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A e .Azr RifriQ.T

Research into effectiv, teach-no is an ongoing process,

with researchers trying to isolate indicator = of

effective teaching in their search *or the "ideal"

teacher .

This study focused on the teachers'’ perfections of

teacher effectiveness. It was confined to quota samples

of Indian teachers of the Hindu, Muslim and -.nristian

religious persuasions in Northern Natal.

Since the Indian teachers have such diverse religious

and cultural backgrounds. it was assumed that this would

impinge upon their notions of teacher effectiveness.

The purpose of this research there',re was to illuminate

the different perceptions of effective teaching that ma-

exist among the Indian teachers of different religious

affiliations and contribute to the search for

"ideal" teacher .
An open-ended. free-response questionnaire was

administered to the teachers, and the themes generated

by them were aggregated. The results of the study

i '"'irate that there is no difference between the Hindus,

Muslim and Christian teachers and their perceptions of

what makes a "good"” teacher. Further, their views of

what makes an effective teacher are commensurate with

internation a1 western literature.

The results, therefore, demonstrate that the ethnic and

cultural reasons advocated for separate education in

South H :icica are fallacious.
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LMT.R OV*U.C_T.Il or j
This research project investigates the teacher*

perceptions of teacher effectiveness among Indian

secondary teachers of different religious persuasions in

Northern Natal

'The age-old search for the "oc teacher and
contemporary efforts to define competent teaching are
the educational equivalent to the philosophical

for the Ideal’, (McNamara & Desforges, 19,3:236".
However, the international literature on teache.
competence is voluminous when compared to the 1esser

amount in South Africa.

AS a consequence, the question of what makes for teacher

competence in South Africa. requires investigation.

This problem is amplified by South Africa moving towards

intergrated and multicultural education. The question
of what makes a "good™" South African teacher would
impinge on the notion of teacher . ipetence within the

diverse cultural backgrounds of its peoples.

This research focuses specifics'ly upon what makes for a

"good" Indian teacher in the South African context and
this is con,1 rated by Hindu, Muslim and Christian
practices. and thus ooss'blv variec' notions about

teacher effectiveness.
The data was obtained from open-ended/free response

questionnaires administered to the teachers in Northern



Natal during the Utter Dart of 1986. The responses of

each of the religious persuasions were anal > to

determine whether there were any differences in their

perceptions.
Through this P.,.arch Report, it i. hoped that two major
aims will be realized:

i> That this project wi’l illuminate the di+*e -n

perapectiuea ot effective teach.ng that may exiat

among the lhd.ah teacher, of different r.ligiou,

affiliations.

jl> A contribution to the search for the "ideal"

teacher will be made.

The format of this report is as fol'owsi

Chapter One provides the

characteristics of "good"
teachers. This information was obtained from a review
of international literature. Some of
characteristics of a oood teacher are, for example,
enthusiasm, businesslike and task orientated, respects

pupils, knows his subject, pleasant personal it"'.

Chapter Two consists of two parts. Part A describes the

history of the Indian people in Sou", Africa from their-

arrival in 1860 to the present day. Part B is concerned

with the Hindu. Muslim and Christian religions in the

Indian community. It further explicates the concept o+

the Guru in Hinduism and it's bearing on education,



aims and ideal s of Islamic education and the manner in

which the Indian Christians' model of teachino was

evolved al1ono Western ideals.

Chanter Three provides a description of the over-archino

methodological approach employed. Seventy one
questionnaires were completed, in the presence of the
author, by quota samples of Indian teachers of the three
different relioic i affiliations at q

Northern Natal. The questions were open-ended because
of the reiative lack of research in this particu sr

field of study.
Chapter Four describes the bie*>.raphicams and

demoor aph

characteristics of the thre- groups of respondents. For

the most part, the three groups of samples were

biooraphicel 1y and demooraph,call / similar. Exceptions

were home language and the relative you:h of the

Christian teachers.
Chapter Five presents the findings. The tw najor

findings were that there is no difference between the

Hindus. Muslims and Christian teachers a.id them views

on the criteria for effective teaching. Secondly, alf1

three religious groupings subset be to a western model

the requirements for effective teaching.
The reasons for these f i: dings are discussed in Chapter

Six, the concluding chapter. The major conclusion

that separate education for Indian is a consequence uf



, im, ,nd l.umic .duct i=" »nd th. m.nn.r in

which th. lhdl *n Chris,i.n.’ mod., =< t.schino " »

euolu.d »iono U.st.rn id..Ils.

Ch.ot.r Th... orouid,s d.scnint.on df th. ou.r-.nch,nd

m.thodoi opic*lI .poro.ch .moloy.d. n.u.nt-

gu.stionn.ir.s w.r. comoi.t.d. in th. on.s.nc. o, th.

author, by ouot. SMiOl.s 0* Indi.n f.ch.r, rt th,

dift.r.nt r.lioicu. .AMiH.tiohs$S .t S schools

North.rn N .t.|I. Th. ou.stioh. w.r. oo.n-.nd.d b.c.us.

O. th. r.l.tiu. t.ek 0. r.scrch in this o.rticui.r

field of study.

Ch.pt.r Four d.senib.s th.

bim,r.,hid snc d.moor.phic

Chsr.ct.ri.tic, OS th. thr»-

.jroup. =S r.scohd.nts. For
th« most P.rt, th. thr.. groups OS s.mpl.s
Bioor.phlc.lly .nd d.mogr.phlc.lly sim.i.r,

w.r. horn. l.nou.0. .nd th. r.l.tiu. youth oS th.
Christian teachers.

Chapter F.ve presents the flndinos. The tv.
Sindings w.r. th.t th.r. is no diSS.r.nc. b.tw..n th.

Hindus. Murlim, .nd Christi.n ta.ch.r, .nd th.ir

on th. crit.ri. son .SS.ctiu. f.ching. S.cond.y.

thr». r.l igious groupings subsc ibe to . '...stern m.d.lI

th* r.quir.m.nts for effectiu. t..ch.ng,

Th. re,son, for th... f.rdinas ,r. discussed in Ch.pt.r

Six. ,h. concluding ch.Pt.r, Th. m.jor conclusion

th.t s.P.r.t. eduction for Ind,

is ¢ cons.Pu.nc. of



. . . . . education
th, mythic, principles upon which .p.rth.ih

is foundad.



»..ld
0# «..ch.r Th' " f“y»rfture
ao.. not Urn,, f«h.r comp.t.nc,
cn.r.C .H .tle. «r.d ,h«. .m to Ind.o.t. «h .t the
.9.-0«d- ,..rch tor the ¢ o00od t.-ch.r-

) s Com,,.m.n,.d

bv contemporary effort.

=,.od.r. <I»?4) u..d tnt.r.ct.on Ah.L.i. to

te acher effect, uenea* br c¢c .i.fymo =m> 1ous

,h, cl...room. Fl.nders w.s convinced th,' ..Hect.ve
t.ech.n, ct-n»i.ted of r., et,on.h , h. " tween whet ,
teech.r doe, while teechingq end t,. ettec, ot thee,
¢ o n on th. erowth end development of hi. PupHe.

Thu led to Flender. concludmo that ; ettecti.e

teacher ,n,erect.

.e.IWuUr with hi. Pvo.l. .0 that
they learn more and like learn,na.
*von,v <1,311. Ferrett <1*821 end Dunkin & Biddle 'I '

meintein th.t there

no tormul, tor .p.cltic P.r.on.l
ou.l,,,.. the. m.k. tor ettective teacher,.
Michal.k, <1*93! explicitly etete, that ‘here n ample
evidence to d'.tlnou'.h th. ett.ctiv. end eucce.etu.
teech.r. trom the.r 1... ett.ct,

................ .ucce.etul

counternert,. In ,0 do,no. he pr.e.nt. c.rt.in crit.ri.

wh.ch he con.,d.r, ot critic.l importance tor ett.ctiv.



teachers:

i Pursut_.t:'"tr)JDuabtr

MiCh ,, k , (,» S 3, rou « h .t * 4 mport.nc
<O0r a t.ach.r to m Inf.r to a™.t.oo o4 our.u.n
n 0 r =.d.m.c oo .Il.- H cont.nd th .t on. .nou.d net
b . =«nel.c.nt .. . .« em ,..hm .nt. .nd th .-
t.acn.n .neu.d .lw,. 6. .tr.M.-0o '» .morov., *n .
r.- uo.w , to .C=«np1..h o, .tt.nding -or..hep
c on T n c nd Enrolm.n t. .t on ,v.n.i *n ‘0!’
hioh.r d.on not on h..p. th. R 3N T
d.,.,=pm.n, [ T —————— ¢ *740

one to master the

2. .

................................ th .t. ..no . o' -no. oon,-.ht. th
t..cn Oo.N only 0 - " * -.".n on to

oh.no. and a d...r. to adJU.t to tn. d.m.nd- ot

n.rt.cul.r ..tuat.on . ..t. Th,., .n .=— no...

sou,d d.m.rd that th. .44.0

.,y. t.aoh.o «... a «-hon

Ch.ne. ,n .cn.du.., .nd ,h oth.r in.,.no... 't ,.00 md

tn* r.onoanix.tion o* .nt.r. d.P.htm.nt..

3. Enlhu_

Cone.rninQ .ntho .i..*.. Mich.l.at <.»ed3, oono.d th .t
4 0 iv. t.at' oon.td.r oh on n o w,tn
h o .i m and r u t oo0o0 4 u t and

aocomp,l.hm.ht .ocompany th. .0 .0,4 ,,d t.. k.



4. mnjjLQ

Thil is =»n,id.r.d to b.

on, 04 th. <=r.most
ch.r.ct.ri.uc th.t .ucc.o’ul tt.thing.
Micn.2ki <1983> th.t no f.ch.r .houtd .nt.r

into ,ny form of instruction,!

,,tu,tion. without |, s.t

04 guid«!,n, th.t d.t.il. th. .chl.u.m.nt of |, d..ir.d

result.

3. H*iiPJ.D5-Li

Th. .ff.etiu. t.,ch.r .opro.ch.s his cl.ss.s w.th

c.rt.in d.qr.. of h.ppih.s. .hd .njoxm.nt. H. .rou.s

th.t sine. th,s f.llhd H cont.dious, it wit! S. *

mood of compli.nc r.l.x.tioh .hd co-oP.r.tion In th.

class.

6. {maoi nAli&D

V.ry littl. .chi.u.d by ts.ch.r. who do hot poss.ss -

high d.gqr.. of inspir.d thinking .hd ihu.ntiu.n.ss.

Th.r.for., Mich.Iski (>033.59)

st.t.s ‘.v.ry ts.ch.r
must smb.rk on , p.th of mod.rn .opro.ch.s toprobl.ms.
.hd bring . s.h, of fr.shn... to .st.blish.d mod., of
Hving".

