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ABSTRACT

The field of psychological assessment in South Afrischools faces many challenges at
present. To be able to meaningfully respond to these nballe it was important to gain
an understanding of how psychological assessment iy h@@rceived by educators,
whether as being necessary (or not), in their workpldte study aimed to gather
information and generate knowledge in order to provide spoiaters about the
educators’ perceived use of psychological assessment meashereafter, analyse their
perceptions in terms of these assessments. It waged isiudy using both quantitative
and qualitative research methods. The proposed samplesevasity-five (n = 75)
educators from former model-c and township schools. Watacollected through the use
of a self-response questionnaire (quantitative) and thed tesédentify themes. The
identified themes were then used for discussion in fgeagp interviews (qualitative).
Descriptive and thematic content analysis were useth&interpretation of the research

data and triangulation thereof.
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“It's about Benny, doctor He'’'s fust corme from school with
arn /IQ of 704! Showld I put Hirm right to bed?"




CHAPTER 1
1.1 INTRODUCTION:

In developing countries like South Africa, a large numbkbarriers to learning arise

from an interaction of factors within external and intdrsystems. These barriers in turn
directly influence the effectiveness of any educapoomgramme or system as a whole.
Dawes and Donald (1994) state that the lack of any meahisggport for those who

experience difficulties of learning is bound to contribigehe high failure and drop-out
rate. This study investigates the current use of psyclmabgssessment in schools in
addressing those barriers, and how do educators perceiveetioé sisch measures. The
point of departure will be formed by contemplating the pugpo$ psychological

assessment and formulating a principled approach or Warketo direct assessment
practice. The findings are then used to make recommenddtwmrds the improvement
of the psychological service at school level so aansure the delivery of quality support

service.
1.2 Chapter overview:

This chapter introduces the reader to the motivatioriferstudy as well as outline the
aims of the study and the rationale or reason(s)ndetarrying out this study. It also
gives a detailed explanation of the key concepts andyfireal outline and an overview

of the subsequent chapters contained in this research eepqrovided.

1.3 Motivation:

There is thus a need to generate knowledge and develop imgighthe perceived
usefulness of psychological assessment in this regattinwihe current schooling
system. Schools often enlist the services of psyclsi®owith the aim of improving the
emotional health of learners as well as assessirtigicenodalities. The ultimate goal of
their intervention is to support the learners in suchay that they might progress
according to their potential. However, the field of gsylogical assessment,
development of measures, use, and adaptation in Souitafschools face many
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challenges at present. For Foxcroft, Paterson, laxRand Herbst (2004), foremost
among the challenges is that culturally appropriate psygieall assessment tools are
needed for all age groups in our multicultural society ¢whaverlaps to schools) if the
process of psychological assessment is to succeed.

According to the Department of Education’s (DoE) Poliggcuments on Outcomes
Based Education (OBE), the process of learning is interededdure that all learners are
able to develop and achieve to their maximum ability.ine with the (DoE 2003)’s
Revised National Curriculum Statement (RNCS) and the &aucWhite Paper 6 (EWP
6) of 2001 principles, any act or practice (of psycholdgsaessment) should be in line
with the notion that all learners can learn, givenrniéeessary support. But learners must
first be identified and assessed before they can IEexks In order to be able to address
any problems associated with psychological assessm#re Bouth African schools, it is
firstly important to know how educators view the useeabérFrom this information, it
should be possible to generate an agenda for schatiisregard to psychological
assessment as well as provide pointers relating to hdvarislate such an agenda into

action.

1.4 Aim(s) of the study:

The main aim of the study is to reflect on the statfithe use of psychological
assessment in schools as well as find out if theramyeroblems associated with these
assessments. It also hopes to tap into the educatorgptiens towards the use and
understanding of psychological assessment and the lmatidn if any, done by these

assessments in a school setting in general or @sarclom situation in particular.

1.5 Rationale:

The field of psychological assessment, its users andla®ars of assessment tools in

South African schools is under scrutiny at present. Gt practice, which is being
viewed as historically flawed, (often abused and misusew®),being watched carefully
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by the department of education and that of labour. The ubegeof runs the risk of

being discarded. There has grown a need to assess thefualtion and organization of
psychological assessment in the current schools’ mysie as to be able to respond
meaningfully to these challenges and risks. It is fbeee important to gain an

understanding of how psychological assessment is beingipedcby educators i.e

whether it is viewed as being both relevant and necegsangt) in their workplace.

There seemed to be a need for studies investigating edsicgterceptions of

psychological assessment, as assessment remainstbeenadin activities of educational
psychology. It offers a means of communication betwesachers and psychologists.
From this information, it should be possible to genekatevledge in order to analyse the

needs of educators in terms of the usage of psychol@gsabsment measures.

In many provinces, the DoE has put a moratorium on thefysgychological assessment
in schools. According to Foxcroft (1997), this was as ailtresf the biased and
discriminatory nature in which these measures were us@ isorry past of the country.
Owen (1998) states that the negative aspects of psychalloggsessing should be
carefully weighed against that which is to be gained kbgsmng. He further claims that
assessments have many valid uses and when used cotregtlgan provide invaluable
information. The DoE’s release of (EWP 6) policy ocluisive Education (IE), suggests
that psychological assessment will at times havaetdone. This will be done in order to
determine the level of intervention that a learney maed. There thus appeared to be an

urgent need for studies on how effective psychologicassssents are.

Burden in Engelbrecht, Kriegler and Booysen (1996) claimg thiernationally,
assessment is undergoing considerable soul-searchinga aladical departure from
traditional paradigms. He maintains that the goals oflpsipgical assessment are being
examined. In addition, assessment is being viewed iniaeldb the values and
ideological stances that it represents. Burden (1996 )efudtness that the efficacy of its
techniques is being reassessed in respect of special nekdsmaé guidelines are being
established for meeting them. This study sought to alggifitvith these international
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trends. Furthermore, echo the sentiments of Mpofu,iZ@dkland and Peresuh (1997)
survey findings that psychological assessment has roommfirovement rather than it
being discarded. Thus, hopefully, it will assist deciswakers on the role and use of

standardised psychological instrument measures.

1.6 Definition of concepts

1.6.1 Psychological assessment:

Sheppard and Spalding (2003) define psychological assessnibatuse of one or more
standardised instruments to gather data that is combinbddata from other sources to
inform some type of intervention. The process is gg@dowards identifying, gathering
and interpreting information about a learner. In almdktthee cases, psychological
assessment of children in a school context “include bebeali observations, a test of
intellectual abilities and personality functioning” (Grdttarnat, 2003 p: 44). This may
furthermore include such techniques as interviewing, admimgteand interpreting
traditional psychological tests and neuropsychologicedessment. Sheppard and
Spalding (2003) posit that psychological assessment is fpisin@oblem oriented,
focuses on a description and an analysis of a partioudaridual learner in a problem

situation.

Psychologists are often called upon to assess childrernavehhaving a difficulty in the
school system, or may need placement in specialisedataloc Groth-Marnat (2003)
states that in the psychological assessment ofraeea‘the most important areas are
evaluating the nature and extent of a child’s learningadiffies, measuring intellectual
strengths and weaknesses, assessing behavioural décwteating an educational plan
and recommending changes in a child’s programme” (Grotm&lia2003: p. 44).

Psychological assessment has a number of goals. teaywauriel and Vaught (1992)
list some of these goals as having to:

» Classify school children according to their aptitudesidrool learning
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» Assist in grouping children by aptitude, the notion being difé¢rential techniques
will be used for different groups.

* ldentify individual need for educational remediation ie@fic domains.

» Construct prescriptive programmes of education, eithevighehlly or for classified

groups.

Landsberg (2001) cautions that in the execution of thishmdggical assessment, “the
professional should not be engaged in the assessmehe dédrner, not even in the
assessment of learning — the focus should at all timesnbassessment for learning”
(Landsberg, 2001: p. 46). She states further that the purpassassment, when learners
appear to be faced with barriers to learning, should be torgatbemation about their

learning which will contribute meaningfully to their leargi support. Furthermore, to
understand the level and the ways in which learner X lesoress to be able to devise

appropriate strategies for most effective learning support.

1.6.2 Psycholoqgical test:

For Krupenia, Mouton, Beuster and Makwe (2000), a psych@btgst is an objective,
systematic, standardised measure of a sample of behavihis means that the
administration, scoring and interpretation of a test mdependent of the subjective
judgement of the individual administering the test. Krupena (2000) state further that
a test can be termed as being adequately standardised amgrson tested is subjected
to precisely the same procedure irrespective of wheren\ahd by whom is the test

administered.

Foxcoftet al (2004) allege that in South Africa, a test is classifis a psychological test
when the purpose of the test results in the performahaesychological act. According
to the Health Professions Act, 56 of 1974, Section 37 (2)(k&) (c), (d) and (e), a
psychological act with respect to assessment is defsmdetiag “the use of measures to
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assess mental, cognitive, or behavioural processes amdiohing, intellectual or
cognitive ability or functioning, aptitude, interest emaosp personality, psycho-
physiological functioning, or psychopathology (abnormal fioming)” (Foxcroft, Roodt
and Abrahams, 2001: p. 108).

The Health Professions Act, 56 of 1974, furthermore stébes only registered
psychologists are permitted to perform psychological datsts, psychometric devises,
instruments and questionnaires that measure psycholognatracts, “must be used,
interpreted and controlled by psychologists” (Foxceft,al: 2004, p. 2). Thus, for
Sheppard and Spalding (2003) a psychological test is primagbsunement oriented,
concerned with describing and studying groups of people and demtledsf lany
clinical expertise other than that of a psychometfist the other hand, Yates and Taub
(2003) suggest that testingier alia should serve the following purposes:

To describe personality.

= To describe intellectual and other functioning.
= To diagnose and classify.

= To suggest a prognosis and make a prediction.

= To select treatment goals.

1.6.3 Barriers to learning:

The notion of barriers to learning (as outlined in the EtlmeaVP 6: 2001), refers to the
difficulties that arise within the education systemaawhole, the school and /or within
the learner him / herself, which prevent both the sysé@d the learner’'s needs from
being met. The DoE’s (2003) report on RNCS alleges thatendwech needs are not met,
learning breakdown may occur. The DoE’s draft paper on Goade for Inclusive

Education (2002) describes barriers to learning as factatsrthy hamper the teaching

and learning process in an educational setting. Not only dee tipgoblems’ hinder

18



teaching and learning, but they also prevent learners frking progress that is

expected of them by their parents and teachers. The pap#r states further that

‘barriers to learning and development’ are different frbose of ‘special needs’

According to the Guidelines for Inclusive Education (200@&sé barriers could be:

Systematic- e.g., poor teaching, late enrolment at scHack of basic and
appropriate learning support materials, lack of assistivecdsyiinadequate

facilities at schools, overcrowded classrooms, etc.

Societal- e.g. severe poverty, lack of access to baswces, urban / rural

disparities, discrimination on the grounds of race, gemtigability, etc.

Rooted in inappropriate pedagogy, insufficient support from edwgator
inappropriate and unfair assessment procedures, inappropriegaadges or
language of learning and teaching (LoLT), inappropriate languafe
communication, inflexible classroom management, attitudes inflexible

curriculum, etc.

Conditions that are located within the learner (e.geatie), i.e. they could also be

barriers that emerge from disabilities (neurologipalsical, sensory, cognitive).

Added to these are those barriers as identified byDb&, 1997) research conducted by
both National Commission on Special Needs Educatiah Tamining (NCSNET) and
National Committee on Educational Support Service (NQEB%se barriers include:

¢ Lack of parental recognition and involvement.

¢+ Negative attitudes to and stereotyping of differences.

¢ Inadequate policies and legislation.
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The draft on Guidelines for Inclusive Education (2002) aflates that in most cases (if
not all) the learning and development of a learnetharepered by a combination of two
or more of the types of barriers stated above.

1.7 Overview of chapters and layout of the report:

Chapter Two gives the theoretical perspective on psyclwalbgissessment. It again
covers the literature review of the studies on psychcdbgassessment in schools
conducted both nationally as well as internationallguinents for and against the use of
psychological assessment in modern day schooling systenprasented as well as

challenges facing the South African education systethis regard.

In Chapter Three the methodology used in relation to pitweedure followed and
methods that were used in the execution of the respangdct, is covered. This includes
aspects such as the procedure followed, sampling, daéztemll and capturing, ethical
considerations and how the questionnaires as well afbthis group interviews were

conducted.

In Chapter Four presentation, analysis and interpretafigdhe results, quantitative and
gualitative aspects of the study are given. A triangukatif the two sets of data (for
verification and trustworthiness purposes) and an integratrerview of key themes are
presented and discussed. The key themes are alsoe@flgainst the findings of other

research studies conducted.

Chapter Five provides a tentative discussion as wellsagranary of the study. It also
covers the limitations that were experienced duringsthdy and implications for further
studies. A tentative agenda on psychological assessmeanhools is generated through
the recommendations. Based on the findings of the studgjutbing remarks are made

together with suggestions and for further studies with detgathe support for learners.

Having reflected on the chapter layout the focus movesirtsvthe literature review

related to this study in the next chapter.
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CHAPTER 2

LITERATURE REVIEW

2.1 INTRODUCTION

This chapter seeks to put the study on the use of p®gibal assessment in schools into

perspective by commenting on a number of aspects. Timedark thereof focuses on a

number of sub-sections. These include issues such as:

A theoretical perspective on psychological assessment.

=  Why are psychological assessments done in schools?

= Educators’ motivation for referring a learner for psylog@al assessment:

= |nternational perspectives around the use of psychologisakament in schools.

= Historical use of psychological assessment within édacation system in South
Africa.

= Contemporary developments around these assessmentgin/aca.

= Arguments for and against the use of psychological assessmschools.

