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ABSTRACT

This research is a Qualitative Case Study whickstigates the electronic literacy
practices of one English teacher and two Graderifligh classes in a Muslim High

school outside of Johannesburg. This study seelisdmut what the forms of electronic
literacy used in the classroom are and for whap@ses these are used. It is also aimed at
investigating how the students in the English ¢lzam® engage with these forms of

electronic literacies and whether or not gendeygpéarole in their engagement.

This study draws on work in New Literacy Studiesstigularly theories of literacy as
social practice, Multiliteracies and multimodalag well as current research in the field
of electronic literacy. Although there have beempetous studies in the fields of
electronic literacy and digital literacy in devedmpcontexts like the United Kingdom and
Australia, there is a paucity of research in S@ftica in the field and particularly in the

area of electronic literacy in the English classnoo

The main sources of data were: classroom obsengafiom which field notes were
created and group interviews with the studentselbag an interview with the English
teacher. The findings of this study reveal thahbeglectronically literate in the English
classroom means having access to sophisticated foirtechnology not only inside the
classroom but also outside as well as having aicetiegree of fluency around computer
use. The forms of electronic literacy used by thglish teacher and the purposes for
which they were used demonstrate his pedagogy gligknand the social forces that
shape the production of this pedagogy. The resesdoivs an expansion of the teacher’s
role in the English classroom as he is no longéy @mediator of learning’ but a
mediator of technology. The status of the textdlas changed as the ‘disappearance’ of
print-based texts from the classroom was noted thighforegrounding of visual texts and
hypertexts. It was found that the students on thelewwere engaged with the technology
used in the classroom and expressed a preferentts fiotegration into their lessons as
opposed to the traditional ‘reading and writingagtices. Additionally, students’

engagement did not vary according to gender.
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CHAPTER 1. INTRODUCTION
1.1 Background

This study focuses on the electronic literacy pecastof one English teacher and his two
Grade 10 English classrooms at a Muslim High scho8lbouth Africa. It is particularly

concerned with the ways in which electronic forrheedia have been integrated by the
teacher into his English teaching in order to edteis practice, and furthermore with the

ways in which students engage with such media.

Recently, the emergence of a new global order, rambsin technology and an increase in
new media, the growing importance of cultural &nguistic diversity, as well as shifts
in the English language have led to a re-examinaifalefinitions of literacy and literacy
teaching (New London Group, 1996; Cope and Kalan2600). In addition, arguments
concerning a shift from ‘page to screen’ and theitdance of the visual (Kress, 1998;
Snyder, 1998) have also contributed to a redafimitf the concept of literacy which
continues to be contested. The New London Groupg)land Cope and Kalantzis,
(2000) proposed the concept of Multiliteracies viheballenges traditional definitions of
literacy as being unitary, monocultural, static amholingual and views language as
being governed by rules (Gee, 1996, Street, 19&ntemporary definitions of literacy
highlight its sociocultural and dynamic nature aglwas the integration of multiple
modes of meaning making. Consequently, the corafapultimodality is closely linked

to Multiliteracies (Cope and Kalantzis, 2000:5).

With recent technological changes such as theioreat the Internet and the World
Wide Web (please refer to glossary), there is gzegnition of the need to develop not
just one kind of literacy but multiple literacids.the context of global and cultural
diversity, multiple literacies are created throunghltiple media and communication
channels (Newfield and Stein, 2006:1), hence timeepts of visual literacy, media

literacy, digital literacy and electronic literadarschauer (2006:4) defines the term



electronic literacyas “ways of making meaning from and interpretiexts in computer-
based realms”. An electronic literacy approachadlassroom therefore assumes the
use of various electronic technologies to make meawarschauer (2001) further
suggests that electronic literacy, particularlytise of computers and the internet,
encourages greater student participation espewigthyregard to those students who are
least likely to participate in face to face conaian. Further, some researchers suggest
that gender plays a role in the way students engdtbeslectronic technologies (Millard,
1997; Sanford and Blair, 2005). However, furthesegach is needed to determine in what
ways gender influences student interaction witlstebaic forms of technology in the
classroom.

Globally, a large majority of youth today are gragiup in an electronically-mediated
world where they interact with new technologiesaaheily basis. Within their home
environments, they have access to and use multigys of making meaning. These
young people communicate via the Internet asynausly (such as by sending e-mail)
and synchronously (such as by participating in cbams). They send SMSs, (please
refer to glossary) from cell phones that can taket@pgraphs and videos, create and
maintain weblogs or blogs (please refer to glogsdoywnload music, play video games
and access podcasts (please refer to glossargholm, theirs is a digital culture. Dan
Tapscott (1998) in his book “Growing Up Digital&fers to such youth as the ‘Net
Generation’ who are “an unprecedented force fongba(p, 11) as they are “an
authority on an innovation central to society’s elepment”. However, this is not the
general reality for a large majority of young peol South Africa. Although South
Africa is considered as the most technologicallyaated African country, access to new
forms of technology is limited to a privileged fewhis therefore means that the uptake
of Information Communication technologies, ICTssthools is slow. Nevertheless,
despite a wide range in social class backgrounidsga number of young people in
South Africa possess cellphones and this is gdgehadir main source of interaction

with new media (Czerniewicz and Hodgkinson, 2003t2}¥ inevitable that

! Some researchers use the terms digital literaridselectronic literacies interchangeably. My stuslgs
the term electronic literacies more broadly to enpass not only digital media but also electronic
technologies such as overhead projectors and séevi



technological change and shifts in how young peapteconstructed will have an impact

on teaching and learning and are of particularésteto this study.

Increasingly, literacy educators are beginningt@tcognizance of the changes in
technology and the need to extend their understartdiinclude ways in which these
technologies transform literacy practices as weihfluence the lives of young people.
Warschauer (1999) documents how teachers at BdggeédHawai'’i integrated electronic
literacies within their English second languagesstaoms with some measure of success.
So too does llana Snyder (2002) in her work in Aalist. However, a number of these
initiatives occur in first world developed contex@ich studies are still limited in South
Africa and in particular studies focusing on elentc literacy practices within the

English classroom.

The next section gives an outline of the reseaotthext of the study.

1.2 Research context

The school at which this research was conductextéded in a small Muslim community
about 50 kilometers outside of Johannesburg and\fexaeniging. Although the school

is considered private, it is subsidized by theeStahe students come from mainly middle
class families and annual fees from Grades 10 tard R10 000. Such school fees make

the school an affluent school and atypical in tbatB African context.

| have carried out research on one English teaahétwo of his Grade 10 English
classes. These classes comprised both languaditezatlire studies. Learners were
grouped according to gender hence males were irtlass and females in another. This
type of whole class grouping is quite unique witthia South African context and is as a
result of the religious practices of the schoolhérefore provided the opportunity to
explore possible differences in the way the boybgiris in this context engaged with the

various forms of electronic literacy used in thegksh classroom.



In the next section, | present my research ainesyghearch questions and the rationale
for the study.

1.3 Aims and Research Questions

The South African government through the Departneéiducation has endeavored to
ensure that all schools in South Africa use Infdramaand Communication Technologies
(ICTs) “to accelerate the achievement of the nati@ducation goals” (DOE, 2004: 15).
This initiative has been defined as e-educationisngoals have been elaborated in the
Government’s White Paper on e-education, (2004 (®ationale for a more detailed

explanation).

Given that e-education, though documented in paficgouth Africa is still an emerging
field, my research is aimed at investigating oraeler’s electronic literacy practices in
the English classroom, as well as how learnersgmngéth these practices and in
particular what role gender might play in the wagrhers interact with electronic forms
of literacy. Finally, in my conclusion, | will bexploring the implications of these

findings for the implementation of electronic prees in the English classroom.

1.3.1 Research Questions

My research is framed by two main questions:
* What kinds of electronic media does the Grade abhter use in the English
classroom and for what purposes?
* How do learners engage with electronic forms eféty in the English
classroom?
- Does gender play a role in how learners engatiethese forms of
literacy? If so, what is the nature of this role?



1.4 Rationale

There are four underlying reasons for this studgt lef all, given the paucity of research
on the use of electronic forms of literacy in So@thican classrooms and in particular
the English classroom as well as research expldh@gjuestion of gender and electronic
literacy, my research would help to provide an us@ading of what is taking place in
the field. Secondly, in light of the DepartmentEafucation’s White Paper on e-education
(2004) and its drive to make every learner ‘ICTalap’ by 2013, teachers should not
ignore the use of electronic media in their classrs. Thirdly, given the expansion of the
concept of literacy to include multiple literacigiswhich electronic literacies is an
integral aspect, teachers need to include thesdarews of literacy into their work.
Through the use of electronic literacies theréésgotential for students to enter into new
discourse communities. Lastly, by incorporatingetenic literacies in their classroom
teachers will be providing learners with the neagg$ools to compete in the global
economy. Consequently, it is important that elettrditeracies become an integral part
of their learning. In this case, | have identif@ae English teacher who is already

integrating ICTs into his work as an English teache

Research about the integration of ICTs in Southcafr classrooms and the use of digital
literacies in marginalized contexts has been cotediisy Czerniewicz and Hodgkinson-
Williams (2005); Kajee (2004) and Prinsloo (2003wever, none of these studies deal
with the question of electronic literacy and theyish classroom as well gender and
electronic literacy. Some researchers (SanfordBdaid 2004; Beavis 2002) have
suggested that there is a difference in the way laog girls interact with electronic
literacies. It is therefore important for teachersinderstand the nature of these
differences in order to inform their electroniehiacy practices in the classroom.
Additionally, Czerniewicz and Hodgkinson-William2005) state that local research
tends to be under-theorised. My research whichsdeth the question of electronic
literacy in the English classrooms well as lookthatengagement of male and female
students with electronic forms of literacy will sery useful, not only to add to the body
of knowledge in the field but also to inform intentions in this area. The integration of

ICTs into the English curriculum necessitates d wébrmed response that is guided by



sound theorized research. It is hoped that thsaretr which is informed by new Literacy
Studies and the theory of Multiliteracies and nm¢idality would contribute usefully to

our understanding of the uses of electronic forfrigeyacy in the English classroom.

The importance of this research is also evidene@aply in light of the White Paper on
e-education. The Department of Education has acleuged the possible impact ICTs
have on the teaching and learning process in @y of this document. In her
foreword, the Minister of Education stated thag“thtroduction of ICT to our schools
will create new possibilities for our learners aedchers to engage in new ways of
information selection, gathering, sorting and asialy(DoE, 2004). One of the principal
goals of this White Paper is that every learneughbe ICT capable by 2013. The

importance of providing learners with access hanlenphasized in the document.

The concept of e-education has been defined ilthiége Paper as the ability to:
» apply ICT skills to access, analyse, evaluategnate, present and
communicate information;
» create knowledge and new information by adaptippglyang, designing,
inventing and authoring information;
» enhance teaching and learning through communicatidncollaboration by
using ICT; and
» function in a knowledge society by using approgrigchnology and
mastering communication and collaboration (DoE408).
This has serious consequences for the Englishrotassas English teachers will have to

find ways in which the use of ICTs will help to emte teaching and learning.

Additionally, in light of the evolving shift in nains of literacy, some teachers are
beginning to reevaluate their view as to what atutss literacy. This change in thinking
has implications for the teaching and learning psscand the way they engage learners.
It is important for teachers to value the experganthat young people bring to the
classroom and use these realities to frame théiteaand learning process. Young

people of today have multifaceted life worlds aoldo®ols need to engage with their life



worlds to make education more relevant to theml(iee] 2002:165). As was previously
mentioned in the introduction, young people ar@Wgng up digital” where they use
electronic technologies to communicate by emaiseiod SMS messages and generally to
maintain relationships as well as to play and heirtgeneral entertainment. However,
most of these experiences occur outside of scAdaichool, especially in South Africa,
students’ literacy experiences are mainly via tradal modes such as print, with reading
and writing constituting the main forms of literadyhe importance of combining
learners’ outside of school practices with theis@mool practices, has been underscored
by several theorists in the field of literacy. BaSnyder (2002:47) highlights the need for
curriculum “to find ways to strengthen young peé&pla-school and out-of-school
worlds” while Cope and Kalantzis (2000: 21) ses #s the changing role of schools
where “as different life worlds engage with edugatione thing is certain: the process is
one of transformation” with the purpose of imprayiearners’ prospects. For the
majority of South African youth, their out-of- sallaworlds do not involve the use of
sophisticated electronic technologies and as slebtronic literacies would not play a
role in bridging the home and school practicedete young people who have little or
no access. However, for the students involvedisidtudy who come from privileged
middle-class backgrounds, the integration of etettrforms of literacy in their English

classroom would help to bridge their in school antdof school worlds.

Electronic literacies as a fundamental aspect@Nbw Literacies are an important way
for students to enter new Discourse communities l{g=rature review) whether through
synchronous means such as chat rooms or shareel vdatds (please refer to glossary)
or by asynchronous means such as electronic ntakd&new forms of communication
are so widespread that learners need to be exposieem in the classroom. Such views
are supported by theorists such as Warschauer amiwho state:

If our goal is to help students enter new autlgetiscourse communities, and if
those discourse communities are increasingly éetan-line, then it seems
appropriate to incorporate on-line activities tioeir social utility as well as for
their perceived value (Warschauer and Kern, 200013).



The electronic media especially through the Worlid&Web have a great potential to
enhance the teaching and learning of English. Taer@pportunities for research, group
learning and collaborative problem solving, pulihigf as well as numerous possibilities
for authentic language experience to name a few.litdracy and communication
possibilities are endless. Computer networks tloeeaiake it possible “for learners ...
to extend their communication experience to woblegond the classroom” (Warschauer
and Kern, 2000). Further, since large amounts t dee stored electronically in English,
the relationship between English language learamtjthe development of digital

literacy is especially strong (Pelleteri, 2000:171)

Globalisation has made the world highly competitiseere access to resources and

markets is extremely vital if countries like Sodtfrica are to compete successfully in
the global economy. Schools cannot afford to igrsmieh reality and should therefore
provide young people with the necessary tools topete in the global society or risk

exclusion.

In light of the Department of Education’s white papn e-education as well as the
increasing importance of electronic or digital ferof literacy and the shift in
conceptions of literacy to include Multiliteracieesearch into the electronic literacy
practices of young people in South Africa and imagis in particular, is crucial. There is
the need to build up a body of research in the iareader to open the field for further
research and to guide the teaching and learnianglish. It is therefore hoped that this
research with its focus on a particular instancthefuse of electronic forms of literacy in

a Grade 10 English classroom in South Africa wadd to that body of research.

This research report consists of six chapters:

Chapter 1: BACKGROUND TO THE RESEARCH PROJECT; AIMS,
RESEARCH QUESTIONS AND RATIONALE

Chapter 2: LITERATURE REVIEW



In this chapter | present my theoretical framewamld review literature on Multiliteracies
and multimodalities, literacy as social practidectonic literacy and gender and

electronic literacy.

Chapter 3: RESEARCH DESIGN
This chapter outlines the research approach andadelogy. It also describes the

methods and techniques used for the collectiorat# dnd techniques of data analysis

Chapter 4: ENHANCING LEARNING? USES AND PURPOSES OF
ELECTRONIC MEDIA IN MR. HALIM’S ENGLISH CLASSROOM.

This first data analysis chapter outlines the foahslectronic literacies used in the
English classroom and the purposes for which theyaed. It also discusses the effects

of their use on the curriculum.

Chapter 5: STUDENTS’ ENGAGEMENT WITH ELECTRONIC FOR MS OF
LITERACY IN MR. HALIM'S CLASSROOM

The second data analysis chapter discusses thenssudngagement with the various
forms of electronic media used in the classroorhaispecific focus on gender

engagement.

Chapter 6: CONCLUSIONS, IMPLICATIONS AND RECOMMENDA TIONS

This chapter summarises the main findings of tbhdysand the implications of these
findings for the teaching and learning of Englisbonclude with recommendations for
future studies as well as the integration of etettr forms of literacy in the English

classroom.



CHAPTER 2: LITERATURE REVIEW

2.1 Introduction

In order to provide a deeper understanding of #ta dollected as well as provide a
framework for data analysis, this research is kdatithin the New Literacy Studies
(Gee, 1996; Street, 1998). As a consequence,wisdoa literature dealing with literacy
as social practice (Gee, 1996; Street, 1998; BaHamilton and Ivanic, 2000), since the
electronic literacy practices of the Grade 10 stislebserved are subsumed within their
general social practices. This research is alsodtaaround an expanded notion of
literacy as developed in the concept of Multilitees (New London Group, 1996; Cope
and Kalantzis, 2000). It draws on recent reseancilectronic and digital literacies
(Snyder, 2002; Warschauer, 1999, 2006; WarschaukeKarn, 2000; Kajee 2005;
Prinsloo, 2005). While most of these studies loothea question of literacy in general, a
few (Warschauer, Warschauer and Kern and Kajeehimeathe question of electronic
literacy and the English classroom. This researntithelectronic literacy practices is also
informed by New Literacy Studies and the concepitefacy as social practice. In order
to answer the question of gender engagement ikrnlésh classroom, literature on
gender and schooling and gender and literacy (Mill2997; Moss 2007) as well as
gender and electronic literacy (Tella, 1992; Bea2@0?2) are also reviewed in this

chapter.

2.2 New Literacy Studies

The New Literacy studies emphasize the need to rheyend narrow definitions of
literacy and propose new ways of looking at thestjoa of literacy (Gee, 1996; Street,
1998). A fundamental aspect of this new definitbditeracy is the theory of literacy as
social practice. Gee (1996) argues that the taaditiview of literacy, the ability to read
and write where reading refers to the ability toatke writing and writing as the ability to
code writing into a visual form, “rips literacy oot its sociocultural contexts” (p.46). He

therefore suggests a sociocultural approach t@titewhere language and literacy are

10



defined in terms of Discoursessee describes a Discourse as a “socially accepted
association among ways of using language, othebslmexpressions, and ‘artifacts’, of
thinking, feeling, believing, valuing, and actinghich can be used to identify someone
as a member of a social grouping (1996:31). Ge@3Pfurther explains

Different people can read the world differentlgtjas they can read different
types of texts differently...What determines thigasir own experience in
interacting with other people who are membersavfous sorts of social groups.

(p.2)
He adds that through their social practices, tligserent groups work to encourage

people to think in certain ways about certain softexts. These different groups
therefore have their own Discourses which influeeaeh member’'s engagement with
literacy. The social grouping to which the Gradesfiilents and teacher in my study
belong (for example their membership of. the Mustommunity) would no doubt
influence how they engage and interact with texthe classroom. Thus, the electronic
literacy practices of this group of students aredrtteacher are inextricably linked to the

social practices within their various social groxgs or Discourse communities.

The notion of literacy as social practice is shdre®treet (1998) and Barton, Hamilton
and lvané (2000). Barton et al. advance the view that thecept of literacy as social
practice presents a shift from literacy as an iidial attribute to examining ways in
which people in groups use literacy. Street (199Bighlights the need for a
reconceptualization of the concept of literacy with broader social order — a New
Communicative Order. This new order coincides i emergence of new forms of
technology and “takes account of the literacy pcastassociated with screen-based
technologies —widely known as computer — mediatedraunication” (Snyder,
2003:264). Street argues for an approach to liyettzat is “embedded in other
communicative practices and involving a mix of setmimodes” (1998:19). Street
distinguishes between *‘autonomous’ models of ltgr@nd ‘ideological’ models (1984).
Street suggests that the autonomous model is leasacdharrow definition of literacy
which is culture-specific and unidirectional (p.This definition distinguishes literacy

from schooling where literacy is often associatéith wrogress and civilisation (ibid). He

2 Gee (1996) uses the term ‘Discourses’ with a efit, to refer to ways of being in the world as
opposed to ‘discourse’ which refers to linguistigts.

11



argues that this homogenous model does not degustithe complexity of different
literacy practices (1984:10). On the other hand,‘itheological’ model of literacy is
culturally embedded and assumes that literacy ijgescvary from one context to another.
He further suggests the use of the word litera@#dser than literacy (1984:8) to capture
the complex and multifaceted nature of the concéggo working in the New Literacy
Studies, Barton et al. (2000) argue that “literscsgituated... in particular times and
places” and “all literate activity is indicative bfoader social practices” (p.1). Literacy
as social practice results in literacies beingtpm®d “in relation to the social

institutions and power relations which sustain théz000:1). One such institution is
education. Lankshear and Snyder (2000:32) suggastirt the context of education,
technology and technologies should be understotelms of social practice since a
narrow identification of technology as merely toatsl applications would be limiting.
New technologies shape and are shaped by so@sibred and practices (Leander and
Lewis, 2008:57). In short, literacy is situatednmxtualized and embedded. This
suggests that practices applied in developed ctmiteay not necessarily be applicable to
less privileged contexts with the same resultsPAssloo (2005) points out:

The problems with not thinking of the new liteias placed resources can be
seen in studies which assume generalisability fnuddle-class America or
European contexts to elsewhere (p.94).

In addition, Barton, Hamilton and Ivan{2000) distinguish between literary practices
and literacy events. Literacy practices are defe®docial practices which connect
individuals with their social worlds. Barton etaaue that these practices are best
understood as existing “between people, within gsoand communities” (p.7) and refer
to what people do with literacy. Barton et al, dldalt literacy practices are not observable
units of behaviour and include people’s awarené$itecacy and constructions of

literacy. Snyder (2002) suggests that in the ag€o$, literacy practices are “highly
complex phenomena” in that they refer not onlyecighering texts but also to

understanding how culturally significant informatis coded (p.5).

Literacy events are the particular activities wHeéezacy has a role (Barton et al,

2000:8). Such events exist within a particular aboontext and may be part of the
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formal procedures and expectations of social u#tihs such as places of work and
schools. These have been described as “observadiésé which emanate from literacy
practices and are usually shaped by them (ibidadutition, within these events, different

semiotic modes are used (ibid). Texts are a fundéahaspect of literacy events.

During my study, | observe some of the literacycpicas of the Grade 10 students and
their teacher as well as various electronic litgraents such as their blogs and poetry
recordings which are situated within the broadecpce of using electronic literacies in

their English classroom.

