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Appendix U

, Question‘18: 'For the simulation to conform closelz with reality,

35

40

should it have made it possible to see gxactly how many homeowners

‘would be ﬁilling and able to subseribe to the telephone service?’
You say‘ yes it should' in a simulation. Is this in fact the case in

reality? - STUDBNT 13: Yes, I think it would play an 1mportant part
because we Wlll see what range we couvld charge thpm homeownerg together
- - how much - how many people mxe can subscribe to that certain mood,
and seeing if (unintélligible} - = = are prepared to pay, you can

charge the bu31nessmen -3 certaln rate which is not too high, which is

not er too ah, not a great difference between the prices charged for

45

55

60

the homeowners and the businessmen. TUTOR.‘But‘Jn a real market sit-
uation do you know how people are going to behave, very dlosely,' “
exectly? SPUDENT: (inuadible} TUIOR: Mo you,don't' 30, if you are
simulating a real 51tuation should you make it easier to do this than
actually happens in fact? STUDENP: (inaudible) TTTOR: So yowr answer
would be 'no', if it is a u if the similation is to be real? 8: Yah.

Intarview with student 22 on receipt of. her final questionnaire,
Question 6(b). 'Are specific objectives in a simulation such asg the
one you have participated in, necessary or important to you?' You

have answered 'yes'. !Please explain your reascns'.‘ You say: "You
‘Have t¢ know what you intend achieving otherwise it seems pointless".

Can you tell me what the objective of the simulation was? STUDENT: Um
The objective was, um, to understand the law of - = inaudible %=
ﬂwqus. TUIOR: How demand works in the market. Thank you.

LLAbS DISCUSS ION : ‘
TUIOR: The firat question reads: ' Do you thlnk that there should have

" been stricter rules and more dlscigline, so tham there may be order in
 the game?' This was raised in one of the earlmer questionnalres by =
' one persbn;‘ Any comments, on that questmon” SPUDBNT (9 John Brown )

Jo, I think the aim oi, of the 31mulation igto = umm ~ simulate a; &
real 1ife situation, and,yoa can't simulate a real-life situation by -

changing the rules in any ‘way. TUPOR: Thank you John*

The names have been changed rbr conridentiality;
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TUTOR: Any comment to that? Some of you felt that the ruléé ghould
have been stricter. John says that um, if it's a simulation, then the
rules of the simulation, were sufficient, there shouldn't have been

- any more rules. ‘—‘pause -~ Some of you actually disagreed; you thought

there should be more rules. Would any of you like t5 comment on that?
- = = Or justify that? - - pause ~ - Orrdo You agree with what John
sam&? - long pause - - Does silence mean that you agree with him?

All’right, let's go dn to tﬁe next question,

! Speaki’ng for yourself the simulation game should have been: x_n__g_:_:__b more

difficult; a little more of a challenge; no different; a little easier;

very much easier.' Now there have been different responses here. I
don't know If anyone wants to, add to that? ~ - péuse ~ = Does any-
orie feel,they‘d like to comment? =~ - = ALl rlght we will move on to

‘f‘the ﬁext‘quemtion. A, Vin what way 1f‘any, could the introduction to

 the game have been improved?' ~ = -. No comment? - - - pause - - =

80

85

Are you waiting for some of the more =~ , some other guestions? -~ -

- =" long pause - =

Ah, 'please indicate', this is questlon four, ‘please 1nd1cate whether

time spent on getting ourselves organlzed was: either, too much, about .
right; or oo little'. Most of you seemed %0 think tha? er too much

ﬁimé was spent gettiﬁg organized, - - pause - -~ All right, just,
mention your name and then -~ = -. STUDENT: (Mahomed Faqir ) 4h, I

think er, time, er time, was ex, time was important, but er, individual

representatives,:gohe;to the, to the individual groups, you ¥now,. and.
er, stated their case, then you would have made much more easier; sn

~that the gfoupS‘#cula haVe got organized mu¢h nore quickly,'er much_

95

more quzckly, and er - - faster, TUTOR 0 K'%hank'you; What do you

 mean by: ‘had the indivtduals went to their groups and stated their
caze? STUDENT Ah, you see’ like - =, er as I say er, - - had there -

- -, because in one instance, John ment ioned, that‘ ‘they should not
be er, more than #2, gap between the er, you know, the two rates,

