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that women must be able to emjoy the right to

achieve any goals that men enjoy and that this

could bs done through eqgnality in education.

Recent liberal feminists like Eileen Byrne (1978)
have argued that if girls are given the same oppor~
tunities as boys and if they experience a non-sexist
curriculum, they will be able to 'free' themselves

of the limitations and restrictions imposed upon
women in society. In other words, girls will enjoy
equality through the power of qualifications.

This means that girls and boys are should be able to make
any choices regarding their curriculum and in this
way enter any field or vocation they choose. Inr

this way, womenwould be able to compete with men

in the workforce and enjoy equalicy in work and wage.
Thus an emphasis is placed on education to bring

about sexual equity.

It is important to mention briefly how liberal feminists see

current education practice as limiting and why they

argue that there is a need for change. The
aotion of equity through education will be fully
deal- with in chapter two in a discussion on

sex-role theory.
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Even though the liberal feminist perspective

has made an important contribution towards the
”3ﬁj : issues concerning women, it has also met with
critique (see for example Mica Nava, 1980 and
Eisenstein, 1981). Liberal feminism does not
question the historical or material bases of
sexual stereotvpes and it gives no particular
consideration to the position of women in the
mode of production. The liberal feminist per-
spective has operated as both an academic move-
ment and a movement for liberation in that it has
played a significant rvole in activating women
to address the issues cf inequality; but it has
done this without giving adequate consideration

to the importance of social structures,

Liberal feminists wish to see sexist
practices removed and they wish to see women
actively involved in management positiens and
other areas where women are traditionally ex-

cluded (see Friedan, 1963) but this equitable

within the existing social structu-e of capitalism.
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Eisenstein believes that what is essential to

socialist feminist political analysis is an under-

e standing of the interdependence of capitalism and
patriarchy; she emphasizes " ,.... the mutually

reinforcing dialectical relationship between
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capitalist class structure and hierarchical sexual

K-

structuring ...." (1979:5). Patriarchy is seen

to have existed before capitalism and it still
continues in postcapitalist societies and it is

this present relationship that must be understood
and explained. Eisenstein therefore looks at

both the Marxist class analysis and radical feminist
analysis and endeavours to synthesize the two to

form the theory of socialist feminism.

According to Eisenstein, Marxist analysis provides
a class analysis necessary for the study of power;
it also provides a method of analysis which is

historical and dialectical. In other words,
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the social relations governing women's existence
can be analysed. Secondly, patriarchy has been

defined by radical feminists as a sexual system of

power in which men enjoy economic privileges

and a superior power, and this system is pre-
B served in the family and through the sexual

division of labour and society.

However, as previously mentioned, the concept of

I{‘
%
2

i S

aa AR ing ol




Page no. 16.

patriarchy is rooted in biology rather than eco-
nomics or history; this means that the theory

is sexually based. Eisenstein argues that capi-

talism does not appear within the radical feminist theoretical

analysis to define women's access to power,

Eisenstein sums up her argument by saying that
Marxist analysis seeks a historical explanation

of existing power relationships in terms of

economic class relations. Radical feminism
describes the biological notion of power. How~-
ever, the revision of socialist feminism she proposes

analyses power in terms of both its class otigins and

its patriarchal roots.

In this way capitalism and patriarchy are seen as

'mutually dependent':

For socialist feminists, oppression and
exploitation are not equivalent concepts...
Exploitation speaks to the economic

reality of capitalist class relations

for men and women, whereas oppression
refers to women ... defined within
patriarchal .... and capitalist relations.
Exploitation is what happens to men and
women workers in the labour force;

woman's oppression occurs from her ex-

ploitation as a wage-labourer but also

ot




occurs from the relations that
define her existence in the
patriarchal sexual hierarchy - as
mother, domestic labourer anld

CONSUMETr .+ 4o
(1979:22)

For socialist feminists historical materialism
cannot be defined in terms of the relations of
production without the understanding of its
connection to the relations that arise from
women's sexuality (see Rowbotham, 1972 and

Eisenstein, 1979).

Roberta Hamilton (1979) has 2 similar argument.
She says that both Marxist and feminist accounts

must be used in the analysis of positions of vomen in society

The first is rooted in the social relations of
production and the emergence of private property;
the second is rooted in the study of how bio=
logical inequalities and differences are trans-
formed into their social meanings and institu=
tionalized. The first would require a socialist
revolution and the second would require an over=
turning of those notions which have been con-

sidered as 'matural' since the beginning of time.