2.3 Multiliteracies and Multimodalities

The term *Multiliteracies’ is associated with thew London Group (1996) and Cope
and Kalantzis (2000). They suggest the term addse$ise multiplicity of

communication channels and media” and “the incrgpsalience of cultural and
linguistic diversity” (p.5). The notion of Multiltracies moves beyond a narrowly defined
conception of literacy and presupposes multiplen®of literacy. It acknowledges that
literacy is in a perpetual state of evolution. Barand Hamilton (2000) argue that there
are “different literacies for different domainsldé” and that “literacy is not the same in
all contexts” (p10-11). The concept of Multiliteres is closely linked to the concept of
multimodality. Newfield and Stein (2000) supporistexpanded notion of multiliteracies
as it includes technological forms of communicatsnwell as the mainly orally based
literacies of South African communities “who haw had access to print-based and
screen-based technologies” (p.294). They find treept of multiliteracies particularly
appealing especially in the South African contexit@hallenges the traditional,
autonomous model of literacy that dominated thetlsadrican school system. They also
argue that the concept of Multiliteracies captured validates the diversity of people’s
literacies in specific sites as it is flexible andlusive and does not seek to marginalize
(ibid).
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The very idea of different literacies presupposesuse of different modes for making
meaning. Kress (2000) argues that “no text cart @xis single mode” and that all texts
are always multimodal although a particular mode ad@minate (p.187). The term

‘multi’ therefore suggests that “modes never odnuthemselves but always with others
as ensembles” (Kress, Jewitt, Bourne, Franks, Hattieand Jones, 2005:2).
Consequently, a multimodal approach to meaning ngatprovides a fuller, richer and
more accurate sense of what language is and wisatat” (p.2). A multimodal approach
to literacy is also supported by researchers sacbope and Kalantzis (2000) and Pahl
and Rowsell (2006) among others. Pahl and Rowsél& multimodality as
“communication in the widest sense, including gesstaral performance, artistic,
linguistic, digital, electronic, graphic and artfaelated” (p.6). This includes the
multimodal ways in which meaning is made on the M/@vide Web (WWW) and in
other interactive media. Within these new communieasystems, “the written, oral and
audiovisual modalities of communication are intégglanto multimodal hypertext
systems” (Snyder, 2002:3) and require a plethopfpetencies and skills to interact in

this new semiotic terrain (p.163).

In addition, multimodal literacies and pedagogmsus on multiple forms of
representation within the classroom that take amtmount issues of power, culture and
history. One of the strengths of multimodal pedag®gs that they acknowledge the

limits of language and offer learners a wider Haseepresentation (Stein, 2004: 95).

A multimodal approach especially in the age of mé®ctronic media has far reaching
implications for the use and experience of textesK et al (2005) argue that school
English is changing and so is the English classrqm3¥). They add that the English
classroom “is a complex multimodal sign of Englisttiere the resources used in that
space are signs of the teacher’'s pedagogy of Englid the social forces that shape their
production (ibid). Kress and colleagues (Kress,200ess and Van Leeuwen, 1996:
Kress and Jewitt, 2003) suggest that there hasdesmaking of the semiotic (i.e.
communication and representation) landscape frackidnd white print to the use of

colour and images thereby representing a shift fpage to screen. People’s experiences
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of texts are now multidimensional. According to 83€1998) this shift to the visual,
made possible in part by certain developmentsdnrtelogy, “will entrench visual modes
of communication as a rival to language in many dioshof public life” (p.55). Kress et
al (2005) in a study conducted on English in urblassrooms in England highlight that
the book has been displaced by the use of screié@mshe dominant media being the new
screens of the personal computer, the PlaystatienGameboy (please refer to glossary)
and the mobile phone (p.x). Leander and Lewis 82@0s0 state that “in contemporary
youth culture, Mp3 players, such as the iPod, gdeafer to glossary) are having a
significant impact in shaping multimodal literacyaptices” (p.57). As a consequence,
Kress et al argue that the role of the book inBhglish classroom has waned, if not
collapsed with a shift to more complex images angker texts. Durrant and Green
(2001) also acknowledge the shift from page toestend point out that “we are in the
midst of ‘a broad-based shift from print to digigdéctronics as the organising context for
literate-textual practice and for learning and keag” (p.1). They further argue that
“while this does not mean the end of print—the dextthe book—it certainly means
that teachers need to adopt a more flexible andresipe view of literacy than they have

needed in their everyday lives and work to dateitiji

The dominance of multiple modes of representatiahia particular the visual mode has
serious implications for the English classroom @sng people’s experiences of texts
have expanded to include the use of image, souod and elements of gesture. Using
my own children as examples, although they are hwith readers, a significant portion
of their daily interactions with literacy is screleased in the form of the television
screen, the computer screen or a gameboy. Thettextencounter in these media are
therefore dominated by colourful graphic imagesid&n (2003) suggests that “young
people have a different understanding of imagestiis fundamental to the way they
make meaning. Meanings made in these multimodaheesare not fixed or constant.
Bearne (2003) argues that “children are alreadgdithe paradigm shift in how various
texts work to make meaning” (p.98). Teachers walkdefore need to make space for
the use of multimodal texts in the classroom.
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The ways in which various modes are combined viighvisual do not only produce
different kinds of texts but also facilitate diféet kinds of literacy practices. In the new
communication landscape, these practices leadvwonagy/s of being and doing, hence
new Discourses which are particularly valued byyibeenger generation as well as being

shaped by them

In my research, | am especially interested in thdents’ experiences of multimodal
texts in the English classroom and the extent tizhvthe screen has replaced interaction

with traditional forms of texts in the English cdasom.

2.4 Electronic literacy and the English classroom

As mentioned in Chapter 1, the focus of my studyni®lectronic literacy in the English
classroom. By electronic literacy | mean the useasfous forms of electronic media to
make meaning as opposed to digital literacy whefbrs only to digitized forms of

media. While the focus of the study is particulanyelectronic literacy practices in the
English classroom, a large portion of availablertiture deals primarily with literacy in

general and not specifically with the English ctassn.

As regards reading and writing and traditional pliteracies, Kellner in Snyder (2002)
argues that:

in the era of technological revolution and nevhtemlogies, we need to develop

new forms of media literacy, computer literacy amaltimedia literacies, thus

cultivating multiple literacies (157,158).
Electronic literacy is one of the new forms offigey which Snyder (2002:15) defines as
“the capacity to access networked computer reseland use them.” She adds that it is
“the ability to use and understand information ialtiple formats from a wide range of
sources when it is presented via computers” (ilBgcoming digitally literate requires
the ability to make critical, informed judgmentsabinformation found online.
Warschauer in an interview with Ancker (2002:2)siaéroader definition and sees
electronic literacies as “reading and writing ane knowledge, skills and practices that

take place in the electronic medium”, referring mhato “the way people read and write
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using the internet”. He later suggests (2006) ¢exttronic literacies consist of four
overlapping sets of literacies: computer literanjormation literacy; multimedia literacy
and; computer-mediated communication literacy (CM&hile computer literacy refers
to fluency around computer use, information litgrdeals with “one’s ability to
determine the extent of information needed, acsesh information in an efficient and
effective manner as well as evaluate the said mmdédion and incorporate it into one’s
knowledge base” (Warschauer, 2006:4). CMC deals wterpretation and writing skills
needed via the online media and multimedia litesgmsaks to the “ability to interpret and
create products using a variety of digitized semisources i.e. texts, sound, video and
images” (2006:4). This study is primarily concernéth the latter as well as computer-

mediated collaboration to some extent.

An electronic literacy framework therefore presuggma wider definition of literacy to
include multiple literacies and includes “mastenmgcesses that are deemed valuable in

particular societies, cultures and contexts” (Waaser, 1999:172).

Researchers such as Warschauer (1999 and 2006)¢cdaer and Kern (2000) and
Snyder (2002) have referred to the huge potentiaelextronic literacies to influence
teaching and learning in a positive way. Warsch&1@99) and Warschauer and Kern
(2000) particularly look at the English classrodarschauer and Kern suggest that
through the use of ICTs language teaching has becorare exciting yet at the same
time more complex” (2000:12). Snyder (2003:15)gasds that the Internet in particular
can “broaden the literacy experience from the woflgrint by incorporating video,
hyperlinks to archival information, soundclips, pogting databases and related
software”. Another of the benefits of an electroliteracies approach in teaching in
general is that it assumes a more learner-cenggeebach to learning as learners
become involved as co-investigators in their ovarieng and co-constructors of
knowledge (Warschauer and Kern, 2000:182 and Warseh1999:11). The role of the
teacher also changes. Luke (2000) suggests that:

(R)ather than having threatening implicationstéachers’ work, learning and
teaching in cyberspace have the potential to exéhand expand teacher
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repertoires by taking tremendous pressure off gteulders to be the sole
source of classroom knowledge and interpretapo®0).
This means that in some respects, teachers’ woykbmaeduced. Warschauer and

Whittaker (1997) argue that opportunities for mtatecentred interaction” are created.
To take advantage of these opportunities the teanbst learn to be “a guide on the
side” rather than a “sage on the stage”(p.31).

Blogging is one form of computer mediated collatiorawhich Warschauer (1999,
2006) identifies as one of the forms of electrdit@acies. Knobel and Lankshear (2006)
view blogging as “the active sociality of New Ligéery” where blogging is viewed as
participation within a social context. Weblogs btwgs as they are more commonly
called, are a type of website created in a wemjaluiormat and can be directed at a

specific group or at a larger community (Leandet bewis 2008:59).

Blogging, like other electronic literacy practicgfdearners cannot be divorced from
learners’ social contexts. One of the literacy pcas of the Grade 10 students observed
is the creation of their own weblogs. These wildpalysed as part of their general

classroom literacy practices.

In this study, | am interested to find out how tbkes of the particular English teacher
and his students are affected with the integraticiechnology into the English lesson

and how students respond to these changes.

2.4.1 Electronic Literacy in South African Schools

South Africa is the most technologically advancedntry in Africa (Lelliott, Pendlebury
and Enslin, 2000) and has the highest number offtsrand websites within the South
African Development Community, SADC. However, lied physical access to
computers in schools as well as inadequate teacheing hinder the integration of ICTs
and other electronic forms of literacy in educatiohe uptake of ICTs in schools across
South Africa is uneven. This problem has beenliggted in the few studies that have

been conducted in the field in South Africa. Sowsearch has been conducted by
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Organisations such as INTEL Teach to the Futuretladicrosoft Partners in Learning
Programmes specially focusing on their particuléenventions in South Africa in the
areas of teacher training and support. Howevey, feav of them address the specific
electronic literacy practices of young people. @awhole, there is a paucity of research
in the field of electronic literacies and ICTs iaush Africa and even less on their
integration into the English classroom, which makes “emerging domain of

enquiry”(Czerniewicz and Hodgkinson-Williams, 20Db:

Czerniewicz and Hodgkinson-Williams (2005) as wed Department of Education’s
White paper on e-Education (2004) allude to thesiides educational benefits to be
derived as a result of the integration of ICTs itiite curriculum which in turn may help
to address some of the difficult educational cmgéss faced by the country. The
Department of Education’s White paper on e-Educat®04) acknowledges such
perceived benefits. Although an increasing numibechbools are gaining access to
computers, this figure is substantially low as a2fy6% of schools in the country had
access to computers in 2005 for teaching and legraccording to an INTEL report
(Czerniewicz and Brown, 2005). The INTEL studyoaisvealed a general lack of
integration of ICTs within learning areas withirofe schools that had received INTEL
training and even among those that had accessipuwters. The report therefore
highlights the need for further research to ascewdether or not lack of access is really

the issue or if implementation is being hinderedther issues.

Based on a study conducted in the Western Capewsh®3\frica on digital literacies in
marginalized contexts, Prinsloo (2005) emphasize®mbeddedness of literacy, in
particular new literacies, and warns that clainshsas children’s out-of-school
encounters are richer than their in-school encosratee misplaced in the general South
African context. Such claims in general usuallyered children in developed contexts
and to middle class children such as those whobsérwved, who have access to
sophisticated forms of technology. However, thelstus and teachers Prinsloo
encountered in the Western Cape had no experietice@mputers in their everyday out

of school activities.
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With regard to access to computers and the integraf electronic forms of literacy in
teaching and learning, there are huge differencésnaand between urban and rural

centers.

It is hoped that this research will provide a sshpt of one English teacher’s practice

and integrating relevant theory would add to theetteping body of research in the field.

2.4.2 Gender and Electronic Literacy

In order to explore the question of gender andtedat literacy which is a relatively

new field of research, it is important to considarious debates about gender and
schooling and gender and literacy. The issue oflgeand schooling and gender and
literacy is a highly contested field. A number ebdtes in the field have developed in the
United Kingdom and Australia with extensive resbdreing conducted in those

contexts. While there seems to be general consdhatia gender gap in literacy exists,

the reasons for such a gap are contested as tlesissgery complex.

Some debates in the field (Millard, 1997; Ofste@)3) suggest gendered differences in
school participation in general as well as gendiéerénces in academic achievement.
These debates have been ongoing and historicallieteto view the advantages of such
a division as being located on the side of girlsll@vtd, 1997: 26). Educational initiatives
in the United Kingdom and Australia to redress tinbalance have led to an apparent
closing of the gender gap with an improvement dégperformance but with the
seeming disadvantaging of boys as a consequenbse@uent debates suggest that boys
lag behind girls in schooling (Ofsted, 2003). Canseabout boys’ low level of
achievement in schooling have led to concerns abayg’ poor engagement with
literacy. On the other hand, the suggestion isdirét more readily conform to schooled
literacy practices. Such arguments position boysaagng poorer reading and writing
skills in relation to girls and as being interestedifferent genres of texts from girls
(Millard, 1997:57). For example, Millard states:
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(boys) favoured genres are less in harmony wighahglish curriculum and the
choices made for them in class by their teacfidrs.largest contrast is between
boys’ interest in action and adventure and gpteference for emotion and
relationships (1997:75).

Millard’s view represents a stereotyping of boyd girls’ reading preferences which

could be problematic.

Some of the debates also refer to the Englishrdassas a feminised space where the
teaching profession in general is viewed as ferathitius contributing to boys’ overall
disengagement with schooling. Reading and writihgt is the traditional conception of
literacy, are therefore seen as the sole domaioaien (Millard, 1997:28). This view of
boys and girls’ engagement with literacy seemssim@hstrate a disconnection between
aspects of masculinity and aspects of schoolings@y1a007) and can be located within
the broader discourse of the school reform agendamaproving school performance.
Consequently, the need for male teachers who wwmeilthle models for boys as well as
bring different perspectives to schooling in geharal hence to the English classroom
has been often advocated as one way of addre$&rgeneral problem of boys and
schooling (Martino and Kehler, 2007:409).

However, recent research on gender and literaggmeral is challenging these beliefs
about gender engagement with literacy and has biegrasist the apparent stereotyping
of males (Rowan et al, 2002; Moss, 2007; Sanfdd@52. One of the major problems
highlighted is the claim that the gender baseddag reform agenda tends to:

treat boys as a homogenous group and hence oeliesplanations that are
grounded in a belief that some essential or ratidifference exists between boys
and girls (Rowan et al., 2002:29).

Rowan et al, Moss and Sanford (ibid) have been maudous about ascribing fixed

binary definitions to boys and girls’ interests tira, they hint at differences between
and within categories. Martino and Kehler (20073ll#nge the view that male role
models are needed for the teaching of English rtiquéar as a means of enhancing boys’
achievements. They argue that this will not guaaniat boys would necessarily
become more engaged in school-based literacy pesctihey highlight the need to

consider other factors contributing to boys’ poerfprmance (Martino and Kehler,
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2007). Alloway et al. (2002) stress that a gendewtern of literate practice and
orientation to learning, as outlined above, needsetunderstood within the broader

context of boys' social practices of performing aedotiating their masculinities.

As regards gender and electronic literacy, sondiesie.g. (Alloway and Freebody
(2002); Alloway, Gilbert et al, 2002; Sanford 20B@06) have suggested that boys
dominate new technological spaces whereas girls hdower level of engagement.
Alloway, Gilbert et al claim that even though baye

less successful than girls in their ways of niagjoig and participating in
conventional literacy classrooms...they are moreessful in terms of engaging
with the multimodal literacies and literacy corteegf the future (and display)
strong interest in electronic and graphic formétefate practices (2002:4).
Boys as a group may thus be advantaged due toaitteie engagement with electronic

modes of literacy, a possibility that is not acktedged with a narrow definition of
literacy as the ability to read and write. CatherfBeavis (in Snyder 2002), in a Deakin
University study to explore “what incorporating gomter games into the literacy
curriculum might entail” found high levels of inemt from boys even those who were
considered ‘less academically strong” while theoimement of the girls’ was more
variable (in Snyder, 2002:57). The differencehia tvay boys and girls engage with
electronic literacies has also been highlightea gtudy conducted by Tella (1992) on
gender and email. She suggests that boys seemadiarfgames while girls prefer to
engage in more practical activities (p.46). Whilales seemed to engage better with
hardware, girls demonstrated the ability to provdé&iled analysis in their writing. On
the other hand, Gee (2003) in the boalhat Video Games have to teach us about
Learning and Literacyfound that girls and women are quickly catchipgaith boys and

men in their interaction with video games, everutfiothey often play different games
(p.11).

Sanford and Blair (2004) and Sanford (2005/2006) eesist traditional notions about
boys and girls’ engagement with literacy in thétigf new technologies. They suggest
that there is noticeable gender difference in taegagement with new technologies.
They also suggest that “the influence of technoliogyne form of computer games,

22



Internet searches and online chat rooms have shibpedays boys react with texts and
which texts they choose to read” (p. 459). Boystlheeefore “morphing” their literacy
practices to respond to the needs of a changingtgo&o, although it may seem as if
some boys choose to resist classroom activitiagrmyring them or defying the teacher,

their practices are a way of shaping classroonviées to suit their purposes (p. 458).

While | agree that there are differences in the ays and girls engage with schooling
in general and literacy in particular, | do belig¢hat we should be careful not to over
generalize and ignore the complexity of the natdreir involvement. The following
statement by Kalantzis and Cope (2000:121) abeutethching and learning of literacy,
conditions my perspective:

What they (students) know, who they feel themsetedbe, and how they orient
themselves to education varies because theirdifiels vary; because life as they
have subjectively experienced it varies markedlya consequence, people
experience education differently, and their outesrare different.

In light of this statement, it is therefore inetita that boys and girls would experience

schooling and literacy differently as their lifewds differ. However, not all boys share
one universal socialization experience neitherids.gdence, their performance would
also differ. Children’s engagement with literacyniry view relates to how they have

been socialized into literacy.

Additionally, like Sanford (2005/2006) | am of tliew that by looking at the question of
boys’ engagement with literacy within a much broatdkfinition of literacy, one would
see a change in the patterns of engagement anthihdoys do engage with literacy but
on a different level. While it is true that boysdeto have different reading preferences
from girls, the onus should be on the teachertroduce different genres of texts, with a

variety of topics and modes that would be engatpngll students.

2.5 Conclusion

In this chapter, | have outlined the theoreticahfework around which this research is
framed and have presented key perspectives pertméme study. | have located the
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arguments within New Literacy Studies and in pattcthe notion of Literacy as Social
practice. Literacy as social practice as define®tiget (1984), Gee (1996) and Barton et
al (2000) among others, describes the social altdralbembeddedness of literacy. In my
data analysis | will show how the electronic ligrgractices of the Grade 10 students
and teacher observed are located within their sottiaral contexts. Within their social
contexts, they have their own Discourses, waysiaking, feeling, believing, valuing

and acting (Gee, 1996) which influence the way #¥eyage with literacy in general and
electronic literacy in particular. Hence the cortagditeracy as social practice is relevant

to my work.

The concept of Multiliteracies and the notion ahaltimodal approach to meaning
making are of particular relevance as well. | hénerefore used the work of Cope and
Kalantzis (2000) and the New London Group (199@hasasis for my arguments. |
have argued that the notion of Multiliteracies ppgsoses multiple forms of literacy of
which electronic literacy is an integral part. Tdmncept of multimodality presupposes
the use of different semiotic modes i.e. verbahtpwisual, gestural and sound in
meaning making. In the age of digital and electonedia, a multimodal approach to
literacy also has significant implications for #erience of texts. As a result Kress
(2003) and others argue that we are witnessingi# te the visual’ from verbal and

print-based modes.

| have also drawn on various literature on eledtrand digital literacies some of which
examine the use of ICTs in the English classroothanthe work of Warschauer (1999,
2002, 2006) among others. Using Warschauer's disimil have defined electronic
literacy to mean multimedia literacy and computerdmted collaboration (Warschauer,
2006). Literature dealing with the use of electediorms of literacy in South Africa
(Czerniewicz and Hodgkinson-Williams, 2005, Czewiez and Brown, 2005, Prinsloo,
2005, Kajee, 2005) was consulted. Two importanhisoemphasized were, that access to
computers and ICTs does not necessarily meanittiegration into the curriculum and,

since literacy is embedded, one should be carefulcmassume that the results achieved
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in privileged contexts with the integration of ICiRgo the curriculum would necessarily

be achieved in marginalized contexts.

To explore the question of gender and electrotecdcy, | have consulted literature on
gender and schooling and gender and literacy (MillA997; Alloway and Freebody,
2002 and Martino and Kehler, 2007 among othersg. géneral view expressed was that
there is a gendered difference in the way in whiays and girls engage with schooling
and literacy. It was suggested that there is agregap in literacy as most girls are out
performing boys in literacy and schooling in gehdtmwever, with regard to ICTs and

electronic literacy, boys tend to be more engagill technology than girls.

The next chapter examines my overall research desid approach which have guided

the collection and analysis of data.
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CHAPTER 3: RESEARCH DESIGN

This chapter sets out the research design of tilmty st provides a discussion of the
research approach, the research site and a ndie oesearch participants. It also
provides a description of the methods and techsigised for the collection of data as

well as techniques for data analysis.

3.1 Research Site

As | have previously mentioned, my research waslgoted at a Muslim High school
in a small community outside of Johannesburg acdded on two Grade 10 classes
and one English teacher. The decision to inclugeestion on gender in my research
guestions was based on the fact that the classeg@uped according to gender
according to religious practices of the school. English classroom in which my
observations took place, was fitted with a deskimmputer and monitor, and printer
mainly for use by the teacher, an overhead digitajector and an Activboard (please
refer to glossary), which is connected to the lpmomputer. There is also
continuous internet access within the classrooma Aesult of the teacher’s
innovative use of ICTs in his English classroone ohthe parents donated the
Activboard and overhead projector for use in tlesstoom. This is testimony to the

affluence of this small community and the involvernef the parents as well.