The chapter is then concluded by way of looking at chgdlsrthat face the practical
implementation of psychological assessment stratagi@ way that it both corrects the
myths and misconceptions of the past, as well as byitisaive regard for them.

2.2THEORETICAL BACKGROUND TO PSYCHOLOGICAL ASSESSMENT:

To add further on the definition of psychological assent: as already done in 1.6,
Burden (1996) defines it as the process of collection of dstaally by a psychologist,
with specific purposes in mind. Purposes may include makingidasiabout placement,
diagnosis, referral, planning and empowerment. Owen atjdaic (1996) state that
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psychological assessment has to be done carefully thmeer basic concepts. This aspect
of psychological assessment is being addressed under tbadings namely: principles,
application and lastly, issues.

2.2.1 Principles:

2.2.1.1 Test construction:

Owen and Taljaard (1996) are of the opinion that the aactgin of an instrument used
to collect data requires careful planning. He argues tibamteon should be given to a
variety of things. These include the purpose of the asssdstool, content, kind of
items, procedure and methods of data collection and pmge€Bwen and Taljaard
(1996) further claim that consideration should be bormaima as to what the assessment
tool to be constructed aims to measure. Does it aapéiisde, achievement, personality
attitude and or interest? It should also be considereether it is meant for school

children or adults and whether those to be assessdchauesa certain educational level.

2.2.1.2Validity:

For Thorndike, Cunningham, Thorndike and Hagen (1991) walidiiers to whether an
assessment tool measures accurately what it is supposshsure. For them, no matter
how carefully the assessment tool has been condduéteé does not measure what it
ought to, it does not fulfil its aims and is thus visless to the user. They stress that

validity is the absolute essential component of aassssent tool.

2.2.1.3Reliability:
Thorndike et al (1991) describe reliability of a test as the degree otiracy and

consistency with which the test measures in repeatechadrations. In other words, for
an assessment tool to be viewed as being reliable,sittdvayield the same results
consistently if administered repeatedly over the slaamer who is assessed.

2.2.2 Applications of psychological assessment
Foxcroft (1997) suggests that tests used in combinationimfdhmation gathered from
other sources, enhance decision making during psychol@gsatsment. She claims that
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demographic information and psychological assessmentitsesould assist in the
development of fair and unbiased decisions. Foxcroft (198Mdr argues that during
the application of a test, test users should combiem tith interviews for admission
and job selection. She states that test results ganeaning and relevance when they are
integrated with information gathered from other sour&® seems to be of an opinion
that the application of a psychological assessment &nhdresults become more
meaningful if and when they are reflected against tred patst and present context of the
learner being assessed. Assessment has a potenti@late some levels of stress and
anxiety in the person being assessed. This should also bwexbs@&d considered when
applying and interpreting test scores.

2.2.3 Issues related to psychological assessment

The suitability of a psychological test for a grouptthid not form part of the
standardization group, has become a major issue acessthtry. Attention should be
paid to the fair use of tests, otherwise this may leadhtt Owen (1992) refers to as test
bias. He explains test bias as any one of a numbectfréathat cause test scores to be
consistently higher or lower than they would be if suwament were more accurate.
These factors, according to Foxcroft and Roodt (2001)udecculture, language, the
quality of school education and socio-economic status.

2.3 WHY ARE PSYCHOLOGICAL ASSESSMENTS DONE IN SCHOOLS?

2.3.1 To determine a learner’s scholastic potential:

Learners do not come to the classroom equal. Socio-sgormackground, gender, race,
disability, ethnicity and HIV and AIDS create inequalitigmt should be addressed
through education if there is to be a delivery of qualdyaation for all. Owen (1998)
states that given the very natures of the human béwagners will differ in relevant
educational abilities. Psychological assessment therefakes schools accountable for
educating all learners. Bardon (1990), states that theaprirgoal of the psycho-
educational assessment is to determine if a child’s astiolskills are consistent with
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what would be expected of that child, considering his oréhe| of intellectual ability.
Some will experience a learning disability, defined as@ndition in which a child’'s
success in developing specific scholastic skills (i.adirgy, writing and arithmetic) is
significantly lower than would be expected of that chigdsed on his or her intellectual
ability level” (Bardon, 1990: p. 84).

2.3.2 To determine a child’s pattern of cognitive strengtldsveeaknesses:

In addition to determining whether a child’s intellectuabilty and academic
achievement levels are consistent, Bardon (1990) further satbat psycho-educational
assessment also helps determine that child’'s patterrcoghitive strengths and
weaknesses. This is often the most useful aspect gfstyehological assessment of the
child. Using this pattern of strengths and weaknessesmmaendations for improving
the child’s learning can be determined. For example, ihivibg revealed that he or she is
more of an auditory learner than a visual learner,esg@s his or her knowledge better
verbally than through writing, or understands mathematieatepts only when they are

expressed via concrete examples.

American Psychological Association (APA, 1992) poditat talthough a basic psycho-
educational assessment is typically sufficient for wieeing a learning disability, a more
comprehensive assessment (such as a neuro-psychologgeskiment) often provides
additional information regarding a child’s specific patt@f cognitive strengths and
weaknesses. Within the school system, this is refeored the Individualised Education
Plan (IEP). Once that pattern is determined, it camudss to help design the child’'s
learning plan. IEP will only then typically be createdce the results of the psycho-
educational assessment and recommendations on howptahleelearner to cope have
been received by the school. In some cases, indireacseatelivery has become the
norm. Bardon (1990) states that school psychologicalicesy have increasingly
influenced the entire student body, not just children afe® identified as experiencing
special educational needs.

24



2.3.3 _Adapting the curriculum:

It is not every child who has or needs an IEP, butsitimportant for any child
experiencing some learning difficulties. Those who empee barriers to learning (as
evidenced by their performance in psychological assedsneport), “make special
demands on their educators as they have to find wayseeting and addressing their
educational needs by providing learning support in order to maessier for learning to
happen” (Engelbrecht, Green, Naicker and Engelbrecht, 199929). According to
Engelbrechet al (1999), this support may take a special form as some leatuehgat a
different level of difficulty and / or a different pacAs some learners may demonstrate
what they know in written form, this can be done tigio the educator adapting the
curriculum by providing more written input for a learnethwan auditory impairment or

even making some arrangements for a specialised equifikeeathearing aid.

2.4 EDUCATORS’ MOTIVATION FOR REFERRING A LEARNER FOR
PSYCHOLOGICAL ASSESSMENT:

2.4.1 Educators’ stress levels:

The study by Abidin and Robinson (2002) examined variables assbomth an
educator’s behaviour towards the decision to refer andeafor psycho-educational
assessment. Issues were whether an educator’s refecisibn is driven by the learner’s
academic, behaviour, socio-economic relevant variabteth® educator's subjective
reaction to a particular student. Specifically, thetdbuation of the stress an educator
experiences in relation to a target learner, resultisat learner being referred.

In South Africa, the education department of Gauteng provimre set aside a
considerable amount of money in order to help educatghs fheir stress levels. The
report in “Sunday Times” dated July 10 2005 highlights the rigsliof the study
conducted by the Vulindlela Consortium. According to tiuely about 77% of the total
educators in this province suffered some emotional problarfgther 34% called for an
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improved counselling service. The report bases these findihgse high stress rate
experienced by educators on the fact that they (educacespverworked and under
immense pressure because of concerns for their ownysdi@ger classes and

problematic learners.

2.4.2 Learner’s behaviour and scholastic competence:

Abidin and Robinson (2002) found that both behavioural problents axademic
engagement play a major role in shaping an educatortemtons regarding referral
decisions. Previous research by Bay and Bryan (1992) ailsal fthat children who
demonstrate low achievements as well as behaviour problengsat a greater risk for
referral than children with only low achievement. Coomed Speece (1988) found that
in addition to low achievement, non-compliance and alsifvility were important
variables in differentiating between children who weferred and those who were not.

The study by Abidin and Robinson (2002) indicates that thelikehood of referring a
learner is based on the educators’ judgements about henpesof behavioural problems
and the learner’'s scholastic competence. They staiterésearch on the referral-to-
placement process suggest that educators’ opinions aremeky important in
determining eligibility for special education servicédcintyre (1990) maintains that this
may unrealistically bias educators’ judgement in regardheo referral process for a

particular learner.

2.5 INTERNATIONAL PERSPECTIVES ON PSYCHOLOGICAL ASSES SMENT
IN SCHOOLS:

2.5.1 Eastern and Southern African studies:

Mpofu et al (1997) did a survey on school psychology practices in &astSouthern
Africa. They found that the public image of school psysgglwas reported to be poor in
some of the countries included in the study. Reasons gmndude the limited services
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offered by school psychologists. Mpodtial (1997) further claim that the utilisation of
school psychological services was described as beingradlgnéow. They list the

conditions limiting service utilisation in these courdrielThese include few school
psychologists, apathy due to lack of incentives, the usatoéined personnel to provide
psychological services, lack of public awareness, toawitiand cultural beliefs and low
levels of formal education among the general popula@atterall (1990) concluded that
professional school psychology in most sub-Saharaicakfrcountries was “at best on a

very low level or non-existent” (Catterall, 1990: p.104).

In their study Mpofuet al (1997) also found that service availability and public
awareness were rated low and were biased towards urbaascelhey identified a host
of reasons for the generally poor public image of schopthgdogists in most of the
countries surveyed. These included shortages of persdacdelpf funding for service
awareness programs and chronic political instability. Negatttitudes of some
educational policy planners and implementers are citedeasons which plague
education systems of some of the countries. This reragenised school psychology
services difficult to achieve.

Mpofu et al (1997) conclude their report by stating that school psygfyin East and

Southern Africa is likely to achieve a higher profiléis information conveys a hopeful
sign for those attempting to improve and expand schopthodogy services. They
recommend that concerted efforts should be made ®itiseneducational policymakers
about the importance of school psychology. This véliioline with promoting the rights
of children as declared by the United Nations in the IntenmaktYear of the child (1979)

and endorsed by the International School Psychologgdation (IPSA).

2.5.2 American studies on utilisation of school psyctglo

Reschly and Wilson (1995) did an observational study of mdggltal practice, which
lasted a decade long in schools in lowa State. Thisamasffort to change the ways in
which psychologists think about children and the youth wkpergence learning or
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behavioural problems in educational settings. For Reg&BB5) changes in thinking and
paradigm shifts are the basis for fundamental chamgd®eidelivery system that affect
professional roles and criteria for determining the gualit service. System reform in
lowa is a response to problems in the current systenffa@ht® implement advances in
assessment and interventions that can dramaticallpgenthe delivery of services to

children with learning and emotional or behavioural problems.

The survey data by Reschly and Wilson (1995) indicate tmastawo-thirds of school
psychologists’ time is devoted to various aspects of apeducation classification and
placement. Half of this time is spent in assessmaetivities. However, Reschly and
Wilson (1995) concede that assessment has been and ntiiieto be a salient activity
in the roles of lowa school psychologists. Vast clesngave occurred in assessment
purposes, techniques and outcomes. Purposes focus more genib&s; what can be
changed in environments to produce improved learning behaviourhniGees
increasingly involve the use of direct and frequent messof behaviours to gather
information in natural environments. These measures delime problems, establish
intervention goals, monitor progress and evaluate owgso®uch measures are also used
as the basis for determining whether or not studentseligile for more intensive

instructional, social or emotional intervention pragsa including special education.

Reschly and Wilson (1995) sum up by stating that the mostriengogoal in lowa

system reform is the improved application of the atelknowledge on assessment,
instruction, learning and behaviour change. The movememartts non-categorical

classification facilitates improvements in applicasiomnd the integration of diverse
programs intended to serve children and the youth. Riedscin the amount of time

devoted to standardised testing for eligibility determamathas provided expanded
opportunities for school psychologists to be involvedhwigw roles related to functional
assessment, interventions and evaluation of student peogBy implementing these
changes, lowa psychologists who practice in schoolera@ing a revolution in school
psychology. Consequently, it may be argued that psyclmalbgissessment leads to

improved results.
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2.6 HISTORICAL USE OF PSYCHOLOGICAL ASSESSMENT IN SOUTH
AFRICAN SCHOOLS:

2.6.1 _Used inappropriately:

Past segregation policies in South Africa had a detriah@mipact on development and
the use of psychological assessment tools in this gpuhtre Professional Board of
Psychology (1999) states that separate measures wereadedgy different racial
categories. This resulted in a few assessment tools laagable that have been
designed and standardised for all population groups in SouiteAfsiven the lack of
relevant and appropriate measures, the practice had afissing tools developed for a
westernised population on other cultural groups and “applyingah@as with caution”.
Foxcroft (1997) states that this left the psychologisakasors with little certainty about
the validity, biases and cultural appropriateness ohtbasures that they used. The use
of potentially biased instruments to make important d@assregarding intervention and

educational placements, led to incorrect decisions beimlg.ma

As a result thereof, there was a widespread disaetish with the traditional forms of
psychological assessment in South Africa. Engelbreicht (1999) state that criticisms
levelled at the type of intelligence testing that ywasformed, usually focussed on the
inappropriate test instruments used for the majority ofl¢heners. Engelbrecldt al
(1999) further allege that this was done “regardless of tiiéferent linguistic and
cultural backgrounds, the likelihood of misdiagnoses and itt@ications thereof’
(Engelbrechtt al, 1999: p. 106).

2.6.2 _Used for gate-keeping;

The majority of the previously marginalized South Afnsahen developed a widespread
negative perception towards the practice of psycholbgssessment in schools. Owen
(1998) claims that the belief seemed to be that psyclstdodiere were largely

responsible for devising a mechanism whereby (through pogihal assessment and its
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scores), elite former model-C schools could refusais&lon to learners from previously
marginalised groups. Psychological assessment in thisdregaved as a means of gate
keeping. It resulted in the perpetuation of some mytlsrmaisconceptions that learners
from certain backgrounds would not cope in certain saghpobgrammes as such schools
were of a high standard and therefore not meant for ®arhdrs as they were beyond
their reach.

