 JEWISE DAY SGHOOL

 (abstract)

. The ‘urpou of ‘:b‘ invc-tigndon wu‘ to dis s m l:hc
" -mcr in v?ich Jﬂrich nay Schnol mc::leuhtu havu davnlopnd°
mtbu- thay hm intoguted into tbc zdule eommnity in ways
'C‘»‘hich ds.ffur nignifiemﬂy from thon of Jmnh mtricuhun

k »fxom Govetnunt tehooll, tha cxtmt to whieh the inclucion ct
Jwilh ltudi.u md m lpptl‘ im:icn of Jewilh val.un in thn
aehaol cmicul\m inﬂ\unccd thcir idnn:iﬁmtion with Jwinh
'sap:lntions, and tmix involveunt in Jowi-h and gmnl

‘11 activities .

- The Jewisl: Day School Experimsntal Group, cowprising

70 wales and 40 £am1¢,rmtﬂmslatq& between 1956 and 1962.
These were the ffiu‘:r seven years in which the lebocl'lpupil-
wrote thn:utfi'cuhgion. «nr’.ni’natién. - A Control Group of 64
malea and 52 fenalos was hstabi&bﬁod.’ An =mt1y mﬁh

‘sat of factors could not be fownd because the English-medium,

co-aducational schools which wers mitable from the geographic,
coci&-ccenatie' and 'éducatioﬁiz nspm;;uu' o wmm utib’lhhqd 1ster
thnn thc King D:vid Se.hool. siugie 2% :chooin whieh omidcd

‘t.hc other mitnbh factors were therefore sslected.

Thi utbndl used fo: conmting dnea i\.cluﬂtd meot&-
provided by the rehunt nchoolu, the- ndninhi:rnt:ioni\of
»qu_utiomitel pctiml 1ntnrvim, tclcphom fm:latim

and | corri-mddm;

, 2/0@(:“.17@ :




miculm, l:hon m no uigniﬁemt ditfet-ncc beman thc

1 mdnu of: uc:iculatu who contimud with po-t-ichocl Jad.-h
cduution.‘ "I'ho conclulion vu reached I:hut th- lucecn

: nehimd by tho King Dnvid School in providing iu -chnhtl
rwith a Jwioh uluution (oxclusin of the Bcbm hnguagc) vﬁ
!.im.::‘d to ntndy up to ntriculati’.cn lml. It atppnnd tbat
:lnzlmm.u other thun ‘those oureiud by thc -ehool, luch u
parental example -n’d thc ‘p,rogr‘ut[of’ the sm- of I-rufl. u,'n*
responsible to some uunt for the eontiuution of lehh ltﬁdiu. -
| A highly signifinant dx!fetonco vas fouu& buvun the G;‘oupﬁ i.n

:hoi: post-school study of t.h‘o‘ Ha‘b‘r‘w ilnguzu »Aun'uint of e

tht inurprcution of thh vnlun -mna some cvidcnu of
diifcuncc butwun thc Groups in their unking of valuu 3 xuul:-'
ing possibly fm the Jevish aduution ptovidad by thc Kin; Dnvid
Schoc‘.l. , cvidancc also nuggutcd tlut both Groups fcund
' ‘difﬁeu.wy in ticﬁning vnluu 'which cmﬁ 'bc uglrdld as lpcciﬁc-

E nuy J’owiuh.

A ccwnnti\n -tudy of. uttitudu to\urd- z:loui.u md
idmtigiution with hrnl, lhw-d & hizh degres of nignifiunt

diﬂeuau at tiu ulult Iml.\ '




send. tbcirjchi dran to :ha Ki.ng Daud High School in thar futun.
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| GHAPTER 1. THE PURPOSE OF THE STUDY.

' The purpose of this Study is to discover the manner -

in’ﬁhich'Jewish'Day School matriculates have developed and

'matu:ed;'and;whether_they have integrated into the adult
community in ways which differ significantly from those of
: Jéﬁiéhﬂmairiculatéslfrbm Government schools. Have any
~ttenaa émergéd.ﬁhi¢h.ére'indiCative of :he'désire'for
yfﬁrthéf,éduCation in the preparation for 1ife?  Has the

& inclgaionfin the school curriculum of Jewish Studies an&

‘an appreciation of Jewish Values exercised an influence on

their identification with Jewish aspirations, and their involve-

ment in Jewish and general communal interests?

Goss (1968)7enunciéteé in the following terms what he

- believes to be the basic tasks of the Jewish Day Schools:

"our schools must be the vehicles which will
convey at least some knowledge of Hebrew, of
‘Jewish literature, of religion and history,

for withnut these prerequisites no Jew is
literate in a Jewish sense: without which mno
Jew can even begin to understand the Jewish
heritage. A knowledge of all these is the
basic minimun for an intelligent identification
with the agendes that make for Jewish survival
in the Diaspora. It should.therefore be an’
inperative aim of our schools to help our
children to have the wherewithal for identifying
themselves with the constructive agencies on
behalf of the Jewish people, the South African
community and human society in general''.

This brings to atcention additional features of a more

philosophical nature, such'aé the,recognition'by the young Jew

of his heritage and his consequent obligations towards society,
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‘.'whlch students attend 1n lieu of publlc schoels.

16 ygars.

Day School', calls for additiomal explanatzon,

- several types of Jewish scnﬂols.

.;AL'JEWLSh Day School' has been dnflned by Hallow1tz

l "‘(1959) as an,educatlonal 1nst1tutlun,under prxvate ausplces

Instructlon

' :15 provxded in Judalsm as well aa in the studies normally
"’offeted in the pmbllc schools - pvlmary and Seconda . This ,5”
lidef1nLC1on.1s écceptabla for ‘the present Study, it be1ng
Vbiunderstood that in South ‘Africa publlc schools' are schools
1¢prov1ded by ‘the PrOVanlaI Educat1on Departments for the '

: cempulsory, free school1ng of whzte children up Lo the age of

"Under prxvate ausplces means - that the school,

,whlle comp1y1ng with the basic requxremencs of the Educatlon

“:Department, is organised, controlled and malntalned h) the

South Afrxcan Board of Jew1sh Educatiocn, which draws its author- ‘

ity and- finances from the,Souch African Jewish community.

Lhe 1nc1u51on of the word 'Day " in the title 'Jew1sh R
There are
There is the part-time after-v 

noomn_ ot even‘ng school known as the Talmud Torah, or’ Cheder, or

. sonetimes in the U.S.A. as the Sunday School, whlch prcv1des only .

limited Jewish Studles programmesa Then there ls the Yeshlvah,

a £ull~day re11glous &chool which concentrates on re11g1ous and.

‘Jewzsh studies and gives less attention to secular subjecty., .

Finally, there is the regu;ar daily school whlch prov1des both

-general and JEwlsh.studles syllabuses, and is commonly‘cxlied the

:'Jew1sh Day School'.

The term matrlculate , which is not commonly used, refers

to the young man or woman who has passed the offxclally-recognlsed R

matrlculatlon,examlnatlon or its academic equ¢va;ent§

?1nsky (19”1) states "The 1nterest 1n the Day School at

the present time makes it 1mperatxve that an attempt be made to

‘evaluate its role and influence", - This 1ncerest derives from

the &eep concern felt by JeW1sh leaders that adequate prov151on
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ptov:axon be made;fo* the Jew1sh educatlon of successive

iugenetatxons of chzldren. The opxnlon has been expressed by
'ﬂthe acknowledged author;ty, Duahkxn (1959 p- 202), that "It 1s o
: very alfflcult to nge deflnlte answers to questlona regardlng

;qgthe resulto of any educational act1ﬁ1ty as 1t sffects the V
i:;culture. the attztudee, the.petsonallcy o£ an 1ndxv1dua1
1for group Ve and he goeo on, "any education that is 11nked to
' s»lzfe vaIues, to moral attxtudes must necessar11y be d1ff1cu1t

to- measure and evaluate ’ Nonetheless, 1nvest13at1ons to -

“kptobe these values are 1wportant in order to try and achxeve
b'evaluat1on of the Jew1sh Day School concept. The ‘need for ,‘e"
f 'such.1nvest1gat1ons is strongly felt, and the future of ‘the

& concept, in greater ‘or lesser degree, may depend upon the outcome L

of such assesementa. ‘

S

, , Plnsky 8 contentlon that “one measure of the fulfllment ;:&
"of che ‘school's role is to be found in an ana1ys1s of the
' -gradustes produced by the school” has been accepted by the

present investigator whose aualysls' has taken the form of a -
~comparat1ve study of matriculates of the Jewish Day School known .

| ‘as the 'King David High School' (referred to héreinafter as KDHS).f ﬁ*i
which was established in 1947 in the suburb of Llnksfleld, Johannes- e
-~ ‘burg, SouthuAfrxca, and of the Jewish matr1cu1atee of Government L

" Schools (referred to here1nafter as the Control Group), 1n a

“similer area.

Sch1f£ (1966) 11Xe Pinsky, writes of the need to'eValuote -

the effectxveneas of Jewish Day School educatxon on its graduatea,
and rnfere to the fact that 'little research has been done in. thll
area'. _He mentions the studies of tdo 1nvestxgatora, the
melxcatlon be1ng that either he knows of no others, < he sete

"A‘11tt1e value on those he does know. - One of the investigators,

P1n3ky, did a follow-up Study on elementary school 'graduates' of

 an Amsrican yeshiva-type of Jewish Day School. - The Study, whzch
- ‘vias not 4 comparatxve one, covered the graduate years 1925 to

1949. . The other 1nvest1gator refe:red to, Hallow1tz, studxed

e the "Jewish Day Scheols in the United Scates pr1mer11y in

g relatlon to problems of admxnxotratxon.




V and of the technxques used to ce&lec:r and analyse data tollows an

v -The preuent 1nvesta.gator found thatﬁ:eth.theae authorl
:dopt:ed d:.fferent tcchnlques from hers m i:hat they d:.d not :
chtect then: Studxes to matnculates or graduates, nor d:.d they
: "mke then: aueumem:sf on the basxs of tomnanson m.th data '

B ffpcrtunmg to athet ;.m.iar Jewzsh groups whu:h had s*ud:.ed nt
;undenomnat:.onal, publ:.c lchoolm L :

e

o A bnef accoum: of :he hxstcry of Jewuh educatmn and _
”‘,ffumanes of the. hlstory of ‘the South African Jew:.sh comxmty, ik

the South Afr:.can educanon syef;em, and -of . Jewnh ed“ucttion 11'!

s .outh Afnca, w1.11 be followed by an account of the development
| .,f‘of the cencept of the KDHS and of its escabnsm(een:, A ey

o fi-leads to the presentstmn of t‘he fmdmgs and concluuons of‘ tha

L




o © Jewish Immigration to South Africa 'and

: South Afrlca ‘before the early 18th century. Gitlin (1950} wrxtes
= f,that Jem.sh employees of the Dutch East Indla Company were 11v1ng
‘ _fat the Cepe in the lﬁth certury, but they r-oncealed then' 1dent1ty

VChuvch‘ Israel Cohen (1925) holds. the same opm:mn. It was not:

. their rules and Jewish employees were able to admit their ldentn:y@ : o

Their numbers we're, however, very small. From the early years o£

thcusand Jews 1mm1grated to Scuth Afrlca from Gemeny, England ana
L Hel\\lan&. ' ‘ i

. almost: smul:anecusly in the second half of the I9th eentury had far-'

'd:.scovered nx the I:ydenberg area and below Mount Anderson in the. ; ‘
. ?astern ‘I'ranuvual According to Cartwngnt (1962), ‘Barberton was

* HISTORICAL BACKGROUND,

B Gc;‘nmimity Development., -~

There is ne evmence that any observmg Jews weve in-
because ahe Company employegigongregants af the Dutch F_efermei
until the 18th century that the Dutch East India Ccmpany relaxed

the 19th century unt1.1 about’ 1880, it is est:unated that a few

e |

b '

)
\: o In 18-’41 the fu-st Jew:.sh Congregation, T:.kvat Israel was

fomed 'm Cape ‘Town for t:he purpose of holding rehglous serv:.ees '4

on the Sabbax.h and Holy ﬁays. '

: , 0
-Two. series of evemts of wcrld-w:.de 1mportence which occum.ed

reachmg effects on the development of South Africa genetaﬂy and.
its. Jewish comnmnty specifically. In 1869 and 1870 gold was

the- scene of furthex: alscovenes in 1882 and in 1886 goi& was

_struck on the Witwatersrand at Langlaagte.; : The second ser:Les df

events whlch "ook place almoet ccncurrently with the dlscoverles '
of gold in South Africa, were the Russ:.an pogroms. Roth (1959)

defines a pogrom as "an organlsed massacre for the annlhllanon of

' any body or class » espec:r.ally with Government ‘eollusion; more
‘ speclflcally one dlrected agamst Jews v Parkes (1954) states
'_ that "In 1881 ¥ when the Tsar- Alexander II was assassxnated the B
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j:R3581an Government mede a scape—goat af the Jews and the great

exodus sescrssn (from Russia) sieesssas began". This excdus
iaccordlng to Gxtlxn,(1950) headed primarily for North Amexlea,'

& far smaller number going to England and thence some of them to

Souch Afrlca, entlced by-the lure of the recentiy dxscovered gold.