H, .rgu.s furth.r (1933:59, th.t .ff.etiu. t.sch.rs

-produc. .h ,nl,rg,m.ht of th. thinking proe.s, th.t is

not bound by -.st.blish.d r.gulit ions" which

n.c.ssary to produc. r.sults th.t »r. uibr.nt



,h contr.st to Mi-h.l.ki -ho tocu«s h,, crU . .ri. of

t..china wuoon th. p.rson.l ,«(rihu«.s o< the

teacher, Pinole (1982) concentrate, upon the
relationship between th, teacher and the pupil. She
id.nt f.es her items for effect,.., teaching by mean, of

d checklist:

Effective teachers:
1. Practised fair discipline

2. Respected the student's right to privacy

3. Demonstrated a concern for learning

4. Listened to students

5. Communicated honestly and non-defensive1ly
6. Recognized student indivi Inality

7. Set high academic and personal sta.nlcrds

Coon., (1931) state, that research ha, ,hown that a good

teacher is first and foremost a genuine individual. Th,,
m,, argues* could be dependent upon th. teacher having a
aee,in, of self-worth. He phew, that research produced

the following criteria for effective teachers:

D they see themselves as persons worthy of
integrity
ii) they confront th, reality of the world with

openness and acceptance

I11) they have feelings of identification with a

large number of persons of all kinds

|V) they spend time on becoming we” informed about

rich, varied and available knowledge



u) ,heir cl.uroon ,tmosDh.r» ,»

«ith
soon tan*,ty and *xor*s*,v*n*ss.

tt can b, argu'd. <h.r"or.. that b, th. t.ach.r b.ino
hm.'H and acc.otlng a.ud.nta a. th.r an. "'Hng. and
attitudes are not imposed upon the students,
promotes growth o' both the teacher and the pupil. in
their own unique ways. This goal cannot be achieved it
the teacher does not allow other, to see him a, he truly

Kyriacou et ,1 (1995) also tocus.d on the individual

teacher in determining effectiveness. The- devised a

rating scale focusing on the following eight dimensions

which they consider to underlie effective teaching.

i) Pr*o*r*dn*ss

ii) Pace and -<flow

iii) Transit,ons

iv) Coonitiv* Match ino
V) "With itness”

vi ) Clarity

vii) Encouraoiness

vil1) Businasal ika

i. PraoartdnttU.

This is similar to what Hich.lsk, (1983) identifies as

planning. They, however. believe that the teacher should

be well-organized and prepared both for teaching during

the lesson, and for setting the relevant tasks. They



.Lbor.W th.t -pr.o.r.dn.,.’ ‘e'uld .=

y - ,1.= .nccmp.*. 'eee="
structure ,nd d.-,,ooment. such that the teacher knows
exactly where he ,s going, and how he will get there.

ii. Pjft 4nd Flowj

This demand, that the teacher keeps an approp. nte pace
for main.inlng the pupils' Interest and attention. It

would also ensure that the lessons flow smoothly.
This does not proscribe against teacher breaking the

flew of the lesson in order to oiue indiuldual help or

(64 Ipindividual pupils.

iii. TrinjalUiU.
H.r, -he ability of the teacher to quickly establish

atten'ion at the start of a lesson and to re-establish

when required, such - transitions between actiuities. is
lr»»nsed.

LV . QpgnijJj

This tests ‘ * matching of lessons with the ability and
interest, of pupils. An effectiu. teacher would,
therefore, l.e on. who is able to accommodate the
individual differences of the pupil, by varying -he

difficulty and pace of the lesson.

V. ujidUi.i3n.tJt

In this category, the teacher's ingenuity and perception

I, measured, for it focuses upon teacher awareness. It



requir, th, th.t.«h.r is W, r. of. .nd contlou.Hy

monitors, what is occurring in .11 p.rt.of th. cl.stroom.

Demands are placed upon th. teacher such a. maintain,n,

contact with Il,is pupils, scanning th. whole class at

times, whilst it simultaneously assists the teacher to

pre-empt misbehaviour.

vi . CIALLtZ

Clarity is concerned with th. importance of teacher s
instructions and explanations. both verbal .nd written
being clear, and at the pupils’™ 1*%7"e" o

vii. &n&SkragiAi&S

The teacher's interaction with his pupil, should be
essentially . .raging and positive. This dimension
envisages encouraginess as a builder of puo,l.
self-confid.nce and self-esteem for it encourages th. use
ofpra.se and instructive criticism. (viz. explaining

where the pupil »-,t wWrong or how he could do better,

rather than criticizing the pupil himself)' Kyriacou et al

(1985:17),

Superficially, this term is a misnomer. It, however,

impresses upon firm authority bv the teacher, whilst

simultaneously it excludes the use of punishment and the

notion of the teacher as supreme authority in the class.

It stresses the importance of teachers maintaining a calm



profil when deal ina with

,-f,,ctiv,r.,ss h.u

misbehaviour.

A th.t stud,,.

s tocused ar.stl / uooni

i) -int.r.ctlon fin.lvsis- »nd th. codi®ylno
@.rt.in b.h.u iours th.t »r, consid.r.

effective and.

ji> "The Psychometric Paradigm,"” where

teacher competency ,S judoed by measurement of

achieved objectives,

pupil scores or other
outcomes for McNamara & Desforges ':i?78>.
Puoil Evalgat.i onj.
On th, oth.r h.nd, th, puoi1 compon.nt h.s hot
b,,r n.,l.ct,d. Erdl. ,t ,1 <t ?S5» st.t. th.t
stud.ht r.ting. ,r, curr.ntly th, most w.d.W

used measure of teacher effectiveness.

Murray in Erdle #t al <1985)

found that student
perceptions of effective teachers relate to
teachers showing leao.""hip, objectivity. low
anxiety, t e orientation,

leadership,
supportiveness and non-authoritar lan,sm.

Other characteristics associated with student

evaluations of effective teachers relate to

ascendency, responsibility, emotional stability,

sociability, original thinking and vigor (Cost in

& Oruch, 1973), amiability and high intelligence



.Sh.nv.n & 81ackburn, 125).

,hdur,nc». und», .ndingq .nd

(Tomnsco. 1980).

P*rrott <1932:1) conceives of teaching to be

complex task and argues that though criteria for

effective teaching differ for ‘every

instructional situation and ®u*rv teache

educators rarely disagree on characteristics that

could be included in such a list.
In isolating observable indicators ‘wt otfemt - me

teachirg. Perrott (1982:1-3) cites the followino

studies: Ryan <1960), Flanders (1970) and

Rosensh ine and Furst ' T *1m

Rv.n (1960) id.ntl#i.« 3 <.ctor. .ssocl.t.d with

IV, t..Chine. Th. PO.it 1V, »nd

n.o.tic
poles of these factors are defined by:

1. "*rm and wunderstanding versus <cold and

al oof

2. Organized and businesslike versus

unplanned and slipshod

3. Stimulating and imaginative versus dull

and routine.
Fl anders in Per rot 1970:2 n; considers an

‘indirect teaching style' to be more effective,

and identifies the following to be indicative )+

indirM.t teach ino sty! e:



n Teacher asks aues< ,n*
in Teacher accepts feel inos

iii) Teacher acknowledges pupils ideav

iv) Teacher pr<i es and encourages pupils.

posenshine and Furst in Perrot (1932:2). having
reviewed various research studies. have
identified 5 teacher characteristics that have
been associated with ‘'gams in pupils'

ach i»*'ement

1. Teacher is enthusiastic
2. T#ach.r |. busin.s.lik. «nd t.sk-ori.nt.d
3. T.iCh.r l. cl..r wh.n or...n«log

instructional content

4. Teacher uses a variety of instructional

materials and procedures

5. teacher provides opportunities for pupils
to learn instructional content
In like ,ein. h.ghet <1963 dentif.es the
following dualities of a "good teacher":
1. The teacher must know the subject. He
concedes that, although this is obvious, it is
not always practised.
2. The second essential feature of good
teaching is that the teacher must like the
sub iec t .

3. The third attribute of effective teaching



1/

-15-
i, .h.t th, t..ch.r shouM H k. the =UDM.
H,9h,t (1,63,2) n kdkmkht th.t t.*ch.rs who
'do not *ctu»My 1ik# boy, »nd girls, young
man ©f woman, should give up teaching

4 Besides liking the pupils, it is essentia!
that the teacher should also know his pupil.
spirit' (Highet, 1968:43-49).

4 . Humour ,, connd.r.d to 6. on, of tn, mo,

imoor t»ynt ou.li tie, of « good t.»ch.ri

[n contr.st, Gordon (1,74,24) con.,d.r,

Ch.r.ct.ri.t.c I1l.t.d .00-. to b. rn.r.ly

states:

Mvth Number 1: Good teachers are calm,

m,ny of

myth,.

the

He



M>th Number

Myth Number

M/th Number

Myth Number

M/th Number

Myth Number

2i

3i

4:

5:

7i

unflappable, always
tempered. They never lose their

001, neter show stronq emotions,

Good teachers have no biases, no
prejudices. Blacks, whites,
chicanos. dumb kids, smart kids,
girls, boys all look alike to a
good teacher.

Good teachers are neither

racists nor sexiits.

Good teacher $ can and do hide

their real feelings from students

Good teachers have the same degree
of acceptance for all students.

They never have any "favourites".

Good teachers provide a learning
environment that is exciting,
stimulating, and free, yet quiet

and orderly at all times.

Good teachers, above all, are
cons ist-1..t. Thev never vary, show
partiality, forget, fee 1 high or

low or make mistakes.

Good teachers know the answers,

1they have a greater wisdom than



1 7-

students.

Myth Number 8: Good teachers suoport each other,
present a "united front"” to the

students regardless of personal

feelings, values o0r connections

Gordon (1974:22), in analysing these "myths", concludes

that they deny thv teacher humanity. because good

teachers must be better, more understanding, more

knowledgeable, more perfect than average people’'.

Although Gordon (1974:22) argues that these myths deny

the teacher humanity. he does concede that a large
number of teachers support somewhere, in their heads, an
ideali zed model of the "good teacher" that includes
some, iif not all, thesemyths (and sometimes even more).
These attributes of what constitutes teacher
**+ec!li en<r may '‘con- dered to be myths but they
have been embraced, notonly by teachers, but by pupils
too.

A study by James and Choopin (1973) of 1f.00, 6th grade

students, who were considering teaching as a career,

attributed th- following characteristics to "good

teacher s"i



student#.

"'r* 1T'umber 3« Good te&chers suooort each other ,
oresent * "united front"” to the
student; regardless of personal

feelings, values or connections’'.

3ordon <1974, 2.11, in anal,sing these " ,yths" , concludes
‘K** th* r den? tt ' teacher humanity, because good
teacher# must be better, more understanding, more

knowledgeable, more perfect than average people’.

A though Gordon <1724,22> argues that these myths deny

seac- human tv, he does <concede that a large
e "T"" of teacher, support somewhere. in their heads, an
lea' ized mode of the "good teacher™ that includes
*:me. f not all, these myths (and sometimes even more).
' ese attributes of what constitutes teacher

cr-" dered to be myths but they
ha e bee-, embrace J. not only bv teachers, but bv nuni w

too.

A ihjdy by James and Choppin (( 973) of ( .10, 6th grade
students, who were considering teaching as
a career,

attributed the following characteristics to "good

teachers" ;



TABLE Is CHARACTERISTICS OF GOOD TEACHERS

Ilh*

Ch*r*cf»r,$t,c@ nf |, Percentage o*
"good teacher” student

mention ng each

Ability tocont-ol clasi
Interested in and
srmoa the tic towar ds
Pubils as indiv duals
Ability topresent the 52
subject so that r.,p,i 8
understand and learn
Patience
"e aches in an interesting
Insoires pupils with
enthusiasm and confidence
so that the v want to learn
Maintain* high standards
of behaviour and commands
resoect of Duoils
A liking and respect for
Chi' dren leading to good
pup,l/teacher relationship
Enthusiasm and dedication
for teaching
Approachable, pleasant

person alitv



"1-t -t ™11 .