Still on the view of psychological assessment being tmeglate-keeping, Bulhan (1985)
maintains that through assessment of ‘intelligencefdte of individuals was sealed long
before they assumed adult responsibilities. Becausenpleygical assessment is often
requested as an aid in making important life decision® fbtential impact of the
information should not be underestimated” (Groth-Marg803: p. 55). Unfortunately,
that was not the case within schools in South Africgpefception thus developed that
psychological assessment in this scenario created $dliniy prophecies about certain

educators and learners from certain communities andicho

2.6.3 _Used for the promotion of inequality:

In her speech during the opening ceremony of the Mispah S@drodisabled learners,
the education minister hinted that historically, the prgel@ sector of the South African
school population had access to psychological servieésodmpared favourably to those
of most First World countries. Theirs was an educatigstesn designed for the
privileged and supported for success. She stated that omwthiee hand, the vast
educational, psychological and social needs of the norgged majority were
minimally provided for. The majority of black schools took the guise of born to falil
and unable to pursue success. All these “worsts wesadatl to bring about the most
dismal outcomes in education” (Cape Times: July 12, 2005¢o0ding to Kriegler
(1993), the issue was not only the overall shortage ofhedygists trained to work in
schools meant for the former marginalised groups, but #ke disproportion of
professionals serving different population groups: with bldekang the least qualified
personnel, the most inadequate curriculum and the widrasiructure.
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2.6.4 Used to locate pathology within the learner:

Another separate but related source of criticism has bee reliance of psychological
assessment on what is referred to as “the medicdéhwith its focus on pathology and
factors within the child” (Farre, 1998: p. 3). The sad thing albloist practice is that
recommendations for ‘special class’ or remedial heacwere being made based on the
low scores obtained by a learner in the psychologgsdssment process. What is equally
bad about these ‘special’ classes is that they daepmesent the demographics of the
schools within which they exist. They did not mirror image enrolment population of
the school. Often there seemed to be an “over-remasen (if not total) of learners
from the minority groups (this finding applies to the mayoin the South African
context) in these classes” (Reschley, 1997: p. 437). Tiuaicee learners from the
marginalised groups to the level of ‘educable mentally detdrclasses, with little in the

way of improved educational service.

2.6.5 _Used to reinforce inequality:

Mechanisms and processes of psychological assessmaeatnot always resulted in
indicators of a learner’s educational need. Various depatsned education (which were
segregated along racial lines) insisted on the adminatraf various tests merely for
categorisation. In the sphere of educational psycholB8gyden (1996) lists the most
common purposes of traditional psychological assessagpiertaining to the medical
model of “Classification...Diagnosis...Intervention” (Burdenl1996: p. 98).
Consequently, the public and consumers of psychologgsssament information have
developed a negative perception regarding the usefulnesslevanee of psychological
assessment in schools. One of the key concerns aiasuth tests “disadvantaged some
learners and merely served to reinforce the then egigtequalities within the education
system” (DoE, 1997: p. 29). Engelbredttal (1999) claims that “arguments against
categorisation and labelling came from a human rightsppetive” (Engelbrechdt al,
1999: p. 107).
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Still on the issue of the incorrect practice of psyopwal assessment to reinforce
inequality, Bulhan (1985) further alleges that with the usel®ftests, historically
advantaged students were elevated to academic heights @ndipg careers. On the
other hand, the rest of the formally marginalized migjowere (through low
inappropriately assessed 1Q scores), relegated to infedacation and doomed for
menial jobs. Through this bad practice of psychologice¢ssment, it appears as though
the education system was one that was intentionaklygded to promote failure for the
majority of disadvantaged South Africans and successafwery small number of

advantaged people.

2.6.6 Used to toe the line of ‘'separate development’ yolic

On research, test construction and development, f-ddteholas and Dawes (1993)
mention that the HSRC was widely held to be no mase #hpro-apartheid ‘think-tank’.

They claim that this stems from the fact that mangpte viewed the psychological
assessment instruments produced by this organisation witicisusOther than that,

psychologists at this institution chose to undertake relsgarojects, which addressed
significant national problems. For Nicholas and Cood&90), studies that had the
potential to produce results and conclusions criticahefgovernment policies, had little
chance (if any) of being funded by the HSRC.

Thus, out of fear psychologists have avoided socio-palliigsues and left the HSRC
with ‘state supported psychological assessment mechanibmaurn, this left South
Africa with a legacy of unsuitable, unreliable and usatalee-based assessment tools’.
Foxcroftet al (2004) further corroborate this fact in their report loe heeds analysis on
psychological assessment in South Africa. They argueptiaatitioners pointed out that
most of the HSRC assessment tools were outdated, motadlyl appropriate, their norms
needed to be updated and the instructions needed to bebkevailaall of the official

South African languages.
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2.7 THE SOUTH AFRICAN EDUCATION SYSTEM AND POLICY IN THE
LAST TEN YEARS:

2.7.1 From exclusion to inclusion:

South African education entered a new era from 1994 wiaemecracy was declared.
Associated with this “socio-political shift has beeneamphasis on important values such
as equity, non-discrimination, liberty, respect and $qustice.” (Landsberg, 2001, p.
16). Lomofsky and Lazarus (2001) state that policy docunamtsubsequent legislation
that reflect these values have emerged and relate directthe development and
implementation of an education system informed by libematical and progressive
democratic thought.

Based on these guidelines, the DoE thus introduced someénikiayives and policy
documents. Amongst them were: White Paper on Education Taathing in a
Democratic South Africa (DoE, 1995) which was based ooucomes-based education
(OBE) approach and the new Language Policy. The Southaffréchools Act (1996)
which legislated access for all learners to a schotheaf parents' choice. The National
Commission on Special Educational Needs and Training antNatenal Committee on
Education Support Services (DoE, 1997) addressed factors ngsuiti barriers to
learning. Education White Paper 6: Special Needs Educatioddiiyian Inclusive
Education and Training System (DoE, 2001) which focuses orchihages that are

necessary for accommodating the full range of learningsee

2.7.2 Discontinuation of the routine administration afug tests of intelligence:

The old practice of psychological assessment in ssHuwad led to questions being raised
by the new government officials in the education departm®sn a result thereof, the
Department of Education has currently put a moratoriumthenuse of psychological
assessment in schools in the majority of South ABicéne provinces. Kriegler (1993)

claims that school psychological services have beemocthe bone in Natal, with other
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provinces likely to follow suit. According to Foxcrdft997), this was due to the biased
and discriminatory nature in which these measures wek insihe past. For Kriegler
(21993) it will be no small task to convince the new educatipfenners that school

psychology can mend its old ineffectual ways.

Furthermore, article 5. (2) of the South African Sdhofct (SASA 84 of 1996) states

that “a public school may not administer any test reladdtie admission of a learner to a
public school, or direct or authorise the principal a #thool or any other person to
administer such test” (SASA 84 of 1996, p. B-5). Educatiomoisthe only department

affected by these new laws on psychological testingtehms of section 8 of the

Employment Equity Act (55 of 1998), psychological testingrishibited unless the test

being used has been scientifically shown to be validrelmmble, can be applied fairly to

all and is not biased to any group.

2.7.3 ‘All children can learn’

The DoE released a policy on “Building an Inclusive Edecatind Training System”
White Paper 6 (EWP 6). It is based on the notion tA#it children can learn” and
addresses some basic human rights at school levelwBsiglone as part of the whole
school policy, practice and processes that can and shtayldca role in the delivery of
quality education for all and the development of auraltof human rights. The policy
suggests that psychological assessment will at times tabe done on some of the
learners. This will be to determine the level of iméation that a learner may need. It
calls for the overhauling of the process of identifyingseasing and the enrolment of
learners in special schools “so that learners expengngarriers to learning can be
identified early and appropriate support provided” (EWP 6, 20024p. The strife is
geared towards enabling education structures, systems anthdeanethodologies to
meet the needs of all learners. There thus appearedan begent need for studies on
how effective these psychological assessments wilh Ibhis regard.
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Education White Paper 6 therefore sets as an “urgent tgridre transformation of
practices related to the identification and psycholdgisaessment in general with a view
to achieving enabling mechanisms to support learners who erperbarriers to learning
in the most appropriate way” (EWP 6, 2001 p. 24). This is basdthe realisation that
there are also other factors that create barriedeaming such as language, poverty,
social-class, health, race, etc.

2.8 ARGUMENTS AGAINST THE USAGE OF PSYCHOLOGICAL
ASSESSMENT IN SCHOOLS

2.8.1 ltis not uniformly valid:

In as much as psychological assessment might seemlterieficial, some authors have
on the contrary, pointed to dissatisfactory aspectsadftional psychological assessment
procedures. Haywood, Tzruel and Vaught (1997) present sontleeolimitations of
standardised psychological assessment tools. They ttlairthey are not uniformly valid
across ability levels, ages and cultural groups. Furtherntbey are not culturally
appropriate and can only be applied to an elite group of Sdtitdan learners. For Owen
(1992) the issue of cultural differences is probably thet mm®mon criticism expressed
against standardised psychological assessment meashieds especially true when
intellectual ability assessed through intelligence tésis always been a fundamental
issue in education and psychology. The main argument agaese instruments as
Owen (1998) states, is that they are viewed as a Westarntion, are culturally bound,
biased and thus inappropriate to the indigenous groups within @diuthan schools.
Many are not as yet available in all the official langesspoken in South Africa.

2.8.2 It labels and marginalizes certain children:

In traditional psychological assessment proceduresssioe of test bias has emerged as
being of central importance to general questions about pEygibal assessment and
equal opportunities. Foxcroft (1997) argues that politics havpeshthe use of tests
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without culturally relevant content and appropriate nofPast practices in psychological
assessment have been culturally biased and created aturahrdivision between
curriculum delivery and learning. An overemphasis on ttgon of ‘special needs’ had
the tendency of labelling and marginalizing certain childrealso discouraged ordinary
schools to organise support in such a way that it becasponsive to the needs of all
learners from various cultural, socio-economic andyuage backgrounds. As such,
ordinary class educators did not deem it part of theiy ddslssroom practice to develop
an understanding for the different ways in which diffeneapils learn and need to be
supported.

2.8.3 ltis not culture free and fair:

Foxcroftet al (2004) claim that many international tests are importedused in South
Africa. They argue further that these tests are sorestimsuitable for use in the South
African context and with our culturally diverse groupiertie is thus “a need for South
African validity, reliability and cross-cultural biatudies to be undertaken and for such
tests to be adapted for use here” (Foxoeo#l, 2004: p. 107).

The suitability of a psychological assessment medsura group that did not form part
of the standardization group has become a major issoesattte country. A number of
factors can cause assessment scores to be corgibigher or lower than they would be

if measurement were more accurate. Culture and language @t like a sore thumb
within the South African context. Owen (1992) states pisgthological assessments are
but samples of behaviour which are affected by the clilemaironment in which an
individual is reared. Given the plural communities with djeat cultural backgrounds in
South Africa, the so-called “culture free or cultuag Bissessments pose some important
problems” (Owen, 1992: p. 8).

2.8.4 ltis not lanquage free and fair:

Nell (1994) asserts that language is one of the mostatritnoderator variables
impacting on test performance in the multilingual Southicafi society. The issue of
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language both in terms of the administration of ti# #ad the language usage in test
items is often identified as problematic. Translatingst into various languages so that a
learner can be assessed in his / her first languageeiption. However, Nell (1994)
argues that it is often not easy to decide which languagéeerner’s first language. Is it
their home language or is it the language in which theyeducated? For Nell (1994),
many South African learners are educated in a languages ttiffierent from their home

language.

When assessment is taken in a language that is ndothimant language of the assessee
(as is often the case in South Africa schools), arrunsnt, which is supposed to
measure intelligence, might also provide some unintendedsunements such as
language proficiency. This poses a challenge to fair tegtiactices. Nell (1994), posits
that from the results of psychological assessminshould be possible to judge a
learner’s scholastic potential and ability to learn aothis / her level of proficiency in
English. Problems may even arise when measuresrehaesaeloped in English speaking
countries like America and England, are used in Soutlc#&fon speakers of another
language other than English. Even if assessment insttsnaea translated into local
languages, concepts used in the original instruments & @ftture bound and difficult
to translate into other languages. In the psychologesdssment situation, people may
experience communication difficulties because ofrtheability to use the specific
language used for assessing. Owen (1992) stresses thaimasgdasguage should be of
such a nature that every assessee could understang wkpected of him or her and can
respond freely and with ease.

2.8.5 It focuses on the learners’ deficits rather thantheir educational needs and

abilities

The nature of services provided by psychological assessyhém learners also left too
much to be desired. The tendency was for psychologgsdsament’'s adherence to a
medical model of service delivery. The DoE’s (1997) repbthe NCESS highlights the
reliance of psychological assessment on the menhiodkl for diagnosis and treatment of
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learners. According to the report, “this model oftemtcibuted to particularly negative
stereotyping and marginalisation of learners. Throughathministration of intelligence

tests to assess intelligence and learning potentialeadnérs, they (learners) were
categorised and labelled for placement in ‘special’ etutgprogrammes, classes and
schools” (DoE, 1997, p. 23). The report further states this resulted in a lack of

attention being paid to how the education system faiegrovide for the needs of
different learners. In short, the medical model focusention on what were seen as
“deficits in the learners rather than on their educalimeeds and abilities” (DoE, 1997,
p. 23).