\‘t:Subsequently, as the stnrles of the ‘opportunities for 11v1ng in

- freedom and galnlng a 11ve11hood gaghered strength a larger

. ;nnmber of Jews came to thls country directly from Eastern Europe.

These 1mm13rants, unlxke,thoserwho had'come before them, brought ce

",anllnvalaable conxrlbutlon to the ex1st1ng Jew1sh communlty, for-

 they possessed a deep Jewish consciousness, a knowledge of and

- respect for“Jew1sh culture. Zwi-Adar (1963) says, “The early

L'1mmlgfants from Eastern Europe, part1cularly Lithuania, brought ‘a
»trad1t1cu oﬁ anelngralned,Jewxsh 11fe . Most of them had suffered
kextreme poverty and persecutlon;or a degree exceeded only later by

g the mass murdsers of Jews under 20th century Nazi domlnatlon. They

bad net had the advantage of . hxgher education and 1nte11ectua1

stlmulatlon, having received, at most, a mlnlmum of secular traxn- s

lng. Thexr rélxg1ous beliefs, together thh thexr language prohlems,

militated heavily against their integration into the local populatxon,wﬂ,;,jf?‘i

© TABLE 2 (1) GROWTH OF JEWISH POPULATION OF

SOUTH AFRICA

YEAR |  NUMBER

1911 | 46,919 ,

1918 | 58,741 “Union Statistics for Fift:
iy : ; Years" Jubilee Issue )

1921 | 62,103 | . 1510 = 1960 7
1926 | 71,816 T :
1936 | 90,645

1946 104,156 i
1951 108,497
o6 | 114,762 | ("souch African Statistics 1970" |
: o ‘Compzled by the Department/of
Stat18t1cs. Pretorla)
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There are strxctly differentiated -educational systems

'7”~for the White, Black, Coloured and Indian sections of the South

Afrzcan populatmu° The brief survey given here re”ets only to

the system for ‘the Whlte gection, which includes the. Jewish- commnn1ty.

Accotdxng to’ Beht and MacMillan (1966), "the South Afrlcan kf‘

-educataonal system.owes mnch to the Western tradition 1n educatlon,"

" But has’ ‘many facets that are of its own maklug . The early

'jDutch settlers in the Cape brought with them a ﬁfadlt10n40f

"'rellgxous educat1on, whlch under the watchful eye of the Dutch

: Reformed Church domlnated the educational system until the 1820 8

when secular schools were 1n1tlated in the Brxtlsh tradltxon. Iﬁ»-'

";1839 the appoxntment of a Super1ntendent—General of Educatmon.in

'cthe Cape marked the transfer of the respon81b111ty for educatlon

from the Church to the State,

~The growth of South Afrz a and its constantiy 1ncre831ng

: and chang1ng society led to adapg%onsof the school system and to

the provlslons of rural schooling; boarding schoocls to which country

chiildren could be gent; and the development of techniecal, voc&txonal,’

’_seﬂondaly, and university educatxon.

“In 1909, Clause 85 (iii) of the South.Afrlca Act put ngher

K Educat1on, whlch was then in its iufancy, under Governmment control

through the Minister of Educatlonc Educaftion "other than ngher s
that is, Przmary'and Secondary, remained under the autonomous control
of Prov1nc;al Authorities. ~ In 1923, technical colleges, technlcal
and commeroial high schools, trades schocls, jndustrial colleges,
schools of home industries and housecrafts, and special schools for

- the physically handicapped, were transferred to the Union,Government‘

. (later the Government of the Republic of Sooth Africa).  The

Provincial Authorities still continue to prov1de the educatlonal
facilities requ1red up to at least the compulsory schooI-goxng age,
‘1 Y- TN alxteen years. They also glve f1nanc1a1 grants to certaln =
categories of Pr1vate'Schcols. Such SchooIs are not generally well
'patronlsed by the Afrlkaans-speaklng sectlon of the communlty, wh1cm
~according to‘Behr and Macnlllan (1968) believed that "the StaCe'
pattezn of educatxow based upon Chrlstxan pr1nc1p1es will nge
their chzldren the hest educatxon the community can provxde
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‘I'here are strlct:ly dlfrere'u:lated euucamonal systems’
f\‘yg\ the Whlte, Black, Coloured and Inom,c sactlons of the South
Aft‘v can papulatu A,, The brz.ef survey given ‘here refers only to

S t:he system for the Whn:e section, which includes the Jewish comunlty.

Accordmg to Behr and Maci-ﬁllaﬁ L& ’9256), “*:he Soui:h African.

' ed\."‘twnu aystem owes much to the Weetem tradltmu in educauon, ‘

'but has many facets that are of its own: mak:.ng . The early - . g s
Dutch settlers in the Cape brought with i:‘xem a tradition of - e -
. relxgzous educatlon, which, under the watchfvl eye of the Dutch
Refume& Church, dominated the educatfonal system unt11 the 1820's
when ‘gecular schools were initiated in the ansh trad:.tum. In

1839 the appointment of a Supermtendent-General of Education in

the Cape marked the transfer of the reoponglbxllty for education .
" from the Church to the State, o .

The growth of Sout:h Afrlg_a and its constantly mcreasuxg

“and. cbang:mg society led to: adaptR.om of the school system ard to
the provlsmns of rural schooling; boarding schools to which "ountry
’ chlldren could be sent; znd the develcpme'at of tachn1cal 5 varamonal,

secondary, and um.vers:.ty‘ educatlon. ' S SRR P

In 19"9 Claus= 85 iii) £ the acuth Africa Act put Higher
Educatlon, which was then in 1ts‘1nfancy, under Government control
through the Minister of Education. Education ‘other than Higher', =
that is, Primary and Secondary, remained under the autonomous control
of Prov1nc1a1 Authorities. In 1925, technlcal colleges, tec‘nnmal
and commercial high schools, trades schools, industrial colleges, ‘
schools of home industries and housecrafij, and special schcols for
the physwahy hand:.capped were transferred to the Union Government -

; (1ater the. Government of the Republic of South Africa). The

k :Ptov1nc131 Authorities st111 continue to provide the educatxonal
facilities required up to at least the compulsory school—gomg age,
1‘-.e.‘, sixteen years. They also give financial grants to certa:m

catevorles of Private Schools. " Such Schools are not genetally mﬂ.1

.

patx:mused by the Afnkaans-speakmg section of the communxty, which,
according to Behr and MacMillan (1966) believed that "the State

pattern of educatmn based upon Chnstlan nnnc:.p’les will give

TR

their »‘h:xldren the best educatlon the commtmity can prov:.de
af(
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Those who sugﬂort the Prlvate Englxshﬂmedlum schooxs are, by and

vlatge, thosa who support traditional Engllsh.practlces. Increas1ng$

State part1c1patlon in educational matters in the Government
Schools has ‘increased the.popularxty of the Prlvate Schools ‘which

may be State-alde or, as is the KDHS, f1nanc1s11v jadependent. - =
thfst there~are some Prlvate Sc¢hools whlch are uudenom;natxonal

most of them are. Church schools. Accordlng to Behr and Machllan

]

(1966), both categorles consider the prov1sxon of a religicus
ba51s to be of msgor 1mportance. On the whole, Private achools
engage in experxmental work in all fields of education to a far

greater extent than do the Goverpment Schools.

~Parénts have the.right to exercise frgedom of choice

~between Government and Private Schools.  For this reason; and

because the Government has accepted responsibility for scheoling
and must therefore concern itself with "kind and quality of
educst1on,, Private Schools miust be registered by the Director of
Educatlon as "approved" schools. Regu;atlons 1laid dowm by
Transvaal Section 105 (i) of the Education Ordinance {(¥o. 29 of
1953) give the Education Authorities some control: over Phe Prlvate
Schools!esp901a11y in regard to staff qpailfxcst1ons, oasxc c;r\ ¢u—r
ium, school buildings and calendar. Official school Inspectors ‘
have access to tha schools at all times. In practlce,'howaver, 7

the schools enjoy a high degree of freedom.

From }956 onwards, there has beeén gtuwgng‘concefn over-
the progress made towards the 1mplementat10n of the,doctrlne of
Christian Natxonal Education in buath African schools. This )
concern, particularly in the Jewish sector of the populat:.on1 must
anquestionably have important effects on tbe develoyment of the .
Jewish Day School Movement. For this rea: ', brief refogesce to

Chrxstisn National Education is made here.

 The philosophy of Chrlatxan National Education arose
mainly as a reactxon»tO'tbe "Anglicization policy"” in the Cape
Province in the mid-19tH century. However, the Transvaal Lducation
Act of 1907 brought about gsafeguards, such as parental . participatiod -
1n.control Qf education and the vights of the Dutch language. This
1ed to ssslsfactorv‘compromlse and the amalgamation of Christian

National Education and Transvaal State Schools. The subject of
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‘Christian’National Eduoation was, according to Behr and MaeMillao:
‘(1966 P 56), revxved a8 a result of the pub11catxon in 1930, of & -
book wrltten by Professor J. Chr. Coetzee, entitled "Problems of
EducationalvPolxtlcs .~ In 1939 an Institute was founded for the

_epurpose of furtherlng Christian National Education. ThexInstxtute

: publ1shed a pamphlet in 1948 which, according to Behr and- Macnlllan

(1966) "clearly sets out the theory of Christiam National Educa:xon '

ag seen by the orthodox4Afr1kanef who 'is ‘a conflrmed Chrlst1an and
more part1culatly, a conflrmed Protestant, and more part1 ularly

kstlll, a confirmed Calvinist'. The pamphlet declared that control

ek the schools, the teachers, and the content of educatxon, W111

brlng abouc the achievement of its aims, and strong endeavours

towards this end have ‘increased in impetus up to the present txme.t :

A."Memorandum on the need for a Union Education Policy and for -

the ending of the d1v1ded Control of Secondary Educat1om s d1rected
the attention of the three Afrikaans Churches towards br 1ng1ng about
a national education policy, and subsequent ?arligmentary,leglsletv
ion aehiaVed this in 1967. : i

The pollcy of Christian Natiomal Educatlon sees the school A
as the focal point in the life of the people. Its protagonzsta h
talk of "the moulding of people in God's image so that they become
fully equzpped for every good work.and of developlng the Chrlatlan :
and Natlonal character of our nation" "Chrlstlan" means "based :

on Holy Scripture and expressed in the Articles of Fa1th of our
three Afr1kaans Churches". "Natlonal" is deflned as "love for v
everythlng that is our own" ("D1e Nas1onale Beg1nsel van 11efde
vir die eie ....") . According to Professor Coetzee, the theory
and practlce of Chrietian National Education 'was developed by
Durch—Reformed Afrikaners for the education of Dutch Reformed
chlldren (not for the education of other groups) and de51gned to
‘serve as an example for pecHle of other persuasions, who are by
this polxcy 1nv1ted to develop for their own groups comparable
educational polxcxes - He empha51ses ‘further "It is for us and
our children only that we have developed a Chrlstlan-natlonal
educational policy. It is not intended and will not be prescribed
for any other section of our multi-national and multi-rac_al South
Africa - Whlte, Black, Coloured, Engllsh-Afrlkaans - or Bantu—
gpeaking.

K .
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S The extent,to Whlch‘Chflsulan Netxonal Educatxon has been ”dfilid‘
'Jbr ugh:hlnto the Government schools has largely depended, up to o

:dg:now, on the teachers;' The dlrection 1n‘wh1ch ltvls 301ng is

e :ifelearly apparent, however; and 1t Seems to be only reallstlﬂ to’
";&::~:,?f¥h'forecast that the/Jew1sh Day School Movement w11l have to be

'vstrengthened 1n\order to meet the challenge of Professor Coetzee.

4 It is agamnst thna Br1ef account of the sehooling system E
'wyr;-f ;;éxn South Afrlce *hat a short review of the early development of %
«E'“‘:_f,_Jewlsh €d ucatlonal facxlltles in South Africa, and the establlsh-'

’ment of the South Afrxcan Board of Jew1sh Edueatlon and 1ts fxelde

o of aetlyltres,can be glven.