The

) ] Percentage of
Characteristic* of a
studeic1*
"oood teacher”
mentioning each trait
21
0. A thorough knowledge of
*ubj*ct(*) being taught
11. A sense of humour 26
. 21
12. Flexible Approach
) 3
13. Impartial
Jim,, & Chopp.n <I1?73> con.id.r th.ir binding, of "Qree
s-Ch.r" ch.r.C.rl.tlcs, n.m.l, -g.mlng *h. r.Pp- "'
,nd «on#,d.nr.,ofpupils, b, .ncour.ging ind.p.nd.nc.
,nd prp.tlvitz, «nd b, tpkling «p.r.on.l Int.r..t io
,.ch pupil', to b. .imll.r totho.. .rr.u.d .t In
pr.viou. ,tudl.. by Witty <1*47.. Eu.n <1742> .u
Will mo11 ClI969).
Suth.rl«nd (1?85i!) con.id.r, good t..ch,r to b.
high1y tl.x.bl. in thinking, in und.r.t.nding th. n.tur.
o. cr..tiu. work, ing.niou. In d.vi.ing .ppre.ch.., it
th. childr.h .r. to b. cr.stiu.« This is .imll.r to on.
ot th. many .ttrlbut.. Sound by J.m.. »nd '""opP'r.
Th.s* coll.ctlu.ly b.cotn. proponent, of chill .htr.J
.duct iOh. wh.r. th. tcch.r .n .n.inly » ="e

th. child s deue 1



Sadler and Sadler (1980*62-63) maintain that althouoh
these may be takt» for granted about teaching, there are
other dimensions of teaching that are open to question.
However, they believe it is SUM possible to identify
certain character!tics that are common to most. if not
all, "good teachers". They feel that the majority of

effective teachers are:

1. Interesting
2. Funny
3. 3mar t
4. Kind

5. Respectful
6. Good Listeners

7. Good Speakers

It seems from the literature survey, that an elective
teacher is a forthright individual, who is we m and
caring towards his students. Although the effective
teacher ii sympathetic towards the individual needs of

his pupils, his classroom procedures are orderly

business-1ike.

By treating each of his pupils as self-fespecting
individuals, he is able to encourage them to Participate

actively in classroom activity.

Being humane i1 one the many attributes tn=+t a

teacher

needs in order to function effectively. However,

thorough knowledge of the subject letter and clarity 1



presentation, also determines effectiveness to a orea®?

extent.

By reviewing difficult concepts and minister!ngq to the

individual differences in the pupil's learning abilities

makes the pupil feel that the teacher is an

understanding person.
Ultimately, a single factor does not determine effective
teaching, but rather a combination of many attributes in

each unique didactic s tuation .



THE. ARRIVAL OF THE INDII'iJI'L-SQyTH ..AFPjJ*A

The majority of the Indian peculation in South Africa
are the de ,dants of indentured Ubovrers who were
originally brought to work on the suoar cane plantation?

in Nata1l between 1340 and 17211.

The first, 1arge-sc al r,migration of Indians occurr eo
in 1840 with disembarkation t-king p'ace on bouth
African oil. in Durban, on the 17 November, 1340.

the 342 pe-«ms on board the "S.S.Truro", most of them
w.,e Hindus, with a few Christians and Moslems on board

(Singh, 1940).

"Free" or "Passenger Indians™, as they came to be
called, followed and they comprised mainly traders. The
majority were either Moslems or Gujerati-speaking Hindus

(Indian Settlers Issue, 1931°.

Neither the Indentured Indian labourers nor the free
immigrants were a homogenous group. It was evident that
there were differences of religion, language, caste,
proving* of origin and, even wi tin religious and
language groupings, there were variations in religious
observations and practices. They were, nevertheless,

bound together as Hindus. Moslems or Christians, within



the religious aff Nations' (Indian Settlers

Issue.
1931i173).

,-rh*y brought to their new country ancient
traditions which had become theirs through
telling and retelling, through learning and
remembering over hundreds of generations -
accounts of gods and sages and kings, and cra+.s
o-f k.ond. metal and fibre and husbandry of animal
and soil. Alth, ...h the main purpose of their
immigration was agriculture. few were »c.ua

equipped for this, for among them were ootters

and clerks, herdsmen and bondsmen, policemen and

1aundrvmen , oil pressers, traders, undertakers,
barbers and jewellers, confectioners.

and priests' (Meer . 1969:10).

warriors

LABOURERS_ANDJTRADEfS:

Initially, the Indians were brought to work on the sugar

cane plantations on the North and South coasts of Natal.

However, some were later consigned to work on the coal

fields of Nc ern Natal, the Natal Railways and in the

wattle plantations |In the midlands of the province.

This accounted for their distribution from the early

days ov r almost the entire provir:e of Natal. When

they completed their terms of indenture ship and became

free, most of those who chose to remain in the colony
continued the <cultlvatlt of the land and
agricultural purs its, as a means of livelihood.

The "Passenger"” or "free" Indians came as traders from

the West Coast of India, mainly from the port of Bomba-',

after 1369. In so doing, they added to the growing

mosaic of Indian culture and tradition in the country.

A great many started businesses in Durban, whilst others



travelled into the interior where there were 1arot
communities of Indian labourers. The enter orisi no Indian
soon discovered that the African market provided a
lucrative business ve.1jre and hence they established

country stores in the more remote areas of Natal.

The more adventurous "Passenger Indian" proceeded to the
Transvaal . where he met with competition from his white
counter, .. ts. However, 'motivated by an intense desire

to succeed economically and thereby to reoa.n the status

of independence and self-subsistence (Meer, in,? :1a’,
they succeeded with their bus.r =i ventures.

One hundred and twenty se years »*‘er the arrival

the Indians in South Africa, they have progressed
substantially. Despite social, economic and political
constraints. they have infiltrated all possible
professional and economic facets with leaders to be
found in the fields of medicine. 1a* . education and
politics. It must be realized that tt.ev have not only
contributed to the religious and cultural mosaic o+

Sou1" Africa, but also the economy, dependent to a great
extent upon the initiative and industriousness of the

Indian South African.



travelled into the interior where there 're
communities ot Indian labourers. The enterprising Indian
soon discovered that the African market provided a

lucrative business ve-'jre and hence they established

country stores in the more remote vreas of Natal.

The more adventurous "Passenger Indian" proceeded to the
Transvaal. where he met with competition from his white

counter”? ts. However, 'motivated by an intense desire
to succeed economically and thereby to reoain the status

of independence and self-subsistence (Meer, 1,69:16°,

they succeeded with their business ventures.
iNpiIANS TQCv

One hundred and twenty seven years 9s’'>r the arrival

the Indians in South Africa. they have progressed
substantially. Despite social, economic and political
constraints. they have infiltrated a’l possible
professional and economic facets with leaders to te
found in the fields of medicine. law. education and
politics. It must be realized that th-y have not only

contributed to the religious and cultural mosaic o*

Sour Africa, but also the economy, dependent to a great
extent upon the initiative and industriousness of the

Indian South African.



1. HINDUS

Bac.kj”*(;und.L

Th-? Hindus respond to a common r* .pious call Hindui.m
- and thereafter, they oo on to define its detai
interpret end apply it* dogmis, and observe its
ceremonies and rituals (Nobath. 1960).

In language, they branch out into 4 groups i' . Hindi.
Telegu, Tamil and Gujerati . Furthermore, the linguist.c
groups are distinctively defined in matters of detail in
worship. religious rites. social customs. and food

customs, although there is considerable overlapping for

Nobath (1960).

Although the majority of the Hindus who first came to

South Africa could neither read or write, they had

some
knowledge of their religion, culture and traditions.
'They had learned by word of mouth much about
their religion, of their gods and god.!- ses,
of their legends and the epics. of
teaching of the great rishis?. These they had
passed on to their children, in the same or anm
tradition. Thev also brought over with them
their religious practices and rituals and
dogmas. Kept them alive and handed them over
to the succeedinggenerations’ (The Hindu
Heritage, 1960%12).
Hindus in South Africa are very similar to Hindus in
India. 'All themain religious cults, both orthodox and
progressive, are represented in the
Ind . there Is a great gap between the intellectual

approaches of a small minority. and the ritualistic



approach of th vast majority' (Near. 171%67

Educat ion

H.ndu.tm i« con*id*r*ct to b. S*n«th,n Oh.rm*. th.r.”r

it dot* not n.v, » d»t. of beginning, nor "111 it h«u. «

a,l- "h.n .° win end. As * result, one cannot trace

the origins of Hinduism or Hindu education.
For Sooklal <1984). education, according to Hinduism,

should instil in men three qualities - Abhaya, Asanga

and Ah.msa. Abba,a, means freedom from

fear. This is
acquired by deepening an individual's awareness, and
enabling the indiv iual to grow into a larger world.
Asanga is non-attachment. This is the way an individual
should act in the world. Ahir. denotes freedom from
hatred. It is a cultivation of love. These khre*

qualities must be achieved for an Individ. ,1 to attain

completeness.
Since education and religion are so Inextricably

interwoven ,n Hinduism, an "dividual '5 capable o+

attaining God-real izat.on by the practise of one or more

modes of Yoga.
jnana Yoga concentrates exclusively upon the pursuit o+

knowledge. God is identified with the self, and

salvation comes through knowledge of God, through

knowledge of the self.

Other ways of attaining God-real iration are through



-27-

Karma Yoga or the Yoga of act.on. or through Bhakti roga

or the Yoga of Devotion.
Through Karma Yoga, an individual attain* salvation o-

his selfless dedication to his job, without regard for

reward, whereas in Bhakti Yoga. God-realizat,on is
attained throughselfless surrender to God. with the
devotees s.nging the praise* of the Lord 'Meer . 1?2*7?7-.
However , Ggd-re: 1 ,zj_tj*r, _tr,rorgh.._r'LU £ annj2i_be.
achieved without the hLel*of_JL.lI*.*cher or Guru (onewho

dispels ignorance).

Teacher* .ana. .XIAftLLDfl

Hind .sm considers the !>edas, of which there are tour

(Pig, Yajur, Gama, Atharva) to be their

primary
scripture (Sook1al»1?794>. Since the Veda* were not
written down for ages. they called for remarkable

memories in priests and teachers. This was the

beginning of the custom of parampary* by

literature was handed orally from the guru (master >

the sishya (disciple) and so from one generation fo the

next.

Sen (1976:40) maintains that the ‘guru not only tauoht

the vedas. but also taught the students history,

legends, ballads, music and dram* which became part o+

the traditional education These were taught b>- the

guru in the tapavanas (forest school*'.



It is believed that these taoavanas were set up in the

seclusion of forest retreats, presumably to be far away

from the distractions of urban life. The students lived

as members of the ouru's family and besides following

the. studies, helped in agricultural and other
pursuits, so that the tapavanas could be
self-sufficient. Sen <1974) stresses that since society
was nhot yet very commercial. the respect with which
society looked upon the teachers, was itself

considerable reward.
Vandana <1978) says that a guru is one who removes

darkness from the heart of the disciple and leads him to

light, and she considers Christ to be a True or a

Sat, u.

