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yf/ the JEWISH w  SCHOOL MATRTCTLATE

' (Abstract)

The purpose of ffee inveetigetion wee to diaeuee the

Jewish studies

and their involvement in Jewish and general
coonuntl actiritiei.,

These were the first seven years in which tha.echooi’s pupils 
wrote the matriculation examination. A Control Group of 64 
■ale* and 52 females was eefeblished. An exactly coa^xrable

then the Eing David School, 
the other suitable factors ware therefore selected.

i} personal interviews; telephone jnvaraations
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education, aeadeaic aehi*veewnt» sad adult occupations 9$ : 
/-tlHl/tiie :l S r w ^ * » v ^ e u i e l i t  e4ue«tien it uae vj ',: 
vtfuw^thel^:#^ the pbiigatory incluaion of Javiah ..,, 
studies to Mtriculation level in the King David School 
:::;euttituiue*;-ythei» waa ne eignifieant difference between the > 
nuebere of aatriculatee who continued with poat-achool Jewish 
education* The conclusion was reached that the success 
achieved by the King David School in providing its scholars 
with a Jewish education (exclusive of the Hebrew language) was 
limited to study up to matriculation level* It appeared that 
influences other than those exercised by the school, such as. 
parental example and the progress of the State of Israel, were 
responsible to some extent for the continuation of Jewish studies* 
A highly significant difference Was found between the Croups in 
their post-school study of the Hebrew language. Assessment Of 
the interpretation of Jewish values showed some evidence of 
difference between the Groups in their ranking of values, result­
ing possibly frost the Jewish education provided by the King David 
School* The evidence also suggested that both Groups found 
difficulty in defining values which coiH be regarded as specific-’ 
ally Jewish.

A comparative study of attitudes totrards Aionisui adid 
identification with Israel, showed a high degree of significant 
difference atthe adult level.
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CHAPTER 1. THE PURPOSE OF THE STUDY.

The purpose of this Study is to discover the manner 
in which Jewish Day School matriculates have developed and 
matured, and whether they have integrated into the adult 
community in ways which differ significantly from those of 
Jewish matriculates from Government schools. Have any 
trends emerged which are indicative of the desire for 
further education in the preparation for life? Has the 
inclusion in the school curriculum of Jewish Studies and 
an appreciation of Jewish Values exercised an influence on 
their identification with Jewish aspirations, and their involve 
tnent in Jewish and general communal interests?

Goss (1968) enunciates in the following terms what he 
believes to be the basic tasks of the Jewish Day Schools:

"Our schools must be the vehicles which will 
convey at least some knowledge of Hebrew, of 
Jewish literature, of religion and history, 
for without these prerequisites no Jew is 
literate in a Jewish sense: without which no
Jew can even begin to understand the Jewish 
heritage. A knowledge of all these is the  ̂
basic minimum for an intelligent identification 
with the agencies that make for Jewish survival 
in the Diaspora. It should therefore be an 
imperative aim of our schools to help our _ 
children to have the wherewithal for identifying 
themselves with the constructive agencies on 
behalf of the Jewish people, the South^African 
community and human society in general •

This brings to attention additional features of a more 
philosophical nature, such as the recognition by the young Jew 
of his heritage and his consequent obligations towards society



A ’Jewish Day School1 has been defined by Hallowitz 
(1959) as “an edU'eational institution under private auspices 
which stWents attend in lieu of public schools. Instruction 
is provided in Judaism as well as in the studies normally 
offered in the public schools - primary and secondary". This 
definition is acceptable for the present Study, it being 
understood that in South Africa 'public schools' are schools 
provided by the Provincial Education Departments for the 
compulsory, free schooling of white children up to the age of 
16 y^ars. 'Under private auspices’ means that the school, 
while complying with the basic requirements of the Education 
Department, is organised, controlled and maintained by the 
South African Board of Jewish Education,which draws its author­
ity and finances from the South African Jewish community.

The inclusion of the word 'Day' in the title 'Jewish 
Day School', calls for additional explanation. There are 
several types of Jewish schools. There is the part-time after­
noon or evening school, known as the Talmud Torah, or Gheder, or 
sometimes in the U.S.A. as the Sunday School, which provides only 
limited Jewish Studies programmes. Then there is the Yeshivah, 
a full—day religious school which concentrates on religious and 
Jewish studies and gives less attention to secular subjects. 
Finally, there is the regular daily school which provides both 
general and Jewish studies syllabuses, and is commonly culled the 
'Jewish Day School*.

The term 'matriculate*, Which is not commonly used, refers 
to the young man or woman who has passed the officially-recognised
matriculation examination or its academic equivalent.

Pinsky (1951) states "The interest in the Day School at 
the present time makes it imperative that an attempt be made to 
evaluate Its role and influence''. This interest derives from 
the deep concern felt by Jewish leaders that adequate provision



provision be made for the Jewish education of successive 
generations of children. The opinion has been expressed by 
the acknowledged authority, Pushkin (1959 p.202), that "It is 
very difficult to give definite answers to questions regarding 
the results of any educational activity as itaffects the 
culture, the attitudes, the personality of ah individual 
or "group", and, he goes on, "any education that is linked to 
life values, to moral attitudes, must necessarily be difficult 
to measure and evaluate”, Nonetheless, investigations to
probe ̂ ese tallies are important in order to try and achieve 
evaluation of: the Jewish Day School concept* The need for 
such investigations is strongly felt, and the future of the 
concept, in greater or lesser degree, may depend upon the outcome 
of such assessments.

Pinsky's contention that "one measure of the fulfilment 
of the school's role is to be found in an analysis of the 
graduates produced by the school" has been accepted by the 
present investigator whose 'analysis' has taken the form of a 
comparative study of matriculates of the Jewish pay School known 
as the 'King David High School' (referred to hereinafter as KDHS), 
which was established in 1947 in the suburb of Linksfieid, Johannes­
burg, South Africa, and of the Jewish matriculates of Government 
' Schools (referred to hereinafter as the Control Group), in a 
similar area.

Schiff (1966) , lile Pinsky, writes of the need to evaluate 
the effectiveness of Jewish Day School education on its graduates, 
and refers to the fact that 'little research has been done in this 
area'. He mentions the studies of W o  investigators, the 
implication being that either he knows of no others, r- he sets 
little value on those he does know. One of the investigators, 
Pinsky, did a follow-up Study on elementary school 'graduates' of 
an American yeshiva-type of Jewish Day School. The Study, which 
was not a comparative one, covered the 'graduate' years 1925 to 
1949. The other investigator referred to, HalloWitz, studied 
the "Jewish Day Schools in the United States" primarily in - 
relation to problems of administration.
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- T W  -pres@#t: inVtstlgator ̂ found that both theae author■ . .  
•dotted- diffefebt: feclmiques ffom hers in that they did not 
direct their Studies to matriculates or graduates, nor did they 
jmikei their aeseeaments on the basis of comparison with data 
pertaihittg to Other aiailar Jewish groups which had studied at 
undenominational, public schools,

A brief account of the history of Jewish education and ,
summaries of the history of the South African Jewish community; 
the South African education system^ and of Jewish education in ; 
South Africa, wili be followed by an account of the development 
of the concept of the i03H$ and of its establisfe^t* A 
description of the selected KDHS and Control Groups of matriculates, 
and of the techniques used to collect and analyse data follows and 
leads to the presentation of the findings and conclusions of the

. : < x



'-CE&tER 2, HISTORICAL BACKGROUND.

1- Jewish Immigration to South Africa and 
Coamuiu-ty Development:.

There is tie evidence that any observing Jews were in 
South Africa before the early 18th century* Gitlin (1950) writes 
that Jewish employees- of the Dutch East India Company were living 
at the Cape in the 16th century, but they concealed their identity 
because the Company employeSjVongregants of the Dutch Reformed 
Church* Israel Cohen (1925) holds the same opinion. It was not 
until the 18th century that the Dutch East India Company relaxed 
their rules and Jewish employees were able to admit their identityv 
Their numbers were, however, very small» From the early years of 
the 19th century until about 1880, it is estimated that a few 
thousand Jews immigrated to South Africa from Germany, England and

a4ena. .

\  In 1841, the first Jewish Congregation, Tikvat Israel was 
formed" in Cape Town for the purpose of holding religious services 
on the Sabbath and Holy Days.