Heidi Hartmann (1981) in her article "The Unhappy
Marriage of Marxism and Feminism: towards a more

progressive union', argues that while Marxist
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analysis provides insights into laws concerning
history and the economy, it fails to understand
the dynamics of sexism. Feminist analysis alone
is inadequate because it is ahistorical arZ in-
sufficiently materialist. Therefore Hartmann
concludes that Marxist analysis must be used for
its strength in understanding ecoromic laws of
motion and feminist analysis for its particular

understanding of the predicament of women.

Arnot, a socialist feminist in educational research
provides a note of warning as well, while
being committed to explain the relationship be-
tween gender and class: one must not forget the
analysis of conflict between gender and class

as two systems of contvol. Arnot explains this
in two ways: when discussing gender and class,
one cannot know whether class resistance is
oppressive in itself, or whether the child's re-
sponse to class is mediated by her or his gender,
Secondly, there is a danger in under-theorizing
the effect of patriarchal forms of domination;
gender analysis is being siotted into class

snalysis, instead of trying to develop a new theory.
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While acknowledging the short-comings of socialist
feminist theories, I would nevertheless argue that this form
of analysis makesdefinite attempts to explain the
complex relationships between patriarchy and
capitalism, and consequently has greater power

than radical and liberal feminism, As will be seen in

chapter two, Althusser's theory of Ideological State Appara=-

tuses has shown ways in which societies and

institutions are perpetuated and maintained.

The three major feminist theories have all
identified that an ideology of gender differen=-
tiation exists; in other words, there exists a
complex set of beliefs regarding the basic

major social representations of the two genders.
All three theories range across a broad area of
debates which needs to be considered. The position
of women in education needs to be seen within this

range of debates.
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CHAPTER TWO

THE PART PLAYED BY SCHOOLS 1IN PROMOTING

GENDER RELATIONS

This chapter will concentrate on the theories re-

3araiu3 gender differentiation in educationand the ways which
gender inequalities are perpetuated. The research

will then look at curricula both formal and hidden

and the specific ways in which gecder codes are

transmitted. Lastly, the research will focus on

the ways school textbooks perpetu-“e the pre-

vailing ideology.

the literature concerning the part played by schools
in promoting gender relations, two bodies
of theory predominate. Fi-stly, the literal feminists
have tended to work wichia 'role theory' (for ex-
ample, Byrne, 1978; Gaskell, 1977/8) which is in-
dividual-based and sees girls and boys inter-
nalizing the sex-roles which already exist as por-
trayed in family, school and work. Secondly,
socialist feminists (for example, Arnot, 1981;
Wolpe, 1981) use reproduction theory as their
springboard for analysing the ways in which che
social relations of production or relations of

class are extended into the realm of gender and
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form the basis of 1 gender-coded ideology (Acker,

1981).

In this chapter the above mentiorned theories will

be presented as two theories with various differences.
Both theories have advantages and limitations

(arnot, 1981), but it is important to highlight

the theories' focal points in order to understand

more fully how feminists view the part played by

schools in the area of gender. The chapter will

then go on to explore the ways in which schools

encourage geuder codes. Sex-role theory and the political
economy perspective will now be considered in more

detail.

SEX-ROLE THEORY

Sex-role theory has a long history. British and
American research goes back about twenty years

and numerous empirical studies have been conducted
which form a basis for the development of sex-role
theory. This theory assumes that there are diffe-
rences between boys and girls which are expressed
in work, aspirations and futures as well as in

lifestyles for boys and girls. Liberal feminists
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see the school as playing an important part in
building the roles of masculinity and femininity.
Schools are seen as agents of socialization in
which children of different sexes assume roles

or internalize them because they model them-
selves on the gender roles they see and experience
in society. Different roles which are played by
men and women in places of work and the home
become accepted by children and they in turn con-

form to these roles.