Vandana <1978:22) explicates, The g-rdj is the man who

is able to initiate others into the Knowledoe by
experience of the mystery of God which he himself has
experienced and no more
Vandana <1978:22) Quotes Kabir, a noet-saint
<ADI 440-1318):

«Guru and God both stand before me

Whose feet shall | touch first’

I shall to yours, 0 Guru,

for you have revealed God to me
Thus, it can be seen the |l uch a G i is a doorway
the Divine. Guru is equated to God, for only one who



has attained God-r**1il*110n, can lead another aono

such a oath.

Sooklal (1987*7) summarizes the qualities of teacher= j-

extracted from Vedic texts and elucidates*

'teachers were to be a store-house of Knowledoe.

full of sympathy and clarity: cheerful and '-evel /
and of encaging ma rs, fading a purely life,
orderly in habits and regular in routine; al  .ed
with a sense of prooortion and having a courage
of conviction with an optimist's outlook on .ife
and intent on social service. The tescher mus”?
work with heart and soul and be like a pa en.

unto his students’'.

Vandana (1976*1?) amp’ fi»s the qualities of a guru. by

stating that 'a disciple must obey all the teachings of

*Q.ru'. This implies that the disciple must have

implicit faith in the word of the ouru. for the ouru

cannot be wrong. All instructions given bv the ouru

must be wilfully carried out without questions; tor

there are any obstacles in the accomplishment of these

tasks, the power of the guru will remove them.

This self surrender is essential for it ensures that the

power or energy that the guru possesses will gradually

flow into the disciple. The true ouru. for Uandana

(1976), would however. explain that the power is not his

own power, but that which belongs to God.
This would entail ourubhakt i, which is the

devotion o+

the disciple to the Guru. This is explained by Vananda

<1976:33):



| Tf surh devotion meins worth,/pi no a man and not

God, then, of course. Christians cannot accept
it. But surrender to the Guru means surrende
not to the mere men. but to Sod who «

through him in much the same wav that he van
through a sacrament

Siyanand* <1984:3) summarized the qualities o+ aguru:

'But without a Guru there can be no knowledge;
one makes a false useless ef-Cort:
the whole existence glides in the waters ot

,e
river of illusion and delusions

The name of the Guru is the ship; sailing in
which one is exempt from transmigra. .n

Lust, anger, arrogance and jealousy are elusive

Guru”**destroys all Karmas with the sword o*
knowledge' .

Despite the great distance. Hindus in South Africa

maintain contact with the Motherland - India. These

links are forged by regular visits to India or bv the

watching of film? imported from India. This reinforces

cultural ties.

Furthermore, traditional dress is imported and the many
religious and cultural institutions in South A+nca are
frequented by Indian dignitaries.

In spite of the fact that South Africa and India do not
he formal trade or cultural ties, and
enforcement of a ban on all artists that visit South
Ad4r,ra. cultural ties are still maintained.

As a consequence, it is assumed that the concept ot
guru, and the duties an’ cpectat ions of the guru will

be reinforced and be perpetuated by all Hindus m the



teaching orofe&sion.

It is conceded that the notion of qu, and the practice

ot yoga in Sou h Africa has recently been intensified

by the neo-Hindu movements in the country, of which the

D.uine Life Society and the Ramakrishna Centre are

foremost.

As > result. it is «xp»ct»d thst tsschers would model

ths.r own bshauiour s in th, im.o. of thst which is

Prescribed by the Hindu doctrines.

MUSUMS5
Background

Th* first Muslims to enter the southern shores of the

e an continent were from the 1st amis of Java.
M.l.y.t,. *nd Crlon. Th.y w.r. introduc.d by th. Dutch
E»*t Indi. Comp.ny in 1967. How.u.r, th, first Indian
Muslims to com, to South Africa w.r, amongth, batch,s

end.ntu, -d |Iat , »,rs, brought our. by th, gou.rnm.nt

of Matal in 1860 according to Asmal (1976).
South African Muslims ar, 'r.asonabty pious in th. , n,

that th.y adh.r. U th, rituals pr.scnb.d by orthodoxy

and conform to th, fundam.ntals r.puir.d of th»m fcy th,
cr,d’' <M,r, IS" ,189). This »r,ngth,ns Islamic
doctrin.s for d.splt, th, inroads mad, by
wa.t.rn,ration, th. basic ncipl,, of th, Qur'an (th.
only Holy Boox/Scr , Mjr. of Muslims) ar, uoh.ld. M,



(1969:195) maintain* that there is a orow.no interest in

reliQ.ou* activity among the Muslims, for in the past,

religion tended to be regarded as the affair of the old

and old-fashioned and conventional; it is now attracting

the time and interest of young people and

intellectuals"'.
Eduf£at,i.gn

The first Muslim teacher is considered to be the Propnet

Mohammed (PBUH). He is considered to be an embodiment

of an tHeal riusl im Teacher. The prophet say”* in the

Qur'an (LXXII1:23). 'God has sent me as a teacher

After Mohammed's flight from Mecca to Medina m 613 AD,
the Prophet's first mosque was co- rue ted. This served

to be the first Muslim school, where the commandment* c¢*

the Qur'an were taught.

Wherever Muslims settled in South Africa, mosques
(places of worship.) were established. Attached to the
mosques, were Madreases (religious institutions) where

children could receive their religious education.
This was m keeping with traditional Muslim education

ideals, where education as an activity was not separated

<rom other aspects of society. It acted in harmony with

all other activities and institutions to confirm them

and be "einforced by them. As a result, the mosque, the

heart of all religious activity, became the apex of the

whole social system. Further, this implied Miat neither
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the student nor the educator became isolated from the

rest of the community.

Molv is or learned theolout ans were imported

from Ind a
to act as Imams (curator,, of the osques. They were
also required to serve s teachers and teach religious
subj- ¢/ to the children of the Jama'at (community

Charatleristics

The Jur an does not specifically enumerate the
characteristics of effective Muslim teachers. It is.
however, incumbent upon U,~ t- her 1) be Muslim. and
lead a Ilif based upon the ideals set out in the Qur'an,

and exemplified by the life of the Prophet.

Muhammed-al-Faisal-a1-Saud 19, Vv:20 > sta.es
categorically that f Q y LSBT

£hj.rts _ttr , which distinguishes it very clearly + -m
other types of education'. The distinguishing factor .S

the Holy Qur'an, which is considered to be the immutable

source of the fundamental tenets of Islam.

Some of the ideals of effect i * teaching according to

the Islamic faith are circumscribed by the aims and

ideals of Islamic education.

Aims and ldeals of If 113 gJ-i »LISTi
l. ,lim teachers must have a profound

understanding

of Islam, for it is the teacher's task to prepare th~

students for a pure, moral and religious living.



should be able to make the student a sincere practical

man. living ,ot only for the sake of oneself. but for
humanity, and also for winning spiritual bless,no. and
God's favour in the t life, beginning after death.

2. The teacher should inculcate in the hearts of the

pupils, a spirit of moral consciousness, which wiH

mare
them good human be Inos.

3. Religious men, like themselves, should be produced
such that Islam could be propogated with "he highest

degree of purity.

4. Since education is an integral part of the sc al

3yltem. the good teacher would be one who focused upon

-character formation" - where men could be civilized anc

cultivated. so that they became useful members o+
soctety.

5. The teacher should impress the variety of Islamic
education which results in the growth of human
personality, in the direction of the nly ideal that 's

perfectly good, beautiful and true, namely, the Idea of

God.

al Naquib-attas (1979) and Sharifi <1979) maintain that

only education and instruction based upon the principles

of Islam result in the perfect and natural development

of the human personality.



An effective teacher stresses that all 1earnino a Musli.t.
indulges in, is directed to acquire an understanding o+

the Qur'an <Asmal i197<S).

If this is achieved bv the teacher, then his students
can live a successful life in this world, individually
and collectively. This leads to spiritual reward an-i
salvation in life after death.

As a result of the success of the I si am.c crusade
world-wide, and the recognition of Islam as a world
religion, it would be obvious that the principles laid
down in the Holy Qur'an will be upheld in all aspects of
life.

With reference to education, it is believed that the

teachers subscribing to th* Muslim religion will Deject

the Il deal,s_Af_a_MuB.I*"ISAI2kILAApArie”_jn_PriptLtt

‘*oh ammed'f < le achj..ng.

As a consequence of the close relationship between the

secular and vernacular schools, it would seem bvious
that the aims and ideals of Islamic Education will be

perpetuated by teachers with teacher characteristics

uniqu to the |Islamic Faith.
3. CJiIRLilAMC -
9*. rc.i>

On board the first ship that brought the Indian

« * *Mjr#frs to South Africa were five Christians.



An effective teacher stresses that all 1earnino a Muslim

induloes in, is directed to acquire an understanding o+

the Qur'an (Asm*! 51974).

If this is achieved bv the teacher . then his students
can live a successful life in this world. individually
and col 1actively. This leads to spiritual reward an-'

salvation in life after death.

As a result of the success of the Islamic crusade

world-wide, and the recognition of Islam as a worflo
religion, it would be obvious that the principles laid
down in the Holy Qur'an will be upheld in all aspects v-
life.

With reference to education, it is believed that th*

teachers subscribing to the Muslim relioion will project

the I dea1s of a Muslim tea”her*mbo”?ij*j n_£r opjie t

Mohammed's <PBJ*H2_.1 *achj.nj3-
As a consequence of the close relationship between the

secular and vernacular schools, it would seem bviovs

that the aims and ideals of Islamic Education will be

perpetuated by teachers with teacher characteristics

unique to the Islamic Faith.
3. 0+xRI.5lIAMS
$% ' rou. '

Or, board the first ship that brought the Indian

-tuners to South Africa were five Christians.



Christians continued to be present on practically every

join V.at brought immigrants from Madras <Meer.

In the first six years of the immigration scheme. 2*5 o+

the 6445 identured labourers (or 4,6%) were acknowledged

Christians (Brain. 1985>.

Since most of the Chr Mans came from the South of

India, their Ila . j- oots were either Telegu or Tamil.
Today. Christians in South Africa toast of being ten

percer, i of the Indian population. This is a consequence

of conversions that were confined almost entirely V the

Indentured Indians ‘'whose

uprooting from India was in
many wavs disruptive and who, as a result. showed
ser;ous signs of social disintegration. in Natal,

par ticul -' *y in the early days (Meer , 196?7:213>.

Naidoo (1932:9) writes that. of the converts to

Christ.*" ty. 90% were Hindus - 'a breakdown would

reveal that about 3% were H,nd,-speaking. about 32%

were Tamil-speaking and 42% Telegu-speak ng
Meer (1969) maintains that statistics like these

indicate a small measure of Christian prose 1/tizatl on in

the community and attributes this to difficulties m

language. She believes that it is more as a result of

-differences In breaking through a complex and well

intergrated culture with firmly established religions of

its own' (p213). However. Naidoo *198"|10> consider?

Hind onvers ion to Christianity as an .j_nr_oad an.
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blame , it on the fact that Hinduism is complex, and that
not many Hindus are acquainted adequately with their

traditions and religious beliefs"'.

of -LAi-t-
The early Christians found great difficulty
socializing with the whit- Christians in Natal because
of the vast social class d- -crepancy. This was couoled
with language and culture’ '"arriers between the Indian
Christians and their white counterparts. The chasm
between the white Christians and the Indian Christians

was maintained by each of the ra- worshipping

separately (Meer , 1969).

