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There are, however, a number of factors which com­
plicate the issue. Not the least of these is the 
fact that more working class children are now stay­
ing at school for longer, and that their qualifi­
cations are better. Whereas in the past working 
class children were attracted by teaching, owing 
to the difficulty of entering other fields, and 
constituted u large proportion of its intake as 
has already been seen, this is no longer necessar­
ily the case. Floud and Ucott maintain that

"broadly speaking...teaching has to compete on 
equal terms with other comparable professions for 
recruits from the sixth forms of the grammar 
schools. The traditional pull of the profession 
on working class children is no longer effective 
... This shift ... will ... mean a gradual trans­
formation of the background of the profession" (9)

After an examination of the socia] class back­
ground of teachers in different types of schools, 
Floud and Scott conclude that there t ’nds to be a 
breaking down of the barriers between the social 
origins of teachcrs in different types of school, 
and that, since 1939 at any rate, recruits to 
teaching have come from a predominantly lower- 
middle-class background, tending to be drawn from 
non-manua] families.

Other findings of the study reported indicate that 
women teachers in all types of schools, but part­
icularly in grammar schools, have a higher social 
origin than men J ichers.

Three signif _ant points therefore emerge from 
this study: the first, that teaching may serve as 
an avenue of social mobility; second, that the
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majority of teachers tend to be recruited in those 
days from the lover middle class; thirdly, that the 
social origins of the women in the profession tend 
generally to be higher than those of the men.

Jackson and Marsden have contended that teaching is, 
in fact, almost the only avenue open to the work­
ing class child who wants to improve his social 
standing: not because h ■ has not the ability to un­
dertake some other employment, but because he has 
not the social graces required for many other pro­
fessions (10).

Some research has been carried out which concerns 
itself not so much with the social origins of 
teachers as with the status they enjoy in society. 
Banks (11) has stated the case in the following 
terms:

"The social origin of any group both reflects and 
is a reflection of the status of the group; and un­
doubtedly the social origin of teachers is a 
reflection above a]1 of the ambiguity of their sta­
tus, which needs to contain the two traditions: the 
teacher of the rich and the teacher of the poor."

From the literature it would seem that, /hile the 
grammar school teacher has a higher status than 
does the elementary school teacher, the influence 
of the elementary teacher seems to be strongest 
when the profession is looked at as a whole. It is 
significant to note, for example, that the occu­
pation of teacher comes in the Intermediate class 
for census purposes, not in Category I, which is 
thf-.t of higher administrative and professional: em­
ployes. The London School of Economics, in a sv.udy 
of social mobility, has found that the elementa.-y
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school teacher is classed with the news reporter 
and the commercial traveller, hut below the 
traditional professions (12).

Tropp hes shown (13) that in the nineteenth cen­
tury there were at least us many unqualified women 
as there were qualified teaching in elementary 
schools, and that even in 1900 as many as ^0 per 
cent of teachers were unqualified. Blyth (l*+) has 
shown that even today primary schools are staffed 
almost entirely by non-graduates, while the pro­
portion of graduates in secondary modern schools 
is very low. Thjre can be no doubt that the low 
qualifications of many of the members of the tea- 
chirif profession have helped to contribute in sub­
stantial measure to its low social standing.

There are, in the United Kingdom, considerably 
more women teachers than there are men. Banks (15) 
maintains that about three quarters of teachers in 
primary schools are women, as are about half the 
teachers in secondary schools. There can be no 
doubt that, at this point in the Id story of West­
ern society, an occupation which has a dominant 
percentage of females in it is likely to be a 
fairly low-status occupation (16,17,18).

There seems to be evidence, too, that the financial 
position of teachers in the United Kingdom com­
pares unfavourably with that of professional people 
in other occupations (19), arid that there tend to 
be broad differentials between the incomes of va­
rious typer, of teachers. It has been pointed out 
by various writers (20,21,2?) that, viewed histor­
ically, the financial position of teachers has 
varied considerably. It would be true to say,



however, that the teacher in the United Kingdom is 
paid comparatively little by comparison with other 
professional groups, and that his salary often 
compares unfavourably with those of other less 
well qu lified group:,.