2.9 ARGUMENTS FOR THE USAGE OF PSYCHOLOGICAL ASSESSMENT IN
SCHOOLS:

2.9.1 Acts as an alternative for the solution of sa$tid problems:

The delivery of quality education cuts across a numb&saés. Amongst them are what
is delivered, how is it delivered, by whom and for what pse@oEngelbrectst al (1996)
state that psychological assessment associated ptbrtoinities has great merits. They
claim that whether in systematic, group or individual sss®nt, psychological
assessment should be seen as the generation and ewvaloitalternatives for the
solution of perceived scholastic problems. They posit thdividual psychological
assessment may still play a crucial role in the edutaktidevelopment of individual
learners. The trio further argue that there will alsvéme children who need specialised
education services. The task is therefore to devise sihsatind an assessment idiom,
which favours those who are presently under-performisgladol level.

2.9.2 It can provide relevant and invaluable informatibnged correctly):

Owen (1998) made comments on debates around psychologiessaent in schools.
He stated that there are conflicting views on it. Henta@s that psychological
assessment has “ardent supporters and equally fervent opgof@wen, 1998, p. 10).
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He highlights these conflicting views by stating that “Mapgople are opposed to
measurement and evaluation, yet at the same time faxoetlence, which is facilitated
by and can be identified only through measurement and evalu@@wen, 1998: p. 10).
Owen (1998) is of a notion that the negative aspectsyahp#gical assessment should
be carefully weighed against that, which is to be gameds careful practice. It should
also be borne in mind that psychological assessment gige answers, but merely
provides relevant information so that sounder conclusiolay Mollow. However,
misconceptions regarding its use and interpretation harhgeutility of standardised
assessment tools. Nonetheless, it has a signifiodnta play today and in the future. He
further claims that it has many valid uses and when useceatly, can provide

invaluable information.

Burden'’s (1996) sentiments should also be reiterated whestates that psychological
assessment associated with opportunities has great nAdtiibutes by Hopkins and
Stanley in Owen (1998) hit the nail on the head: “...people aresggpto measurement
and evaluation, yet at the same time favour excedlewbich is facilitated by and can be
identified only through assessment” (Owen, 1998: p. 10). Téleoeld therefore, be a
strife for the (unbiased and fair) use of psychologisatéasment.

Burden in Engelbrechdt al (1992) claims that internationally, psychological assesd

is undergoing considerable soul-searching and a radicalrtdepafrom traditional
paradigms. He maintains that its goals are being examineaddition, psychological
assessment is being viewed in relation to the values dewlogical stances that it
represents. He further stresses that the efficadis déchniques is being reassessed in
respect of special needs and some guidelines are beingststdldbr meeting them.

2.9.3 It can alleviate some social problems:

Psychological assessment can be located in the Isolidbe future. Kriegler (1993)
argues that the accessibility, identification of cteldand families in need of help can be
easily facilitated in a school setting. Furthermorengishe school as a locus of delivery
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for family counselling will promote parent involvement aodmmunity support of
education. Psychology within the education system caa bdaving force to alleviate
some social problems related to poverty, HIV and AIDfl d&amily disintegration.
Kriegler (1993) posits that more than half of the Soifiican population is younger
than sixteen years, meaning that they fall within tfecket of compulsory school-going
age. Therefore, any crisis in education poses the maosusdhreat to future national
well-being. The school is at least an important potkribaus of psychological

assessment and service delivery.

A report by World Bank (2002) states that schools are alsustainable community
institution that can be mobilised and through which supporbearhannelled to provide
physical, social and emotional care for vast numbeosghaned and vulnerable children
over a long period of time. A basic education is onehefgotent weapons against HIV
infection and for all other developments. It is calithat children are in school and able
to learn effectively while they are there. The repdaimed further that often the first
sign of emotional or social distress in children isifglgrades or academic performance.
It is vital that through psychological assessment, sishare able to attend to the social
and emotional issues that are affecting learnersefathool's primary objective of
academic learning is to be achieved.

2.9.4 It reduces the incidence of ‘iliness’ in learners:

Conoley and Gutkin (1995) argue that school psychology daesuffer from a lack of
good science. They claim that it rather suffers frosciegnce that is devoted almost
exclusively to answering the wrong sets of questions.tii@m school psychology is a
science that is preoccupied with the problem of individuatlser than understanding the
ecologies within which people function. They further arthet it is a science with its
historical roots in personality theory, psychologicaessment, diagnosis and treatment
of disorders. Conoley and Gutkin (1995) maintain that themgsy purpose of school
psychology should not be to ‘cure the sick.” The ssheuld be towards creating healthy
environmental systems like schools, families and conities that reduce the incidence
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of ‘illness’ in learners. Unfortunately, “to usher in awn era of school psychology
requires the creation and application of the righersme to practice” (Conoley and
Gutkin, 1995: p. 211).

2.10 CHALLENGES FACING THE USE OF PSYCHOLOGICAL ASSESSMENT
WITHIN EDUCATIONAL SETTINGS:

2.10.1 Ethical use of psychological assessment tools:

For Foxcroftet al (2004), psychological assessments can be useful if tleeysed in
combination with other methods. Another claim that thighlight is that psychological
assessment results provide a wealth of information shart space of time. They
however caution against relying on test data only. An argumeainforward is that if
practitioners follow good psychological assessment esti they will not use
psychological tests in isolation. But they would utilideem in conjunction with
interviewing, reference checking and clinical insight.sTWwould be to ensure that the
requirements and objectives of the assessment aré\owetrding to them, results should
also never be evaluated in isolation. They further atgaetogether with other methods,
psychological assessments provide a picture of the indivitkkener. When an
instrument is well-designed, well-researched and ratévapplied, “valid predictions
can be made and an indication can be obtained of thalpliby of success” (Foxcro#t
al, 2004: p. 107).

2.10.2 Provision of quality education for all:

The basic idea of “education for all” is derived frame tbasic principles of the rights of
learners in the Salamanca Statement on Principlei&zeB and Practice in Education
(UNESCO, 1994: p.10). The principles and appeals from UNESO%4) statement to
governments stimulated educators to initiate, design mapdement education systems
that embrace UNESCO'’s (1994) principles. It pre-empteddtreat of governments to
redress the provision of service delivery in educatiore parpose of the Salamanca
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Conference was to further the objective of educaticafasdamental human right aimed
at enabling schools to serve all learners.

For many years before the democratic dispensation camwet, South Africa was
isolated from international society and its “educat&ystem was not competitive to
international standards” (DoE, 2000: p.11). When South Afsaa readmitted into the
international education conference, it had to write a tepbich outlined the state of
affairs in education, provide challenges and indicate @acountry intends moving on
with solving such problems. The South African DoE’s Assest report to UNESCO in
2000 was written to outline factors that may affect tloigion of quality education.

South African education system has since undergone semarkable reforms and
aligned itself with the policies of the Salamanca &tent. The creation of a single
national Education Department out of eighteen fragetesystems was one of the most
significant milestones of post apartheid education. Tresipg of the South African
Schools Act in 1996 was a watershed for education. Oris ofdast important provisions
was compulsory schooling for children aged between sewen fiteen. However,
legislating Inclusive Education through (EWP 6) without pragieuctures in place (such
as relevant psychological assessment measures and pes)edynamic transformation

and reorganisation shall remain but just a futile exermgk/ or a pipedream.

2.10.3 The need for practitioners to access high guality:too

The report by Foxcrofet al (2004) indicates that psychological assessment in South
Africa faces many challenges at present. They didsagadlysis on the test-use patterns
and needs of psychological assessment practitioridisy found that among the
challenges facing assessment is the need for praetiido access high quality tools. The
aim was being able to ensure that psychological assessthat they perform yield valid
and reliable results. Foxcroft and her team (2004) statecbuntries such as the United
States of America, the United Kingdom the Netherland$ &pain have conducted

surveys to determine the patterns of the use of psydbalcgssessment tools. This was

42



done in order to establish which tools were the mogu#&gtly used and may thus require
constant reviewing and updating. However, Shuttleworth-JoaganAnn (1996) made
an appeal against what they termed an overly hasty atatudespair in South Africa
because psychological tests have not been designed faratipp amongst a particular
population.

2.10.4 Data on the needs of psychological assessmetitiprers:

Foxcroft et al (2004) point out in their report that a comprehensiveesuof test-use
patterns and needs of psychological assessment aetgihave never been undertaken
in South Africa. They maintain that this has made itiaiff to establish an effective
agenda regarding the development, adaptation and updatitgstsf and to develop
appropriate continuing professional service. Such a sureejydwiot only document test-
use patterns and needs but would also form the basisreraggg suggestions regarding
the agenda that needs to be established to guide tesbmlaesit. This would in turn
greatly enhance psychological assessment practicesith 8frica in general and within
the education system in particular.

2.10.5 Inadequate and fragmented human resource development:

On the other hand, the DoE’s (1997) report of the NCE®Es that there is a
tremendous shortage of psychologists trained in the edacctor to provide support to
schools, especially in far outlying rural areas wheregethie a serious shortage of
emotional and psychological support. Like many of thendly marginalized residential

sites in South Africa, many schools in such areas ratiid to recover from the after-
effects of segregation. Many are to a large extent Ignaimpoverished, face high levels
of crime, violence, abuse and severely suffer the sffefcthe HIV and AIDS pandemic.

Due to the socio-economic situation, depression and gredgetrife in these places. The
report further highlights the fact that there are a nurob@sychologists whose training
has historically been based on a medical model. Theynat necessarily trained as
educational psychologists but are presently working indépartment of education.
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There is a serious need for well-trained professiamatapists especially those familiar
with the social, cultural and economic conditions tbhbse requiring help. Such
professionals will help in formulating appropriate resgersnd interventions.

Conclusion:

After the trends of psychological assessment practi@/e been put into perspective
both locally and internationally, this study seeks tgnaitself with these trends.

Furthermore, echo the sentiments of Mpodu al (1997) survey findings that

psychological assessment has room for improvemenerrdatian be discarded. Thus
hopefully, assist decision-makers on the role and dthisse of standardised

psychological instrument measures. The research metiwpdaked in the execution of
this study is discussed in the next chapter.
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CHAPTER 3

RESEARCH METHODOLOGY

3.1 Introduction

This chapter covers the research design as followeatieinexecution of the research
project. This includes aspects such as: all the procedulesdd before the study could
commence, research design, sampling, data collectadmitpies, data capturing and
methods for analysis thereof, how the questionnairgfadbcus group interviews were
conducted as well as some ethical considerations fqratigipants.

3.2 Research question:
The main question for the research project was:
How do educators perceive the use of psychological stssess in South African

schools?

In answering this question, data was collected on thewfmitp questions that would then
form subsidiary questions for the study:

» When are psychological assessments used in the cactentling system?
* What are the problems associated with these asses$ment
* What are the educators’ perceptions about the contngufiany, done by these

assessments in a school setting?

3.3 Research design:

The study made use of a mixed-method design that includéd ca@ntitative and
gualitative methods. The reason for this is that it eoed the richness of the data
gathered and the information could be triangulated, uskhadological triangulation,
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to establish whether similar findings emerged acrossmétods. This, according to
Foxcroftet al (2004), increases the validity and trustworthiness effiidings. It made

use of a questionnaire which even though it was largely tjaive in nature, some
open-ended questions were included. The data from the quest® were used to
identify themes that were used to formulate questioig;hwvere used in focus group

interviews that were conducted with educators.

3.4 Procedure:

Permission was asked from the Free State DepartofeBiducation Head Office in
Bloemfontein (Appendix A), as well as from the Northéree State Education District
(Fezile Dabi) in Sasolburg (Appendix C) to conduct a resear their schools. Both
offices could only grant permission provided that the mebea would adhere to certain
procedural conditions (Appendix B) in the execution of thedy Permission was
granted after both the researcher and the supervisor fdmes D and H) had accepted
and declared to conduct the study subject to the adhering lhasvebserving those
conditions. The study commenced only after permissias gvanted. A letter (Appendix
E), asking the educators to participate in the study wasteehe schools concerned. It

also briefly outlined the purpose of the study.

3.5 The Sample:

Purposive sampling method was used to make a sample of 7&@duicom five public
schools in the Northern Free State Education Dis{fi&zile Dabi). This included
educators from primary schools, high schools and combicieaots. Names of schools
from rural communities were drawn from a hat to partigpa the study. The same was
done for representatives of schools in both urban and-wdan schools. Two “ex-
model C” schools were chosen, as they were likely asehhad some access to
psychological services, (because of their historicatiposof advantage within the South
African education system). The majority of the samftleree schools), were educators

from the previously marginalised schools. These scheel® included in the sample
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since the majority of learners in South Africa weremarginalised schools with limited
resources resulting in their exclusion from psycholalgservice delivery. An invitation

was extended for them to participate in the study wtieeurpose of the study was to
determine (from educators) how useful psychological assgs are at school level in

general and in the classroom situation in particular.

3.6 Participants:

3.6.1 Questionnaire participants:

The questionnaires were delivered to the schools to mgleted by Post Level one (PL
1) educators at their own flexitime. A covering letter tbe front of the questionnaire
(Appendix E) provided the educators with the necessary imfitom for completing the
guestionnaire. The educators who chose to participate irsttidy were asked to
complete the attached questionnaire as carefully anéshgnas possible. Once the
completion of the questionnaire was done, each partiegpatiucator had to put it in the
envelope which was provided, seal it and then hand it tdifeeOrientation Head of
Department from whom it was collected within approximatelfortnights’ time. This
procedure helped to ensure that no one had access to thletsahguestionnaires. It also
guaranteed their confidentiality. Both the completiohthe questionnaire and the return
thereof, were considered consent by the educator toipatéan the study.