This resulted in the Indian Christians still keeping
closer ties with other Indians and maintaining the
cultural and linguistic links. Thus today In.! an women
still wear the traditional sari to church.

The Protestants found the need to hold church services

in Indian languages at the bey .ning. However,

practice has gradually fallen away, since the younger

members of the congregation did not understand the

vernacular at all (Meer, 1969°'.

With the passage of time. the Indian Christian beuan

interpreting the Christian way of life as a western way

of life. Today the two are synonymous.



Educidj.o.n

The first schu. 1 for Indian* was established by the

Ralph Stott of the Wealeyan Mission Society in 1367.

Another school for Indians was op i by a R*v Joseph

Barker in 1867. Both these schools concentrated on the

teaching of the "Three Rs" <readino. writing and

arithmetic), and geography, which was taught according

to traditional western ways of teaching fFa er, 1%60).
The medium of instruction was English, and the methods

of instruction were similar to those used in the schools

, N England. The pupil* who attended the schools

initially were Christians, but later, Indian pupils of

other religious denominations were also admitted,

schools for Rather <i960) were used by the missionaries

to pave the way for the missions achieving theer end*.

Thus since the first schools were established the seeds

for westernization were planted.

language played a vital role for westernization;

Christians were ouick to embrace the English language
which was accompanied by changes in dress, food and
customs. This augur* for the Christian Indians being

more westernized than the Hindu or the Moslem"” (Indian

Settlers Issue, 1981:179),

The Indian Christian* have, therefore, been forerunners

in the embracing of western values, “hey do not observe

*

n e tii m teremonies and ritual* that are e*'.<*.tial it



the Hindu and Moslem reliQions. This, a consequence

their exposure to western methods of e' cation. has

meant aliening the', ?ves with, and modell.no themselves

on, the image of their white counterparts.

No fixed educational values, methods of instruction, or

teacher perceptions of teacher effectiveness. that are

distinct to the Indian Christian have been documented,

excent that their values a: very similar to those he’d

by their western counterparts:

'Within the Ind'an community, Christian Indians
have played a vital role in bridging the gap
between the two mpinginy ilture , that of the
east and the west. They provided the first
clerks, educationists, doctors and lawyers. and
paved the way for westernization by Indians

(Meer, 1967?7:217?).

To all intents and purposes, there re, Christian Indian

teachers are the same as their white counterparts.

Content, teaching style and the mode of instruction are

therefore expected to be identical to white Christian

teachers whose teach pat \im s the same as the

western mode 1.



The overarching methodological procedure for this study

is descriptive research. Turney and Rob state

that 'descriptive research is designed to determine the
fact-- iif current situations and thereby wm1arify status

For Lenham and Mehren <1971), descriptive research

generally involves the use of observational techniques,

‘scrnal interviews or questionnaires for gathering

data.

In this investigation, use was made of non-*'" ndardi zed.

scheduled questionnaires. The reason why a free

response instrument of data collection was used is that

- indi duals h a unique ways of defining their world.

To meaningfully understand that worlo. researchers must

approach it from the subject's "perspective"'

<Denz in,1970:25).
Resear.£ h_Design
Good & Scatus (1954:9) elucidate that $

'Research design refers to the overt !1 effort
which a researcher makes to carry out
purpose, solve a research problem and answer
questions and hypotheses

The exigencies of the research situation, particular !

the comparative lack of relevant literature with

reference to the South African Indian context (Human



Sciences Research Council Literature Search.1*

motivated the adoption of a —Aor

investigating the substantive dime sions of

80

this

research we. whether there are differentialperception;

of what makes a good teacher between the different

Indian religious affliations1.

However, the demographic and fac tua1

<eg.

extra-curricular activities) questions were close-ended.

As Simon (1986:52) has pointed out:

'Open-ended questions are used when the
research is of an explanatory nature or when the
range of response alternatives expected exceeds
that which can practically be set out

space of a questionnaire
Tne Questionnaire (see Appendix A)
Regarding questionnaires. Oppenhe im (196’ > argues:

'A questionnaire is not just a 1ist of questions

or a form to be filled out. It is essentially a
scientific instrument for measurement and for
collection of particular kinds of data. Like a

instruments, it has to be spew.all- designed

accordlig to particular specifications and wi .h

specific aims in mind

In the p,, sent stud/, the questionnaire comprises

parts - Parts A and B <$ee Appendix A).
Par t_6
This refers specifically to biographical data, as

two

well

as questions relating to the manner in which the teacher

contributes to the extra-curricular activities at school
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and whether there were any other responsibilit.es

entrusted to the teacher.

Some of the demographic aspects focused upon were, sex.
age, religion, qualifications, position in the school,

and whether teachers were studying further or not.

Part B consists of an open-ended question that was

designed to elicit teachers perceptions of effective
teaching. This questions was specifically designed to
elicit all possible responses.

The author waa present whij_e—tMjl. Ct t—ISmELI .t-1tji
his/her QueAtLonOAIllll- This was done during the
vac 4* on and in someinstances, it wascompleted *4+AAY
school hours. The author spent between forty-five and
ninety minutes with each teacher while he or she
responded to the questionnaire. As Dryer (1°m has

argued, more information it provided in a questionnaire

administered face-to-face than in mailed questionnaires.

Covering Letter (see Appendix B)

Each respondent was handed a covering letter before the
questionnaire was issued. The overino letter comprised

the following information:

i) Identification of the person conducting the study
ii) The purpose ofthe stud.

ill) The assurance of confidentiality or, ePe" of
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th# , wi Mi regard to information Given

, V) No compulsion to answer questions that were

considered offensive.
POfc.jj_Liij.in

The total number of Indian secondary schools in Northern

“latal is presently eight name)/:
1. Dannhauser Secondary School
2. Dundee Secondary School

3. Lad/smith Secondary School

4. Lincoln Heights Secondary School

5. M.L.Sultan Glencoe Secondary School
6. School for Industries for Bovs
7. School for Industries for Girls

3. Windsor Secondary School

The location of these 8 schools is depicted on the m

overleaf:

The staff at the 3 respective schools comprises 258

ull-time teachers,. It was assumed that all teachers at

these schools subscribed to one of the three main Indian

religious afflliations.
According to the Yearbook South Africa <1935i798)i

'The re’igious affiliation of 'he South African
asians can be roughly broken down into the
following proportions: Hindu <*3 percent’,

Moslem
(20 percent) : Christian <10,5 percent)

It was assumed further that the population would in turn
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School of Industnes for Boys

ANewcastle
Lincoln Heights Secondary School
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# Dannhauser
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Glencoe# Dundee Seconoary School
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# f achsmith
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consist of teachers subscribing tn the three mam

religious beliefs in the same oropom ,nh as the Indian
population in South Africa as described in the marbook.
Samn1ie

It was decided that, since there is a great range in the

proportions of different religious affiliations, and m

order that there should be adequate input from the three

mam religious groups, the sample size would be about

237. of the Indian Secondary teacher population of

Northern Natal. This eventually fes-lted 'n 71

question- f‘res (27.37.) beino adminlst. .
A quota sample designed according to the differential

religious affiliations was drawn from the eight

secondary schools. The proportions indicated m the

Yearbook South Africa <1935) was succe tfully adhered

to. However. at two schools the proportions varied so

the quota sample was adjusted "in situ
This occurr --J at the Windsor Secondary School and the

Dannhauser Secondary School where none of the members of

staff were Cnristian. In these cases. the sample on

Christian teachers was obtained from ot'im schc ' . with

the ultimate al of randomly st'acting proportionate

quotas of teachers adhering to the different religious

afciliat.ons.

l,, the ci..1, 71 questionnaires were administered

face-to-face tv If Moslems. 44 Hindus and S Christians.
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This chapter presents the demographic and biographic

chare eristics o+ the 71 teachers surveyed.

The data has not been aggrega #' for the 3 different
religious persuasions as there are certain esotern.

elaments that need to be h flighted in each group.

Hindus

The predominance of English as a home language fur th-

Hindus is depicted graphically below:

83%

PE@ = TAOS

ENGLISH HINDI TAM I L
HOME LANGUAGE

Figure 2 Home Language of Hindu Teachers



The teachino experience o* the teachers is diverse.

Thi s coincide ith the averaoe aoe o+ the teachers.
The wide spectrum of teaching experience varied from

under 1 year to 30 year .. The average years of teaching

experience for the Hindu teachers was 14.

A range of teachers' qualifications and grades of post

were ascertained. This varied from 'C grade. which
indicates a minimum of 3 years post-matric training to

'F' grade which is 6 years post-matric training.

The majority of Hindu teachers (36%) have a C category
classification. whilst 5% have an F cateoor =

classification.

The following graphs depict the different categor,

classifications occupied by the Hindu respondents:

34
u
>
T
H
IL
(0]
X
X
X
C Grade 0 Grade E Grade F Grade

Grade of Post

Figure 3 Grade of Post of Hindu Teachers
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This mosaic is variegated byv the academic ano

professionalqualification attained by the teachers, ar

those that the teachers are study ino towards.

The academic and professionalqualifications attained b>

the teachers are presented inTable 2 below:

TABLE..2 - ACADEMIC AND PPOF2SSIAALAAAJJ_F22ATJ2r!S

OF HINDU TEACHEPS_5IjRy5YED

Academic & "rof No of Teachers %
Qua1ificat ions

8.A. CUED) 7 16
8. Paed 3
B.Paed B.A.(Hons) 2 5
8.A. <Hon s> UED 2 5
8.A. U.ED. BEd. 2 S
Col 1eoe Dipl cma ,
9.Sc U.ED 1 !
8.A. Col 1ege Dipl cma 1 2
8.A. U.ED. BEd 1
8.A "lons) College 1 2
Diploma
B.Compt. U.ED 1 2
8.A. U.ED Col 1ege 1
Diploma
8 .Conm.<Hons) College 1 2
Diploma
8.Sc Col 1eoe Dipl a 1
*6.A. <Hons > 1 2
Professi onal No of Teachers %
STD 14 31
U.ED <UQ> 2 5
LSTD it U.ED 2 5
PTD 1 2

*

Unqualified



Seventeen (39%) Hindu teachers are presently studying to
improve their qualifications. Sixteen (95%) are
studying through UNISA. whilst 1 (2%) is registered at
the University of the Witwater sr and. Eighty two percent
of the teachers who only have diplomas have chosen to

read for a degree.

Table 3 indicates the degree of qualification =
improvement:
TABLE 3 - HINDU TEACHERS RE£ GN i RE£C_£2E

DEGREES.'"PIPLQmMS

Degree No of Teachers ”/
B.A. 6 35
B.Ed 3 13
8 .A.(Hons) 2 12
B. Comm 1 6
3.Bib1 1 4
M.Ed. 1 6
Diploma No of Teachers %
U.E Resource 2 12
Centre Management)
H.E.D 1 6
The teacher registered at the University of the
Witwater srand is presently reading for a Masters qree

in Education.

The e act petition of each of * teachers in the school
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hierarchy is presented in Table 4:

TABLED - IAL PI FFERENT.IAIIANjaf _THAJjlIUDU
IEACHERS
Posi tion Mo O0* Teachers

Teacher 33 75
Head of Department 6 14
41)0)
Deputy Principal 2 5
Counsel1or 2 !
Librarian 1 2
All teachers, irrespective their position in school

contribute to the extra-curricul*r activity at school.

