language group?

11) Is there a statistically significant difference between the importance placed on any of

the new values depicted by factors demonstrating a collection of the 22 values and a

grade eleven's race group'?

12) Is there a statistically significant difference between the importance placed on any of

the new values depicted by factors demonstrating a collection of the 22 values and

whether It grade eleven attends a government or a non-governmental school'?

13) Is there a statistically significant difference between the importance placed 011 any of

the new values depicted by factors demonstrating a collection of the 22 values and

whether a grade eleven lives with both parents, their father, their mother, a guardian

or at boarding school?

14) Arc Extrinsic and Intrinsic Values dichotomous in nature or are they orthogonal?



3) Is there a statistically significant difference between the importance placed on any of

the 22 values contained in the Values Scale (Langley, 19\)5u) of grade eleven pupils

that are African language speaking, English, Afrikaans or foreign language speaking?

4) Is there u statistically significant difference between the importance placed on any of

the 22 values contained in the Values Scale (Langley, 1l)95il) of grade eleven pupils

that are Black, White. Coloured, Indian or belong to another race group?

5) Is there a statistically significant difference between the importance placed on any of

the 22 values contained in the Values Scale (Langley. 1995a) of grade eleven pupils

that attend a government school and those that attend a non-government school'?

6) Is there 11 statistically significant difference between the importance placed on any of

the 22 values contained in the Values Scale (Langley. 1995a) of g\"t\c1eeleven pupils

that live with both parents, live with their father, live with their mother, live with n

guardian or live at a boarding school?

7) Does the Values Scale (Langley, 1995a) consist of 22 values or is there possibly an

alternate factor structure?

8) Is there a statistically significant difference between the importance placed on any of

the new values depicted by factors demonstrating a collection of the 22 values and a

grade eleven's SES?

9) Is there a statistically significant difference between the importance placed on any of

the new values depicted by factors demonstrating a collection of the 22 values and a

grade. eleven's gender'?
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In South Africa the type of schooling system is a result of a macabre history of

oppression. Public or governmental schools were divided according to racial groups with

Whites receiving the 'cream' of education and all non-Whites were given the minimal

educational qualifications. Private schools or non government schools did 110t receive

much government assistance and thus tended to be, and still are, expensive. At a number

of the private schools bursaries were given to children that could net afford to pay fees.

Previous literature has failed to address the consequence of the type of schooling on

adolescent work values (Bluen & Barling, 1983; Langley, 1995b; Sverko, 1995 and

others).

The reason why work values of a sample of the youth of South Africa is of interest is

because if organisations arc aware of what needs are motivating people they wili be more

likely to either begin to attempt to fulflll them or at least haw realistic recruitment

programs so that people do not become demoralised when core values arc 110t satisfied. A

study of work values is a way to establish a work entry .roflle of adolescents and other

people (Krau, 1987).

Research Qucs\iill.lS

The present study aims to answer the following research questions:

1) Is there a statistically significant difference between grade eleven's from different

sccio-economlc statuti groups and the value they place on any of the 22 values

contained in the Values Scale (Langley, 1995a).

2) Is there a statistically significant difference between the importance placed on any of

the 22 values contained in the Values Scale (Langley, 1995a) by grade eleven boys

and girls?
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Chapter Four

RfltiQnal~ [or Prc~!liRcsellrch and Research Qucstions

Although the subject of values has been widely researched a number of methodological

problems do still exist. The aim of this study was to usc an easily understandable and

South African normed instrument that could capture the work values of grade eleven

pupils specifically in South Africa.

Studies have been done looking at the work values of adolescents by Langley (1995b)

using the same scale (the Values Scale; Langley, 1995a) that is used in the present

research. The difference being that this study was performed at a time (between 1987 and

1988) when there was firstly, a different and oppressive government, Secondly, people's

freedom of speech and activity was strongly denied in that not nil population groups in

South Africa were permitted democratic freedoms such as that of voting. Thirdly, the

educational system was designed to oppress any population group who was not White

and denied people the right to a good education. Finally, the constitution itself made

South Africa a country in which people were not foee unci advocated the discrimination

and separation of people living in the country. Today, theoretically, all people arc

afforded the same opportunities as far as the constitution is concerned,

Another reason why the past of the country is relevant is tha, it has ensured that there is a

division economically between people in differing groups. The concept of socio-

economic status has been used as a correlate in most studies but the indexing of it has

been erratic. In some instances education and occupation were used to index it (Kohn,

1977) whereas in most studies only occupational level was used (Kluckohn & Strodtbeck,

1961). SES is only one of the correlates that will be used to determine how work values

differ between various people in. different life circumstances, In this study the aim was to

develop a more comprehensive description of SES than by simply using occupational

status to index it. The reascn for the latter iii that other aspects may provide a more

complete and illustrative indication of which SES group a pupil fits into.
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limited leisure time 'consuming' tangible items than 'squander that valuable time

socialising. (Hirsch, 1976; cited in Schwartz, 1990).

3.4) Conclusion

Work values are often depiction's of the meaning work may have in 4 person's life

(Sverko & Vizek-Vidovic, 1995). Motivation is the engine which drives a person to

locate a situation in which these values may he fulfilled. Work, however, is 110t always

the situation in which all values may be fulfilled but can provide a means for the

satisfaction of the basic needs. South Africa, as with 111('St other countries, constitutes it's

own unique set of circumstances, people and intricaciec and these may cause there to be

differences in the manner in which people prioritise values.
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construct as the rest of the test, () .. ing to the nIl:t that values, althou~dl the concept may

seem homogenous, could possibly ht.' hcrerogcneou» ill nature. This implies that people

have varying needs and CUll he sought alter ill several dHlcl'ing forms.

In order to determine if some of the items arc !lot wholly correlated with the entire

Inetrumcnr it is ueccssary L<' look (It the alpha if deleted, If the coefficient alpha (i.e. the

reliability of'the inSU'Ul11ll11t) increases if the item was not present then it suggests that it is

not a good item, Several of the items, ;1' deleted, would result in all Increase in the

reliability of the instrument, The latter included: Authority item 1 ('tell others what to

do'); Autonomy item 1 ('ucr on my own'); Physical strength item 2 (,handle power

machlncs'): Risk item 1 ('lIn risky things'): S·)t~jul tnteructiou item 2 ('work in a group

rather thrill by myself): Spirituality item 2 ('to live according to religious principles').

This suggests that the latter items do not measure the same construct as the remainder of

the Items on the applicublc sub-scale, The Nason why they were possibly not deleted is

thut the difference if'dcletcd is no higher than .000416 for any of'the above items.

III order to test the psychometric properties further coefficient alphas were generated for

all 22 sub-scnles ill tho values Scale (Langley, 1995a). The highest Cronbach alphn was

thnt of physical activities which had u Cronbnch alpha of .8073, All thc individut11 items

ill chis particular sub-scale could he deemed good items us tho alpha would reduce if any

of them were del, red, The average inter-item corrolatlou of this sub scale WIlS u160

rensonable at .4618, This suggests that all the Items in this sub-scale measure the sa1110

construct under consideration, The lowest Cronbnch alpha was that of pCl'sol1ul

development at .6442. None of the items. if deleted, would lncrcusc tho alpha and thus

suggests that they arc measurlng a similar construct, The problem with this particulnr sub-

scale is it's' average inter-iten corrclatiou which falls nt u low ,2684. If tho individual

items 011 the sub scales int ...r-item correlation's do not correlate nt n reasonable level with

the average inter-item ccrrclation then they 11m), be regarded us u poot' meesure of tho

overall coustruct. NOlle of the individual items did 1111below the average lnter-itcm

correlation which suggests that the items nrc similar.
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muy be tested in several ways. Reliability will he discussud first and will h' followed hy a

discussion about the validity of the Values Sculc (Langley. J 1)Ij '\ a).

In determining if an instnnncnt is valuable 01' not it is essontiul to test the reliability and

validity thereof Reliability is the extent til which thl.! questionnaire anti it's individual

items yields the same upproximnte results when used repeatedly undo!' similar

circumstances (Reher. 1lJR,)). In order to effect the latter reliability coefflcicrus were
generated for the Values Soule (Lungley, 11)t)Sa) as a whole nnd each ofth~l22 suh scales.

Reliabilitv was determined by menns (If Cronbuch alphas. inter-item correlation's and

item total corrclatlcu's. Langley (1995a) determi.red Ihe rcliability of the Values Scale

(Lttnglay, 1995(\) hy using the Kuder Richardson formula l{, The Kuder-Richnrdson

formula is useful for instruruents ill which the response is olther right 01' wrong 01' the
response may bc all or l1()thing (Anustasi, 11)82), For tests that allow the respondent tl)

select the degree uf importance attached to something they may got a diffol'ing numerical
score 011 nn Item depending 011 whether they select 'usually" 'sometimes', 'rarely' 01'

'never (,Very Imporrunt', 'important', 'of some lmportance' or '01' llttle or 110

importance'), 11more generalised formula may be used called the ccefficient alphn (Ibkl.),

In this study l~ocrneientl('l'onbl\ch ulphus were used.

1,'01' the entire sump lo on ihe whole test the Values Scale (Langley, 1995n) had a very hi~Jh
Cronbaeh alptm of .944312. The coeffleient alpha is an index of tho degree to which an
instrument meaaurcs only (me trait in thi!1case values (Gregory, 19(6). A high Cronbach
ulpha suggests a homogenous test which rofera to the index of lutcmul consistency. As the
Cronbaeh alpha is high it suggests that internal consistency of the scale is high which
means that the items arc similar in nature Dud more than Ilkely to be measuring tho same
thing (Ibid.),

The latter was brought into question us the average inter-item of the entlre scale was a
low ,2753. Any item fulling below the latter is regarded to not be measuring the same



().2.4) Ej_l.~

There WOl''' five distinct racial groups identified; 1 Black (N 1 J 1); 2 White (N

19()); 3 Coloured (N 5); 4 Indian (N 4) and 5 any other racial group (N 5). As

it rnuy he seen till! sample is skewed lu Iavour of Bluck and White pupils.

This refers to whether the school was government or non-government, Pupils Attending

group 1 non-government (N 137) and 2 government (N 184).

(l.2.{l) Emni1~

This refers to with whom the pupil lives. 1 lives with both parents (N n2); 2 lives

only with their father (N 12); 3 lives only with tlmir mother (N (2); 4 c.r lives only

with n guardian (N 10) and 5 is at a bourding school (N 15). The sample is skewed

in favour of living with both parents,

6.2.7)~

Tho grade eleven pupils formlng this sample mostly fell into tho 1() to t7 runge (i,c, 211

subjects) with u few aged 'It between 13 and 15 (i.e. 9 subjects) and 18 to 20 groups (i.e.

49 subjects) and 611U11y, the :lt to 24 group (i.o. 5 pupils). As the majority of the sample

fell into the 16 and 17 age groups age was not used as u demographic vuriable,

6.3.1) Illtl'QQtlQtiQIl

When attempting to determine if IItI Instrument is psychometrically sound it is necessary

to test S01110 essential properties. These properties include reliability and validity which
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Group 1: Upper SES

(it'OUP 2: Middlt.: SES

Group j: Working SES

HES MALE

~ 103

49 49
-r:m--- l()j '_-

6.2.2) .Qeudct

GENDER COONT PhRt'ENTAmt--

Mille IS8 -49.2---

Femule 16;' ~
TOlar- ;\~

As may be seen fro1l1 the above table the gender groups nrc !'clntivcly halanccd with there

only being fi ve 11101 c females in the sample than males.

Although individual language groups were identified it was decided to condense the

groups into 1 'n Africnn lnnguagc speaking pupils (N ,:: 100); 2 _,.,Afrlkaans speaking

pupils (N <:.~ 94); 3 :;;;English speaking pupils (N :;:;:117) and pupils speaking any other

lunguugc 110t native to Smith Africa (N ,~,10).



and 3 Offill.! possible tacilitics. 01lC\: again 1 was the highor ~WS, .2 th.: middle SES lind 3

working SHS.

The flnul ranking WUH that \)1' schools which were also clussl fled along a three point scale

with 1 upper clm;~l:.1 .middlc class and 3 working class.

Allor the above variables WI.)I'Q then tested hy means of u matrix of gamma coefficients,

that is able to correlate ranking» thur tiro different. in order to sec if they Wen) in fact

related. '1'J1IJ following gives the l'etiLi!ts:

ITfITltA:rrrn:r-~' S(If(5[5L"~"'-~"'"
RANK

As it may be seen Irom the latter table llll of tho vuriuhles selected to develop th~

composite SES index correlate above tho .M) level except for urea and educational level

which correlated at a still ncceptnblc .SM, It was decided to retain all of the vnriablea,

however. as both of the latter correlated ut a reasonably high level with all the other

variables.

'1'0 determine what tho final sns was of each subject the following fonnulu was used:

Highest gu.mliuns occnpationnl lcvel, highest educatlonal levcl of the guardians. facilities

(1-3), area (l~5) and school mnk (I-S), Tho lower tho final score tho higher the SHS group

tho person was classified as. The lowest score that a person could get was 5 and tb::

highest 20. People fulling into the 5-10 group were classified as the upper class 1 people in

the 11..16 were classified as middle class and the group fulling into the 17.20 group were

classified as working class. The following arc the coding assigned to the three SE,S

groups identified:
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areas which was then plotted on a Geographicnl lnfonuutiou Systems map (GIS). A1\'a 1

upper residential, 2 upper middle rcsidcntinl, 3 middle residential, 4 lower middle

residential and 5 lower residential.

Both Kahn (1977) and Schlemmer & Stopforth (1979) regard bo,': occupationul levcl ami

education to he important factors in the composite index of !-ins. Schlemmer & Stopforth

(1979) dov sloped u guide for the coding of occupations particularly for South African

usc. This coding lists numerous job or career possibilities that may be mentioned by the

pupils. They regard occupational status to represent the levels of achievement in work

stutus and the job status value placed by the population 011 occupations likely to he

encountered. They go on to say thot occupational status Classification is 'an ndequate

indicator of soclul standing ill the cormnualry' (Schlemmer & Stopforth, 1(179. p. 3). An

assumption thnt had to be made was to only consider tho highest occujntion of the

guardians if the child lived with both r..uents. Occupational statu» was ranked Oil a five

point scale l.c. 1 Profcssionnl and Managerial; 2 :c, Middle White-culler, 3 Manual

Foreman, Skilled Artisans, and status equivalent; 4 Routine ncn-mnnual and semi-

skilled manual; and 5 ~"Unskilled Manual and Mel. in! (Schlemmer & Stopforth, 1979).

Bducattonal level was ranked on a foul' poirt scale with 1 D university or college

education: :2 ,::: passed matric (grade 12): 3 passed std. 8 (grnde 10) and 4 passed std. 5

(grade :). These tend to represent lmpcnnnt stages of the education system in South

Africa as university study is the improvement of one's basic education, matric 1lIll)WS one

to get into post-school study only if one has the necessary requirements, std. 8 is the year

in which one only studies OllO'S selected subjects and std. 5 means that tho person has

completed junior education.

Facllities ranged from tho most basic such as electrleity, tunnlng hot water, flushable

toilets; to the more endowed (i.e, the latter l1S well as more than 100 books in the bouse

and a television) to the 111(l1'C wc(\lthy (i.e, all of the latter and a computer and cur). This

was runked 011 a three point scale with 1 CCl having between 6 and 7 of the possible

fucilities; 2 ::::having between 4 and 5 of the possible t'..ci1itios and 3 t::1 hnvlng between 0
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fit 31!tc I'j~!i~
!~I'Slll.!S.

The purpose of this study is to determine if there arc significant differences in importance

assigned to work and life values between grade eleven pupils who come (hun various life

circumstances, The preliminary results will be descriptive in nature in order to

demonstrate the dcmographical portfolio of the snmplo. The next section will concentrate

011 describing the psychometric properties of the instrument including ANOVA's for the

22 values and a principle component analysis. The final section will be based Oil

inferential statistics that aims to determine significnnt differences by means of ANOV A's

between various groups on the new factor structure.

Questions in the biographical ouestionnairc served the purpose )f developing a portfolio

describing the sample, Details ill this section will be solely li)t' descriptive purposes.

Socio-economic status (SES) is one of the most important 0 f the demographic variables

and thus a brief discussion as to how a composite index was developed will follow:

A number of the questions asked in the biographical questions were done so with tho ideo.

of developing a composite and definable index of sociO-OCOI10111iostatus (SES), The

questions included the area lived in, tho guardian's ocorpatlon and educational level,
fhcillties that the household had nnd other material belongings such as a car and numb 01'

of books, The area lived ill Was classified on a five point scale with 1 being the highest

and 5 being the lowest. This was classified according to u survey douo of the status of
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• Inner-orientated needs Ab'lity utilisation, Economic security, Personal

development, Advancement, Ar,hievcment and to a certain extent Own Life Style,

Pleasant working conditions. Cultural identity, Economic rewards and Aesthetics.

• Material needs Prestige, Economic rewards, Authority and to an extent

Advancement, Achievement and pleusnnt working conditions.