- 3) Development of Jewxsh Educatlonal Facllltles°

As the small and scattered Jew1sh commun1t1es developed

i ‘~k,'fl 1throughout South Afrxca, the attempt to malntaln a Jewxsh way of

B d‘4 : ‘ 'l1fe 1ed communal bodles to set up synagogues and classrooms where

Hebrew and Jewish Studles would be ta"ght 1n the afternoons and»on [,
'Sunday'mornlngs.4‘ lﬁu5wms done to ensure Jewesh eoheSLon and "

S 5 cont1nu1ty 1n this strange and bewllderxng freedom whlch bore no

resemblance to the shtetl life to which tney had been accustomed.ﬁ
. Whoever was avallable to teach, gave lrssons 1n the Hebrew language,f d;.
» v'an lntroductzon to Jew1sh hlstory, the Old Testament and Jew1sh
§f' ‘ i. laws and eustoms. . Most small boye and some glrls attended such
’ clasees, the,boys usually until thelr Barmltzvah, the gxrls o

usually dropped out earher° k The standards of teach1ng were

-y

generally lew and the ch11dren were usually dlslnherested and

boreda,, Some ch?ldren in the h1gher/and mlddle-1ncome groups had
'prxvate tuxtlon, pr1mar11y in the Hebrew language. Most Jew1oh
Studlea teacherswere clerlcs, rhe ma;orlty of them belng

‘ untralneo aud out of date 1n thelr teachzng methods.

B L Gamoran (1924), dlscusslng the hxstory of Jew1sh education
,f;chroughout the world; says thet it, "like the.hlstory of the
,,JeWLsh,people, is.a story of contlnulty through change. In 1ts1
“/,struggle for self—preservatzon, the~Jewlsh people found ‘the
’,ah1 lity to adjust as ‘necessary. as the poWer to. conserve. “In fact,

ST ~"lad3ustment wasg - often Che ‘means by which the. end .group preservatxon, o

Ry ¥ ey e
+




» “1iwas attatned” & By and 1arge,80nth.Afr1can JEWlSh communal
leadetshlp Vccepted Gamoran 8 v1ews. ) He gaw the problem of

}’Jewiih educatxon,ek one of “transmxttlng the 1mpoxtant vaIues
- of the ’ewlsh soclal herltage, and at the same time of :
. 1effect1ng an.adequate~adgustment to the condltlons of Amerxcan
o 11fe....~.§ He suggested thaﬁ "splrltual renewal wzthout

elf—effdcement - adequate adgustment w1thout loss of

AR St o B 3

“,1nd1VIdua11ty - theSe should be<the watchrwords of our educat-f

!',

: 10nal polmcy .

ik

From 1902 onwatds sporadlc attempts were made in South
ykafrlca to promote a natzonal uniform and comprehe351ve systemiv7
esfor the teach:ng‘of the Bebrew language ‘and’ of ’ewash.hlstory;‘

ttad1tzous and customs. _ Accordxng to Saton»and Hotz (1955)
,"the questlon of safeguarding the future -of the Jew1sh cammunlty
was an e?er~present problem,ln Jewish 1life, = Ik was realised that

§ o only systematxc Jewish. teachzng could save the youuger genetatlon

for Judalsm.‘; A meeting of the Chevra Kadlsha was held in’

October 1902 1n order to dxscuss the problems associated wzth

I ST F the prov181ons of Jewlsh educat1on, but no pract1ca1 resultn were

i achieved. ' & Conference of thz South African Z1onzst Federatxon

held in 1905 d1scussed the matte:, but nothlng pos 1ve was
achleved. ' The 1908 Annual Report of the Jew1sh Board of

Deputles for the Transvaal and Natal, refers to a dec131on to

B e ~estab11sh a large central Jewish school to prov1de Jew1sh educatlon ﬂ
' through ‘the Hebrew medxum, but this plan,dld not mater1a118e. - o
¥ ',,‘ , Nevertheless. the need for the establlshment of a spec1al co=~. .

' ord1nat1ng body which would foster the ldea of prov1d1ng adequate
Jew1sh educatxon was strongly felt.' For thls purpose,the South
Afrlcan Zlonlst Conference of 1916 app01nted an Educatxon

COmm1581on under the Chalrmanshxp of the late Chlef Rabb1 Professor, . - ‘,f~~§;
J.L. Landau, but ne posxtzve.results ‘came from it elther. The next’ A Sl
major effort culmxnated in a joint meetlng of the South Afrxcan ” R ; ei.

Jewish Board of Deputies and the South African Zionist Federat1on

in 1924, On this occas:on.a dec1slon was taken te convene a -

special Conference for the purpose of prcmot1ng and co-ordlnatmng

b
%

Jewigh educatxonal efforts in South Afrlca, promot1ug the’

form&ﬁmon of organlsatzons fosterxng-educatzon, giving advxce to

s
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' counuttees in control of Jew:sh schools. and educatlonalvlnst;tut;ons;{

T




V"furtherlng the tralnlng of teechers of Hebrew an& rellgxon,';ﬁ'

('c’arranglng fo? educetlonar courses lectures and examxnatlons,.
>fffurther1ng preparatlon and the publlcatlon of text books, T
na mak1ng prov151on for scholarshlps and prlzes, dxstrlbutlng
e
AobJects, devotlng spec1a1 attentlon to the estabilshwﬂnt of

i Hebrew Nursery Schools and Jewxsh.Boardlng Schools, and generally,q “-E;‘;f:

'~further1ng the.cause of Jew1sh educatrona SR L S SR c}}f.b

ff”4) Establlshment of the S.A. Board of‘Jewzsh Educatxona_keﬂn,@f;f'j?j;>11,

j9~Eastern Europe with Jew1sh and Hebrew teschers.- Th1s applled also
" to South Africa but this: country s 1mm1gratlon polldmes after'Wotld

vaer I made it apparent that-arrangements would have to be made for

i g

' 1mm1granrs were admltted to the country 1n the later psrt of the

»1930'3, but there was 1ncrea81ng anxiety zbout the policy of the

'Europe. It was clear that legislation to thls effect was 1mm1nent

'kthe S.A¢ Jew1sh Board of Deputies. Thzs new body would handlel

.{ A12;‘}

“es for'the benefzt of schools and allottlng monev for such L

“Most of the world's Jewzsh,commun1r1es were provxde& by

the tra:nlng of teachlng personnel in South.Afrlca°

Pnotracted negotlatlonS‘Were held between the Government

and the Jewish communxty. Srlghtly larger numbers of Tewxah

Netlona11st-Labour Government, which was. plannlng severe

restrictions on 1mmlgrat1on, partlcularly of Jaws from.Eastern

when. the 11th South African Zionist Conference met lﬂ,19285H This
state of anxiety led Conference to the dec1szon that a new body,
the S.A° Board of Jewish Education (herein after referred to as’
The Board) should be created by the S. A4 Zionist Federatxon -and

all aspects of Jewish education, including that of the traxnlng

of teaching personnel. " This declslon, in fact, preceded :he

Vant1c1pated Quota Act:by two. years, the Act being passed in 1930..

For several years. 1ts terms of reference were explored
'ahd‘debated. In 1938 the late Rabbi J.L.. Zlotn}ek was appoxnted

‘Dxrector of the Hoard. Hls first publ:catxon was a memorandum

env1sag1ng the establlshment of educatlonal 1nst1tut1ons which
wouid cover ‘the child's development “from nﬁrsery school chrough

. to«unlversxry training. Som° of the obgectxves ontlxned 1n




- party t:une chedonm and the ell-day schools,,

i ,1;3.;‘

thl.s meno ;andumrhave fallen away.f’ Othets were mlnated and
mplemeute&

h4 greatet or lesser results. 'I:he educatmnal

: Two Jem.sh Day Sch‘ml" 5“113' functxotu.ng from the S

. :kmdergarten to matnculatmn ex1st m Johannesburg, m add1t1on
"‘_'to other euch schools 1n d1fferent cen:res of - South Afnca. The
Arfa.zst of these t:o be estab11shed was the ng Da.v1d H1gh Scnool
i 111 L:.n‘kifxeld and .t was subsequently followed by 1ts counter:part?

~dn thory Pmtk. To complete t:he synopns of the growth of. the

v Sout:h Afrxcan Jewxsh comumty s educat:.on programe, it 1s
fnecenary to conalder the h;.story of t'ne Jew:.sh Day. School

b"‘fMovement 1n South Afru:a. “This Movement ‘did not evolve :m
‘ 'zsolatzon, but fundamentally it followed the: evolutlon of the -
- concept m modern Jewuh hlstory. EEE

o,f;
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CHAPTEC 3. HISTORY OF THE JEVISH DAY SCHO(L MOVEMENT

' Accordlng.to Roth (1959), the 1mportance oi provxdlng

_i: re11g1ous educntxon 1s demonstrated 1n the wrltlngs of the Pentateuch o
fby constnnt reltetatlcn of the duty to teach the young. Roth p01nts
out that later "Though only the Talmud and Jewxsh lore wete taught,v- ,f"

trie w1de ram1£1cat1ons of purely Jewish- study conta1ned many of the

| elementg °£ genetal education” (p. 594). Cettalnly 1t is known t‘i’ld
"thar as far back as the permod of the Judges, ab111ty to‘wrlte waa ,]f,f

nos uncommon' "and ‘he caught a young man of the men of Succoth,

"and enquxred ‘of him; and he wrote down ‘for him the przntes of
kSuccoth and . the elders thereof, Sevenry and seven men'" (Judges Tl;”?ﬁ
- 8.14.). Leter, Josephus stressed "Our pr1nc1pa1 care 18 to -~ ‘

educate our chlldren well“ - The organisational pattern of L
educatlon laid down in the .era of the patriarch Judah I,‘that 19,'ff

in the second century, C.E., was, accordlng to Roth'“the baszs of'jpifjj%7

subsequent Jewish educational organisation".

la’ The World Scene,
It Would seem that it was in Italy in 1584 that the fzrst

instztutzon 'for providing, in a Jew1sh atmosphere, preparatory

training before entering the universities' was planned by Dav1d

~ Proverzale of Mantua. “(Roth P 594)y. In the geventeenth century

in Amsterdam, the Sephardl community is reported to have supported
a Talmud Torah_whlch. ‘for the’ fxrst time, comblned Jewzsh and’

'secular education to a sat:sfactory extent, ~ But ‘such 1nst1tut10ns

were very few in number. " The main concentration of educatxon for B
Jewish children was on Jewish subjects until the latter patt of

the exghteenth century when the Haskalah Movement demanded

educatxonal reform and extension of a1l syllabuses to 1nclude e
general and secular subjects 1n “addition to ‘Jewigh Studies.

ZRmth (1959) refers to the Jevs' Free School which was founded 1n o
~London in 1817, nnd whlch was based on the principle of 1nclus1on :

of secular sub;ects 1n,the school programme. Gradually, however, :
the Jews' Free School a and others 1like 1t. 1ncreaaed the secular S

~ and reduced the Jewiah curtlculum.,'
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k the phliosophy of the.unlon of secular‘wlth Judaic. }earnlng and

k‘.ruJew1sh tradztxonal observannes was orlglnally'enunelate& in the
: early 1820 5 ln,Mannhelm by’Rabbl Jacob Ettllnger. Sch1f£ .also i
o states that Rabbl Samson Rapheel Hirsch Wab respon81b1e.for the
‘ v' establzshment of the flrst Jew1sh.A11-Day School the Burger—und
: JYARealschule in Frankfurc 1n ‘1853, the motto of the schonl belng

4 vf Torah Tm Derech Eretz (the Jew1sh Law together w1th se«zlar :7;?;lé‘ “
‘v7iikrow1edge) o ' ' o

3g schools . whlch only prov1ded teachlng 1n Jewzsh subjeats after

Schxff (1966) dlffers from Roch (1959)» He suggests that

{
. 5 B 2 N “A
’It does seem that eventually 1n.mast western cauntr*es'

3ew1sh_schonls were succeeded by part-tlme, afternoon pr ’Sundaw

vtﬁﬁ scholars had completed their secular stud1es for that day, )

Some Day Schﬁols, comblnlng the general studxes currlcuium and

a Jew1ah studies currlculum were establxshed 1n Easterm Europe,

‘but there appeared to be no serlous attempts to do so rn the R

wes;ern,world.

S
f

It mxght have been ant1c1pated that the large-scale

. emlgratlcnhof Jews from Europe to the United States ofﬁAmerlca

would result in a call for-Day Schogls.ln that country.. But:

_there were strong reasons which militateu against this. The :

conflned Jewish life of the immigrants, and. their veryxserlous

,problems of adjustment: to the freedom and- totally d1ffprent way
.of life, left them. neither the time. nor thought to consider, the

tieed for special, Jewish. educatloﬂ-Epr,Lheirigrcw1ng generation.

Added. to thls was the fact thar . . ¢ the first time in Jewish

',hlstoty, the shlldren were freely admltted to the State scbools.