3.6.2 Focus group interview participants

Two schools (from the five that took part in the studyjemeominated to participate in
focus group interviews. As such two group interviews werglgoted at two different
sites. Each group had an average of seven participatimipens. Educators who chose to
participate in the study through being part of the focus gtwmgto give consent by
submitting their names to either the Life OrientatioratHef Department or the school’s
secretary. They were then contacted via the Life @aiem Head of Department or the

school's secretary in order to discuss their parti@pan the study.
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Post Level 1 educators who participated in the focus grdepviaws were those from

the purposively selected sample who had completed annineet the quantitative

guestionnaire as stipulated in 3.5.1. In order to be included ifothis group discussion,

educators had to adhere to certain conditions as s&t tht Subject Information letter
(Appendix F), which was attached to the questionnaire. rBeffioe interviews could

commence, each educator received this letter with s@weglbound information on the

study, a consent form (Appendix G), and a list of questibhe participants had to sign
this consent form as an indication that they gave psmmsthat the information they
provided could be audio-taped so as to be used for the studysparpoly. Signing the

consent form served as proof that an educator had givesebto participate in the
group discussions. They were also reassured that pantcipafs confidential and that
neither their names nor their schools’ names wouldchbgetioned in the research report.
Audio-tapes were used merely for back-up purposes only.

3.7 Data collection:

Two main types of data collection techniques were usedliectdata from 16 July 2005
to 22 September 2005.

3.7.1The questionnaire:

A questionnaire is described as a set of written questieating with some topic or
related group of topics, given to a selected group of individtealsghe purpose of
gathering data (Van Rensburg, Landman and Bodenstein (199hjeeK (1999). It
usually consists of a number of measurement scales, et items and closed-ended
ones. For this study, data collection was done by meass$ructured questionnaires

consisting of both quantitative (closed) questions and qtigét(open-ended) questions.

As already stated in paragraph 3.2 this research wastlvigbantitative and qualitative
nature. The researcher therefore decided to use questioasaire of the data gathering
instruments as it is probably best suited for this kihgtady. For Kanjee (1999) a

48



guestionnaire does not only afford respondents adequate ticwplete it, but it can

also reach out to people who are far away.
The questionnaire in this study is an adaptation of thed by Farre (1998) and Manala
(2001). Though it was divided into three main sectionsjse& was sub-divided into

smaller sections so as to tap on a number of aspEupendix 1).

3.7.2Focus groups interviews:

Cohen, Manion and Morrison (2006) describe focus group intesvas settings which
bring together a specifically chosen sector of the pojpuldb discus a given theme or
topic. They further state that the reliance is onitteraction within the group which
leads to data and outcomes, “yielding a collective ratr@n an individual view” (Cohen
et al, 2006, p. 376). Krueger (1994) posits that focus groups are desigmaty o
obtain peoples’ opinion. The rationale to use focus gsswation in this study was as
Patton (2002) states, to gain some depth in discussionthatiobjective of obtaining
high quality data in a social context.

Focus group interviews were used in this study in order tcclherthe quantitative
information obtained from the educators’ questionnaireyTere done so as to obtain
rich data that could be integrated with the resultdheir tcompleted questionnaires. This
would in turn “enrich as well as enhance the trustwoedsnand validity of the findings
of the overall study” (Foxcrofet al, 2004, p. 39). Patton (2002) regards focus group
interviews as a highly efficient qualitative data collettechnique as it provides more
opportunities for quality control in data collection.

The questions for discussion in focus groups were foreuildtased on educators’
responses in the research questionnaire. They were paothpted by those posed in the
guestionnaire as well as the patterns of responses th&ealready stated in 3.2, the
data from the questionnaire was used to identify thenssviare to be used in focus
group interviews. Items for discussion in the focus growgrview (Appendix J) tapped
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on a number of aspects. Amongst others they included aspeth as support provided
for learners at school level, educators’ perceptionwketge and understanding of
psychological assessment, problems experienced regardiolgopsyical assessment as
well as support, if any, received from the district affiand what could be done to
improve psychological assessment services in genefdlough the questions were
structured, they were not followed in a rigid and inflexilanner but mainly served to

guide the discussions.

3.8 Data analysis:

Three main analysis techniques were used: Descriptivetistgatier the quantitative
guestionnaire. Thematic content analysis was used doguhlitative responses from the
focus groups so as to make sense of the data obtained threnguestionnaire.
Methodological triangulation was then used in this studytlie overall analysis. This
entailed the consolidation of both quantitative and quedgadata collection methods.
Patton (2002) states that data triangulation involves eomgp and cross-checking the
consistency of data from different sources at diffetenes using different mean#s
this was a mixed study using both quantitative as well astafissd methods, data
triangulation was used to interpret the findings from the sets of data in order to
determine exactly how psychological assessments ang lbeed currently within the
schooling system.

3.8.1 For the guestionnaire

Quantitative data for the closed questions was presemtegtrms of frequencies,

percentages, means, and standard deviations (where appliaalspme of the data
were rank ordered. The number of responses in each categsryounted and assigned
to its proper category. Firstly data was to be analyseerins of frequency of responses
and then converted to percentages. Neutral responsesla@reounted whilst zero or no
responses were excluded as they were not assignedacatad any number or code. A
further analysis was done to determine whether the piopart subjects rating an item

positively is significantly more or less than thoagng it negatively.
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Furthermore, for various ratings such as the usefulnéssowotent items, overall
usefulness of reports, ratings of attitude measures, veperted as percentages of
educators rating an item either positively or negatively

3.8.2 For the focus group interviews:

Qualitative data obtained from the focus group interviemgs @pen-ended questions of
the questionnaire were analysed using thematic contelysss. An analysis of the
content of the responses to the qualitative questionslargs The analysis of data in this
regard focussed more on the dominant and common themesiodis issues presented
by the participants as Weber (1990) states. Responses @xpragsrticular theme for
each question were grouped together. From the groups’ responggrds the questions
posed, themes and sub-themes that emerged were ideatifiedling to answers to each
guestion asked. This process was then followed by sumnmgribe main contents of
data and their messages. Information was grouped per resfresseh question as
educators’ responses to these questions often seemedetiapovThe information
obtained from each focus group was transcribed and typed tine bysearcher.

3.9 Ethical considerations:

The research was carried out according to the standaethics set for research by the
University of the Witwatersrand. The purpose of the stwéhs explained to the

participants including what was being requested from them.

3.9.1 Participants for the gquestionnaire:

Participation was on voluntary basis and thereforem®was in any way coerced to take
part. The educators were informed (Appendix E) that as partioipani the research was
voluntary, nobody would be advantaged or disadvantaged facipating or choosing
not to participate in the study. They remained anonymadstee given information was
confidential as completed questionnaires were not be seeanyoyperson except the

researcher and his supervisor.
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By completing the questionnaire, participants automayicgdive informed consent for
participation. The demographic details required were fdrsstal purposes only and
were treated as totally confidential. The confidentiabfytheir responses was protected
and there was no way of linking the data to them dire@ttys, they did not write their

names anywhere on the questionnaire.

3.9.2 Patrticipants for the focus group:

For the focus group, the same procedure was followed exikaptthey had to give
consent. Each participant received a letter explgitiie purpose of the study (Appendix
F), a consent form (Appendix G) as well as the listthef questions for discussion
(Appendix J). They were asked to sign the consent fosnpraof that they gave
permission that the information they provided could be @sethe study. They also had
to give consent for tape-recording to be used as back-up aiditberefore not remain

anonymous.

Once the research was completed, a letter was séme foarticipating schools thanking
them for taking part in the project. A summary of timelihgs was also sent to all schools
that were involved in the study. Feedback was givemeosthool in the form of group
responses and not individual perceptions. Tapes of focus girdapsiews were
transcribed and destroyed thereafter. Results anested in the research report

(thesis). All collected data were then destroyed #fieicompletion of the study.

CONCLUSION:

A detailed structure of the methodology used for the wi@t of this study has been
given in this chapter. It included aspects such as the robsetesign, procedures
followed, sampling method, data collection techniques foih bee questionnaire as well
as how the focus group interviews were conducted, datarcaptand methods for
analysis thereof, including some ethical considerationghe participants. A detailed

description of this research findings and discussion thesgiven in the next chapter.
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CHAPTER 4

PRESENTATION, ANALYSIS AND INTERPRETATION OF RESULT S:

4.1 Introduction:

This chapter covers the overall results of the stitdg. sub-divided into three sections
namely: Section A: Quantitative report which covers fimelings of the research
guestionnaire, Section B: Qualitative reports on the mé&tion that was obtained from
the educators who participated in the focus group interviewisSection C: wherein
triangulation of all the data obtained is done. Disaussind report on themes as well as
sub-themes that emerged when data were analysed aretpdessitecting this against
both national and international literature for veation purposes. Concluding remarks
are then done and the next chapter is introduced.

4.2 Overview of the sample in context:

Five schools participated in the study: three primaryalsh one high school and one
combined school. They were all co-educational governmdatods in the Northern Free
State (Fezile Dabi) Education District. All schoolsmpded were English-medium
schools except for the combined school, which was a predatly Afrikaans-medium
school. Two of the primary schools used Southern-Sagha medium of instruction in
the Foundation phase and the third was a dual language mexiouool where both

English and Afrikaans were used as Languages of Teachinigeanding (LoOLT).

Section A:

4.3 Quantitative research results from the questionnaire(Closed questions)

A total of 75 questionnaires were sent out to the partiogpaschools ie. 15
guestionnaires per school. A total of 49 responses weredcd his represents a 65 %

53



return rate. No questionnaire was received from the ligbad sampled to participate in
the study. Mangione (1998) as cited in Foxcretftal (2004) posits that “... if the
response rate is less than 50 % then the results maghbe scientifically acceptable”
(Foxcroftet al: 2004, p. 12). Foxcroftt al (2004) further state that if more than 20 % of
the respondents did not return the questionnaire, kafylthat the results of the findings
could be affected. The response rate in this study (6%é#ins to indicate that the
sample reflects the general attitudes of the educatgesding psychological assessment
in schools. This suggests that the findings could be generadsether school to some

extent.

4.3.1 Demographic details

Demographic information on the sample is supplied in tabkesd Zoelow:

Table 1
Demographic information on the sample:

Gender: % Age: Frequency Grades taught: | Frequency
Male: 6 | 12.2 | 21- 30 years 4 Foundation: 1-3 18
Female:43 | 87.8 | 31— 40 years 17 Intermediate: 4-6 16

41 — 50 years 19 Senior Phase: 7-9 10
51 — 60 years 9 FET: 10-12 5

The data as summarised in table 1 above and table 2 belewt personal information

of educators who participated in the study. The above taliéeinded to provide the key
findings on a descriptive level and to include informaadout the educators’ personnel
profiles. It should also be mentioned that the locatibnhe sampled school did not
indicate to have any bearing on the responses from edscdducators’ responses
appeared to be uniform whether the school was in a sealj-urban or urban area as
they seemed to both understand and experience the progesgbblogical assessment

in similar ways.
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Table 1 shows that more than 87 % of the sampled edueatoesfemales. This supports
the statistics as supplied by a report on Education ttatimnd the Education
Management Information System (DoE’s 2005 during a period whenstudy was
conducted), which indicates that there are more fenshieadors than males employed in
the education system.

The majority of the participants fall within the 31 toy&ars age group, with a combined
total percentage of more than 73 %. Another area woetioning is that of the grades
taught by the sampled educators. A substantial numberegbdtticipants in the study
were educators in the lower grades with a combined tot@® & (both foundation and
intermediate grades). DoE’s 2005 report indicates thatnbg@rity of the female
educators are found in primary schools with the majarfityales in secondary schools.

Further information about the demographic details is gingable 2 below:

Table 2
Demographic Data
Items Mean | SD | Frequency | % Cumulative | Cumulative
Frequency Percent
Teaching experience: 3.3 1.3
0-5 years 5 10)2 5 10.2
6 —-10 vyears 10 20{4 15 30.6
11 - 15 years 13 265 28 57.1
16 — 20 years 8 16/4 36 73.5
21+ years 13 26.5 49 100
Learners referred 1.4 0.9
None 6 12.2
1 32 74.4 32 74.4
2 7 16.2 39 90.7
3 1 2.3 40 93.6
4 2 4.6 42 97.8
5 1 2.3 43 100
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Table 2 shows that a majority of the sampled educatoss imore than ten years teaching
experience (a combined total of 69 %). This implies thatgarticipants in the study
were seasoned professionals and it could be expectegdhshow they might have
come into contact with the process of psychologicaéssment at school during their

teaching careers.

Table 2 again shows that the rate at which learnerseang loeferred by the sampled
educators for assistance can best be described as benlpwe Most educators in the
sample (74 %) managed to refer an average of only @neelein the year prior to the
execution of this study. This low rate of referral gpecially concerning and perhaps
reasons need to be established. This is in light of taddMBank’s (2002) report on the
situation of children in South Africa. It highlights theepalence of potential systemic
barriers to learning such as HIV and AIDS epidemics, ggvabuse, neglect and
substance abuse as factors that contribute to the vhilitgraf children and a possible
scholastic under-performance. Maybe just a few learrsrsthe schools which
participated in this study are affected by these factordhande the low rate of referral

for intervention.

4.3.2Trends on service availability and utilisation of psyiokhiical assessment:

Educators’ responses to items assessing their utilisafiogpsychological assessment
services are shown in figure 1 below:

Figure 1

Contact with a Psychologist

Regarding a 24 >, Family Member
learner :

Y 8% Personal problems

43%

o
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Figure 1 shows that the sampled participants are nkedy io come into contact with a
psychologist (43% of the time) if there is a ‘problem’ ilwog a learner. The second
most likelihood for educators to come into contacthwat psychologist appears to be
when they attend a workshop conducted by a psychologist (330%agr instances
whereby educators used the services of a psychologisttweregh a family member (16
%) as well as meeting one for a personal problem (8T¥@se responses show that
educators had contact with a psychologist mainly thrabegin school.