• Autonomous life style consists of Autonomy, OWIl life style, Variety, Creativity and

Risk.

• Humanism and Religious Ahuism, Spil'iillality and to an extent Aesthetics.

• Social needs Social interaction. Social relations and to a certain cxtcnr Culturul

identity and Pleasan' working conditions,

I Physlcal necds Physical Pt'OWCSS, Physical activity and to a extent risk.

In 01'dCl' to determine if the current sample also demonstrate such factor loadings a

confirmatory principle components analysis will be done in order to determine if the

factor structure predicted and suggested by Langley (199Sa) may be confirmed 01' not.

Thus, the aim is to detect the structure of variables and to classify them according to

factors. In order for comparison purposes a principle components will be used according

to factors detected with eigen values above 1.00. The factors will be rotated using the

varimax method. This will unswct rescntch question 8.

The third step is to assimilate the raw scores of the new fuctor structure determined by the

principle components and test the differences between the means for each of the groups

<'11 each of'tne now factors, Evett if the structure corresponds to Langley's (19950) facto!'

structure (i.c, the new six factors) these tests for significant differences will be performed.

111 other words research questions 9 to 13 will be tested using ANOV Ns and Interactional

effects.

Fit1l\Uy, in order to test research question 14, the rankings of all 22 values and the

alternate factors of the pooled sample will be observed.
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The aim of the study is to determine if there are differences between any of the different

groups Importance attached to Iifc/carcer values. Both descriptive and inferential statistics

will be used to analyse data. Descriptive statistics will generate means and standard

deviations for the vnrious groups under study and will assist in developing an overall

values portfolio for the entire sample. Other statistical procedures will be divided up into

three sections,

Firstly, research questions 1 to (J will be analysed using the parametric statistic of

Analysis of Variance (ANOVA). I ' hough the datu is exponentially skewed parametric

statistics arc still valid according to the central limit theorem' as the size of any sm-iple of

scores becomes arbitrarily large the sample distribution of tho mean approaches the

normal distribution. The rate at which the normal distribution is approximated is

surprisingly rapid for most of the populations that arc investigated ill psychology J (Reber,

1985, p. 113), As the sample size is large i.e, 321 subjects, the central limit theorem is

applicable to this data set. An ANOVA is a useful way of determlning the differences

between means and is a very popular technique used in psychological research. Most of

the hypotheses will be analysed using a one-way analysis of variance where each value

will only be defined by one independent variable. (Howell, 1989).

Secondly, the Values Scale (Langley, 1995u) is said to consist of 22 values although

Langley (1995a) stated that these 22 values may be condensed into six general values

which is alikencd to an umbrella for several other values. Langley (199Su) initially

performed. a factor analysis 011 the datu of the entire sample (N ::::5 ;'50) but in order to

get a better understanding of the constructs describing tho needs, It principal component

analysis was performed. This resulted in six factors that had eigen values bigger than one.

The last step was to rotate the factors into the varimax position which explained 76.3% of

the variance. Tho six factors were related to the following needs (111l1g1~YJ 1995a, p,16):
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inquire whether it is important to make the world a better place. (Langley, 1995a).

Spirituality means different things to different people and thus could have some affective

connotation.

~'l

This is the need 'to have change and variety in what helshe does, whether of tasks,

processes or methods, i.e, a diversity of activities, location or people with whom he/she

associates' (Langley, 1995a, p. 7) .

.EhysjcnlWQrki.!JWnditiQt1s

Pleasant working conditions would be important to the person and would include some

aspects such as good lighting, comfortable work space and temperature. (Langley,

1995a). This is an extrinsic value as it occurs ill the encompassing work environment.

Scores may be ipsatively or normatively interpreted (Langley, 1995a). Ipsative

interpretation means that the individual's raw scores on different sub-scales are

compared, thus they are only compared with themselves. Normative interpretation means

that all individuals scores may be compared with H 'I.seof a comparative sample. The test

was standardised for South Africa using a national sample of English, Afrikaans and

African language speaking school pupils consisting of differing ages genders and SES.

(Langley, 1995b).

Reliability coefficients for the entire sample are reported by the developer as being higher

than .70. A six step procedure was used in compiling the questionnaire to e-isnre content

validity. Construct validity is reported as having a small numerical difference which may

be regarded as statistically significant. (Langley, 1995b). Other statistical procedures

were followed In the development of the instrument, The current writers discoveries as to

the psycbometric qualities of the Values Scale (Langley, 1995a) with regards to the

current sample will be reviewed in the results section of this thesis.
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Prestige

Prestige is said to be 'social, economic or occupational status, which arouses respect,

esteem and admiration' (Langley, 1995a, p, 7), Once again this is not a tangible concept

as prestige may not always be easily visible, It seems to have affective connotations,

.lllik
This is the need 'to enjoy the excitement of phvsical danger, financial gain or loss and

other risks incurred in prospects proposed, undertaken or carried out' (Langley, 1995a),

Most of the questions defining risk involve some mention of danger, They tend to not be

very geared towards capturing a person's need to take risks of a financial nature but in a

responsible manner. It aims as the individualistic individual.

,S,Q,cipl Illteraction

This involves 'as part of his/her work to give attention to other people and to converse

with them' (Langley, 1995a, p. 7). Questions are interested in determining whether the

person values community based or team situations in which they are constantly

interacting with other people, Itmay be regarded as capturing collectivistic needs.

Social Relatitms

By this the person would value 'pleasant, friendly contact with the people with whom

he/she associates in his/her work or in another sphere (e.g, home, recreation)' (Langley,

1995a, p, 7). Only one of the five questions that aims to capture social relations is slightly

related to the world of work. The rest of the questions are more aimed at having a good

'social life' which, for grade eleven pupils, is more than likely a priority. Wanting to be

with their 'kind of people' or being with friends may insinuate some form of collectivistic

orientation.

s.pjrituulit)!

Tlns concentrates on the person's need to live according to religious principles.

Questions, however, may direct the person towards some form of aesthetics as they
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rewards are concerned with being well off and prosperous whereas economic security ;'3

more aimed at rather survival. Economic Security is still extrinsic in nature as the P"l'son

would be concerned with encompassing aspects of the work environment.

Own Life Style

'To have the freedom to live his/her life according to his/her own standards and values,

which can be defined in different ways (e.g. conventional. Bohemian, intellectual, artistic,

materialistic)' (Langley, 1995a, p. 7), The questions involving this value are

individualistic in nature and tend to stress a Sense of autonomy and independence from

confonnlty to other people's ideas and rules.

~rsonal Deye1012l1Jm.lt

Personal development is heavily based on intrinsic values and is essentially captured in

the questions pertaining to this need, It is defined as the need 'to develop and to have

plans about what he/she wants to do with his/her life' (Langley, 19950., p. 7), Questions

also may tend to inspire some individualism but are also influenced by the intrinsic

benefits of work and life development.

physical Activities

This is concerned with being physically active and fit. Questions capture this meaning by

asking about the need for the person to be physically fit, Each question mentions physical

fitness and becomes quite repetitive, (Langley, 1995a).

Ehysigal ProweGS

This is defined as the need 'to follow an occupation which demands physical prowess'

(Langley, 1995a, p. 7), Prowess may be interpreted in several differing ways and could be

construed to mean having superior ability, expertise or mastery as far as the physical

aspects of work are concerned, Questions tend to demonstrate that physical strength in the

work plaee would be valued and revered.
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By means of the principle components analysis a new factor structure of the Values Scale

(Langley, 1995u) tor tho present sample was identified.

As may be recalled, from a previous section. tho new facto!' structure included Factor 1

Intrinsic values (highest possible score 60 and lowest 15); Factor 2'" Collectivistic Values

(highest posr-ible score 140 and lowest 35); Factor 3:,' Individualistic Values (highes, so
and lowest 20); Factor 4" Social Values (highest 60 and lowest 15) and Facror 5'

Extrinsic Values (highest 100 und lowest 25).

In order to make interpretation easier to undcrstane the means and standnrd deviutlons

will be given for the value according to it's unique score us well as I comparable score

(i.e. to tho original scoring system of the Values Scale (Langley, 1995(t). In other words

Factor 1 comprises three of the original values namely Ability utilisation. Achievement

and Personal Developrnort In order to make results ensler to understand the scores will
be divided by the number of separate values comprised in each now factor thus Factor l' s

scores would be divided by three, Factor 2 is made up of seven different values and

scores would be divided by seven. Tho same applies to Factor 3 (four values); Factor .4

(Three values) and Fac lor 5 (Five values). In the following tho signi1icllnt (Uffcl'cno',s
determined by means of ANOVA 's will be reported.

76



Owing to the fact that certain of tlte values sub scales arc higllly correlated it was decided

to merge these sub scales in order to develop a more limited number (If values by

grouping together sub scales that tcmh:d to measure u similar "l)l1slruct. The new factor

structure will be subsequently described:

FiWttJl' 1: the sub scales that loaded above ().70 on this factor included Personal

Development, Ability Utilisation and Achlcvement, This thet. 'r was renamed Intrlnsic

Values. (Sec discussion as to reasoning behind the new titlca).

I~2~ Sub scales that loaded ubove !lAO were also included in this new factor and

incorporated Altruism, Spirituality. Physical Strcngth~ Physical Activities. Aesthetics.

Presti go and Variety. This factor was renamed Collcctivistlc Values.

EllQ1Q.r..3l This included Risk. Autonomy. Own Ufe Style and Creativity ami was ronnmcd

Indlvidualistic Values.

~ This lncludc« Social Relations, Social Interaction und Cultural Idcntity and was

renamed Social Vulucs,

~U~ This flnnl Iactor included Economic Rewards, Advancement, Economic

Security, Physical Working Conditions and Autbnrlry. Itwas renamed Extrinsic Values,

Principle components analysis is a subjective process and otto hus to make decisions
owing to considerations beyond purely statistical criteria. The above procedure was

selected based on the thet that the orlginal reeeurchcr of the South African Values Seale

(Langley, 1995a) tended to follow the above steps and it was necessary for replication
purposes (Lllnglt}y. 1c)c)Sa).
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npplicublc Iactor,

Tho above suggests that certain of'the sub scales 111'0 highly correlated and thus essentially
measure tho same or a similar construct. Some of tho factors (i.o. economic security)
loaded above; tho required (l.40 level 011 two factors but it was decided, for pnrsimony, to

group the factors according to their highest loadings.
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variables the sum of the clgen values nrc equal to 22. Each eigen value explains it's
proportion of'vuriancc. The cigen value Jlll' the first factor is ().7<)1)01' accounts for 67.901'

68% ,,(, the proportion of variance: the eigen value of the second factor accounts for

26.2% of the proportion of variance; the cigen value of the third factor accounts for

17.8% of the VUl'l;mCC; the fourth factor D.7(!'u und the fifth factor 11.5%. The live factors

explain 62.326% of the total variance, As it lllay be seen the firat t110t01' accounts for the

mniorlty of the variance which is typical of' a principle component analysis as factors arc

orthogonal which means that there is not overlap between the first factor subsequent

factors (Rosenthal & Rosnow, 1')91). Essentially this means that the second factor works

on the 'leftovers' of the first and so on (Ibid.). 'rhus, as there arc only five eigen values

above 1.00. only five factor. will he retained for the principle components analysis .

.&'lQ1Ql:M.atrix
Initially tho components were compunxl followed by the londings of each variable on

each component (Roscntim! &. Rosnow, 19tJl).Thc loadings nrc the correlation's between

each variable (the rows) and the newly computed Iuctors (the columns). In order to make

iuterpretutlon of these loadings eusler a varimax rotation method was used. The varimux

method is the 1UO&t commonly used and it 'tries to maximize the variution of the squared

loadings for each component by making the: loadings go to zero or to 1.00 to the extent

possible' U'~llsol1thal & Rcsnow, 1991, p, 550). Tho followlng is tho fnctor structure for

the rotntedloudlnga:



relationship that may exist between variables. A Pearson 's correlation matrix was used as

it is a way of measuring the linear rclntionship between variables (Wilkinson. 19(0).

Values arc between ..I and 1. A perfect positive relationship is represented with 1, a

perfect negative relationship is represented by ~1 and no linear relationship is when values

ure 0 (Ibid.).

There nrc two methods that may be used to determine how many (,letors should make up

the principle components analysis namely: the Kaiser criterion or the Scree test. In the

present study it was decided to adopt (he Kaiser criterion of only retaining factors with

cigen values above 1 (Cooper, 1983; cited in CSS: Slatsoft. 19(1) us this is the method

adopted by Langley (11)1)5a). J\l1 eigen value is basically 'the sum of the squared factor

loadings (Roscntlial & ROSliOW, 11)<)1. p, ()19).

0.389 (),333 0.2'16 - ~- ().2.~(J
ar--~~--r--
ro.2~ro.m- r-.'-'-~-- ----I
'-~:-:-_-J,, '-.<__ ~~ ~. , _

1ft Represents all elgeu vatuee thnt tllll111 the Kaiser Criterion l.e, oro above 1,00

The nt,ovo eigen values thus suggest that, 1'01' this sample, the Values Scale (Langley.
1995n) has in !l\ct only got five dlstinct factors. To expand on this it is necessai, to
dctermlnc how much veriance each cl these flvo fhctors explain. III principle components
analysis the first fnetOl' always accounts 01' explains tho most variance with each

subsequent factor expluining less and less (Roscntlm! & Rosnow, 19(1). As there are 22
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A principle components analysis is u technique used to reduce or 'rewrite' the number of

variables or components that make up an original instrument (Rosenthal & Rosnow,

19(1). In this case the principle components analysis was used to determine the construct

validity of the Values Scale (Langley, 1995u). In other words one wanted to determine if

the original 22 variables (11' values would remain (IS such or could be restructured into a

new set of values (Ibid.). Principle components nnulysis is valuable as it computes

component (or variable) lines that may he used to summarise relationships between

variables (Willdnstm. 19(0), '[11\: bnsis therefore for using a principle components

analysis or factor analysis is to combine two correlated variables into 011(,) factor (C

Stat50[t, 1')91). III the followh1g. the steps that were taken in the principle componcms

analysis will be discussed and tho results presented,

The Values Scale (Langley, 1995a) comprises 22 sub-scules each containing five items

that are meant to measure distinct vnlues. In the Values Scale (Llmgley, 1995a) guice

results of a principle components analysis suggests thar these 22 values may he

condensed into a factor structure of six factors, The aim of the present study was to

determlne if the fucror structure predicted nnd suggested by Langley (199Su) may be

confirmed 01' modified. In order to answer research question 7 (i.e, Does the Values Settle

(Langley, 1995a) consist of 22 values 01' can the factor structure of only six correlating

values proposed by Lnnglcy (1995a) be conflrmedj) n principle components analysis was

used. The following steps were taken.

The correlution matrix is the starting point in a principle components 1',I1I\IY$is.Although

it may be unwieldy. it provides a visual representation of the possible correlation 01'
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EAC 14.3r hS.32(J 3.59(;-- -:\.J64 7.ZSU ().007"'''' --f-;;;;--
m- r-ro:;·,i'I·ti2.8~f-3:573 3,282 .H.StU O.(l()()"'~ _._ lI<II'

S.l?E 13.f{57-' IG.Oc)2 _,,251 2~484 75.750 O.OO()>I<Ii< "''''

~r-1-13.41(;-r-i4.891-r~rll)()-- ~2,:14() 21.868 0.00011<'" 7>1<

E.YlC I:i~.?~_ 16.6()3 3.061 7..570- 2:.B~C Io:oozr;;;-r-' >1<>11.~-
KEY: ADv" Advancement; AES' ncsmencs: ALT' Altl'lllsrn; ATHc: Authority; CRT 0; CrcatlVlty; em ;
Cultural Identity; OLSn Own Life Style; PAC' Physical Activities: PSTo PhyslclIl Strength: SIIR;
Spirituality; PW(>-"Physicol Working Conditions.
'" aigniflcant at the p <: 0.05 level and """ c., signHicollt tit tho p <: 0.01 level. A·13means thut non ..
government school puplls place more importance 01\ the value than government and B-A menus that
government school pupils place marc impcrrauce Oil the value than uon-governmeur,

AI1'i
Th-'
tU1I

QI..s,

M!mn.a ,'iDS - I: .] Jukey'-N(ltl·(,;o~ Q.<lY ~lli:£i0.Y £iill: ~:B li-:A

16.766 17.522 2.fi27 2.21\6 '7.544 O.l)(J()>tt1l< 11<*--l5.[)62 22.95714.387 3.102 2765 O.O()()tIttt< **
13.9:~4 15.826 3.207 2.97R 29.678 0.000** --**~-
12-:"46'0

_._-
~ii87 {).06'3ir "'~-13.554 3.577 (),l90 "'II<

15.401 14.538
.
3.246 3:259 5.531 O.019>tt If<

14.4'rs- ~(j.~' ;U99 .Gi40 12.;\52 0.001*'" - *11<

14.43S 1-:-:, 1s.sci --12.891 3.539 3.369 o.occ« 11<01<

16.153 lS.:110 2],32 3.102 6.S!)" .." 0.011'" ~tii*"-

Itt the majority of the values that demonstrated signiflcnnt differences between 110tl"

government ami govcmrncnt school pupils, the majorlty were favoured more by

govcmmeut school pupils.