Furthermore, the bulk of the immigrant populatlon was. in no.

i - economic position to con31der the establlshment of 8pem1&1 ‘Jewish
fschools.' -There were; however, those who. brought with: them: ‘the’
vdeslre for the type of tradltzonal Jew1sh Iearnlng wh1¢h they knew
,;13 Russla or Poland.~ And there were those‘whe reallst1c311y faced
~.the need: to prov1de seculargin addition to. traditicnal 1nstruem1ona‘
iSame of those who. called for this prav181on did so, accordzng to

 Schiff (1966 P- 30) "because of the apprehen31on,‘~,.. regardlngAthef:

atmOSphere and 1nfzuence of the publlc school on rellglous yeuths
Others, accord1ng CO Klaperman (1955), saw 1n a dual syllabus the
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‘;means “to pave thg Way for the.lntegratlon ¢f the two streams of
;cultural values that the. 1mmlgrant Jews in America were bezng

‘called upon.to preserve “a

',have been the fitst 1n.the anted States, and was organlsed as a
" dual syllabus College Ins:1tut1on; But it was not until the
?Secon& decade of this Centurﬁ, that‘AllnbaY'Schools, combining
*,’gereral, or’ secnlar studles, and Jewish studies, were set up in
"many’parts of the United States to cater for chlldren of nrlmaryj

'school age.

_schools. It also brought about the inclusioen in the currlculum

ﬁln the western world duxlng thls nentury.v In addii tion to their

- of world Jewry was destroyed, heralded the establishment of the

ib’:i : |

The. Yesh1va Etz Cha:m, “established ln 1886, is said to

) The 20th century re—development of the concept of the c'
Jewish Day School, was 1nf1uenced to a considerable extent by

the Z:onlst Movement wh1ch encouraged the establlshment of -such -

cf the teaehlng of Hebrew as a modern, 11v1ng lamguage‘ This

impetus was strengthened by the position ¢ of the«Jewxsh communltxes

commztments as c1tlzen3 of the countries in whlch they 11ve the1r B
predomlnant and major zasponszbllztles have been. th. coxleetlon s
and channelllng of assistance and rehab111tat1ve measures foi the T
more unfortunate Jew1&h communxtles which have suffeted,oersecutlon

and dlscr;mlnatlon' the perennial battle agalnst antl-SemLtlsm, ’

the re-establishment of the Jewish State; and planning for the -
maintenance and 1mpzovement of existing Jewish community life,

The termination of World War 11, during which more than one-thlrd

State of Israel in 1948. By 1930, many Diaspora communities were

able to devote an increasing amount of their time, organzsatxonal

‘gbilities and finances to their local commun;ty needs.. Accordlng
to Dushkin (1963) "In the prlorltles given within the community
progranmes there bas been a gradual but continuous shifting of
central emphasis fr@m soc1a1 serv1ces and defence act1v1t1es to
cultural updertakin %, particularly th:ough the Jew;eh.edncatlon

nof chlldrwv and yopth‘

v kyerican. 1n§1uences in all spheres of thought increased
'considerably*afﬁez World War II and re-shaped the’ Uestern.world'

thinking on many issues. -‘An,apt'exgmplevwould be the United
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- States change of concept from the ' meltlng-pot approach” to ‘
: Amerxnanxzatlon to that of rellgeo—cultural plurallsm,. The 1ong-‘
'held American.belzef had been that the closest possible
-Vaesocxatlon between and 51m11ar treatment of all immigrants; from
_:whlchever countrles they had come, would result in aamlghty
turnoil of cultores, Lustoms “and ‘habits, but out of this tutmnll
or "meitlngfpot" would eome a 81ng1e, unified people showing all
the same,be11efs, customs aﬁd ‘habits. Reixgeo-cultural plurallsm,A
whlch succeeded the * melt1ng~pot concept" called for acceptance
of dxffereneeé 1& zellg1ous practices, and fwigll aspects of -
'culture,between the various racial groups. Such acceptarnce would
bricg about harmony end unity and, at the same tlme, the
strengthenlng of the race and its contlnulty. ~'This concept was §
widely accepteéd, not only among the conglomerate populat1on of
_the United States, but in many countries. The concept favoured N
and popularized the Jewish Day School Mbvement in the United '
States and drew attention to it in other countries. When it
came to the ‘type and character of the.Day’School Movement ,: the
fact that most of the refugees from European countries to the :
Unxted States had come from Eastern Enropean countries where the.
Jewish High School had ‘flourished, shaped the form which. WOuld be
adopted not only in the United States but in other free count*xes‘ |

»The growth and development of psychology as a science and ,
the popularity of psychological study after World War II, led to
increased 1ntetestA1n.the influences: worklng on’ the child durzng :
its formative years. The belief was enunciated that Jewlsh ch11dren
- requlred protection from the "barbs of ant1-Sem1t13m“ to whlch they -

' mxght be subjected at undenomlnatlonal schools. Here was another
1nf1uence working towards the popularlsat1on of the concept of the
' Day School.~ Post-war consc1ousness of the 1mportance of hlgh

- gtandards of educatlon added to the enthusiasm of Jewlsh parents. 8

Regardless of the extent of thexr rellglous belzefs or ’
practlces, Jewxsh people have conhlnued to thlnk of themselves as -
the People of the Book',. and this helped to make them receptlve
to the propaganda that the Jew1sh,Day School would automatlcally
prov1de the highest p0851b1e standards of teachlng. Pinsky' s
(1961) opinion suggests a further factor, namely, that in the v

two decades since World War II, support for the Jew1sh,ﬁay School -
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Movement resulted, in parh Irom the hlgher soc1o-economxc status

which Jewry‘attalned leadlng to dynamism in developlng Jew1sh
cq}tutal and educational 1nsc1tu:10ns‘ '

-f It is not possxble to glve a more accurate account’ of 7,~ 5 / £ %L,e;ve
, Le development of ‘the Jewlsh Day School Syssem in the United - o
j{t tes because the available llterature does not d:fferentlate :
klearly between the “”eshlva ' and the "Day School" in the :

"ognnotatlons known in South Afrlca,

£ - ’ R {?Schlff (1966) has mf that the first Day School xn.Canada -
: e _'was started in Mbntreal 4 1875, No fut*bex hlstorlcal inform-
% o : atlon about ‘the Movement in Canada is known to the investigator.
: 4 I England, the late Rabbi Kopul Rosen was the pioneer of the

vé . :‘Jew1sh All Day . School which he ‘esta abiished at Newbury in 1948. .

‘Catrmel College, as it is known, is rigarded by many as the ’

prototype of the Diaspora Jewish Public School (lﬁ should he ‘

é," Co 5 remembered that '‘Public School' in England is vxrtually synonymous,
with 'Private School' in the Unlted States of Amerlca and in

“'South Africal. Under the 1nf1uence of the‘Movement in England,

Day Schools have been established 1n.Austra11a, and in Rhode81a ' v;

.~ a kmndergarten and primary school are in exls;ence.

b

e TR

e s Vienien e b e

‘ 2.{,50uth Africa. e
In the Repvollc of South Afrlca, there are at the present
tlme, Jewlsh Day Schools in the main centres of White popuiatlon :

'concentratxon.

~ The period from the ﬂstabllshment of the S Ao Board of ' f ) ﬁyw"""
Jew1sh Education 1n.1928 until 1937 was prlmarxly one of 1deo)oglca1

=

confllcts among the leadership. A little experimental wor? WES,

1n fact, underteken, ‘but - the,communlty was largely: d1s1nterested,

e T A

The growth of Nazi power in GermanyAlod to a greater aware-

R

ness on the part of" tﬁe South.Afrxcan Jewish commun1ty<of the need
‘to meke better provision of educatxcnal facilities for its

; ‘, chxldren.» On the one hand, it was “imperative to strengthen the1r
3 SRR ,feeelngs of Jew15hness and, on the other, to provlde for the ’

é , ) tralnlng of teachers of Jewish subjects. “The. estab11shment of

the Day Schools was s»en as the,mos* powerful means of catering

~
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for both.thESé needs, Such schools would also provide training

’1n Jew1sh leadershlp,’

-

In 1942, :heefltst fund—ra181ng campaign specifically
L o f§r~edncat10nal purposee wasrcondueteu, and this led to the
o opening of a hostel for the use of Jewish scholars coming into
Johannesburg from outlying rural areas. A Hebrew Teachers'
Seminary was also established, and was followed in 1946 by the

creation of the Rose Gordon Model Hebrew Nursery School.

The events in the Mmddle East from 1947 onwards, whlch
cenéred abOuc the defence of Jewish Palestlne and led to the
establ1shment of the State of Israel in May 1948, brought about
a much closer 1dent1f1cat1on of the South Afrlcan Jewish
popuxat1on generally with 1nternat10nal Jewxsh affaxrs. The
need for earnest measures to meet the problem af Jewish educatlon
5 became more WLdely‘appreclaced, and the concept of the Jewish
;? - Day School took root in the minds of the local leadershlp.
Increaszng numbers of parents wished their children to .attend
a«school where 'Jewish Studies' would be part of tHe general
school curriculum.  Some dgreed with the Chaxrman of The
Board, Mr. L. Sachs (1967) that the Jewish Day School, where
their children's Jewishness would not be fan "appendage", would
"train seHOIa:S'throughout the whoIeAeducetional field and,.;.'
iz prepare them for rightful and responsible positions, as fine

South African citizens”

. ) , After the Second World War, a widespread belief arose to
the cffect that the war had created a 'Jost generation' of Jews.
This so-called 'lost generation', almost totally ignorant of
Jewish history, customs and practices, was consxdered to be

: 1ncapab1e,of providing its chlluren with essential Jewish know—

; S f'ledge. Many pafents were deeply concerned about thls, and saw

in the establishment of a Jewish Day School a solution of their

L o problem. ‘ k :

: The Proclamation of the State of Igrael in May 1948 its

establishment and subsequent consolidation, 1ncreased consxder-

ably the pride, dignity, self-respect and sense of identity of

Je¢s~everywhere. This happened very noticeably and effectlvely

in the South Af:ican,COMmunity, where there developed a grow1ng
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E and healthy upbrln);mg of South Af!‘lCai‘l cm.ldtan should be

'appreclatlon of the 1mportance of a knowledge of the Hebrew
,w-language, of the meanmg “and methods. 5% celebration of em.s’x

featlvala , and a knowledge of Jewish history, qu:.te apart from
»any ca‘}.Ls to religious observance, At the same time there was
a strong feehug "tha*' everything that cont:r..brted ‘to the happy

mcluded in the sc!‘ool curr:.culum.

‘ A number of :cqndi;t:ioné, favouring the development :off M
'"Privatal by contrast with Government schools for the white
South: Afrxcan chlldren obtained and continue to do so. The
vlnctea,suxg domination of the Education System by the Church,
and the rapid strides towards the full implementation by the
State of the Calvinist doctrine of “Christian National "‘ducatmn
the English and Afrikaans langudge medium conflict;. and concern
over the increasing political indoctrination of scbolars, have
probably been the sirongest forces at work, Teacher shortages,
partl.cularly in the Engllsh—language medwm. schools, and the low
standards of tear® s in some Govetnment: schools, espemally in

g:oum:ry‘,' vxlla‘ge’ and small town aréas. kave playg:i ..ne:._: part.

A spirit of religious revival was noticeable aiggng ‘f.gost
sectors of the white population, jncluding the Jewish oneé, sfter -

the Secoad World War. For some parents, suf rt of a Jewish

Day School was a logical consequenca of their religipus observance,

notwithstanding the dissatisfactios of some of them with tbe
inadequate degree of religious Lﬁatructlcn which the srhool

provided when it was first establuisned.

Mllton Hnnmelfarb (1960), referrmg to the Amer:.can scene,
pomts out ‘that increasing numbers of Jews there are. turnmg to
Puvate schoola. His suggestion that thkis 18 a way of shomng
that they as Jews, feel that they have arrlved ag Americans,
may, or may not, be an & cepta‘ble one. But this type of reasoning
vas not found by the p:‘:esent 1nvest1gator ot the South ‘African
»scene. Thete wu, however, a small numuet of parents of KDEES
mat:r:.culatea, wiho £e1t that they were emuianng, and theteby )
becommg part ‘of that se.tzon of Engi;\sh-speakmg South Afncans

wlu.ch prefen:ed the anate to the Government schools.

.
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’conduclve.to the use of Pz1vate schools. in South Aftxca relate to.

children were concentrated on the school campus. ~ This system L o

i

';f7;' »ompletely dlf‘erent aud p0381b‘y unxque seta o£ condmtxons"

the very‘hng general standards of . ‘1iving at comparatively low

’costs, the virtually unl:mlted 8V&11&b111ty of domestic 1abour, . '_"_f"f %

S and-the‘excellent»clamate. ~The’ combination of all these . - - L ‘ﬂf f->f L

condltlous has resulted in a relatively high percentage of
fam111es who can.afford to give their Chlldtéﬂ 'the beast avaxlaule B
which they usually conslder to be the Private schools. There has

also’ developed’a 1arge, iplsured class of mothers, whose freedom

from‘ﬁomestlc chores and ch11d-care has led to keen 1nferest 1n :

,sport and ather social actxvxtles, so that they welcomed the

school system where all posslble extra-mural ‘classes for thexr

reléased them from the onerous gnd time-consuming duty of trans—

porting their children from one legson to another.