Since the most likelihood for educators to come intataxct with a psychologist seems to
be if there is a ‘problem’ involving a learner, it would best to find out what are the

issues that prompt them to refer learners.

4.3.3Purposes for which learners are referred for psychcdbgssessment:

Educators’ responses to items assessing their reasonsgeffering learners for
psychological assessment are supplied in Table 3 below:

Table 3
Reasons for referral
Item Frequency Percentage

Reading 30 61
Alcohol and / or Drugs 1 2
Writing 27 55
Mathematics 19 39
Failing at school 16 33
AIDS related matters 1 2
Sexual abuse 14 29
Bullying 12 25
Attention Difficulties 19 39
Death in a family 3 6
Behaviour 24 49
Learning difficulties 1 2
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Table 3 above shows the learners that are referrechdeessment are mostly those
experiencing learning difficulties in both reading (61 %) awriting (55 %). These
results could suggest that learners are struggling setheeas most or that educators are

finding it difficult to teach these skills.

These indications and findings are supported by other stddies on some of the

common problem areas experienced about learners by é¢deitators. A national

Systematic Evaluation (SE) process did a survey to moamor evaluate education
provision, delivery and achievement. The SE Report (DoE 2@d5htermediate phase

found learner achievement in the Free State provindgettagging behind learners of
other provinces in South Africa in terms of reading anding languages of teaching.

According to the report from the study conducted by SEndéza generally registered a
provincial paltry mean of 31 % for reading and writing. Tihdings of SE, together with

the reasons why educators refer learners for psyclvalogssessment from the table
above, suggest some serious challenges for educatongrieand their parents.

It was worth noting that learner behaviour (49 %) ratedrast the top three reasons
why educators referred learners for a psychologicakassent. This corroborates claims
made in paragraph 2.3.2 that the best likelihood of refemidearner is based on the
educators’ judgements about the presence of behavioural O Pbidin and Robinson
2002, Bay and Brian 1992, Cooper and Speece 1998). Furthermore)dé&oy2006)
states that according to recent submissions made tduhmn Rights Commission (on
school-violence), schools have been reduced to ‘warsza@mel some also labelled as
‘sites of war. A poor grasp of anger management, (a balmavViproblem), is cited by
psychologists in the report, as one of the problemstafeaost pupils. A report on the
study in America by Leff, Power, Manz and Costigan (2001gstdnat as much as 71 %
of educators claim that they almost always intervenéncidents in class and on the
playground. This indicates an increase in the numbezashérs who need help through
psychological intervention.
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Govender’s report (2006) cites learners’ engagement in druidpe asason that may be
leading to the psychotic kind of conduct seen in schaasntly. Interestingly, alcohol
and / or drug use was not amongst the highly rated re&soreferral in this study. Table
3 also shows a paltry figure of only less than 10 % efrdferred learners were for
interventions for their alcohol and / or drug use. Reshihere are other factors other than
alcohol and / or drug use which result in learners havatg¥oural problems. Bullying,
(25 %), was also not amongst the highly rated reasonseferral in this study. This
contrasts with the study in American schools by letfal (2001) which found that a
typical learner has a high likelyhood of being bulliedbemg involved in bullying. As a
result thereof, many learners in America miss schoalyeeg because they are afraid of
being bullied there.

4.3.4 Overall Usefulness of the Report Content:

Educators’ responses to items assessing their generapfi@ncabout overall usefulness
of the report on assessed learners are tabled below:

Table 4

Ratings of usefulness of the report overall

ltems Percentage rating this item
What | found out about the report was that it: 1&2 3 4&5
Useful | Neutral | Not Useful
Addressed my concerns about the learner 21.1 10.8 68[1
Contained suggestions for parents and educators 16.2 12.3 71.5
Was easy to understand 174 15.3 67.3
Gave sufficient information 24.7 28.5 46.8
Was presented in a clear manner 16.2 23.3 60.b
Specified the educator’s role clearly 21.1 26,3 52.6

Interpretations can be made about the sampled educatoeparts that were received as
Table 4 above seems to suggest. 68 % felt that the migdanbt adequately address their
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concerns about the learner. 72 % said that the repasdined few or no suggestions for
them and parents. 67 % indicated that the report wasajgneot easy to understand and
it did not give sufficient information. Furthermore, edweca seem to have a feeling that
the reports were not presented in a clear manner andotigpecify their (educator’s)

role clearly.

Educators who referred learners for assessment and mécgivee written feedback
report seem to have experienced some problems with it. k&ay the report as ‘Not
Useful’ on almost all issues. From table 4 above it bardepicted that the sampled
educators have an overall negative ratings of the tepeceived and that they were not
entirely happy or satisfied about them. On average, lesly than 25 % of them found

each item in the report to be ‘Useful.

It is important to mention that significant number of educators did not indicate their
responses in this section. Such missing information c¢atesdi about 23 % of the
sampled educators. This could be as a result of theéhaich lot of the sampled educators
referred few learners for assessment or did not fedeners at all (as evidenced in table
2), and therefore received few or no form of feedbackllatThis might have had an
influence on the sampled educators’ overall perceptdnmt feedback received in the

form of written reports.

The overall negative rating of the usefulness of tip@nteindicates that there could be
some miscommunication with regards to psychological repdtiis could be a result of
lack of understanding of what is required of the educd&tom the part of the
psychologist. This misunderstanding could be regarded assibfgmreason behind the
low (or non-) utilisation of psychological services &yow (or non-) referral of learners
for that service. This negative perception towards repmats best be summed up by
quoting the comments of one participant in the open-endediapuesegarding the
usefulness of the report. The participant viewed the teg@mbeing “a totally useless
piece of document in my opinion and didn’t help or meayttang at all.”
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4.3.5 Recommendations:

Sampled educators’ responses to items assessing thearabesttitude towards

recommendations in the reports of assessed learmetabarated in figure 2 below:

Figure 2
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The information supplied by Figure 2 above raises some tanassues. Of note are the
three most common recommendations for the learners wiere referred for
psychological assessment. The first one is thatradeahould receive remedial language
(35 %). The second highest recommendation is that adeahould be placed in a
special class / school (31 %), and that he / she ssified as a slow learner / mentally
retarded (27 %). These results could suggest that only ahildith the most severe

problems get referred and that they really need specidisip.
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The implication of these recommendations is two-fdfitstly, it suggests that the
practice of psychological assessment still operate® the mode of both blaming the
learner and finding pathology within the child as pointedinytaragraph 2.5.4 of the
literature review. This seems to imply that it is thesessed learners who are not
performing up to the required standard of the system ofagiducand not the system that
could be failing the learner as highlighted in paragraphs 202 .5. It was stated in
these paragraphs that it would appear as if psychologisasament still focuses on the
learners’ deficits rather than on their educationaldseand abilities. It is therefore being
used to label and marginalise certain learners. This amhiots with the DoE (2001)
Policy on Inclusive Education. EWP 6 advocates a movey anam exclusion to
inclusion and that a psychological assessment procesddshe in line with policy’s

belief that all learners can learn if given the neagegsupport.

Secondly, this could imply that there are some learméo experience difficulty to learn
and who are not receiving proper support. But they are thdteang subjected to a
learning system that is incompatible with or incomprelmadio them. There could be
some external social factors that result in a divgreep of learners with diverse learning
needs in the schooling system. Macfarlane (2005) sthéd¢sat present, the education
system seems to be out of step with the needs of thaseers. This may result in a
scenario which Macfarlane (2005) refers to as “the dsappg school children”,
whereby many learners drop out of the schooling systeih dses not cater for their
specific needs. He further argues that there is no pwisting that learners should go to
school but not make it worth-while for them to be there.

4.3.6Attitudes towards Psycholoqists:

Educators’ responses to items assessing their general atbtdeds psychologists are

illustrated in Table 5 below:
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Table 5

Attitudes toward psychologists

Percentage of sample rating
ltems: Agreement or Disagreement

1&2 3 4&5

Agree Neutral | Disagree

If a pupil is experiencing difficulties, @ 81.6 10.3 8.1

psychological assessment should be recommended

Psychologists can provide a lot of information that89.8 4 6.2

could be helpful to educators

When it comes down to actually dealing with pupils| in 14.3 10.2 75.5
the classroom, psychological information is usetess

| think the services of psychologists should be mad&7.7 8.2 4.1
more available to learners and educators

| would never approach a psychologist for help 5.1 9.2 85.7
Sending a learner to a psychologist is generally a0 4.1 95.9

waste of timet#

| don’t have much faith in psychologists 5.1 16.3 78.6
| have a great respect for psychologists 83[7 10.3 6/1
Assessed learners improve in their problem areas 65.3 24.510.2

NB: # Reversed items: disagreement indicates positive attitudetowards

psychologists.

Table 5 above suggests that educators generally have avepcatitude towards

psychologists. From Table 5, it is indicated that around 82 ®gucators feel that if a
learner experiences some difficulties, a psycholdgiessessment should be
recommended. Nearly 79 % of them have faith in the eesuiendered. Almost 96 % of

the sampled educators regard the intervention of a pegisbas useful and not a waste
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of time. Nearly 90 % of the sampled educators are afpamion that psychologists can
provide a lot of information that could be helpful tortheRegarding reversed items, 75
% are of an opinion that when dealing with pupils in thessroom, psychological

information is useful. 85 % indicated that they would apph a psychologist for help

whilst 78 % said they had faith in psychologists.

4.3.7Attitudes toward assessment data:

Educators’ responses to items assessing their genérad@towards assessment data are
supplied in Table 6 below:
Table 6

Attitudes toward assessment data

Percentage of sample rating

Agreement or Disagreement

Items relating to assessment data in general: 1&2 3 48&5

Agree Neutral | Disagree

Psychological assessment data are not really relevant t20.4 8.2 71.4

educational decision-makir

Information obtained from assessment conducted by81.6 10.3 8.1
psychologists provides an objective way of confirmjng

impressions about learners

Psychological assessment often relies too much 0120.5 28.6 49.9

assessment data

| believe the information vyielded by psychological 75.6 17.3 8.1

assessing to be very valuable

The use of jargon in reports of assessment data i$ nd@3.5 20.6 15.9

really a problem for educators

NB: # Reversed items: disagreement indicates positive attitedowards assessment data.

From Table 6 above, it appears as though the sampled edubatd assessment data in
a higher esteem. It could be concluded that 71 % of the tdsagere of an opinion that
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assessment data are relevant to educational decisiongnd@® % of them valued the
information as yielded by psychological assessment. 8% #heorespondents felt that
they also provide an objective way of confirming theimoimpressions about referred
learners. These resonate well with the sampled edgoatw indicated an overwhelming
positive attitude towards psychologists as table 4 suggests.

It should however be mentioned that the educators’ highiymsegard of assessment
data in Table 6 above starkly contradicts their ddoav negative rating of the
assessment reports as shown in Table 4. This could maaaltfough educators value
the interventions of psychological assessment serigghly, they might find it difficult
to either understand / interpret programmes in their reporto implement them. This
could imply that whilst educators have a high positive neéégz the intervention of
psychologists in ‘dealing’ with learners, they have serimservations of the feedback
aspect thereof. This, as Farre (1998) suggests, may indiwtesven though most
educators find psychological intervention useful, assessmeports fare less well in
fulfilling educators’ broader aims of helping learners inwera their problem areas.

Another possible interpretation could be that despite ethgécators’ high regard for
assessment data, they maybe lack the specialisedtekdffect specialised tasks (which
might be laid out in the report), to deal with leasnexperiencing some difficulties in
learning. Another possibility could be that some schemfgply do not have the necessary
facilities to help such learners, like classes and peeofor either remedial and / or
special education. This could mean that the educatorgsiygosegard of assessment data
is being threatened by their perceived inability to intewattt the assessment reports and
put them to profitable use. This seems to bode well withsdmpled educators overall
low number of referred learners, (table 2) and their ggneegative attitude towards
feedback in psychological assessment reports (table 4)

4.4 Qualitative research results from the questionnaire (gn-ended questions):

As already stated in paragraph 3.7.2, qualitative data ebtamom the open-ended
guestions of the questionnaire were analysed using thecoatient analysis. Analysis of
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results in this regard focused more on the dominant antmon responses of various
issues supplied by the participants. Only the main comrhemés found in each
guestion, are reported for each question. From the sammsponses towards the
guestions posed, responses were identified according to anenesch question asked.
Information was coded and grouped per response to each qusdsponses expressing
a particular theme for each question were grouped togethgroup of responses that
had more similar answers than the others was regagiedsample of the educators’
views in that specific question. The same process wiasvel for each question. Both
Sotho and Afrikaans written responses were translatdshtmer by the researcher into

English.

4.4.1 Definition of a psychological assessment:

From the different responses, educators seem to hawdeanof what psychological
assessment is about. The ones that seems to thecaomston definition supplied was
that:
“it is a way of evaluating a learner’s behaviour, exampémotional / social etc.
that is the way psychologists assess learners to adthess cognitive or

behavioural problems”.

Another common response given as a definition of alpdggical assessment was:

“to determine whether a learner is really flexible, ipgad and can cope with his

/ her daily emotional, social and physical life”.

4.4.2 \Why are psychological assessments used in schools?

It appears as though most educators are of an opiniopgehological assessments are

done mainly for diagnostic purposes. Common respongeas giere:

“to help define a child’s particular problem or set of peod”, “to determine
which learners struggle with their daily-life school-sitach problems so as to
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stand by and support them to cope”, “For the identificabbrspecial needs
children or that with learning barriers”.