Eetween'fhe‘busineaSmen‘and the>homeowrer55 TUIOR: Oh I see, you mean
the representatives of the homeowners and the - -. SPUDENP The home-

owners, the investors and the busineasmen. Those representatlves
would have went 4o the individual groups = -. TUMOR: Yes. SUUIEND:

me w e i St
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100 SITDEMI: - - and sayded (stated) their case, what do they really want,
bacause er, some'cagesylike, at one stage, er John said that there mm :
shouldner, there should not be a #2 gap, so that, that got most of .us, i
er you know, ah - ~ start swaying from side to éide.' TUPOR: I think
this questibn actually reféxa to, getting organized Beroré'the'simul~

b | 105 ation was started, what you' reveferring to is, the organization of the

. |  simulation vhile it was in operation. Is that right? STUDEND 36: Yes.

S , _ STUDENT 9: John Brown. Um. I disagree the - < er, the the libtle form

' I had, been (being) the businessman{mens') representative, said that I

d . " wagn't to take, um a difference in price of more than g2 between the ; 7
110 zrate that the homeownerS'd pay; and the rate that the businessmen - j ‘~’ﬂ

| S : | would pay. So in other words I went out as a bus;neasman and said I
| o :  wasn't ex - - I wasn't prepared to accept more than $2 - - umm, It

(f may have bpen a fault on t%e, on the part of the investors and the
oo o : ‘homeowners, although I doubt it very much. I think whet it boils down ‘
l“‘ ’ . 115 to is the - ~ in inverted commas - - the mathematics of it, wasn't J@
: J « _— ]

S o explained properly'enough in, in as much as that is concerned there
e ’ might not have been enough time, TUIOR: Do you think that was a fair = - ;
| simulatjon? SIUDESIS: Yes. Yes. Yes. TUFOR: O K. Al right, he's f
ment ioned the, invest - - that was the invostors"repreSenta%iVe -e i' ‘
120 now he’s mentioned the homeowners - - (looklng for the two students ’
who played the roles of investors and riomeowners' representatives - 2
, 1 | both were absent) - - STUDENT 9: No, I was the businesses = -. : . 5
& | e :5‘ o . TUDOR: Ok, you were the buginessmens' - - is the investors' represen- B
tative here; or the homeowners’ representative? - - Not? © K. Let's

125 leave that and go on to the next question then. Ave there any other +
: ",’ques - - commenté, beflore we move on? SIUDE&E 2‘ Mnneer Timol + . R 'W%h7 
f " 1t was practieally 1mpossible to, to er achieve exr return rate for S aoe W
. . the’ businessmen of ¢ per - - TUTOR To achleve a - sorry a? ' .
?;“ ; ‘ e , ‘SPUDDJT To achieve a return rate. “JPQR: A rate of return on? = = = 3
530 STUﬁENT Ya, of 9 percent, it was only a difference of S?. There ‘ 3
There was to be a d;rference of $2 only, between the homeOwners and .  §
the buslnessmen. STUDEHD: Al ashoned anlr once‘aga;n. ,The mere _ \
fact that they, they wanted more than # percent, or 9 percent. That
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 could not be‘achieved, if there was a $2 gap, SVUDENT 9: John Brown.

I don't think at any stage it was partieularly stipulated that they

- wanted more Lhan 9 percent., Because the paper gaye as a maximum um,

deflnlte =~ er, rate of return was in the region ‘of 7 percent,

,>although a . maximum gossible rate of return was in the region of 8% or
8 3/4 percent. SIUDEND 36: If you er, if we wanted to uh ensure, their
b, theix aid,‘er you know, if you wanted to ensure that we, ex be

sure that we will get thedir aid, then, wh I think %0 satisfy them,

‘ wmuld‘have been er bust, you know; we must satisfy them to get that
loan. Thats about it. - - (question inaudible) -~ ~ Look. T mean we
‘had to satisfy two people at the same time ~ or maybe three people at

the same time. The investors; the homeowners; and the businessmen.