"For all the reasons mentloned ‘the promotion of the o

KDHS7became’a populax Cause in the Jewish community'. And “there

were additionel rei .31. Except in Israel, the féé% ‘of the
development of antxuSemltxsm ‘remains everywhere yor ‘the Jew1sh
people. It is genarally accepted that the 1mportance to the ;3,”“,,1/, ,ﬁ T7;.e>}
individual o. an awareness of 'belonging' is an esaentxal factor = S
in hie satisfactory adjustment to his society. ‘This sense of :.h. s e f,‘:
'belonging' is particularly important to the Jewish child for R
his preparedness to face antl—Semltlc 1nf1uences. Lewin

{1948 p. 198) clalms that "to counteract fear and make the
1ndlv1dua1 strong vo face whatever the future holds, there is
nothlng so important as a clear and fully acLepted belonglng to

a group whose fate has a posxtxve meaning .... A strong feelxng

of being part and parcel of the group -and havxng a posxt1ve
attitude toward: it-ig ...s. the sufficient condition for the e
avoidance offattitudesbased on self~hatred". ~§nt1-Sem1tlsm,_
which has manifested itsel£~inymany-wéys throughout the ages,

has caused feelings of self-hatred among Jews which have aften

resulted in totel breakdown, - Lewin suggeste that to buxld up .

a feeling of group belongingness "6n the basis of active
responsibility for the fellow Jew; should be one of the' outstand=

ingfgualities~in~35wish‘cducatioq N




kpatents have not been adequately adgusted and equzpped to Larry our
‘-thzs respon81b111ty themselves.b‘ It has been olalmed that for thls
reaso% alono ,ewxsh'Day Schools should be avallable to aseume such

f;fesponstbxliﬁyfon thexr behalf.«

b -Some: of thg Jew1sh 1eade:s 1n Scuth Afrlca gaw in the
',JeWLGh Day Schools: the. ‘best way to ensure thaL JEWISh chlldren,:?} 

on‘ ﬁnd devoted South Afrlcans above all else.

1vdevelop 1nto £
Others, w?dse energxes were spent on Zlbﬁlst act1v1t1es,vsaw nt

'—Bchooﬁwthe,best poss1b1e means of orxentatlng the schoal—going

 ”lgeneﬁ%t1on towards Zlonlst act1v1t1es and, po351b1y, em1grat10n to,

“”Israel.

For many Jew:sh people, the fear of assxmllatlon 1s as.

grvat ot pven greater, than that of antl-Semmtlsm. Some of themA ,
_chought they saw a ‘'social advantage' in restrlctlng thelr ohlldren s
aswoclatlons to other Jewish children. They thought that early
’aSﬁoclatlon with and frlendshlp betwaen school~mates at a Jew1sh

. “¢o~educational school, would prove a strong de?errent to aﬁsmmilatlon i:jl

_through 1nter—marr1age. The 1ncreased Jewish awareness stlmulated

by attendance at the Jewish school would also help to reduce

as&*mxlntlon.

An ideological fantasy has also heen xnstrumental in

: furtherlng development of the- concept of the JevLsh Day Scho&Lg
:Thls is thﬁ hope that all soc1o-econom1o'1evﬂ1ﬁ v7tth the Jewxén %

‘communmty could be integrated through the\ﬂlxrng 1n the classraom

of the chxldren wha came from dlfferent socio~economic xovels.

Turnlng from these lofty 1deals, reasons £or supportlng the R RO
yDay School are to be found on much lower levels. ‘For example;,
: Sandler ae71) 1nformﬁd the investigator tnat the school has
always prov;ded a spacial teacher for scholars preparlng for the .fi,A

;Batmxtzvah and Barmitzval Ceremonles, The syllabus has a?ways L
been that ‘of the United Hebrew'Instltutlons (see Appendlx V- and -

ybAppend1x V1) Ciasses are held from 7.45 a.m. to 8.30 a.m, daxly

for those scholars who part1c1pate in spofc durlng the afiatncons*‘ 
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TABLE 4(i).

| CHAPTER 4.

‘béen: referred tc,v

: 1atge numbers of puplls.

f GROWTH OF KDHS (1955 ~ 1969)

contlnulng good examlnatzon results.

- THE KING DAVID SCHOOL.

2.,

: The 'ackground agalust whlch there develaped in Southvﬁ”v
:;Afrxca the p:esaures 1ead1ng ‘to the establlshment ef‘the Jewlsh, 
. Day Schouls 'has- been eutlxned, andAthe more 1mportant of . the ,
?;racc:calreasons for ‘its- supuort by the Jewxsh communxty have’
The Board purdhased a sxte in the:northreasterw:;f,
: suburb of‘L:nksfxeld in Johannesburg and at the beglan1ng of- 19&7, T
"b the: Klng Davxd Nursery School and Scaudards One and Two of the
: Prxmnry Schaél weze upened.b' : L - :

The protagonxsts of the Klng Dav1d School were remarkably { ffikJ;[
successful 1n<the1r efforts to populatlse 1t, ta prav1de the - kk, =
'”bulldlngs, equlpment and- personnel' and to enrol 1ncreasxng1y R
The ngh School was opened in 1955, ;
and the first group of scholars wrete the matrzculatlon examlnatxonfff ‘»}f
in 1956. Table 4(1). shows the<school's rapld growth in. numbers;ﬂﬂy;f%“'

af puplls, in the s1ze of the matrlculatlcn groups, and the

year | oS HO- %%%&LCU§£§é%§s : 
; ‘ - 1st | Pass | Failure ‘|
1955 | 103 0 ) 0
1956 | 169 s | 3 o
1957 325 15 6 S0
1958 529 BV o} 1z] o
1959 | 622 38 16 | 22| o
| 1960 634 71 35 | 2| 4
1961 | 646 53 19 a3 | 1
1oz | 631 | w2 |3 fe | 2
1963 | 602 ns | fm| o
1964 | - 619. 106 149 | 57| ©
1965 | 670 w9 |55 | s2| 2
1966 | 719 9 | s2fe] 1
1967 742 116 157 | 551 4
1968 | .80z S, ) 54} 75 2
1969 | - 875 s VX I | 63 | 5] 5
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-There Were srrongly confllctlng views as . to the
yobject1ves ‘of the school! 's. educatlonal,pollcy.: Ottoway (19602

‘lsays i »"The educator in accordance w1th the aims he accepts,

attempts to- develop -the -personality of the " chxld and to prepare

e im £or memhershlp of his Society". Which is th. i 'gaciety' fox

L?whlch the Day ‘School scholar:is prepared? A study of reccrds of
'the»Board' reported.speeches and conference reports, and ‘personal
 “,d1$cuSSl0nS w1th past: ara.present leaders of rhe Day School Move~-

f‘-ment, made it clear. that the Interpretaulan of ’Soclety has

changed over the past approxxmatel; ten years. ' Prior to,-and.

wfor some.years,after the establlshment of ‘the KDHS, the 'Society'

L5

~was generaily accepted‘to refer to the South Afrlcan.communlty,f

fTheildeology which led to the establlshment of the Day School 1n:

: the first lnstance,*was based on the assumptlon that there would

“be minimal Jewish emigration from South Afrlca. The p0551bllltyi

that the work of the World Zlonlst Movement would result: dxn- Lhe

‘estaBlishment of the State of Israel by the mid+century, was
- beyond imaginatien, and ‘it was not antlcxpated that the call to

gd to Palestlne would meet with much responsefffomeouth African‘  -

Jewry. Nor were “he pclltlcal developments 1n South Afrlca :
entlclpated, The retentlon by the young generatlon of ‘their
Jewish 1dent1ty, ‘and their' avoidance of assimilation on mhe one

hand ‘and their full acceptance of their loyalty to and"-

.tesponsxbljltles as gitizens ‘of South Afrlca on the other, wer’e~

consmoered.bv the school s founders to be 1ts ralsons d'etre.

“;They'would agree with Ottoway*(1960 p.9) that’ Tone of the tasks
7'of educatlon is to hand on the cultural values and- behaviour. s
patterns of the Society G. e. both the South African White and s
.‘and Jew1sh soc1ety\ to its young and poten*lal members. By thls

'means Socxety achieves a basic soclal conformity, and ensures

that 1ts tradltlonal mpdes of llfe are preserved'

Theoretlcal d18cu551ons and. academlc dmfferences of

Vfoplnlon which had persisted 51nce the idea of a Day Sehiool had
' Yeen mooted, became ‘submerged in the serious 1deolog1ca1 confllcts

~'w1th1n;the Jewish communlty. These began with the openxng of

the: Kxng David Sehool and have ‘continued throughout the years.

Two diametrlcally'opposed groups had,battled over théﬂdriginal‘

{




o ’school syl}abus.v Thé Orthodox group was. 1ntetested ina strong
- frellglous ba ground 1nclud1ng a full knowledge of the prayers

‘ana precapts, and an entlrely rellglous way of llfe on the patteiﬁs

fwhat.was requlre& Thls latter group called for 1nten51f1catlon
of the study of Hebrew ‘as, a,spoken 1anguage, and. the need for tﬁe
'chlld to. be- 1mbued,w1th a natlanal aplrlt and a love for Israel

-though the . tradltlenal aspect was not to be 1gn0fed. An.uneasv

~of the Tmrah and"prepaxatxon for intelligent part1c1pat10n in.

1Hebrew and would learn to love the spirit of Israel. It‘would

_seem that the efforts to 1ncrease the empbas1s on the naricnnl

- 26.

of observance.whicﬁ had been- malntalned over the centurles. The
opposxtlnn group. whxch, accordlng to Lelbowltz (1966 p- 52) was
"undoubtu&ly 1nf1uenced by the emergence of the State of Israel"
expresaed the conv1ct10n that not rellglous observance, but the :

1ncu1catLon_of the Jewxsh Nat10n31 tradltlonal herltage was

cqmpromlse was: reached. The - syllabus would lnclude the study

ellglous SEerceS,WlthOLt demanding an’ entlrely relxgxous way

of life. At the same txme, the ch11d WOuld galn a knowledge of :

herltage have been 1ncrea51ngly succassful, -

Parallel with the ideolegical éonflict in régéfd,to
the extent of inculcation of'religieusxobservanCEfin.the-Scholarsgn
was éﬁother more fuﬁdameﬁtal and almost as bitter clash within
the community. This clash of opxnxon was based on the adVLSabllxty
of segregated schooling for Jaqxsh scholars. During the earllest
years of the school'thiskconflict had divided the‘Jew1sh~commun1ty,

but it came to be accepted that it was for the parents to decide

" whether ‘or not: they wished thelr chlldren‘to have this segregated

type of schooling. In 1954, howaver, the conflict flared up when
" the late Rabbi Kopul Rosen, then Prlnclpal of the Carmel College_

Jewish Boys' School in Englaund declared that "only the Jewisgh Day
School could produce a completely integrated Jew, who would be

equally at home in the Jewish' and non-Jewish world". Whilst v
gome agreed with his statement and even.today continue to ‘believe

in educatlonal segregatlon as the pre—requxslte for .an "1ntegrated

- personallty", cthers, equ&lly vocxferous ragprdedsuch segregatlon

ember of %outh Afrlcan soczetj. In 1957 the then Chlef Rabbl,

as inimical to the development of the Jew1sh child as a normal




'*;edueatlwn as "the

”:,that thls could be,achleved by "armlng the ch11d w1tb lnner f?j

o ;reserves of str‘ng

f,efalong w1ch others who raclally, rellglouSLy and ethn1ca11y, are

‘»,p?esent 1nvest1gator has no ev1dance to’ mupport or refute

varmfessor L. A.iRahxnowltz'(1957 p.32), def;ned the axm o Jewxshf‘:i'

“tesrated'pers°n311ty, the' chxld at. peacf'wlthiiﬁf’v

"hxmself and at peaceiwltﬁ hls envlronment‘ He asserted further,i

ay School educataon.,v;”"

7 A,nwgor crltlc;sm whlch was 1eve11=u a& the Day'Sdhk’l
~ﬂMbvement was. thaf An-a’ country 11ke South Afrlca, Lt‘would be

'77be ter for chlldren to- 1earn,from personal experxence how to get

”ejdlfferent.ﬁ memelfarb (1960) d1scu551ng the Amerlcan scene,v

uanswers thls CrlthISm on the’ grounds that even 1n 1ntegrated

schools, there is & mrnlmum,of m;xlng between Jewxsh and non—f'
e Jewléh ch11dren‘ He states that such.rrsearch WOrk as he‘has

~seen confirms bis v1ev that there 13 dltference in xnter-group

_attitudes betwaen Day School and otherrJew1sh chlldren when age,

‘social class and parents' ew"catlon are comparable. He makes th'_
“pOlnt that 1f there 1s 1nter-group experience in terms ‘of. elass .
and culture rather than of race rellgton,and ethn1c1ty alane,

‘ean be shown that some Day Schools Hare qulte btoadenlng ye The'ﬁ

”“HAmmelfarb & claims.
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CHAPTEK 5. - PROCEDURE, OF ' INVESTIGATION.