4.4.3 Problems associated with psychological assessinsctools:

A number of common responses were identified. Amongstrethas that:

“Psychologists in their private practice give a full repand those in the
education department do not give reports which cover the'sltitthcerns and
problems enough. But most parents don't always have fandsmedical aid to

have children assessed by a private person.

“The education department’s services are overloaded anébie to give the
schools needed guidance because they are not eadlgb&s/and thus have to
wait months for learners to be assessed. As such, eitty not receive enough

attention.”

“Because of difference in language, Sotho speaking leatnean English class
are always tested in Sotho at the Child Guidance Clirhe always gives some
incorrect and misleading results. Educators are not ahaéis to deal with
specialised problems and therefore learners do not getatnect help early
enough to prevent problems later in their school careers.

4.4 .4 Role played by psychological assessment in aoctasssituation:

Some common responses in this regard almost overlappedhoge in paragraph 4.5.2.

They included responses such as:
“It helps to pin-point a child’s particular problems sotthpecific assistance can

sometimes be given to that learner.” It gives “mar&ght on how to handle a
specific learner”. “It gives the educator a better undedstg of a learner and
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how to cope with him / her,” “Actually it only confirmsare or less what you
already suspect about a learner”.

4.4.5 On whether there are other methods that can He use

It seems like the majority of the educators were obpmion that there is a need for

resources in the form of

“Experienced teachers and remedial experts who cahdssistance”.

There was a noted concern that: “When problems are toploated, there can

be no substitute for professional psychological assegsme

4.4.6 On practical implementation of the recommendatiohsthe psychological

assessment reports:

There seems to be a serious problem when it comés faractical implementation of the

psychological assessment reports. Some of the conegsed include the fact that:

“educators deal with a whole lot of children and not jusingle individual’.
“Didn’t help at all or mean anything.” “Totally useless doent in my opinion
because even if things are suggested, how can non-medickdaaners afford
these as they are no longer available at the formdd Ghiidance Clinic.”

4.4.7 Recommended improvement of psychological assessemites in general:

Educators indicated that:

“they need more training provided by experts and speciatisteipsychological field.”

“Instead of just giving a written report, there should ‘desit-down’ visit between a
psychologist, parents and educators in which a plantminacan be worked out. Greater
parental involvement should be found as many of theseades usually have ‘problem’

parents”.
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An even ‘stronger’ suggestion was also put forward to:

“Make psychological assessments readily available hiodds as was the practice

more than ten years ago.”

Section B:

4.5 Qualitative results from focus group interviews:

The participants in the focus groups interviews produced spraétative data on the
aims of the study. The information obtained from th&as transcribed and analysed in
order to gain insight into educators’ opinions, as well thsir perceptions on
psychological assessment in schools. The followinghrita@mes and sub-themes were
extracted from the information that the focus groups segplising thematic content
analysis. Both Sotho and Afrikaans written response® wranslated verbatim by the
researcher into English so as to try and eliminate@dssible but unintended distortion of

responses.

4.5.1 Scholastic support resources / measures provided syhbel:

From the schools represented by both groups, there seerbed clear structure in place
to assist learners who might be struggling.

Participant, focus group A: “We start immediately atltwer grades, with grade
R. where we identify the children because there are possibilities of helping
them and remedy the situation. The first step wilfdyethe teacher to work with
the child and then call the parents to see if theyasaist. After that we call in the
experts like you people from the psychological serviokshe department of

education.”

Participant, focus group B: “you look at what you as ascteacher or as a subject
teacher observe a kid in class. We do not use anythingabpgcept the learners’
support portfolios”.
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“We would like to keep it with younger children becauserghare more
possibilities. Helping them and rectify the situatiorniheg lower grades. And we
will start immediately with grade R and grade 1 whereniestart to identify the
learners. Some of these things are carried up into highdes.”

4.5.2 How do educators perceive the use of psychologisabaments at your school?

There seemed to be a positive regard for this serveeratyed schools.

“| found that it was really positive and useful to mee Would like to keep it with
younger children especially at the lower grades wheravillestart to identify
them because there are more possibilities of helping thed rectify the
situation”. “They play a great role because they aiagyto make you to cope
with anything you are having and to make you better and yduregsier or
lighter. Here in class we do not have much time to déalthose who need help
because there are so many. “If we work with that cliel,know already we are
working with what kind of child.”

Members of both groups did however voice their frusiratiabout the service. Some of
the problems associated with these assessments wete: qu

“shortage of personnel within the system that is suppliethbydepartment of
education. They are over-worked. You wait for them, donss three months, so
that they can help. We fill the forms in and then ttesf them”.

“There is a big willingness from Inclusive Education sactibut in as far as

giving children the attention needed, they can’'t cope ... #ineystretched to the

limit.”
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So the workload is very high and you must in all the langsiage work. You
must teach children who go to school in their secontliat tanguage and I talk
not only of black learners, but also of our white chidreho English is their

second language.”

4.5.3 Other methods to be used in the place of psychol@gisassment:

Educators in focus group discussions seemed to have faithainrole could be played
by psychological assessment process and the positpudtsrat may yield in aiding
learners who are struggling. They seemed to view it @sdlevant method that can be
utilised to intervene when learners experience somaelm They however highlighted
the fact that they lack the expertise to interaceaively with the process of
psychological assessment.

“Many teachers are willing to be supportive but they compihat they do not
know how to deal with children who are angry, withdrawmose grades are

falling and who burst into tears for no apparent reason”

4.5.4 On the practical of implementation of the rec@mdations of the reports:

What came out clearly from the focus group interviews tis$ it was difficult for

educators to implement the recommendations of the epstordinary educators, they
are not schooled in the operational art of adaptingtineculum for all learners in their
classes. That, according to them, needs a specialtstisminained to deal with that, but

unfortunately, schools do not have such personnel.

“If you do not have a specialist teacher, how thert going to be practical for
you to implement those recommendations? If you have fepdalremedial
teachers, they could sit down with you and they would felpto interpret the
report. Some schools had specialised staff but the eduddjpartment went
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through a process of withdrawing all those people fromstiadf allocation”
participant, focus group A.

4.5.5 Comments on the support received from psychologicatseart the District-Based
Support Team

All groups decried and lamented the low level of support thegeived from
psychological service at the DBST. They however undedsthis perceived lack of
support to be as a result of the shortage of persomcethas appears to frustrate the
educators.

“There is an element of willingness on their partédp. The general feeling is

that it appears as though there are not enough peopledte e load. There is a

change in reaction if you are so willing as an educatato something, and you

play your part to do the best that you can for learardsexpecting someone else
to play his / part and that is not forth-coming”.

4.5.6 Empowering educators on how to help learners expariersome barriers to
learning?

Educators in both groups expressed their lack of knowledgedequacy in interacting
with learners experiencing some barriers to learningréellaeas a general call for the
deployment of experts at school level so as to dehlthis problem adequately.

“We need somebody that has special knowledge to overdbose barriers to

come into the team School-Based Support Team (SB$Te Ican get more

information and some workshops on how we can handle sdthese things”.
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Section C:

4.6 Triangulation of results:

In this section the information gathered from both the tipasaire and focus group
interviews was integrated to form a holistic overviewpsfchological assessment in
schools. For this study, methodological triangulatibmesults was used for “checking
out the consistency of findings generated by differerd-datlection methods” (Patton,
2002: p. 464). This was done in terms of integrating informatimained from each data-
gathering method in order to enhance the quality and cligdif the study. It entailed

analysing the data from the quantitative questionnairesttaen comparing the results

thereof with the data from the focus group interviewsvéification and validation.

Patton (2002) maintains that the rationale for the specise of methodological

triangulation can be found in the limitations of usingg# research methodology. He
further argues that the aim of reconciling data througmdulation is to provide the

researcher with corroboration of results using differeathods. By combining multiple

methods and data sources, “a researcher can hope t@meethe intrinsic bias that
comes from single-methods studies” (Patton, 2002: p. 464).

4.6.1 An integrative overview of the findings:

Information gathered through the research questionnaireedisas the focus group
interviews thus needed to be both consolidated and iméegrasing qualitative data
triangulation. This was done for the reconciling of gitative and qualitative data. From
the information already presented (data results froosec questions, open-ended
guestions and focus group interviews), overarching key themesyed. An overview of
the overarching key themes identified is presented in Taldelow. Where possible,
statements were given in direct quotations so as toidiighihe actual expressions as
given by the different respondents and highlighted inréperted and recorded of data.
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Table 7

Triangulation of results highlighting themes and findings

Overarching Ruantitative Qualitative Data Minor Issues Findings
support for Oper-ended | Focus groups
Themes hemes (4.3) | (4.5) 4.7)
Make Services ar | They can’t cop¢ | Only learnes | Psychologica
Inadequate psychologicall over-loaded, | they are stretchefl with extreme | service is still a
availability ~ of | service we wait for to the limit, over-J ‘cases’ get scarce resource
psychological readily months for worked and referred for | in schools and
service available to [ learners to bg service is not intervention | does not reach
schools as assessed forth-coming in the form of| the desired
was the case psychologicall broader spectrun
more than ter assessment | of learners
years ago
It did not A total Here in class w | Psychologist:| Written
Reservations address their useless piece] do not have in their psychological
regarding writter§ concerns of document | much time to private assessment
feedback / reporg about the which did not| deal with those [ practice give | reports are not
content learner and [ help or mean| who need help ag a full report | useful to
did not hint | anything they are many [ whilst those | educators as it is
on the in education | difficult to
educator’s do not do so.| interpret them
role.
Schools lac | They are No specialis Educator: It is difficult for
Difficult to | remedial written ina | means one deal with lots| educators to
implement /special jargon that cannot of learners implement
recommendationf classes for ] isn't clearto | implementthose] and not just | recommendation
such learnerq] educators recommendationf single
individuals
Their There can b | They play a gree ] Non-medical | Educators hay a
Positive attitudq intervention | no substitute | role as they makg aid learners | healthy attitude
towards is regarded | for you cope, make] cannot afford| towards the
psychologists as being professional | you better and [ these service$ service of
useful and psychologicall your job easier of as they are n¢ psychologists
not a waste [ assessment | lighter longer and
of time as available at | psychological
they provide the Child assessment
helpful Guidance
information Clinic
It provides arJ It helps tc Actually, it Sotho Educators have
Healthy objective pinpoint a confirms more orf learners in an| high regard for
perception  for} way of child’s less what you English class| assessment datal
assessment data§ confirming problem so suspect about aj are tested in | and value its
impressions [ that referred learner | Sotho. This | worth for
about assistance gives some | decision-making
learners can be given misleading
results
Concerns arounj Educators di | Educators ar | Specialist J We do noi| Educators nee
the shortage of not have not able to remedial teachg use anything specialist
specialist specialised | deal with at school leve] special personnel at
personnel skills to learners could help tof except thg school level who
effect needing interpret reports | support could help them
specialised | specialised portfolios of | with effective
tasks focus the learners | intervention
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Table 7 above indicates that an overarching theme watifidé by a particular data
gathering method in order to see what common resultiseonds are across data sets to

indicate the main findings of this study.

4.6.2Summary on the triangulation of results:

It emerged from the results of both the questionnaidetiam focus group interviews that
even though there were some points of concern regardyachgegical service, the
educators felt that the service should nonethelessréegthened and maintained. The
educators need specialist people (at school level ifigesso help them with the
interpretation of the report data as they found it cliffi to implement the
recommendations contained in the report. This runs tek of creating some
despondency from the educators and this in turn resultseimdh-utilisation of the
school psychological service. It appears like educatast wo see the results of the
whole process, from identifying the learner who expegersome barriers to learning, to
seeing him / her performance improving after some intervgnis opposed to just
referring and not being able to implement the procesglping the learner.

4.7 Researcher as a source of reference:

Experience gathered and observed on the utilisation of pegibal assessment services
was mainly through interactions with educators and lesrwihin educational settings
as a member of a District Based Support Team, (DBSTineidy known as Support
Services as well as my tenure at an internship sitee &f the main tasks was to
administer psychometric assessment to learners vene rgferred to the DBST and give
feedback to educators and parents of the learners wdre veferred for psycho-

educational assessment.
Psychological assessment within this context seerapdmate on two different scenarios.

On the one hand its service and utilisation in townshipais is all but non-existent. On
the other, former model-C schools appear to utilise $leisvice to the fullest. The
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utilisation thereof seems to be for some other wayewreasons other than what

psychological assessment is intended for.

¢ lItis used as a ‘legal route’ to retain learners:

Often, towards the end of the year, there would benflnx of referrals asking for
scholastic assessment of some learners. The suspmas that educators would
suddenly realise that certain learners would have tcetagned in a grade and not be
promoted on to the next one. Lawfully, a learner mayepeat a grade without proof of
external intervention by the DBST (evidenced by a lowriag in a psychological
assessment). It thus seems that psychological assatsénd reports thereof) is used as
an authoritative tool to both confirm and support the edugatiecisions to hold back

some learners.

The sole aim of referring a learner for scholasteeasment should be to assess the
learner (early in the year preferably), so as to deterinis / her potential and ability to
learn. By way of identifying strengths and weaknesseggpnntervention strategies can

be done in order to assist a learner to cope.

¢ Used as a means of creating and or maintaining posts:

Upon being assessed, learners acquire a ‘clinical nunibepending on the number of
learners assessed, (and recommendations for specialalagmedial teaching being
made), the school then qualifies for an additional poshe retention of the existing one.
Thus it would seem as though learners are being refemedasse for scholastic
assessment, not with the intention of intervening, Wit the hope that sufficient
learners would be ‘found’ to keep the existing specidl aar remedial classes or even

create new ones.

The sad thing about these ‘special’ classes especialiyioist of the former Model C
schools is that they do not reflect the demographicth@fschools within which they
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exist. Many of them do not mirror-image the enrolmenysation of the school. Often
there seems to be an overrepresentation (if not totdd)ack learners in these classes. A
perception is thus created that assessment in this &reocagates self-fulfilling

prophecies about certain educators and certain schools.