I mean to give the investors, about ¥ percent, then we had to work
more, uh, you know, we had to increase the rate of (charged to) the

buginessmen, But they weren't prepared to take - - er, to have the

‘rate increased. TUDOR: Isn't this part of the bargaining process of

the simulation? STUDENT: Ya well, I think it, it is. TUIOR: Or was
it a problem in the organization of the gimulation? oTUDENT: It was

~ a problem in the organization. TULOR: I mean - - SIUDENI: I mean
‘because - = TUMOR: How could it have been resolved? SIUDEND: Ah, had,

had there been some ooncessions; And are given - - I mean he, he

stated it c¢learly, he said it qulte clear arly that ah they would not

accept - - ah more than 32 gap. 'TUIOR: But this is what happens in
practice. STUDENT: Well, this could happen, but. STUDENT 13:

Haroun Dindar (laughing) iahomed, one thing‘you‘must'rememﬁer that,
if you gonna lose out, on one aspect or the othexr, from one party, er
well like from other three parties, from one party or the n - - ah
obvxously gornna be left out. In this case. it' g gornna be more the

. investors. If you haven't got SUfficment capital you can't follow the

other two, ah er you.know, properly, you know what I mean, in a real
1t's gorna be totally different. INTERJECTIONS Ya but: In - - Ha.
Well I dmdn’t include - ~. STUDEM 25 Yes. Timol I thlnk‘the>
diffexent er repreaentatlves should have Just stated their, er their

‘ah ah, what their requirements ~ = gh ah more clearly - ~- and,

and, and; before, be = = before they had come to the exr &1f£erent
business - people they should have seen er - - er they should have
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worked out their requirements would have contradicted or aot. In this
case they were contradicting. Because - - TUPOR: Is that the issue
then? Do you agree? The representatives should have stated their
case more clearly? VARIOUS STUDENTS; Yes STUDEP 9: John Brown.

Yes the representatives might have stated.thelr case more clearky, but
I don't think there should have been more um, comprommSmng on any-
body's pgrﬁ. PUTOR: O k, does that wind it up, do you think? All

right, let's go on to the next questibn‘

This is Question five. 'Did you find that the problem =y did you
flnd that probiems which arose when the smmulatlon was £1r5+ experlen— |
ced, genérally speaking were resolved when the 51mulation,was‘ )
repeated?' Now most of you have answered 'yes! to thxsfquestloh. Is
there anyone, who did the simulation gﬂigg, who found that the second
time you did it, these problems were not reéolVed, you still had prob-
lems? Is that generally agreed then that um, the second time round

was hetter than the first time - you didn't have the problems? So

the first um time the simulation was done, was a bit of a trxalrrun?
A lot of you had problems with the introduction to the game and get~

. +ing organized. Do you think that by having a trial run like that all

those organiZatiohal and introdhctory problems were in fact solved?
Or do you think that there should haVe been in addition to report ing
the simulat ion, more time should have been spent on introducing it and

fexplainlng it, Any comments there? =~ - long pauseé =~ = Can you

make up your mlrd on that one? Do you think the introduction was
sufficient, with a Te-Tun; or'should it = the s;mulatlon have been

done twice and the introduct ion been longer? - = long pause wom

Who thinks, that with the repeai of the sxmulatlon, the 1ntroduction :
was adequate? Put up your hand if you think so. Some of you do think
80y I take it then that the rest of you thlnk that the lntroductvon '
should have been longer - is that right7 -« long pause S

What do you say? Tell ua. Your name, and then tell us what you th;nk '
STUDENT 26: Sadiya Pillay. Ah well I think that the, the imbroduction,

 when before the simulation started, should have been moxe in detail

then explained more fo'uﬂv‘because‘we?ll,un&érstand the rules,
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worked out their requirements would have contradicted or not. In this
case they were contradicting. Because - - TUIOR: Is that the issue
then?» Do you agree? The representatives should have stated their
case more clearly? VARIOUS\STUDENTS; Yes. STUDENL 9: John Brown.

Yes the representa&ives Might have gtated their case more cléarly, but
L don't think,there‘should have been more ur cdmpromising on any-‘
bbdy s part‘ TUMOR: O K, does that wind it up, do you nhlnk? All
right, lPt's go on to the next questlon

Thia is question‘fivé; *Did“you find that the problem - -, did you
find that problems which arose when the simulation was first experlen~
ced, generally speaking were resolved when the simulation was

~ repeated?' Now most of you have answered 'yes' to th;s guestion. Is

‘there anyone, who did the 51mulatlon twice, who found that the second
time you did 1t, these problems were not resolved, you still had prob-.
lems? Is that generally agreed then that um, the second time round
was better than the firat time -~ you didn't have the problems? 8o
the first um time the similation was done, was a bit of a trial run?