3.2 Research Participants

The focus of my research was on observing appraeimhirty-five male and

female Grade 10 students, aged between 14 anchd@heair English teacher. 14 of
these students also participated in group interviéine teacher, who, | refer to as Mr
Halim, is very enthusiastic and passionate abauwiork and about using technology
to enhance his practice as a teacher. He was ahe oécipients of the innovative

teachers’ award for 2006, an initiative of Micrasbuth Africa and SchoolNet
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South Africa. This award is part of a worldwidetiative that recognizes teachers’
innovative use of ICTs in the classroom. Mr. Haéind his students were central to
the entire research process. While | had plann@atéoview a sample of about eight
to ten students from each of the two classes, @iglyt females and six males agreed

to be interviewed.

3.3 Research Approach

This research is based on a qualitative approadatecollection. The decision to
use a qualitative approach was based on the farittis useful for observing people
in their natural environment and for research whieeefocus is on the process rather
than the product. A qualitative study is “essdiytidescriptive” in nature (Gillham,
2000:10). In my first data analysis chapter, | diégcthe forms of electronic
literacies used in the classroom and the purpasestiich they are used. Knobel and
Lankshear (1999:84) refer to qualitative researctfiald research” where data
collection tools primarily involve observations‘ogal life events”. According to
Gillham (2000:10), such methods focus on “the lohdvidence ‘what people tell
you, what they do’ that will enable you to undenstéhe meaning of what is going
on.” Consequently, participants are directly invemlvin data construction (Knobel and
Lankshear, 1999:88). This research is therefongaditgtive case study using data
collection methods such as interviews and classroloservations since this type of
approach was most suited to answering my researestiqns which are:
. What kinds of electronic technologies does the &rHalteacher use in the
English classroom and for what purposes?
. How do learners engage with electronic forms efdity in the English
classroom?
- Does gender play a role in how learners engatietiiese forms of

literacy? If so, what is the nature of this role?
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3.3.1 Case Study

Knobel and Lankshear (1999: 95) describe a casly stsl“the intensive study of a
bounded contemporary phenomenon, such as a classr@dham (2000:1) has a
similar definition of a case study. He sees itm#aestigation of a particular case to
“answer specific research questions... and whichssaetknge of different kinds of
evidence...” Based on definitions by Yin (1994); Kebhand Lankshear (1999); Gillham,
(2000) and Wallace (1998), a case study is anpithdeescriptive and interpretive study
that focuses on a single bounded instance. ksgd on real-life contexts, and relies on

multiple sources of data collection.

This research is an in depth Qualitative Case stinayfocuses on a particular instance of
the uses of various forms of electronic literacyoamtwo Grade 10 English classes and
their teacher. The focus was on the electronicadg practices of the teacher and
students in their classroom space looking at thdsof electronic media used in the
classroom and for what purposes as well as howsta&ngaged with these forms of

media.

| have collected multiple sources of evidence sagheld notes from classroom
observations, interview data from two group intews with the students and one
interview with the teacher as well as artifactdlfam (2000:1) highlights the need to
collect “different kinds of evidence”, to make thteidy valid and to provide the best

answers to one’s research questions.
Additionally, one of the features of a case stuglthat is interpretive and relies on thick

descriptions. | have used four thick descriptionmy data analysis that were created

based on my interpretations of my field notes aogkovation data.
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3.4 Methods and Techniques of Data Collection

The main sources of data in this research wereedung the aims of the research and the
research approach, a qualitative case study. #iecton techniques therefore
comprised: non-participant observations of two ksigtlasses for a period of three to
four weeks with a total of twenty-three lessonsigabserved as well as an in-depth
face-to-face semi-structured interview with thectesr. Semi-structured interviews were
also conducted with the boys and girls. Artifacexevcollected consisting of samples of
students’ blogs and copies of their PowerPointgrtgions. | also have a photograph of

the classroom to illustrate the use of the diffeedactronic media.

The decision to collect multiple forms of data wafermed by research literature on
triangulation which proposes the collection of npl# sources of information or
different kinds of evidence and from “different medtlological standpoints” (Gillham,
2000:13). The main objective was to obtain difféngerspectives and “collect data and
insights not apparent or unobtainable by one me#thmake” (Hook, 1981:254). While
observations allowed me to document different agedectronic forms of literacy in the
English classroom and students’ observable engagenith these, interviews allowed
me to ask the teacher and students questionslgirelzting to their engagement.

3.4.1 Non-participant observations

| had intended to observe at least twenty-eiglstdes but the length of time spent was
affected by other activities such as a cricket,touwhich students were involved. The
actual number of lessons observed was twenty-thihéeh includes eleven double
periods. During these observations, comprehengle riotes were taken and these have
formed the basis of my data analysis. | began elg fiotes by writing the date and the
teacher’s introduction into the lesson. | then ddtes forms of electronic literacy being
used and made detailed notes of the studentsactten as well as significant moments
during the lessons such as the teacher’s frequamtnents on his pedagogy and his

solicitation of students’ comments about the gooétechnology. | have also made
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verbatim transcription of some of the classrooncalisse (marked in inverted commas in
field notes) as well as used my own words to surraatiscussions. Being cognizant of
the “observer’s paradox” (Labov 1970 in Swann, 1994 | had hoped to be as
unobtrusive as possible in order not to corruphftuence the data collected. Labov
suggests that the mere act of the researcher’'smmess inclined to alter the natural
setting. Nevertheless, the teacher’s frequent cemsrsuch as “look how technology is
helping us” Field notes of boys’ lesson, of Augus} 84d constant praise of the use of
technology seemed to suggest undue influence akearcher’s presence as it appears

as though the comments were made for my benefit.

3.4.2 Interviews

“Interviewing includes a wide variety of forms aadnultiplicity of uses” (Denzin and
Lincoln, 2000:645). The purpose of the interviewas to elicit information as another
means of data collection and particularly to expliesues that | had observed during the
lessons which | could not discuss as a non-paaintipbserver as well as to facilitate
triangulation. | conducted three semi-structuremligrinterviews with eight females and
six male students. One of the reasons for haviogminterviews was to make students
feel more comfortable in a group and less intimedaty the researcher. The main reason
for conducting semi-structured interviews was tovalfor greater flexibility during the
sessions. Semi-structured interviews are said tesb&ul in helping the researcher “probe
responses; develop themes that emerge in the colutise interview that provide

valuable and relevant information” (Knobel and Lsim&ar, 1999:98). During the
interviews | was able to follow up on comments mddeng the lessons or things |

might have observed. For instance, during oneefdbsons, one of the male students
complained that they had “too much workigld notes August }5I was able to ask him
during the interview to explain why he made sudomment. He explained that with the
use of technology in English their workload had@ased. The interview questions were
thus framed around: what technologies the studes@d in the English classroom and
how they learnt to use them; the importance of |@Their future; and whether the use
of ICTs in the English classroom makes a differetiocine teaching and learning of

English. (Please refer to Appendix C for a copyhefinterview questions).
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While the interview with the females started prolyand lasted for the scheduled forty-
five minutes, the interview with the boys startep@ximately fifteen minutes as two of
them were writing an exam. The interview was alstudbed by singing and music
coming from the neighbouring classroom. As a resiuthis disturbance the tape

recording was not clear. Thus a second interview neguired with the boys.

The interview with the English teacher lasted agpnately forty-five minutes and was
framed around his motivation(s) for incorporatingcéronic literacies in the English
classroom; the nature of training he received énube of these technologies; his view of
the learners’ response to this ‘new’ approach tgligh teaching and his views on the
implications for teaching and learning of EnglifPlease refer to Appendix D for a copy
of the interview questions). All of interviews wexadio-recorded and subsequently
transcribed.

3.5 Methods and Techniques for Data Analysis

My analysis of the data is in no way intended t@lmgiticism of the teacher’s

performance nor of the students’ efforts.

Knobel and Lankshear (1999:87) refer to data amafsa “process of making sense or
meaning” from detailed descriptions taken durirgddfiresearch. | have analysed the data
collected using the theoretical frameworks of Natedacy Studies, Multiliteracies and
multimodality as well as relevant literature ono#denic literacies, gender and schooling

and gender and literacy including gender and elaatriteracy.

Data analysis was conducted through the use ofdtierrontent analysis. This involved
surfacing themes and concepts from the intervievdsfizld notes. | also used the field
notes to draw up a table documenting different sygfeelectronic literacies and
technologies used and the various activities askstandertaken to provide a general
overview of the 23 lessons observed.
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Throughout the analysis | looked for patterns mdlata using the principle of
triangulation which involved checking the validdy observations by moving between
observation and interview data and looking for @ipancies in the data. The process also
included analysis of key teacher and student claakesn from our interviews and

looking for evidence of these claims in the clasetmbservations and artifacts.

3.6 Transcriptions

Transcriptions were made of all of the audio reedrohterviews. The following

conventions were used in the transcriptions arld fietes:

? Indicates inaudible speech and lack of compreters speech

(...) Indicates a gap in the data.

Inverted commas indicate direct quotes from fggrants during

classroom observations. Data inserted without guioidicate

reported speech.

| found the transcription of the group interviewastcularly challenging as | had some
difficulty understanding what some of the studemse saying especially when a number
of them were speaking simultaneously. This wasr@sat of my unfamiliarity with

certain South African accents. However, | triedaaisas possible to make word-for-word

transcriptions of what was being said.

3.7 Ethical considerations

Swann suggests that “watching people and obsewirag they do has certain ethical
considerations” (1994:28). Denzin and Lincoln (20880 suggest that “because the
objects of inquiry in interviewing are human beingsearchers must take extreme care
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to avoid any harm to them” (p.662). With this iswhicareful ethical considerations were
taken not to coerce nor cause any undue harm tcipants.

Consequently, written informed consent was sougim fthe Principal of the school,
each of the participants and their parents for thaiticipation in the research. (see
Appendix E and F for letters).

Finally, approval was received from the Universifythe Witwatersrand Ethics
Committee for the conduct of the research and tickoarecording of interviews.

3.8 Conclusion

| have stated that the overall research desighisfstudy is based on a qualitative
approach to data collection and analysis. The aects use a qualitative approach was
based on the fact that | was observing studerttsein natural classroom environment
with the intention of providing detailed descriptgoof what was observed. A case study
methodology was used as | conducted an in-deptimdex study of the electronic
literacy practices of one English teacher and tuidents where multiple sources of
evidence were used. These were field notes, seugtsted interviews and artifact
collection. Since this study is based on a singkecthe results are not be generalizable
to other contexts. However, | draw out implicatidosother contexts in the last chapter

of the report.
In the next chapter, | present an analysis of #ta dollected. This chapter deals with the

forms of electronic literacies used in the classr@nd the purposes for which they are

used. The chapter also analyses the effects afubeion the English curriculum.
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CHAPTER 4: "ENHANCING LEARNING?” USES AND
PURPOSES OF ELECTRONIC MEDIA IN MR. HALIM'S
ENGLISH CLASSROOM.

4.1. Introduction

In order to answer my first research question, ¢thepter examines the various forms of
electronic media used in the Grade 10 English odass as well as the purposes for
which they are used. | then look at the effecttheir use in the English classroom
focusing on the changing English curriculum; thie @f the English teacher and the state
of the text in this classroom. | argue that then® of electronic media used in Mr.
Halim’s English classroom are closely linked to literacy practices of the teacher and
students as competent users of technology. | shatwarious forms of electronic

literacy are used for multimodal purposes and priignéor the study of literature. | also
argue that the pedagogy in the English classromrchanged with the expansion of the
English teacher’s role to include mediator of temlbgy and with a change in the status

of classroom texts from print-based texts to theeafsvisual texts and images.

| begin with a description of the first day of mgservations at Al-Nur school.
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4.2. Electronic literacies in the classroom: Kinds and
Purposes

August 13 2007. Description of classroom visit.

It is approximately 2:00 p.m. on a sunny winteft®anoon. It is he
middle of Term 3. As | turn into Al-Nur *, | breagha sigh of relief. It
was a long drive. | immediately notice a changsdenery. | am struck by
the beautiful big houses, some mansions, with their manicured lawns
and pretty flowers. This is the community where tdghe students in
the study live. Everything looks new and well mained. The parapets
are clean. There isn’t a small house in sightrivarat the school and
head for Mr. Halim’s classroom. It is locked witlsecurity gate. It is a
trellidor, “the ultimate crime barrier”. He is olmtisly not around. | am
approached by three girls who inform me that tosl#égsson is in the
computer laboratory. They show me to the lab antbdhbeir respective
classes.

* The name of thelocation has been changed to protect the identity of
the teacher and students.

This description presents the social context ofntlagority of students and the teacher at
Al-Nur Muslim High school. They live in a middleads and obviously affluent
neighbourhood and their literacy practices caneatilkorced from this context. This
scenario as | have mentioned before, is atypic&bath Africa but is fairly typical of a

middle class suburban setting.

The photograph below shows Mr. Halim’s classroorih\gbme of the technologies used

on a daily basis.
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Multimedia
Projector

Activboard

Desktop Laptop concealed Printer
Computer on desk

In this classroom, the Activboard and the laptompoter are used most extensively
along with the Desktop computer. The teacher atsnl @udiovisual equipment and
software like a microphone, speakers, and SoungeHar digital media software which
he downloaded from the Internet). There is a m@tia overhead projector which

projects images for the laptop and computer orgoMittivboard.

The extract below is constructed from my field sct@d presents a thick description of

classroom observations on August 23.
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It is August 23 and I'm observing 10A’s lessonrrivae at Mr. Halim’s class
and he is waiting for the girls. They arrive shpsfter the bell rings and he
greets them with the usual “As-Salaam-o-Alaikumimoaich they respond,
“Wa-Alaikum-us-Salaarh He then tells them to organise themselves while
prepares for the lesson. The girls begin to stmdmps they had written the
previous week on the display board. Mr. Halim addes them, “.We're
starting a new poem and (we’ll do) a play, the re@#y the Beloved
Country. We'll pick up more or less from where we stodpesterday, just
for 5 or 10 mins...” Then I’'m going to switch fromathcomputer and go to th
Internet, to a particular site which you may findtdrbing and you can guess
what poem we’re doing. I'm not saying the exad¢'titThe girls listen
attentively. Mr. Halim then tells them to switcH tie lights in preparation fof
the scene they are going to watch. He then attetopilay a scene from a
DVD of Cry the Beloved Countrgn the computer and projected onto the
Activboard. However, there is no sound. He commétitat’'s technology”.
One of the girls shouts, “Sir, did you plug in 8meakers?” Another suggests
“perhaps the mute is on”.

Mr. Halim then decides to take the DVD out of tleenputer and reinsert it. A
last there is sound and the movie begins. Howekiere are other windows
that have opened up along the right side of theescrMr. Halim has had
enough! One of the girls goes to the Activboard elndes them. The film
begins without further obstruction. Mr. Halim uges infrared pointer to
highlight aspects of the story he wants the gol®tus on. He says, “They're
walking through Orlando. Take a note of the surthaigs”. I’'m giving you
clues as to the poem we’ll be studying”.

The girls watch attentively. In the meantime, Malish goes to the Laptop
and calls up Internet site for part two of the ¢&ss

When the scene is finished, he stops the moviesanitdhes over to an Interne
site which is now projected from laptop onto theiv¥amoard.

he

t

—

From this description, we get a sense of the femstminutes of one of Mr. Halim’s

classes and some of the forms of electronic litesagsed in this well-resourced and

used about four different forms of electronic mediacomputer; DVD; multimedia

projector and Activboard, for his lesson. The usdifberent electronic media and

interview, “it’s his teaching method”.

networked classroom. It demonstrates how, withia fninutes of the lesson, Mr. Halim

software was a common feature in this classroomaarzhe of the boys stated in an
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At first glance, Mr. Halim’s English classroom seslikke a typical South African
classroom with chairs and tables arranged in raem§ the front and a long display
board running down the right wall of the classroglmwing samples of students’ work.
A closer look at the front of the class revealagtdp computer, a desktop computer, an
Activboard, a digital projector hanging from thelicg, a printer, and speakers, several
pedagogical CDs and DVDs. This classroom is unigitieén his school as it is the only
classroom of its kind apart from the computer labany. This is testimony to this
teacher’s passion for technology and his deternaindd integrate electronic forms of
literacy into the English lessons. This classrosralso unique in that it is the only
classroom apart from the computer laboratory thestvie observed with a security gate.
This demonstrates that security is a vital issufig context where expensive equipment
is used.

In the table below, | have mapped out the electrtonims of literacy used and activities
students engaged in during my observations in dadprovide an overview of the 23
lessons observed across the two classes, indibgtddys’ and ‘girls’.
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DATE

TECHNOLOGIES / E-LITERACIES

ACTIVITIES

August 13 2007boys)
Visual Literacy

Computers- computer lab
Internet search: Google

1.

Analyse a polical cartoon, a comi
strip and an ad.

[a

(double lesson) Flash disk: images saved. 2. Show the main message of each ong.
3. Show what aspects make it effective
4. Represent all of this onRowerPoint
presentation
5. Elect one person to present your
interpretations to the class
Aug 15 boys) « Activboard/ projector 1. Go towww.islam.con. Ask “mulfti’ if
Literature in focus « Laptop: CD Rom God is so good why is there so much
(double lesson) « Computer: internet: search suffering?(Homework)
« Computer/ blogging 2. Download responses
3. Search reformatory schools and pos
comment onto blogs.
4. Do character analysis on worksheet.
5. Sort out blogs for homework
August 16 girls) * Microphone and speakers 1. Recite and record poems they wrott
Poetry in action « Laptop their groups.
(single lesson) « Activboard 2. One student reads a poem she has
« PowerPoint slides on how to analyse a written without the group.
poem 3. To put poems on blogs (homework).
4. Play back and analyse using
PowerPoint notes.
5. Continue analysis of poem “City
Johannesburg by Mongane W. Serote.
6. Each group deals with a different
aspect.
7. Put analysis on PowerPoint slides
August 20 girls) e Computers in the computer lab 1. Continue analysis of political cartoc
Visual literacy e Microsoft PowerPoint comic strip and advertisement
Continuation of previous activity that took (Return to class) 2. Prepare PowerPoint slides.
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place before observatic.
(double lesson)

Activboard
Laptop
Interactive pen (see glossary)

hw

Save work on flask dit

Oral presentations. Slides with imagg
projected onto active board.

Girls submitPowerPoint
presentations on flash disk.

2S

August 2! (boys)
Poetry in Action
(double lesson)

Microphone and Speakers
Laptop

Activ board

PowerPoint

Recite and record poems that tl
wrote (2 groups). The others are not
finished. They continue to work
Students were previously given the
task of preparing PowerPoint slides
a poem studied prior to my
observations. Since they had not
completed this task they continued
with typing the slides
PowerPointslides explored different
themes in the poem.

DN

August 23 girls)

Watch scene from Cry the Beloved country.
Poetry

(double lesson)

Activboard and projector
Laptop

Desktop computer
Internet: Google search
DVD

Infrared pointer

Watch scene from “Cry the Belovi
Country” played on laptop and
projected onto active board.

Read and view newspaper clips
downloaded from the Internet about
abandoned babies.

Discuss the question of abandoned
babies briefly.

Listen to poem “an abandoned bund
being read by the teacher.

Briefly analyse the poem (without
seeing it).

Prepare lesson to teach the poem to
Grade 9s usingowerPoint slides.

Detailed analysis of poem to be done

for homework based on worksheets
and study notes.

the

nY
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August 27 girls)
(double lesson)

» ActivBoard

e Laptop

* Flashdisk

» Digital video camera (teacher’s)

Group presentations, based on nc
“Cry the Beloved Country”

Oral performance on various themeg
novel.

PowerPoint slides presented. Include
both visual and written text.

Teacher films some of the
performances.

August 27 boys)
(double lesson)

e ActivBoard
» Laptop
* Flashdisks

3 Group presentations. All of tt
groups not ready.

Oral performance by one group (not
well prepared).

2" group doe$owerPoint
presentation. Visual images of
Sophiatown shown.

Others talk through the visuals.

3 group does oral presentation
PowerPoint slides presented. Visual
images shown.

Boys present a poem they have
written.

August 30 boys)
Poem “an abandoned bundle” (the compute

e ActivBoard
Fis o Laptop

Discuss in detail the issue

abandoned babies
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D

offline hence there is no internet connecti Projector 2. Listen to the teacher reading
(double lesson) poem.

3. Analyse the poem without seeing it.

4. Collect handouts including poem and
worksheets.

5. Add toPowerPointslides previously
started by females on how to teach
poem to the Grade 9s.

August 30 girls) Laptop 1. Holiday assignment handed ¢

Continuation of poetry lesson on “abandoned DVD “Cry the Beloved Country 2. Watch scene from movie.

babies”. Desktop comptuter 3. Students add to tHeowerPoint
presentations on “how to teach poen
An abandoned bundle” to Grade 9s”

September (girls) Computers (lab) 1. Access University of ttawa website

(double lesson) Laptop for grammar lesson (activity aborted

CD Rom: Grammar in Action. computers are offline).

ActivBoard 2. Engage with interactive software and
do activities and evaluative exercises
sentences and clauses.

September 3boys) Laptop 1. Engage with interactive softwe
(double lesson) CD Rom : Grammar in Action. 2. Do activities and evaluative exercise

ActivBoard

orally on sentences and clauses.
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A total of 23 periods were observed over a threeto week period, consisting of 11
double lessons and one single lesson of which 6lddessons were with the boys and 5
double lessons and 1 single lesson with the dirlsm the overview above it is clear that
the most prominent forms of electronic literacyrtgeused in Mr. Halim’s classroom
were the Activboard and the laptop computer. 21obthe 23 lessons used the
Activboard and laptop and in 19 out of 23 lessoowétPoint slides were used either by
the teacher or the students. The Activboard or shward as it is sometimes called has
replaced the normal chalk board and it is the scozewhich all of the lessons including
videos and presentations and internet sites ajeqgbeal. Previously, Mr. Halim used a
white sheet as the screen. The Activboard has eplaced that sheet. Almost all of the
students interviewed said that they viewed thisresof the most important pieces of
technology in the class.

The first time sir put the Activboard on our wallit. was like wow. At the
beginning we learned with a sheet. Yea, butistilias fun because we were
learning on a computer and then with this Actividloa

Extract from interview with girls)

A cursory glance at the table above reveals tlemAttivboard and laptop were used for
various purposes and for different literacy evenish as the recording of poetry as well
as to project the text and film of the nov@ty, the Beloved Country.