A Summary of Points arising from the Literature

It seems possible to gain a reasonably accurate 
picture of the situation in the United Kingdom 
from the literature which has been referred to 
above (.?3). The following points emerge:

3.3.1 Teaching has served as an important avenue 
of social mobility, and may still do so

3.3.2 Teachers recruited to the profession tend 
to be drawn from the lower middle class

3.3.3 The social origins of women teachers tend 
to be higher than those of men teachers

3.3 .̂  There are many more women teachers than 
there are men

3.3.5 There is a status differential among tea­
chers, depending on the type of school in 
which they teach

3.3.6 There are Vi ry many fewer graduates than 
non-graduates who are teachers

3.3.7 Teachers as a group are worse paid than 
are persons in occupations such as engin­
eering, law and medicine, and are some­
times worse paid than some tradesmen.

A number of writers have enlarged at some length 
on some of the reasons for the phenomena mentioned 
above. As the reason:; for th ' phenomena are of 
less concern, for purposes of this d 'ssertation, 
than are the phenomena themselves, it is proposed



merely to give a list, of references at which 
elucidatory arguments can bo found [?h).

A Survey of the Literature in the United States 
of America

A good deal of research has been carried out in 
the United States of America, but much of it is 
less well known in this country than is that car­
ried out in the United Kingdom (25)- It will be 
expedient, for purposes of comparison, to consider 
the literature in the same ordei as was the case 
in the previous section. For this reason a con­
sideration of literature relating to the social 
origins of teachers in the United States appears 
first.

It is less easy to gain information of thi^ bort 
about the United States than for other countries. 
It has been contended that

"most studies of the social class background of 
teachers do not provide us with a foundation for 
generalisations about teachers across the 
nation" (26).

Nevertheless it would seem that certain general­
isations can be made. Those studies which are 
available suggest thal the largest group of tea­
chers are drawn from the lower middle classes, 
with a fairly sizeable minority drawn from the 
working class. It has not been possible to relate 
the social class of teachers to the type of 
school in which they teach. A study by Carlson 
(27) has suggested that the highest social 
origins are to be found in female elementary 
school teachers, and the lowest among male
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secondary school teachers. Carlson maintains that 
as many as liO per cent of male secondary school 
teachers are from the lower middle class, or the 
working class, as compared with 23 per cent for 
female elementary school teachers (20). Even if 
this study does not have general applicability to 
the whole of the United States, it would seem to 
indicate that there is Less of a stigma attached 
to elementary school teaching than is the case in 
the United Kingdom.

It would be of interest to try to establish to 
what extent teaching ctn constitute an avenue of 
sociol mobility in the United States. There are 
two studies which provide some interesting data in 
tliis connection. The firr.t of these (29) indicates 
that one major career pattern of the Chicago pub­
lic school teacher consists in moving from the 
lower clans school, in which teaching begins, to a 
school with a higher proportion of middle class 
pupils. While this is not in itself an index of 
mobility, it seems to be related to the degree of 
social acccptability of a given teacher, which may 
relate in some way to mobility. A fairly recent 
volume by Herriott. and St. John (30) seems to 
indicate that there may be a relationship between 
the social class background of a given teacher and 
that of the pupils in the school at which he 
teaches. There is net, however, any sort of extreme 
difference between teachers in the different types 
of schools. Only in factors relating to the type 
of community arid father's occupation were there 
any statistically significant, differences. In the 
case of father's occupation 1*3 per cent of teachers 
in schools of low socio-economic status, and 30 
per cent of teachers in schools of high socio­
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economic status, had fathers of 'blue-collar' 
occupation. r'nhus even in schools where the ma­
jority of pupils came from low-status families, 
the majority of teachers had come from white- 
collar homes (31,32).

In addition to the fairly overt evidence that 
teachers of a specific kind of background tend 
to be placed among pupils of the same* type, 
Brookover and Got.tlied have contended that

"there is a tendency for Negro teachers to be 
placed in schools where there are strong con­
centrations of Negro youth" (33).

It would seem, therefore, that teaching may 
serve as an avenue of mobility in the United 
States, but that the way in which it works could 
be different from that in the United Kingdom, 
because of the great differences which exist 
between the two societies.