The 1n1tlal task was to choose theAsubgects for v S

' qvestlgation. The firstAmatrlculatxon class of KDHS schelats

lwrote thelr examlnatlon in 1956 and ca s set the. year ot ‘the

flrst group of‘matr1culates to be 1nc1uded in the 1nvest1gatzcn. E

vThe questxonnaxre was sent out 1n 1968 to those puplls whd had
'matrlculated hetween.lQSG -and 1965 1nc1usmve, Howeverg the
oo first glance at thﬂ{replles showed that np Lnformatlcn of value,

in tetms of the purpose of this ltudy, cculd be ant1c1pated frcm '

matrxculates who had been out of school for anly 2, 3or4 years.'

'Many of the males had spent the greate: part of one year in.

m111tary training; few of elther sex hadxhad the time to comﬁlete '
either professxeual, academlc or technlcal tralnlng, few had : .
marrled ot were ready to take thelr place as adult members of ’

ﬁhe Jewxsh and South Afrlcan communlty. It was: then decided to

11m1t the 1nvest1gat10n only to those.matrlculates of the years

1956 to 1962 1nc1u61ve. In fact, as analysis of the flndlngs ERE S
»wlll show; even these years 1nc1uded matriculates who.were: stlll‘k' .

i=—nlved in professional and academlc studies, and had not

~started to take their places in adult seciety.

%

1. KDHS SUBJECTS.

The total number of KDHS matrlculates britveen the yeara
1356 to 1962 was 299. Thls number was made up of 183 males and
116 females. Of the 183 males, oné had died and the vhereabouts
of 10 could not be’ establishad. One hundred and seventyﬂtwo '

questxonnalres were therefore gent out to RDHS males and 79 replxes

were ultlmately rece1ved.1nereas1ng in number from 4 in -each. of %f
the years 1956, 1954 and 1958, to 23 in 1962, The 116 femalea ; 1‘, @g
included one indccesible chronic sick and 5 who ‘could Tiot be ; - N  ,’:\

0Of+ the 110 questlonnalres sent out, 40 xeplies were’ i

teceiyed. xncreaslng from the Fn:st 2.in 1953 to 11 in 1962.

traced.

¥ : : [P

2, GONTROL GROUP.

)

It was nmcessary ta establlsh,a CanLrol Group in orde:

to. dlscover whethct there were d1fferences between the attltud‘
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i i o

and‘values of Jewxsh Day bchool matrlculates -and Jewlsh matrlcu}ates
ef undeﬂbm1nai1onal GOVernment schools. The choice of such a
pgroup ralsed some problems. A completely and exactly comparable
82t of factors dld not ex1st, those co—educatlonal schaels which
werp cons;dered sultable from ‘the geographlc, socio—economic and-
educatxanal aspects havxng ‘been started later than the,KDHS.

emtually the prablem was settled by‘the ch01ce of separate Boys

, A ’ ’ an&,Glsz H:ab Schuolsa' Through.the good offices of the Transvaaln"rk
B S ' qucatlen Department 1n.Eretorla And the. ready co—operatlou of

£ ' C B the ashool Pr:me:lpa.is5 matrlculates from these schools vere studled""A'
and pfov1ded the guitsble and adequate controls. -The condltlon .
“was 1mposed that ‘the names of the schoels and thelr Prlnclpals '
would not be mentloned in thls ReporL. Both suhools teach through
the,Eugllsh language medlum, draw thelr puplls £rom more or. 1e53 K
the same geograph;c areas and approximately the same range of

socio-economic levels as the,KDHS.

The Boys School was-one of the éarligst‘Governmeut s
ngh.Schools for Boys in the Transvaal. It‘opened'in;JohaﬁneSSurg"
o after the conclusion of the Anglo-Boer War under the Mllner Scheme
L : ' for the re—erganlsatlcn of education. This school Has been

conducted along the same lines and on the same site for some 60

years. it is remarkable how small and- 1n51gn1f1cant have been
A ‘the changes since the pattern of the school was set by the B
i; ; original Headmaster and his five members of staff, despite the,
; . ‘ _ great changes.in the world and its affalrs and especlally in the
o : standards and ways of life in Johannesbur Lord Mllner boped
LT o ‘ that the school would become the South Afrlcan prototype of the
5 : , Eng11sh Publlc Scheol. . The teachlng staff, certalnly mbst of the

" genieor persennel over the years, ‘have been men educated Lnshngllsh

Pub11c Schools and they ‘were 1mbued w1th,the determlnatlan to

o pursuekthe same pattern.

Apart from neW'lmmlgrants, the great maJorlty of -
scholars have always come from Ehgllsh—speaklng hemes.. The small : “b’;jiﬁ
numbers of Afrikaans ‘home-language children result, it is’ be11eve&, ’

: from the fact that. comparatlvely few Afrlkaans-speaklng famllles:

; ke ,i _ had settled in the suburbs from Whlch the scbolars were drawn




L T AR Y A e

e A ST Sy

e S e g

e e o RN 8

R e

ey

N P

29,

erand values of Jewish Day School matrlculates and Jewish matrlculates

of undenom1nat10nal Gavernment schools, The choxce of sdvh a

group raised some problems. A coﬁpletely and exactly compdrable

: set of factors did not exist; those co—educatlonal schoeis which
were cons1dered suitable from the gecgraphlc, soc1o-econ6m1c and

~educat10na1 aspects ‘having been started later than the KDHS.

Eventually the.problem was. settled by the choice of separate Boys

and Glrls~ ngh Schoals. Through the geood offices of the Transvaal /wfw

“
Bducatlon Department in Pretoria and the ready co—operatlon of - 2

the Scheol Prxnc1pals, matrlculates from these schools were stud1ed
and prov1ded the suitable and adequate controls. The conaxtlan ;
was imposed that the names of the schools and their Pranclpals .
would not be mentloned in this Report. Both schools teach through
the.Engllsh language medium, draw their pupils from more or 1ess
the same geographic areas and a?prox1mately the same range of

socio-economic levels as the KDHS.

The Boys' School was one of the eariiest Government
High Scheols for Boys in the Transvaal. It opened.ln(Johanﬁesburg
after the conclusien of the Anglo~Boer War. under. the Milner scheme~

for the re-organisation of education, This scﬁool has been

" conducted along the same lines and on. the same wite for some 60

years.b It is remarkable how small and insignificant have ‘been

- the changes since the pattern of thevschool was set by thek

orlgxrﬂl Headmaster and his five members of staff, desplte the
great changes. in the world and its affairs, and- especlally in the
standards and ways of life 1n Johannesburg. . Lord Milner hoped
that the school would become the ,suLh African protatype of the
English Public Schooli " The teachlng staff certainly mbst of the

senior persennel over the years, have been men educated 1n,Eng11sh :

bPubllc‘Schools and they were: imbued thh,the deeermlnatlcn to.

pursue the same pattern.

Apart from neW’lmmlgrants, the great maiority of
schelars. have always come frem English-speaking homes, The small
numbers of Afrlkaans home-language children result, it 18 belleved, N
from the fact that comparatlvely few Afrlkaans—speaklng famllles

had settled in the suburbs from which the scholars were drawn
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'duzxng the years under lnvestlgatlon. The'Gir1§YVSchobl chésenL>ij
: ;waS'establlshed.well before {he turn of the century, - Its Wﬁ
",tradlt'“ ons are- 51m113: Lg those of the Boys' School and emgha51s
L’Als lald on hlgh academlc standards, good sportsmanshxp; self~

frespeut and personal prxde. I . : R ’Vﬁ

,‘,approxrmately the same length of standing as KDHS might have

varnnt cons1dered;11ke1y.

Department. The fact that the 'KDHS also compiles ¥

&

A

///

i

) It 1s possxble that a Government Co-educatlon Sdhoo; of

ylelded mesults d1fferent from those dbtalned. ”hls is, hnwever, o

The,currlcula/and tlme-tdbles of both,Control Schools ;ﬁ’

~comply w1th,the.regu1at10ns lald down by the Transvaal Educatzon "’;5j;f1 f;1,*;;f

regulatlons ‘is confirmed by Mr Norman Sandler, Prlnclpal kf the

/.
ot

\ .

KDHS 1n the follow1ng personal communlcatlon (1970) , ﬁ
'"Tbo Klng Davxd High School has always observed :he‘
same regulations 1aid down by the Transvaai Educatlon

Departuent as whose which govern.the Control Group

Schools, ‘while reserving the~r1ght to .89 beyond such el

_ regulatxens eas

Table 5(1) provides a.sunmary‘of the numbers of
matriculates durlng 1956 ﬁo 1962 in the.KDHS and Contral Groups.

TABLE 5(i).  SUMMARY OF NUMBERS OF MAmICULATEs (1956-1962)_
| [ ros. To waou | wumBERS WITH fmrms B
| crove | zomar wo. oF jcommwrcarron | whow cowTacT {1 IN }
| | yatricuaTES § = SENT- | ESTABLISHED 7 Y
s w | 183 ET7IIEE T TR B S
kous £ | 116 110 | 40 F
- lcontrol m | - 264 222 | e6 | 29 SESR
’ ‘Co‘ntral £ 331 163 ) os2. ) 32

It is clearly necessary to try-te account for the

" numbers of.matrlcqlates who did not ’ﬂspond ta the questlonnalre.




o

[RRE ’e_,>;f_“The 282 questlonnalres whlcb %ere gept <o KDHS matrxculates

Gsinn , ; : ?1nc1uded IEpIy-pald envelcpes.‘ It’soon bedame appafent that 1t
SRR b O £‘ 'f~ : - had been wrong. to decept . the o:fﬂx of the use of the reply-paid’s

3Qf“%ﬁ“; o ‘ L —postal address of the Board even though a rubber stamp . ‘directive

. 1ndicated ‘that t'ebenvelonﬁ #4;16 .go unopened ‘to-the 1nvest1gator."
It had beeﬁ>a¢t1e1pated that thls would help to estahllsh the
vbana.£1des of the 1nvestlgator and enlist the co-operatlan.of

t rwhom the questlonnalres would be a&dressed.» In fact,

persons”

o) v ‘~ 5fmauy matrlculates and - thei¢ parents assumed that the 1nvestlgat10n
o was: belng‘carrled outon behalf of the Board. The ceverlng
=1etter which had accompanied every questionnaire (Appendlx I)
?5’“:, RN ' . . was discredited by some and they withheld co—operation. During

i : " the follow-up, it was established that anxietyﬂieSE_perSOnnelr

of the Board would have access to the. information suppiied7and"

: _ : would use it for their own purposes, ‘had stopped people,f&mm,

if;‘ . ' - co-operatlng with the investigater. Seme of the damage was’

K }5”‘. : i ' B ’retr1eved through cureful follow-up ‘by means of - pestcards,

| persona. teIephona calls frem the 1nvest1gator'wh@ ig wall knowh -
~in the Jewxsh,communlty, and persenal visits. During the follaw—'

‘up- 1t.was emphasised that the material should be seat to the 7

investigator's personal address rather than te the Board's offices’
~and that the material received would be treated ln.att1ct

confidence.

FRS 75,, METHODS_OF COLLECTING RAW DATA:

Rl e . The methods for cellectlng raw data wefe = the use _.:' gﬁl | i"‘f
‘ of records made available by the Principals of the schools,

LA '  £he dlstrlbutlan of two sets of questlannalres, the first being

gent to all televant matrxculates and *he second to the varents

A% o o | L of those who had completed and returned the fxrst rue, personal

: et Tyt 3
1nterv1ews, telephene cenversatlons and correspondenCe. » : Vo R

-

‘ (1} Schodi Records R R : ~/~,' e PR

*

. } ; "& Informaylon was taken from the falrly comprehens1vD
N B S '¢KDHS files and.addltlonal materlal wasg supplled/by the Principal

"EFVVv‘ . of the s*hool, either f:om other sourcés which contalned S P

1nformatzon aot appearlng on the record cards, or from his P 7/
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”bde>avallab1e by the Pr1nc1pa1 of the

The records :

ZLerls School gave name and parents names and address at the
'tlme of thf glrls matrlculatlon, in addltlon to the categoxv of
*‘matrlculatlon pass attalned. The establlshlng of contact wzth

~these matr;culates lnvolved expendlture of tlme and resources fat -

in excess of any other sectlon of the 1nvest1gatlon, Most of the

~glrls had marrled and had changed their surnames, many parents. ;‘;;"
.had moved to other addresses and telephono,numbers, and soOme, of

"them Were not pzepated ‘to: co—operate~to ‘the extent of revealxng

the whereabouts of their daughters. The soc1al columns oi %he

‘school‘s annual magazlne were. of some. help, but not all

 ,matr1cu1ates JOln and maxntaln contact with the .01d Glrls Glub

and therefore there are: probably more exclus1ons than anluslons

of marrlage announcements, blrths, academzc results and 50 on.ivr,dﬁ .