The laptop computer has also been used to prepédtenstasks and other presentations
either by the teacher or students. These were mepsing Microsoft PowerPoint and
included both written text and visual images. la description below of the lesson of
August 23, the students prepared PowerPoint sidékeir main task on how to teach the
poem, which they had been studying, “An Abandonaddie”, to the Grade 9s.
Students were also encouraged to bring their optopes to school. However, although
reference was made to this during the interviemnly witnessed one student bringing his
laptop into the classroom. Pedagogical softwaré sisca grammar CD and a DVD of a
film adaptation of the novelry the Beloved Countnyere played on the laptop. These

were also projected onto the Activboard.
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Additionally, one of the tasks given to the studemas to prepare a presentation using
themes from the novélry, the Beloved Countryrhis was a culmination of a number of
tasks given to them, one of which was to visitwartship and interview the people living
there as well as take photographs. Both classes dwgded into smaller groups and
students could choose what modes their presensationld take. Some groups
performed short skits, illustrating a theme frora tiovel, one group wrote a poem but all
of the groups ended their tasks with PowerPoirggntations which integrated textual

and visual images.

In terms of audio visual equipment, a microphong speakers were used mainly to
record and play recorded poetry and other soupd.diluring my observations, the
students recorded poems which they wrote as otteeofgroup activities. These poems
were saved on the laptop using software downlo&ded the Internet then played for the
students to hear. They were able to listen sevienak to the poems and comment on
whether or not they had used the appropriate tofeeting in their recitations. In this
way the students acted as performers as well aauitience for their own poetry

performances.

The use of flashdisks was also common in Mr. Hainlassroom. Some of the work that
was done by the students, PowerPoint slides, esdbmpsblogs, their poems and any
assignments were saved on their flashdisks andittedrto the teacher. Work submitted
in written form on paper was generally filed in fholio files. Below | continue the thick
description of the girls’ lesson of August 23 totlfier show the uses of electronic forms

of literacy in the classroom and their purposes.
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Thick description 2: Girls’ lesson August 23

After watching the scene from the film, Mr. Halitnasvs the students two Internet
articles about babies being abandoned. This isttjreelated to the poem they will b
studying. He explains to the girls that the imagessensitive and not very nice. He
then asks them to jot down their immediate knek4jesponse. He then reads a
section of the first article. The next article exy disturbing and is titled, “Dumped
baby eaten by dogs”. It is a story form the HerZldbabwe. The girls emit sounds
of horror. Mr. Halim then conducts a Google seamtlfDumped babies” to show
students. He directs the students’ attention tdatge number of sites about dumpe
babies around the world. As he goes through thédiseads, “Dumped, dumped,
dumped”. ...” He then asks, “You've seen the quaditjife in the movie “Cry the
Beloved Country”. What do you think of the place®ple were living in?” One
student responds, “well, they are poor”. Mr. HaBmésponds by asking, “So, only
poor people would dump babies?” The negative respamuted. The girls are still
in shock from the images shown and the subjectamaétr. Halim asks them to
imagine what the poem is about? The girls respt®abies being dumped.” Mr.
Halim continues by asking, “How do you think thé@sages and articles a re going {
help in creating an understanding of the poem?”&ohthe students respond, “credte
an atmosphere for us”. Mr. Halim in his usual pngpstyle asks, “Imagine if | had
just come and gave you the poem immediately. Wioalavthat have done? The fac
that you watched the movie” The girls respond, ‘Wepfeeling of sorrow. Like how
could people do that to your own kind?” Mr. Haliheh makes a link with an incider
in the novel, Cry, the Beloved Country. He thensas$le students to place models of
shantytowns made previously throughout the clagsrmocreate an atmosphere for
the poem. Mr Halim sets the scene by saying, “yed@king at Jabavu City in
Soweto”. He explains that Jabavu City is a verieedrea in Soweto then reads whil¢
the girls listen intently.Mr. Halim explains th&ig is based on a true story then say
“now look at this place (referring to the shantytomodels) can you imagine the
smoke oozing like a gigantic sore?” Does this plac& pleasant? Does it look
good?” (Girls grunt something, the teacher harilggthem a chance to comment)
He continues, “How many of you had a sore and tieeqnzing from there? Look at
the metaphor there. I'm reading this poem agaiNow imagine dumped baby eater
by dogs. It happens in Zimbabwe, Japan, India,”fdames other places. “So
please don't stereotype or generalize”. He reaglptiem again until the end then
asks, “was the baby alive?’- Some of the girlssayothers say yes. The teacher
repeats “a squirming bundle”. What's squirming? Wkemething is squirming like
that? Students: It's shakingde then asks the students “to bring all the geiirig into
the poem” and to think of the images they sawlm fiersion of the novelCry the
Beloved Country.

D
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The students are asked to comment on the poemuwritlawing seen nor read the te
They are then asked to do a SIFT (sense, interfeefing tone) analysis of the poem.
Mr. Halim then asks rhetorically, “You haven’t gbe poem in front of you right?
What's the feeling of the poem?” The students redptnausea, disgust and shame|.
Mr. Halim then says, “You haven't read the poem”.
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Continuation of description

He continues, “now | want to play up on your minifl$ had not used this (referring to
the technology) and the two websites and the sdem@sOrlando inCry the Beloved
Country, What impact the lesson would have had?” The gedpond that the poem
would not be alive. Mr Halim then highlights theyuia which technology has brought
the poem to life and has given learners a deepdratanding of the poem. Mr. Halim
then distributes handouts including the poem, asraicle about a baby abandoned at
birth, a brief analysis of the poem and 2 workshedtich are taken from internet sites
and not teacher generated. He remarks that tthe iirst time for the term that he is
handing out notes. The students then examine th paoking at the figures of speech
used. They discuss quite briefly the two linesélfish caught in a net” and “like pus
oozing from a gigantic sore”. They do not spend Imtiime doing this as the next task is
handed out. This is their main task. It requiresitio prepare a lesson to teach the same
poem to the Grade 9s. Mr. Halim tells them “Youadi@g will be brainstorm lesson for
Grade 9s. You are going to teach the lesson. Andlyamme in this class, you’re going
to use the Activboard and you are going to teaemtbhAn Abandoned Bundle'.

He continues, “You are going to work with the natefont of you. You've seen me do
the lesson? Power point, DVD, Activboard. First yegoing to present to me”. The girls
look shocked. They respond, “no”. They don’'t seeménthused about this. Mr Halim
tells them that he wants to see their lesson aysl“$iastly, you know how to use
technology” and the students say yes. He contirfiges,a normal poetry lesson? So, ydu
know what you have to do.”

The class spends another five minutes discussasgdbm and then begins their joint
preparation of the Grade 9 lesson using PowerPoint.

This description also gives us further insight intav Mr. Halim views his pedagogy.
What comes across as salient to him and cruciab¥othe students teach the poem is the
use of the technology which he foregrounds whepdieted out “you’ve see me do the
lesson, PowerPoint, DVD, Activboard”. Here techmyieeems to be his pedagogy. The
students therefore had to follow his teaching maahel lesson structure and do as he did.
(I will return to this issue in the next sectioridve which deals with the effects on the

English curriculum).

Based on my observations, the most important agpdic in the classroom was definitely

the Internet on which Mr. Halim and students deenidr research as well as the
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publishing of weblogs. For the poetry lesson on ‘gaandoned bundle” that is described
above, Mr. Halim conducted a Google search on afraedlbabies to get background
information for pre-reading discussion on the thenie poem. We also see the
students being provided with handouts that incluotes and other information
downloaded from the Internet. The description &algo shows detailed discussion that
took place after the girls had watched the imagelsraad Internet stories about
abandoned babies in preparation for their studh®poem. Immediate access to a large
number of sites created the opportunity for susleussion. During one lesson when the
classroom was offline and he was unable to actesé/eb, Mr Halim made comments
like, “It's very difficult not having to use the ternet,” Field notes of boys’ lesson
August 30 2007and “if we had the Internet, we could have seaddh dictionary.com

for the meaning” of a particular wor#igéld notes, of boys’ lesson August 30 2007
another instance he said, “Now if we had to siatodn hour in front of the computer
working, it would have been a brilliantly produailesson” Field notes, September 3
2007). Here Mr. Halim is equating working online witkgagogic success. Evidently, the
Internet is used extensively in Mr. Halim’s classroand for several purposes. These
also include accessing images for the studentsaVigeracy lesson where the students
downloaded cartoons, advertisements and comicsstrdifich they linked to the novel,

Cry, the Beloved Countrffield notes of boys’ lesson on Augus}.13

The various literacy events like the recording oéfpy, the analysis of poems, analysis of
cartoons, comic strips and advertisements, theesorg of parts of the filnCry the
Beloved Countrydirectly related to the study of literature. Tdrdy language lesson for
which forms of electronic media were used was tlaengnar lesson of September 3. This
is in keeping with Mr. Halim’s own desire, statedte interview, to “teach literature
through the use of technology” with the main ohjecbeing the enhancement of the
lessons(Extract from teacher interview)The forms of electronic literacy used in Mr.
Halim’s English classroom were also for various tmubdal purposes. These included
recording and playing back poetry, the downloadihgnages for the visual literacy
lessons, and for general research which involvading of hypertext. Being

electronically literate in Mr. Halim’s English ckgherefore means having access to
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sophisticated forms of technology such as laptogiphones with the capacity to record
video, audio and take photographs and computehsagitess to the Internet as well as
fluency around computer use which Warschauer (20£§6)s to as basic computer

literacy.

The next section of this chapter examines the &fféoth negative and positive of the
use of electronic forms of media within this pastar English classroom environment as
well as the role of the teacher.

4.3. Effects of electronic forms of literacy on the English
classroom .

This section examines the possibilities and sontaetlisadvantages of using electronic
forms of literacy on Mr. Halim’s English classroohbegin by looking at the role of the
English teacher in the electronic classroom. | tagpiore the effects of an electronic
literacies approach in the English curriculum &t thicro, classroom level. | conclude the

section with a look at the status of the text is #nglish classroom.

4.4. The changing role of the English teacher?

One of the key roles of a South African teachespdt out in the Department of
Education’s “Norms and Standards for Educators’udaent is that of “learning
mediator”. Mr. Halim has demonstrated that he agarthan a mediator of learning in
English but he is also a mediator of the use dinetogy as he teaches students how to
use electronic forms of technology. This role is msually associated with that of an
English teacher but is rather viewed as the domfihe computer teacher. Within this
classroom space and with the introduction of newsna teaching and learning Mr.
Halim has been involved with teaching students tmwse the new forms of media as he
sees this as central to his role as a teachergifdbriiteracy. In order to participate fully

in the English lessons, students needed to beitawith the use of all the technologies
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used by the teacher. It was therefore Mr. Halimols to teach them how to use them in
his class. In my interview with the girls, theghlighted how much they were helped by
him to interact with various electronic literaciaghe classroom.

F2: And the Activboard... we learned together, atsame time, just like that.
F3: But we started exploring more Internet andréicng on computers, all that
only with him.
F? Yeah, we learnt a lot together with Mr. Hallrthink it's quite interesting.
F3: We got easier with it as Mr. Halim went thrbube language course. So that
If there was a problem, then we could likeubleshoot it with him.
(Extract from interview with female students)

From this extract one can see that not only haeeitths learnt to use technology but are
‘living’ the technology as words like ‘troubleshdsuggest that ICT terms have

infiltrated their speech.

Yet, another of the roles of a South African edacas envisaged in the Norms and
Standards document is that of “designer of learpiogrammes and materials”. The
English teacher would therefore design programmeswaterials suitable for the
teaching of English. With the aid of computer s@itevand the Internet, Mr. Halim is no
longer the sole designer of learning programmesnaat@rials for his students but can
rely on pedagogical software already designed®h#ip of the Internet to provide
suitable material for his classes. With regarchotext being studied for literature Mr.
Halim downloaded some of his notes and activitiemfvarious Internet sites. Thus, in
the lesson described above, the students were garatouts which comprised an
analysis of poem “An abandoned Bundle”. Consequgtité teacher was not the
principal source of information within the classmoaeflecting another change in his role
as English teacher. Usually, the traditional sosiafe@nformation and authority within

the classroom are the teacher and texts such asedoooks and dictionaries especially in
the English classroom where an important souréefofmation and authority is the set
literary text. However, in the Grade 10 Englishsekes observed, these sources of
information and authority have shifted from thectear and the literary text to the
Internet and other electronic based resourcesH&lIm also recognizes and embraces
this shift as he says in the following extract tthegt teacher is no longer the “apostle of

knowledge”.
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“So, we learnt in our days through the empiricahgmm where teacher was the
master and we were the students and that’s hopeitated. Now, today, in
many classrooms, that still operates but if yde alaces where technology is
used the reverse happens. The teacher is modditatar than the master of
knowledge, or the apostle of knowledge, so tolspea

Extract from teacher interview)

The word apostle refers to a person who is a lead@ia figure of authority. The word
apostle is also similar in meaning to the word &agsed by Warschauer and Whittaker
(1997) in his guidelines for teachers on how tothselnternet for English Language
teaching. He supports the view that the teacheo i®nger the principal knowledge
source and suggests that the teacher should bextguéde on the side” rather than a

“sage on the stage”.

Additionally, Mr. Halim’s role as English teachardlosely linked to his conceptions of
literacy and his ways of doing and being i.e. liesdcy practices. These inform his
choice of literacy events in the classroom. Fotainse, one of the literacy events
observed was the use of the pedagogical software' T, Grammar made Eas{o

teach grammar. A lesson of September 3 demonstreesxpanded role of the teacher as
no longer being the principal source of authofTtye lesson that was initially planned for
that day should have involved students accessmilthiversity of Ottawa’s website in
the computer laboratory and completing some ofjtaenmar activities relating to
sentence structure. However, since there werecdifies accessing the site, the teacher
decided to return to the English classroom. At gaant | expected him to stand in front
of the class and present a grammar lesson. Indteddaded the DK, Dorling
Kindersley, pedagogical CD into his laptop as laisksup planThe programme selected
was ‘what is grammg where an animated cartoon figure assumed treeabthe teacher
and presented the lesson.This character becameitteeof the teacher whose role had
shifted to that of facilitating the process by @igrg the technology and interjecting at
key moments to ask questions and check the studersrstanding of what was taking
place. The teacher’s role in this lesson was theailitator or enabler of the grammar
lesson. This grammar lesson also demonstrated 8MimF$ high level of preparedness
where he had a back-up plan to cater for failutétechnology. This high level of

preparedness was observed throughout my obsersabdaming his interview, Mr. Halim
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also emphasized that the teacher needs to be pdegad always have an alternative in
case technology fails.

He must be able to know how to use PowerPointadirather programmes so the
lessons are still controlled by him.... You mustdble to accept the fact that
technology will fail you. You switch on the contpuand it won’t work, you
switch on a projector and it won’t work. You mubst able to work around that.
You don't give up a lesson because the compusWéched off.

(Extract from teacher interview)

Mr. Halim is also suggesting that the English temcdhould be knowledgeable about

computer applications and should always maintairirobover the lessons.

We see another example of the teacher adoptinglaef facilitator in the thick
description above of the lesson on “An Abandoneddei’ where the students’ main
task was to plan a lesson on how to teach the po¢he Grade Nines. Mr. Halim is the
Grade Nine English teacher but the Grade Ten stadegre given the task of preparing
and presenting the Grade Nine lesson. An exammatiohe second thick description of
the girls; lesson of August 23 reveals that altiothe teacher has relinquished the role
of planning his Grade Nine lesson and has seemgigén this control to the students, he
still exercised tacit control as the students wele what aspects of technology to be
used for their lesson.

Yet another example of the teacher being the “gfrmia the side” came from the lesson
of August 15 with the male students, describedweldhey were completing a
worksheet “literature in focus” based on the no\@ty, the Beloved Countrgnd were
also expected to post character analyses of vactvaiscters in the novel on their blogs.
One student asked the question, “how do you pokteacter analysis?” to which the
teacher responded, “for character analysis gogd\kb, type in the word.” He then
proceeded to suggest a number of sites that waoldde information on the text. In
fact, what Mr. Halim has done is to replace his @uthority as a teacher with the
guestionable authority of the Web, something hedoa® on several occasions. Here is
a thick description of the boys’ lesson of Augustthiat demonstrates Mr. Halim’s

reliance on the Internet as a source of authority.
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Thick description 3: Boys’ lesson of August 15

At the beginning of the lesson, Mr. Halim tells tih@ys to take out their notes on Alan
Paton’sCry, the Beloved Countryrhey are to complete the worksheet titled, ‘latare
in Focus’. Chapter 10 of the text in CD format isjpcted from the laptop onto the
Activboard. The forms of electronic literacy used:&\ctivboard, laptop, desktop
computer, Internet to access students’ blogs andRGi of novel Cry, the Beloved
Country.

Mr. Halim asks, “those of you who visited the styamivn, (refers to a visit some of the
students made to a township to see what the lifegy can people living in a shantytown
have the life we are living?” He continues to tafid then asks the boys to go to
www.islam.comand to ask their Mufti (equivalent of a priesf)@od is so good, why
must people suffer so much pain?” They are to doadthe response. He then enquire
How many of you know the site? A few respond indffemative. One of the boys asks
for more details about the site , to which the heacesponds, “I'm not going to tell you.
You will have to find out”. Mr, Halim continues tahg, “You can also phone into
channel Islam on the radio”. The boys continuedieih scarcely responding. “Alan Patgn
was the Principal of a Reformatory School in SoAifitica”. He then gives them another
task, this time to do a search on Reformatory sishemad make a comment in their blogs.

o

He returns to the main task. “Do a character armabysd post it on the web on your
blogspot”. He continues, “we will not be able torwas efficiently as in the computer
lab”. He then tells them they can consult the texthe laptop to search for information
on the characters and look at the other chapters.student asks, “when you say post i
on the web, what do you mean? Do you mean putyioim own work? Another student
then asks, “How do you post character analysist. Hi&lim advises, “for character
analysis, go to the web, type in the word”. He ttedis them to look at the death penalty
and explore whether or not Absalom deserved it.
The laptop is now disconnected from the Activbaamnd the PC is connected. Mr. Halim
tries to access the students’ blogs. He addressaddss, “In your groups you are doing
two things; consolidating Monday’s work (literatunefocus) and sorting out your
blogspots”. He continues, our next step is whenstatt to post on each other’s blogs.
The boys are working in the groups discussingiteeature questions. They do not
consult the text on the laptop. Mr. Halim obsertres and says, “people, | do not see you
coming to the laptop to access information” Thesigyore him and continue to work ir
their groups.

In this description, we see reference being mad@eqoestion that was posed in the novel,
Cry, the Beloved Countmyhich states, “If God is so good, why must pecpiter so
much pain?” The teacher again referred the studerite sitevww.islam.comand

another source of information thereby missing adgmmportunity to debate the question.
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This also clearly demonstrates that Mr. Halim’srbicy practices are also located within
his social and religious contexts as he pointedgthdents to an Islamic website where
they were required to post a question to their tthaf Islamic priest. They were also

directed to telephone the Islamic radio channsk®an answer to the question.

In other instances, the Internet and other media wsed as sources of knowledge to
help with spelling where the teacher directed sttel®o use the “spell check” option
rather than help or have others help with the spedf a word. Dictionary.com is
generally used to check meaning as well. Here sxample:

Student Wants to type the word “visualization’ in his Pe?oint slide and asks
other students to help him spell the word.
Teacher:“You don’t have to ask how to spell visualizatiofou have a spell

check on the computer”.
(Extract from field notes August 30, 2007 Hoys

During our interview, Mr. Halim suggests that ot a “top-down” approach as he
stated that “they (the students) own the lessontandot top down. It's a very critical
environment in which you operate”. However, hissstaom discourse cannot necessarily
be described as critical as Mr. Halim often pothes students to the web to find the
definite answer to a particular question insteatéathing them to use the Web critically.
Nevertheless, students were often given the chiange generators of their own
knowledge by creating their own study notes. Téigne aspect of a bottom-up approach.
During one of the poetry lessons the teacher reedkdidx the female students that it was
the first time for the term that he was handingsiutly notesThick description 2:

August 23 In addition, the PowerPoint slides preparedhgystudents in their poetry
lesson of August 16, were to be used as theiystotks. In an interview with the girls,
they indicated that they resented teachers proyidates that they, the teachers, did not
prepare and which were taken directly from a book.

“in English it’s like if you’re summarizing the valte thing and you make your
own notes, it's that you know the whole classiptdgether and it's right because
sir went through it. It's not out of a book andismakes it a lot easier to
understand

These students clearly appreciate being involvaderproduction of knowledge, a role

which their English teacher, Hr. Halim, has allovieem to assume.
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Another way in which the teacher’s role has beénanced through the use of electronic
forms of literacy is that his work load has decesb® a large extent. This demonstrates
Luke’s (2000) comment about tremendous pressurgtiaken off the teachers’
shoulders thus giving them more time to guide sitgl§.90). Tremendous pressure has
been taken off Mr. Halim’s shoulders with the aahility of the Internet as he is able to
download comprehensive notes and activities abi@uaty texts instead of preparing
them ‘from scratch’. During the lesson of Augustvith the boys and repeated in our
interview Mr. Halim stated that:

my work has become easier I've got their attentara longer time, | talk less,
they learn more and the interaction between argl teacher has actually
increased. When | say interaction, | mean I'vergote time to look at their work.
praise them, affirm them, help the weak ones aed eeprimand them in a very
silent fashion

While this study does not allow me to verify claithat the students learn more, | can say

that based on my observations, the teacher ddea tat as he has often dominated
classroom discourse. This is not a situation offkland talk” but rather one of
“technology and talk”. In this way, Mr. Halim’s ®has not changed but rather has
remained the same. A close examination of the tédcriptions show Mr. Halim
dominating classroom talk, at times not giving stug sufficient time to respond to
guestions. In this respect, this classroom isifierdnt from traditional classrooms
(Chaudron, 1998). This quote also reveals thatHdtim perceives that his workload has
decreased. However, even though his work has leelerced on the one hand, on the
other, another layer of work is added as he alvisagsto prepare a back-up lesson in case

of problems with the technology.