Ea.m.ilYl
There was only one significant difference and that was the importance attached to the

value of Cultura; Identity by individuals that lived with both parents as opposed to just

their mother. People who only lived with their mothers valued it significantly less at the p

-< 0.05 10vo1of significance than people who lived with both parents.
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>I< significant at the p -; 0.05 level and *'" p < O.()()l level. A·13; /1..[3; A·(': B ..e': D·C significant
differences between the two applicable groups i.e, A African Language speaking: B· Afrikaans; C
English and n Other.

The above table represents the significant differences in importance placed on several of

the original 22 values ill the Values Scale (Langley, 1995a) by pupils in different

language groups. Afrikaans pupils valued achievement, advancement, aesthetics,

altruism, cultural identity, spirituality, physical working conditions ami variety

significantly more than English speaking pupils. Afrikaans pupils valued cultural identity,

economic security and social relations 1110rc than African language speaking pupils.

African language speaking pupils, on the other hand, valued altruism, creativity, physical

strength, variety and physical working conditions more than English pupils and economic

security and social relutions less than English and Afrikaans speaking pupils.

zs hkru.l.a ffiti E E Iuk~~--1ffi~t;k ---- ~--llli\Qk oW.bill ~ A:ll LhA
ALI 16.018 14.418 2.882 3.294 4.857 0.001"'>1< >1<11< --~--

--.cJll: 16.027 14.673 2.830 3.303 5.173 O.O()OIl<II- "''''
UCS 16.865 17.(194 2.719 2.47(: 2.6(11 0.033* 11<--

ru 15.883 14.459 3.047 3.336 5.121 0.00111<01< "''''
,llQR 14.171 16.301 3.()92 2.883 9.b78 O.O()()>I<*, >ttll<

". , .. ", ,, , - , ,KEY: ALl" Altrutsm; ern:::, CI'cntlvllYi BCS" Economic Secunty: PRI~'" Prestige; SORe Socia!
Relatlons. " "' significollt at me p <: 0.05 level and 11<'" significant at the p <: 0.01 level. A.B moans that
Blacks place more importance on the value than Whites and D·A means that Whites place more importance
011 the value than Blacks.

As the majority of the sample fell into either the 1'(\('0 groups of Blacks or Whites the

sample was squewed in favour of tho latter. The result was that only significant results

occurred between White and Black pupils us far as them favouring certain values was

concerned. Only the results of the two latter groups were thus reported. Tho other race

groups were not sufficiently represented and thus possibly explains the reason for no

differences occurring,
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Table 6.6: t.\NQVA's and :ru~ Results Jill.:j)w b1 Val.ucs and J\Jriclln..._Afrilml\l1s,
E.n.g]j.s.h Ilnd Qtllel' I flngnngc Gl'OllnS., f

YS M~ m2.~ E E 1:!lkl;): --
-.

AL AI:: lill .ox A.l AI:: .fill .oX ! .:\: A~ .:\: I-B.: B· 12:
R .Q II R £i u Ii c 12 t: 12 c

-.M.: 17. 17. 17. 18. 2.2 2.~ 2.4 1.7 3.8 D.O '"
H 190 883 026 800 23 n 26 51 16 1**
All 17. 17. 16. 17. 2.2 2.3 27 1.5 2.6 0.0 ..
~ 290 649 726 (JOO 08 .54 1 78 58 48*
~ 15.5 15. 14. 14-:-- 2.8 2.8 3.0 3.2 4.5 0.0 ....
S 70 979 573 40() 96 62 69 73 80 0"" - --A1 1e.o 15. 14. 14. 2.8 3.1 3.2 3.2 7.7 D.O .. of< of<

I 40 223 034 400 81 22 85 73 45 O",1jI

.CR 16 15. 14. 15. 2.8 3.e 3.4 2.3 S.le ru:o- **
...._

I 309 265 <) 14 14 5!i 7S 16 01*

I *
Ql 13.2 15. 1:;. 11. 3.3 2.7 3.4 4.4 18. 0.0 '">It >1<>10*>10
.Q 30 830 195 4 ()6 46 88 52 65 00*

.5 *

Be 16,7 17. 17. 17. 2.7 2.3 2.5 2.0 4.0 0.0 * >I<

S 10 777 769 9 94 OS 03 25 97 f)7*
;"

as 12.5 lr lr-1I-~ 3.5 3.4 4.1 4.5 0.0 ** - 1'-:;"

:1: 50 564 060 400 09 '/0 15 15 0411<
if

EE. 15.7 14. 14. 14. 3.0 3.3 :~..5 3.4 2:9 (J.O II<

E 70 479 6S0 800 64 11 SI 25 71 32'"

SQ 13.9 1(>, 15. 15. 3.0 2.7 3.0 1.8 14. 0.0 i!<II< 1\<11< ~-
l~ 60 617 88 800 61 56 86 74 22 0",1jI

SE 15.4 16. 13. 14. 2.6- rrr 3.2 3.8 23. 0.0 II<IjI *'~
R 70 447 248 100 42 4 96 43 76 0"''''

5

l!.Yl 16.1 16. 15. 15. 2.7 2.6 2.9 3.0 6.7 0.0 '" "'II<
r--

c SO 'l87 094 1 81 27 83 71 95 au
"Yl:T4A 15. 13. 14. 2.7 2.7 2.9 2.0 6.S'· C).O - Ii< 11<111

R 70 117 393 300 54 1.'5 80 03 14 01(°"-"; ~."
,. , .'KEY: AU!." Achievemenn ADV'·: Advancement; AllSc- Aesthetics; ALlc;, Altl'lUSm; CR:f"" Cl'cntivlty;

em-, Cultural Identity: BCS" Economic Security; PST:: Physice] Strength: PRE'" Prestige; SORe:: Social
Relations; SPRco Spirituality: PW()' Physical Working Conditions; VAI~p Variety.
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Results indicated several significant differences between pupils from the three SES

groups. Higher class pupils only valued social relations 1110rethan both middle and

working class pupils. Middle class punils valued ability utilisation. altruism, creativity

and spirituality more than higher class. Middle class pupils valued autonon y, economic

security, own life style and personal development more than working class pupils.

Working class pupils valued altruism and physical working conditions 1110rcthan higher

class; creativity, physical strength and spirituality more than both th other classes and

finally, valued prestige more than middle class pupils. The latter results tend to partially

support other findings and will be reviewed in the discussion.

Table 6.5: AN',)~Y Te~ts Results JQr the 22 Yf!hl~'md th~ T.rm

Gc;nder GroJl~

.sic... I~ ~n E Po :r.uK1iY
YJll.lt~

~
.

MIlk ~ ~ A:E. M
.8£ij 16.962 17.791 2.452 2.204 10.172 0.002** **

ALI 14.595 15.429 3.271 3.109 5.491 0,020* *

ED.S 17.139 17.871 2,270 2,172 8.715 O,OO~\** *>1<

zsr 12.430 11.534 3,362 3,714 5.132 0.024* *

m 14.538 15.356 3.32.' 3.362 4,805 0.029* *

sor ~
14,177 15123 3,086 3.057 8.187 0.004*'" **

Slill. 14.525 15,270 3.057 3.2()S 4.532 0.034* ~j. .. -~.KBY: Only the values that had significnnt differences were reported and included; i\'CH'~Achievemeut;
AL1b Altruism: PDI~": Personal Development; PST'" Physical Strength; PRE'" Prestige; SnI" Social
Interaction and SPR"" Spirituality,
oj< '" statistically significont at the 0.05 level; ** CJ stntisticnlly significant at the O.ol level. A·B represents
that mules significantly favoured the value more than females and B·A represents females significantly
favouring the value more than males,

Out of 'he seven values that had significant differences between the malo and l nnale

sample only one was favoured more by mules than females i.e, physical strength, The

latter was demonstrated by means of a Tukey post hoc test of comparison which

represents whether the result was in fact significant or by chance, Standard deviations of

both males and females varied quite highly around the mean, Research question 2 was

thus partially confirmed as there were significant differences in only seven of the 22

values between males and females
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Table 6,4; ANOVA's lUld Tukey Tests Results for the 22 Values and the Thr~

,Sru;jQ-EcQllomic Status G,'oups

vs Mlillll i Sf? E £
Tuke~

Elliili M.i.illik Wrkin~ High MillilIJ; Wrking A- lA=. R:
n c Q

A!.!.I 17.00 18.063 17.714 2.898 2.155 2.306 3.15 0.044 '"
7 * L_

Aal 16.677 17.635 17.112 2.535 2.305 2.368 3.16 0.044 '"
5 '"

till: 13.774 14.599 16.235 3.106 3.181 2.966 11.7 0.000 ** "'*
24 *'"

AM 14.710 15.401 14.000 3.111 3.257 3.195 6.18 0.002 **
Y.. 8 **
car 13.516 14.943 16.112 3.097 3.332 2.694 9.2~ 0.000 '" "'* "'*

4 **
.E.CS 17.355 17.823 16.735 2.905 2.380 2.681 6.03 0.003 "'*

4 **
QLS. 16.097 15.932 15.020 2.712 2.847 3.096 3.54 0.030 '"

7 >I<

zns 17.645 17.771 16.959 2.751 2.146 2.191 4.38 0.Ot3 **
3 .;.

EliE 14.290 14.615 15.827 3.164 3.609 2.721 5.00 0.007 >1<*

6 **
SQR 16.290 15.865 14.520 3.111 3.043 3.114 7.36 0.001 * "'>I<

4 *'"
m 11.000 11.547 13.122 3.795 3.584 3.202 7.93 0.000 ** *'"

7 *'"
E.\YQ 14.839 15.854 16.388 3.078 2.976 2.599 3.53 0.030 >I<

6 >I<

m 12.871 14.766 l:i.816 3.222 3.111 2.877 11.4 0.000 "'II< "'''' '"
52 >1<*

lillY: Only the values that had significant differences were reported and included; AUT'" Ability
Utilisation ACH"-' Achievement; ALT'" Altruism; AMY"" Autonomy; CRT= Creativity; ECS= Economic
Security; OLS'" OWJlLife Stylc; PDE'" Personal Development; PST=: Physical Strength; PRE=: Prestige;
SOR'" Social Relations; PWC= Physical Working Conditions and SPR'" Spirituality.
* ""stntistically significant at the 0.05 level; *>1< "" statistically significant at the 0.D11evel. A-B represents a
significant difference between High SES and Middle SES; A·C represents a significant difference between
High SES and Working SES and B-C represents II Significant difference between Middle SES and Working
SES.
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Other types of reliability measures could not be done owing to the design of the present

study. Other reliability testing includes that of test-retest which is 'a method fuf

determining the reliability of a test by administering it two tor more) times to the same

persons and obtaining a coefficient of reliability between the scores on each testing

(Reber, 1985, p. 636).

6.3.3) VaIidLt~

Validity is concerned with what an instrument is measuring and how well it does this

(Anastasi, 1982). In order to test the latter a particular form of validity was tested namely

construct validity by means of a principle component analysis and testing between

groups. Construct validity is the extent to which an instrument may be said to measure a

theoretical 'tr,,:t' or construct in this case, values (Anastasi, 1982). The reasoning behind

using a principle components analysis was for replication PUl'PO<l'" {".... ~.::y(1995a) used

a principle components analysis on the pooled data in order to obtain a better

understanding of the constructs underlying the needs. The latter resulted in a six factor

structure with eigen values greater than one, The latter factors were rotated in the varimax

position and explained 76.3% of the ti.tal variance. (Ibid.), The results as to the testing

between groups were obtained by means of ANOVA's which will firstly be expanded

upon followed by the results of the principle components analysis and the applicable

differences between groups.

As construct validity is the determination of whether a test measures the theoretical

construct it is meant to measure, differences between groups can provide support for

construct validity of an instrument (Langley, 1995a), In order to answer research

questions 1 to 6 that is iI eresten in significant differences between groups, ANOVA's

were performed between each of the biographical variables and the 22 values of the

original Values Scale (Langley, 1995a). Note that the highest possible score that call be

obtained for any of the 22 values is 20 and the lowest is 5. Only significant differences

i.e. at the p < 0.01 and p < 0.05 levels of significance will be reported.
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Tho components of this factor wore tho values of Persona' Development. Ability

Utilisation and Achievement. Langley (1<)1)5(1)also found those three values to be

correlated but suggested that other values such as Economic Security and to an extent

Own Life Style, Pleasant Working Conditions, Cultural Identity. economic Rewards and

Aesthetics may be included. Langley (1995a) referred to these as inner-orientated needs

us they focus on intrinsic needs of an individual. The latter is one of the reasons why this

term was adopted for this factor, Intrinsic needs have been defined as self-direction and a

person who has intrinsic work needs sees work as an essential part of the meaning they

find in life (Koh11. 1(77).

Questions relating to the one intrinsic value of ability utilisation wore all bused 011 th~1

concept of using one's skills and knowledge to their full potential, they nll implied some

sort of self-direction. Achievement was also demonstrated by questions that implied

moving forward and progressing and finally, Personal Development was aimed at

capturing tho need to gl'r W as a person in life us well as work. Achievement may be the

(lilly one of these values that may not be fully described as solely intrinsic as questions

also implied that success would be bused 011 people noticing one's achicvementa. Other

questions, however, may demonstrate that the POt'SOll themselves would need to be able to

recognise results that demonstrated that they had done some job well (l.e. 'have results

which show that I have done well'). In other words achievement would he a personal

accomplishment and this would need some degree of personal drive to be effected.

Sverko (1995) also found that aohievement is correlated with the latter two values nnd

confirms it's intrinsic nature and importance in personal development and self-realisation.
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,~J!.!lntl\J~~"~yg!!
llh.!,al,.s.:lli!n

t.i .ernturc abounds with regurds (0 the subject of values (Kohu, 1977: Blucn & Burling,

1983; Eroz .Q1...ul. 1989; Carter liI...l!l. 1991; Langley, 1995; Sverko, 1!)95 and runny others)

and in the following section results obtained in this study will be discussed with reference

to previous literary findings and con» rents. For purposes of clarity the discussion section

will he approached us follows: results will be discussed in an integrated fashion meaning

that results of the ANOV A's for the 22 values and the flve alternate fhctors will be

considered simultaneously, The aim is to develop It portfolio of the demographic

variables 1110S( indicative of the differences relating to the values ntHl 1'oe(01'8. Possible

cxplnnations will be given based on previous findings, types of questions used to capture

the applicable values and intuitive reasoning specific to the research at hand. Initially.

however, the reasons for renaming the five ulternate composite factors will be discussed

in order to clurify why certuin values loaded together on titl' same factor.

7.2) Altc.llllll~FUQtQI' SUlltlUl:Q

By means of a principle components annlysis, which is used for the reduction ()I'

'rewriting' of the number of components of nn ol'iginul instrument (Rosenthal & ROSllOW,

1991), an alternnte factor structure was suggested hy the author which nnswered research

question 7. The results of the principle components analysis were interesting us fuotors

tended to cluster together in generally logical groupings, The alternate factor structure

that has been suggested for tho purposes of this study is made up ,·f tho following (ench

condensed factor will be discussed):
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• On the whole the entiro sample valued ability utilisation the most and risk the least for

the 22 values.

• For the alternate factor structure intrinsic 'failles were ranked as most important and

individualistic values least important.

" From the rankings of both the 22 values und the alternate factors it may be concluded

that extrinsic and intrinsic values arc 1I0t dichotomous in nature hut may be valued

aimultnucously. The reason fer this is that extrinsic values were ranked second in the

alternate factor ranking and extrinsic and intrinsic values were not ranked

hierarchically but were rather mixed together in their importance.
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The pooled sample places the least importance 011 Factor J or lndividualstic values. Tho

mean, however, is 110t below average (mean 57,159 or 14.29) even if it is not very high.

• The reliability of the Values Scale (Langley, 1995a) was calculated by means of a

Cronbach alpha which resulted in a high .944 tor the whole scale and between .807

and .6442 for each of the 22 sub-scales.

• .ANOVA's depicted the validity of the Values Scale (Langley. 1995n) by

demonstrating it's nbillty to distinguish between groups.

• The principle components analysis resulted in flve elgen values above 1.00 based 011

the Kaiser criterion (Cooper, 1983; cited in ess: Stntsofl, 19(1). Five factors that

were defined by various groupings of the 22 values were retained.

• There were differences between the three SRS groups on several of the 22 values and

new factors generated from the principle components unalysis.

• School type and language groups were found to extract the most difference between

pupils for the 22 values.