Eurthermore,,the records which were. made avaxtable dxd not state M¥"

whxch ‘of . the . gxrls were Jewish. Although the then Pr1nc1pal

3581sted the 1nvest1gator to - l1ist which were the,JeWLBh schola.rsl

‘a falr number of non~Jewish gxrls was 1n1t1a111'1nc1uded. It may

. therefore be. assumed that a. number of- Jewish gxrls was also ;:

excluded from the fontrol Group. Sixty-four girls, which’ was.

considered to be a sufficiently large number, ware ultrmately

‘traced, ‘either through the communal contacts ok ‘the xnvestlgator,_ S

or with-the a351stance of a few matrlculates from the relevant :

school: classes,

The authorltles at the School of “the Boys' Control

Y

‘Group, pwov1ded ‘names s blrth dates, dates of entry tc the School,

matrzculstlon examlnatlon resulcs and ‘the name, address and-
Eather 8 occupatlon at the t;me of matrlculatlons. It was- much

easler to trace the boys than the glrls“ and 1L was helpful to

£ind that most: parents were stLll 1Lv1ng at the same addresses. ‘,‘_ »

Several, however, vere not - prepated to reveal thelr now adult

' ﬂ;son(s) whereabouts, most of . whlch vete ultlmatel) traced through

"_Unlverslty recordsa~_fli o

The acdresses vf some matflculates 1n the KDHS and xn

kthe oontrol Croups who were known to be in Israel, were £ound

(R 7 SASTR U3 QAT




;»ito check the clarlty of. the questlons, and to dec1de on the—formt:
‘ 1n,Wh1ch certamn questlons should be presented.

» , The flrst of these was submltted to the partlclpants
}ﬁaA~: g : ‘e>j1n the Winte, School. conducted by the 5.4, Feﬂeratlon,of JeWLsh
o ,and Zlonlst Students durxng the. July vacatlon 1n 1966. They wexet;
.’i" 311 unlver 1ty students attend:mg vanous South Afncan . : i
un1versxt1es. The 1nvestlgator recelved perm1351on to speak to

the group. She explalned the reason for the questlonnalre, and

the manner in Whlcb it was. to be answered w1th1n a flxed,tlme
"111m1t. At the end of ‘the allotted time the completed questlonnalrea

were handed in and a brief pexlod was devoted to: questlons avd

comments from’ the partlclpants.' Subsequently, the replxes we*e

analysed and notes were: made of LHem and of the verbal comments

and»crltlclsmﬂ. The second pllOL queetlonualre was, drawn,up 1n ‘37;
“the’ 1lght of this’ 1nformatxon. No grouﬁ comprlslng a cross-f
- section of the matrxculate could be.found as’'a’ teftlng gronnd
for the second pilot questlonnalre. whlch was therefore held
‘Vover until the S. AL Federatlon of’ Jew1sh and Zionist Students ttt‘
"Wlnter School of the fo]low1ng year. On thls occ351on the
'nuestxonna1res wexe . sent to the Winter thool organisers who

“sobmx ted. them.to the semlnarlsts on. a.much less formal baSIS.tan

T

; *(iil) Questlonnalre.

A questmonaaixe (Apyendlx I pvkzél*vxs cdmpnléa 1ﬁ,the 11ght B

'Cof the redctions to the leor questmonnamres. and the 1nforman10n o
1~?recexved as a‘result of interviews and dlscu551ons wlth
i‘matrlculates* and with communal workers of varylng status, age

[ACIERE L

;ugroups an& 1nterest9."" s R

The'mate iél'conteinedvin‘the’questionnaire included

matters relatlng to the domestlc status of -the matrlculates,,

””such aS'marLLal status, telxgxous observance, 51ze of famlly,

R T




i
i
1
1

R T

P

it e A RS

ey

f :p1ace of re31dence and occupatlon., It sought 1nformataon abouc

’i‘thert secdlar and Jewxsh educatxon, ana’knowledge of ‘the Hehrew
,llaugu&ge, the1r>1nterptetatlons of - 'Jew1sh Values', and thelr §>"
{”attitudes to Zionism and 1dent1f1cat;on wlth Israel. The

' questxonnalre also sought the extent to which the matrlculates : ;

‘services. Finally, it called for their eValuatlons of the

~;KBHS ara the1¥;p1ans for the school1ng of their own ch11dren.

’affeﬂred ‘some of- those who had been asked to complete a pllot

for'multlpla ch01ce anqwers, and the use of rating and ranklng

_scales were 1ntroduced. Also, an overlapplng system,was used to~»f 

'scales were used to cross—rheck certaln types of 1nformat10n.

Biblical stwiies and religiocus. gtudies, to which Zionism wus added

in the quest;on.relatxng to post—school studles. ’It'was also

irphr@sed,fpr thegKDHS~and,ﬂent;01 Groupa (see Appeu&lx I p,l?&) gmd

ST S et e

3

;

had.become 1nvolvad Adn adult Jewxsh and non—sectarlan voluntary

: ’f

In,order to obv1ate the,boredom and dls1nterest vhlch :

ﬁquestlonnalre, 1t was dec1ded to use as wide a. varlety of ques-xon ’

forms as pDSSlble._ '0pen free nnswez quesciomk questionu lllowing

dlrect questlons and, elsewheme<1n the questxonnalre, attltude

In_preparlng the material for the questionnaxres, varxous‘
technical gﬁeblemsfwere encountered when it came to the matter- of
enquiry sbout the extent‘of~3ewlsh Studies, knowledge of Hebrew
and extent of Rellglous Obsesvances. Advice was sought Lrum(tdree
recognlspd South African Jewish and Hebrew educationists whase
suggestlons were adopted.  This applins- to tha gquestion '
pertaining to uewzsh gtudies which was divided 1nto flve subJects,

nemely, Hebrew Janguagel Jeviish history,- Jewxsh.llterature,,*

agreed that it would be adequate, when enqulrlng abnut the extent

of obsprvunoe of Rallglous Practlces, vo ask for reply of ves®,
'No', or 'Some’; and that space be provided: to pe srmit of élﬁbctatioﬁ'”"”'
of the answer’ 'Some + The quest$on which sought to elicit

1nfcrmat10n abour tha extent of knowledge of the Hebrew ianguagp

wag scaied accorﬁlnv o the suggestlons of‘theiadv1sers, askwere.

the ratxngs of the repllcu.

- Soe. questlaus had, of npcess1ty, to be,dszerenbly
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v Parents Questzonnaxres.

i

Appendix.II 9‘1373 Fcr example, theuquest1an 5 tc Conttol Groupa'
matrzculates asks abnut the con£1nued study af Jewxsh subjects V
after reachxng Batmltzvah or Barmxtzvah. Thls aucatlonuwas nc: S
asked of KDHS matrxculates smnce those sub;octs were 1nc1uded

Jin the school cgrr1cu1um. o S1m11ar1y, there are minor dlfferencen

"  1n;the questxon;(ZZ KDHS and 21 Contr01 Group) seeL1ng 1n£nrmat10n f

dbout frlen&ships with other Jewish scholars and with non-Jew;sh

scholars, and ASSessnng the extent of preparedness “for assocxatx;’

wtth non—Jewxsh age-mates.

A different questlonnalre (Appendix III p.lAU and Appcndxi/tv

p+150) was sent to the paraznts of those matriculates who had sent 1n g

- their replles. Thig was done because the. 1nvestxgatot bellevea ,u -

the importance of the home as an educating force, and was anxxous ‘

- to estaplish contact with the matriculates' parents in order to

as Jewish education is concerned. Th1s attitude follows the
teaching of Brembeck (1966 p. .9) who states: "We need to examine.
~the family as a teaching institution in order to see how what is .
taught 1n4the home influences what is learnt in achool" ;f

The general experience of yesearch workers has shown
. the reluctance of parents and their children to provide
1nformatlon about the home. It is unfortunate that 1n.th1s

’ study‘the search for information about the home was also often

‘r -
treated with suspzamon and the cowoperatlon of parents, y

pnztxcularly those of the KDHS Croup, was very. poor. ’ The‘
1nyeﬂtlgator had declded to try to av01d the accusation of
prylng into the homes Lhrough the chmldren, and chose to make
the‘directfapproach to parents through a speczally-constructed
questionpaire in the hope that OppOBlthn would be avoxdedu
Before completing the questlmnnalre” dist cussions were hald w1th
severa? matr1cu1atea 1nd1VLdually and in small groups. They all
expressed the v1ew that thezr parents would not teact‘k1nd3y to -
questlons probxng thzlr e&acatxonal nackgtound‘ OCﬂupatlons,,\
connmmc pos;tmon, extent of teligxous abservamce, knowledge of

try to determine the relative influences of ‘home ‘and schaol 1n|oflr Viv‘

i i el i




3.

’°;eJewlsh studles ox the Heb:ew 1anguage no mattet how‘sueh ques.xons mxght'”
‘__be phtased.; They also warned that, for varyxng*reasons, their pafents
'~f“v'e e'would resent any. quwstlons whlch might- po»s1b1y reveal thelr polltleal
’vzews aud, 1n\some cases, thezr att1tudes towards Istael.k Several -
~}¢L matrlculates expressed the vxew that parents whe ‘did not have an V ,
e academlc baekground = and’ fhexr chxldren too,- would resen* and releet f i
'T;of;"”' questtonuaxrea, regardless of thelr content. . It was found: that thls :
view was not wlthon: foundatlon. But, the actual flndeng was that
" somé parents, and some matrlculates Ln this category, whlle refusrng
to write anythlng, voluntarlly expressed w1111ngness to answer :
‘questlons or expla1n thelr attltudes verba\lys it was not possxble
: to follcw up: thls oFfer 1n many cases, but where pe:sonao contact was’ ;‘~*’k :
: establlshed, ”t became obv10us that £rustrat1ons relatlng to thelr socxo-f]:i:':v
economlc or educatlonal attainments were often the cause of non- S

co-operat:on.‘ 'In a smaller number of cases, language dlfflcultles or f‘f“

phy'cal or mental 111-hea1th caused non-oo—operat1on. The ma;orlty

of this category 1ncluded in their comments various reasons why they

-

dld not wish their opposxtlon.to the Board or some of its versonnel,\
the Zlonlst Organisation cr the teaching or administrative personnel o
of the KDHS to biiome known. As a vesult of the low number of fesponses7?
received from the parents, it was not possible to make any oomparlsons ‘
“ . between their oplnfo“‘ ond attitudes and those of the.mattlculates.”
7 For this reason all the material relatlng to the parents questlonnaltes

1s~presented in Appendix XIV ~age 164.

V. Personal Interviews.

 As many intsrviews as p0351b1e were conducted, In some cases,

telephone vonversations or correspondence were substituted for face to

face 1nterv1ews. . Subgeets for personzi contact wére selected e pzov1de L
an Lntellec\ual, socio-economic and a g»ographlcally dlstrlbuted cross=

section of the two Groups:

4. - . .  HYPOTHESTIS

The hypoche31s on which the present study was based cons1sted of
three parts. Firstly, it was postulafed that the KDHS would prov1de :

vzts matrxoulates thh a Jewisk education and an appreclatlon of Jewxsh

oyt s

values vhich they would pursue in their future lives. The Jewish

e

educatiorn would iorm a part of a high standard of genetal educatmon
wh1ch would lead Lhe uchooi‘s maCrLculates toa more adequate preparatxon
"}‘for rhelr choeen careers than would‘be the ease for the members of the

"Cnntro1 Group.




‘ ‘fconnmma'l afian‘s, and to mamtaln close 1:mks mth Iwaal,
e ‘than would the members of ‘the c:mtrol Group. :

B The thu:d parr. of the hypothesxs pdStulateé that the
;KDHS matnculates would .because of the aimg’ “of the omgmators
‘of t:ha schocI, paw:ucn.pate 1n South Afncan aut:w:.tles to -2
'kgreater exfent than would the Control Group. A RN

- tespouses w:.th those cf the Control Group.

TR

The Caak 1s now to c:ompare the KDHS matrmculates‘
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R In thls dhaprer the ma__lculatlon results and the poSt* ‘ﬁ
. ;"fschool trauung of the KDHS and Control Group w:.ll be exammed

f[The KDHS haa always h;d 8 ve:y hlgh reputatlon for Lts academlc _ j f
“a:audar&sa - This. aspect of the wcrk &t KDHS has been the Subjecr

‘ fof a, faxr?y recent Etudy'by Land (1908) ln«Wthh a SYOUP ﬂf 57

2[pup115 in the matrlculatlon year at KDHS‘vas compared thb‘
-of 37 Jew1sh,puplls in the same’ yeer of sbudy at a State hlgh,schﬁol.;"

Bothrthe KDHS and Control Group pupxls in Land's study

. answered questxonnalres, as dxa their parents. i The anawers from '

SRR SHAC PSR

thege questionnaxres were/used to. compare socio~economic: backgr*’nd,
‘occupatxonal aspirations, parental and ‘pupil morxvatlon towards o
evhool work and future occupatlons. . Laad had'obraxnnd ‘the .