.Two series of events of world-wide importance which occurred 
almost simultaneously in the second half of the 19th century had far- 
reaching effects on the development of South Africa generally and. 
its Jewish community specifically. In 1869 and 1870 gold was 
discovered in the I-ydenberg area and below Mount Anderson in the 
Eastern TransvaalM According to Cartwright (1962), Barberton was 
the scene of further discoveries in 1882, and in 1886 gold was 
struck on the Witwatersrand at Langlaagte. The second series of 
events which took place almost concurrently with the discoveries 
of gold in South Africa, were the Russian pogroms. Roth (1955) 
defines a pogrom as "an organised massacre for the annihilation of 
any body or class, especially with Government collusion; more 
specifically one directed against Jews". Parkes (1954) states 
that "In 1881, when the Tsar Alexander II was assassinated, the



Russian Government made a scape-goat of the Jews and the great 
exodus ........ (from Russia) ......... began . This exodus,
according to Gitlin (1950), headed primarily for North America, 
a far smaller number going to England and thence some of them to 
South Africa* enticed by the lure of the recently discovered gold. 
Subsequently* as the stories of the opportunities for living in 
freedom and gaining a livelihood gathered strength, a larger 
number of Jews came to this country directly from Eastern Europe. 
T h e s e  iamigrants, unlike those who had come before them, brought 
an invaluable contribution to the existing Jewish community, for 
they possessed a deep Jewish consciousness, a knowledge of and 
respect f o r  Jewish culture. Zwi Adar (1965) says, 'The early 
immigrants from Eastern Europe, particularly Lithuania, brought a 
tradition of a n  ingrained Jewish life". Most of them had suffered 
extreme poverty and persecution of a degree exceeded only later by 
the mass murders of Jews under 20th century Nazi domination. They 
had not had the advantage of higher education and intellectual 
stimulation, having received, at most, a minimum of secular train­
ing. Their rliiglous beliefs, together with their language problems, 
militated heavily against their integration into the local population

TABLE 2 (i) GROWTH OF JEWISH POPULATION OF
 ------  SOUTH AFRICA

YEAR NUMBER

1911 46,919
1918 58,741 "Union Statistics for Fifty

Years" Jubilee Issue
1921 62,103 1910 - I960
1925 71,816
1936 90,645
1946 104,156
1951 108,497

— ----- - - - _ - — -- ----- -

1960 114,762 f"South African Statistics 1970"
Compiled by the Department of 
Statistics. Pretoria)



2. The South African Educ&tipn System. i|

Ihere aret strictly differentiated educational systems 
for the White, Black, Coloured and Indian sections of the South 
African population. The brief survey given here re'fers only to 
the system for the White section, which includes thn Jewish community.

According to fiehr and MacMillan (1966), "the South Af rican 
educational system owes much to the Western tradition in education, 
hut has many facets that are of its own making”. The early 
Dutch settlers in the Cape brought with them a tradition of 
religious education, which, under the watchful eye of the Dutch 
Reformed Church, dominated the educational system until the 1820's 
when secular schools were initiated in the British tradition. In 
1839 the appointment of a Superintendent-General of Education in 
the Cape marked the transfer of the responsibility for education 
from the Church to the State,

The growth of South Africa and its constantly increasing 
and changing society led to adaptions of the school system and to 
the provisions of rural schooling; boarding schools to which country 
children could be sent; and the development of technical, vocational, 
secondary, and university education.

In |909, Clause 85 (iii) of the South Africa Act put Higher 
Education, which was then in its infancy, under Government control 
through the Minister of Education. Education “other than Higher', 
that is, Primary and Secondary, remained under rhe autonomous control 
of Provincial Authorities. In 1925, technical colleges, technical 
and commercial high schools, trades schools, industrial colleges, 
schools of home industries and housecrafts, and special schools for 
the physically handicapped, were transferred to the Union Government 
(later the Government of the Republic of South Africa). The 
Provincial Authorities still continue to provide the educational 
facilities required up to at least the compulsory school-going age, 
i.e., sixteen years. They also give financial grants to certain 
categories of Private Schools. Such Schools are not generally well 
patronised by the Afrikaans-speaking section of the community, which, 
according to Behr and MacMillan (1966) believed that "the State 
pattern of education based upon Christian principles will give 
their children the best education the community can provide".
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, patronised by the Afrikaans-speaking section of the community, which, 
according to Behr and MacMillan (1966) believed that "the State 
pattern of education based upon Christian principles will give 
their children the best education the community can provide".



Those who support the Private English-medium schools are, by and 
large, those who support traditional English practices. Increasing 
State participation in educational matters in the Government 
Schools has increased the popularity of the Private Schools which 
may be State-aided or, as is the KDHS; financially independent, • 
Whilst there are some Private Schools which are undenominational, 
most of them are Church schools. According to Behr and MacMillan 
(1966), both categories consider the provision of a religious 
basis to be of major importance. On the whole. Private Schools 
engage in experimental work in all fields of education to a far" 
greater extent than do the Government Schools.

Parents have the right to exercise freedom of choice 
between Government and Private Schools. For this reason, and 
because the. Government has accepted responsibility for schooling 
and must therefore concern itself with "kind and quality of 
education". Private Schools miist be registered bv the Director of 
Education as "approved" schools. Regulations laid down by 
Transvaal Section 105 (i) of the Education Ordinance (%o. 29 of 
1953) give the Education Authorities some control,over the Private 
Schools, especially In regard to staff qualifications, basic cuel^- 
lum, school buildings and calendar. Official school Inspectors 

* have access to the schools at all times. In practice, however, f 
the schools enjoy a high degree of freedom.

F r o m  1-956 onwards, there has been gruwing concern over
the progress made towards the implementation of the doctrine of 
Christian National Education in b^uth African schools. This 
concern, particularly in the Jewish sector of the population, must 
unquestionably have important effects on tb? development of the 
Jewish Day School Movement. For this rea. „ brief reference to 
Christian National Education is made here.

The philosophy of Christian National Education arose 
mainly as a reaction to the "Anglicization policy" in the Cape 
Province in the mid-19tfi century. However, the Transvaal education 
Act of 1907 brought: about safeguards, such as parental participation 
in control xif education and the rights of the Dutch language. This 
Idi to satisfactory compromise and the amalgamation of Christian 
National Education and Transvaal State Schools. The subject of



Christian National Education was, according to Bear and MacMillan 
(1966 p» 56), revived as a result of the publication in 1930, of a 
bcpk written by 3?rofessot j/ Chr, Coetzee, entitled "Problems of 
Educational Politics". In 1939 an Institute was founded for the 
purpose of furthering Christian National Education. The Institute 
published a pamphlet in 1948 which, according to Behr and MacMillan 
(1966) "clearly sets out the theory of Christian National Education 
as seen by the orthodox Afrikaner who 'is a confirmed Christian and, 
more particularly, a confirmed Protestant, and more particularly 
still, a confirmed Calvinist'. The pamphlet declared that control 
of the schools, the teachers, and the content of education, will 
bring about the achievement of its aims, and strong endeavours 
towards this end have increased in impetus up to the present time.
A "Memorandum on the need for a Union Education Policy and for 
the ending of the divided Control of Secondary Education", directed 
the attention of the three Afrikaans Churches towards bringing about 
a national education policy, and subsequent Parliamentary legislat­
ion achieved this in 1967.

The policy of Christian National Education sees the school 
as the focal point in the life of the people. Its protagonists 
talk of "the moulding of people in God's image so that they become 
fully equipped for every good work and of developing the Christian 
and National character of our nation". "Christian" means "based 
on Holy Scripture and expressed in the Articles of Faith of our 
three Afrikaans Churches". "National" is defined as "love for 
everything that is our own" ("Die Nasionale Beginsel van liefde 
vir die eie ...."). ' According to Professor Coetzee, the theory 
and practice of Christian National Education "was developed by 
Dutch-Reformed Afrikaners for the education of Dutch Reformed 
children (not for the education of other groups) and designed to 
serve as an example for people of other persuasions, who are by 
this policy invited to develop for their own groups comparable 
educational policies". He emphasises further "It is for us and 
our children only that we have developed a Christian-national 
educational policy. It is not intended and will not be prescribed 
for any other section of our multi-national and multi-rac_al South 
Africa - White, Black, Coloured, English-Afrikaans - or Bantu­
speaking. ' " ■ . '



The extent to which Christian National Education has heen 
brought into the Government schools has largely depended, up to 
now, on the teacherh. The direction in which it is going is 
clearly apparent* hoWtrer, and it seems to be only realistic to 
forecast that the Jewish Pay School Movement will have to be 
Strengthened in order to meet the challenge of Professor Coetzee.

It is against this brief account of the schooling system 
in South Africa that a short review of the early development of 1  
Jewish edncational facilities in South Africa, and the establish­
ment of the South African Board of Jewish Education and its fields 
of' activities, can be given. . ,,

3) Development of Jewish Educational Facilities.

As the small and scattered Jewish communities developed 
throughout South Africa, the attempt to maintain a Jewish way of 
life led communal bodies to set up synagogues and classrooms where 
Hebrew and Jewish Studies would be taoght in the afternoons and on 
Sunday mornings. This was done to ensure Jewish cohesion and 
continuity in this Strange and bewildering freedom which bore no 
resemblance to the shtetl life to Which they had been accustomed. 
Whoever was available to t e a c h ,  gave lessons in the Hebrew language* 
an introduction to Jewish history, the Old Testament and Jewish 
laws and customs. Most small boys and some girls attended such 
classes, the boys usually until their Barmitzvah; the girls 
usually dropped out earlier. The standards of teaching were 
generally lew and the children were usually disinterested and 
bored. Some children in the higher and middle-income groups had 
private tuition, primarily in the Hebrew language. Most Jewish 
Studies .teacherswere clerics, the majority of them being 
untrainee and out of date in their teaching methods. .