On the extra-cur. cular activity hierarchy, organization
and coaching all codes of sport, appears at the top,
with 35 (80% Hir.'u teachers making their contribution
in this area. Forty three percent (19) are housemasters

or housemi stresses whose task it is to organize sport,

debates, speech contests. dress and athletic
competitions, internal 1y as well a on an inter-school
level

Eighteen (40%) of the teachers organise excursions. 1?
(27%) co-ordi nate ‘he debating societies at sc hoo

3

whilst 13 (30%) are responsible for the production of

p1layS.

Besides contributing to the e t, .-curricular activities

at school, the teachers are entrusted with many other



responsibilities. These responsibilities

administrative and in other

extra-curricular, for example, youth

Table 5 summarizes other

the teachers i

TABLE 5

OTHER PESPQNSI BIjJ.TJES J2F

HINDU TEACHERS

Responsibility

W TN hAhWN -

Subject Committees 1

Ground Duty

Youth Club

Stock Control

Time Table Allocations

Prefect Master/Mi stress

Tuck

Admini strative duties
(Dept

9 Management

10 Speech and Awards

11 Fund Raising

12 Catering- (Inspectors)

13 Supervision of teachers

*> Auditor, School Fund

15 Organi-at lons of Seminars

op

Ao ~No0oa

Returns)

NNWWWRAMA

and Workshops

16 School

17 Ev«

Musi ims

Nineteen

teachers

tation

and 5 were completed by

Magazine

=N

completed by males.

The age

range of the Muslim teacher

are social,

instances

clubs.

responsibilities

No of Teachers

females

population

entrusted

34
20
20
16
14
11

11

a~NNSN©Oo

N O

and 14

tu

cues ionnaires were administered to Muslim

were

surveyed
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is as varied as the Hindus, ranging between the ages of
?0 .ears and 60 years. The majority <62%) had an

average age of 30 years.

Fifteen (79%) of those who completed the questionnaires
are married and 4 <21%) were single. Unlike the high
percentage <37%) of Hindu teachers married to spouses
who were also teachers, only 10% of the r Jim

teachers

were married to teachers.

Regarding home language, the Muslims differed greatly
from the Hindus. Eight <40%) of the teacners speak
English at home, -olio* <! by 6 <31%) who speak Urdu, 4
(20%) Gujerati and 1 <5%> Mermon. The graph below
indicates the diversity of languages spoken by Muslims

at home:

40%

31%
20%
5%
ENGL ISH URDU GUJERATI m--r ii_M

HOME LANGUAGE

Figure 4 Home Language of Musi im Teacher;



PERCENTAGE

The number of years of teaching experience amongst the
Muslim teachers ranges between 1 year and 34 years.

This results in an average of 12 years of teach Q

experience for all the Muslim teachers. This compares

with the mean of the Hindus, namely 14 years.

The Muslim teachers also display a " ~iety of category
classifies* ' ns related to their qualifications and
position held at school. The category classification
ranges from 'C category to 'F' category. the same as

the Hindu teachers.

The majority of the teachers <42%) are classified into

category /C/ whilst 5% are classified into category P

The graph below depicts the different category
classification of the teachers and the percentage of

teachers categorized accordingly.

42%

Grade of Rost

Figure 5 Grade of Post of Muslim Teachers



The academic

and professional
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qualification attained r,.

the teachers, corresponding t, their Cstegory
classification, is detailed in Table 6:
TABLE a - ACADEMIC ANDAROFEIiigNAL,
OilAl. I FI CATIONS OF t+1U SUR'IJE.D
Academic and professional No of teachers
qualificat ions
B.A. & U.ED 26
8.A. & Col 1ege Diploma °
B.A.& B.Ed & Col 1ege S
Dip1oma
B.Sc & U.ED & BED 1
B.Sc & U.ED & Col 1ege 1
Dibp1oma
Professional Qualification No of teachers %
STD 9 42
U.ED <UG> 1
'.STD it U.ED 1
Si- (31%) of the Muslim teachers are presently engaged

in studying for

Afr ica.

The direction of sM'dv,

t <ither* pursuing that

degrees at

direction, is

the University o* c-outh

well as the number of

indicated in Table



TABLE 7 - MUSLIM TEACHERS _PE3J.STfP.ED ..FOP

DEGPEE/DIP LOMAS

Degree No of teachers %

B.A. 3 S0

S.Sc 1 17

e.Ed 1 17

8 . Comm 1 17

of the 19 Moslem teachers who completed the
questionnaire. 12 (63%)) were teachers. 6 <31%) were
heads of departments and 1 <?%) was > =lep ' P’ ipai.
Irrespective of the posi'' -n of the teachers in the
school hierarchy, they contribute to the

extra-curricular activities at school

Fourteen (74%) of the teachers contribute to the
organization and coachino of the different cc' - of
sport. Four <21%)are either housemasters or
housemistresses, whose duties are varied. of prime

importance to the housemasters or mistresses.
task of organizing on a regular ba is, lra-curr icu ar

activity for pupils who 'belong to that house.

Seven <24%) of the teachers organize excursions for the
pupils making their classroom learning more meaningful.
Debates and plavt also form anintegral part of the
extra-curricular activity; 3 (16%) of the t* "her

oroanize the inter-house and inter-school debati



Whilst 4 (21%) contribute to the dramas

o1lay productions.

The

v&ri

other responsibilities

ed. A summary of these

Table 8 below:

entrusted to the

activities is

TABLE, ¢ - OTHER PE3PQNSIBILIT

Pesponsibility

1 Time Table Allocation

2 Auditor, School Fund

3 Ground - Duty

4 Subject Commit tee

5 Stock Control

6 Fund-raising

7 Management

8 Tuck shop

9 Admini strative Duties

(Dept Returns)

10 Youth Club

11 Organization of
Workshops and Seminars

12 School Magazine

13 Supervision of teachers

14 Maintenance of
ecuipmen t

15 Prefect Master/Mi stress

6 Catering - (Inspectors)

1? Speech and Awards

Christ lam

Eight Christian teachers completed the

No of teacher«

NNWAEABAOWO

N

societies

teachers

presented

TE>r£HLEI.

%

26
21
21
21
21
21
15
11
11

11
11

[ ]

a

and

are

in

questionnaires.

teachers

Four (50%) of those who completed the questionnaire were
male and 50% were female. The Christian
represent a younger generation of Indian

Sixty two percent of the teachers had an average

26 years. The oldest Christian teacher

age

teachers.

was 44 years
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old. Of the 3 teachers, 50% were married, Three of

these <75%) were married to teachers.

All the Christian teachers have adooted English as their
home language. Collectively, the Christian teachers
present a profile of limited experience. The teaching

experience varies from under 1 year to 20 years of

experience, with the majority of the teachers 7 (83%)

having less than 10 years teaching experience. this is
less than the other ' -0 groups.
The Christian teachers have category da if icat ions

similar to the Muslim and Hindu teachers. C c* *egcr >
is the lowest rank of classification for the Christian

teachers, whilst 'F is the highest rank.

The following graph presents the percentage c teachers

in the various categories:

50%

€

cg=ce

- 12.51

C Grade 0 Grade F Grade F Grade

Grade of Post

Figure 6 Grade of Post of Christian Teacners
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the categorization ot teacher = tne
qualification# they have attained.
Table 9, below, display# the teacher# ac ademic and
professional qual ification*
TABLE ? - ACADENIC_ANp_PPOFE LQ.NAL
fOLALIFI CATIQMS OF THE CHPISTJ.AN TEACHERJ
SURVEYA”
Academic and professional No of teachers
quailification*
2
B Paed ﬁ% 5
B.A. & H.F:' 1 128
B.A. & U.ED & BEd 1 128
B.A. & B.Ed & Col 1ege t :
DiD1oma 12.5
B.A. & Col 1eoe Dip1oma )
Professional No of teachers
PTD -
Presently 2 (25%) of the Christian teacher* are
registered at the University of South Africa. Both the
teacher# are registered for postgraduate degrees. One
of the teachers is ji stered for a B.A. (Honours'
degree in Geography, whilst the other .s

a B.Ed degree.

registeredfor



Six (75%) ar* assistant teachers at school, one is head

of deoar’ nt and the other is a deputy principal.

The extra-curricular activity

at school, *nd

teachers' contribution to it, relate closely to the

teachers' position in the professional hierarchy. The

Deputy Principal and He < of Department concern

themselves with the administrative functions, whilst *r,e

assistant teachers are actively invd d in organizing

pupils activities.

Five (63%) of the teachers are either housemasterr

hous.m,,tr.,,... whilst 2 <2VA) org.n.l. .Xcurs.ons.

One Qusrt.r of the teachers sre responsible for r 1»m-

productivity end 3 (33t.) m.int.in the debst.nd societ.es

,t school. This is s s.mll.r pattern to the other two
groups.
The list of the other responsibilities delegated to the

teachers is r' 'ailed in Table 101

TABLE, 1n - OTHER RE3PQ N j.I1£ Il kI _ I QHP.I*ATIAH
TEACHERS

Responsibility rio of teachers
Subject Committees 205
Ground Duty 25
Administrative Duties

(Departmental Returns) 25
School Magazine 2

Youth Club 1;5
Supervision of teachers 1 a

—



TABLE 10 Cent:

Responsibitity No ©f Teachers %

Time Table Allocations 1 12.5
Mar. agemen t 1 ::gg
Tuckshop 1 12'5
Prefect Master 1 12'5
Cater ing Inspec or = 1 ’
Or,, izat *n of Workshops 1 - 12.5
and Seminars 19.5
Eva 1uat ions 1 )
To Summari , generally there seems to be very
substantial biographical differences between the three
groups. The only notice*! ’ ¢ features are that the

Christian teachers are younger and less experienced and

that only the Muslim group displays a variety o+

different home languages. All Christian and most Hindu

te 'er ,me " "n ' h at ;wme.

The Hindu teachers appear to possess a wider variet?*

academic and professional qualifications.



This chapter cot ,»es the three religious groupings and

the responses to the V? major themes, the Mu-' im, Hindu
And Christian respondents generated as to what manes ?

e+f.ctive teacher (Part B. Question 1tn Appendix B>.

The 19 themes are depicted in each of the four tables,

which are provided in this chapter.

The data are tabulated and discussion follows
thereafter.
The chi square ( X: > test of ,rdependence was used to
ascertain if there was any relationship between the
three religious affiliations and them perceived
criteria for effective teaching. This test
performed on the data in able 11 be i O
TABLE 11 - THE =ELATI 0.1SHI PASfTL'EEN_THE _THFgc
PELIGIQUS AFFILIATIONS AMD THEI j gjlLl—g[_S E U 1T*
PC'R_GJ2PD TEACHING
Cri teria for effeetivt Re fua_Lgys Aifi1jiv.sn
Teaching
HINDU CHRISTIAN MVSULM.

1. Teacher as a guide 21 10 <45°/

not an authority of *49/.) 53%) 3%)

know!edge



Table 11 uotinu,di

Criteria for ?++ecti®e

10.

11.

12.

13

15.

16.

IT.