• 'fumily, possibly owing to the fact that it was squewed in favour of pupils living with

both parents, did 110t resalt in many differenccu 101'the 22 values mid none for the new
factor structure,

II Interactional effects were generated between certain of the biographical variables and

the gender variable which served to provide more precise information as to the

diffel'ences between groups.
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The pooled sample of respondents rank ability utilisation (Mean J 7.854) as their most

valued need. There is also minimal variability around the mean which may bu determined

hy the standard deviation of 2.2!J7. Both the mean and standard deviation of ability

utilisation nrc the highest and lowest respectively demonstrating that it is the most valued

with the least deviation between subjects out \)1' all the other values. The least valued need

in the entire sample is that of risk (mean 11.4(2). Although it is nc t below average i.e,

less than 10, it still represents a low score. The standard deviation is a high 3.722 which is

the largest out of all the values. Although risk is the least valued need in the pooled

sample there is a lot of'varinbility within the sample between the subjects.

l'.nbk~ns. ..JUllLS1!1ndm:dJ!('\Ylntl()ns.9fJ:I~~AUI.'t'npt~.J.':ntlol: Stl'llct!ln~j):u:
.th.c•.:rQmLarulllll~.(~:L~·1321)

:1:QTriI:~iiillmiiT
"·-=:"11) -

i'77~H26-~~' 1.988

!lO.CJ25 --- 1O.2i.,
16.T85---~-~-·2.0554
IOl~--'- 1~.22(1

~~~ ('S Compumblc scoreTc.iliC UliIqU() BC()re~ 111Cto{dividcd by fhe 1lI1111bCl 01 ,;1111($

milking Ill' thut nlterm\te factor.

From the latter table it is evident thut the total sample values intrinsic values the most

(MOUlt c: 52.748 or 17.583) with tho least variability around the mean out of all five

alternate factors (SD ,tJ 5.964 or 1.988). This resul: is not surprising if one returns to table

6.18 which presents the pooled rnnkings of the separate 22 values, Factor 1 or intrinsic

values is made up of ability utilisation (ranked first by the total sample), personal

development (ranked 2 by the total sumple) and achievement {ranked 4 by the total
sample),
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Of interest to research question 14 is to determine if individuals have a dicnot0111011S

interest ill intrinsic and extrinsic values 01' an orthogonal interest. This may be addressed

by determining what the most important and least important values arc to the pupils

making lip this particular sample as a whole. In order to do this a table depicting the

means and standard deviations ranked from highest to lowest will be given for thr ooled

sU1111'l0.

Iable 6.19: Moaru..IlJuJ St;md;.\t(L.llQY.iati!m~.Qr thcAYn.!.lleS fur tho Iotul Sllnml~
!N:..:.lll)
!Rank ~ I IilllllS11!ll11k

I (N 321)
--"'" --F;'fuans-'- '-1[)

~-""""",,_- 17.iiS4~--1 Ability Utilisatioll 2.2()7

2 PelSOl\u! Deve~~-- mrr---- 2.247'-

3 Eeonomic Security
--..-

)7.445 .-[561"""
rt Achievement - 17.383 2,362

5 Economic Rewards 17.Z71 2.738

6 Advancement 17,199 2.4(j2

rr-Physical Working Conditions
_.._._...._...,_
15.919 2,899

r- Own Life Style 15,(170 - 2,936

I) Social Reluti~ i5.49S 3.132

10 Aesthetics 15.290 -- 3,011.~
II :rentivily 15,162 3,208

u" Altruism 15,019
....,__

3.212
13- ~-- r.-::--Prestige 14,953 3.362

14 AutOllOmy--- 14907 3,276

15 Spirituolity ..-14,9~ 3,150

16 Physicnl Activities 14.891 3,338

17 Social Interaction 14.657 2.993
~

~1,2(i2 --18 Vilriety 2,885

19 ultural Identity 13,776 3.521

2-0-- iAUtiiorltY-- 13.087
4 ,..._

3.240---2.1 Physico I Strcngth 11.975 3.568-}'2 Risk 11.402 3.722
::-. . , ~--:---~.: I he U111XIU1\ml score on any of the values IS 20 and the lUIIlllml1111S 5,
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2 and 5 the standard deviations of non-government school pupils (1->1)2 1.877: SD5

1.829) was slgnlficuntlv less thun govl.'l'lllmmt school pupils (SD2 2.207; SD5 + 2.272).

Owing to tho fact that the portfolio of schools including single sexed us well as co-

educational schools the interactional effects between the two gender groups and school

groups was determined.

For factor 1 (Intrinsic Values) there was a significant difference between non-government

school males and government school males. non-government school females and

government school females. NOll-government school males valued Intrinsic Values less
than tho other three groups i.e. p t'" 0.034114, O.(JOO** I 0,005* ~ respectively,

For factor :.2 (Collectivistic Values) thoro were several significant interactions. Males in
non-government schools valued it significantly loss t11Ut1 males in government schools

and femaloa itt government schools (p;1 ().QOO"'*,0.000*114 respectively). Males in

government schools valued it significantly 1110rethan females in non-government schools

(P ::: 0.000**). Finally females in non-government schools valued it slgniflcantly less

than females in government schools (p ~:;0.002"'*).

Finally thoro were no signiflcnnt differences between individuals that lived with either
both parents, 0110 parent, n guardian or at boardlng school.
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samples 81) 6.314 01' Sf) 2.105. There was thus a Jot uf variability around the mean

within the White sample as opposed to the Black sample. Interactional effects were thus

viewed in order to determine the SOlll'CI.) of such variability.

I1l.JiliLQ,.l6: ANQYA tnhle (m:.tll«:~mtlion n('J!\:.Qf1!J!n.~JlllilJkl\(l\1,t
""':':"'- - <_

.fu.llll:~ l:.:JiiUiQ I!
'U'Ciiifej:-- J .14:~ - o.287;~
Race 3.37-:;--I).OlO
Gender"

~ 3. tss O.()14'"

Key: Source refers to the variables used in rhc analysi«,
F-Rutin is the ranos of mean squares that ure distributed us 10' when tilt) null hypothesis is true (RuMmtlml &,
Rosnow.19(1).
I' value IS the pmhtlhilily value of'rhe lewlofsigniflctlncc.

As may he seen there tends to be u signiflcnnt lntcracrionnl effect between gender and

race for factor 4 (Social Vulues), Race still presents siguificuut dlffercnccs on it's ow 11,

The differences lay bctv: ;011 White females and Black and White males. White females

value Social Values significantly more than both Black and White males (p 0.019* and

0.003** respectively). This result indicates that White females value Social Relations,

Social Interaction and Cultural Identity 1· .re than males in both the dominant racial

groups.

InW~12: ANQU~r~I.ill.W.ts..Qf..tb!1 A ltcJ'!) 11hl.EllttruWl.tlutc. UctlY~.cU
PJl.n.ilsJJ;,oJU ~Qn..Go~!U·um9nt mu.l.S.l.nY]XJUll9nt's.dJ.Q!lla
J::llill:i Mw1 . -SIr- 1: n

-R~!lY. 5.J.m:

l1.:HJO 9.145 9.t:\1
2.272 --1J:"ii2t1--

O.003l101<

-- Non::Q51':l ~

E.u.c.2 94.781 [06.141

cs 13.540 15.163-

Ear,,,S 78.942 82.402
~~L ... 15.788 16.480

~~~---r~~--~~~-r:15.4~51~~13~.~13~8--r.~SO~.4~7~3~~I)~.OOO~*-------~~~~~--~
2.207 1.877 -1--

K'ffiT:v'uct 2" Collectivistic Values I1lld Fne 5" Bxtrllisic Values, ~-
'" c, is significnnt nt the p '" 0.05 level and ~'" p <:; om level.
A·B and B·A signiflcnnt differences between the npplic(lblll groups t.e, A" Ulncks aud n Whiles.

Pupils in Government schools place more value on factor 2 (Collectivistic Values) and

factor 5 (Extrinsic Values) than pupils attending non-government schools, Por both factor
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As may be seen from above there is a significant interactional effect between language

and gender. This significant effect occurred for factor I and 3. A Tukey post hoc

comparison's demonstrated where the significant differences fell. For factor 1 (Intrinsic

Values) it was found that male English speaking pupils valued Intrinsic Values

significantly less than Afrikaans speaking males (1' "" (),020, significant at the 0.05 level),

Male English speaking pupils also valued Intrinsic needs significantly less than Afrikaans

speaking females (1' ,,,",0.047).

For factor 3 (individualistic values) it was found that Afrikaans speaking mules valued it

significantly 1110re than African Language speaking males (1'> 'C:; 0.004, significant at the

0.011evel).

Iuble G.1:;: ANQVA's and Tuk.~RfsUlts QL1l1!LAltcrnll~ FMtru:.S1l:JlW,ltc for th~

llnce GrOIll2.5.
N~ - &1 1: 12 1llk~bWn

:~.h® ----U1'll:k ~ ~ A:ll D.:A
~

~ 104.757 99.556 13.795 15.792 3,089 0,016* Ii<

....-~cs 14.965 14.222 1.9707 2.256

l!ll.M 42,198 45.056 6,314 7.780 3,145 0,015 *"'
..

14,066-' ---r--~'~~~ 15.019 2.105 2.593
. .K1W: I'net 2·J Collectivistic Valuea and I'uc 4'-' SOCIal Values,

II< CCl is significant at the p .0: 0,05 level nnd ** p <-: 0,0 J level.
A·U and B·A stgnitlcant differettr.:csbetween the applicable groups i.e, A '.: Blacks nnd 13C.l Whites,

As the sample was skewed ill favour of Blacks and Whites only the Significant

differences between the two will be expanded 011. As mentioned in the ANOV A for the

original 22 values the other race groups were 110t sufficiently representative and did not

produce any significant results. Thus they were not included ill the above table.

Blacks significantly valued factor 2 (Collectivistic Values) more than Whites and Whites

significantly valued factor 4 (Social Values) 11101'C ,:lan Blacks. Tho latter result seemed

to be all anomaly and suspicions were further raised when the standard deviation for the
White sample was viewed, It was SD ::::7.7780 or SD :=: 2.593 as opposed to the Black
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Afrikaans speaking pupils also value social values significantly more than both African

and English speaking pupils do.

In order to determine if there were any significant differences between malo and female

respondents in the four language groups two-way ANOVA's were performed. A two-

way factorial design (Howell, 1989) looks at the interaction between two grouping

factors, in this case biographical details of language and gender, and a dependent variable

such as one of the five new factors (Wilkinson, 1990). The reason for the latter is to

determine what the effects are of one independent variable on another (Howell, 1989). If

there is 1111significant interaction between two independent variables it casts doubt on the

main effects of the two independent variables separately on the dependent variable.

Interactions that are significant may demonstrate that there are significant differences

between groups but the differences are 110t the same for all members of that group. 111

other words male, English speaking pupils may 110t value a [actor as much as Afrikaans

males and thus the significant differences between Afrikaans pupils and English pupils

may be the result of the males within the group and not involve the females. (Ibid.). In

order to determine if there were significant differences between the individuals in the

group for example of English speaking pupils, lnteracticnnl effects were viewed. If the

interactions were not significant they were not reported as it was presumed that the

groups as a whole differed signitlcantly and individual sub groups were thus not

producing significant 11.1ai11effects. In this analysis individuals that fell into the 'other'

language group were discarded owing to two few pel' cell.

~ E:J.Wj.Q E.
Gender 2.337 0.127

tung O.l~ 1.599

Gcnderot<--
tltng 5.06B 0.002"""

Key: Source refera to the vunables used In th(! nnulysi.'!.
}I·Rulio is the I'ntios nf mean square» that nrc distlibutcd us 11when the null hypothesis is true (Rosenthnl &
R08110W, 1991).
P value is the probability value of the level of significnnce.
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From the latter it may be seen that females value intrinsic values and social values

significantly more than males. Although the differences are significant the mean scores

do not vary greatly. If, for factor 1, one looks at the standard deviations of males (SO ""

2.036) at"l females (SO := 1.885) it is evident that the male samples scores demonstrate

more variability around the mean than females indicating that mean differences may be

not too vast but agreement by the sample of females as a whole is more congruent than

the male sample.

Table 6.13: ANOYA's and TuIH')' Remits of the Alternntg Fact(lr Structure for the

£Our LanguagQ f'~
:t:l.fl1Q ~ Sl2 E l? Iu~

AL AE EN ill AL bE EN ill .t\.: .t\.: .t\.: ll:: ll:: Q::,

R Q It R Q II B .c 12 c n 12 ,

Eil.Q.l 10 10 95. 96. 13. 14. 15. 14, 10. 0.0 tit * n
4.9 4,9 67 30 80 3S 45 55 18 00

70 04 5 0 5 9 8 3 1 *'"
QS 14. 14. 13. 13. 1.9 2.0 2.2 2.0

99 98 66 75 72 51 03 79

6 6 7 7 1

~ 42. 47. 43. 42. 6.4 7.1 7.8 5.8 9.2 0.0 ** **
04 12 12 20 13 09 89 27 40 0*

0 8 0 0 III

cs 14. 15. 14. 14. 2.1 2.3 2.6 1.9

01 70 37 06 38 t 3 42

3 9 3 7 I
" ..KEY: hlct 2= Collectivistic Values and Fac 4 • Social Values.

'" ca is Significant at the p < 0.05 level and ** p < 0.01 level.
A-a; A-B; A·C; B·C; D·C "" siguificant djfferences between the apphcs ~1~ grmlps l.e, A'''' African
Lnnguage speaking; B'" Afrikaans; C= English and D~' Other.

In the above table it may be seen that African and Afrikaans language speaking pupils

attach more importance to collectivistic values than English speaking pupils do although

scores fer both groups are not particularly high (i.e. not higher than 15). An important

aspect to notice is than the variability around the mean of the African Language group

(SO:= 1.9721) is quite a lot less than the English speaking group (SO"" 2.203).
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Table 6.11: ANOYA's and TlIke)' Re ...u~:,,'!of the Alternate Factor Structure for th~

Three SES Groups

J:ffit.g ~ SDS E :e Tuk~

High ~1id ~ lIi!i..l! Mid lY!:k t\.:Ji h-C Il-:.C

B:IU 51.32 53.46 51.78 7.143 5.741 5.83 3.622 0.028'" '"
3 9 6 3

S;.s. 17.10 17.82 17.26 2,381 1.914 1.94

7 3 2

tl~ 94.48 99.94 106.9 1!'.71 15.6.1 12.3 11.950 a.()OO'" "'''' "''''
4 9 49 6 4 73 '"

cs 13.49 14,27 15.27 2.245 2.235 1.81

8 8 8 9 I I
::: - I

'11 ..... - ; W '"
:; , ~ IKEY. Nfac new factor structure, High HIgh SES, MId MIddle 8ES and rk Working 81,8. I act

Intrinsic Values and Fac 2"" Collectivistic Values.

'" '" significant at the p <: 0.05 level and 11<* P < 0,01 level. A·D represents a significant difference between

Higher SES and Middle SESj A-C represents a significllllt difference between Higher SES and Workinj,

SES and B.C represents u significant difference between Middle SES nnd Working SES. CS .'.~Comparable

Score

From the latter it may be seen that there are in fact significant differences between the

three SES on Ute factor structure, As far as intrinsic values are concerned there is a

significant difference between middle SES and working SES with middle SES pupils

valuing it marc. For collectivistic values working SES pupils value it more than both

middle and higher SES pupils.

Table (2,12; ANQYA's and IUJH~YResults of the Alternate Fact.; t[lIcture fQr !M
I\YO Gen~er GrQ\UlS,

Nfil£ Msllin.s ,SM E l? ~

Milk ~ Ml!.kl ~ &Ii B.::A

En.u 51.703 53.761 6.109 5.656 9]20 0,002>1<>1< "'*w-- 17.234 17.920 2,036 1.885

EA~ 42.9@ 44.859 7,083 7.682 5.246 0.023 II<

cs 14.323 14.953 2.361 2.561

KEY: Fac 1""Intrinsic Values and Fac 4'" Social Values.

>\< is significant at the p <: 0.05 level and 11<>1< p -e 0.0 1 level. A·D means that males value it more than females

and B·A means that females value it more than males.
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from their peers eVCIl though they arc in differing SES groups? The auswcr is that they

will possibly have n similar pattern of work values to that of their p ·'.~nlT~\c reason for

this conclusion is that interactions with peers from other SES groups J \ C been said to

supersede the values that developed in the family (Theron. ]9{)1).

Gender differences made to it possible to highlight differences between groups in a more

specific manner. Females valued intrinsic values more than males although males still

placed high value on it ami thus it could be deemed to be a strong work motivator. As

with working class ami Black pupils it may be thought that males aml females could

satisfy needs for personal development and uehievement in differing ways. Langley

(1995b) suggested that sex differences may be owing ttl gender stereotyping. Pryor

(1983) supports the concept of the two differing genders satisfying needs in altemative

mnrmcrs. He states that females may achieve personal growth (development) by

participating in altruistic activities, III this research results indicated that females tend to

be more altruistic and collectivistically orientated 011 the whole. Tho reasons why females

may be 11101'0 collcetivistically orientated is owing to role stereotyping that may occur

during socialisation (Dickenson & Emler. 1(192). Pemales experience what is called role

conflict in which they have to bnlancc their activities between the family and their jobs

(G1'\,)0I1ha1l8 rut. 1(89). HOI' pcrsonul necds and values may nutmully be put aside for tim

greater good of her 'community' the family (Schwartz, 19(4). Gender theory has stated

that females are more socialised to regard their most important role to be within the

Ihmily and other roles to be subsidinty to this (Baugh, 1990; cited in Scnndura & Lankau,

1997). 111essence role conflict may result in the individual giving lip their personal values

in order to cope with multiple 1'010 expectations (Groenhnus atnl, 1989).