, Gamoran (1.924), discussing the history of Jewish education 
throughout the world* says that it, "like the history of the 
Jewish people, is a story of continuity through change. In its 
struggle for self-preservation, the Jewish people found the 
ability to adjust, as necessary as the power to conserve. In fact 
adjustment was often the means by which the end, group preservation,



was attafhad". By and large South African Jewish communal 
leadership accepted Gamoran's views. He saw the problem of 
Jewish edticacioh as one of ''transmitting the important values 
of the Jewish social heritage, and at the same time of 
effecting; an adequate adjustment to the conditions of American 
life....". He suggested that ''spiritual renewal without 
self-effacement - adequate adjustment without loss of 
individuality - these should be the watch-words of our educat-

' ion.i:?oiidr.\; Y  '
From 1902 onwards sporadic attempts were made in South ■ 

Africa to promote a national, uniform and comprehensive system f
for the teaching of the Hebrew language and of Jewish history, 
traditions and customs. According to Saron and Hotz (1955)
"the question of safeguarding the future of the Jewish community 
was an ever-present problem in Jewish life. lib was realised that 
only systematic Jewish teaching could save the younger generation 
for Judaism. A meeting of the Chevra Kadisha was held in 
October 1902 in order to discuss the problems associated with 
the provisions of Jewish education, but no practical results were 
achieved. A Conference of the South African Zionist Federation
held in 1905 discussed the matter, but nothing positive was
achieved. The 19Q8 Annual Report of the Jewish Board of
Deputies for the Transvaal and Natal, refers to a decision to 
establish a large central Jewish school to provide Jewish education 
through the Hebrew medium, but this plan did not materialise. 
Nevertheless, the need for the establishment of a special co­
ordinating body which would foster the idea of providing adequate 
Jewish education was strongly felt. For this purpose, the South 
African Zionist Conference of 1916 appointed an Education 
Commission under the Chairmanship of the late Chief Rabbi Frofessor 
J.L. Landau, but no positive results came from it either, the next 
major effort culminated in a joint meeting of the South African 
Jewish Board of Deputies and the South African Zionist Federation 
in 1924. On this occasion a decision was taken to convene a 
special Conference for the purpose of promoting and co-ordinating 
Jewish educational efforts in South Africa; promoting the 
formation of organisations fostering education; giving advice to 
committees in control of Jewish schools and educational institutions;
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She adequate inspeeKion of such schools and institutions;

arranging for educational courses, lectures and examinations;
" fufttiering preparation and the publication of text books; 
miking provisionifbf Scholaraiiips and prizes; distributing 

:VLl^t^'fdr::the: benefit of schools, and allotting money; for such 
objects; devoting special attention to the establishment of 
Hebrew Nursery Schools and Jewish Boarding Schools, and generally.

4)
Most of the world's Jewish communities were provided by 

Eastern Europe with Jewish and Hebrew teachers. This applied also 
to South Africa but this country's immigration?policies after World 
War I made it apparent that arrangements would have to be made for 
the training of teaching personnel in South Africa.

Protracted negotiations were held between the Government 
and the Jewish community. Slightly larger numbers of Jewish 
immigrehts were admitted to the country in the later part Of the 
1930's, but there was increasing anxiety about the policy of the -
Nationalist-Labour Government, which was planning severe 
restrictions on immigration, particularly of Jaws from Eastern 
Europe. It was clear that legislation to this effect was imminent 
When the 11th South African Zionist Conference met in 1928. This 
state of anxiety led Conference to the decision that a new body, -
the S.A. Board of Jewish Education (hereinafter referred to as 
The Board) should be created by the S.A. Zionist Federation and ^
the S.A. Jewish Board of Deputies, This new body would handle 
all aspects of Jewish education, including that of the training 
of teaching personnel. This decision, in fact, preceded the 
anticipated Quota Act by two years, the Act being passed in 1930.

For several years its terms of reference were explored 
and debated. In 1938 the late Rabbi J.L. Zlotnick was appointed 
Director of the Board. His first publication was a memorandum ■ 
envisaging the establishment of educational institutions which 
would cover the child's development from nirsery school through 
to university training. Some of the objectives outlined in
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this memorandum have fallen away. Others were initiated and 
implemented with greater or lesser results. The educational 
institutions which fall under the jurisdiction of the Board, 
now include the Dr. landau Educational Centre, the Rabbi 
J4t* Ziotnick Eeminary for training Hebrew; School teachers and 
Iforsery School teatiiWi W  Jewish schools, including 
part-time chedorim and the all-day schools.

kindergarten to matriculation exist in Johannesburg, in addition 
to other such schools in different centres of South Africa. The 
first of these to be established was the King David High School 
in Linksfield and it was subsequently followed by its counterpart 
in Victory Park. To complete the synopsis of the growth of the 
South African Jewish community’s education programme, it is 
necessary-to consider the history of the Jewish Day School 
Movement in South Africa. This Movement did not evolve in 
isolation, but fundamentally it followed the evolution of the 
concept in modern Jewish history.
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CHAPTEr 3. HISTORY OF THE JEWISH DAY SCHOtlt MOVEMENT

According to Roth (1959), the importance of providing 
religious education is demonstrated in the writings of the Pentateuch 
by constant reiteration of the duty to teach the young. Roth points 
out that later "Though only the Talmud and Jewish lore were taught, 
tn* Wide ramifications of purely Jewish study contained many of the 
elements of general education" (p. 594). Certainly it is known 
that as far back as the period of the Judges, ability to write was 
noi. uncommon: "and he caught a young man of the men of Succoth, 
and enquired of him; and he wrote down for him the princes of 
Succoth, and the elders thereof. Seventy and seven men" (Judges 
8.14.). Later, Josephus stressed "Our principal care is to 
educate our children well". The organisational pattern of 
education laid down in the era of the patriarch Judah I, that is, 
in the second century, C.E., was, according to Roth "the basis of 
subsequent Jewish educational organisation".

1. The World Scene.
It would seem that it was in Italy in 1584 that the first 

institution 'for providing, in a Jewish atmosphere, preparatory 
training before entering the universities' was planned by David 
Proverzale of Mantua. (Roth p. 594). In the seventeenth century 
in Amsterdam, the Sephardi community is reported to have supported 
a Talmud Torah which, for the first time, combined Jewish and 
secular education to a satisfactory extent. But such institutions 
were very few in number. The main concentration of education for 
Jewish children was on Jewish subjects until the latter part of 
the eighteenth century when the Haskalah Movement demanded 
educational reform and extension of all syllabuses to include 
general and secular subjects in addition to Jewish Studies.
Reith (1959) refers to the Jews' Free School which was founded in 
London in 1817, and which was based on the principle of inclusion 
of secular subjects in the school programme. Gradually, howevef, 
the Jews’ Free School and others like it, increased the secular 
and reduced the Jewish curriculum,



 ̂ Schiff ( # 6 )  diff#rs from Roth (1959). He suggests that
the philoeoghy of the union of secular with Judaic learning and 
Jewish traditional observances was originally enunciated in the 
early 1820’s in Mannheim by Rahhi Jacob Ettlinger* Schiff also 
states that Rabbi Samsott Raphael Hirsch was responsible for the 
establishment of the first Jewish All-Day School, the Burger-und : 
Realschule in Rrahkfutt in 1853» the motto of the school being 
Torah Iro Derech Eretz (the Jewish Law together with secular ,'

r- .

Xf does seem that eventually in most western countries : 
Jewish schools were succeeded by part-time, afternoon or ’Sunday 
schools', which only provided teaching in Jewish subjects after 
the scholars had completed their secular studies for that day.
Some Day Schools, combining the general studies curriculum and 
a Jewish studies curriculum were established in Eastern Europe, 
but there appeared to be no serious attempts to do so in the 
western world.

It might have been'anticipated that the large-scale 
emigration of Jews from Europe to the United States of America, 
would result in a call for Day Schools in that country. But 
there were strong reasons which militates against thisk fhe 
confined Jewish life of the immigrants, and their very serious 
problems of adjustment to the freedom and totally different way 
of life, left them neither the time nor tJiought to consider the 
need for special, Jewish education for their growing generation. 
Added to this was the fact thar f the first time in Jewish 
history, the children Were freely admitted to the Stat# schools, 
Furthermore, the bulk of the immigrant population was in no 
economic position to consider the establishment of special Jewish 
schools. There were, however, those who brought with them the 
desire for the type of traditional Jewish learning which they knew 
in Russia or Poland. And there were those who realistically faced 
the need to provide secular,in addition to traditional instruction. 
Some of those who called for this provision did so, according to
Schiff (1966 p.30) "because of the apprehension.  regarding the
atmosphere and influence of the public school on religious youths". 
Other*, ^  * ^  i4 . dual *yllahu* the



means "to pave the way for the integration of the two streams of 
cultural vaiues that the inmiigrant Jews in America were belns 
called upon to preserve".

The Yeshiva Etz Chaim, established in 1886, is said to 
have been the first In the baited States, and was organised as a 
dual syllBus College Institution, But it w a s  not until the 
second decade of this century, that All-Day Schools, combining 
general, or secular studies, a n d  Jewish studies, were set up in 
many parts of the United States to cater for children of primary 
school age.