Society has labelled and venerated a typical
feminine character structure in which is included
such personality characteristics as sensitivity,
passivity and the desire for protection. The
predominant societal definition of femininity in-
volves the internalization by girls of charac~
teristics like submission and docility (loftus,
1974). These characteristics, that is, charac-
teristics 'appropriate' to different genders, are
reinforced in institutions like the family and
the school; in fact, these institutions are seen
as major transmission agents within the society. Women
'n;c loc;ted in the home and men are located in
places of work (Gaskell, 1977/8). Women's voca-
tions embody all those tasks which are related

to domesticity and meekness. According to this

theory women are not naturally seen as playing
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a role in the workplace. The notion of a 'success~-

ful' woman has connotations and images which are

contrary to the feminine qualities of being loving,

generous, sympathetic, pure and patient. '"Career

girls" are seen as 'unfeminine' (Henricksen, 1981)

because a career is usually synonymous with am-

bition and aggression which are 'qualities' gene-

rally associated with masculinity.

According to sex-role theory, children of different

Sexes are taught to view themselves as unlike each

other within the structure of the family, the

formal and hidden curricula of the school and the

differences of jobs in the workplace. Ttey learn

that different sexes behave, feel and value thiugs

differently because they are regularly experiencing

situations which convey messages about how men and

Sacan B dukd

women behave. Inequalities exist in the home and

the workplace and these are brought into the

school. These inequalities exist within the struc-

e

ture of patriarchy because as Spender (1982) says,

"Schools cannot teach what society does not know".

Schools are agents whereby sexual inequalities

are acquired and accepted. Schools enhance and

B emphasize values which already exist in the family.

The school's role is one of reinforcement and ex-

tension = that is reinforcing and extending the

notions of masculinity and femininity prevalent




in the wider society.

There are a number of different ways in which
schools have achieved the promotion of differences

in characteristics and aspirations for children.

Eileen Byrne(1978) has explored ways in which

the formal curriculum of the school promotes
gender inequalities. For example, she argues

that separate curricular routes are consciously
planned for the two sexes. Girls opt for courses
involving housecraft and typing and boys opt for
courses that include subjects like metalwork.
Byrne also points out that girls are often dis-
couraged from mathematical work and as a result
there are fewer women mathematics graduates.

This can be taken even further because fewer women
are employed in posts needing mathematical ability.
Byrne argues that this needs to be attacked at

the source. Girls are not adequately qualified

to enter some tertiary courses because they are
not qualified in the basic scientific, mathematical
and technical craft subjects necessary for some
future courses. Thus, girls are being denied
equal opportunity in or access to education.
Alison Kelly (1981) has similarly shown that girls
generally do not take scientific subjects and thus

are not prepared fcr careers in scientific pro-
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fessions. The formal curriculum however, is not
the only way in which sex differentiation is pre-
valent; the school's hidden curriculum is of vital

importance.

The socializing work of schools includes the segre-
gation of boys and girls for example, standing

in separate lines, sitting separately in class-

rooms, having separate playgrounds and sportsfields
(see Byrne, 1978), Also, different tasks are allotted to
boys and girls for example, boys are often asked

to move heavy furniture and girls are assigned

to clean the blackboard.

Byrne (1978) also meations the presence of women

in the teaching profession with mea holding

most of the senior positions, and that

teacher behaviour is sometimes different towards
different sexes for example, some teachers pay
more attention or show favour towards either sex
depending on how conscientous the girls are or
how noisy the boys are. Research has highlighted
similar examples of the ways in which the hidden
curriculum is seen in socializing roles (for ex-
ample see Berlotti, 1975; Frazier and Sadker,

1973 and Byrne, 1978).
Sex-role theorists have also scrutinized school

textbooks for sex-role stereotypes. (Biraimah

(1982) has studied the textbooks prescribed for
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particular courses as well as reading books which
children enjoy. It has been concluded by resezarchers that
books and curricula promote rcle expectations and
aspirations for female students. In fact, females

were under-represented in the texts examined, themes

of passivity and weakness were consistently asso-
ciated with womern and women were involved in home

or nurturing activities. Nelly Furman (1980) has
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studied the 'images' of women and has attempted

to explain women's characterization in books.

Lty =

Furman considers cultural biases which discount

Al o

women's interests and women's views of experiences

and feels that studies by women writers should be
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included in curricula in order to preseat women's
literary expressions as well as their interactions.

Eileen Byrne (1978) suggests that educational
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publishers and teachers should ask questions about
textbooks and readers; they should see whether texts
and illustrations depict traditional sex-roles

whether texts avoid polarizing masculine and femi-

nine characteristics as in, "She was technically
gifted but feminine," or, "He was a good sportsman
but gentle," (1978:262). Those scrutinizing school
texts should also see whether the proportions |
between masculine and feminine examples, nouns

and pronouns are frirly balanced. :
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