The one collectivistic value of physical strength produced a significullt difference

between males unci females with mules, although nudes did 110t value it too highly,

placing more importance 011 it. Personal development for males may, in the writer's

opinion, be achieved in 011'Z way by means oflmildil1g one self up physically (IS they may

feel that developing oneself docs not simply constitute men tell development. Tho r0(1S011
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in the work place, It is lite writer's opinion that working class pupils may thus be uhle In

acquire SOI1W feelings of personal development, ability utilisation ant! achievement by

helping others and being active within collectivistic activities.

Results on the individualistic factor revealed that to an extent middle class and higher

class, non government school pupils arc more intereated in autonomy and their own life

style tlU11! working class individuals. Working class pupils, Blacks and governrocnt

school pupils valued the one value of creativity 11101'0 than the other groups. The reason

why the latter results are being mentioned here is that they lUay demonstrate the manner

in which tho middle class pupils feel that their intrinsic needs could ever be satisfied.

Middle class pupils may nerceivc pcrsonnl development. ability utilisation and

ach' \'0111011t to be u result of more individualised endeavors which is evident from the

results OIl most, except creativity, of the individualised values. Creativity may be the only

individualised value favoured by working class pupils and Blacks us it could be regarded
to be an extension of aesthetics but a marc personal contribution (0 making the

encompassing environment more appealing.

Autonomy relates to aspects that would allow the person to make their own decisions and

porfcnn independently (Langley, )950). Individuals that valued thiB the most also were

from non government schools which generally comprise pupils that arc either middle or

higher class. An individual with un individualised interest orientation may he likcly to

gUl1ge their own achievement in thelr indlvidual capacity as a measure of their success

(Kluckoh» & Strcdtbeck, 1(61). Success may be It way in which the person feels that

they have achieved some degree of personal development. Working class and middle

class individuals may dcmcnstrate differences in intrinsic value orientations owing to

their li fc circumstances. The futuro jobs that middle class pupils are likely to enter

possibly will require more self direction and working class pupils jobs may require more

conformity to authority (Kohn, 1(77). Some individuals that attended non government
schools could be classifled as working class und the 1'OaS011 why they are at these schools

is owing to burserles, The question is whether these pupils would have diff(;ring values
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that define it are more humune and nrc expressions M empathy, caring and morality (i.e,

altruism, spirituality. aesthetics). Speculating, for the African Language speaking pupils

they may have identified with these questions as being an expression or one of their most

ingrained value ofhlllllltu. Ubuntu is emotionnl and deep and is olton an accepted \V,ty of

life (Boon, 199(»).

In Western society the focus is on [he individual and individual competition is

encouraged (Boon, 199(1) this seen]" to be consistci« with the results of the English

spcnking pupils hut not with the Afriknans speaking pupils who also value collectivistic

values more than English speaking pupils. Sutisfaction of needs for personal

development, ability utilisation lind achievement may be a result of contributing to the

welfare of the larger community for the Afrikaans speaking pupil hut could be mom

individualistic for the English speuking pupil. Althoue,h both language groups could he

regarded .,'" being westcrniscd, hmguage has been reported as being an important

determinant of Whi te Smith African' S sub cultures and differences between English and

Afrikaans speaking people's work values have been found (Bluen & Barling, 1983).

Middle class pupils are not us collectivistic in their orientations, especially Whites and

this may be owing to the fact that people in middle and highet· classes may 110t be us

committed to the community in which they are based as they do 11tH need to rely on it for

social support. In South Aii'iCll, religion has been n way that some poorer youth

(particularly Bluck) have been given the opportunity to joln the "urban environment (Cross

& Clarke, 1(94). The latter youth did 110t have I.mypersonal means of economic support

and thus needed to rely 011 the church. Religious organisations tend to stress the helping

of others (altrulsm) and owing to changes (.)1' development of value hierarchiee may have

socialised youm into accepting this as a personal value. The latter docs 110t suggest tnnt

only working class people arc splritunl but rather that they may be more involved in

church activltics fm' social, psychological and even econcmic support. (Cross & Clarke,

19(4). Owing to the nature of the questionnaire it is not possible to determine how t\

person would fulfill inteinsic needs us the sntisfaction thcl'cofmuy not necessarily be with
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loyalty and ahandonmcnt of personal needs fbI' the good of the group (Triandis, 11)94).

Working class pupils may simply wish they could satisfy intrinsic needs but nrc preparing

themselves Ior the inevitable which would he to continue into similar jobs as their parents

which do not offer much scope for personal development, achievement and ability

utilisation (Stich as drivers. domestic workers and boilermakers),

Working class pupils still tended to highly value intrinsic needs and it is considered that

they may tllifill this 111.:0d through other avenues, Af~mentioned previously working class

pupils arc more collectivistic in their orieutations than other classes, Om) of the more

interesting results was on the colloctivintic value of altruism that demonstrated that

working class pupils. Blacks, African language speaking. government school pupils and

females valued it significantly 1110re thau their counterparts. The nature of this sample and

economic portfolio of South Afrlca indicates thnt the mujot'ity of working class pupils

were in fuct Black, spoke an Afrlcan language and attended a government school. This

suggests that working class, Black, gOVQ nmcnt school pupils tend to be more altruistic

than other pupils with alternative biographical profiles. Collectivistic values together also

tended to produce the S(l1110 pattern except for the fact that Afrikaans pupils, at times,

valued certain aspects of collectivism more tl1l.111 Afrlcnn Iangunge speaking pupils.

A reason why working class Black pupil!> may consistently value collectivistic values

1110re is that they include acts of humunncss, Humanness is defined us acts of compassion

(Swannell, 1988), Cheatham's (1990) theory, thut is ill fu,:t based on American society,

may nctually be applicable ill this context. He found similar patterns of Black individuals

valuing interdependence, obedience to authority and collectivity more than Whites who

were more nutonomous ill their functioning. The laucr seems applicable as in the Africun
culture there is a traditional Afr1cl\Il heritage of what. is called ubuntu which baslcally

mf;UlW,morality, humnnncss, care, und.erstanding, compassion ann empathy (BOOll, 19(6).

Several expressions with in the various AI1'icUll groups express the meaning of ubuntu
which is best summed up by the Zulu or the} Sotho (who cull it batlto) mJ In person is only

u person because of other people' (Boon, 1990, p, 32), Fot' collectivistic values the values
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development and achievement are important values. Middle class individuals continued

to be depicted as markedly intrinsically motivated in that they also valued ability

utilisution significantly more than higher class individuals. In general the demographic

variables ofSES. gender and language depicted the most difference between groups.

A possible explanation why middle class pupils arc more intrinsically driven OIl the

whole than working class individuals may be owing to a concept know us the realisation

of needs (Kohn, 1\)77), Although working class pupils placed generally high value on

intrinsic vnlucs it was not surprislng that middle class pupils valued it signiflcantly marc.

Barriers exist in the achievement of mental labour which could satisfy intrinsic values.

Working class pupils msy have. througl; the mechanism of socialisation. learnt to accept

that these barrlers (such as luck of resources, knowledge! and educational opportunities)

muy restrict their progression into 111l)1'(~ specifically middle class and. at times.

inll'insically rewarding jobs. (Willis, 1(77).

Gottfredscn's (1981) theory of social space may further account for differences as

working clrss pupils may have developed an idea of the type of occupation that is

avullable to them owing to their circumstances and where they fit in society. They arc

possibly aware that their circumstances muy limit their chances of having the opportunity

to better their education and actually choose an occupation. Parents may have instilled

into their children aspects of'whcrc they fit into the social strata by Impurtlng oxperieuces

they have had in that class position (Wright & Wright, 1976). Realisation of intrinsic

values may seem unrcallstic for the working class pupil who is likely to be expected and

needed to, upon leaving school, enter the working world in any position that they may be

able to get.

Workin; class pupils may accept this for several reasons including the fact that they

could fcc' tt responsibility towards their family. This idea is evident from the results

obtained fo. collectivistic values. Working class pupils arc more collectivistic than both

the other classes in their orientntions, The very nature of collectivistic velues calls for
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The above descriptlon of the alternate factor structure and the reason why they have been

renamed as they have serves as an introduction to the discussion with regards to further

analysis that were pcformed to determine if'there were differences between groups,

In order to make the following discussion more understandable a brief dcscriptiou of the

format that will he used will be discussed. Both the results of the ANOV A's for the 22

values and the alternate composite values will he reviewed ill nn integrated fashion. The

five factors making up the alternate factors will be the foundation and other results will

be used to highlight differences, nnulyse questions and support meanings. The five factors

include Intrinsic values; Collectivistic values; Individualistic values; Social values and

Extrinsic values. Some researchers have stated that people that have differing life

circumstances may pursue values through different avenues (Pryor. 1(83). In this

discussion the core values of intrinsic and extrinsic needs will form the basis and the

other three values may be regarded us either complcmentlng these values, being means of

satisfying them or simply more specific extensions thereof.

Lltemturo constatently tends to find that differences exist between the importance people

attach to intrinsic and extrinsic values owing to varying life clrcumatances (Kohn, 1977;

Bluen & Barling, 1983; Langley. 1995b). lndividun'«, In this research, that were middle

class or Afrikaans or female were fhL~ni;k'II!,tly more lntrhisically motivated than

individuals from other groups.

Irrrinsie values consist (1f personal development, achievement and ability utilisation.

Initially it may be said that. for females and middle class individuals, personal



the study. All of the above values have some type of group solidarity connotation and

suggests that a person would he concerned with functioning on a social level. It was

decided to adopt Langley's (1995u) term for this factor anti name it Social values us all

the values that define it have a group connotation. Questions imply that the person would

be interested in partaking ill group activities 011both the social and cultural level, Cultural

identity does to an extent imply that the individual would only engage in activities that

were true to the their cultural group and thus takes the concept of social values to a 1II0re

in depth level. There was un average correlation between social values and the previous

collectivistic values. As mentioned collectivism means a 'collective identity', cultural

identity could be am. iifcstntion of this collectivistic need.

Social relations and interaction, on the other hand, implies that the individual would like

to internet with people lor their own personal satisfaction LInd only have social relations

with people that they like. The latter may appeal to people who prefer other people's

company as opposed to being separate but docs not insin 'ate an 'unquestioning loyalty'.

This factor was defined by extrinsic values such as Economic Rewards, Economic

Security, Advancement, Physical Working Conditions and Authority. Extrinsic values are

defined as the need for rev.urds exrornal to themselves and finds the job itself to have

Iittlc 01' no mcaniug (Andrisanl & Miljus, 1977). Langley (19951\) did not include

Economic Security in u similar factor which was named Material needs. If, however, one

was to view the questions with regards to this vaiue they all tend to insinuate rewards

external to the individual such as 'know that I can manage financially in hurd times'.

Thus, it is deemed appropriate to call this factor extrinsic Values as thev arc extended

beyond the individuals them-selves.
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autonomous life style. The only other value that was included here was variety in

Langley's analysis. Another term that has been used to define individualism is

idiocentricism which describes a person that is idiocentric to value pleasure, achievement,

autonomy, competition, freedom and fair exchange (Triandis, I ()94).

Cultures of 'separateness' dcmonstrntc an indi vidualistic orientation as tile emphasis is on

self-reliance (Kim, 1(94). This factor seems to relate to the concept of individualism and

corresponds with Sverko's (1995) principle components analysis results which also

resulted in five facrors one of which was renamed Individualism. This factor was firstly

defined by own life style ami autonomy ami was to an extent suiurated by creativity and

variety, it did not include risk. The risk value may have been defined better if~as with

physical strength and activities, a sixth factor had been selected. risk then loaded (111 this

sixth factor along with the values associated with physical concepts. The latter would

have confirmed both Sverko (1995) and Langley's (1995a) analysis. This value is not

considered to be out of place defining this factor considering the questions. They all

involve some type of '1' consciousness (Hofstede, 1991; cited in Kim!.ll.1ll. 19(4) such as

making risky decisions, doing dangerous things if they interest the person and have

thrilling experiences. Th(1 latter docs not correlate well with the ideal of coexistence 01'

collectivism which would require the individual to sacrifice one's own personal needs

and wants for the good of society or the group (Schwartz, 1(94). Coexistence 01'

collectivism expects role fulfillment at the expense of individunl desires, opinions and

needs. (Kim, 19(4). If the individual has responsibilities to the community 01' a family

they arc likely to be frowned upon if they seem 'irresponsible' by enjoying and partaking

in risky and dangerous activities.

Fuc1Qr 41 SQciQI Yuh~

F,lCtOj' ~ is defined by Social Relations, Social Interaction and Cultural Identity. The latter

confirms Langley's (1995a) analysis as well us Sverko's (1995) al1o'.· Sverko (1995)

did not mention cultural identity us this was un optional value that could be included in
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to travel as a result of one's work does 110t represent u usual occurrence in work

situations. The reason why this may have grouped within this factor could be a result of

one seeing variety to be all affective need which leads to overall life satisfaction. Values

such as spirituality and altruism may be seen as increasing the quality of one's life and

could thus be tho reUSOl1 for variety being grouped along side them. Variety may, in

certain instances, also be a result of collectivistic activities. Semler (1994) wrote a book

that describes his organisation in which management is heavily based and guided by

participation by the entire work force. If. for example. there arc several forklift operators

sick 011 0110 day the executive directors will go and operate the forklift. By this communal

action the orgunisauon is able to continue running, other fork]: ('I. operators have less of n

burden and tne executive directors experience extensive val ';'y. The latter is only one

example where employees in the organisation are required tl) perform activities that arc

not part of their daily activities. By everyone making themselves available to 'help' out

other departments there is both collectivistic cooperation and H great deal of'vatlety.

I!.rui.1Q1' ~I Incliyid\lnli~tic VnlllQS

The reason why this factor has been renamed individunlistic is a result of an extensive

review of literature on this subject (Kim, )994; Kim, Trlandis, Kagitcibasi, Choi & Yoon,

1994; Triandis, 1994 amongst others). Individualism haa been defined by Hofstede (1991,

p. 51; cited in Kim.Q.Lal. 1994, p. 2) as follows: 'Individualism pertains to societies in

which the tics between individuals arc loose: everyone is expected to look after himself or

herself and his or 11('1'immediate famitv .. '. He continues that individualistic societies

emphasise the '1' consciousness such us autonomy, emotional independence, individual

initiative and universalism.

The values that loaded on this factor included Risk, Autonomy, Own Life Style and

Creativity. All of the latter tend to emphasise independent and unique functioning in

which the pe1'SOl1would be responsible for their own well being without the influence of
outside parties. Langley (199Sa) also reported similar loadings which she renamed
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Physical strength and activities are also related to another value that loaded 011 this factor

namely prestige. People can acquire prestige [loommany sources but one of those could

be physical strength and activities, In South Africa a particularly appropriate example of

this concerns the sporting 'celebrities'. Sport is avidly followed by a number of people

not only in South Africa but all around the world, Jonty Rhodes, for example, has gained

respect and prestige from his accomplishments on the cricket field, His agility and

strength in t11i5 physical activity has been not only a personal triumph, owing to his

epilepsy, but has been an indication of possibilities and source of communal good to

other people suffering from epilepsy. Jonty Rhodes has gained such prestige frorn his

sporting triumphs that he is able to successfully make others aware of epilepsy by

advertising a prominent epileptic organisation. Physical strength and activities can thus

lend to the gaining of prestige as well as serving the larger community.

Prestige has also been suggested in literature to be extrinsic in nature as it is likely to

involve the encompassing work environment and 110t the job itself (Hertzberg ~Ull.
1959). The type of prestige that is depicted in the Values Scale (Langley, 1995a) may be

represented by the type of questions asked. For prestige the questions are based 011

feelings of admiration, recognition, respect, being seen as a special person and noted for

the work that has been do!"€}by the encompassing community. None of the questions

center around material aspects of prestige such as high occupational status and many

material symbols, Prestige, in Langley's (1995a) principle components analysis, was

defined as a material orientation ami grouped with other values such as working

conditions, advancement and economic rewards. Prestige .nuy be defined in several

differing ways by individuals and test developers and thus it could be regarded to be

accorded as a result of serving the community or a higher power which has a

collectivistic connotation. Prestige is 110t only based 011 monetary and material rewards

but could be a result of expertise, knowledge and tenure.

Finally, the questions that represent variety may be demonstrating this but seem more

glamorous than general variety in a work situation may warrant. For example being able
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psyche. In other words the manner in which things look and arc laid out could assist one

in determining what peoples values arc. An example of this would be the layout of New

York city as opposed to an African Kraal. The latter could be related to work values

which may be represented by the layout of the office. If an office incorporates separate

offices or cubicles the impression may be that the orgunisation could stress individualism.