The social status of teachers in the United 
States has been dwelt upon by a number of 
writers (3M, and in particular by Licberman. 
Liieberman has contended that

"teachers are finding it more difficult than 
ever to maintain their present intermediate sta­
tus, let alone raise it to the level of such 
occupational groups as doctors and lawyers" (35)*
Thir statement in surprising in the light of the 
contention by Stiles that in the United States 
at the present time a bachelor's degree repre­
senting four years of training is almost uni­
versally required. This would seem to represent 
a relatively high degree of education on the 
part of the occupational group at large (36), 
and to indicate an all-graduate, or nearly
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all-graduate* occupational group.

Thi position is not as straighforward as that, how­
ever. In the last century ther>' was in the 
United States a largo group of elementary school 
teachers whose educational qualifications were low, 
and the rapid expansion of education at the turn 
of the century led to additional problems. In 
fact, Krug (37) has pointed out that the develop­
ment of high schools had probably outrun the sup­
ply of trained teachers by the latter part o. the 
nineteenth century, in any case. Although a develop­
mental pattern, requiring increasingly more ade­
quate qualifications of the teacher, can be dis­
cerned, the shortage of teachers in the United 
States; remains chronic, with the result that there 
are still many teachers who fail to measure up to 
the academic standards which seem *o be required.

An additional problem is the fact that, within the 
f!’•••:,ework of American higher education, a bachelor’s 
degree has not the sack* significance as it has in 
the United Kingdom or South Africa. Folger and 
Nam have concluded that the present status of 
teaching as an occupation tends still to be based 
on what were the educational requirements for tea­
chers forty years ago, rather than on present re­
quirements for the occupational group (38).

A further chftracteristic of teaching in the 
United States is that

"the proportions of women An elementary school 
teaching in the United States are so high that it 
can reasonably be described as a woman’s occu­
pation" (39).

Approximately 75 per cent of all teachers in the



United Htatcs are women, and it has been SUggei ted 
that this is one of the reasons why teaching has a 
lower status in the United States than in Britain 
and Europe generally. There seems also to be rea­
son to suppose that once a specific occupation be­
comes accept'.’'! as a 'woman's job’, it becomes less 
and less attractive to men, and that fewer of them 
ar<’ attracted to it.

A Summary of Points arising from the Literature

A picture of a kind can be gained from the liter­
ature cited above* Th< p Lots which emerge below 
nre also reinforced by reports which have not been 
cited in the text (ho), and seem to be fairly 
accurate as a reflection of the situation in the 
United Stater, of America:

3.5.1 Teaching may serve as an avenue of social 
mobility

3 .5 .2 1 ruited to the profession tend 
to be drawn from the lower middle class

3.5.3 The social origins of women elementary 
school teachers are the highest; those of 
male secondary school teachers are the 
lowest

3.5.** Women teachers predominate in American
schools to the extent that teaching ha*5 be­
come typified nr. a 'woman's occupation'

3.5.5 While entrance and final qualifications
for the job arc now much higher than they 
were, there is still a large body of tea­
chers whose qualifications ore not very 
high

3.5.6 Teachers are finding it difficult to
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retain their present occupational status, 
let alone compete with the established 
professions like law and medicine.

3.5.7 Is a tendency for teachers from a
specific social group to teach amongst 
children from a socio-economic group 
similar to their own.

The reasonr for these phenomena are complex and 
varied, and are of no direct concern at this 
stage. Elucidatory arguments will be found 
listed in the note: at the end of the chapter.
(M)

3 .6 A Survey of the Literature in South Africa
A substantial amount of literature has been 
produced, both in and about South Africa. Be­
cause the South African system is not a unified 
one, it is proposed to ignore what has been 
written about educational system:: other than 
White education (h2) and to devote attention 
only to White education, which is the area of 
concern of this dissertation.

It is proposed as far as possible to follow the 
sa-"'*' pattern as that followed in sections 3.2 
and 3.*< above, although this will not always be 
possible for reasons which will become •\pparent 
as -he section proceeds.

Possibly the most comprehensive research which 
has been carried out in South Africa has been 
that of the National Bureau of Educational, and 
Social Research, which has investigated fairly 
comprehensively the following areas:
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Wastage of Teachers
Recruitment of Teachers
Selection of Teachers
Interest of School Pupils in Teaching.