The 20th century re-development of the concept of the 
Jewish Day School, was influenced to a considerable extent by 
the Zionist Movement, which encouraged the establishment of such 
schools. It also brought about the inclusion in the curriculum 
of the teaching of Hebrew as a modern, living language. This 
impetus was strengthened by the position of the Jewish communities 
in the western world during this century. In addition to their 
commitments as citizens of the countries in which they live their 
predominant and major responsibilities have been the collection 
and channelling of assistance and rehabilitative measures for the 
more unfortunate Jewish communities which have suffered persecution
and discrimination; the perennial battle against anti-Semitism;
the re-establishment of the Jewish State; and planning for the 
maintenance and improvement of existing Jewish community life.
The termination of World War II, during which more than one-third 
of world Jewry was destroyed, heralded the establishment of the 
State of Israel in 1948. By 1950, many Diaspora communities were 
able to devote an increasing amount of their time, organisational 
abilities and finances to their local community needs. According 
to Dushkin (1963) "In the priorities given within the community 
programmes there has been a gradual but continuous shifting of 
central emphasis frtm social services and defence activities to 
cultural undertaking?, particularly through the Jewish education 
of childr,:,c and youth".

American influences in all spheres of thought increased 
considerably after World War II and re-shaped the Western world's 
thinking on many issues. An apt example would be the United



States change of concept from the "melting-pot approach" to 
Americanization to that of religeo-cultural pluralism. The long- 
held American belief had been that the closest possible 
association between and similar treatment of all immigrants* from 
whichever countries they had come, would result in a mighty 
turmoil of cultures, customs and habits, but out of this turmoil 
or "melting-pot" would come a single* unified people showing all 
the Same beliefs, customs and habits. Religeo-cultural pluralism* 
which succeeded the "melting-pot concept" called for acceptance 
of differences in religious practices* add iy ̂ 11 aspects of 
culture,between the various racial groups. Such acceptance would 
bring about harmony and unity and, at the same time* the 
strengthening of the race and its continuity. This concept Was 
widely accepted* not only among the conglomerate population of 
the United States, but in many countries. The concept favoured 
and popularized the Jewish Day School Movement in the United 
States and drew attention to it in other countries. When it 
came to the type and character of the Day School Movement, the 
fact that most of the refugees from European countries to the 
United States had come from Eastern European countries where the 
Jewish High School had flourished, shaped the form which would be 
adopted, not only in the United States but in other free countries.

•The growth and development of psychology as a science and 
the popularity of psychological study after World War XX, led to 
increased interest in the influences working on the child during 
its formative years. The belief was enunciated that Jewish children 
required protection from the "barbs of anti-Semitism" to which they 
might be subjected at undenominational schools. Here was another 
influence working towards the popularisation of the concept of the 
Day School. Post-war consciousness of the importance of high 
standards of education added to the enthusiasm of Jewish parents.

Regardless of the extent of their religious beliefs or 
practices, Jewish people have continued to think of themselves as 
"the People of the Book", and this helped to make them receptive 
to the propaganda that the Jewish Day School would automatically 
provide the highest possible standards of teaching. Pinsky s 
(1961) opinion suggests a further factor, namely, that in the 
two decades since World War II, support for the Jewish Bay School



Movement resulted, in part, from the higher socio-economic status 
which Jewry attained, leading to dynamism in developing Jewish 
cultural and educational institutions .
1 It is not possihle to give a more accurate account of

the development of the Jewish Day School System m  the United 
|tates because the available literature does hot differentiate 
clearly between the "Yeshiva" and the "Day School" in the 
connotations known in South Africa,

Schiff (1966) has it that the first Day School in Canada 
was started in MontrealW 1875. No further historical Inform­
ation about the Movement in Canada is known to the investigator*
In England, the late Rabbi Kopul Rosen was the pioneer of the 
Jewish A H  Day School which he established at Newbury in 1948.
Carmel College, as it is known, is regarded by many as the 
prototype of the Diaspora Jewish Public School (it should be 
remembered that 'Public School' in England is virtually synonymous 
with 'Private School' in the United States of America and in 
South Africa). Under the influence of the Movement in England,
Day Schools have been established in Australia, and in Rhodesia 
a kindergarten and primary school are in existence«

2. South Africa. -
In the Republic of South Africa, there are at the present 

time, Jewish Day Schools in the main centres of White population 
concentration.

The period from the establishment of the S.A. Board of 
Jewish Education in 1928 until 1937 was primarily one of ideological 
conflicts among the leadership. A little experimental work was, 
in fact, undertaken, but the community was largely disinterested.

The growth of Nazi power in Germany led to a greater aware­
ness on the part of the South African Jewish community of the need 
to make better provision of educational facilities for its 
children. On the one hand, it was imperative to strengthen their 
feelings of Jewishness and, on the other, to provide for the 
training of teachers of Jewish subjects. The establishment of 
the Day Schools was seen as the most powerful means of catering
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for both thesd needs* Such schools would also provide training 
in Jewish leadership►

In 1942, the first fund-raising campaign specifically 
for educational purposes was conducted, and this led to the 
opening of a hostel for the use of Jewish scholars coming info 
Johannesburg from outlying rural areas* A Hebrew Teachers' 
Seminary was also established, and was followed in 1946 by the 
creation of the Rose Gordon Model Hebrew Nursery School.

The events in the Middle East from 1947 onwards, which
centred about the defence of Jewish Palestine and led to the 
establishment of the State of Israel in May 1948, brought about 
a much closer identification of the South African Jewish
population generally with international Jewish affairs. The
need for earnest measures to meet the problem of Jewish education 
became more widely appreciated, and the concept of the Jewish 
Day School took root in the minds of the local leadership. 
Increasing numbers of parents wished their children to attend 
a school where 'Jewish Studies' would be part of the general 
school curriculum. Some agreed with the Chairman of The 
Board, Mr, L. Sachs (1967) that the Jewish Day School, where 
their children's Jewishness would not be'an "appendage , would 
"train scholars throughout the whole educational field and,,.* 
prepare them for rightful and responsible positions, as fine 
South African citizens".

After the Second World War, a widespread belief arose to 
the effect that the war had created a 'lost generation' of Jews* 
This so-called 'lost generation' , a l m o s t  totally ignorant of 
Jewish history, customs and practices, was considered to be 
incapable of providing its children with essential Jewish know­
ledge. Many parents were deeply concerned about this, and saw 
in the establishment of a Jewish Day School a solution of their 
problem.

The Proclamation of the State of Israel in May 1948, its 
establishment and subsequent consolidation, increased coh'sider- 
ably the pride, dignity, self-respect and sense of identity of 
Jews everywhere* This happened very noticeably and effectively 
in the South African comunity, where there developed a growing



appreciation of the importance of a knowledge of the Hebrew 
language, of the meaning and, methods of celebration of Jewish 
festivals, and a"knowledge of Jewish history, quite apart from 
atiy Calls to religious observance. At the same time there was 
a strong feeling that everything that contributed to the happy 
and healthy upbringing of South African children should be 
included in the school curriculum.

A  number of conditions favouring the development of n 
•PrivateV by contrast with Government schools for the white 
South African children obtained and continue to do so. The 
increasing domination of the Education System by the Church, 
and the rapid strides towards the full implementation by the 
State of the Calvinist doctrine of "Christian National Education ; 
the English and Afrikaans language medium conflict; and concern 
over the increasing political indoctrination of scholars, have 
probably been the strongest forces at Work, Teacher shortages, 
particularly in the English-language medium schools, and the low 
standards of teach' in some Government schools, especially in 
country, village and small town areas have played their part.

A spirit of religious revival was noticeable among most 
sectors of the white population, including the Jewish one, after 
the Second World War. For some parents, sup rt of a Jewish 
Bay School Was a logical consequent# of their religious observance, 
notwithstanding the dissatisfaction of some of them with the 
inadequate degree of religious instruction which the school 
provided when it was first established.

Milton Himmelfarb (1960), referring to the American scene, 
points out that increasing numbers of Jews there are turning to 
Private schools. His suggestion that this is a way of showing 
that they as Jews, feel that they have ’arrived* as Americans, 
may, or may not, bean a,ceptableone. But this type of reasoning 
was not found bv the present investigator on the South African 
Acene. There was, however, a small numljer of parents of KDKS. 
matriculates, who felt that they were emulating, and thereby 
becoming part of that section of English-speaking South Africans 
which preferred the Private to the Government schools.



Completely different and possib!y unique sets of conditions 
conducive to the use of Piivete schools in South Africa telate to 
the very hifc.t general standards of living at comparatively low 
costs; the virtually unlimited availability of domestic labour; 
and the excellent climate. The combination of all these 
conditions has resulted in a relatively high percentage of 
families who can afford to give their children 'the best available' 
which they usually (consider to be the Private schools. There has 
also developed a large, leisured class of mothers, whose freedom 
from domestic chores and child-care has led to keen interest in 
sport and other social activities, so that they welcomed the 
school system where all possible extra-mural classes for their 
children were concentrated on the school campus. This System 
released them from the onerous and time-consuming duty of trans­
porting their children from one lesson to another.