A lot of you had problems with the introduction to the game and get4

ting organized. Do you.thznk that by having a trial run like that all

those organlzatnonal and ;ntroductory problems were in fact solved?
Or do you think that there should‘have been in addition to reporting

the simulation, more time should have been spent on introducing it and

explaining it. Any comments there? - - long pause - - Can you
make up yeur mind on that one? Do you think the 1ntroductlon Wwa.s
sufficient, with a re-run; or should it - the simulation have been
done twice and the introduction been longer? - - long pause - -
Who thinks, that with the repeat of the simulation, the introduction

- was adequate? Put up your hand Af you thlnk so. Some of you do think
g0, I take it then that the resﬁ of you thmnk that the xntroduc*;on R

should have been longer - is that right? - = 1on@ pause - -

when before the simulation started, should have been more in detail
then explained more to us, because wa' 11 undcrstandwthe rulgs

think that the, the introdustion,

¥




Appendix U

b o
e o T T e .

i 205 TUIOR: O K you think the introduction shouid have been in detail. f
i Should it have been longer, taken longer? And‘ﬁhen we should have é .
‘ 4? repeated the simulation - played the simulation twice? Dov%he rest f% : :1
%. '§ of you agree with thaﬂ7‘ do. I see you are shaking your head. Tell §' S
fl i ¥ us your namé and - - . SPUDmNT (woman student - name unlntelliglble\ éf ‘i»g
o | 210 Well i¥ the 1ntroductlon was longer, you wouldn't have had to do it ot 'J
Fil & : tw1ce, but seelng as the. introducticn wag shorter we didn't really {; "!
;*” a know what was going on it was ‘a good idea to do it twice. TUTOR Do V’.%
7;' f‘ you think it would have been better to have had a longer introduction | ‘
, i , and played the simulat jon once, than to repeat the simulaticn. SAME 1 e
8 %‘ - 215  STUDENT: Ya, I thlnk, in the 1ntroduptmon you could have given us an \ 1'}
é _example ¢r showed us on the board exactly how to do it; and then in f "'Afﬂ
5 the fixst time um I think it would have been better. TUIOR: Did you , %y‘ L
R s enjoy the simulation the second time? SAME STUDENT: No I don't know, RE S
- | no not really, I enjoyed it move the first time. TULOR: Is that the .
220 general feeling that the simulation should only have been played once. ?‘ -
L Let's see who was happy to have done it twice, put up your hand: : .8 H j
 ? i ‘ e (Count 40 14) And those of you who wduld have preferred to have done g |
§ it once. Put up your hands. Well there is one. 0 X a0 only one , . fy “‘.g"
e person really wanted it to be played once. All right,‘hOW are we d ol
”'ﬁ‘f‘ § B 225 doing for time? We havé got about ten minutes~ Let's go on to the | jf |
~ next question. | | : : ﬁ
5 'Were you aware of the cobject of the'exercise,;if‘there was oﬁe,'when %
; you were participaiiﬁg in the simulation game?' Now most people said b
i? J‘A |  that they were aware of an objective. Some people said they didn’t é
Ll 230  know what the objective was and they felt that it should have been ﬁ
stated more clearly. The next part70£'quesfionisix: "Are-specifie ?
objectives in a‘simulatioh game s'ich as the one you participated in K
. ‘necessary or important to. you?' ’ N%<tupeopié:said\'Yes" Now, I won-" Q
‘ der if 1n a simulation game , the game should state objechlvea t6 the : ?
i 235 players. If a simulation game is simulating situations ay they happen iﬁ 'fh
| o in actual life, no one tells us what our obaectLVes should be; do they?, }L ,V,;
- 1 Don't we have to set our own objectivea? Sc,,if one is simulating | , E. ‘é‘
T .  actual situations, how is it possibleftplsimulate something that L g
: doesn' t happen in practice? Would you like to comment? | | ;tfl |
‘[ é, %ﬂ
|
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240 STUDEMT 13: Hawoun Divdar. I think that we noticed in the simulation
game that ohce we had completed our tenders and we called the represen-
tatives to come and see if our bids were O K, we could gather from £
their response that ah they agreed with or disagreed with some of the

 things that were in the tenders, for example, the‘difference in pricév

245 and that., And, T don't kunow, talking for myself I could gather from

| that, that er how a price change would affect the demand, and for the . i
homeowners as well as for the business people And how, if you 1ncrease‘ =
the price, Lhen the demand, in the homeowners' situation would come

g BN 1, down, rather less amount of people would subscribe. Thaﬁ'skhow_l saw

| 250 it, and that's what I gathered ihe objective of the game was. TUTOR:

i w5 Are you suggesting hhat,the‘representatives;could have helped the -
firms to formulate objectives for themselves during the simulations?