Not all of this literature is relevant at this 
stage of the discussion, however, and will he 
commented upon at a later stage in this disser­
tation.

An exhaustive survey of the available literature 
on South Africa reveals, first of all, that there 
has been no research published on the social 
origins of the teaching body (U3). One of the 
aims of this present research is, in fact, to at­
tempt to establish to what extent generalisations 
can be made about the origins of the teaching 
body. Because there i. no material available on 
the social origins of teachers, it is also not 
possiole to comment on the extent to which teach­
ing may t seen as an avenue of social mobility 
for white teachers. Research in the field of 
Bantu education (UU) has shown that for the 
African, at least, teaching is an important 
avenue of improving social standing in the com­
munity. On the basis of research in other areas, 
however, certain tentative conclusions might be 
drawn. These conclusions will be more fully dis­
cussed in chapter four, as they have a close 
bearing on the present research.

An examination of the available statistical data 
for each of the four provinces (us) reveals that 
more women than men are engaged in teaching a~ a. 
career. While there is a predominance of women in 
the primary schools, there are more evenly-balan­
ced groups of m;n and women in the secondary
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schools. Significant differences are to be ob­
served between the English- and Afrikaans-speak- 
ing groups in regard to the number of men. While 
men are substantially outnumbered by women in 
both English and Afrikaans medium schools, there 
are more men pro rata in the Afrikaans schools 
than there are in the English schools (1*6).

An examination of literature published with re­
gard to the qualifications of the teaching group 
reveals a pattern which has already been discerned 
among teachers in other countries (1*7). Teachers 
employed in primary schools are almost universally 
non-graduates. With few exceptions (1+8), however, 
all primary school teachers have matriculated at 
school, and have then acquired a professional 
diploma awarded on the basis of at least two years 
post-school training. For a number of years (1*9), 
however, teachers qualifying for primary schools 
have been required to train for at least three 
years post-school and recently (50) four-year 
courses for primary schools and nursery school 
specialists have been introduced. While women are 
still permitted to choose whether or not they 
wil -rtake a three or a four year course of 
tru men are obliged to undertake a four year
course of training in a College of Education if 
they wish to become teachers in primary schools.

The secondary schools are found to be sta.fed by 
more graduates than are the primary schools, but 
even there non-graduates constitute a significant 
percentage of the over-all numbers of secondary 
school teachers. Those teachers who are graduates 
are normally in possession of a three-year degree, 
followeu by a single year's professional training,
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and they constitute the largest percentage of 
those teachers who resign in search of more lu­
crative employment (51). Non-graduate staff are 
normally in possession of a three- or four-year 
diploma, and in terms of the requirements of the 
1967 Education Act, all secondary school teachers 
are now required to have been trained at a Uni­
versity (52).

Comparatively little has been written about the 
occupational status of teachers in South Africa, 
and those who have expressed themselves on the 
topic seem to feel that teaching is, in fact, a 
profession. Perhaps there is more idealism pre­
sent among teachers in this country than else­
where (53»5lO. One parameter of professionalism 
which has been used in other countries is that 
used in the national censuses which have been ta­
ken from time to time. As has already been seen 
(55) teachers in the United Kingdom and in the 
United States are classified as 'Intermediate' 
fcr purposes of census. The position in South 
Africa is different. Occupational categories for 
purposes of census are based on the International 
Standard Classification of Occupations, modified 
to suit South African conditions (56).

A number of occupation categories are utilised 
(57)s the most relevant one for our purposes being 
that of Professional, Technical & Related Worker. 
Within this category are mentioned a number of 
occupational categories commonly acknowledged to 
be professional. (58), as well as some which are 
not professional. That category which is of the 
greatest interest is that which is called 'Pro­
fessor, teacher, etc.' The problem which arises
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is that of establishing whether the occupation of 
professor is considered to have the same force 
as that of teacher or not.

There can he no doubt that the University teacher 
is, in every sense of the word, a professional 
(59)- As has already been seen in the previous 
chapter, Etzioni and others have pointed out that 
certain occupational groups may be called 'semi­
professions' . Katz (Co) has considered nursing as 
a semi-profession, while at the same time admit­
ting its connection with the medical profession.
In the general census category being used, the 
over-all title is 'Professional, Technical and 
Related Worker'. One might expect nurses, there­
fore, to appear in this category (as being 
related to professional work) on their own, 
rather than as a sub-section of the category 
which includes doctors. As appears from rote 58 
this is, in fact, the case. The sequence given 
is as follows:

"Medical Practitioner, Dentist, etc.
Nurse, Midwife, etc."