For all the reasons mentioned, the promotion of the 
KDHS became a popular Cause in the Jewish community,. And there 
were additional ret . i. Except in Israel, the fear of the 
development of anti-Semitism remains everywhere for the Jewish 
people. It is generally accepted that the importance to the 
individual 0, an awareness of 'belonging' is an essential factor 
in his satisfactory adjustment to his society. This sense of 
'belonging* is particularly important to the Jewish child for 
his preparedness to face anti-Semitic influences. Lewin 
(1948 p.198) claims that "to counteract fear and make the 
individual strong to face whatever the future holds, there is 
nothing so important as a clear and fully accepted belonging to 
a group whose fate has a positive meaning .... A strong feeling 
of being part and parcel of the group and having a positive
attitude toward: it is  the sufficient condition for the
avoidance of attitudesbased on self-hatred". Anti-Semitism, 
which has manifested itself in many ways throughout the ages* 
has caused feelings of self-hatred among Jews which have often 
resulted in total breakdown. Lewin suggests that to build up 
a feeling of group belongingness "on the basis of active 
responsibility for the fellow Jew, should be one of the outstand­
ing quaUties in Jewish education1'.



i The great majority of Jewish parents has always acknowledged
the responsibility to train its children codeal with anti-Semitic 
behavicv*»pattera» whvih they will inevitably experiencevSaC many 
parents have not been adequately adjusted and equipped to carry out 
this responsibility themselves. It has been claimed that for this 
reason, alone Jewish Day Schools should be available to assume such 

■ responsibility on their behalf.

: v. Some of the Jewish leaders in South Africa saw in the \
Jewish Day Schools the best way to ensure that Jewish children 
develop into good and devoted South Africans above all else.
Others, whose energies were spent on Zionist activities, saw in the
GchoolSthe best possible means of orientating the school-going <
generation towards Zionist activities and, possibly, emigration to : ^

For many Jewish people, the fear of assimilation is as ■
great or even greater, than that of anti-Semitism. Some of them
thought they saw a 1 social advantage’ in restricting their children s 
associations to other Jewish children. They thought that early 
association with and friendship between school-mates at a Jewish 
do^educational school, would prove a strong deterrent to assimilatiqn 
through inter-marriage. The increased Jewish awareness stimulated 
by attendance at the Jewish school would also help to reduce 
assimilation.

An ideological fantasy has also been instrumental in 
furthering development of the concept of the Jewish Day School;.
This is thU hope that all socio-economic levdl^ <7%thln the Jewili^ 
community could be integrated through the aixiiig; in the classroom 
of the children Who came from different socio-economic lavels.

Turning from these lofty ideals.reasons for supporting the 
Day School are to be found on much lower levels. For example,
Sandler (1971) : informed the investigator that the school has
always provided a special teacher for scholars preparing for the 
Batmitzvah and Barmitzvab. Ceremonies. The syllabus has always 
been that of the United Hebrew Institutions (see Appendix V and 
Appendix VI). Classes are held from 7.45 a.m. to 8,30 a.m. daily 
got those s c h o l a r ,  who participate in spmft during the afterntons.
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Afternoon W e M  {mallAble,, tAe, Barmitzvah and

This arrangement holds many advantages. Primarily it 
eliminates the expense of special private tuition, or attend- 
' ance at part-time schools :{ehedorim), and» in a country, where . 
so much emphasis is placed bn sport, it gives the Jewish scholar 
as much time to participate as the non-Jewish.

In the early years, the undertaking that the School would 
organise smaller classes than the Government schools; provide a 
wider range of experimental studies; a full, range of extra-mural 
activities; and would attract more highly qualified and better- 
equipped teaching personnel, proved to he effective in attracting
scholars. " : : J -V/T"'
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THE KING DAVID SCHOOL.

The background against which there developed in South 
Africa the pressures leading to the establishment of the Jewish 
Day Schools has been outlined, and the more important o( the 
jracticalreasons for its support by the Jewish community have 
been referred to. The Board purchased a site in the north-eastern 
suburb of Linksfield in Johannesburg and at the beginning of 1947, 
the King David Nursery School and Standards One and Two of the 
Primary School were opened.

The protagonists of the King David School were remarkably 
successful in their efforts to popularise it; to. provide the 
buildings, equipment and personnel; and to enrol increasingly 
large numbers of pupils. The High School was opened in 1955, 
and the first group of scholars wrote the matriculation examination 
in 1956. Table 4(1). shows the school's rapid growth in numibers 
of pupils, in the size of the matriculation groups, and the 
continuing good examination results.

GROWTH OF KDHS (1955 - 1969)

YEAR TOTAL NO. 
PUPILS

--- - .. : : ■■».
M A T  R 1 C U L A f I 0 M
GROUP

1st Pass
r r s
Failure

1955 103 0 0 0 0

1956 169 8 . 3 . 5 0
1957 325 ■ a 6 9 9

1958 529 12 0 12 0

1959 622 38 16 22 0
1960 634 : ?! . 35 32 4

1.961 646 . ' - 53 19 33 1

. 1962 637 102 39 61 3

1963 602 115 37 78 0

1964 619 106 49 57 0

1965 670 109 55 52 2

1966 719 96 52 43 1 ■

1967 : - ' 742 116 . 57 55 ■ - 4 : :
1968 802 -- 131 . 54 75 .z

875 "143 .
1 63

75 5



There were strongly conflicting views as to the 
•^dMedtives: of t^e schqoT's edticatiotial policy, Ottoway (1960i 

says : "The educator in accordance with the aims he accepts,
attempts to develop the personality of the child and to prepare 

- • him fot membership of his Society". Which is th ’Society for 
which the Day School scholar is prepared? A study of records of 
the Board; reported speeches and conference reports, and personal 
discussions with past and present leaders of the Day School Move- 
ment, made it clear that the interpretation of 'Society' has 
changed over the past approximately ten years. Prior to, and 
for some years after the establishment of the KDHS. the 'Society' 
was generally accepted to refer to the South African community.
The ideology which led to the establishment of the Day School in 
the first instance, "was based on the assumption that there would 
be minimal Jewish emigration from South Africa. The possibility 
that the work of the World Zionist Movement would result in the 
establishment of the State of Israel by the mid-century., was 
beydnd imagination, and it was not anticipated that the call to 
go to Palestine would meet with much response from South African 
Jewry. Mar were the political developments in South Africa 
anticipated. The retention by the young generation of their 
Jewish identity, and their avoidance of assimilation on the one 
hand, and their full acceptance of their loyalty to and 
responsibilities as citizens of South Africa on the other, were 
considered by the school's founders to be its raisons d'etre.
They would agree with Ottoway (I960 p.9) that "one of the W w  
of education is to hand on the cultural values and behaviour 
patterns of the Society (i.e. both the South African White and 
and Jewish, society) to its young and potential members. By this 
means Society achieves a basic social conformity, and ensures 
that its traditional modes of life are preserved .

Thedretical discussions and academic differences of
opinion which had persisted since the idea of a Day School had 
been mooted, became submerged in the serious ideological conflicts 
vlthln the Jewish community. These began with the opening 
the King David School and have continued throughout the years.

; Two diametrically opposed groups had battled over the original



school syllabus. The Orthodox group was interested in a strong 
religious background including a full knowledge of the prayers 
and precepts, and ah entirely religious way of life on the patterns 
of observance which had been maintained over the centuries. The 
opposition group, which, according to Leibowitz (1966 p.52) was 
"undoubtedly influenced by the emergence of the State of Israel", 
expressed the conviction that not religious observance, but the 
inculcation of the Jewish National traditional heritage was 
what was required. This latter group called for intensification 
of the study of Hebrew as a spoken language, and the need for the 
child to be imbued with a national spirit and a love for Israel, 
though the traditional aspect was not to be ignored. An uneasy 
compromise was reached, The syllabus would include the study 
of the Torah and preparation for intelligent participation in 
religious services, without demanding an entirely religious way 
of life. At the same time, the child would gain a knowledge of 
Hebrew and would learn to love the Spirit of Israel. It would 
seem that the efforts to increase the emphasis on the national 
heritage have been increasingly successful.

Parallel with the ideological conflict in regard to 
the extent of inculcation of religious observance in the scholars, 
was another more fundamental and almost as bitter clash within 
the community. This clash of opinion was based on the advisability 
Of segregated schooling for Jewish scholars. During the earliest 
years of the school this conflict had divided the Jewish community, 
but it came to be accepted that it was for the parents to decide 
whether or not they wished their children to have this segregated 
type of schooling. In 1954, however, the conflict flared up when 
the late Rabbi Kopul Rosen, then Principal of the Carmel College 
Jewish Boys' School in England declared that "only the Jewish Day 
School could produce a completely integrated Jew, who would be 
equally at home in the Jewish and non-Jewish world". Whilst 
some agreed with his statement and even today continue to believe 
in educational segregation as the pre-requisite for an "integrated 
personality", others, equally vociferous, regardedsuch segregation 
as inimical to the development of the Jewish child as a normal 
member of South African society. In 1957, the then Chief Rabbi,

 — --------  '— T —



?rcrfe*sor L.
education as "the integrated personality, the child at peace with 
himself and at peace with his environment", He asserted further, 
thht this could be achieved by "arming the child with inner 
reserves of strength" through Day School education.