CSTUDERD 13%: I think to a certain extent yes, because when théy cam

Loy when bhey came fox the bldders ~ - I mean the tenders, to see if ' §f -

255  they wexe acceptable or not, then they just told us yes‘ or 'no'. ? % g
S04 I mean, from there we could gather whether we were on the right J ‘ ‘

: ‘o Ctrack or whetler we were aharging‘too much, or whether we were charg~

N & p  ing too less, and ah If the investors in that sense should have

s | y ‘ venefitted or goty I mean we had to take all three aspects into con-

960 sideretion when making the tenders out. TUTOR Do you think it was

| ‘ reasonable for the, you as gtvdents, to set ypur own objectives for

‘5 - . lesyning in the game? Qr do you think you shduld‘have been‘gg;i what f @

£

e s

your object ive was before you started the simulation? STUDENT 13:

B Well I think er, I st11l maintain that er, your own objectives should ‘ SRl

: R 265 have besen seh jn this situation here. MTUIOR: Sorry, what do‘you me;n,v
- f‘ ot e n by your own obJectmves shauld have been set'; bty whom? STUDEND 13: §
} 5 | T mean bj you, per = =, I mean talking for myself I gathered from the S j i
fenders that ah - we wexe ;ying to do something that “how price - ; "ﬂ

L g o how priae changes affect demand - so I gathered from the tenders e O

5 o @ L g 270 TUTOR* Th¢n¢ you, are bhere any othex comments.' A1l rlght let' s g0 on

e 4o the next quest“on. , ‘ : e 5

f P | “ f thmnk we' ve “covered this %o some extent. Question seven: 'Was the
L | . game explained very clearly before it was played?' Is .here anyone
who feels strongly about that who wquld'like’to‘answer;‘yes‘ or 'no'?

s
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~ - 'pause =~ =~ BSome of you have said that you thoughf it could

have been explained better beforghand. Would anyone like to add a.

comment? All right, let's go on to question eight.

'The simulation resulted in ﬁnderstanding of price elasticity of
demand being: now either one of five, you 'could have chosen: very
cOniused; a bitrconquedf neither better noxr worse; somewhat better;
very much much better.' ow I think different people have different
answers here. Ah; is there anyone who felt the simulation made tha
lectures that followed efter it, more confused? That's ‘the one
extreme. On the other extreme,; some- of you felt that the 51mu1aizon
antually‘clarlfled‘the lecture that followed. =~ - long pause - -
Some. of you‘of course are in between. Would anyone like to comment.
- - _.pause =~ -~ W{ere you actually consclous, when the lectures that
folloved the sxmulatlon, dld‘you see any links between those lectvres
and the simulation game? =~ ~ pause - Is there anyone who saw no
links at all? =~ - pause =~ = I take it then that most of you did,
see gome link. Would you 11ke to tell us what link you saw between

‘the simulation and the lectures that followed? Give us your name.

STUTEWT 24: Vanessa. TUIOR: Vanessa, right. STUDEMI 24: The
simulzat ion made me understand the lectures more clearly, because I
gained experieﬁce of er, prices and demand. TUPOR: Prices and demand?
STUDENT 24: Ya. Elasticity. TUIOR: Blasticity? So, in listening to
the lectures did you, were you aware that the simulation was about

glasticity? STUDEJT 24: Yes TUTOR. That it was 1nvolved? You were?
STUDEST 24: Ya. TULOR: Anyone like to add to that? 411 right let's

go on to the next question.

Guestion nine asks the same question: ' Was there any link éhaﬁbyou
were aware of, between the simulataon game and the lectures that

fOllOWed, bn price elastlclty of demand?‘; Any comments? - I think most' 

of you have already answered quite clearly, either yes' or 'no'yon

that question. If anyone didn't find a ‘link, can you suggest any way '
oin wh;ch the simulation could be linked to the lectures, so as Yo
“make it eaamer to understand thia concept? The ooncept of prlce elas~

: ‘tlcity - =3 .Does. anyone . feel there could hava been an lmprdvemenﬁ in

the simulation? ~ = long pause -
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Question ten: ' Do you think that the situation that'was simulated

‘directly,édnCerns education students training to become specialist
‘business economics teache:s?‘ wuite a number of people thought that

the er, fopic of price elasticity of demand,‘was not relevant to this
course. - Is there anyone here who agrees with that? - -« pause = =~
Perhaps you could tell us why* - pause - So everyone who is here
then - - does see the relevance, or Sees a relevance? s pause =
Thank you. Don't let me ~ - make up your minds for you. If you dis~
agree; then piéase‘say 80, I think you are not-generally shy to dis?

agree.