During our interview Mr. Halim highlighted his p@extive in this quote “if children

don’t learn the way you teach then you've got eckethe way they learn”. The
assumption here is that the teacher needs to htdpér pedagogy to suit the students’
different learning styles. So, if students leasueailly and through sound, then the teacher
has to take cognizance of this and adjust hisAs=ons accordingly. Consequently, Mr.
Halim is pointing out that the use of technologyg ather electronic forms of media

alters the way the teacher relates to the studeniss/her teaching needs to be adapted to
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accommodate the way they learn. The following ettexplains Mr. Halim’s views and
motivations:

Because children learn with their eyes today aeddct that we're living in a world
where everything is visual, everything is on imageerything is on audio, music and
billboards, so they're picking all these ah, dyi@through these 2 co-areas; eyes and
ears. So, their learning has to be based onladssame bombardment of music, that's in
inverted commas, You've got to bombard them wiih same images and the same

audiovisual images. So what happens is that tbegrbe more and more interactive with
the lesson.

(Extract from teacher interview)
Here, Mr. Halim is suggesting that the classrooousthbe a reflection of wider society
which has become accustomed to multiple forms fegentation through the use of
sound, images, text and so on. He is thereforecadieaging the multimodal way in
which children make meaning and is operating fronex@anded notion of literacy as
social practice as theorized by Street (1998), (:886) and others.

Finally, one of the most unusual observations \wage¢acher’s constant reflection on his
practice more so his seeming reinforcement of tastge through comments to the
students. Quite frequently during my observatiand usually at the end of a lesson, Mr.
Halim would ask reflective questions of the studatiout the contributions made by the
various electronic forms of literacy to the lessbhese questions elicited only positive
responses. At times they appeared contrived andese® be for the benefit of the
researcher. Here is a list of the questions andetsigonses provided.

Day 1:Teacher: How has the computer made your life?
Student It was fun.
Teacher. Today you learnt two things. You learnt interceativity

and collaboration. What?

Students (all repeat) interconnectivity and collaboration

Day 4:Teacher. What did you learn here? (does not give studiémis to

respond)
Was it easier to work on the Internet fdormation or do a
PowerPoint?

Students Yes.

Teacher. How does this type of approach help you?

Student: One suggests that the PowerPoint presentatioks ma
iIssues more real.
Another student suggests that using anotleelium of
presentation like writing would be boring.
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Day 5:Teacher. If I had not used this (referring to the techrmgylpand the
two websites and the scenes from Orlandoriy the
Beloved Countrywhat impact the lesson would have

had?
Students It wouldn’t be alive.
Day 6:Teacher. Asks students their views about the way the lessas
presented.

Students 1) It was an excellent lesson. 2) The way waluse
technology to enhance the understanding optieen 3) we
used new ideas.

It seemed rather unusual and dogmatic for Mr. Hatirne commenting on his own
pedagogy in this way and for him to be elicitingsipiwe comments on this from the
students. Not only did it seem odd but it appeared he were expecting the students to
laud his use of technology in the lessons. Inghenario students would not be expected

to make negative comments.

The next section deals with the effects of theafsdectronic forms of literacy on the

curriculum of the classroom.

4.5. Effects on the English curriculum

In their study of the English classroom in threleasits in London as | referred to in my
literature review chapter, Kress et al (2005) ariina¢ “school English is changing and so
is the English curriculum” (p.37). This change bagen observed in Mr. Halim’s
classroom, in some instances the changes havepbsgive and in other instances they
seem to have distracted from the learning of Ehglisow examine the positive as well
as the negative effects of the use of forms oftedacc media on the English curriculum

at the classroom level.

4.5.1 Enhancing learning?

The fact that Mr. Halim uses different types ofcélenic media in the classroom is

indicative of his perception of the benefits todegived from their use in terms of
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enhancing his English lessons. The following comisiemade during some of the lessons
demonstrate this view: “Look how interesting yéessons are becoming!Figld notes
of August 13 “Look at how technology is helping usFigld notes of Augusi0).

During the interview with Mr. Halim he stated:

When | started teaching approximately 12 years bglovays looked at the media
as an access to enhance learning and | was iieddo a book by Sally Tweedle
and Anthony Adams... That made me interested inifgpét literature for
teaching using technology, in my case teachiegditire through the use of
technology. I've also wanted to enhance everylesisrough the use of
technology.
This extract reveals Mr. Halim’s firm belief thétet integration of technology into his
English lessons, in particular his literature lessavould help to add value to the lessons.
I now explore some of the effects of the use ofd@©M the learning of English and in

what ways they enhance the learning of English.

The need for students to have “multisemiotic, muttilal interaction” where they
interface with word, print audio, video and graghi@s been highlighted by Snyder
(2002). Snyder and other researchers in the $igtjest that the Internet and other
electronic literacies offer increasing possibibtier learners to have multisemiotic,
multimodal interactions. Evidence of this is seeiMir. Halim's Grade 10 classes where
the students’ literacy events and practices invbihe use of multiple modes such as
word, print, audio, graphics and performance to @maleaning. Previous descriptions of
August 23’s lesson where Mr. Halim showed a scewra the DVD of the novelry,

the Beloved Countrgnd images and Internet sites on abandoned baidsefstudy of
the poem “An Abandoned Bundle” as well as the perémce and recordings point to the
rich, multimodal and multisemiotic literacy evetdswhich the students were exposed
that have helped to enhance their experience didgbnigssons. The use of technology
and the Internet helped to enhance the poetryndsgadding a multimodal dimension to
the study of the text with the use of powerful @kumages which helped to make the
poem more real to the students. This was also lpesss the Internet afforded access to
authentic materials, a point that was highlightgdNmrschauer and Kern (2000).
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An important aspect of the analysis of texts inli&hgs the use of pre-reading of
activities to provide detailed background inforroatand context for the text being
studied. The use of the Internet contributed &pte-reading activities and provided
opportunities for continued in-depth focused leagrand study of the issues surrounding
the poem. Mr. Halim’s use of the film adaptatiortloé novelCry, the Beloved Countyy
helped to provide a visual context of the settiithe poem described in the thick
description of the girls’ lesson of August 23. Hasnable to connect the themes of
poverty and hopelessness in the novel and filrhab af the poem. Since the information
downloaded from the Internet was projected ontoAttevboard, the students were able
to read newspaper articles and appreciate thatrtdidem of abandoned babies is a
global issue and not only a local South Africanibe. In the thick description of the
boys’ lesson of August 15 we also see Mr Halim higitting the way in which

technology has brought the poem to life and hasrgigarners a deeper understanding.

Nevertheless, the incorporation of electronic méalia the English classroom is not
without its pitfalls. Ur (1995) makes the commdrtt

It is tempting to think that if students (partiady children) are happily
absorbed in doing a task in an English lessoty, déine therefore learning
English — but it is not always so”. (p.18)

Although Ur’'s comments were not made in relatioth® use of electronic literacies in

the classroom, I think they are still pertinentteesy highlight some of the possible
negative effects of the use of electronic formseflia in the English classroom.
Warschauer (2000) highlights the fear that theaisdectronic literacies in schools may
lead to “language erosion”. The frequent use eflggheck and online dictionaries in the
English classroom point to the fact that there wey little focus on spelling and
exploring the meanings of words as there was alwag/sspell check” option or a
Dictionary search. As a result, opportunities tplese the correct spelling phonetically
were often missed in my view. There is the view thesic literacy skills are central to
any reading and writing in electronic media. Thisrefore suggests that issues like

spelling should not be ignored with the use of ICHswever, the availability of the spell
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check option and the possibility of checking theamiags of words through the use of the
Internet could be viewed as positive. During myestations, there were instances where
students did not know how to spell a word and gaeher suggested they do a spell
check. During the collaborative PowerPoint writangivities (August 23, girls) one of

the students did not know how to spell the worcet@otes’ and typed ‘annacdodes’.
When the others tried to help the teacher sugges$tedised the “spell check” option.
Students in Mr. Halim’s classroom therefore did Ina¢e to become anxious over
spelling. One of the added advantages of havinggth@stakes being made in the full
view of the class via the Activboard is that thedents can all see the mistakes being

made and the teacher can immediately intervenertea that mistake.

An analysis of the second and third descriptiomghér reveals that the incorporation of
electronic media into the English classrooms hasregs distracted from the learning of
English. | analyse comments made by Mr. Halim dyoar interview and argue that
some of his classroom pedagogic practices contrhgigperceptions of his practice.
When asked about possible implications for theaid€Ts for the teaching and learning
of English, this is what Mr. Halim stated “at wherer point we introduce technology, it
mustn’t take over the lesson. So, technology camtake a lesson if the teacher is not on
top of things”(Extract from teacher interview A detailed examination of the poetry lesson
on “Abandoned Babies”, the focus of the thick dgdimn of August 23, reveals that the
girls were not given the opportunity to read antioally analyse the poem and explore
the literary devices of the poem, a common feabfigny poetry lesson but rather, the
teacher spent most of the time reading and discgg=ripherally some of the figures of
speech. As a matter of fact, the poem was notloligéd to the class until much later in
the lesson among handouts that included a comatetiysis of the poem downloaded
from the Internet. In addition, the main task waes ¢reation of PowerPoint slides
detailing how to teach the poem to the Grade 9satWh. Halim chose to foreground in
his advice to the students was the use of electroedia as he pointed out, “You've seen
me do the lesson, PowerPoint, DVD, Activboard”. &A@y reason why | argue that
technology distracted from a detailed analysithefgoem was my observation during the

lesson with the boys when the computer was offir@aning there was no Internet
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access. What | observed was the teacher spendirgtime discussing the poem and
more significantly the boys being more involvedhe discussions surrounding the

poem. Below is an extract of the field notes fritni@ boys’ lesson.

Server down hence no internet connection. The legs@s therefore presented
differently

Teacher. We're doing a new poem and it should have be&® dsing the Internet but
we have no internet connection. “It's very difficnot having to use the Internet”.
Teacher If you look at a township, how are children aféstin a “dustbowl” like this?
Student They are deprived of facilities

Student A child may have to work hard to come out of thice.

Others disagree and suggest that it is highlykahjithat they will get out.

Teacher. What are the options for a girl who falls pregifan

Student Abortion L2: But you have to pay for it.

Another student. Get rid of the baby.

Another: Dump the child.

Another: Go to her mother who might advise her to tryital fsomeone else.

Other suggestion: “Resort to crim@gacher) And come to Roshnee to steal our
things!

Teacher. Then, what poem do you think we are going tow?ud
Students’suggestions: Crime, poverty, hardships in towrship

Teacher: | spoke about babies...

Student “Abandoned babies”

Teacher. Yes, you've hit the nail on the head. We're daingoem on abandoned
babies. He then makes reference to stories alabigd$abandoned in Brazil, India and
other parts of the world.

Students: China, Russia and even here in Roshnee.

Teacher; Reads the poem (twice) “ An abandoned bundleinsBbweto which he calls
the “Houghton of Soweto” and asks students to imadHe then reads the line “it
smothers our little houses like fish caught iretl and adds, “Think of ‘Finding Nemo”.
He continues to read

Teacher. How are you going to teach this to the GradeYa®? need to improvise, like
today the Internet is down.

Teacher: I'm going to read the®istanza again and you're going to tell me if thidypis
alive or dead.

Students unanimously say “Alive”

Teacher. What does the poet tell us about this woman?

Student She acts as if she is innocent.

Discussion on whether or not the woman was inrnogesues.

Teacher Do you think you need to tell all this to the GesBs?

Student Yes, well lots of Grade 9s are getting pregnant..

Another student You have to let them understand “a child is sdrimgt you can’t just
throw away”.

Teacher: Does a SIFT analysis of the poem with the boysrevtieey examine the
intention of the poem, the feelings, tone as aslimagery and the figures of speech and
their effects.

Extract from field notes August 30
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What we observe here is a richer, more detailezbd&on about the issues surrounding
the poem as well as Mr. Halim discussing with tbgg what they might include and

exclude from the Grade 9 lesson without referrmthe use of technology.

| refer to the third description of the boys’ lessuf September 15 to show how the use of
technology has distracted from the teaching of Ehgh Mr. Halim’s classroom. In that
lesson, the boys should have been completing adu@isgecifically focusing on the text
Cry, the Beloved Countmyhich was projected in CD-Rom format onto the otiard.
Instead, we see Mr. Halim having detailed discussgbout their blogs. Prior to that, we
see him giving them another task to do researdnaslamic website. In the end very

little time was spent focusing on the novel.

Another possible negative effect of integratingetenic forms of technology into Mr.
Halim’s English class is the students’ deficienégregrammar. As a result of an
assessment activity done by students, deficiemeithgeir grammatical knowledge were
apparent. Mr. Halim therefore decided to plan adason grammar which would
specifically address the issue of sentence streicAisoftware programme “Grammar in
Action” was used to address the problem. This ig&ractive software programme
aimed at children between nine and fourteen yddrsSince the students in the classes
observed were fifteen to sixteen years, the leasayhave been pitched below their
level. Further, my observation of this lesson aties have led me to think that some of
the basic literacy skills central to any readind amiting in electronic media are lacking
and that maybe grammar has been neglected at peesx of the technology. Based on
my observations, it appears as though too muchene have been spent on PowerPoint
presentations with not sufficient time being deddi® sustained writing in class.
Evidence of sustained writing was observed in stutdegs which did not form the core
of their work in English. The following extract lights a number of the teacher’s
concerns with regard to the students’ writing.

61



Mr Halim : Now you have to work on a software programmeaerience structure
and grammar and all of that and | need you to eijogou will enjoyit.

He then asks, “How many of you believe, sir, wétngetting the basics when it
comes to sentence construction?”

1 hand raised

Mr. Halim then asks why.

The studentresponds, “we don’t write good sentences.”

Mr Halim continues: “When | give back your presentations wil see that your
sentences are going a bit haywire

(The teacher then loads the software onto the laptapthe contents are
projected onto the active board)

An animated image appears on the screen and repleatgle of the CD, “ What
is grammar?”

The boys smile.

Mr Halim pauses the CD after the first section and rentinelstudents that this
is work they would have done in Grade 7.

He then continues.

The boys look on passively at the screen.

Mr Halim pauses again and asks, “Can you see the mistakeegple are
making?”

Mr Halim repeats after the CD, “a phrase forms part ohéesee but does not
make complete sense (boys respond) “on its ow®6. important, he adds and
continues, “many of you in your work write phrasesme. Your essays are full
of phrases”

Extract from field notes of September 3, boys)

Two key problems relating to grammar and writingdnaeen identified. These are: (1)
students are forgetting the basics with regareéesnce construction and (2) they do not
write complete sentences meaning that their wrisrigll of phrases. Further, in
examining the summary table earlier in this chapire notices that none of the lessons
observed were devoted to the teaching of gramntditianally, by the end of the
grammar lesson using the software, the male stademtinued to have problems with
clauses as a number of their answers were incatesite repeated practice activities.
This prompted the animated character to say “yaeiaquite got that right”.

In addition, during my observations, the genre ofimg that dominated was the writing

of PowerPoint slides. These slides make use ot skatences and phrases. During one
of the lessons where the students were creatingfRmint slides the teacher advised
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“don’t put too much on one slide. You need to hefb(Field notes August 20).
Consequently, it seems evident that the studesssiys would be “full of phrases” as the
models of texts that they are generally exposetdain short, sentences that are usually
in point form. The way writing is constructed inglelassroom is contrary to what is
generally required in a school environment. Assalltehe students’ writing seems to
have been negatively affected if not altered ines@mys. This is borne out in Snyder
and Prinsloo’s (2007) comment that with the nevetetmic media “reading and writing
in print or on screen, appears as not exactlydheeshing, in their uses, functions.”
(p.172). During an interview with the boys it wasmtioned that “every lesson is on
PowerPoint”. One of the male students also expdelsiseconcern about their writing and
seemed to have some reservations about the bewofefiséing the technology in the
English classroom. Below is an extract from thHatuasssion:

J: Do you think it (the use of ICTs) makes a diffeence to your learning,

does it help you?

M2: | think in a way it improves and see last ygam used to write lots and when

you write your English improves. So this year vea'tl we hardly write, mostly

watch the lesson and so it’s like it has its b#s@ind it has its, faults.

J: I'm going to get back to the negatives now. Cayou highlight some of

the things you think might be(M2 interrupts).

You see when you are writing your mind is moertehnd active like compared

to when you just sit there and look at the desktiogh you're typing something.
Extract from interview with boys)

The concern of this student was that he felt thdestts were engaged in a passive
activity where they watch the lesson unfoldingeéast of being more actively involved in

the production of knowledge.

Another issue raised by both the male and femaldests and a result of the frequent use
of technology in the English classroom is thatitherkload has increased. This increase
in workload is due to the fact that for portfolinchassessment purposes, their work has
to be handwritten and not typed. This thereforemadhat students have had to do a
number of assignments twice, typed and handwriftee.boys seemed to be resisting
this increased workload and as a result did notpdei® their assignments on time and

did not post their blogs when asked. The teactser epected the students to post most

of their work on their blogs which seemed an onertagk for the males. This is an
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indirect disadvantage of using electronic literadrethis particular situation. One girl
stated
You get a lot from here (English) then you mushgme, type it out, still blog it,
everything. It takes an effort, it takes time ad still have studying to do.
During the same interview with the students anckgponse to the question of whether or
not their workload had increased with the use dftelogy the girls stated:

F5: In a way it's less but it’s just the amount knaese to do.

F?: Yea answering questions and posting. It takas of time because you must
type everything out and F2: (interrupts) | woudy $or the blogging and ??? We
write it out but you know we have to retype iheh we post it. It's like double.
F3: Also when we ask Mr. Halim if we could (likehen we do assignments,

an essay or something in class, if we could hapesi typed out immediately
then we can hand it in then he says it's goingreg&urriculumrequirements.
F5: He wouldn’t mind it but the government is adelayed in the technology.
F?: They'll probably think we downloaded it frofmetinternet(Others) Yah,
yah....

F?; They (the department) don’t accept typed aurkwThey think it's copied.

A close examination of the above extract reveaisraber of concerns: an increase in the
students’ workload as a result of the integratibalectronic forms of media into the
classroom and the level of preparedness of the fapat of Education to accept work
that is not typed. One of the boys stated in therurew, “the workload is much more.

For example, you get a lot of homework compareaigeive had no such thing like a

blog spot”.

In the next section, | examine the status of tkeiteMr. Halim’s English classroom.

4.6. The status of the text in Mr. Halim’s English
classroom

Kress et al (2005) in a study that was conducteBrmglish classrooms in the United
Kingdom, suggest that with technology, the bookadonger the culturally dominant

medium in Western societies. The current dominaadienare “the new screens of the
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PC, the Play station, the game boy, and the mpbitme”(p.x). They argue that, the
book has therefore been “displaced by these nesesst. Kress et al add that “the
book’s role has waned, if not collapsed, even igligh (and) in many English

classrooms texts appear as fragments, photocopitsigf larger texts”. (p.x.)

In addition to this, Durrant and Beavis (2001)he article Digital Culture, Digital
literacies” suggest that:
While the printed page remains central to whatwetinue to do in
English, the screen has also come to represeswand important focus in the
classroom for both teachers and learners (p.3).

| first examine the question of “the disappeariext'tin the Grade 10 classrooms
observed in the context of these two comments.¥aménation of the description of the
lesson on August 23 with the girls and of the desion of the August 15 lesson with the
boys reveals that in the first instance a fragnoeétie film Cry the Beloved Countrig
shown and in the latter, Chapter 10 of the novehswn from the CD and projected onto
the Activboard and then shown on the laptop scr@eno time during the course of my
observations, was the print-based novel used sscla addition, the students did not use
their novels for reference purposes as hard capéee absent from the classroom. The
teacher did however refer to Absalorsurder as well as quote from the text.
Nevertheless, no page reference was given neittiehel teacher highlight the original
guote on the Activboard. The novel therefore seepsegbheral and was mainly

sidelined and displaced by the various screensarcassroom.

The teacher observed that when the boys were wagritiey too did not refer to the text
on the Activboard and remarked “boys | do not sme goming to the laptop to access
information”. A possible reason why the text was cansulted was that Mr. Halim had
simultaneously been dealing with the students’ ®gich became quite distracting and
shifted the students’ focus. The students wereeeg to refer to extracts of the novel
projected on the screen for their task which thieyndt do. Note here that the process of

% Absalom is one of the central figures in the na¥e, the Beloved Country.
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reading the text is referred to by the teacheraaséssing information”. The lesson in
guestion clearly demonstrates the shift from “ptgecreen” with the absence of print-
based texts in the class. However, the use ofilthesérsion of the novel helped to give
the students a different experience of the texthis case the film helped to provide a
richer interaction with the text through visual dadtional’ modes. They were able to
experience the story in different modes which imtloffered different resources for
meaning” (Jewitt, 2002:176). Jewitt further poiotd that such multimodal interaction
helps to “provide new resources for students tagagvith in their construction of
character “(p.185).

Furthermore, during the lessons of August 23 anih 3¢hich the poem “An Abandoned
Bundle” was studied, the students were not giveopy of the poem almost until the end
of the lesson. The discussion and subsequentsasaliythe poem took place without the
students having seen the poem. The same occurtkd boys’ lesson. However, even
though the text was absent for most of the less@muld have appeared much later for
homework as the students were given a copy alotigauiletailed worksheet to complete

for their homework.

The absence of dictionaries was also noted. Irobtiee lessons when there was no
Internet connection, one of the students wantdohtbout the meaning of the word
“remorse”. The teacher tried to provide an exanplexplain the meaning of the word
but ended by saying that had there been Intermetamtion they could have looked up
the meaning of the word.

Student Asks, what is the meaning of remorse? (Obviotsiging the
handouts)
Teacher. Gives an example “I am remorseful about my astiem | went to Mr.
Halim to say I'm sorry”.
Student Suggests guilt and sadness.
Teacher If we had the Internet, we could have lookedhgword on
dictionary.com

One would have assumed that this was the perfg@aramity for the teacher to point the

student to a dictionary. However, there seems todbealue for print-based texts within

this space.
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During the interview, the teacher made a compatsween teaching previously
without much use of the electronic media and noth s use. This is what he said:

And years before there were no media in one clagsréor example, an audio,
you can play an audio assignment. You had to brniregTV, you had to bring
this in. Now everything is here. You see, and veeenstimulated by actual
reading from a text. Now children can access titerhet and read the same text
immediately. So that has changed and what haschsoged is that
information has become much more accessible. Baksnline, textbooks are
online. So, is there really a need for a textbook?