On the other hand if an office is open plan one may feel that the emphasis is all

collectivistic cooperation and action.

The reason why physical strength and activities loaded on this factor may be explained by

the fact that collectivism is concerned with 'interdependence and mutual help. Each

individuals well being depends on the well being of the group; the group assumes

responsibility for the well being of each of it's members' (Yau-Fai Ho & Chui, 1994, p,

140). Interpretation of the latter may eventuate in one deducing that without physical

strength, especially for the male member, the person may not perceive themselves as

1eing able to contribute to the mutual responsibility they feel towards the group.

Similarly cooperation ill these pnysical activities, especially sport, could be regarded by

the collectivist as the most appropriate way to achieve goals (Yau-Fai Ho & Chui, 1994).

Physical strength may be an aspect that defines a collectivistic value in many cultures as

it could represent a prerequisite for the good functioning of the culture. The latter is

evident in the 'warrior ethic' that is incorporated into the Black culture whereby the

males physical strength is all indication of how they would be able to defend the

community (Boon, 1996). Clear division of labour in ancient work situations lay in the

communality of the work activity. Men worked in the field where they could use their

physical strength for activities that would result itt produce necessary for the collectivistic

good of the family. (Applebaum, 1992). Physical strength and activities have traditionally

been regarded as a mechanism whereby the individual could use their ph) (,leal abilities to

serve the community.
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,Enctor 21 Collective Values

The components of this factor included Altruism, Spirituality, Physical Strength, Physical

Activities, Aesthetics, Prestige and Variety.

Several of the values are not easily defined and identifiable. Langley (1995a) referred to

values such as Altruism, Spiritualit-: and to an extent Aesthetics as Humanistic and

Religious. Upon an examination of the literature it was decided to label this factor us
Collectivistic value'). Hofstede (1991 p, 51, Cited hi, Kim et al. 1994, p, 2) defines

collectivism as the opposite of individualism and 'pertains to societies in which people

from birth onwards arc integrated into strong, cohesive in-groups, which throughout

people's life time continue to protect them in exchange for unquestioning loyalty'.

Collectivistic societies arc said to stress the 'we' consciousness, collective identity,

sharing, duties amongst others (Ibid.). Collectivism necessitates the individual to give

group goals priority over personal needs (Schwartz, 1994).

The individual in not expected to 110t have any autonomous roles and goals but the most

essential and directive roles and goals are those which are representative of the extended

group (Kluckohn & Strodtbeck, 1961). The degree of collectivistic orientation the

individual demonstrates may be indicative of how they would define certain values or

how they would satisfy these values (Yu & Yang, 1(94).

The values that loaded 011 this factor may be regarded as depicting a collectivistic

orientation, The more obviously collectivistic values are those of spirituality, aesthetics

and altruism which emphasise the serving 01' caring for a higher power, nature and

helping others. For collectivistic societies membership in a religious organisation is

essen ,al and thus spirituality would naturally be deemed important (Yau-Fai Ho & Chui,

1994), Aesthetics may be a concrete manifestation of the 'we' consciousness. The

meaning of the latter is that the surroundings may represent the extent of the collectivistic
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By viewing the results and determining which Wl11'k values are important to different

groups it is importnnt to note that the above may be an indicutiou of why people work or

wish to begin a career, It is evident that extrinsic factors, on a whole, arc not the most

important values driving this sample to the work force. People obviously value aspects

beyond extrinsic rewards CWl1 if they arc not at the npJll'opriatc level in Maslow's (l1)5H)

proposed hierarchy of needs that they would be interested in higher needs,

Differences that have been noted and possible explanations given arc simply only

speculations as firm reasons and inferences can not be made owing to the nature of the

research design and lack of knowledge as to what and why individuals runkcd vatucs the

way they did,
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that of personal development which also was one of the values that defined Iuctor 1 01'

intrinsic values of the alternate factor structure. In other studies it was also found that

pupils valued ,hi,.;more inner-orient ted values the most (Langley, 1995b). The pooled

sample valued Risk and factor :~;individualistic values the least which indicates that the

sample as a whole do not strongly value 1110reindependent functioning. It was noted that

intrinsic values were valued most in the altcmute factor structure followed by extrinsic

values. It has been argued that extrinsic and intrinsic values arc dichctcmous in nature. If

thill is the case it would be thought that the pupils would not value them so closely us the

means of the two arc quite comparable and lugh, This suggests thnt people may have

intrinsic anti. extrinsic value orientations simultaneously. Economic values are neal' the

top of the rankings und imply that the sample us IIwhole are economically orlcntated.

Puplrs on u whole ure interested in udvnnccment and development and this tends to relate

to Hugo & Vun Vuuren's (I9l)(l) study that Iound that Blacks were more interested in the

latter as II work value. In this study macks did not significantly value personal

development and growth l11<.We than Whites. The latter two valued these values similarly

which contradicted Hugo & Van Vuuren's (1996) findings. The reason may be that the

two samples arc not completely similar as he used individuals who had already begun

their university education whilst this sample conslats of people at very different

development points.

The above offers both comparisons WIth other studies nnd speculations as to the results

obtained ill this study. It is imperntive that the dlffcrcnccs between various SES\

language, Bonder and race groups be considered. The management of dtversity offers

numerous challenges to the SNlth African workplace and the realisation of future

employees work values mu;, make tmnsitions more successful, People are different and
the latter prnvcs, to an extent, that different life situations 1'I,'lsultin diffclh~g needs and

values.
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not find this significant importance placed on cultural identity by Afrikaans speaking

pupils. The reason for this could be that at the time of her study (1987-1988) the

Afrikaner government was still in power and thus Afrikaans children were not faced with

such a threat to their language und customs. The throat to the Afrikuans community could

also be regarded as being publlcised in order for it to be used as a weapon. Prominent

Afrikaans lenders, such as Eugene Tcrblnnehe, tend to emphasise the threat to the

Afrikaans community ill order to instill feelings of cultural identity and to unite the

Afrikaans community. The latter may partially account for why Afrikaans speaking

pupils are the most interested in cultural identity.

Another reason why Afrikaans speaking pupils may place greater importance on cultural

identity is that their culture (\11dcustoms nrc very isolated and this makes the survival

tl.ereof more threatened. Afrikaans is a descendent of the Dutch language but is a separate

language in it's own right. It is. however. limited only to South Africa and unlike.

English tor example, is not spoken ill any other country in the world. This realisation that

their customs, language and culture are so delicate may hove instilled in them a need to

maintaln it themselves by participating and wanting to be with people that also share It

COl11t11.on identity. This need to preserve one's culture may be further highlighted in the

fuct that 011 n whole Afrikaens pupils valued social values more than African language

51 • '.dng "ltd English pupils.

It is difficult to ascertaln how people satisfy the values that they have and the extent of

the inter connectcdnesa between varlous values. The subject of values may thus be

fruitfully explored with ill the arona of synchronicity wore one accepts that each value

n ..IY be an extension of another.

For both the 22 values and the possible ultematc factor structure tho entlre sumpre tends

to value nbility utiliaation as well as intrinsic values tho most. Second most Important is
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Questions imply that the individual would be interested in having a good social life with

friends and people that they like. Individuals that formed the higher SES group tend to he

mostly White and if they arc not White they nrc living ill traditionally White areas. This

l11UY be seen in the results obtained for differences between race groups where Whites

valued social relations significantly more than Black pupils did. The reason for this may

lie in the fact that Blacks, whose cultures and communities arc generally collectivistic,

may take social relations for granted. White, higher and middle class pupils upbringings.

from the results 011 values such us own life style and autonomy. seem to have encouraged

self direction and individualism. For the 'westernised' people individualised competition

is encouraged which dissipates the extent of 'social support' thut an extended 'family'

may provide (Boon. 1996). For the African person the extended group is the major focus

and thus social relations ill a carillg and helping manner arc encourage. Tho White

lndlviduals ill upper classes may 110t be experiencing the degree of social Interaction that

the Black pupil naturally docs and thus this desire c.ntld be demonstrated ill a need to

have good social relations.

The emphasis has been on the collectivistic tendencies of the Black communities but one

particular result tends to detract from this argument. Interestingly Afrikaans speakh1g

pupils valued cultural identity more than English spenking and African langunge speaking

pupils. Cultural identity is interested in whether the person values conducting themselves

in public and private according to the customs of their particular group. III South Africa

the Afrikmms person traditionally fell into the dominant culture and numerous of the

countries actlvities centered around their customs and traditions. Following the break

down of aparthofd a new government has taken OVOl' and the Alriknner no 1011g01' oqjoys

dominance over the functioning within tho society. Boon (1996) stated that when a

cultural group is threatened their degree of ethnicity (Cultural identity) increases and they
look to their ethnic group for support. Afrikaans speaking pupils may be experiencing

this break down of their customs 011 u societal level and that is why they may be

interested ill maintaining cultural identity. Although Langley (l99Sb) found Afrikaans

and Hnglish spenkiug pupils to be 11101.'(1 matcriallstic, soclnl and inner orientated she did
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authority and tend to only tap into 0111.) leadership style namely that of an authoritarian.

An autocratic leader is defined by Robbins (l<)1)1, p, 360) as 'One who dictates decisions

down to subordinates'. The implication is that subordinates are not provided with the

ChUllCC to be involved ill decisions that may oven effect them, From the results of this

study it may be concluded that these particular youth do not feel comfortable with such

an undemocmtic and unpopular position of authority. Thus, one can not state that there is

a lack of ambition in this sample to be in posltlons of authority but rather the one form of

authority portrayed here .lid not complement their ideals of democracy and popularity.

The relation to wanting to be with people one likes may also account for why scores 011

authority were so low. Being unpopular in tho social setting in which one interacts can be

devastating for an adolescent. In a . tudy by Hartup (1983, cited in Carson & Butcher.

1(92) there was found to be a relationship between being outgoing and friendly and

popularity, Although this study was performed in tho American setting average scores by

this sample 011 social interaction and relations may indicate this to be an important facet

to them. A person who expects their decisions to be followed and tell others what to do is

not going to be naturally viewed as friendly an~i outgoing. Although this type of leader

may make decisions and implement them in a friendly manner, pupils may 110t have

perceived these questions to be capturing this fom' of social interaction.

Higher class pupils, Afrikaans speaking pupils and Whites tended to plnee significantly

highest importance on social relations. These findings arc consistent with Langley's

(1995a) study which deemed the higher class to exhibit a preference for social values.

The reus on why higher class pupils may have accorded the highest value to social

relations could be tt result of the questions us well as the point they may be at in their

social development, Grade eleven pupils arc in the adolescent period when they arc said,

owing to several iuflnentla' factors such as SES and gender, to look to more personal

values and abilities to make decisions such as that of an occupational choice
(Gcttfrodson, 1981).
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feelings of elitism as, especially now, if O'1{' attends a non government school it is evident

that your family has the funds to send you there (this is not the case with all non

government school pupils as some get funded although these pupils may still feel elite

owing to their peers influence). Non government school pupils are possibly not as

concerned with this value as government school pupils as they possibly take it for

granted. A reason why Afrikaans speaking pup.ts may have valued it more than English

speaking pupils is that most of the pupils in non go /ernment schools were either African

language speaking or English, a very small minority spoke Afrikaans. Some type of

relationship may thus exist between the two findings.

The two almost purely extrinsic values of physical working conditions and authority

rendered intriguing results. Although working class pupils tended to value it 1110rc than

middle class pupils, Afrikaans speaking pupils tended to have the highest score e)I1 the

physical working conditions value. The first result may be explained in the usual manner

that middle class people would take such a basic amenity for granted (Kohn, 1(77) but

Afrikaans speaking pupils valuing it the 1110stseems anomalous. African language

speaking pupils valued it more than English speaking pupils as did Afrikaans speaking

pupils lu 'VP,f. The reason for this may be based on the samples make up. As mentioned

previously li"ost English speaking pupils tended to be m! dle 01' higher class whereas

Afrikaans and Aftican languago speaking pupils were get, ,dtlly middle and working class

groups.

It has been suggested that within groups of poop le there are naturalleaders or people who

wish to be leaders (Robbins. 19(1) if this was the Case for this sample then scores would

possibly have been higher. A reason for this could rest ill the manner itt which authority

was portrayed. For one to be in a position of authority then they would want to encourage

other people to follow their point of view and policies (Langley, 1995a). The latter would

be achieved by telling other people what to do, he perceived as insisting on their

instructions being followed and make decisions independently of others that they will he

required to follow (Ibid.), All of the latter seem to portray a negative concept of a
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Following on from the fact that Middle SES groups and Whites valued economic security

the most, is a concept known as relative deprivation. Uys (1989, p, 123) defines relative

deprivation us:

'the perception of individuals (cognitive aspect) who, in comparison with

individuals or groups (their comparative reference groups), do not possess a

specific valuable object or enough of a desired object. They believe that they

are entitled to possess that valuable object and therefore feel dissatisfied or

aggrieved (affective aspect) about their uon-posscsaion of that valuable

object' .

In other words White middle class individuals may be comparing themselves to

individuals within their same SES group (IS opposed to the rest of the population. In other

words if they do 110thave as much us people that they use as their reference group they

may feel relatively deprived even though they are much bettor off than people in uSES

group below them. Uys's (1989) study involving members of the Mamelodi towi... .ip

found that individuals that experienced the most relative deprivation were the people in a

higher class, better educated and owned their own homes. In other words it was found

that people who experience the most relative deprivation are the 1110re influential

members of the community. People ill higher classes, arc better educated and are in

higher occupational status positions may be more aware, owing to greater exposure to

media and other informative sources, of the possibility that their privileged lifo style

could be threatened in South Africa owing to the economic problems and the fact that the
aim is to allow all people equal opportunities. These same people may be feeling relative

deprivation as they could suspect that their privileged position and way of livlng could be

under threat.

Advancement was an interesting value as Afrikaans speaking pupils and government

school pupils tended to value it more than English speaking pupils and 11011government

school pupils. The very nature of a non government school may provide the pupils with
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are African language speaking and tend to be the most economically disadvantage

population in the country. This is evident f)'0111 the fact that 37% of Blacks as opposed to

47% of Whites are economically uctive, Of the Blacks, that nrc economically active, only

1.7·:3%UI'e in middle or upper class occupations as opposed to 9% of Whites, cess,
19(5), Economic security implied that the person would be able to personally control

their flnancial future, questions suggest that rewards would not only be externally

mediated but would be u result of abilities and personal capacities. Lower SES groups

often find it difficult enough to live from duy to day let alone plan for and have financial

security.

Another reason why Whites and middle class pupils possibly place great emphasis ~)11 this

value is that traditionally they have been the population that were more comfortable and

prosperous, Opportunities were given to them especially in the educaticnal sector which

the Blacks were strongly denied. Middle class pupils and Whites may have gotten used to

the lifestyle that they are living and now, with the changes in the country, could feel

threatened. One's own lifestyle was found to be significantly important to middle class

011(1 non government school pupils. In order to maintain the kind of lifestyle that they arc

used to, economic security is essential and possibly the reason why it is significantly

1110re valued than working class pupils. Afrikanns mules particularly valued

individualistic needs more than African language speaking males. This may be owmg to

the fact that they could feel that their separate identity and life style is threatened. 1his is

supported by the fact that Afrikaan» speaking pupils valued cultural identity the most out

of all the groups.
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7.3.3) External. Socjal and MatQrilli..Y.aluc!l.

In this study it was interesting to 110tethat extrinsic values were valued in some cases

more by working class pupils and in others 1110reby middle class pupils. This finding

discounts the once believed concept that these two forms of value orientation are 011

opposite ends of the spectrum (Andrlsani & Miljus, 1977).

From the onset it should be noted that there were 110 significant differences between any

of the groups 011 the value of economic rewards which confirms Langley's (1995b)

findings. From this result it is evident that all pupils value the economic motive involved

in working quite substantially. It is thought tlrat economic rewards may be the

prerequisite of any job 011 which other activities may be built. What this means is that

without the economic aspect it may be unlikely that, in the workplace, other needs could

be satisfied. Referring back tl) Hertzberg m...at. (1959) and Maslow's (1954) theories,

these results may be partially explained. Although people in higher socio-economic status

groups value intrinsic values more this may be owing to the fact that the outside

conditions (i.e. economic rewards) are present (Maslow, 1954). Economic rewards may

also not result in satisfaction in the work place, as would more intrinsic factors, but if

they arc not present dissatisfaction could result (Hertzberg wI. 1959). III other words all

pupils expect some form of economic reward to be present before they can begin to move

psychologically up Maslow's hierarchy of needs. The reason why working class pupils

are not at tho same level in their desire for intrinsic factors is not because they do not

want them, but the very foundation of why they need to work is possibly still an issue for

them. Past studies have revealed that higher class individuals take the very basic extrinsic

values for granted and a given in their occupations which 01')0I1S tip the path for the focus

shifting to more intrinsic motives (Kolin, 1(77).