Question number elevega 'Did you learn anything‘from the simulation.
about how quantities demanded relate to prices in the market?' Most

" people answered yes.

The question twelve , ‘Was it recedsary to repeat the simulation?!

I think we have already covered that. One person haS'said,that she
thought that it was not necassaxy 4o repeat the s¢mulatlonA Is thaf
right? STUDEMNT': Yes. TUIOR: O i. "Did the rest of you think that it
was ‘a good idea to repeat the simulation? - - pQUSe ~ = 0 K no one

disagrees. So we have one disrenting opinion there.

'Do you think a different situation should have been simulated?' We
could have simulated all sorts of economic situations. Most people

‘were hapyy with the monopoly ﬁanagenenb simulation. Is there anyone

who feels strongly that ‘some other simulat;on should have heen done?

= =~ long pause = -

| QuEStlon fourteen. 'Should the simulat ion have been done and1v1dUally
cand not in groups*‘ Quite a number of people would have referred to

have worked on their own, rather. than in a group. “Would anyone like '

to say ‘why? ~ - pause - - SIUDEND §: (John Brown) ‘Speaking from, “
 what i saw as being the repreqentat1Ve of the bus;ness pecple, there

were a lot of. people that didn't partiuxpa e in the simulat ion to égzy
extent, in a ‘business' of three or fouy neople, uhere were in some
groups a maximum of two or three people doing all the work while the
other part/ was Just smttlng and, watching everyth;ng ‘ ;
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310 Question ten: 'Do you think that the situation that was simulated
directly concerns education students training to become specialist
business economics teachers?'  Luite a number of people'thought‘that ‘ e
the er, topic of price elast icity of damand,kwﬁs not relevant to this |

‘ courséa Is there ényone here who agrees with that? - - pause . w. = i

315 Perhaps you could tell us why? - paﬁsé ~ So everyone who is here ;

then - - does see the relevance, or sees a relevance? - pause -~ i
 Phank you. Don't let me = - make up your minds for you. .If you dis- o
agree, then pleaée say so. I ﬁhink you are not generally shy to dlS—

agree.

: . 320 Question numbexr eleven. 'Did you learn anythihg from the simulation
% about how quantitles demanded, ralate to prices in the market?! Most

¢ : people answered yes.

i : The questi@n twelve. 'Was it necessary to repeat the simulation?’

; ‘ I think we have already cover:i that. One persqﬁ has said ﬁhai she
DF 525 thought that it was not necessary to repeat the simulation. Ts that
S | 3 o RS right? STUDEMP: Yes. TUIOR: O K. Did the rest of you think that it

was a good idea to repeat the simulation? - - pause - - 0 K no one

T A

"disag:ées. So we have one dlssentxng opinlon there.

'Do you tnlnk a dlfferent situvation should have been sxmulated?"’We
330 could ha.ve simulated all sorts of economic situations. iost people ,
were happy with the monopoly management simulation.. Is thexre anyone
o who feels strongly that some othei‘simulatioh should have been done?
» L o = “long pause s =0 e i L 7 s | ; e | j‘ %ﬁmv
’ o | S ‘ - A e : e i ‘?‘w%

N ~ Question fourteen. 'ShOUld the simulation have been done 1nd1v1dually

335 ‘and not in groups?' Quite a number of ‘people would have referred to

R S ‘g have worked on their own, rather than in a group.‘ Would anyone Tike

"{‘ > g %o say why? - = palge - - STUDENT 9: (John Erown) Speaking ¢rom,, ‘ ; iy

: what [ saw as being the representatAVP of the husiness people, there o o
were a lot of people that didntt- partic;paie in the simulatlon to ggl‘

340 “extent, in a 'busmness' of three or four people thpre were in some : xii o
groups ‘a maximum of two or three people doing all the wozrk, while the~‘ o . ]
other party wag Juqt s;ttlng and wamching everythlng