The absence of print-based text from this Engllakstoom is therefore not accidental

but deliberate. The above extract is a clear indinaf the views of the teacher around
the necessity for print-based texts in the clagardde is acknowledging that young
people’s interaction with literacy is generallyessn based as well as highlights the
immediacy and accessibility of the Internet. Regdirprint-based text is being replaced
by “accessing information” from a screen. His gissabout whether or not there is
need for a textbook, echoes theorists like Kresd ®£(2005) views about the print based
texts being displaced by new screens and the pesigappearance of print-based texts
from the English classroom. In response to Mr. iHaiquestion about whether or not
there is need for a textbook, | use Snyder’s contralkout writing in new media which
states that “the introduction of new technologywiting does not automatically render
older ones obsolete” (1998:xx/xxi). She suggesstichnologies “will continue to
coexist, interact and complement each other” (ididse the same argument for the need
for print-based text and suggest that within thgliEh classroom electronic texts can

coexist alongside print-based texts to complemach @ther.

4.7. Conclusion

In this chapter, | have examined the forms of etest media used in Mr. Halim’s
English classroom that form an integral aspechefalectronic literacy practices of this
classroom. | have shown that these practices aselgi linked to the sociocultural
context of the students and teacher for exampédar, thiddle class background and their

religious affiliation, within a South African conte Being electronically literate in this
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context requires access to sophisticated formsectrenic media and the Internet which
comprise the students’ out-of-school literacy pas. | have also examined the effects
of integrating electronic forms of literacy intcetEnglish curriculum. These include an
expansion of the teacher’s role as he becomes @mtoedf technology in addition to
being a mediator of learning. His role was alsa tfa facilitator and guide as he ceased
to be one of the principal sources of informatiod authority in the classroom. | have
also argued that the English subject in Mr. Halisiassroom has been transformed but
although there were a number of benefits with titegration of electronic media into
Mr. Halim’s classroom, there were disadvantagesherEnglish classroom as well.
Another significant consequence of the use of edaat media in the English classroom
is the disappearance or de-emphasis of print-biesésland the foregrounding of more
visual texts in Mr. Halim’s English classroom ae 8tatus of the text in general has

changed. .

The next chapter deals with the students’ engagewiémthe forms of electronic

literacy used in the English classroom.
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CHAPTER 5: STUDENTS' ENGAGEMENT WITH
ELECTRONIC FORMS OF LITERACY IN MR. HALIM'S
ENGLISH CLASSROOM

51 Introduction

This chapter focuses on the students’ engagemdntiné technologies in the English
classroom. It begins with a general overview ofrteagagement in class then focuses
specifically on the question of gender engagemeétht kteracy especially with electronic
forms of literacy. The chapter ends with a lookhat use of weblogs in the English

classroom.

5.2 General engagement

The students in the Grade 10 classes observeddgelavhat Tapscott (1998) referred to
as the “Net generation” in that they are growingrup world that is increasingly being
mediated by electronic forms of literacy. Snyd€i(2) and Gee (2003) among others
highlight how youth in developed or first world ¢exts are interacting with various
forms of ICTs such as cellphones, their computds3 players, game consoles and the
Internet on a daily basis. These various form&ofihology are screen based which
means that young people are living the shift frggade to screen” or from print to the
visual as described by Kress (1998, 2003). Theabthe visual is said to be
fundamental in their engagement with ICTs and ofilens of electronic media. Within
the South African context, a large majority of yodb not have access to and cannot
afford sophisticated forms of technology. Howewesr Czerniewicz and Hodgkinson-
Williams (2005) point out a significant number bétn possess cell phones. This means

that they too are interacting though in a limitegiyywwith one form of technology.
The students | observed can be described asqgedl as they have access to

technologies that the majority of South African gooannot afford. This therefore

means electronic technologies are familiar to tlaewch they form part of the ‘Net
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Generation’. On the whole, they displayed a redyivigh level of engagement with the
technologies used. This engagement can be attdibaténe fact that ICTs and other
electronic forms of media form part of their so@ahctices and consequently are
relevant to their out-of-school lives. Additionaltpeir classroom literacy events
incorporated multimodal texts which contributedhe students’ interest in their English
lessons. Another possible reason for students’gamgant with technology is the

influence of their particular teacher.

Firstly, during the student interviews they highligd the relevance of the technologies
used in the classroom to their lives and to théures. For instance, during the interview
with the female students, one of them explainetttieuse of technology “would help in
the future because the world is becoming more azb@rso it's to our advantage that
we’re doing things so advanced”. Yet another studtted in the same interview that:

When you are going into career fields it does lyelp. | know my father has a
garage ... when other people come to do inspecti@shave to make their
PowerPoint presentations... So for us it is useful.

Snyder (2002:47) speaks about the need to engadietivorlds of students by
combining their out-of-school worlds with their &¢hool practices. In this way school
work would become relevant to them. The practigaitd relevance of the use of
technology has also been highlighted in the ineamnvith the male students One of
them pointed out that “the youth are mostly ... tedbgy inclined so it's something like
we all do, now it's come into the classroom and esak easier”. The same student also
pointed out that “it's something you want to pateation to ‘cause you're exposed to the
technology in the world”. This extract shows thet social context of these students
privileges the use of sophisticated forms of tetbgypwhich is a common feature of

their out-of- school literacy practices.

Students’ engagement could also be linked to theziception that the use of computers,
the Internet and electronic literacies in gendralps to enhance their learning of English.
Below are two extracts of field notes which demaatstthe students’ reaction to the use

of electronic literacies for the teaching of Eniglis
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Extract from interview with girls

F4: “It's different and it's not like an'
other class that you've been in before in
our whole lives which makes it much mote
interesting. And English like she said is &
boring subject and compared to last year
just work in your books and you come in
and you take out your books and start
reading. That's totally different ‘cause it's
like keeps you on your toes. You don't

Extract from interview with boys

M1: “Exposure. | think like with th
Internet you're exposed to different
things. Like when you send emails or
letters to the editor or when you get
information from sites... being
exposed to different learning styles”.

M5: “I think it makes a big difference
at least more beneficial when we use

know what's coming next and everyday
you come there is a different thing”.

F8: “Well the Internet, it's a mystery.
Totally different from other classes last
year where every single year until last yepr
it was the same. You had to read the bogk
and answer the questions that they give Us.
It's the same writing, writing. This year in
Mr Halim’s class everything is done.. it's
done different”.

F2: “I think the use of colour with all this”.
F?:” Yes. | think colour makes a
difference”.

F2: “Because the chalkboard, you just se
black and white”.

technology because as you said
everything is quicker and more
interesting”.

M4: “ It makes learning more fun.
You're not always looking at black,
you’re not always looking at a green
board..”.

M1: “Pictures, the mind understands
pictures better”.

9]

The above extracts show some of the students’ nsgsao the question about whether or
not the use of electronic literacies makes a difiee to the teaching and learning of
English. An analysis of these responses suggesimaer of advantages of using
technology in their class. Both groups of studemphasized the fact that their English
lessons were “different” and “interesting”. Theghlighted the novelty and variety of
activities and materials used as well as the diffeapplications; | assume software
applications, which also added value to the lessding opportunities for expanded
learning opportunities through the Internet andwWwld Wide Web have also helped to
keep the students engaged and as one of the laagd,styou can have a hyperlink to
wherever you want. The teacher doesn’'t have kydel He can show you”. The English
subject which was once considered by some studsriisring is no longer so as the use

of technology has helped to make the language “meak more alive” to quote one
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student. During the interview another student spdl@ut Shakespeare “being alive”

through the use of technology.

The integration of a variety of modes, visual, tekt sound and hypertext is of
tremendous value to Mr. Halim’s English lessons laasl been appreciated by the
students. The students’ resistance to traditioedhgogies is evident in the above
interview extract with the females. One student garad what they did in previous
grades in English to what they have been doinfersubject in Grade 10 and stated that
while previously what they did was “read the boakswer questions (and) write,” the
use of electronic modes of representation keeps #reggaged. This validates Snyder’s
comments that “children’s experiences and expexctatof literacy are no longer
necessarily paper based” (2002:48). Visually, the of colour has been acknowledged as
very important by both males and female students ssen in the above extract. One
student mentioned that the use of colour helps tlse® what is on the board” when
thinking about the work and hence, helps themdaalize. The same student pointed
out during the interview that the use of the In&¢r@nd computers in general exposes
them to “different learning styles”. This is lirdkéo the benefits of a Multiliteracies and
multimodal approach to literacy which acknowledd#terent learning styles by valuing

multiple modes of meaning making.

Mr. Halim’s passion for technology as well as hisitive attitude towards his work has
had an influence on the students’ engagement hélelectronic forms of literacy in the
classroom. The following extract is taken from itherview with the female students
and reveals how they appreciate what he has damhe iBnglish lesson. Here it is evident
that Mr. Halim teaches by example as he has aldwipated in the recording of poetry
with the students.

F4: | feel like you come to the English class asldynamic... and like | said the
recording of poetry. Mr Halim recorded himself...

F5: And the teachers’ attitude towards the class

F?; Yes, yes

F? Now the way we remember our English is sirgrens with us and he goes on
with us, he makes us laugh. He shows humour.

F? It makes a big difference
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F1: Even if you're having a bad day and you conte Mr. Halim’s class, he
would be smiling
(Extract from interview with the girls)
Although not all of the males were unanimous inrthiews as to Mr. Halim’s
contribution to their level of engagement, it isdant that he has made a difference. One
of them, who seemed to have had some doubts, $hased the interview,

“I don’t know if it is the teacher that makesiffetence but you know Mr.
Halim does teach at a high level compared torddeehers. But it does change
your learning.”

Yet another student who was more confident stédddd,Halim makes a big difference.

(He) does make it easier for us and the Internes doake it easier for us”Extracts from

interview with boys)

The influence of the teacher was also evidenténstindents’ discussion about who
would be their English teacher for Grade 11. Eveugh the girls interviewed seemed
somewhat confident that it would be Mr. Halim, @tedent stated that “ if he doesn’t
we’ll be back to the normal pen and paper” whilether suggests “it’'s not going to be
cool’. Their primary concern is for the possible shift ssfram an electronic literacy
approach back to the traditional pen and paperogght These comments suggest
preference for the use of technology in the Engtislssroom as well as for a particular

teacher.

5.3 Students’ engagement: Gendered or not?

Although literature on gender and technology (Bea2002; Lankshear 2003; Sanford
2005/2006) generally suggests that boys are mayage with technology and are more
skilful at navigating digital literacies, | fountddt both groups of students observed were
highly engaged with the technologies used in thgliEim classroom, regardless of gender.
However, their level of engagement varied accordinidpe technologies used and the
tasks. Nevertheless, my observations seem to cavitusome of Tella’'s (1992)

findings that when computer mediated communicasdntroduced in schools boys

seem to favour games while girls prefer to engagaare practical activities.
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Contrary to most research findings, the grade 8 bhave observed were highly
engaged in the lessons and passionate about tlod tesinologies in their lessons. The
following discussion with the female students alibettechnologies they used to record
their poems for their audio assignment provided@&wte for a high level of engagement.

F4: With Windows XP you get a sound recorder oarymmputer... You just need a
mic.
F2: | use a normal cassette
F6: me too, just normal. The old type.
J, the interviewer: You use the traditional way. Fow many of you? They
indicate) There are. 2
J addressing F8: Do you use a cassette (recordes well.
F8: No, | use, | record on my cell phone thenvesidaon the computer and then | copy.
J: Tell me again, tell me again...
F8: You record on the cellphone then you get decaihd connect it to your
computer so you send it to your computer themaésds from your computer if you
have a CD or flash drive then you copy.
F?: Or you could use Bluetooth.
F8 then explains how to record onto a cellphone
F8: You have to go to applications, select voamrder
F?; But Bluetooth even work. You save it like hgou would add it to a normal cell
phone.
F?: if you're using the cable then it's genergibyur USB cable for your cell
phone...
J: I'm learning. I'm clueless.
F8: | was the same like that. | shouldn't realbther about computers and using
technology but until | came to this English cldsstarted becoming interested in it. How
do things work?
Extract from interview with girls)

The above discussion demonstrates not only a kgl bf engagement but a high level

of familiarity with digital technologies. These dents used various forms of technology
at their disposal to record their poems. This pemémce aspect of the lesson helps to add
credence to a Multiliteracies and multimodal apphoi literacy where activities in the
English classroom can be extended through the fuseltiple modes to add enjoyment

of the lesson. Apart from the traditional cassettmrder, students used their cellphones
while others recorded directly onto their computesig a microphone. They were also
able to give me advice as to how to record soumusy cell phone which suggested a
high level of confidence with the technologies.r Boe student (F8), the integration of
technology into their lessons has helped to ineré&s general use of technology as well

as her level of engagement with it.
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Far from shying away from technology, the femalesnitely embraced it and felt very
comfortable with its use. The description of thesgiesson of August 23 on page 43, of
the lesson in which a scene from the fllry, the Beloved Countryas shown,
demonstrates how the girls were engaged in a@svitivolving the use of technology in
the English lesson. They have again shown thataheyeither uncomfortable nor
reserved about issues relating to technology amdharfait’ with technical issues as they
were able to offer the teacher sound advice aswoth fix the technical problem he
encountered.

While | found that both groups of students intezddh the lessons, their level of
interaction varied according to the task and tlearielogies used. For example, the girls
responded positively to the audio recording ofghems they wrote. One of them
pointed out during the interview that “I feel ligeu come to the English class and it's
dynamic... and like | said the recording of poetryhile another added “the recording
of poetry. We never thought we’d do something tikat” in response to the question on
the benefits of using electronic media in the Esigklassroom and when asked if they
enjoyed recording their voices one of them respdntes. | think it's fun”. From the
moment they entered the classroom for the poessolein question, the girls rearranged
the chairs, got into their groups and preparedhierrecordings. On the other hand, in the
boys’ lesson the students were not fully prepasesiaane groups were still composing
their poems. Only two groups recited their poemshain day. During the interviews
when asked which of the digital technologies amdtebnic media they found most
interesting the boys did not mention the microphfmmeecording of poetry. | then
decided to ask them about their views on usingrtteeophone for the recording of their
poems. This is what they said:

J: What about using the microphone? Did you guyske recording?
M? For the poems?

J: Did you like recording your poem?

M1 ... It was different..

J: It was different but did you like it?

M1:. It was okay (laughs)

M3:  Cause like you know, it was an on the spotlof thing.

J. But you had to write your poems before so?
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M3:  No. We did but in class, we just decideddgoard the poem now, in front
of the class.
M3:  We didn't even know.
M2:  We had to change our accents
J: When you had to write your Roshnee poems didnyou record them?
M?:  No. Everyone didn’t want to record.
(Extract from interview with boys

The recording of the poem could be consideredditimaal task that required students to
write poems and recite them. What differentiatas téisk from other poetry lessons was
the recording of the poems. It is difficult to ass&hy the boys did not all respond
positively to the recording of the poem. It miglawve been their resistance to the writing
of the poems or the actual recording of the poénst could have been their resistance
to the work load. Here is an extract from the wmitaw with them which suggests that
there might have been some resistance to the wark |

M3:  What happens is ... when you (unclear).. alMloek he starts with a new
subject. You then forget about it very,yauickly. If your work is not done
you have to start with a next section getlit done.

J: (seeks clarification) And you forget abouw thork you're supposed to be

doing?

M3:  Not forget about it, you can't do it in detalil

M2:  You got all these things to concentrate oyao don’t know which one to
do, so you just leave out all.

Interestingly though, even though the girls alsaniib that their work load had increased,

they did not resist in this manner. Most of thearlwwas up-to-date. In fact, the girls’
general engagement with the English lesson waseaticped in the literature on gender
and literacy and gender and schooling which sugdbat girls are more engaged than

boys.

Gendered differences were also apparent in theldgsson | observed on August 13. This
was a visual literacy lesson that took place indbmputer laboratory and required the
students, in this case the boys to search for immagehe Internet that related to any
aspect of the noveGry the Beloved Countrythey were then required to import these
into Powerpoint presentations for analysis. Bei®w thick description of this lesson
which took place on August 13 that gives an insigtd the boys’ engagement in the

English classroom.
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Thick description 4: Boys lesson of August 13

It's my first day observing Mr. Halim’s English keans. | arrive at the Computer 14
and the students are already seated in groupsdtbarcomputers. Mr. Halim
greets me very warmly and introduces me to the .daysickly find a vacant chair
at the back of the room and try to be as inconspisias possible. Today’s lesson
a visual literacy lesson where the boys are workingroups of three. There are
about 5 boys per group. Each group is given a sifgeper with the following
instructions:

* You will be analyzing 2 political cartoons, comicigs or advertisements

* You need to show the message of each one

* You need to show what aspects make the cartoonsfédctive

* Represent all of this on a PowerPoint presentation

» Elect one person to explain your interpretationthéoclass.
One group is expected to analyse 2 political caxdpthe second group 2 comic
strips and the third group 2 advertisements. Tdsk ts based on the nov€lky, the
Beloved Countrythe set text for the term. The boys are requiveskarch in Googlg
for an advertisement, comic strip or political cart that best represents one aspe
of the novel. They are to conduct individual seascthen collaborate in groups to
select one for analysis.
Mr. Halim then hands out copies of a Zapiro carta@mwnloaded from the Internetf]
to explain further what is expected of the class.
Some of the boys have already commenced their @sagirch without carefully
reading the instructions. One of them asks Mr. iHab explain what is an
advertisement while another asks, “Sir, the thesrenithe book?” Mr Halim
replies in the affirmative and explains, “rememigecartoon is different from a
comic strip”. He adds that life experiences aréeptéd in a comic strip. While the
boys are busy with their individual searches, Malil reminds them about
particular aspects of the story.
Most of the boys are not collaborating. In the grdealing with advertisements 2
them are collaborating while the others continuevook individually. Mr. Halim
addresses the group dealing with the comic strigtaies, “You guys are all doing
your own thing. You're not coming together”. He ebges that a member of the
group has found something and suggests that tleesogjet together with that persd
to start working on their presentation.

Mr. Halim again addresses the boys, “I don't seessmergy. You're all working
on your own”. He then tells the group dealing wa#rtoons that they are all
browsing and not collaborating. (He is obviously pleased with the way things a
going). He continues, “This lesson is going mudfedently from the girls, by now
they had already begun working on their presemtatioHowever, although
members of the groups are finding images theyalltcagree and continue their
search.
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Thick Description 4 (continued)

It's almost the end of the lesson and no groupskersed their presentations Mr.
Halim then asks the class what they learnt fromugeeof technology in the lesson
Some answer, “we have learnt to integrate the tincartoons and the novel”. He
then asks, “How has the computer made your lifeWhich some respond, “it was
fun”. Mr Halim then says emphatically, “today yaalnt 2 things. You learnt
interconnectivity and collaboration” What? The begho, “interconnectivity and
collaboration”.

The lesson ends with Mr. Halim telling the boys&ve everything under his name
or on a flash drive.

In this description, we see the boys engaging teithnology but not to complete the
assigned task. They seemed more interested in cbnduhe searches on Google and
surfing the Internet than carrying out the tasksaagi Mr. Halim to comment on their

lack of collaboration and ‘synergy’. Consequentlye week later when they should have
presented their PowerPoint slides, they had nopteted the task prompting the teacher
to make another comment, “I’'m not getting the insdon from you.” Field notes of

August 20. In another lesson, “literature in focus” whee tioys were asked about their
postings on their blogs and they had not compltétech the teacher asked, “Is
technology failing you in learning literature oeayou failing technology?” He then
berated them for “embracing technology for fun gadches and going into Google and
not for work.” Field notes of August )5 A similar view is shared by Tella (1992) who
observed in her research that the boys seemedjamgemore with games. Sanford
(2005) also shares a similar view and suggestsathié¢ boys dominate technological
space in out-of school situations, in school-bassvities their focus is not as intense.
Nevertheless, it would be unfair to say that allhef boys had the same level of
engagement since there were boys who worked carsxisly and completed their tasks
without much vocal resistance. Additionally, durimge of the recreation periods during
my period of observations, two boys, one of whom hieught his laptop computer in to
the classroom, worked diligently to complete onéheir assignments. The fact that these
students came during their break periods to wortheir English tasks demonstrates a

certain level of engagement.
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In the same way, not all of the girls had the séevel of engagement with their tasks
and like some of the boys seemed to be embracomgadogy for the games. On two

occasions (August 20 and September 3), when tlss wlas working in the computer
laboratory, a few of the girls played ‘solitairai the computer while others in their

group were working. This occurred when the teablaelrleft the room.

However, when asked if he had observed any diftmgim the way the boys engaged
with technology as opposed to the girls, the teaotaxle the following comments:

Boys will be boys and I think girls will be girlBoys by and large are not
academically, you know, highly strung at thisrpan their lives so they're a bit
lethargic in preparing their work but when yoe sieeir PowerPoint
presentations it's very good. It's just that thateraction in class is very, it can
be distracting at times. Their work would be ingdete. However, they are very
au fait with the use of technology and girls be other hand are sharp, are smart
and they're very ah, you know, orientated to theork...
For me it's the fact that girls work differentipéboys work differently... as far
as technology is concerned the boys and thetgns both embraced it equally.
It's just that the girls are more interactive wiitln the classroom situation and
the boys would prefer to work with it on their own

Extract from teacher interview)

Mr. Halim’s comment that “boys will be boys” in thextract appears stereotypical and
seems to acknowledge gendered differences in tigenvates and females engage with
school work as well as echoes the views of reseasdtke Millard (1997) and Sanford
(2005,2006) . The statements that boys are noeauadlly strong as well as the
comment that the girls are “sharp and smart” réftéims made in the literature on boys
and schooling that boys perform at a lower levehtlirls in school. In addition, the
teacher confirms that both boys and girls engadle the use of technology but that their

engagement differs.
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5.4 Students’ blogs as engagement

I now briefly analyze the students’ blogs as patheir general engagement with
electronic forms of literacy.

Blogging is seen as “participation within a sodahtext” (Knobel and Lankshear, 2006)
and blogs are generally associated with an outtodd literacy practice rather than a
school based literacy practice. They may be usedpgssonal space, be targeted at a
specific group of people or a wider audience. Biugh blogs are mainly textual, they
may also include visual images and sound. Theudaonay be directed at a specific event
and in this case, “bloggers may mobilize at shotice to challenge an opinion or state
of affairs and achieve a result” (Knobel and Lamdesth2006:4).Blogs can be
spontaneous, subjective and even contradictoryaemdometimes considered as a
powerful writing tool. However, with the adventecebook the popularity of blogs
seems to be on the wane. Gender differences imginiggvere highlighted in a study
carried out on blogging in the United Kingdom (Pséda and Macafee, 2007). They
found that for women, blogging is an important abeictivity whereas men seemed more
interested in “opinion and information” and demaeat&d more “technical

sophistication”. Richardson (2003:42) sees blaga @ew and viable addition to the
classroom instruction across the curriculum” wheolild facilitate publishing of

students’ work and build community by involving widudience patrticipation.