A major criticism which was levelled at the Day School 
Movement was that in a country like South Africa, it would be : 
better for children to learn from personal experience how to get 
along with others who racially, religiously and ethnically, are ;v ; 
different. Himmelfarb (1960) discussing the American scene, V|
answers this criticism on the grounds that even in integrated ^  f
schools, there is A minimum of mixing between Jewish and non- 
Jewish children. He states that such research work as he has 
.seen'Wir^ that .there id n A : ^
attitudes between Day School and other Jewish children when ag6r^ ^ 
social class and parents' elation are comparable. He makea the' ' 
point that if there is inter-group experience in terms of class 
and culture rather than of rac<: religion and ethnicity alone, 
can be Shown that sObe Day Schools "are quite broadening", The 
present investigator has no evidence to support or refute 
Himmelfarb's claims.



CHAPTER 5. PROCEDURE. OP INVESTIGATION.

The initial task was to choose the subjects for 
investigation. The first matriculation class of KDHS scholars 
wrote their examination in 1956, and this set the year of the 
first group of matriculates to be included in the investigation.
The questionnaire was sent out in 1968 to those pupils who had 
matriculated between 1956 and 1965 inclusive. However, the 
first- .glance - at ;.thej j.replies showed that nd information of value, 
in terms of the purpose of this study, could be anticipated from 
matriculates who had been out of school for only 2, 3 or 4 years. 
Many of the males had spent the greater part of one year in 
military training; few of either sex had had the time to complete 
either professional, academic or technical training; few had 
married, or were ready to take their place as adult members of 
the Jewish and South African community. It was then decided to 

' limit the investigation only to those matriculates of the years 
1956 to 1962 inclusive. In fact, as analysis of the findings 
will show, even these years included matriculates who were still 
i-.-’olved in professional and academic studies, and had not . :
started to take their places in adult society.

1, KDHS SUBJECTS.
The total number of KDHS matriculates between the years 

1956 to 1962 was 299, This number was made up of 183 males and 
H 6  females. Of the 183 males, one had died and the whereabouts 
of 10 could not be established. One hundred and seventy-two 
questionnaires were therefore gent ont to KDHS males and 70 replies 

' were ultimately received .increasing in number from 4 in each of 
the years 1956, 195? end to 23 in 1962. the 116 feWales
included one inaccMible chronic sick and 5 who could hot fee 
traced. Of* t h e  110 questionnaires sent out, 40 replies were 
received, increasing from the first 2 in 1958 11 i« 1962.

2. CONTROL GROUP.
was n e c e s s a r y  to establish a Cpntrol Group in order

to discover whether there were differences between the attitudes
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and values of Jewish Day School matriculates and Jewish matriculates 
cfundeutiminational Government schools. The choice of such a 

Agfbu£ raised stiine prdhlemsj A completely and exactly comparable 
set of facto^ did hot exist; those co-educational schools which 
were considered suitable from the geographic, socio-economic and 
educational aspects having been started later than the KBHS. 
Eventually the problem was settled by the choice of separate Boys'

' "'and'Girls*' High Schools. Through the good offices of the Transvaal 
Education Department in. Etetpria and the ready co-operation of 
the School Principalsj matriculates from these schools were studied* 
and provided the suitable and adequate controls. The condition 
was imposed.that the names of the schools and their Principals 
would not be mentioned in this Report. Both schools teach through 
the English language medium, draw their pupils from more or less 
the same geographic areas and approximately the same range of 
socio-economic levels as the KDHS.

The Boys' School was one of the earliest Government 
High Schools for Boys in the Transvaal, It opened in Johannesburg 
after the conclusion of the Anglo-Boer War under the Milner Scheme 
for the re-organisation of education. This school has been 
conducted along the same lines and on the same site for some 60 
years. It is remarkable how small and insignificant have been 
the changes since the pattern of the school was set by the 
original Headmaster and his five members of staff, despite the 
great changes in the world and its affairs, and especially in the 
standards and ways of life in Johannesburg. Lord Milner hoped 
that the school would become the South African prototype of the 
English Public School. The teaching staff, certainly mbst of the 
senior personnel over the years, have been men educated m  English 
Public Schools and they were imbued with the determination to 
pursue the same pattern.

Apart from new immigrants, the great majority of 
scholars have always come from English-speaking homes. The small 
numbers of Afrikaans home-language children result, it is believed, 
from the fact that comparatively few Afrikaans-speaking families 
had settled in the suburbs from which the scholars were drawn
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during the' yeats under invesCigafcidii. Ihe Girls * School chosen v/' 
was established well hefore the turn of the century. Its 
traditions are similar ti those of the Boys' School and emphasis 
is laid on high academic standards; good sportsmanship; self- 
respect and personal pride.

It is possible that a Government Co-education School of 
approximately the same length of standing as KDHS might have 
yielded results different from those obtained. This is, however, 
not considered likely.

The curricula and time-tables of both Control Schools 
comply with the regulations laid down by the Transvaal Education 
Department. The fact that the KDHS also compiles 
regulations Is confirmed by Mr Norman Sandler, Principal bf the .. 
KDHS in the following personal communication (1970): J)

"The King David High School has always observed the 
s a m e  regulations laid down by the Transvaal Education 
Department as whose which govern the Control Group 
Schools, while reserving the right to go beyond such 
regulations ..."

.

s:-:

Table 5(i). provides a summary of the numbers of 
matriculates during 1956 to 1962 in the KDHS and Control Groups.

TAble 5(1) . SUMMARY OF NUMBERS OF MATHtCUIATES (1956-1962)

GROUP TOTAL NO. OF j 
MATRICULATES

NOS. TO WHOM 
COMMUNICATION 

SENT

NUMBERS WITH 
WHOM CONTACT 
ESTABLISHED

REPLIES 
; IN 

X

KDHS m 183 172 70 41

KDHS f 116 110 40 i 36

Control m 264 222 64 29

Control f 331 163 52 32

It is clearly necessary to try to account for the 
numbers of matriculates who did not respond to the questionnaire.

dm-ir" -""7r \  4 . ^



yU " - . :/ ' t, 'The 282 questionnaires which vere sent to KDHS matriculates
included reply-paid envelopes. It soon became apparent that it 
had been wrong to accept the of the use oi the reply-paid
postal address of the Board even though a rubber stamp directive 
indicated that the e^elopA^K'W,ld go unopened to the investigator. 
It had been anticipated that this would help to establish the 
bona fides ©f the investigator and enlist the co-operation of 
persoha to whom the questionnaires would be addressed. In fact* 
many matriculates and theiv parents assumed that the investigation., 
was being carried out on behalf of the Board. The covering 
letter which had accompanied every questxonnaire (Appendix I) 
was discredited by some and they withheld co-operation. During 
the follow-up, it was established that anxiety last personnel 
of the Board would have access to the information supplied and 
would use it for their own purposes, had stopped people from 
co-operating with the investigator. Seme of the damage Was 
retrieved through careful follow-up by means of postcards, 
personal telephone calls from the investigator who is well known 
in the Jewish community, and personal visits. During the follow- 
jip.it was emphasised that the material should be sent to the » 
investigator's personal address rather than to the Board's offices 
and that the material received would be treated in strict 
confidence.

METHODS OF COLLECTING RAW DATA:
The methods for collecting raw data were - the use 

of records made available by the Principals of the schools;
|he distribution of two sets of questionnaires, the first being 
sent to all relevant matriculates and the second to the parents 
of those who had completed and returned the first cue; personal 
Interviews, telephone conversations and correspondence.

(i) School Records
Information was taken from the fairly comprehensive 

KDHS fileo and additional material was supplied, by the Principal 
of the s-hool, either from other sources which contained 
information not appearing on the record cards, or from his



personal recollections, which he always verified.

The records made available by the Principal of the 
Girls' School gave name and parents' names and address at the 
time of tho girls' matriculation, in addition to the category of 
matriculation pass attained. The establishing of contact wj.th 
these matriculates involved expenditure of time and resources far 
in excess of any other section of the investigation. Most of the 
girls had married and had changed their surnames; many parents 
had moved to other addresses and telephone numbers, and.some of 
them were not prepared to co-operate to the extent of revealing 
the whereabouts of their daughters. The social columns of :he 
school's annual magazine were of some help, but not all 
matriculates join and maintain contact with the Old Girls' Club 
and therefore there are probably more exclusions than inclusions 
Of marriage announcements, births, academic results and so on. 
Furthermore, the records which were made available did not state 
which of the girls were Jewish. Although the then Principal 
assisted the investigator to list which were the Jewish scholars, 
a fair number of non-Jewish girls was initially included. It may 
therefore be assumed that a number of Jewish girls was also ; 
excluded from the Control Group. Sixty-four girls, which was 
considered to be a sufficiently large number, were ultimately 
traced, either through the communal contacts of the investigator, 
or with the assistance of a few matriculates from the relevant
school classes.