19

Ta achingqg

Rf1iQiaqu *

HI NOLL

Grant* puo ils -freedom
to talk, di --us §,
argue and have their
own opinion*®

Thorough ©planning and
and pi *radion
Teaching aid* wused
effectively

Feedback t,, pupils

Flexible approach

Firm classroom
disciP1ine

Thorough Knowledge
of subject matter
Encourage*®
independence and
creativity in pupiils
Gives extra attention
to less able pupils
Practise* child-
centred education
Personal interest

in each oupil

.Presents subject

matter so that pupils
understand and learn

.Pespect for pupils

Enthusiasm and
dedi cat ion for
teachino

Plea*ant

personal itv
Attend workshop™,
seminars and
refresher courses

.Sets goals and

obiactives

.Prepare pupils for

life

14
(31%)

12
<27%)
15
<34%)
10
(22%)
11
<25%)
12
rP— i\
, 2
<2T/J)

<1 6%)

9
.20%)
3
<13%)
14
31%)
12
27%)

11
25%)
19
43%)

3

' 19%)
9

<20%)

10
<22%)

<15%)

f-HF:1 ST I AN

<37%)

6
(32%)

(4i.%)
4
(21%)
9
(47%)

( 21%)
6
<32%)
5
(26%)

5
<26%)
4
(21%)
6
(32%)
4
<21%)

5
(26%)
3
' 42%)

b
(26%)
5
(26%)

6
(32%)
4
(21%)

I1$t lon

MUSLIM

3
(38%)

n
(38%)
B

<38%
o
(25%)
3
(33%)
3
(33%)
% g

(25%)
2

(25%)

(25%)
4
(50%)
3
(33%)
3
(38%)

3
( 30%)
4
(50%)

2
(25%)
2

(25%)
m25% '

2
(25%)



Table 11 1 tinued:

rr i t-&r i ® tor ef +tecti'-'@

3.

Taaching

Pal

HINDU

Grant* punils freedom
to talk, di-cuss,

ar que and have their
oum opin ions

Thorough planning and
and pr |Ji*ration
Teaching aid* used
effecti vely

Feedback t,, cupi1s

Flexible approach

F,~m c1assroom
disciP1ine

Thorough Knowledge
of subject matter
Encourages
independence and
creativity in pupils
Gives extra attention
to less able pupils
,Practises child-
centred education
,Personal interest

in each PuUPi1
.Presents subject
matter so that pupi1s
understand and 1earn

1a .Pespect for pupils

15.Enthusiasm and

dedication for
teachino

16.Pie asant

personal ity

17.Attend workshops,

seminars and
refresher courses

IS.Sets go*1s and

ob.iecti ve $

1P.Prepare pupils for

life

12
(27%)
15
04%)
10
(22%)
11
(25%)
12
<27%)
12
<27%)
7
(16%)

9
(20%)
8
.9 m
14
u31%)
12
27%)

10
<22% >

<15%)

iQibu -« .4f+il
CHRISTIAN,

. 37%)

6

8
(42%)
4
(21%)
9
<47%)

4
(21%)
6
(32%)
v

(26%)

5
(26%)
4
(21%)
6
(32%)
4
(21%)

42%)

<26%)

iat iqn

3
(38%)
3
(33%
2

(25%)
3
(33%)

3
08%)
2

<25%)
2

<25%)

2
(25%)
4
(50%)
3
(33%)
3
03%)

(35%)

<25- )

-C'f



The x2 for this table = 7,2035.

The decrees of freedom were calculated from the

formula
df = \r-1)(c-1) = 36
For x1 = 7,2035 and df - 36. p>0.99. Th ,s meansthat
the hypothesis that there is a difference between the
three religious affiliations and their criteria +or
effective teaching is rejected. (For the hynothesis to
have been accepted. o would have ha' to have been
ii .05) .
The conclusion from this table therefore is that there
, nr, .inference between the three r* ig.ous croups and
their overall perceptions of what makes a good tea-,her.

In order to extend this analysis, the perceived criteria

for what makes an effective teacher were ranked
ar ,,rdi no to the number of times a particular criterion
was cited bv a specific religious group. The Hindus
were compared to the Muslims. the Hirlus to the

Christians, and the Muslims to the Christians.

In order to perf m these ¢ uparisons, the Shearman rank

corre 1ation coefficient (rs > was computed.

Tables 12. 13 and M calculate rs for each comparison.
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TABLE 1.3- gPi-APHAH RANK CORRELATION CJEPf.KIS!'Il. -tCJ-A
m COMPARE THE DIFFERENT F_AL)gS-jVilJLALIES-BI_hiw V
MUSLIM TEACHERS TO THE CRIiI££j6_tl2_EE£S£T ii- If AQHIN3
MUSLIM . .
CTATFMENT V. "score Xrank Yscore Yrank di - di
0
1. T*»cher »s * Oui4* 48 1 I 33 1 1 0
not *uthoritr
of knowledge 2,25
2. Fnthus, isim »nd 43 2 2 42 3 3,3 1.5
dedication for
teaching 0.5 0.25
3. Teaching aid# used 34 3 3 42 2 2'5 0.3 0.25
4. Grant# pupil# 31 4 4.3 37
freedom to talk
discu#s . have
an opinion 9
3. Personal interest 31 4 4.3 32 g ;g g 0
6. Thorough planning 27 3 7,5 32 .
and preparation 0
?. Thorough know!edoe 27 5 7,5 32 5 7.5 0
of subject matter
8. Firm classroom 27 5 7.5 2 ! 1; gg gg ’358
9. Presents subject 27 3 7.5 2 7 |
matter so that
pupils understand
and 1earn . 72.25
10.Flexible approach 23 4 10.5 47 g 12 812 2.25
11 9 *p$ct for pupi 1s 23 6 10.5 26 T 7 4’5 20.25
12 .Feedback to pupiis 22 7 12.5 21 5 75 .5 25
13.Sets goa1s and 22 12.5 32 ’
objec tives . A
14.Give# e«tra 20 3 14.3 26 4 12 1.5 2.2
attention to less
able pup 11s }
13.Attend seminars. 20 3 14.5 26 4 12 2.5 425
i rkshops and
refresher courses
16.Pleasant ? 16 24 4 12 -4 14
personalit> 7 o 0
17.Practises child- 13 10 17 21 17
centered education 12 -4
13.Encourages 16 11 19 24 4
Independence end
ere at iwity R
1?2.Prepares puplis 15 12 19 21 7 17 2 |
(di *374,5



This shou-s that there is a positive correlation between

the rankinos accorded to the Perceived criteria for

effective teaching bv the Hindus and the Muslims.

Consulting Roscoe s (1975*439) table of ‘critical slue

of the Spearman correlation coefficient . because of the

number of categories being 19, this "null hypothesis" s

accepted at p>0.1 level

In other words, it is argued with 99,995% confidence
that there is a correlation between the Hindus and the

Muslims and the rankings of their criteria for effective

teachino.



TABLE 13-
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COMPARING THE DIFFERENT _PANKS_AS3L6.Nly

R, HINDU AtID CHRISTIAN TEACHEFA*-JA.IJEEIA_f:QP

E£.FS5E£UVE-I£eChJHfi

STATEYIEYIT.

1. Teacher as a quide
not authoritv of
know!edg*

2. Enthusiasm and
dedication for
te»ch inq

3. Teaching aids used
effect 1lve1v

4. Grants pupMs
freedom to talk.
discuss, have own
opinion

3. Personal interest
in each pupi1

6. Thorough planning
and preparation

7, Thorough knowledge
of subject matter

9. Firm classroom
di scipli ne

9. Presents subject
matter so that
pupils learn and
under st and

10.Flexible approach

11.Respect for pupiis
12.Feedback to pupiis
13.Sets goa1s and
objectives
14.Gives extra
attention to less
able pupils
13.Attend” seminars.
workshops and

16.Pleasant
per sonalitv
17.Practises child-
centred education
18.F our ages
lependence and
treat Ivitv
1?.Prepares pupiils

48

43

34

31

3

27

27

27

27

20

19

18

16

13

HINDU

Xscore

1

10

11

12

"r ant

1

4.3

4.3
7,9
7,3
7,5

7,3

14.3

16
17

13

19

63

30

38

33

38

38

25

38

32

33
32
25

25

23

23

30

23

23

o.

SHRUB All

Xscore <rink di di
1 1 0 0
2 2,3 0,3 ,?5
3 6,3 2,3 6,23
3 6,5 2 4
3 6.5 2 4
3 6,3 -1 1
5 13,3 3 64
3 6.5 -1 1
4 10,5 3 9
3 6.3 —4 16
4 10.5 0 0
5 13.5 3 9
3 1-i.3 3 9
3 15,5 1 1
3 13.5 1 1
5 13.5 -0.3 ,25
2 2,3 -14.3210 .23
5 13.3 -2 5 6,25
3 13.3 -3.3 12.23

f4,1 . g«td.3



685? ' 1?

» 1 - 1127

6840
= 1 —0.31 10

» 0.687?

Again, it is argued with 99,9*5% confidence that there

is a correlation between the Hindu* and the Christians

and the rankinos of the criteria of these two groups +or

effective teach'no.

Table 14 overleaf.



TABLE 14

TT CHRISTIAN AND MUSLIM

EpFECrr'E TEACHING

STATEMENT

I.

10.

j11
[12
13

[1S.

[16.
7.

118.

11’

TH*=ch*r >»t * ouilde
not authori tv of
know!*dg»

Enthu» la*m end
dedication for
teaching

Teaching 2ida used
effectively

Grants pup 11a
freedom to talk,
discuss, have c*'"
opinion#

Personal L terest
In each pip"'1
Thorough planning
and preparatl on
Thorough knowledoe
of suuject matter
Firm cl assr '
disc 1pl in
Presents
matter so
pupils lear,
under stand
Flexible approach
.Respect for pup1's
.Feedback ro pupis
.Sets goals and
objectiues

.Gives extra
attention to less
able pupils

At tends seminars
workshops and
refresher courses
Pleasan t
personalitv
Practises child-
centred education
Encourage *
independence and
creati vitv
.Prepares punils
pefgr  1if* | e -

48

39

38

38
39
28
38

'2

39
32
25

25

25

25
50

25

rrv-iPABINO THE DIFFERENT

IEtjCHSP?'
rARISTIAN
vscore Xr ank
1 1 53
2.5 42
3 4.5 42
3 4.5 37
3 4.5 32
3 4,5 32
5 15.5 32
3 4.5 21
4 10.5 21
3 4.5 47
4 10.5 24
5 15.5 21
5 15.5 32
5 74
5 15.5 24
15.5 24
2,5 21
15.5 24
15.5 21

CRITERIA

'JJ."IULI

Xscore

1

(3, N V)

. FD5

Xr ank
1

17

17

12

12
17

12

17

-AM-
dl di

0

| 1

-3 9
1.5 2.25
| 1

1 1

-9 44
10.5 110.25
4.5 42.25
-4.5 20.25
1.5 2.25
1.5 2.25
-8 44
-3.5 12.25
-3.5 12.25
-3.5 12.25
14.5 210 .25
-3.5 12.25
1,5 2.25



Table 14 (above) and the calculation of rs show* that it

can be contended with 99,975% confidence that there is a

correlation L-tween the Christians and the Muslims and

the rank.nos of their criteria for effective teachmo.

P»pt R. auest "on No dJLDIIA-Ib*T

was T1*t \htv "ou1d 1 .02 1+1.-

This question elicited a wide range responses which

were mostly SO *eered around the very low frequency

percentiles.