Richardson also suggests that they “provide angsgcord of learning” (p.42).

In Mr. Halim’s classroom, blogging was a recentmdreenon which commenced about
one month prior to my observations. Even thougtbtbgs could have been used to post
whatever students wanted to post, Mr. Halim gaeesthidents specific instructions as to
what they should post. This generally includedwioek they were doing in the English
class, such as their poems, character analysessland transcript of interviews.
Students were also expected to post evaluatioeaadf term’s work. However, the girls’

initially posted more entries than the boys whdtadong time to get started with their

* Facebook is a social networking website that cotsneeople all around the world. It has gained in
popularity within the past two years and has mbast58 million users worldwide (wikipedia).
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blogs. One of the main reasons for this seems théboys’ resistance to being
monitored. In their interview discussion they stiate

M2:  We only use blogs for English, we don’t reatike pride in them. That's
why it's so so...
M1: Yea, even now, it's almost like you're bewgtched, you can’t say what
you want to say. M3: You limit your...
M3:  It's too much time, too much..
The boys also seemed to resist the increased veatk@uring one of the lessons, Mr.
Halim tried to access the boys’ blogs but found/\ew postings. He then showed them
one of the girls’ blogs to demonstrate to them wias$ expected of them. This is what he
said:

“Have a look at the following blogspots that héneen posted by the girls'Hé
shows them one of F’s entries and points outithatdetailed).
He says “this is where you should be. They (this)gare one step ahead of you”.
He continues, “What we are doing in class is cetghy new”. He
comments that the boys have made fewer postings.

(Extract from field notes August 15, boys)

He then asks the students to explain why they hatvgosted their work on the blogs to
which one of them replied, “it's too much work”. i€hssue of the increased workload
has been repeated on several occasions by some lbbys who complained about not
having the time given all their other assignmeatpdst their blogs. However, by the end
of the term, the boys had complied with instrucsi@md based on the blogs | examined,
had finished their postings. The student who wastmocal in his protests about the
increased workload had the most comprehensive f&ag Appendix H). This
demonstrates that vocal resistance does not neitgsstiect disengagement with school
work. In my view, the boys knew that they were lgessessed and if they wanted to do

well they had to comply with the instructions amsnplete their work.

During the interview, when discussing the engagérmkthe boys and the girls Mr.

Halim stated, “the girls are very eager to workhwitspot on, you know and talk about
the blogspots while the boys if you access thedgots you will find they will post not

as often as the girls.” This comment relates totwees observed on August 15 where the

teacher reproached the boys for not completing prastings.
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On the other hand, the girls interviewed seemdtht@ enjoyed blogging whereas the
boys just saw it as another onerous task to be leteth When asked to discuss their

blogs the girls replied:

F?: It's so new to us. Yea

F?; Its fun, exciting, really fun.

F?: You don’t have any trouble with expressingrgelf

F4: But like you can put anything. Yes you'reeatn express yourself. It's
our space. Like for you to do what you want to do

J: Is this your personal blogs or the ones yowito your work?

Students: The same. They're joint. The same.
F2: You're allowed to have both, same as fac&kbaes long as he (the
teacher) finds your work. He must find your work
(Extract from interview with girls)

Here you find that the girls are very positive aboogging. One student said it's their
space and they can use it for whatever they wamtuieider, a close examination of their
blogs reveals very little, if any additional infoation other than what was requested by

the teacher.

Based on my observations, blogging did not prowaiale significant add-on value to the
English lessons. Students were able to publish taik including interviews they had
conducted with apartheid activists which were doner to my observations. However,
although the girls seemed to have enjoyed theiggtihie majority of the boys seemed
disengaged with the activity. Additionally, bloggihas been designed as a social activity
normally associated with out of school literacyqgtices. However, by integrating it into
the English classroom, blogging has taken on aarepossibly uninteresting status for

the students as it is used for restricted purposes.

5.5 Conclusion

There has been the tendency in research to loo&yatand girls’ interaction with
literacy in general and consequently with eleccanedia in terms of the following
binaries: girls perform better at school as theyraore engaged with school-based

literacies; boys’ engagement with school is poartenals disadvantage boys and not

82



girls’ and that boys engage more with technologywiver, what | have observed is that
the girls in the Grade 10 classrooms engaged wedhriology on an equal level as the
boys. Even though the boys on the whole seemeddgage quite positively with
technology in the classroom it is difficult to désn whether their lack of engagement in
some tasks were directly related to the technotogsed or to the nature of the tasks for
example, poetry writing and performing. It was aliéificult to ascertain whether the
gender of the teacher had any an influence ondkg’ Iparticipation. However, using
Kalantzis and Cope’s (2000) view that “people eigrere education differently” that was
mentioned in the literature review, | am of thewithat the Grade 10 boys and girls in
Mr. Halim’s classroom experience education difféigeand this is based on their own
social contexts and personal histories. | sugdestthat their exposure to technology
outside of school and their view of the perceivedddits to be derived from their use

have contributed to their high level of engagenieithe English classroom.

In conclusion, this chapter has provided an ovenoéthe students’ engagement with
technology in the Grade 10 classes observed. Bas#tk data presented, | have
observed that students who have access to anéals®togy very frequently to make
meaning would engage with it in school regardldgbear gender.

In the final chapter, | present my conclusionshef $tudy which include the implications

for the English classroom and recommendationd®iritegration of electronic forms of
literacy into the English classroom.
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CHAPTER 6: CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS

6.1 Introduction

This research is a qualitative case study whiclogeto investigate the forms of
electronic literacy used by one Grade 10 teachaghéastudents in the English

classroom and the purposes for which they are Udezlstudy also examined the nature
of the students’ engagement with these forms efdity and analysed whether or not the
issue of gender played a role in how the studemnisiacted with electronic media in the
classroom. This study is situated within the Nevetacy Studies and specifically draws
on theories of literacy as social practice and ititeltacies and multimodalities.

Literature on electronic and digital or silicoreliacies, gender and schooling, gender and

literacy and gender and electronic literacy wese abnsulted.

6.2 Findings

Based on my analysis of the data collected, | faadi electronic literacy practices of the
students and their English teacher were closeketirto the types of literacies they
experienced in their out-of-school environmentss Bvident that being electronically
literate in this particular setting and participatin the electronic literacy practices of
this classroom community meant having accessl&aat a computer and the Internet
either at home or in the wider community. During algervations, one of the students
who did not have Internet access at home frequerght to the Internet café in the

neighbourhood to do assignments that required sbeotithe Internet.

The main forms of electronic media used in the @rHal classroom were the Activboard,
the overhead projector, desktop and laptop compated the Internet. Other electronic
media used were the microphone and speakers, O3s Olashdisks and various

software. During my observations, these forms ettebnic media were used
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predominantly in literature lessons with the exmapof one language lesson which
focused particularly on grammar. Students wereliragin various multimodal literacy
events such as: the analysis of cartoons, advesises and comic strips which were
downloaded from the Internet and presented on Hewewet; the performance and
recording of poetry and the creation of weblogssiMu the writing that occurred during
my observations took the form of PowerPoint prestgons. In addition, the teacher used
the Internet to conduct research with the infororafrom the various sites being
projected onto the Activboard. The Activboard we®aised to project scenes fro@ry,
the Beloved Countryhe film adaptation of the novel being studied Iy $tudents. The
film was first loaded onto the computer. The laptas used on a daily basis to prepare
presentations in PowerPoint and to load pedagogafavare. Audio recordings were

also done on the laptop.

Integrating electronic forms of literacy into thadlish curriculum had various
consequences. An important observation was thensigaof the teacher’s role to

include a mediator of technology instead of beingpdy a mediator of learning.
Additionally, the teacher played the role of faeilor and guide who was no longer the
principal source of information within the classnedOther sources of information
included the Internet and the World Wide Web ad a&bther electronic based resources
such as the DK pedagogical softwaB@ammar in FocusThis shift in teacher’s role was
previously alluded to by Warschauer and Whitta&9{) who argued that the teacher
should become “a guide on the side” rather thasel@e on the stage”.

| have argued that the integration of electronidimand ICTs into the English
classroom has helped to enhance the English letisangyh the use of multiple forms of
representation where students experienced variogessuch as the visual, sound,
writing in hypertext and reading in different medlde multimodal exploration of the
text, Cry, the Beloved Countyirough the use of the film adaptation of the nared the
visual literacy lesson helped to enrich the stuslemtperience of the novel and also
provided new resources for the students to engaeMy. Halim has demonstrated that

he has incorporated with some success a Multittessand multimodal approach to the
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teaching of EnglishSee thick description of girls’ lesson of August 8arschauer and
Kern (2000) and Snyder (2002) among others havdigiged the possible benefits of
successfully integrating electronic forms of meadia the classroom The creation of
expanded opportunities for learning made possiplgnb Internet for research purposes
is one of the benefits observed in Mr. Halim’s Eslglclassroom. For example, during
the poetry lesson on “an abandoned bundle” thénexagas able to consult various sites
that explored the issue of abandoned babies tageaonore insight into the problem. The
students were also introduced to new genres oingr#uch as the preparation of
PowerPoint slides. This genre of writing is usualminant in the world outside of the
classroom.

Nevertheless, in spite of the possibilities createdugh the integration of electronic
forms of literacy into the English classroom, | Balso observed some disadvantages. |
have argued that, there seems to be possible #ggerosion’ with the use of ICTs in
the classroom, an issue that raised by Warscha080) Two issues that were raised
were the problem of grammar where students expsgtehasic problems with sentence
construction, prompting the teacher to organizeamgar lessonSee fieldnotes of
September)3 The frequent use of the spell check option cailso contribute to
deficiencies in spelling as students would notteeeneed to focus on spelling rules with

the availability of the spell check.

| have also argued that there has been a lacktallettand critical focus on some texts
such as the poem, “An Abandoned Bundle” as too minoh has been spent
foregrounding the technology. During a presentatibone of the plenary sessions at the
14" International Conference on Learning, 20®ill Cope warned against what he
called ‘technocentrism’ where education can be dated by technology and where
technology rather than learning is foregroundednémy instances, | have observed an
overemphasis on the benefits of integrating ICTheEnglish classroom rather than an

emphasis on the learning to be derived from sutggration.
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Another significant consequence of the integratibalectronic forms of media into the
classroom is the foregrounding of visual texts #redapparent disappearance of print-
based texts form the English classroom. Withinatretext of the use of ‘English in

Urban Classrooms”, Kress et al (2005) pointed bat the book has been “displaced by
these new screens” (p.x) referring to the screétisedPC, mobile phone. The absence of
print-based texts from Mr. Halim’s English classrobas been a significant finding in
this study. The absence of the physical tex€yf, the Beloved Countithat was being
studied as well as the absence of dictionariessf@rence was also noted.

As regards the engagement of the students witfothes of electronic literacy used in

the classroom, | found that the students were hightaged. One reason for this was that
they were accustomed to using sophisticated forfrtescbnology in their out of school
world thus the combination of their in school lgey practices with their out of school
practices was welcome. Snyder (2002) and others dagued that it is important to
engage the lifeworlds of the youth by combiningrtlet-of-school literacy practices

with their in school literacy practices. The asstimpis that it is easy to incorporate
home practices into school. However, what | hawmébof particular significance is that
when events normally associated with out-of-schiteriacy practices are brought into

the English classroom, they are morphed into schraddtices. For example, the students’
blogs resemble any traditional school task exdegdtthey are published in an online
medium. In this way, the home and school gap ideotg bridged. Nevertheless, the
Grade 10 students observed were also highly endagmalise of the relevance of
technology to their lives and the perceived besdittechnology to their futures. They
also felt that the integration of technology haddméheir lessons more fun and
interesting. The exposure to multiple modes of nmeamaking with the use of modes
such as the visual and sound and in particulausieeof colour helped increase student

participation and engagement with the lessons.
With regard to the question of whether or not gemdade a difference to the way the

students interacted with the various forms of etett literacy in the classroom, it was

found that contrary to literature which suggestisfi@rence in the way boys and girls
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engage with technology, | found that the girls eggghwith technology on an equal level
as the boys. The girls were very ‘au fait’ withttaology and were able to offer advice
when necessary which indicated a level of familyasind confidence with its use.
However, there was resistance from the boys to swirtiee tasks for example the
recording of poetry while the girls seemed moraelyga comply. It was difficult to

assess whether the boys’ resistance was due tedheologies used and the nature of the

tasks.

The next section examines the implications of theva findings for the English
classroom as well as for the general integratiogl@gtronic forms of literacy in the

classroom.

6.3 Implications

This study focuses on a privileged school in S@ftica which is well resourced and has
access to ICTs for teaching and learning. AlthotinghGrade 10 English classroom
observed is not representative of the wider Sodtlt#@n context since for the majority of
children and schools, ICTs are luxuries, the figdiof this small scale study have serious

implications, not only for the teaching and leagnhaf English.

Firstly, the basic requirements for the use ofteteic forms of literacy in the classroom
as evidenced by this study are access to computegset connectivity and security. For
all students to participate fully in the lessohgyt should all have access to computers in
their classrooms and not only in the computer latooy. If not, there should be a smart
board with a projector that would allow each studerparticipate fully in the lessons. As
we have see in Mr. Halim’s classroom, there wag one computer and one laptop but
the presence of the Activboard with the projectlmvaed all of the students to experience
the lessons. Continuous connectivity to the inteisialso very important. However, in
South Africa, dial-up Internet connection is queteensive which immediately makes it
a privilege for those who can afford it. In additjectudents must be able to access

computers and the internet outside of school talide to complete assignments. If they
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do not have access to computers and the Interie€inhomes, they should be able to
have access within their communities. Securityyge a necessity as seen with Mr.
Halim’s classroom. Classrooms need to be reinfovaédextra security to ensure that
the computer equipment is kept safe. What doesrikan then for the Department of
Education’s plan to make all schools in South AACT ready by 2013? Is this a
realistic goal given that some schools are locatedeas that do not have access to
electricity? In short, and based on my data anglyise integration of electronic forms of
literacy and ICTs into the English classroom ara$stooms in general would require
dedicated, adequately trained teachers who aretfareund computer use and access to
technology not only in schools but also in the wicdemmunity to provide support for
those students who have no access to technoldgyna¢. Continuous support for
teachers not only from within their school enviremts but at the level of the

Department of Education would be useful.

| continue to examine the implications of my fingenwith a look at the goal of
Department of Education’s White Paper on e-edundtianake every South African
student ICT literate by 2013. | again highlight coents made by some of the girls’

during our interview concerning the increase inrth@rkload.

F3: When we ask Mr. Halim if we could (like) whese do assignments, an
essay or something in class, if we could havesit fyped out immediately
then we can hand it in then he says it's goingreg&urriculumrequirements.
F5: He wouldn’t mind it but the government is adelayed in the technology.
F?: They'll probably think we downloaded it frofretinternet(Others) Yah,
yah....

F?; They (the department) don’t accept typed aukwThey think it's copied.

A close examination of the above extract revealsraber of concerns: an increase in the
students’ workload as a result of the integratibalectronic forms of media into the
classroom, an issue that was highlighted in my da#dysis; the level of preparedness of
the Department of Education to accept untyped wisskjes of plagiarism and proper
referencing. The students observed are alreadyndeltierate and as such have already
met the Department of Education’s goal that evarglent should be electronically
literate by 2013. As a result of the level of int&gn into their English lessons, they type
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most of their assignments, prepare PowerPoint ptasens and submit some of their
work on flashdisks. Their interactions are gengnadlltimodal and they would prefer to
submit typed assignments. However, the Departneepiires that work be hand written
before submission. Consequently, these studentsdmaincreased workload as they type
their assignments for class purposes then write thet for their portfolios. This raises
guestions about the level of preparedness of tipaiD®ment and their ICT readiness
prompting one student to comment that “the govemninsea bit delayed in the
technology”. How is the transformation being phas&dHow is assessment going to be
transformed to integrate multimodal forms of woilkiese are serious concerns that have

direct implications for all subjects and not onlkydtsh.

At the micro classroom level, the integration affig of electronic literacy into the
English classroom has implications for the rolé¢hefteacher. The question about
demands made on teachers’ time and the pressueadmers to reform has been
repeatedly highlighted (Hargreaves, 1994; Lankskeal, 2000). Hargreaves points out
that teacher are always expected to change. Basey @nalysis in Chapter 4, the use of
ICTs in the English classroom leads to an expansidhe teacher’s role to include
mediator of technology. To fulfill such a role, tBaglish teacher would have to be ‘au
fait’ with the technology and forms of electroniedia being used in class. Even though
on one level there seems to be a reduction inetheher’s work as he/she is no longer the
primary source of knowledge, a lot more is requétim/her in terms of preparation.
The teacher always needs to have a contingencyirplzase technology fails as was seen

with Mr. Halim. This means that time spent on lespeeparation would increase.

At the level of the English curriculum, the shifbi ‘print-based modes to visual and
other electronic texts’ also has implications fue teaching of English. Snyder (1998)
points out that “technology alters how languagévatitten and visual is produced,
processed and used” (p.xx). Students of Englishtixerefore need to be taught new
ways of reading and writing and engaging with EstgliLankshear et al (2000) argue that

students will have to be taught to read and wnitdifferent genres as demonstrated by
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the Grade 10 students writing in PowerPoint, as agelcritical cyber literacy’ which
involves reading in an on-line realm. | am of thewthat students need to engage with
print-based texts and not just extracts which sthbel complemented by visual texts to

allow for a wider variety of texts in the classraom

6.4 Recommendations for further research

If ICTs are to be successfully integrated into Emglish curriculum and also into the
wider curriculum, there is need for further in deptsearch to map the electronic literacy
practices of students in the classroom. Theress aed for research on gender and
electronic literacy to get a better sense as tdhvener not gender plays a role in the way
students engage with electronic media. Such reseavald help to guide interventions

in the field and perhaps inform the Department@di&ation as to how best the objectives
set out in the White Paper for e-education canchéeged.

The integration of electronic forms of literacyarthe English classroom is a very
complex issue which requires careful planning aretetion to ensure maximum benefit
to students. It is not simply a matter of puttimgnputers into schools and training
teachers. It is therefore important for Englishicteers and educators to carefully
consider ways in which electronic forms of litera@n be used to enhance the teaching
and learning of English. This means that they rbastxtremely clear as to the
possibilities and benefits to be derived by intéigganew technologies into the English

classroom and their potential to improve the teaglof English.

| conclude with a quote from Lankshear et al (2000p suggest that:
Teachers need to approach the technologisingeshtly and curriculum with
caution, understanding and wisdom. They also teedsure that education
remains the main game and that technologies, nelvola, remain faithfully in
the service of that main game (p.xvi).
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Appendix A: Glossary of terms

TERM DEFINITION

chat room A branch of a computer network in which participants can
engage in real-time discussions with one another

e-malil A system for sending and receiving messages electronically over
a computer network, as between personal computers

gameboy a compact video game system.

hypertext A computer-based text retrieval system that enables a user
to access particular locations in webpages or other electronic
documents by clicking on links within specific webpages or
documents

internet An interconnected system of networks that connects
computers around the world.

iPod iPod is a brand of portable media players designed and
marketed by Apple

Mp3 Player a portable consumer electronics device that stores, organizes

and plays audio files

overhead projector
(OHP)

A projector capable of projecting images above and behind
the person operating it, thus allowing a lecturer or speaker to

remain facing the audience while using it.

podcast

To deliver a Web-based audio broadcast over the Internet to

subscribers.

smaurt board/activboard

It is an interactive whiteboard that is connected to a

computer and a data projector.

weblogs (blog)

A website that displays in chronological order the postings by
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one or more individuals and usually has links to comments

on specific postings

whiteboards A panel covered with white, glossy plastic for writing on with

erasable markers

World Wide Web A system of extensively interlinked hypertext documents: a

branch of the Internet.

Referencewww.dictionary.comlast accessed January 29, 2008
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Analyzing of comic strips in relation to Cry.
The Beloved Country

Social dislocation
Racism

Violence

Hope

Racism and harassment exists fill foday.

“only one senator in 100 is black” — shows
blacks were deprived of privileges , this
touches the Migrant Labour System where
blacks had to work in the mines, explored in
the novel.

Comic strip — Blacks weren't allowed to vote
i.e. disenfranchisement laws.

The novel — John Komalo and others had falks
about these political issues but still had fear of

being arrested due fo monitoring by the police.

Today — Democracy dllows one to vote and
have the right of opinion where you can say
what you want.

Appendix B: Sample of students’ work. Analysis of C omic strip

http:/cartoonbox.slate.com/hottopic/?image=4&topicid=22

MOST BLACKS STILL Jal | ((THE COPS HARASS ] ONLY ONE SENATOR IN
LIVE IN INNER-CITY US CONSTANTLY | < | 100 IS BLACK

SLUMS i =N .-
e = ﬂ

13% OF BLACK MALES
AREN'T ALLOWED TO VOTE

i f | > o 5 1
BECAUSE OF FELONY i z E
GooD... WERE LIVING
DISENFRANCHISEMENT LAWS : THE DREAM! S
4 [l
VOTE HAVE 2 N
: = :

Alexander township.

Claremont slums-place where Gertrude is
staying.

Rev. Khumalo experiences theft at bus station.
Violence in slums and city at large.
Jail-without a Dom pass, but Absalom was in
jail for a different felony.

Even though fthere is housing, most blacks still
live in slums as depicted in the cartoon.

Related to Cry the Beloved Country Because of
Shanty Town, but those people had to wait for
housing unlike today’s times.

The hyphen in the word “inner-city"
divides the word to indicate the precise
meaning.

The apostrophe used in “[t's” and
“we're" marks the missing letters in the
contracted words.

The ellipsis dots is used to indicate
omitted words in the phrase.

The use of the exclamation is fo show
excitement.

(August 20, 2008)
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Appendix C: Student Interview Schedule

10.

111

11.2

What technologies do you currently use in the Emgtlassroom?

Do you know how to use them?

How did you learn to use these technologies?

Do you consider these technologies an importartgiaour life? Why?

Do you think the use of ICTs make a differencehmteaching of English?
Why do you say so?

Do you think the use of ICTs make a differencedanjearning of English?
Why do you feel this way?
What particular technology that is used in the EBigtlassroom do you find
most helpful? Why do you feel this way?
Are ICTs being integrated in your other subjectdfid ones?