The authorities at the School, of th. Boys' Control 
Group, provided names, birth dates, dates of entry K  the School, 
matriculation examination result, and the name, address and 
father's occupation at the time of matriculation, ft .as much
easier to trace the boys than the gitis, and it U . S . helpful to 
find that most parent, were still living at the same addresses, 
several, however, were not prepared to reveal their no. adult . 
son(s) whereabouts, most ofwhlch wete ultimately traced through

University rscords« ?

• the addresses of some matriculate, i, the KPUS snd in
t h e  c o n t r o l  iroup, uho were hnown to he in Israel, Were found

i.-m  v— — T - —'-o"— r̂ î: .I r"""" """ ' 3 _ ,
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through the office of the S.A. Zionist Federation there.
" -f'' - ' ' : ' : . -- d / \ : :

<“ > U H :
Two pilot questionnaires were prepared in order to test 

■ the general reactions of university,students to questionnaires; 
to qhec* t h e  ^ ^ i t y  o| the questions; and to decide on the form 
in which certain questions should be presented.

I

The first of these was submitted to the participants :
in the Winter School conducted by the S.A. Federation of Jewish 
and Zionist Students during the July vacation in 1966. They were 
all university students attending various South African 
universities. The investigator received permission to speak to 
the group. She explained the reason for the questionnaire, and 
the manner in which it was to be answered within a fixed time 
limit. At the end of the allotted time the completed questionnaires 
were handed in and a brief period was devoted to questions and 
comments from the participants. Subsequently, the replies were 
analysed and notes were made of them and of the verbal comments 
and criticisms. The second pilbt questionnaire Was dratm^p in 
the light of this information. No group comprising a cross- 
section of the matriculates could be found as a testing ground 
for the second pilot questionnaire, which was therefore held 
over until the S.A. Federation, of Jewish and Zionist Students 
Winter School of the following year. On this occasion the 
questionnaires Were sent to the Winter School organisers who 
submitted them to the seminarists on a much less formal basis.

:::x,

a", /.

y-.

- ' f  V " I::

Questionnaire:
A questionnaire (Appendix I;p#26t w*s"cdmpiled iti the light

- « ? - ' '-V-r *' V* ■'
of the reactions to the pilot questionnaires, and the information 
received as a result of interviews and discussions with 
matriculates; and with communal workers of varying status, age 
groups and interests. .

The material contained in the questionnaire included 
matters relating to the domestic status of the matriculates,
Ktucb a* marital Status, religious observance, aiza of f#iiy.

- n  :



place of residence and occupation. It sought information about 
their seOtiiar arid JemsB edlicatibn> and Thiotiieage of the Hebrew 
language; their interpretations of 'Jewish Values', and their 
attitudes to Zionism and identification with Israel. The 
questionnaire also sought the extent to which the matriculates 
had become involved in adult Jewish and non-sectarian voluntary 
services. Finally, it called for their evaluations of the 

VIKBHS. thaiy/^lahs fhr the schooling of their own children.

In order to obviate the boredom and disinterest which 
affected some of those who had been asked to complete a pilot 
questionnaire, it was decided to use as wide a variety of question 
forms as possible. 'Open" free answer'quescio#i "questions allowing 
f o r  multiple choice answers, and the use of rating and ranking 
scales were introduced. Also, an overlapping system was used to 
direct questions and, elsewhere in the questionnaire, attitude 
scales were used to cross-check certain types of information.

I n  preparing the material for the questionnaires, various 
technical problems were encountered when it came to the matter of 
enquiry about the extent of Jewish Studies, knowledge of Hebrew 
and extent of Heligious Observances. Advice was sought from tnree 
recognised South African Jewish and Hebrew educationists whose 
. W t W K  W * "  WoptAd; "IM s
pertaining to Jewish Studies which was divided into five subjects, 
namely, Hebrew language, Jewish history, Jewish literature.
Biblical studies and religious Studies, to which Zionism was added 
in the question relating to post-school studies. It was also 
agreed that it would be adequate, when enquiring about the extent 
of Observance of Heligious Practices, to ask for reply of 
'No*, or 'Some', and that Space be provided to permit of elaboration 
of the answer 'Some'. The question which sought to elicit 
Wormttion about t $  **eht ^  knowledge of the Hebrew language 
wee scaled according to the suggestions of the advisers, as were 
the ratings of the replies*

gc^e guasUonc had* of necessity, , to be differently
phrased for the KDHS and iGontrol Groups (see Appendix I p,U6) a«i
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AppeaS* II p»1373 * For example, the question 5 to Control Group 
matriculates asks about the continued study of Jewish subjects

This question was not
asked of KDHS matriculates since those subjects were included 
in the schdol curriculum. Simiiarly* there are minor differences 
in the question (22 KDHS and 21 Control Group) seeking information 
a b o u t  friendships with other Jewish scholars and with non-Jewish 
scholars, and assessing the extent of preparedness for associatior 
with non-Jewish age-mates.

(iv) Parents’ Questionnaires; ^
A different questionnaire (Appendix III p,lW and Appendix IV 

p.150) was sent to the parents of those matriculates who had sent xn 
their replies* This was done because the investigator believes in 
the importance of the home as an educating force* and was anxious 
to establish contact with the matriculates' patents in order to 
try to determine the relative influences of home and school, ineofet 
as Jewish education is concerned. This attitude follows the 
teaching of Brembeck (1966 p.9) who states: "We need to examine
the family as a teaching institution in order to see how what is 
taught in the home influences what is learnt in school". /

The general experience of research workers has shown 
the reluctance of parents and their children to provide 
information about the home. It is unfortunate that in this 
study the search for information about the home was also ofte^ 
treated with suspicion and the co-operation of parents* 
particularly those of the KDHS ftoup, was very poor. The 
inyeatigstor had decided to try to avoid the accusation of 
prying into the homes through the children, and chose to make 
the direct approach to parents through a specially-constructed 
questionnaire in the hope that opposition would be avoided.
Before completing the questionnaire, discussions were held with 
p w a l -  m t t & a i a t w  W W d W l y  ,«a4 in amall They all
expressed the view that their parents would not react kindly to
questions probing their educational hackgroundy occupations, _
economic position* extent of religious observance, knowledge of
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Jewisti ptudies or the Hebrew language no matter how such questions might 
be phrased. They also warned that, for varying reasons, their parents 
would resent any questions which might possibly reveal their political 
views and, in some cases, their attitudes towhrds Israel. Several 
mitriculates e^ressed the view that parents who did not have an 
academic background - and their children,too,- would resent and reject 
questionnaires, regardless of their content. " It was found that this 
îett WSS hot without foundation. But, the actual finding was that 
some parents, and some matriculates in this category, while refusing 
to write anythir^, voluntarily expressed willingness to answer 
questions or explain their attitudes verbally. It was not possible 
to follow up this offer in many cases, but where personal contact was 
established, ?;t became obvious that frustrations relating to their socio­
economic or iiucational attainments were often the cause of non- 
co-operation. In a smaller number of cases, language difficulties or 
phy-'cal or mental ill-health caused non-co-operation. The majority 
of this category included in their comments various reasons why theyjv 
did not wish their opposition to the Board or some of its personnel^ 
the Zionist Organisation or the teaching or administrative personnel 
of the KDHS to bi :ome known. As a result of the low number of responses 
received from the parents, it was not possible to make any comparisons 
between their opin’or. and attitudes and those of the matriculates.
For this reason all the material relating to the parents' questionnaires 
is presented in Appendix XI? ’.age 164.

v. Personal Interviews
As many interviews as possible were conducted

-vSJ

m \

if"

f:;f
In some cases,

telephone conversations or correspondence were substituted for face to 
face interviews. Subjects for personal contact were selected to provide 
an intellectual, Socio-economic and a geographically distributed cross- 
section of the two Groups.

,f

4. H Y P 0 T H E S I S
The hypothesis on which the present study was based, consisted of 

three parts. firstly, it was postulated that the KDHS would provide 
its matriculates with a Jewish education and an appreciation of Jewish 
values which they would pursue in their future lives. The Jewish 
education would form a part of a high standard of general education 
which would lead the school's matriculates to a more adequate preparation 
for their chosen careers than would be the case for the members of the 
Control Group, ;; .

--------^  ^



'Secongly,: Ik was postulated that the KDKS matriculates 
would be more stlwlated hy the spirit generated at their 
'.shhooi: tft :cc|iEoit;:::tltomselveS to participation in Jewish 
'communal- ’affairs,; and to maintain close - links with Israel, 
than would the memhers of the Control Group .

The third part of the hypothesis postulated that the 
KDBS matriculates would, because of the aims of the ̂originators 
of the school, participate in South African activities to a 
greater extent than would the Control Group -

The task is now to compare the KDHS matriculates' 
iespouses with those of the Control Group.



ft/KD^; W  BuWe^: :
of a^^rlpf recent: Study by Land (1968) in which a group of 67 
puplle iA^the matricuWinn year at KDHf va; c h a r e d  *ith^,#nup
of 37 Jevish pupils.in the same year of atudy at a State high school.

Both the KDHS and Control Group pupils in Land's study 
answered questionnaires, as did their parents. -The answers from 
these questionnaires were used to compare socio-economic background, 
occupational aspirations, parental and pupil motivation towards ;; 
school work and future occupations. Land had obtained the , 
Intelligence Quotients of both his groups, and he used the pupils' 
matriculation results as his final measures for comparisons.