Following on from this is tho fact that middle class pupils valued economic security mote

than working class pupils, Whites valued it 1110rethan Blacks and Afrikaans and English

speaklng pupils valued it more than African language speaking pupils. Blacks generally
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there is no way to tell what females and males regard to be achievement <Oldhow they

would satisfy intrinsic needs.

Another interesting result, which may add further insight it.to the understanding of

working class, Black, African language speaking and females collectivistic actions, is on

the value of prestige. Significantly high prestige scores by the latter groups may be owing

to the discriminution each of these groups has had to contend with in the past. As this

legacy of disc.fmination is being strongly opposed these groups may feel hopeful that

opportunities arc more available to them now. For instance Black pupils may value

prestige more than Whites as they have only recently been experiencing a society in

which equal employment is law as traditionally the higher level jobs have been reserved

for Whites only (Bluen & Barling, 1983). This may also now be more applicable to

females. They now may have become interested in prestige as the realisation of such a

value is more likely with affirmative action policies. For Whites and mules the prestige

attached to jobs may not he regarded as an essential worx value as traditionally jobs that

are higher up on the ladder have been solely preserved for Whites and males (Bitten &

Barling, 1983). Bluen & Barling (1983) also reported that White South African males

tended to not accord a great deal of value to social statt .

Imler orientated and humane neCJS are generally concerned with aspects that may be

internalised or extended in a giving way beyond the person. From this sample and the

subsequent results it is speculated that pupils may 110tall perceive intrinsic satisfactions

to be quantified and acquired through the same avenues, This may highlight the fact that

pupils may rank values in a similar fashion but the intensity or prevalence of that value

may differ depending on feelings of communal responsibility, circumstances and

orientations. In the next section, values that are more extrinsic in nature and may be

achieved through external mechanisms, will be discussed and the importance thereof

highlighted.
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reason why females have acquired knowledge with regards to traditional gender

stereotyping (Ibid.), Even within the school situation gender socialisation may he

occurring that insinuates what appropriate career paths are for males and females (Eckart

& Tracy, 1992). By determining how indivi ~Jals would rank their values and what is

most important to them is not sufficient information to determine how they would

endeavour to pursue the satisfaction of those values. In other words females may still

regard personal development and achievement to be a result of successfully raising a

family. Thus it can not be unequivocally stated that females are no longer gender role

bound as one can not be certain what they are basing their rankings of values on.

It is, however, essential to note that females valued the intrinsic value of achievement

more than males. This suggests that females arc more achievement orientated. On the

other hand it could demonstrate that females are more concerned with achieving than

males as they are uncertain as to how UChkYt)111entorientations may be transferred into

the work situation owing to the pressure placed on them to compare work and family

roles (Card rut. 1980).

Gender differences that were found in this study are not in opposition to other studies and

continue to suggest that females value b..' 'ig more personally developed than males

(Langley. 199b). It does not give any further information as to how the female pupil

would facilitate achievement and personal development but it is the writer's opinion that

it could be as a result of helping others and serving a higher power. Achievement

motivation of females has been argued to be different to the need for achievement

displayed by males (Fitzgerald & Crites, 1980). The latter has been said to be unfounded

in theory as numerous females have been studied and the result indicated that they had

the same achievement motivation as males (Ibid.). Depending on the theory adopted,

some may say that ferm.les may be motivated to achieve within the communal arena

(Stein & Bailey, 1975; cited in Fitzgerald & Cites, 1980) which is where altruistic needs

could be satisfied. The latter theory is dated and changes may have occurred ill the way

females hope to achieve and in which setting. Owing to the nature of the questionnaire
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for this may be that males may have internalised the importance of physical aspects and

begun to correlate it with an indication of one's masculinity (Mayers, 1997). If males are

interested in masculinity, especially at this point in their development, then it is felt that

scores would have naturally been higher on physical strength. The reason why this may

not have been the case is that the questions capturing this tended to j sinuate that they

would like to work with heavy equipment in more menial jobs, Males may thus be more

interested in this value than depicted but, owing to the nature of the questions, not

perceived it to be in conjunction with their ideas of physical strength.

The reason for the latter statement is that, in African cultures especially, values of skill,

courage and the ability to demonstrate the values of the warrior' are extremely important

in the development of the male (Boon, 1996), Although there were no significant

differences between the race groups it is noted that Blacks do in fact value physical

strength 1110re than any of the other race groups. Black males are constantly tested and

test friendships they have with others to demonstrate courage and preparedness, the more

they succeed the more they advance in the 'pecking' order (Boon, 1996). This

advancement could be -egarded as intrinsic in nature and a total passion to improve t1S

well as 'an understanding and acceptance that the individual and the team are crucial to

life' (Boon, 1996, p, 42). Credo Mutwa (cited in Boon, 1996) likens the ideal of the

'warrior' ethic to the work place where everyday the 'warrior' must come to the

'battlefield' (workplace) filled with inspiration 110t anger. If he encounters a problem help

can be requested from the chief or Induma, but if he must act along he must do so in a

manner that does not destabilise the rest of the group. (Ibid.), Or," again the importance

of the oollectivised community is demonstrated.

Another interesting results is that females valued intrinsic needs more than males which

lends to the challenge that females may no longer feel gender role bound (Betz &

Fitzgerald 1987; cited in Douce & Hanson, 1990). Gender bias has resulted in concerns

that females potential has been limited and that they have not been afforded the same

opportunities to advance into higher positions (Shore, 1992). Socialisation may be the
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Any study that involves human's and aspects of their psychological functioning call never

be completely controlled as there will consistently be numerous unanswered questions

auu possibilities. III this study. however, one may say with a degree of confidence that

grade eleven pupils do not have a homogenous value portfblio although sub-groups with

in the larger sample may be identified owing to the similarities that they demonstrate in

their value priorities.

The concept of vulucs and work values :11'1,), in the opinion of the writer. still ideals which

people have not even begun to undcrstaud. Not only do we tend to haphnznrdly define

them but we also underestimate their power, The unending possibilities for organisations

nnd individuals nllke arc boxed into a few t<'1'1~ ., which we often view us the ultimate in

what may be regarded as l\ limited construct. Studies nrc based on hierarchical

ccnceptnalisutlcns which limit and underestimate the extensive possibilities a

comprehensive understanding of values may nffbrd us.
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negative aspects of the organisation and the job (Grccnhaus & Callanan Il)94). The

organisation would also he able to gauge whether the job that is on offal' will actually he

able to satisfy the needs of the person. Realistic recruitment is a way to select people who

arc already motivated to achieve organisational objectives us they have congruent values

or needs (Mapes, 19(6), Without it full understanding as to what people want out of work

tension and stress may eventuate which could hinder both the organisation and the

employee (Van Del' Walt, 19(4). By having a comprehensi ve portfolio of what the person

values the matching of people to jobs and organisations may be more successful.

Values need to be studied, however, in a more uniform fashion as various definitions and

questions are used to depict It seemingly replicable value. In this study an attempt was

m. de to highlight and analyse the question the test developer had used to define and

capture various values. By doing this a 11101'C comprehensive picture could be provided as

(0 the appropriateness of the terms given to describe certain values.

Another 1'eaS011 why individuals work values arc an essential topic is to assist in the

successful transition of the New South Africa as far as economics, politics and labour

problema arc concerned. A dis\)~'l'ity between people's values may make tho handling of

diversity. affirrnative action and the understanding of cultural differences more difficult.

By accepting thut values, both lito and work, may capture the essence of a person' S

functioning labour problems and implementations may be npproached in a different
manner,

Adolescents are tho futuro work force and businesses need to acknowledge what is

importan; to them us fur as what they value or need in order for future development. 'the

understanding of our youth's work values could be regarded as one essential building

block ill the establishment of a successful and harmonious New South Africa.
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It would also be interesting to determine how having a part time job may effect how an

individual prioritises their work values. The type of part time work may also yield

interesting responses as there could be differences owing to the various work settings.

The definitions of the various values and questions used to capture their importance could

be the focus of an entire study. The reason for this is that various authors and test

developers may have differing perceptions as to what each value constitutes and which

questions may in fact depict them. More conformity is needed in the definition and study

of values. This may be extended further by determining what people are basing their

values on and through which avenues they hope to satisfy them.

Lastly, a comparison could be made between individuals who have recently entered the

world of work ami triose who are preparing to enter it. This would assist in determining

whether work values are in fact able to be altered or possibly the intensity of the desire

simply reduced by the reality of the work situation.

By determining what people value one may establish what the neoning of work is in their

lives (Harpaz, 1985). People do 110t tend to all value the same things in the work situation

which may be seen from the results of the present study. By analysing one's work values

the implication is that the meaning of work and what motivates the person to work to

attain their valued needs and goals is captured (Sverko & Vizek-Vidcvic, 1995).

By studying the work values of adolescents who are nearing the end of their schooling
careers, work entry portfolios may be established. These portfolios provide both the

individual and various institutions (i.e, Universities, colleges and organisations) of what

is important to those individuals in their future lives and careers. For an organisation this

knowledge may assist in fulfilling objectives of realistic recruitment programs. Realistic

recruitment is the preparation of the potential job incumbent for both positive and
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good reliability (Ibid.), By using a Likert scale it is not possible to determine the reason

why one value may be more important than the other.

Fourthly, in other similar studies another questionnaire namely, the Life Role Inventory

was also administered in order to determine what the most important role is in the

person's life (i.e, Leisurite, homemaker). The reason why this could not also be done in

this study was owing to time constraints. The Values Scale (Langley, 1995a) and the

Biographical questionnaire took about an hour to adminirt r depending on the language

proficiency of the pupils. The schools were even reluctant to allow a hours time and the

additional questionnaire may have extended the time required by half and hour. One hour

is two class periods and schools were not prepared to allow a third class period to be

forfeited.

Fifthly, It would have been interesting to ask the pupils which of them had part time work

as this would have provided some indication as to which of them may have had some

influence on their work values from the work situation itself.

Finally. owing to the design of this research it is not possible to discount numerous rival

hypothesis and make inferences. The differences may not be as simply recognisable as

supposed owing to the effects of more than one demographic variable on the values. The

reason why multivariate tests could not be adequately used Was owing to the fact that

there would not have been sufficient individuals in each cell and results may have not

been meaningful,

8.2) ,Suggestions for Future Research

One of the first suggestions that may be made is that the individual African language

speaking and Black cultural groups should be studied in order to determine if there are

differences in their work values. Although these groups may all be native to the African

continent they could have some vel)' interesting and diverse work value orientations.
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Chapter Eight

1!.mitationsJi!!gwtions for Future Resell.·ch, Implications and

Conclusion

8.1) Limitations

As with any research there are always limitations. In the following the limitations of this

study will be expanded upon,

FIrstly, the sample that was selected may be regarded as a limitation from the onset.

Random selection of schools «nd pupils was not possible owing to limited access which

makes generallsability of results difficult. Itwas, however, attempted to select schools on

the basis that they may represent the larger population but this can not be guaranteed.

Secondly, the fact that grade eleven pupils were only sampled may reduce nie value of

the results. The study was only restricted to a specific time period when work values arc

presumed to be formulated (Wijting S<t.al.. 1(77). It may have also been more beneficial to

test grade twelve pupils who are more likely to be seriously considering their future

occupations. The reason why grade eleven pupils were selected was two fold: firstly, they

arc in the 16 to 18 age group and is argued that they should be at a point in their career

development that their values are already crystallised (Gottfredson, 1981) and secondly,

the principals at most of the schools that wore approached were not prepared to give the

time required to administer the questionnaires in the pupils matric year.

Thirdly, the Value Scale (Langley. 1995a) utilises a Likert type 1'eSp011Sescale and it does

not restrict the pupil to prioritising which value they would place first and so forth. Thus,

it does not force the pupil to rank their 22 values. Likert scales have been criticised for

their lack of reproducibility and these scales have 110 interva 1measures which means that

it is not easy to determine if scores in the middle range changed from mildly positive to

mildly negative (Oppenheim, 1966), Likert scales have certain advantages such as having
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(Question (> continued),

Passed std. 5 L I
Passed std. 8 !
Passed matrie \ 1

t Jniversity/college
completed I I

Passed std. 5 I I
Passed std. 8 ! ·1

Passed matric I I
t Jnivcrsity /collcge
completed l I

7) If you ticked the box for university/college education 1'01' any of the above
relations please write v-hat the highest level they got to in this area:
T~~aili....sc 1'1'" fit. I ••• ,.•• ,. '1'1 I 1 ••••• '., f I f' I I •• I I • lIt, "'1 I •• I , 'I t .. " t t·. f • , I I. """ 1·,. I,.

M9Jllg].:. t I ., "1' • I I I ,., 'I I I I I. I I , • I I I '1'1 I • " ttl I It. I •• t ~ I •• I • I , I I to I I I I I 1 ,., •• I I , I ,I I I , 'I I

1·11111""'1,".,110""111111111""'1,.,.,.111 •• ".11",'1,.'.111"'11".,,·111,·,11"" 1'1""1

C"Jlllll'c1iaU, I I 1 I I • , I I , l' I •• I I , I I • , t I I • I I I I I I I' • I • , , , I I. I I , , •• ttl I , ,.•• I' t • l' , '1' t •• Itt I • I • fIt.

8) Who do you live with most of the time') (During the school tOI·...I1).

I I
I

Both Parents ..

Father IJ
Mother ["

Guardian []

9) Do you have any of the following in \IOUl' house') (Mark in the box with a X
at; many us you have in your neuse:

E1cC1!icit~ I· .1

gun»!.tll.c\YntQ,t I. J

I~ te1c.wi:lli.1!1.i1Lt~~)~i'iillllli
P,T,O,

I; if more than nne how many?



UlOGRAPIIICAL Qtll'~STlO~AlIU~

!lS.STRll(.'TIONS:
Please complete all the questions in this questionnaire If a line appears after
the question you have to write out the answer. If a bind. apPl.)ltrs after the
question please mark the correct box or boxes if necessary v .. ith n X

1) Testee number ...

2) Sex: Male I .1 or Female

:1) What area do you live in') (What i~:the name llf your suburb or township").

,1) 1low long have you been at this school?

o~1 years [ 1, 1..2 years [ 1; 2..3 years I I; 3·4 years [ 1; more than 4 veers

1.,1.

$) Which other high schools haw you be-n to school at, for how long and
which areas were they in? (Leave out if'not applicable)

6) What are the present occupations and educational success of your parents
or guurdlnn.
RQl!1HQl.h'i!~in YihgtjqhQm~~,hgl.

BhtL~iq£

Passed std. 5 I,.J
Passed std. 8 I I
Passed matric [J
tJniversity/coll(}gc
completed [·'1

P.T.O,



1>1'/ '.1'/11It '11/ O{ "S,Ic/W/O.c/,1

The Principal,

Dear 18th May I()1)7

I am an Industrial Psychology masters student at the I lnivorsity of the
Witwatersrand Ali part of the masters course one is required to complete a
research project which I am currently doing under the supervision of Mr. Larry
Mayers, I request permission 1(,)1 std, () pupils at to
participate in my study,

The aim of my study is to determine what the career values are of std. \) pupils
living in South-Africa, Career values have been said to be the starting p.dnt in
career choice which relates to the need an individual wishes to satisfy in the
pursuance of It career. Std, () pupils tire at the late adolescent stage and it is at this
time that they begin to evaluate the relative importance of work in their value
system. 1 wish to look at the relationship between variables such as socio-
economic status, gender, language e.t.c and the meaning of work in the lives of a
sample of std. <) pupils,

Two instruments will be used to collect inforrnntion numely ; The Values Scale
(1995) and a biographical questionnaire. The Values scale takes between 30 and 50
minutes to complete and the biographical questionnaire should take abou: 1()
minutes to complete. A few extra minutes will also be required to give tho pupils
instructions as to how to complete the questionnaires. The names of the pupils
will not appeal' 011 either of the qucstlonnalres ensurlng anonymity.

Once my research is completed I will be pleased to send you II copy of thl,')results
which should give you SOUle indication of the caree- values of YOUI' std. C) pupils as
a group. All results obtained will be kept confldentlul and only general group
trends will be presented.

and the std. Q pupil's participation will be much apprecinred
and greatly vnlued, Thank you rOt' your (\SSistnllcC,

Yours sincerely,
'jk4ff2 1" '

Belinda Anne Brebnor (Tel. 011: 678 ..2179)

\I'./V'~tA:=:::~-
Mr~L~rcrsrJ\rI,A, (Supervisor).

"_,:;,_,'=-""'" ....... ~ ~.'.. ,,-_""_""' __ i_' ~"""""'_'_ __"'~ __ ~~_~~
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(Question 6 continued).
Passed std. 5 [. [

Passed std. 8 I. I
Passed matric 1 •. 1

t Jniversity/collegc

completed ! I

Passed std. 5 LI
Passed std. 8 I J
Passed matric []
{Jnivcrsity/collegc

completed []

7) If YOLI ticked the box for university/college education fbi' any of the above
relations please write what the highest level they got to in this area:
Fa1her ,"',. , .

:M;.otllCt:, .. , ... t.,t "111""'."'" "ilt •• " ••••• ,1,. 1·".1" 111"1"'1".1",,", ,,1.1\1111.