It is clear, then, that nurses are not considered 
to be in the same category as are doctors, al­
though they are related to the category.

This clear distinction has not been made in the 
case of teachers, however, as one category is used 
both for University and for school teachers. The 
conclusion to which one is driven is therefore 
threefold: it is possible that both University 
and school teachers are considered to fall in the 
'Profersional' category; that University and 
school teachers are considered to fall ir. the 
'related' category (i.e. something akin to
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Etzioni's 'semi-professions'); or, finally, that 
insufficient thought was given to the creation 
of the category.

While the last of these conclusions is possible, 
it seems to be most unlikely, not least because 
this is the only area in which this type of prc- 
lem appears. The second of the conclusions is 
equally unlikely, as the status of University 
teachers is acknowledged to be high throughout 
the world, and no less so in South Africa. This 
leaves the first conclusion, which was that, for 
census purposes at least, teachers fall into the 
'Professional' category, unlike their counterparts 
in the United Kingdom and the United States. (61)

An examination of statistical data available for 
the various provinces reveals another phenomenon 
which may be typically South African, although 
data available for Belgium, Canada and Wales (62) 
suggest that it may not be. There is a tendency 
for Afrikaans-medium schools to be staffed almost 
entirely by native speakers of Afrikaans, while 
English-medium schools are staffed by both English 
and Afrikaans-speaking teachers (63).

Whether this phenomenon is in any way related to 
that reported by Herriott and St. John (6U) is 
not clear. They found that there tends to be a 
relationship between the social class origins of 
the pupils taught and that of the teacher. Whether 
the connection in the Transvaal is one of class, 
or merely one of cultural and language background, 
is not clear at the present.

3.7 A Summary of Points Arising from the Literature 

Owing to the paucity of work done on teachers
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actually practising in South Africa, what state­
ments have been made have very largely been based 
on government reports and statistical information. 
This means that the categories used are very often 
used without explanation, and extrapolation from 
them is rather difficult. Nevertheless, the 
following factors seem to have emerged:

3.7-1 There is at present little information
available about the social class origins 
of White teachers

3.7*2 It is not clear as to what extent teaching 
constitutes an avenue of social mobility 
for teachers

3.7.3 Women outnumber men in the teaching 
profession

3.7.** There are more Afrikaans than English-speak- 
ing teachers in South Africa

3-7.5 There are more non-g- ’uate than graduate 
teachers in State schools

2-7.6 Teachers are considered - at least by 
officialdom - to be professional.

3.8 A Survey of Literature relating to Recruitment 
to Teaching

The general patterns outlined in 3.7* above can 
be considered, in some measure, to be related to 
over-all patterns to be found amongst recruits to 
teaching. It would be useful, therefore, to es­
tablish to what extent the phenomena mentioned 
above evidence themselves among those who are 
recruited to the teaching profession.

An important study has been carried out at the
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University of Natal by MacMillan and Grieve (65) 
with the purpose of finding

"a clearer picture...of some aspects, at least, 
of the kind and quality of student entering 
teaching in Natal".

This survey was longitudinal, and ran from July 
1965 to December, 1969* A number of important 
findings emerge from this survey, most of them 
consonant with the general picture which has al­
ready emerged. It was found, for example, that 
men were in a considerable minority, and that 
their general academic standard was lower than 
that of the women. The data produced in this con­
nection make interesting reading.

During the period 1965 to 1969 the number of stu­
dents who had a Matriculation exemption certifi­
cate (66) dropped from 55,9 per cent of the total 
intake to only b2 per cent (67). While this figure 
in itself is somewhat disconcerting, it becomes 
even more so when the writers point out that of 
the 58 per cent who failed to gain Matriculation 
exemption in 1969. 16 per cent had passed only 
the O-level examination (68), and that the major­
ity of these were men, many of whom subsequently 
failed their courses of study.