' There was no significant difference between the I.Q.s of
Land's KDHS and Control Groups. KDHS mean I.Q. 113,43, 6,d<^ 
12.20; Control Group mean I.Q. 112.1, s.d. 12.7. (It is noted 
in parenthesis here that the difficulties associated with trying 
to get the I.Q.s of both KDHS and Control Groups of the present 
Study, resulted in the decision to omit them entirely). ^  
was a similar lack of significant difference in the majority Of 
co^risons made by Land, including those raging from time spent 
on homework to their views on the importance of doing well at 
school; the accessibility of reading material; the desire to follow 
in their fathers' footsteps in the choice of occupation; the sphere
in which W y  wished to be remembered at their school, and their ,
views as to the most important characteristics of their picture
Of the ideal job, '

, their
ocCupatlonsLthelrSpeclficaims for their children; their 
id their child^ w o A
by discussing w ork and School reports. The finding of no 
difference of significance between the two Groups applied also to 
the parentsr views on what sehopl Should So for the child;-and 
replies to question* rdleting to their desire for their



chiXdi^n to continue with posfc-Schobl education, either at uaivetsity // 
or elsewhere. /

there wera, however, sisnificant differences in the comparison 
of several items, the first of which was not subjected to any test, 
the overwhelming majority of Control Group parents declared that they 
had chosen their school beeaese of the high standard of education. 
TheyicDHS parents’ replies to the same question were evenly divided , 
between the school's high standard of education; its programme 
of Hebrew instruction; and the religious and Judaic background of 
the school. this was not surprising as these are the specif to >1
characteristics of the school.

On the matter of parents' occupations, KDHS showed superiority. 
The KBHS Group also showed a significantly greater interest in club 
membership of various kinds, both within and out of the school.

Cn the matter of what the scholars were looking forward to 
in their future careers, there was a significant difference at the 
1% level, the emphasis being laid by KDHS on success, happiness, 
security and independence» Comparison of matriculation results
shows that, although both Groups did very well, KDHS results show 
a significant difference at the 1% level (X^ = 9.23, d.f. 2). Both 
Land's KDHS and Control Groups showed the Jewish scholars' results to 
be superior to the other white groups in the Transvaal. In view of 
these very few significant differences in the variables examined by 
Land, it can only be assumed that the superiority in examination 
results of the KDHS pupils would have to be attributed to factors 
within the school.

The Present study covers a field which differs considerably 
from that of Land. A description of the subjects for study by the 
present investigator is found in Chapter 5, and indicates the 
differences. Only matriculates of the years 1956 1962 inclusive
were included in this study. They had to be traced to their 
addresses in 1968 and there was no obligation on their part to reply 
to the questionnaire. Lapd’s KDHS Group, scholars who wrote the 
matriculation examination in 1967, and Who knew him personally 
because he was then a senior Master at KDHS, were obliged to reply 
to his questionnaire, and it is understood that the same applied to



But even more important is the fact that Land's study was 
confined hs an investigation into the factors that led to the KDHS* 
excellent matriculation results. His title "The Jewish High 
School Pupil - a Motivational Study with special reference to 
King David High", defines his purpose, namely, a motivated study 
of KDHS scholars. The present study, however, is a study of the 
matriculates who had matriculated from KDHS at least five years 
prior to the commencement of his investigation. Nevertheless, 
despite these fundamental differences, it has been of considerable 
interest to compare the findings of the two investigations and this 
has been done wherever possible.

Attention should now be focussed on the subjects of this 
investigation. The KDHS produced its first group of matriculates 
in 1956, whereas the Control Group came from v^U-established 
schools which had been in existence for more than half a century.
It was, therefore, to be expected that over the period covered by 
the present investigation, the numbcirs of matriculates from KDHS 
would increase, whereas those of the Control Group would remain 
fairly static. The study of the year of matriculation would 
confirm or refute this expectation, and was conducted for this 
purpose. Comparison of the ages of the scholars at the time of 
matriculation should add to the background picture presented by the 
Groups. Also, it might be found that age at matriculation could 
influence the subsequent life of the matriculate. Other questions 
arise. Did the KDHS and Control Groups obtain similar matriculation 
results? If not, what caused the difference? Has there any 
difference of significance in the number of boys who passed through 
pcat-scbool eompUlAory milltary service? Another Set of consider 
ations that would be of importance to the investigation raises the 
question whether there were significant differences in the categories 
Of post-school training? Did either Group produce more university 
entrants, a greater percentage of academic or professional workers,
and so on.



41.
i. Age at Matriculation,

Attention is drawn to the fact that the final questitinnaife 
was seat out after material had Seen provided by the KDHS, and by 
the school of the male section of the Control Gronp. The material 
which had been provided, .included that of age at the time of 
matricnlafion and this information was therefore not sought in the 
questionhairev Subsequently, it was found that the information 
about the female section of the Control Group was npt-re^dlly 
available. A follow-up of the questionnaire for this purpose was ;o s 
not considered to be worthwhile. Table 6 (i) gives the ages of i '
the KDHS male and female and Control male groups at the time of 
matriculation. i/ :

TABLE 6 (i). AGE AT MATRICULATION.

•'"I
GROUP -

16
YEARS

— 1 T 1
YEARS

18
YEARS YEARS

NO
RESPONSE TOTALS

KDHS m 11 16% 38 54% 12 17% 1 1% 70 100%

KDHS f 8 20% 22 55% ■ 1 s% : yQ;: :' :: 40 100%
" ' ' *1 . ■jControl m 

1
9 14% 42 66% 12 19% : 0 ' .i' 64 100%

It is noted that the ages of 8 K D I I S  males, 9 fem^S _
and 1 Control male were not available, ^ 3

J  It is also noted that the KDHS females comprisedthe highest
percentage of those matriculating at 16 years, and that the highest 
numbers of all Groups matriculated at 17 years of age.

The age distribution of the males of both Groups at the 
time of matridulatioh was considered in isolation in order to see 
whether there was any significant difference between the two CtdUps,



Table 6 (11) gives the age distribution and confirm* 
that the^e is no 'Significant difference in age distributlqiji 
betweei^icae two Groups of males. ,

TABLE 6 (11) . AGE DISTRIBUTION OF MALES AT MATRICULATION

|grodp 16 YEARS 17 YEARS 18/19 YEARS TOTALS

KDHS ' 11 38 '̂  .. ^3 . : -
Control ■■■ 9 42 - 12 63

(Note: Throughout this study, it .W- been accepted that where

P - ©ore than S%, i.e., F ^  0.05, there is a relationship
. of No Significance, indicated N/S; . if '

* less than 5% sud greater than 0.01, i.e., ^
0.05*7 PIT’OeOl, there is some significance, indicated *t

. between 0.01 0.001, i.e., 0 .0 1 7 M  0.00l> there is
a high degree of significance, indicated **;

. less than 0,001, i.e. , P ^  0 .0 0 1, there is a very high!
degree of significance, xndxcated ,

ii. Distribution Of Matriculation or Exemption Examination Results.

Land (19# p.9) discusses the matriculation results of 
hy co6perison with those of the Transvaal as a Whole. Although 

heatatas <pAl) co#ari.on is dlffieuit heeau.e of t h a ^ ^ ^
numhers of King David pupils Involve^, he finda that "outstanding 
matriculation results (are) obtained by the pupils W  King David 
High School" and there was an outstanding difference betwem his .
KDHS and Control Groups. The present investigation, whilst 
undertaking a different comparison, shows in Table 6 (xx). that



the KDHS results would appear to be better than those of 
the Control Grouy, but a chi-square analysis reveals that 
there is no significant difference between the two.

Table 6 (iii) (a), shows the distribution of matricu­
lation results as follows:

TABLE 6 (iii) (a). MATRICULATION RESULTS.

GROUP UNIVERSITY 
FIRST CLASS

ENTRANCE
OTHER

HIGH SCHOOL 
LEAVING 

(Non-phiv.)

NO
RESPONSE

■
TOTALS

KDHS m 
KDHS f ,
Control m
}jControl f

I, ■ i.

41 59% 
21 53% 
30 47% 
21 40%

26 37% 
12 30% 
28 44%
27 52%

3 4%
6 15% 

: 6 9%
4 8%

0 - 1
1 2%
0 - 
0 -

— — -— —— -

70 100% 
40 100% 
64 100% 
52 100%

It is notable that only 4% KDHS males, 15% KDHS females, 9% Control 
males and 8% Control females did not get a University Entrance pass.

Using the results from this Table, two chi-square analyses 
were made. In the first, the males and females in both KDHS and 
Control Groups were combined, as in Table 6 (iii) (b). No 
significant difference between the two Groups was found in the 
type of matriculation certificates obtained.

TABLE 6 (iii) (b). MATRICULATION RESULTS. . ‘

UNIVERSITY ENTRANCE HIGH SCHOOL
GROUP FIRST CLASS OTHER LEAVING TOTALS

(Non-Univ.* $ .. .........  ....

KDHS 62 .38 9 109

Control 51 55 10 116

L----- ---- —
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