PRR—

B [ Im:elllgencp Quotients of both hla groups, and he used the puplla

k: o o PR ' matrlculat1on results as hls ‘1na1 measures for comparlsuns. i &

Tt

There was no 51gn1fxcant dmfferen"e between the I Q s of

: : B 1Land's KDHS and Control Groups. ' KDHS mean 1. Q 113 Ab, s,da ,

;- e s »12 20, Control Group mean I. Q ‘ 112 1, u.d, 12. 7 (It 13 noted

IS SRR ,‘ im parenthe81s here that the - d1‘f1cult1es assoc1ated w1th rrylng
v S to get the I. Q s of both KDHS eu& Control Groups of the present

’ v study, resulted 1n~the declsm n ﬁo omlt them entlrely) There  ” g

. was a slmxiar lack of smgnlrlcant dlfference in the majotlty of

. comparlsons made by Land, 1nc1ud1ng those ranglng from time spent
'nn homework to their views on the importance oi domng well at ' 
school~ the aCﬂessxb111ty of reading aaterxal the daaxre to foilow ‘

yln thelr ‘fathers' footsteps din Lhe choxce of occupatlen, the/sphere

SN

in wh:nh,they wzshed to be remembered at their school, and their ..

views as to the most'xmportant characterlstmcs of théir'picture

of the ideal- gob. Non-gignificant. dlfferences were: also. found: ‘:'v‘i‘ﬁre

éﬁ Lo L in the educatmonal stanﬁerds reached by both parents, their
oct‘:upanons3 thelr spec1f1c aims for ‘their chxldrvn, helr interest ~
in- thelr chxld's work as shewn by cheir assxsr1ng with homewark and

y d1sLussxng work(and srhcol reports. - The f1nd1ng of no- .
1fference of s1gn1£1cance betweén the two Gzoups appl1ed also to

‘the parents® v1ews ofi what school should d¢ for the chitds and

replles to qucstlons relatxng Zo thexr de51re fo: their - S u’; B
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S 1 ’Ihe, Kmib pareﬁta replxes Ty ‘the same questmn were evenly dxvxdefd

39,

1;-w cei ) )

R = There werc s however, sxgm.f:.cant: dlfferences in the comparlsoa
of 52\7&*’&1 1tems, ‘the first of whizh was not subjected to- any -test. |
.Tne overwhelmmg magorzty of Control Group parents declared that they

i - ha& cnosen threu: school bec.a;.se of the high standard of education.

between the. school‘s ‘high® atandard of education; its programme

L the: schoal.‘ Thxs was not gurprising as theee are the: spec:.fxr -

~-of Hebrew instructions; and ‘the rel:.gxous and Judaic. background /of

: charactenstxcs of the school. ,

o -
i

3 On the matt. er of pa,rents occupatmns, KDHS showea superloru:ya '
The IGJHS Group algso showed a significantiy greater 1n:eres!£ in club

. mem"bershp of various k1nds, both within and out of the school. -

€n the matter of what the scholars were lookmg forward to "
dn thexr future careers, there was a slgnlflcant ‘difference at- the
!,IZ 1eve1, ‘the emphasis belng la:.d by ‘{DHS on' swcess, happmess 5
' security and 1ndependence, Comparlson ot matr:.culatmn r‘eﬁsult&
‘ghows that, although both Groups did very wel’L, KDHS results show
'"a s:.gruflcant difference at the 17 level (x'- =g, ?3 d.f. 2) Both
“Land's KDHS and ControI Groups showed the Jewish scholars ‘results to
ba supenor ‘to the other white groups in the Tramsvaal. In v1ew of
'these very few significant differences in the variables exammed by
Land, 1t can only be assumed that the super:.orl ty in exammation
results of the ¥DHS pupils would have to be attr:.buted to factors

'w1thm the jchool o

, The oresent study covers a f:.eld whu‘h dlfters conazdera‘bly
from that of Land. A descrz.pt:.on of the /.-mb_}ects for study by the“
present 1nvest15ator is found in Chapter J, and: md:l.cates the ‘
dz.fferences. _Ouly macrl.culates of the yt=ars 1956. - 1962 1nc1u81ve:

were 1nclude& 1n thla study. K They had to be traced to t:hez.r

addresses *m 1968 and t:here was no obligation on their part to reply
‘%o the quest.n.onnm.re. : Land‘s KDHS Group, scholars who wrote. the
matnculatmn exam:.nat::.an 1.11 1967, and who knew hnn personally
because he was then a genior Mastey at KDHS " wete obhaed to reply
to his questmnna:.re, and 1: is understood that the same apphed to

their pareuts.

‘chlidr*?x to contmue wn:h ,ost-s::hool educatlon, eu:‘ner at umvers:.ty i
or elsewhere. ' '
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'inveetiéetionw ‘The KDHS produced its first group of matriculetee

a~£alrly static. The study of the year of matr1culatlon would

of post—cehool trs1nxng? Did elther Group - produce more unxversxty

But ‘even more 1mportant is the fact that Land's study wes

'»;confzned ty an 1nvest1gat1on into the factors that led to the KDHS'
‘«’excellent matrxculaclonoresults. His title "The Jewish High
 fSchoo1 Pup11 =a MthV&tlonal Study w1th.spec1a1 reference to
~King David'ﬂxgh" defines his purpose, namely, a motLVaced study
- of KDHS scholars. The present study, hcwever, is a study‘of the
,matrlculates who had matrlculated from KDHS at least flve years
’ prlar to the commencement of his 1nvestxgat10n. Nevertheless,
: despzte these fundamental differences, it has been of considerable = - e
_interest to compare thevtzndlngs of the two lnvestlgatzons an& thxs o

has been done wherever po331b1e.

»Attention should now be focussed on the sﬁbjeets,of thie'

in 1956, whereas the Control Group came from call—estab11shed
vschools which had’ been in exxstenee for more than nhalf a.cencury.

It was, therefore, to be expected that over: the perlod eovered,by

the present investigation, the numbers of matriculates from KDHS - - - ff:Lrw"

would 1ncrease, whereas those of the Control Group would rema1n

po

‘confxrm.or refute thls expectation, and was conducted for. thls
 purpose, Comparison of the ages of - the scholarp ar the time of. o
" matriculation should add to the background picture ptesented by/the e 'j@';

Groups, Also, it might be found that age at matrlculatlon could -

,;influence the Subsequent 1ife of the matriculate. Other quesczona S

arise. Did the KDHS and Control Groups obtaln gimilar matrxculation

M'resulrs? If not, what eaueed the difference? Was there any.

- difference of s1gn1f1cance in the number of boys who _passed through
‘ﬁpost-achool compulsoty mllxtary service? Another set of conszder-
~‘ations tbat<wou1d be of 1mporLance to the anest1gat1on raises the

quest1on whether there were sxgn1fxcant dxiferences in the categoties

/‘#

entrants,. greatexr peroentage of academlc or - p*ofesszooal workers,

and so on.




‘ :;Athe school of the male snct:.on of the Control Gmup. The matem.al f,‘
,"‘; wh:.eh had been prov1ded nu:ludacl that of age at t:“he time of -

ey ":'about the female sect:.on of the Controi Gronp was not—rsadxly

. ége di: Maﬁr‘iculatio’n.‘ .

b Attention ig drawn to the fact that the fmal questxonna:.re
a-was sent: out after matenal‘ had been provided by the KDHS, and by

matr:.culatmn and this mformat:.on was therefore not soug‘m: in r.he .
erkquest:.onnu*e. ~ Subsequently, it was foumi that che mformanon

',1’,av311ablz. A f.ollow-np of the quest1onna1re xor thxs purpo' e was' A

o not: consldere& to. be wotthwhxle. Table 6 (1) nges the a;ges of_“ o

the mms male and “*’ emale and Control male groups at the t::.me of

Vni:matrzculat:.on. { A D [
| DABLE 6 (i).  AGE AT MATRICULATTON,
L 1 T T % Te 1
caOvp (| YEARS | YEARS | YEARS | YEARS | RESPONSE | TOTAL
gors w | 11 16z | 38 sez | 12 1z 1
. feomse | 8 20z 22 55§ 1 22 |0 '

. aud 1 Control male were not ava:.lab1e.= .

R
g perce}tage of those matrlculatmg at 16 years, and t:‘nat the b,lghest
numbt&rs of \311 Groups matriculated at 17 yeats of age.. C S

3

§2 CItis also noted that the KDHS females compnsedth’ ,iyljugheat:\\

The age distribution of the males of both Groups t: :he o

: nme of matrzcul&tlon was. consldered in: 1Solat1o31 m ordet to see

" 1\?hether thete waz any s’gm.hcant d:.fference between tha two Groups. f' G
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betweer':fné two Grcups cf. ma].el. il

;m;}a 6 (@),

Table 6 (u) g:.vea the age dzstnbutmn and confn:m»,

that. +he:~g 15 no s1gm£1car|t rhfference in age d:.stn‘but:.m, '
. lf

' ,AGE:lmsTRIBu'r"'IoN OF MALES AT mmxcm'rmﬁ :

Jemove 16 YEARS | 17 YEARS | 18/19 YEARS | TOTALS |
L SRR TR

ws | o om | s [ v | oae]
feontrer | 9 | e | oum | e}

il 9‘37“ a1, P‘?oos, /s

v(‘ﬁqtg: Through‘our tms study, it h‘(e. been accepted that where
P = ppre thzm 5%, i.e., 27 0 05, there 1s a telat:mnsh::p f";") ot

of No Slgnlflc.;,mce, xndlcated N/S; e

= legs than 3% a‘;\d m:\!ater than 0. 01, z.e., Lo 7

o, 057 P‘J"Q Gl, there is some sxgmfxcanc.e, 1nd1cated *' e

- ,bet:ween 0.01 ard ©.001, i.e., 0. 017 P& 0. 001, there is
a high degresz af s1gruf1cance, md:.cated hik, :

o= less than O. 001, i. e., PL 0.001, there is a very Yngh
A Ak :
degree of si gmf:.canue, 1ad1cated e

idl. Dlstnbutmn of Matnculatmn or Exemptxon Exam.natmon Reaults. o

Land xlgﬁﬁ 2.9) dxscusses the matr:.cxslatmn resul\‘:s of
KDHS by cogparison m.th those of the Transvaal as a whole. Although
he states (p.12) Meaun comparlson is ulff:.cult because of tha snall
sunbers of King David pupils involved’ ,' lie £inds that "outstand:mg
mtnculauon results (are) obtamed by the pup:.ls ﬁf Kxng David
'ng‘n Sc‘ﬂxoo”i" and there was an outstandmg dlfference ‘betwem hls
'KDHS and Control Groups, The present’ 1nvestzgat10n, whilst

undertal’;mg a d:.fferent companson, shows in Table & (ii). that
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: ‘the KDHS results would 'appear, to be better than those of 5‘—'{
' the Contrcl Group, tat a ch:.’»-square analysis n\veals that
4 there 1s no s:.gm.flcant dlfference between the "wos : L
Z B : s ',Table. 6 (111) ; (ay. shows the distribution of mizricu~
\ lation results as follows: '
i Lo IABLE 6 (i) (a). MATRICULATION RESULTS.
" loup = | UNIVERSITY ENTRANCE | HIGH SCHOOL o |
e Lt i . FIRST CLASS OTHER | LEAVING | RESPONSE ; TOTALS
Vet R BN S - o (Non~Pniv.) | | P
C o feomswm |4 s fes iz 3 M o - | 70 1007
; T lkous £ f 21 537 |12 30%7. | 6 15% 1 22 | 40 100%
P ~ leontroim| 30 477 28 4z | 6 9 o - 64 1iooz |
’ ; - ;L‘ontrol £§ 21 407 27 52% 4 . B4 Q = & 52 -100%
. It is notable that only 4% KDHS males, 15% KDHS females, 9% Control . .. R
males and 8% Control females did not get a University Entrance pgss:.r,r e
Using the results from this Table, two chi-square analyses :
were made. In the first, the males znd females in both KDHS and )
f . Control Groups were comblned , ag in Table 6 (111) (b) Ko
' sxgru.flcant difference between the two Groups wae found in the
_ type of matriculation certificates obtained.
P TABLE 6 (iii) (b). MATRICULATION RESULTS. . &
I : S cROUP UNIVERSITY ENTRANCE | HIGH SCHOOL o : v
N o SR RO . FIRST GLASS| OTHER | LEAVING . TOTALS | oo
B : ; (Non-Univ.* ¥ TR
g ; L IkoES 62 38 L 9 -l LR
- RO Control st |oss ST | e
V | ir [ ‘ :
B R '
x2 = 4.50,', d-fu 2’ P7 0:05 N/Sz
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