: e L
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Appendix U

TUTOR: O K. If we are simulating 'firms’, making bids - +tendering

‘for telephone service - one would expect in a firm to work with :

345 other people. . So, as part of the simulation, the idea was to simulate ?

people working together in an organizabtion. So ﬁm, from‘that poin@ of o

view, the idea was that part of the léarning experience was that

people shoul& learn to WOrk‘with each other. and in reality, it's nmot B

; always easy to work with other people. STUDEWI 9 (John Brown) I saw :

350 the, fhe whole simulation as a learning experience. And what I am :
saying is that there were a whole lot of people that learned

‘absolutely nothing by the simulatibn. TUMOR: ALl right, any respanse ~ 3

“to that? - ~ long pause =~ -~ ‘ g3 ‘ - ‘ Lo

: Now someone suggested in an aarlier questiannalre, that the E&Em in
(“m 355 the slmulatlon, that attracted tourists to the igland shauld have
played a more influential part in the simulation... Qther than belng
: ; just mentloned. Do any of you feel that that park had any, could have
‘;f g | ‘ been used in the simulation in any other way? - ~ long pause - -

. | Question sixteen: 'In the repeat of simulation, should different o
360 figures: and different demand curve have been given?' ~ pause = -
Does anyone here fee’ that um, we shouldn't have used the exaculy the
same flgures in the second time round? - - pauge - - Are you all
happy that we used the same {igures the second time? - - pause - - |
No one c¢ommenting, = - Long pauge =~ = I take it you are all _ g
%65  happy then;‘saﬁisfied.‘ Dig anyone~disagrée?, ~ - pause - - Would you ;
‘ 'like to say why? STUDEND: (John Brown)‘z‘don't really have a reason, ' ?
o soienr foiust belleve. that we would have learned more by hav;ng different
ffgures the second time around TUTOR 0 . The figures in the sim-
3 ) ulation wexre based on a market research survey, um. And a market
oo h o 370 ‘research report l;ke that - —‘: suppose one could have had another ,
R o . | T survey and got another aet of figures. The {igures would changa over “?
w;: ' ‘,“"' " tfme EPUDENP 13%: 1 think tend to dmsagree with the statement thaﬁ‘ ” :
7 | 4  the séme figures were used simply because ‘the minning group uh =
nothing against them =~ but, once they won_the b;d,»the second time

R RPN SR PR N




! *:;f | ' ' | | Appendix U | ’;
% i ? 375 we did the simulation game the numbers were the same for them so they ;,
ﬁ:‘i § could win it, I mean they had a better chance of winning it egain, i
Lo And - I think - - TUPOR: That was wifair? STUDENT: Yes. TUTOR: /
. A1l zight. We're nearly finished. ,
! i
1 f : This question I am very interested to find out abdﬁm. ‘hen the test ?
: ; L 380 ‘was writien, only one person‘was absent, but the lectures before the : ;
: ,§ simulation, during the simulation and after the gimulation - there i
f  § were quité a number of‘people absent in each case. I am very puzzled g
: § why attendance is good for a fest, but the attendance is not as good - B i
T %‘  during the~learning‘exberience of the lectures and the simulation game. i
fﬁ 385  Would anyone like to volunteer a reason why ihis is so? STUDRAT 9 3 i
1 | (John Brown) Possibly speaking for everybody in general, I think it
% e | w;s more a matter of purely beqausé it was a test‘everybody came. The %
g ’ The lack of attendance by any particular parties after that wasn't E
:E “ really relevant§  TUTOR: Bﬁi‘something I can't understand is why :
_j 390 'peopie write a gggﬁkwhen they haven't, I assume, learned what is being i
vf tested. It seems pointless to come and write a‘test‘when you haven't ?
done the work. Any comment. I am still mystified. All right, I B ]
b © think we will have to leave it at that point. Thenk you for your help. -
Lo
.
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Inétances when students' absences from the learning programme were

Tt g W ¥

noted. MNates shown in brackets were not part of the programme.