Although the general level of academic achievement 
of the men is shown to be lower than that of the 
women, the level of achievement of the women re­
cruited to teaching is also below standard.
Basing their findings on aggregates obtained by 
men and women in their school-leaving examinations, 
MacMillan and Grieve conclude that the majority 
of students recruited to teaching are what they



call 'D' and 'E' students. In the case of women,
60 per cent rate a 'D', nearly 23 per cent an 'E' ; 
while in the case of men, nearly 56 per cent rate 
a 'D' and 36,6 per cent an 'E1 (68).

One of the national patterns one might have ex­
pected to be repeated was that of the rati of 
English-speaking to Afrikaans-speaking teachers 
(see 3.7.M* This was not the case, however.
During the four and a half year period of the 
survey, 33^ Afrikaans-speaking teachers were train­
ed out of a total of 2 638 trainees (69). The 
reason for this is that there are far fewer 
Afrikaans-speaking persons in Natal than else­
where in South Africa and for this reason many of 
the prospective Afrikaans-speaking teachers go 
elsewhere for their training. This situation will 
since have altered as a result of the opening of 
the Afrikaans College of Education in Durban (70).

MacMillan and Grieve also established that there 
were fewer graduate trainees than non-graduate, 
another phenomenon which seems to be charaflteris- 
tic of the national group of teachers.

An important survey, r-î ults of which were pub­
lished in 1966, was carried out under Lhe direc­
tion of Haasbroek (7 1 ) with a view tc establish­
ing what was the motivation of prospective 
teachers who, when the survey was carried out, 
were still at school in their final years of 
study.

The reasons given for taking teaching as a career 
were then classified, and the following national 
picture was obtained (72):
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Reason for teaching j
Over-n.ll 1 responses

Service to nation & country 58,7
Holidays 58,6
Length of working week 50,9
Length of working day 1+9,7
Working conditions 1+0,9
Bursaries, etc. at colleges 1*0,0
Teachers' salaries 25,7
Teachers' prestige 8e leading 
role in community 19,1*

As these data were obtained by the questionnaire 
method, and as the questionnaires are not publish­
ed with the report of the research, it is diffi­
cult not to be critical of the findings, quoted 
as they are. The totally opposed concepts implied 
by the first two categories, and the almost iden­
tical response to them, indicates that the 
questionnaire might have been more selective. 
Haasbroek does point out that if boys and girls 
are viewed separately, more girls than boys have 
the service ideal, while more boys than girls are 
attracted by the holidays. Whether or not one 
can generalise about the type of male attracted 
on this basis is not clear. If a less conscien­
tious attitude is implied by these findings, they 
seem to tie up with what MacMillan and Grieve 
have established with regard to the academic 
performance of male recruits as a group.

The survey under discussion has provided some 
material - not a great deal - about the social 
origins of prospective recruits to teaching,
This material was not cited earlier on for the 
simple reason that it does not relate to teachers 
who have actually qualified, but rather to school 
pupils who had not yet embarked on a course of



study which would qualify them ultimately to be 
teachers. On the matter of social origins, Haas- 
broek reports as follows:

"It appears that...the parents of almost half of 
the prospective teachers as a group (1*9>2 per 
cent)...fall under the lower administrative occu­
pational group. This group is followed by the 
teachers whose parents fall under the semi­
skilled occupational group (1U,2 per cent) and 
the professional occupational group (12,5 per 
cent). The remainder of the group are scattered 
over other minor occupational categories" (73: 
writer's italics).

While direct comparisons with overseas studies 
are not possible, there can be no doubt that the 
predominant occupational categories of the fathers 
of trainee teachers as reported in this study 
would fall into the lower-middle and upper work­
ing classes.

The findings of Haasbroek closely parallel those 
of MacMillan and Grieve in the area of academic 
achievement. Kaasbroek reports that

"the school performance of the largest group of 
prospective teachers is 59 per cent and less, and 
the prospective teachers with a school perform­
ance of 1*0-59 per cent are in the majority. It 
therefore appears that prospective teachers with 
an outstanding performance constitute a small 
group" (7U).

The research under consideration has also estab­
lished that the national pattern of relationship 
between numbers of English- and Afrikaans-speak­
ing teachers seems to be maintained among pros-
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