If ICTs are not being used in your other subjedtsyou think ICTs should
be integrated in your other subjects as well? Why?

Do you think ICTs will play an important role in yolife in the future? Why
do you feel this way?

Do you use ICTs at all at home, or outsidechool?

What do you use? For what purpose?
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Appendix D: Teacher Interview Schedule

1. How did you get interested in the idea of usingd@Tthe teaching of English?

2. Which of the technologies do you use more freqyeand why?

3. What was your initial motivation for using electiotechnologies in your English
class?

4. Has your motivation changed in any way since yauet integrating electronic

literacies in your classroom?
5. How long have you been using them in your teaching?
6. Have you received any particular training to engbole to do so? If so, was it

provided by the school?

7. Did you find the training useful for your purpossdeaching English?
8. What have been the learners’ responses to thef €@ ®in their English lessons?
9. Do you think there is a difference in the way bepgage with electronic media as

compared with girls?
10. How do you think learners learn when ICTs are irdeggl into the teaching process?
11. Do you receive any support from the school andratechers?
12. How have parents responded to the use of electliteriacies in the classroom?
13.  What do you think are the implications of the us&dd's for the teaching and
learning of English?
14. Do you have any recommendations with respect tageeof electronic literacies in

the classroom?
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Appendix E: Declaration of Consent: School

PO Box 862
Kelvin
Johannesburg
July 30 2007

The Principal

Dear Sir

My name is Jeanette La Fleur and | am conductisgareh for the purposes of obtaining
a Master of Arts in Applied English Language Stsdaethe University of the
Witwatersrand. My area of focus is the use of etett literacy practices at school. This
research is therefore aimed at investigating taathse of these practices in the English
classroom. | am also interested in finding out lsdwdents engage with electronic
literacy practices in the classroom as well as v@natthe implications for teaching and

learning. | would like permission to conduct thesearch in your school.

Participation in this study would entail: a gromperview with students as well as an
interview with the English teacher and observatiblessons. | would like to audio
record the interviews as well as collect samplesak. Data will be collected from both
Grade 10 English classes and | will observe lestarthiree school days per week for a
period of 4 weeks. Permission letters will be gitemll individuals from whom data will
be recorded. Such participation is voluntary andcastage in the research will the
identity or location of the school, the identitefsstaff and learners lifisclosed The

school and any research subjects referred to wifiben pseudonyms.
The completed questionnaires and data collected finterviews will not be seen by any

person in this organization at any time, and welldsocessed only by myself and my

supervisor. Responses and all data received wiiaenined only in relation to the
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study. This means that feedback that will be giteethe organization will be provided in

the form of group responses and not individual @ations.

Your participation in this study would be greatfypaeciated. This research will
contribute to a larger body of knowledge on eleutrditeracy, as well as an

understanding of the implementation of such prastia the classroom.

The school may withdraw permission for conductimg tesearch at any time. | would be
happy to answer any questions relating to the megoesearch project or you can also
contact my supervisor, Dr. Leila Kajee, Applied Esiglanguage Studies, School of

Education ateila.Kajee@wits.ac.zar telephone number 011 717 3187.

If you are willing to grant permission for the ragseh to be conducted in your school,

please sign the attached consent form.

Yours sincerely

Jeanette La Fleur

jeanettelf@yahoo.com
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Appendix E1: Declaration of Consent: School

Declaration of Consent (Principal)

I, (first name) (surname),

grant permission for the researcher, Jeanette éwur Rlo conduct the following research
project:Investigating Electronic Literacy Practices in Eisfl Teachinda Masters
research project for the division of Applied Englisanguage Studies, University of the

Witwatersrand).

| declare that | have been informed of the detdilser research proposal and agree to let

her conduct the research at my School.
I have been informed that any participants in #e=arch who is below the ageldf
years will need to obtain his/her parents’ permisdo participate in the study and will

have to sign a declaration of consent.

Date:

Place:

Signature:
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Appendix F: Subject Information Sheet (Letter to Pa  rents)

Dear Parent/Guardian

Request for permission to conduct research in X sclol

My name is Jeanette La Fleur and | am conductisgareh for the purposes of obtaining
a Master of Arts in Applied English Language Stsdaethe University of the
Witwatersrand. My area of focus is the use of etedt literacy practices, such as the use
of internet technologies and smart boards, in sishddis research is therefore aimed at
investigating teachers’ use of these practiceserBnglish classroom. | am also
interested in finding out how students engage eliélctronic literacy practices in the
classroom as well as what are the implicationgdaching and learning. | would like to

invite your child to participate in this project.

I will observe lessons three days a week for aoglenf four weeks. The normal school
programme will not be interrupted in any way. Ihsit in the class and observe what
takes place. | also propose to conduct group ireerywith learners which will be audio
recorded. The name of your child will not be reeatdS/he will be given a false name
(pseudonym) in the research. Upon conclusion@fésearch project, all tapes of
interviews will be destroyed. In addition to thedaurecording of interviews, samples of
learners’ work will be collected as part of theadadllection process. These will be used

only by the researcher and will also be destroymahicompletion of research.

Participation in all activities is entirely volumygand will not take place without written
permission from you the parent/guardian or thenlearf you do not wish your child to
participate, s/he will not be disadvantaged inamay. If you do allow your child to

participate, s/he may withdraw at any point.
Kindly sign the attached consent forms indicatirtgethier or not permission is granted.

Yours sincerely
Jeanette La Fleur
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Appendix F1: Declaration of Consent (Parents)

I (first name)

(surname) agree to allow my son/daughter
(full name) to participate

in the following research projedhvestigating Electronic Literacy Practices in Hish
Teaching(a Masters research project for the division of kgghbEnglish Language

Studies, University of the Witwatersrand).

| am aware that my child will be interviewed andttthese interviews will be audio
recorded. | am also aware that samples of my chvairk will be collected and that
tapes and transcripts of interviews as well as $esmgf work will be destroyed upon

completion of the research project.

Appendix F2: Consent form: Interview (Parents)

I consent to Ny bking interviewed by

Jeanette La Fleur for her research project andratatel that:
» Participation in this interview is voluntary
» The interview will take 45-60 minutes
* My child may refuse to answer any questions shellid prefer not to
* s/he may withdraw from the interview at any time
* No information that may identify my child will bacluded in the research
report and the responses will remain confidential.

» Since this is a group interview total confidentiatannot be guaranteed.

Signed:
Date:
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Appendix G: Sample of Field notes

10 B (boys’ lesson) : Field notes notes, Septeml2007
Lesson on grammar: Sentence structure

Technologies/literacies foregrounded: laptop, exdtve smart board, CD Rom, projector
The first 10 mins of the lesson are spent doing aefladministration: filing porfolios,
handing out holiday assignment.
The system is still offline so learners do not gatte lab for the lesson. Instead they do
the same grammar activity that was done by the lgsma the previous lesson.
- The teacher explains that since they cannot adbes‘uottawa” website at
school, they will have to access it at home omnangernet café.
- Mr Halim gives the web address and sa§sl will access the website, the web
page will open. Then looking at the computer onriglet you will find a Dialogue box.
In the dialogue box you will type in sentence. Brexster. When you press enter it will
bring up a profile of | think 20 topics. You wilheer the topic that says sentence
structure. You will access the lesson on sentetnaetare. You will go through all of
them and then you complete the test. There israd® test, 10 questions and | want you
to write down the following and I'm going to askwwhat is your experience of working
on the Internet?... What are the advantages ofydmonline test? What are the
advantages of learning with the web in front of ysua teacher? 2 questions. Do we
understand people? Goes over instructions; Nove taer a lot of hyperlinks. You must
tell me the advantages of the hyperlinks?3%question?)t will tell you sentence and
on the sentence you will find a line. You know whdtyperlink is? It will take you to
what that is. You must give me the advantagesisf th
- Now if we had to sit today an hr in front of tbemputer working , it would have
been a brilliantly productive lesson K{alludes to problem with computer being offline
You see the disadvantages of technology?
- Now you have to work on a software programmeantence and grammar and
all of that and | need you to enjdy You will enjoyit.
- He then asks,How many of you believe ,sir, we're forgetting thesic
when it comes to sentence construction?

- 1 hand raised

- Mr. Halim: “Why?”

- The learner respondsyt don’t write good sentences.”

- When | give back your presentations you will ses flour sentences are

going a bit haywire.
- The teacher loads the software onto the laptopgladontents are projected
onto the smartboard.

- The animated image appears on the screen. Whedriswgar?

- The boys smile.

- The same set of activities that was done by thelfesris displayed.
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Mr Halim pauses the CD after the section aboutithgebiting the postman
and reminds learners that this is work they wowaldendone in Grade 7.

He continues with the section about the hairy dog.

The boys look on passively at the screen.

The teacher pauses again and sayan“you see the mistake you people are
making?

He then reads through the sentences and explarffarence between
“which” and ‘who”.

The class then does the test distinguishing betwheases and sentences, as a
whole class activity.

The first test is titled “Is it a sentence?’ Themad talks about clauses.

Mr. Halim then pauses the CD and asWéat is a subordinate clause? He
continues, “You are subordinate to me so whatl®slinate? Are you above
me in authority or below?

Responses below”

The teacher asks again what a subordinate clause is

Responsea lower level of clause.

Mr Halim repeats the phrase then says * “it is

As learners go through the test, the teacher ttikheir answers in the
appropriate box.

This continues until the end of the third test.

Based on the computer’s evaluation, the boys’ afe@#eakness is
distinguishing between phrases and clauses.

The computer again explains the difference betweaim and subordinate
clauses.

Another exploratory test appears on the screenifgteictions: “click on the
phrase button or the subordinate clause buttoayavkiether the main
sentence is accompanied by a phrase or a clause”.

For example, “The boy fell in the middle of the yseound”.

Yasim suggests it's a phrase. The others are unsure

Mr Halim uses the infrared pointer to highlighé tword phrase

Next sentence, “James loved going on holiday elengh he disliked the
sun”

Most of the boys tell the teacher to click on pkras

The lesson continues in this manner with the tegoaesing at intervals to
ask questions like “makes sense?’and reinforcécpiéat points. However the
boys get most of the answers wrong.

Mr. Halim asks the boys what is a subordinate @aus

Response: “sir, it doesn’t make sense”.

Mr halim asks “what doesn’t make sense

Sir, a subordinate clause. It needs a main clarsetb make sense.

Based on evaluation, the computer says “you hawgiité got that right”.
The computer says “a phrase forms part of a seateunicdoes not make
complete sense on its own
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- Mr Halim repeats “a phrase forms part of a senténteloes not make
complete sensfoys respondyn its own.So important. Teacher continues,
“many of you in your work write phrases for me. Y&ssays

are full of phrases.

- At the end of the lesson the teacher asks the swydentt did you learn
today?”

- Responsest)We didn’t have to use pen and paper” 2) it makes
understand better 3) if you did something wrongj gan do it over and over
until you understand 4) with your own computer yain speed it up and learn
at your own pace 5) We can explain o each othegamedisagree. 6) we can
find answer immediately

N.B: Field notes colour coded: Red: Teacher, BRmys.
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Appendix H: Student blog

Thursday, August 30, 2007

ask Mufti
Date:
2007-08-29 02:12:15
Title:

I am a grade 10 student ...nd we are studing the book "cry, our beloved country".
While studing this we came across a statement whhich says " IF GOD IS GOOD,
THEN WHY DO WE GO THROUGH SO MUCH OF PAIN?"

Category:

Beliefs and Practices (Ageedah)

Question:

I am a grade 10 student in thr\e Al-Nur islamic school, and we are studing the book
"cry, our beloved country". While studing this we came across a statement whhich
says " IF GOD IS GOOD, THEN WHY DO WE GO THROUGH SO MUCH OF PAIN?" mufti
can you please comment on this statemen and give me the islamic veiw of it...
Anwser:

In the name of Allah, Most Gracious, Most Merciful

Assalaamu "alaykum waRahmatullahi Wabarakatoh

It is our agida and fundamental belief that Allah is Subhaan. He is pure and free from
any blemish. No weakness or shortcoming can be attributed to the being of Allah. To
attribute any shortcoming or blemish to the being of Allah is kufr. The statement in

reference questions the pure being of Allah. That is also kufr.

There are many reasons for our pain in this world:

1. We are sent to this world to be tested by Allah. For that, we have to be faced with
many adversities. Allah says, “"Do people think We will leave them proclaiming ‘I
believe’ and they are not tested?”

2. Our pains are also due to our wrongs and evil doings. Allah says, "“Whatever

adversity you are afflicted with, it is through the earnings of your hands.”
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It is clear from the above that Allah is perfect and experiences of pain are either by

Divine design or consequences of an individual’s actions.

You should refer this issue to the principal of your school and request him to address
the issue.And Allah knows best
Wassalam

Mufti Ebrahim Desai Darul Iftaa, Madrassah In'aamiyyah

4

Saturday, August 25, 2007

LETTER TO THE EDITOR: CRIME

P O Box 21284
*Al-Nur

1936

23 August 2007

The Editor
The Citizen

P O Box 43069
South Africa
2042

Dear Sir

RE: Crime in South Africa

The alarming crime statistics in South Africa is spiralling out of control. It is the topic
of discussion on the lips of every concerned citizen. South Africa has the highest
crime rate in the world. Since apartheid, the crime rate of our country has rapidly
increased from an incrediblel 466 429 crimes to 1 844 241 crimes in 2001, which
were recorded by the police, and stills increases rapidly. Various crimes like fraud,
murder, theft and serious assaults are exceptionally high in South Africa, compared

to most developed countries.
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As a law-abiding citizen I would like to express my disappointment and
dissatisfaction with the present government. It is the same rights that we've
struggled interminably for, that are now placing our lives in danger. It appears that
the criminals of today have more rights than law-abiding citizens. The corruption
occurring within the government is escalating at a faster rate than any other crime
category. Cases are left unsolved, police personnel are incompetent and criminals
easily escape from prisons and courts. Bribes beneficial to our polices are being

accepted when it is infact their duty to enforce the laws more stringently.
As a concerned citizen I suggest that the death penalty be reinstated as a determent
to serious crime. Does the government have the power to offer low-abiding civilians

of the country more protection?

Yours sincerely
M R Amod

All statistics are provided by the SAPS CIAC, see www.saps.gov.za

Regret

REGRET

I pulled into my driveway. I can see the cars of all our close family parked outside.
As I get out of my car, my brother offers me his hand in a handshake of

condolences.

I enter my house. My wife and daughters are crying. Everyone is trying to pacify
them. I look at my wife and try to be strong, but I can’t stop my tears from flowing.
There’s so much grief in my house, so much pain and worry in my heart. It looks
almost as if someone is has died or is very sick, although this is not the case. What
I'm currently describing to you is any father’s worst nightmare. My daughter has
eloped.

Eloping has become so common, children trying to defy their parents. But I never

imagined it would happen to me. My eldest daughter has ran away with our
neighbour. The Mistrys are a nice Hindu family. We've never had problems with

114



them. The only question running through my head is why?

I'm a Muslim man, Muslim by name but hardly in practice. I try to read all my salaah
but the shop makes it so hard. I never miss Jummah and attend Fajr on both Eids.
Sometimes I tell my daughters to pray. We fast every Ramadaan and celebrate both
Eids very lavishly. I take my daughters for Umrah every year. We always stop in

Dubai, so they can do some shopping.

I want to make girls independent, I always had them in private schools, they don't

really mix with the Indian girls, only those in the white schools.

I always gave my daughters the best, I only bought them branded clothes. I never
told them *no’ for anything. They have a shoe to match every outfit and a scarf to

match every shoe, although I never really see them wear scarves.

I don’t get a chance to spend time with my girls. We take a holiday twice a year but
I always gave them their freedom. I thought my daughters how to drive from young.
I even bought her a car before she got license. I remember how happy she was that

day. She must be in that car right now, she’s using it to run away from me.

Where was my wife when my daughter was busy with the neighbour? I could have
left her at home but, I needed her at the shop. We've been busy and I can’t manage
otherwise. I do let my wife stay at home sometimes but she needs that time to visit

her friends.

I did all this for my children, So that I could show the world my beautiful daughters.

I never shouted them because, I fear that they will hate me.

Am I so selfish that due to my own needs I let my children go astray. For my pride
and image I never once told them to cover up and dress properly. For my money, I
never let their mother to guide them. Through my ignorance, I never prayed and

never set an example for my children.

With tears in my eyes, I sit on my mothers old musallas and pray to Allah to bring
back my daughter. Only Allah can save my eighteen year old daughter from my

forty-five year old Hindu neighbour, father of three children.
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Wednesday, August 22, 2007

hardship is encouragement in disquise

HARDSHIP IS ENCOURAGEMENT IN DISGUISE

As a young boy, I experienced a lot of hardships as I was living in South Africa and
in those days apartheid was a rule. My parents were in the Indian congress, which
gave me the encouragement to take up upon politics.

I remember the experience which I encountered, which was known as the
Sharpeville Massacre. It occurred on the 21st March 1960. The African men marched
against the “doing pass low.” The objective of the March was that African men leave
their passes at home and present themselves for arrest. We marched to the local
police station. Three hundred other policemen came to the local police station to
assist them. While the Africans continued to march, the police opened fire against
us. A total of 69 were shot dead and 180 were severely injured. I was lucky to come
out scratch less.

I am glad I took part in such an event which taught me a lot of lessons. It gave a
short period to feel how the black South Africans felt and lived through apartheid
times. They wanted to be heard but were rather treated with violence; as a result
these feelings of hatred build up within them. Having this experience made me feel
like one of them. My heart cried with pity ness, but yet I was in the same shoes as
them, just a wee bit better, because I was an Indian. I did not have to carry a pass.
The fact that I could have been one of the 69 that was killed gave me shivers and
made me feel the sadness of those who lost their beloved one’s, innocent, young and
old were heartlessly killed, but the attitude I required and had was if I died for my
country. It was worth it. The fact that I saw people killed in front of me for justice
made me stronger and encouraged me to fight against the government for what was
right. After this event, my views towards the white people in general have changed. I
found them to be heartless and unjustful being to react in that way.

This experience gave me a total different outlook on life but when I thought of my
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family, friends and community as a whole, this gave me strength to a different to

South Africa. I felt that what I was doing for my country was correct, because when

looking at the lives of the sahaba and prophet (S.A.W), they were brave men who

fought for their believes and what was right. Therefore knowing that one day I would

be rewarded by Allah (god) for fighting for justice gave me even more strength.

Today when I sit back, relax and look at the new South Africa and ponder about my

life, I feel grate honor knowing I played a role in the difference of South Africa. I also

feel great honor when I think of the way I spent my youth, rather then regretting
like most people today and how also when Allah questions me of my youth, I will

have a answer. May Allah always keep South Africa non-sexiest and non-racist

democratic South Africa.

Friday, August 17, 2007

poem on johannesburg

Jozi

Jozi is a very busy city

With many girls who are pretty
And sometimes they are witty

That is our beautiful city

And the crime
Is at it’s prime
Safety is a priority

Because of the authority

You can get an occupation
At any station
There are many places to be

And a lot to see at Sandton City

There’s a lot of clubs

Where people take drugs
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Labour migration

Is dislocating the nation

With all the good and bad
Jo’burg City is Jo’burg City

Evaluation of powerpoint

It showed me how benefitting is technology, and how it can improve ones
understanding of different things. It was a different way of learning. It showed me
what effort my techer puts in to make all yhis powerpoints because it took alot of
effort and time.

/character anylasis- phase 2

Absalom Kumalo:

Public life:

life of crime friends who deal with crime

Private life:

Not stable... always movingHonest... confesses to the murderKills due to fear
Peoples perceptions:

Murderer... murders Arthur Jarvisgood character.. reformatoryCriminal...
breaking into houses

Arthur Jarvis:

Public life

:Just person... blacks look upto him Opponent of Apartheid

Brave... creates a boxing club for blacks

Personal life:

President of African boys club..

Hero...

People’s perceptions:

Barve character... against Apartheid, wanted justice

Wealthy man...

Foolish man... according to his father in the start of novel, but then is
honoured by his father.

Disappointment due to his death
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James Jarvis:

Public life:

Self concerned... only worries about himself and his family- in starting of
novel.

Later he develops relationship with the people of Ndotsheni

supports people of ndoysheni.

Personal life:

hardship... son and wife’s death

Family man...only worried about them and not the blacks

Good man... helps people of ndotsheni

Peoples perceptions:

high status in Ndotsheni ... when the girl was passing him she waited
Tries to fufill his sons dreams...

stops being a racistRacist.. doesn’t great the black man at his sons funeral..
John Kumalo:

Public life:

Political activist

Personal life:

Untruthful.. support his sons liesdeserts his brother in time of need
successful business man

social-dislocation

Peoples perceptions:

Believed to be corrupted by power...disliking to the church
People find him arrogant

.stands up for injustice...

Rev. Kumalo

Public Life:

Priest

Faith in god

Honourable man... look upto amoung the people of ndotsheni
Patient man... doesn’t loose his temper...

Private life:
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Gullable... trusts anyperson- ticket incident

Good character... makes the women to which he son made pregnant to marry
his son

Family man... loves ands cares his son and sister, although they have
disgraced him...

Peoples perceptions:
Respectful man
Honourable man

A firm believer

character analysis on cry the belovad country.
Stephen Kumalo
Stephen Kumalo is the protagonist and moral compass of Cry, the Beloved
Country. He is a quiet, humble man, with a strong faith in God and a clear
sense of right and wrong. An Anglican priest, Kumalo cares for his
parishioners and presides over the modest church of the village he calls
home. They struggle, however, to save money for their son’s schooling and
for a new stove. Kumalo is not flawless, and he occasionally erupts in anger
and tells lies. Praying to God, however, saves him from temptation, and he
always repents when he speaks unfairly.
As the novel begins, Kumalo undertakes his first journey to the city of
Johannesburg. He is intimidated and overwhelmed by the city, betraying his
simple background. With the help of generous hosts, kumalo finds his way in
city Johannesburg and searches for his son. As the search drags on, we
become aware of Kumalo’s physical weaknesses. He is forced instead to
search for his son. When it becomes clear that Absalom is in grave trouble,
Kumalo’s body is further broken by his grief, and further broken down when
he finds his sister as a prostitute. By the time Kumalo leaves Johannesburg,
he is deeply sad, but his faith is buoyed by the generosity of others. When he
returns to his village, Kumalo works to improve the lives of his parishioners.
In the end, he faces his son’s death with mourning, but also with a sense of
peace.

NB: * All names have been changed to protect the identities of students and
the school.
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