[
‘ Pretest: Lecturgi Simil ¥ 2 * Expogit. Post test. .
STUDENT NO. 19 21 22 26 28 29 3 5 6 10 (13) 17,13 20 24 (26 27 29 2) 3
April o May ‘ : ~ o June
X X B X | X
X X | ' X

Absences are marked X. - o . *ransfer retention tests

I

- - - C -~ - - - -~ -
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15 XX X :
;3 16 Cm e e e e - e
5 17 X X p XXX . s
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: 19 X X X )4 ¥
i 20 X X X X X ;
i 22 X ‘ | X \ ;
. 23 X X X X X X X X X a
; 24 \ X i
25 X X X ]
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Lo | May 13 was & Fridsy after the Ascention Day public holiday and very
) ‘ B few students attended the lecture which wag hot part of the programme.
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APFENDIX W

1

DIALOGUE BETVWEEN EXPERIMENTAL GROUP SURJECT 38 AND THE EVALUATOR

At the end of the learning programmé, the studenﬁ‘was‘shdwn the organ-

izer material (appendix I) used in the simulation game. The following

‘dia‘logue ensued: - (B < Bvaluator 8.~ Student).

E: 'Did the‘symbol 2 (or y)‘mean anything to you when you did the sim-
‘ulaticn?" S: 'No;"’E: ' And dﬁring‘thé lectures?’  S: 'Ya, it defin-~
itely meant something.' E: 'Read the passage at the top right~hand
corner - - | What is it about?' - S: 'Houseowners' demand is very
elastic.! (ﬁgﬁg: The dEmahd‘curve was very elastic at some prices and

perfectly inelastic at 0ther»prices) E: 'Does it say anything about

Melasticity"?' S: 'No. Elasticity is not mentioned.' E: 'Does it

say anything about the concept of elasticity? <+ - (no response) -

- Dhere is a word enderlined (STRETGCH ). What stretches on
that graph? (indicating the elaStic section of the demand cﬁrve).‘
S: 'Demand.' E: 'Is the word 'responsive' used in the passage?'

§: 'Ya.! E: 'What is "responsive"?'* S: 'Quantity demanded.’

E: 'What is it responsive to?' (pointing 4o the price axia) S: 'The

e P Yk

. gimulation say anything about the concépt of elasticity?' S: 'Yes,

indifecﬂiygf of fWere‘you‘éwaré of if‘at”thé time?' 8 FNo.f

it was evident that the stﬁdent‘did<not until‘this.mdmanﬁ,unéerstan&

the concept. He did not attend the second attempt at the simulation.

¥ mhé,evaluator was Indicating the section of the demand curve neéarly

parallel %o the quant ity axis while asking this quéstich‘

i
«

i
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il | . | - . APMENDIX X R
Gt SRR TR A EX (ji:> 7 |
Lo MONOPOLY LANAGEMEND - Transfer Retention Test |
Lo | |  Tai® OF STUDEIE

? ' f'i‘ ‘ ~Guestion One - , R SR : (B30EP18)

Given the 'monthly rate' (price) and the ' probable number of subscx 1“ers’

\

<)

A

oo e

‘(qﬁaﬁtity), how would you calculate the "total revenue’ (gross 1ncome)

that thé‘telEphone company may expect to receive? It is sufficient to
- give the formula. s ‘

I

! S ‘ % ‘ | - |
Lt - (B ‘ PR % Ty ,
" N ] “*t Wwe A . Cj‘eui}n’ht\.} T WAk ,(m""""““: '

; Questlon Two
Show on the g*aph below, by sketchmng—in the shave of the cuxves, the

responsiveness o; demand. to price that you experienced in the Trzbedies
‘1sland similation. To help you remember: the highest prics a houséownex
waa prepared to pay was $35-50. The houseowners, all 49 of them, would ,
have demanded a telephone‘if the monthly rental was $1-00 a month. There | ,5
wexre 107 possible business subscribers. This information ig given to i nE e |
help you fit the curve in the righﬁ place on the graph.

Y
. :
S

e  Price $60-
50-
40| /

30~

20+

. . K i
- ., : %
Cogone ‘ 10| : e >@~...(;_. :
1/ : b : e
‘-_Lllll[vllnll‘lllllLtlsltlilt\Lith\:lv(t(lrl!ivtqli\»

i | 0 10 20 30 40 50 &0 70 80 ~b 100110 Quan*na.t_,r

Question Three : : :
 Where your grapa (in question 2) lndlcates by ths slone of the curve that
'quantity demanded wag vpxz_reSbonsiva to price change, write e >1 next &
~+that part of the curve. Indicate where demand anowed no rnsponSe to.

change in price by‘writlng g = 0 next to that part of the cuxrvs.

. NoTE: Thls test is to see haw ef;ective the s+mulaulon game is.

rv—r—

Thamk you for your co«oberation¢ ‘
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