However, one category worthy of notation was that they

felt that they were doing too much extra curricular

activity and this detracted from their effectiveness m

the classroom. This complaint was made by almost halt

the teachers in each religious group (Hindus - 45%,

Muslims - 47% and Christians - 50%' who responded tv

this quest ion.



DISCUSSION
These finding* *re importent on 2 level*:

*> that there i* no difference between the three
religious groups end their perception* of what

mak % a go =X teacher

b) that their view* on what makes an effective
teacher are commensurate with the international

western literature in this field.

Despite the contention that there are philosophical

differences about life in general and education
specifically as discussed in chapter two of

research report, IlIf i/ n_lifLaa__ct ..this panli_ciil_£f.

investigation are contradictory. The reason for this
could be that the South African government has
different ated the whole group as Indian. and yet,
Indians are taught the sarr 1abuses and in the same
manner as their white counterpart®. Not only are

content and presentation the same but teacher t aining

institutions are a'so similar. For example. the tame
textbook are used. Therefore, the overriding
philosophy is internationalist edm Ktion which
diminishes the importance of religious influence

particularly Eastern religion as in thi* case.

This mean. therefore, tn-1 Indian teachers follow the
western style and hence it is not surprising that their

criteria for effective teaching are internationalist,



These two major find,nos are discussed ,n more det

the concluding ..lapter of this research report.



i irir12 R!, Ar 4C c QM cLUt1~ |

The difference between the three Indian religious

affiliations and their uiews on effective teaching were

investigated in this research. Seventy one face-to-face

questionnaires were administered to quota samples o+

Hindu, Christian and Muslim teachers at e.ght schools in

Northern Natal. it was found that there was
difference between the three groups and that they all
subscribed to the western model of what makes -or an

effective teacher .

rk-. k»«iji fe_ nf this project are contrary to popular

expectation, where it is believed that Indian teachers,

as a result of their diverse religious and culture’

backgrounds, would have unique perceptions of teacher

effectiveness. These expectations dovetail with the
eas tern literature surveyed on effective teaching as
discussed in Chapter 2 of this report, bur are in
contradiction to the findings of the empirical research

condue ted.
.t was assumed that the Hindu teachers would model

themselves in the image of the Guru, whose authority and

knowledge cannot be questioned. However

research investigation not one teacher mentioned ‘ he

concept of the Guru as being of importance for effective

teaching. Furthermore 48". of the Hindu te?'. e *
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surveyed indicated that effective teachers are only
guides to their students. This relates to the teachers
not imoos i no their authority upon the pup Ms,

allowing them to question him, and by them encouraging

discussion and debate. This is contrary to the ideals

of the Guru, but is considered to be an important

characteristic of effective teaching bv the Hindu

teachers surveyed.

AS a consequence, the concept of Guru and teacher being
equated to God does not feature in the Hindu teachers
perception of effective teaching. However, the Hindu
teachers' perception of effective teaching are similar

to those held bv teachers in the west.
In the same vein, the Holy Qur'an and the aims and

ideals of Islamic education embodied in it, do not

feature in the Muslim teachers' perceptions of teacher

effectiveness. Just as the Hindu teacher believes that

an effective teacher is only a guide, so does the Muslim

teacher .
The Muslim teachers surveyed did not fee! that effective

Muslim teachers in South Africa should have a profound

understanding of Islam, neither did the/ state that all

education begins with the Holy uur »n.
However, both the Hindu and Muslim groups of teachers

perceive an effective teacher to be understanding and

sympathetic ; dedicated to the profession; clear in his



presentations friendly and businesslike with a

pleasant
personality. All these characteristics are considered
important bv the international |literature as was Shown

in chapter 1.

Since the Indian Christians in South Africa are

theoretically more westernized than their Hindu and

Muslim counterparts, and more so as a consequence o*

their being forerunners in the fields of

law, education
and medicine, it was expected that Christian teachers
would, to a great extent . continue to beidentical to
White Christian teachers in their style and mode vf
instruction. All the Christian teachers surveyed speak

English at home. Like the Hindu and Muslim teachers,

Christian teachers perceive effective teaching in the
western mode.
It is contended that, in recent times, the Indian people

in South Africa have moved more rapidly towards the

acceptance and adoption of western concents and modes of

living and thinking.
The results of the research project demonstrate that,

although the Indian teachers may be practising their

religious beliefs privately, these are not manifested in

their perceptions of effective teaching.
Since the Indian teachers do not isolate themselves in

terms of linguistic and religious differences. this

significant, not nly because they project themselves as



one people™ but together they identify with

prevalence of the dominant western ideals of effective

teaching.

This could also be attributed to the preponderance of
western ideals in the education for all groups in South

Africa having a fundamenta1 Christian chara”Ter.

The fact that no differences e-ist between the rnree

groups of Indian teachers and that they subscribe to

a
similar model of effective teaching like their western
counterparts, argues against the countrv S Indian
Education Act (No 61 of 1965) where provision is made
for the separate education of Indians.

It is ironical that despite the fragmentation of Indian
education and the assumption that the Indians are a

distinct group of people, different from Whites, Blacks

and Coloureds, they subscribe to a western model 0+
effective teaching. This indicates that the teachers
themselves are not aware of religious or culture'
differences in their teaching. It also suggests that,
despite their independent teacher training, it prepare;
them to think and conceive of effective teaching as
elucidated in international western literature.

In view of the above. it is evident that the notion that

Indian people are different, having diverse views about
life, and in particular about teaching, and that they

should be trained separately to teach children of their
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own background, is fallacious. Moreover, it does not

matter what rdlidious affiliation |is subscibed to.

Since the results of this project make known that Indian

teachers subscribe to the .deals of effective teach.no
held by their western counterparts, it is plausible tnat
their performance in schools designated other

Indian, would be jutt as effective.

This would lead one to believe that religious and

cultural differences are foisted upon individuals by the

South African government in order to make them believe

that these differences are so deep-rooted that they are

manifested in all facets of an individual's functioning

in societ- .

[t is evident that the findings of this study move

towards rejection of apartheid education sor
different population register groups via the legislation
of the various acts of parliament, namely, the Bantu

Education Act of 1933, the Coloured Persons Education

Act of 1963, and the Indian Education Act of 1963

(Christie, 1936).

Although these acts specifically refer to the separate

education for the different cultural groups, the
National Education Policy Act 39 of 1967 specifies that

all forms of education in South Africa shou'd have a

broad Christian character <fcehr, 1973).

As a consequence, the curriculum at all Indian s+eacher



tr.ininq institutions would b. p.rp.tu.ting th. Drcifl

principles of Christun Nation*! Educ*tion.

Christianity is synonymous with w.st.rn values <as w.s

discussed in Chapter 2>, and the results o* th, research

report confirm th, consistency and synonymity Between

western |Oeals of effective teaching and Christianity.

It could Be further argued that. Because of the

overdommating presence of Christianity in th. education

ot ,11, trainee teacher, do not have the freedom to

develop their own consciousness ,n terms of the ideals

gf effective teaching enshrouded in them own religious

Del iets.

From the results of this

research project, it could he
deduced that the premises upon which the poin.ie=.
separate education are based are invalid, for aT
teachers. whether thev are in the heart of London or in

the hub of the Bowash strip, from Boston to Washington,

or in the middle of Durban# indicate that they have

sim.lar perceptions of effective teaching that do

not
impinge upon notions of race, religion, ethnicity or
cultune.
One of the principles of apartheid was to keen 'he
different population register groups apart. It was

sesignea to keep them separate. Separate schools were
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part of an overall plan for the social. economic and

political development of aoartheid. Schools were part

of creating and maintain,no an awareness of separateness

and difference' (Christie, 1986:127).

However, the results of this research project refute tne

,»+$ that schools and teacher training institution*®

-maintain an awareness of separateness and difference'’

(Christie,1986:127), with .;*Cific reference to teach?r

perceptions Of teacher effectiveness.

As the findings of this project show, cultural and

religious differences are either becoming less important

in South Africa or the South African government's

arguments for separation are constructed from false

premises. Indeed the H.S.R.C. report (1931) argued for

a single education department but this was rejected by

the government.
It could be inferred that, since Indian teachers

perceptions of teacher effectiveness are similar to

those which are articulated in international western

literature, the same could also hold true for the

Coloured and African teachers in the country. This is

an implication fgr_ _f*"_e__r_e_L7?_ar&h among those two

groups.



QUESTION* IES

Date of Administration

Place of Administration

PART, a

1 ,**d some b,cgr,Ph,cil inform.,ion - |

much 04 >n .44o0rt 4or you to prouid. th«
Male
Pemai*

2. Age (If this does not offend you’

3. Mari ta1 Status:

4 . If married, what is

(Sorry for getting too personal>

Hindu
Mos1em
Christian
Buddhist
Aonostec

Atheis t

the occupation of your

following:-

Other 1Sp«kC1f V)

6. Home Language:

spouse’

too
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QUESTIOWA1R&

D*t* of Administration.

Place of Administration

FART.A

I need some biographical Information - | hoc* it won't be

much of an effort for you to provide the foil owing

1. Sex Ma 1e

Fema1le

2. Age <If this does not offend you)

3. Marital Status:

If married, what is the occupation of your snouse®

(Sorry for getting too personal »

Hindu
Mcs1em
Chr istian
Buddhist
Agnostic
.-.the ist

\
Other <So Xifv)1

6. Home Language t



10 .

1

1.

. s of
Houi many year

7.1 Number of years at Primary school:

7.2 Number of years at Secondary schoc*

What is yoii urade of post”

Qualifications Academics

Quaiifi i on Professional: (Institution

. . ”
What subiects are you eaching at this school?

Are vou oresentl/ studying for a further QHQ! ifiCa’

*ES/MO

teaching experience do you haue -

-80 -



I, 1 If YES. at what Institution are ,.,u r?.isterina?

11.2 What are you study inq +'-r
Deoree

Diploma
Other (spec ify)
11.3 Name the Der.ree iP1oma/Other

11.4 What courses are you reqistered for in your

current studies?

. L. .n the school? teq Assistant
12. What is your exfct position i

tea.her , Teacher, H.C.D. ,* 1c.

12.1 Number of years in your present position:

i ?
13. For how lonq have you taught at this school?

I Lo
14. How do you contribute to the cular activities

extra-curr,

at school?



15. Are there any other resoonsibilities entrusted to rou

PART_S

Now that we have finished the necessary and Important

background information, could we proceed to the main question:

1. WHAT DO YOU AS A TEACHFP PERCEIVE/CONSIDER/UAI.UE THINK

ABOUT WHAT MAKES FOP GOOD/EFFECTIU'E/COMPETENT TEACHING?



2. Is there anythino else you would

THANK YOU FOR YOUR HELP

'ike

t-o sa -



JAGGAN ROAD
GLENCOE
2930

1 July 1986

My n*m* i* Vij*v (Bubbles) J&v9*n, and I *m oresenM y
registered in the Faculty of Educ*x ;m at the University

o t:,e Lli twatersrand for a Master* Degree in Education.

For my thesis, | am researching Ltl.£h*L-fJ:DStPf
, nat mares ,Nn Effective Tea.che,r . It would be
appreciated if you will assist me in realizing this

project, by providing some informa tii-t on the subject.
Vjur response will remain strictly confidential.
Do not answer questions that offend you.

Your identity will remain anonymous, please do NQT sign

your nam-3.
Thank you for ur co-ooeration.

Yours sincerely

BUBBLES J.MGGAN
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