".'·""'""""""'1111,,".,,11111 , •••••• ,.'111 •• ' ••• 11.11 •• ".", •••••. , ••••••• '.""'"'It

~Jllnr.Cliru..!,. I I '" I I I t I. I I I I I t I " t I I I ,.,. 1', t. I I. I I •• I I '" t I •• I·' I I '1'" I 1 I I I' WI' tit •• I. I I I. II I

8) Who do yotl live with most of the time? (Dul'ing the school term).

Both Parents I]
Father I]
Mother [I
Guardian []

9) Do you have any of the following in your house') (Mark in the box with a X
as many as you have in YOU!' house)

El£.9J!LQi~

Ru.unltw..»:iu.~r [J
.6jpt(.w,lliig!1.>Q.t.l~1\l.Yhh.1I!)j
P.T,O.

] : ifmore than one how many') .



!IS~'QlJl~~TIONS:
Please complete all the questions in this questionnaire. If ,t line appears utter
the question Y(lU have to write out the answer If a block appear» utter the
question please mark the correct box (11 boxes if necessary with a X,

I ) Tcstee number

2) Sex Male I ! 01' Female

.~)What area do you live in? (What is the name of your suburb or township'»,
• , • I J' I • , I I , ••• I , •• I l •••••••• I ~ • , , ••••••••••••• - •• f , , • J •••• I I • , ••• f ••.•••••••••• , • • •• • ••••••

4) How long have you helm at this school?

0..1 years I I; I~2years I 1; 2u3 vears L I; 3~4 yt.lars I I; more than 4 years

LI.
5) Which other high schools have you been to school at, for how long and
which areas were they in'? (Leave out ifnot applicable).

,,) What are the present occupations and educational success of your parents
or guardian.
RQ!.n11Qmlhil1 :Wl1atiQll<.~in9!:Ll1ei

~hg_<J.o1

Passed std. $ L.J
Passed std. 8 I'l

J::n.thQ.t Passed matric Ll
University/college
completed I]

r.r.o.



Tho Principal,

Dour :2HthMay 11)97

I (1111 an Industrial Psychology masters student at the University of Ihe
Witwatersrand, As pan of the masters course one is required to complete It
research project which 1 am currently doing under the supervision or Mr. LaITY
Mayers. I request pcrmission for std. I) pupils at to
participate in my study,

The aim of my study is to determine what the career values arc of std. q pupils
Jiving in South-Africa. Career values have been said to hJ the starting point in
career choice which relates to the need an individual wishe« to satisfy in the
pursuance of a career, Std. <) pupils are at the late adolescent stage and it is at this
time that they begin to evaluate Ihe relative Importance of work in their value
system, I wish to look l\t the relationship between variables such as soclo-
economic status, gender, language e.t.c. and the Inclining of work in the lives of a
sample of std. 9 pupils.

Two Instruments will be used to collect lnformaticn namely : The Values Scale
(1995) and a blographicnl questlonnnlrc. The Vnluos scale tnk'es between 30 and 50
minutes to complete and the biographical questionnaire should luke about 10
minutes to complete, A few extra mlnu.es will also be required to give the pupils
instructions as to how to complete the queationnaires. The names of the pupils
will not appeal' on either of the qucstlonuc'rca ensuring anonymity,

Once my research is completed I will be pleased to send you II. l~()PYof the results
which should give you some indication of the career values of'your std. C) pupils as
a group. AU results obtained will be kept conl1dclltiai and only general group
trends will be presented.

and the std. <) pupil's particlpntion will be much appreciated
and greatly valued, Thank you rot' your usaistancc,

YOUl'S sincerely,,jffh61Qi .

Belinda Anne Brebnor ('1'01, () 11: 678q217c))



Oit Is nou of dll sal in die toekorns It Is now or will in the futuro be
bclangrlk vir my wees om ... Important to me to ...

90. die rasultate van my pOgir1gSto 00. 500 tho results of my offorts.
slon.

91. te WOOl dat bator dingo op my 91. know I am on my way to bettor
wog Ie. things.

92. In staat to woos om my 92. Lo able to make my surroundings
omgowlng moo lor to maak, more c8tlutiful.

03. andor Ie help, al betoken dlt dat 93 help others, oven If It means
ok my ole gamak gedoellollk giving up some of my own
meet prysgoo. comforts.

94. and or manse to laat vorstcan dat 94. havo other people know that my
my lnstruksles ultgovoor moet inatructlons are to be followod.
word.

95. my ole w.erksuro to bapam. 95. sol my own working hours.

96. arm nuwo dingo to dink om to 96. think up now things to make or
mnok of to doen, do.

97. In to pas terwyl ok steeds ann my 97. fa In whllo being true to my
harkorns gatroLJ bly. Cllitural values,

98. geld ta rnaak, sa make' money.

99. te weal dat ek selts In moellike 99. know I can manage financially
lye f1Mnsloel oor die wag kan evon In hard tlmos.
kern,

100. my ala lowonswyse te ontwlkkel. 100. dovolop my own lIfastyle.

101. persool111koorcel ta orvaar dsur 101. exprlence personal growth
my bedrywlghode (die dingo wat through the things I do.
ek dean).

102. ding!.'. Ie doon wat flslosa fll<shold 102. do thIngs that require physical
verg. fltnoss.

103. cp gosteun te word wannoor 103. bo relied upon when physical
IIgganmllke I<rag noodsaaldlk Is. strongth Is ~ssentlal ..

104. erkennlng Ie kry van ;('Indorvir dlo 104. ,have people rocognlze tho work I
werk waf I:)kgotlocm hot. have done.

106. planne to ksn boraam ~f boslulto 105. be able to make plans or
La kan naern wat 'n mate van declslonll that Involve so.ne risk.
rlslko Inhou.

106. kontak mot mensa to maak. 106. tj)T.\akacontact with people.

107. In aamaklng td woes met mense 107. bo In touch with other people that
van wle sk hou Iliko.

10e. my talento III diEms van 'n 108. use my talents In the ecrvlco of a
Opperwosa to gebrulk. supreme Being,

109. versl<lIIondo plel<ke te kan bosook 109. be able to visit different places as
as dool van my work. pert of my lob,

110. In 'n aontrekllko 01 solfs"n 110. work in attractive or evan
pragtlga omgawlng to work. boautlful surroundlnqs,

96·38
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Oit is nou of dit sal in '.lie tockoms It is now or will in tho future be
bolangrlk vir my weo!'> om ... important to me to ...

6'7. my stork punte to bonut 0" make tho best uso of my strong
points.

GO. to vool dat uk rogllg lots borolk 68 havo a fcwllng of having really
hot dono something,

(m. to kan dink aan bovc.'r(jorlng. 69, be able to think In .erms of
advancement (promotion).

70. dour die rnoolo omring to woos, 70 be surrounded by beauty,

71. 'n mons to woos wat andor help i'1. be a person who holps others in
Wilt hulp nc)dig hot. need of assistance .

;'2. . 'osluite te Mom wat dour onder 72. make decisions that others tollow.
nagovalg word.

13. my 010baas to woes. 73. bElmy own boss.

74. lot& to skep wat vorr,I<1Ivan Ol1lgo 74. make something dlfforont to
lots wat voorhe':11 nomaak Is anything made batoro.

7IJ. to vaal dat ek dour lodo von 010 7t• feol accepted by members of myo.
toolgroop sanvaar word. owtllanguaga group.

76. goolo bohulslng to ho. 76. have good housing.

77. It..woot dot 'n toovalllgo 10r'Jgslag 77. know that t10 occasional setback
nio rogtlg my lnkornste sol raak will not really affoct my Incomo.
nto.

ra my work loon my 010tempo to 18. do my work at my own pace
doen, (lampO).

79. dlo mons to word wat ok wil 79. become tho person I want to be
woos.

eo. IIggaamllk Ilks Ie woos. eo. be physically m.
81. gorospel<loor to word vir my 81. hll respected for my physical

11510sokrag, strongth.

82. as 'n besondere mons boskou to 82. be soen as <1 'spoClal person.
word.

83. dlo opwlndondo gevool van 83. feellho thrill (oxcltlng feollng) of
govaar to boloor. danger.

84. mot rnonse to praat, 84. lalk 10 people,

85. 'n work 10hO wanr ok maklll< 85. have a Job whom I can oaslly
vrlondo kan maak, mal<o friends.

ea tot clio vorbctorlng van dlo OG. be able to contrlbuto to tho
samelowl119 to 1<011 bycirn. Improvomcnt of socloty.

87. 10 rols (1$ dool van my work. 87. travel as part of my work.

ea. by 'n plok to wori< wanr 'n S8. work In a building In which Q
oorlollll(o tomporatuLJr In stand comfortable temperature 1$
gehol,J word. maintained.

AD. lots to doen wat 01<wool el<good 89. do somethlno ; Imow I can do
kan doen, well.

7



Olt Is nou of dit 5<11 In die toekorns It is now or will In the future be
bolangrlk vir my weos om ... Important to me to ...

44. goole sanhora fasnitoite (bv, 'n 44. have good sanitary facilities (o.g.
kloedkamer) by dio werk to ho, a cloakrcoru) at work.

45. my vermoons te ontwlkkol. 45. develop what I can do woll (my
abllitios).

4B. 'n hoo standaard in my work to 46. roach 0 high standard in my
boreik. work.

47. bevordarlnq to karl kry. 47. be ablo to got promotion.

48 met 01001 dlnge In my work 48. be concerned (busy) wIth
gomoold to wees, beautiful things In my work.

49. so te work dot dlo werold vir 49. work In a way that makes tho
almal 'n betor plok word. world a bolter place.

50. die persoon te wees wat sake by eo. b~ the one who manages things
die work beheer, at work.

51. die vryhold te MDom die work op 51- be free to got on with a lob In my
my 010manler 10doen, own way.

5?. die geleontheld te ho om nuwo 52. have a chance to try out new
Idees by die work ult Ie teats, Ideas at work.

sa to voel dat ek Gawel as onder 53. foel that I as well as other
lede van my kullurele groep by members of my cultural group are
die werk eanvaar word. accepted at work.

54. goed besoldlg Ie word vir wanor 54. be well paid for whatever work I
werk ak ook al doen, may do.

55. 'n lIersokorde toekoms III he. 55. have a secure future.

56. te werk waaraan ek wI! wanneer 56. work at what I want to when I
okwll. want to.

57. persoonllko bovt.x.tlglng ult my 57. find personal .;atlsfactlon In my
werk te put. work.

58. Iisies al(lIof In my werk ta wee'J. 58. ba physically act(VG In my work.

69. my IIggaamlike krag te gebrulk. 59. use my physical strength.

eo. op grond van my werk hoog 60. be hald In high estcam (respect)
geag ta word. because of my work.

6t g(ivaarllke \01<ete aarwear Indlon 61. take on dangerous tasks if they
hulla my lnterasseer. Interast me.

62. saarn mot (Imler mensa to wees 62. be with other people while I work.
t(!lwyl ok work.

63. snarn met my ele soort 0101'50 te 63. ba with my kInd of people.
wees,

64. veorspcod en vrede In dlo woreld 64. further welfare and peace In this
to bevordor. world.

G5, werl<saktlwltolle dikwols af to 65. change work activities frequontly.
wissel.

6G. leon dlo weer beskorm to woes 66. be prctocted from the weather
torwyl ok work. while I work.

S



Oit is nou of dit sal In die toekoms It Is now or will In the future be
belangtlk vir my wees om ... important to me to ...

23. work to doon wa: my verrnoens 23, do work tho! makes use of what I
bonut (my aanleg). can do weI! (my abilities).

24. to weot dat my it1spannlng 24. know that my offorts will ba
raakgoslon sal word. notlced,

25. vlnnlg vooruitgang to rnaak In my 25. gel ahead quickly In my career,
berosp.

2.6. gen!.)t to put ull die skoonheld 26. find pleasure in tho beauty 01 my
van my work. work.

27. betrokke to woos by worK wanr 27. bo involved III work (In which tho
die doel Is om mense te help. goalls) tloiplng people.

28. 'n Ieler by die work IG weos. :28. be a leador at work.

29. my 010 boslulto by die work to 29. make my own decisions at work.
naern,

30. Jots nuuts In my work to skop. 3O. croate somothlng now In my
work.

31. to werk waar mense met my 31. work whore people of my cultural
kulturela aglergrond ook goola backgroUtld also have good lob
warksrnoorullkhade het, possibilities.

32. 'n goolo Inkomste to he. 32. have a good Income.

33. te woot dot ek altyd 'n bestaan 33. know that I can always make a
sal kan voer. flvlng.

34. my lewe 01' my manter to loof. 34. live my life my way.

35. Idees Ie hl'.l cor wat om mot my 35. hava klo·~~ about what to do with
lowe to dcen. my lifo.

36. docl to noern aan sport on andor 36. take part In sport and other
IIsll)so akliwltolta. physical activities.

37. kragtlge masjlnerro to hantcer. 37. handle power machlnos.

ea erkannlng vir my prostaslos ttl 30. ba racognized for my
ontval1g. accompltahrnente (success).

39. to voel dat dnar 'n male van rlslko 39. foel that thoro is SOt1'lO risk or
of govaer In my work is. some dangor In the work I do.

40. Howor In 'n oroep as aJloon te 40. work In a group rather than by
work. myself.

41. dlno!) to doon sanrn met mensa 41. do things with poople I Ilko.
van wle ok hou.

42. to loof v()lgens godtldionsllge 42. to five according to religious
baglnsels. principles.

4$. '1\ aantal vorsklIIondo dingo dour 43. do a number of dilloront thIngs
dle loop V\Ul die dag to doon, during the day.

S



DIE WAAADESKAAL (WS) THE VALUES SCALE (VS)

Dit is nou 01 dit sal In die tcekoms It Is now or will In the future be
belangrlk vir my wees om ... Important to me to ...

1. al my vaardlqheda on kennls to 1. use aUmy skills unci knowlecJgo,
gt1brulk.

2. rosultate to bahaal wat my goele 2. have results which will show that I
werk van my sal aantocn. have done well.

3. voorultgang te maak In my 3. got ahead In my Job.
beroep.

4. dlo lowe mooler tc maak. 4. make life more beautiful.

5. mense mot problema te help, 5. halp people with problems.

6. aan ander to venal war hullo moet G. tell others what to do.
doon.

7. op my 010 to hundol. 7. act on my own.

8. I1UWO dingo 10 cntdok, to 8. discover, develop (start) or
ontwlkkel 01 to ontwerp. design now things.

9. te ween waar monse van my 9. live where people of my religion
godsdlens en kulturcle~. .lOp ook and cultural group 01'0 also
aenvaar word. accepted.

10. 'n hoe lowen5tandnard to 10. have a high standard of living.
handhaaf,

11. 'n govoal van ekonomlese '11. have a feollng of economic
sakurfloft to 110. security.

12. volgens my elo opvattlngs to loof, 12. live according to my own Ideas.

13. as persoon te ontwlkl<ol. 13, develop as a person.

14. bale IIggaamlike C)ofonlng to kry. 14. got a lot of physical exercise.

15. IIsl05 hard Ie work. 15, worl< hard physically.

16. bewonderlng ta ontvang vir my 16 be admired for my knowledge
kannls on vaardlghodo. and skills.

17. waaghalslge dingo aan to vann. 17. do risky things.

18. saarn met andsr mensa dingo to 18. do things together with other
dcen. people.

19. saam mot vrlendo to woes. 19. be with frlonds,

20. to holp om dla werold 'n bel or 20. help to make the world a better
plok to maal<. place.

21. aide dag op dlo eon of andor 21. have overy day be dlffaront In
manler versldllond van dlo vorlgos some way from the one bofore.
to OMlor.

22. \Jonoogsamo wcrksruimte on IIg 22. have enough work space and
Ie he om In 10 work. light to work In.

4
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(Question 9 continued)

Flushable toilet or toilct!i []

A television or televisions [] ; if more than one how many? ... " ...

A computer or computers: [] ; if more than one how many? .

10) About how many of any kind of book do you have in your house?

Nonc []; 1~20 [J; 2HOO []; more than 100 I}.

11) Does your family own a car? yes [] or no [J

12) What languages did you learn at home to speak and write properly?

13) What language does your family speak most often at your house?

14) What two careers or jobs have you thought about in the last year as what
you would like to do when you leave school?
Career/job: " .

Career/job: ..

Please let the tester know that you have finished by putting your
pencil down and sitting back. Thank you for your assistance!





/.).te!QYisiQ.tlJ1Jtclevisi (mil [] ; ifmore than one how many? "'"

10) About how many of any kind of book do you have in your house?

None []. 1~20 []; 21wlOO []; more than 100 [] •

11) Does your family own a car? yes [] or no [1

12) What languages did you learn at home to speak and write properly?

13) What language does your family speak most often at your house?

14) What two careers or jobs have you thought about in the last year as what
you would like to do when you leave school?
Career/job: .

Career/job: " .

Please let the tester know that you have finished by putting your
pencil down and sitting back. Thank you for your assistance!
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