The same myth applies to school beginners. Some schaalkl recommend that a
learner should be assessed for school readiness tfevagh they are of a school going
age), before being enrolled. Most of these learnersféea those whose home language
is different from the school's language of learning &eaching (LOLT). Thus on the
basis of the low scores from the assessment d&actiool would then have a ‘license’
to enrol the learner in grade 0 instead of grade 1 as bisadge rightfully dictates. Some
early learning centres would refer learners whose predgres have doubts about, for
assessment. This is usually based on their good reputdtaeparing learners well for
school upon graduating from their centres. They would thereseek some ‘legal’ ways
(in the form of psychological assessment) of withimgdhose who might be at risk of

tarnishing their good image if released to schools.

CONCLUSION

This chapter has put the whole study into perspective.vié gaholistic picture of the
research results of the quantitative questionnaire dsawehe qualitative focus group
interviews. Information obtained was integrated throughttiangulation thereof so as to
form a holistic state of affairs of psychologicasassment in schools. Having given the
interpretation of the results and analysis thereofthéur discussions on the findings,
limitations of the study as well as the recommendatfon further research are discussed
in the next chapter. This also includes suggestions fablesting a programme of action

S0 as to guide the process of psychological assessm&sitaols.
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CHAPTER 5

DISCUSSION, LIMITATIONS, IMPLICATIONS AND RECOMMEND  ATIONS

5.1 Introduction

In the previous chapter, results were presented, anadyskdterpreted. It was done by
giving both the quantitative and qualitative results as agllthe triangulation of the
findings. This chapter covers the limitations that evekperienced during the study. A
tentative agenda on psychological assessment in Isci®@enerated. Based on the
findings of the study, concluding remarks are made ad a®lsuggestions and
recommendations for further studies with regard to suppoltdoners.

5.2 DISCUSSION

5.2.1Quantitative guestionnaire:

The demographic characteristics of the sampled educaeedlected in tables 1, 2 were
not significantly related to their positive attitudesvéwds psychological assessment
shown in table 5. Hagborg and Aiello-Coultier (1994) claimttone of the more
consistent findings in the literature has been thatereaperienced educators tend to hold
a less favourable view of psychological services.dtselike this claim did not hold true
for this study. The majority of the sampled educatotthim study (73 %) were older (in
the age group 41 — 50 years) and had a significant numberacd i service (paragraph
4.3.1 and table 1). They seem to hold a more positivaiddtiitowards psychological
intervention even though they showed some noticeabkrviasons about assessment

data.
It should be noted that even though the sampled educatttitide towards

psychologists can be regarded as a positive one, educaton®tdseem to utilise the
services of psychological assessment quiet fully. Bhévidenced in the low number of
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learners that each of the sampled educators referreecommended for psychological
assessment. It could imply that only learners withresmé ‘cases’ get referred for
intervention. What needs to be determined is how are E#eners who experience some
barriers to learning (including those with social as \@sllemotional instabilities), being
assisted and supported at school level.

There seems to be three main problem areas that promm@teduto refer learners for
psychological assessment. They are reading, writingoahdvioural problems. In most
of the cases, referred learners get recommended rfedial in the form of enrichment

programmes, special classes and / or specialised education

Feedback to educators in the form of written reportstren assessed learners were
regarded by the sampled educators as being meaningless andadfiedf there are no
resources at school level. It is generally impossible the educators to practically
implement the recommendations of the psychologisthas requires the skills of a
Remedial specialist or a Special education specitlisbuld be concluded that educators
are perhaps not equipped to interact with the jargon iwthten report and are therefore
not eager to refer learners if they (educators) cannbtthm recommendations into
practice.

5.2.2 Open-ended questions:

Educators in this study appear to have an idea of what ooless a psychological
assessment entails. It seems as though many beli@vie ¢tha play a significant role in
helping identify learners experiencing barriers torieay as well as how to engage with
them. They however have some serious reservationsnédrthe reports written on
psychological assessments done and the practicality roplementing the
recommendations thereof. The educators also expressedraistrations around the non-
availability and / or shortage of the personnel to rehdén an effective and meaningful

intervention through psychological service at schoollleizducators seem to be of an
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opinion that personnel at the district office are edeimed by their workload and

cannot engage meaningfully with all the learners in slsho

This appeared to be in line with the findings in this studgérature review of the
research conducted by Mpofet al (1997). It found that service availability of
psychological assessment and public awareness wereloate®ne of the identified
reasons as highlighted in paragraph 2.5.1 was the generallyppblic image of school
psychologists. Coupled with that was the shortage of peetoas well as negative
attitudes towards some educational policies and systems.

5.2.3 Focus group interviews:

There was a general positive regard of psychologicaicgeby the sampled educators.
They applauded the services rendered but decried the sdnmtsge of personnel from
the DBST. The shortage results in educators having to evdibriger periods (up to three
months), for intervention. This has a negative inheactheir work. They were willing to
play their role as educators in class with regard ssisting learners who need extra
attention. They however seemed to feel inadequately empdue interact meaningfully
with those kinds of learners and would rather have theingkattended to by a specialist.
There seemed to be a general outcry for the employofieamedial specialists at school
level who could help them to interpret some of the mspas supplied by the
psychologists as well as implement some of the sughjpsbgrammes for those learners.
The sampled educators also voiced their desire to be veenpd through some

workshops on how to interact with learners who expeedrsome barriers to learning.

5.3 Limitations of the study

A number of aspects created obstacles to the expectesttsmmning of the research
process. Amongst others, (but not limited to), werddahewing:
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Conducting a research study on known people proved to haegative effect.
Almost all of the sampled participants in the focusugranterviews knew the
researcher to be a member of their District Based Suppam, even though the
initial questionnaire was delivered by another colleague. stibject information
letter (Appendix E), which stated that the research washe completion of
study purposes, did not appear to convince them. Despite tiessures, the data
might have been influenced by participants’ familiarityhutthe researcher.

Lack of available time on the part of educators prevestede of them from
being able to attend a focus group discussion. Following a@hdittons under
which permission to conduct this research were granted (#Mppe)), it was
impossible to get as many educators as one would havealfitexdvorking hours,
or enough educators having a common flexitime to participat®ei discussions.

Some educators were neither willing to deviate from thetieduled programmes
after school nor were they able to arrange an additidate for a focus group
discussion. The only time they were prepared to participatine study was
during the school's tea or lunch break. Unfortunatelgséhbreaks were too short
for the standard one hour envisaged for an efficient fgomsp interview.

Participants for the focus group interviews needed to edassured that the
discussions were solely part of a study for the fudhinof a master’'s degree
purpose. A suspicion on their part was that this appeakedalifact-finding

expedition that could be used against them later, if Hp@ke their true minds.
They therefore, seemed unwilling to just give the infdromaespecially on a tape
recorder, as well as having to attach their signatufés was despite the
covering letter or subject information letter (AppendidEjailing the aims of the

study.

The referral process at schools that participated irnstbdy seems to be handled

by a selected team of educators. As such, the entiregsraxeentrusted in the
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hands of very few educators or it is solely at trsemition of the information as
supplied to the Life Orientation / Guidance educatorotld therefore, seem that
a considerable number of the sampled group felt thatimeparts of the
guestionnaire were not applicable to them as they werdliredtly involved in
the referral process and thus, did not answer such pdts guestionnaire.

5.4 Implications for further research:

This study yielded a number of areas that warranted lzefurésearch:

Since not all educators are involved in the referralesgsvithin the schools, but
only designated members of the School Based Support Teansmilar
descriptive study could be conducted mainly for educators avbeaot directly

involved with the referral process of learners.

Similar research could be done focussing on the parénthildren who have

been evaluated using psychological assessment. This wedutn déstablish their
own perceptions towards assessment and to determinemybect] if any,

psychological assessment had on their children. Thathsther there was any
significant improvement in their scholastic performarme change on their
children’s behaviour after having been exposed to a psychaloggsessment
process.

While this study provided a general positive feedback on ¢olstgerceptions

of psychological assessment, another study could be d@inly for areas that
were rated negatively around psychological assessmiistcduld include areas
such as service availability and the utilisation thereefommendations made in

reports, as well as the report’s structure and content.

Given the problem areas highlighted by the participants & ghidy regarding
support services to learners, indications were that edanedSupport services are
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generally lacking within the current South African scheystem. A study could
be done to determine whether there is room within tineent education system

for these services or not.

= Another study could be conducted and include a larger samplenghich would
increase the power of multiple analysis and the gesatan of findings as
results representing opinions of a larger educators’ populatithe province.

5.5 Recommendations:

Having noted the concerns as raised by the sampled educatonsl éhe problem areas
regarding psychological assessment, the following resemdations are suggested in
order to try and address the highlighted areas of comsenoted in the overarching key

themes in the triangulation of results in paragraph dd6Table 7:

5.5.1 Ensure adeguate human resource provision:

Educators in this study made a call for psychological sesvio be readily available to
schools because there are no services forth-comingrder to address the inadequate
availability of psychological services and the delivirgreof at school level, as well as
ensuring that they reach the desired broader spectrurarotls, it is recommended that
the education department should make sure that there is aadeljuman resource

provisioning.

Educators furthermore stated that after identifying learrmerd referring them for
psychological assessment, they often had to wait lonigpdsefor personnel from the
district office to come and assess the learnerspdses from the questionnaire as well
as inputs from the focus groups interviews indicated thertetls a dire shortage of
specialist personnel within the education system. Thogdoged presently within the
education system are stretched to the limit and canbertaict meaningfully with all the
schools. According to the DoE (2005)’'s report on Educatitatisics and Education
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Management Information System, there were 355 schoath, W5 845 learners
registered at these schools, and 4 064 educators within BedieEducation District
where the study was conducted. There were only 18 offidi@m the Inclusive
Education section (during the execution of the study) ware supposed to attend to all
the learners who might experience some barriersaimiley and if needs be, also offer
emotional and social support to the educators, too.

5.5.2 Have remedial educators at school level:

Sampled educators voiced their frustrations around theewmeports. They claimed that
these reports did not address their concerns aboueféreed learner(s) and did not hint
on the educator’s role. As such, they regarded them dly wegaless pieces of documents
which did not help or mean anything at all to them. Ideorto address the serious
reservations by educators regarding written psychologicaisament feedback / report
content (which is not useful to them as it is difftcial interpret), it is recommended that
schools should have qualified remedial educators who caliddihers to interpret the
reports. Instead of just giving written reports to schablste should be a meeting which
involves a remedial specialist, psychologist, refeaad assessed learner’s parents and
the class educator wherein a plan of action will bekedrout. It must be emphasised
that the full reports should contain sufficient infatmn on suggestions for parents and
educators and specify each one’s role clearly. It shaldd be presented in a clear
manner which would be easy for everyone to understatiteasse of jargon in reports of
assessment creates problems for other stake-holders.

5.5.3 Establish functional District Based Support Tedd®B3T):

Educators pointed out that their schools lacked remepde&dialists as well as special
education specialists for learners in need of such ressult was therefore, practically
impossible for them to carry-out the recommendatiocalrge they were often written in
a jargon that was not clear to educators. In order to ssldne educators’ difficulty in
implementing the recommendations as laid out in fisessed learners’ written reports, it
is recommended that the education department should estaipicdional District Based
Support Teams (DBST)
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To address and attend meaningfully to the inadequate aVtyladii psychological
services as already stated in paragraph 5.4.1 above, nsubkafwhich must support
educators in respect of support to learners who experieaggers to learning and
development), should be put in place. This should includat wiaylor, Muller and
Vinjevold (2003) term as having clear job descriptions anesliof accountability for
education officials based at the district. This wouldrberder to both defuse and allay
confusion concerning their roles and responsibilities.loFagt al (2003) state that the
officials based at the district are best placed to gragpact on the local conditions under
which educators operate at school level.

This study seeks to recommend and align itself withpbkcy of EWP 6 which puts
emphasis on the establishment of operational DisBasted Support Teams (DBST) to
provide co-ordinated professional support services to scholés support team should
comprise of personnel with specialised knowledge andsskithich will incorporate
psychologists, socio-pedagogues, speech therapists, physmste / occupational
therapists, and learning support facilitators. Their tasiulev then be to evaluate
programmes, diagnose their effectiveness and suggesdticabdns for educators to
implement at school level as well as in their alasms in order to support those learners

who experience barriers.

The main role and function of the DBST would then bemonitor and support the
educators at school level. They would assist educatocseating greater flexibility in
their teaching methods and in assessment of learning thrdwegprovision of some
illustrative learning programmes, learning support materialsassessment instruments.
This would also include offering empowerment through tngrof and work-shops to
educators on how to attend meaningfully to the needsarihérs, especially those
experiencing some barriers to learning. Educators wilketbeg, receive support in the
form of staff development, in-service education andnimgi and the opportunity to
collaborate with other education support personnel aidistrpport services.

Another important task of the DBST to be coupled i main role stated above would
then be to ensure that proper provincial as well asmaltguidelines for supporting and

85



referring learners experiencing barriers to learning falewed to the letter by the
educators at school.

The DBST should furthermore attend to the low levdlessential resources such as
standardised measures. Farre (1998) states that givecklef Etandardised measures in
many children’s home languages and the fact that many plegists are not proficient
in these languages, any assessment would then representicalgrachallenge for
psychological assessment for these learners. It shbetdfore, be another task of the
DBST to ensure that recommendations for appointmemtsdane according to such
needs and relevant personnel as well as making maesalrces available.

5.5.4 Allow enough time for psychological assessment:

Sampled educators indicated that they have a posititadatttowards the services of
psychologists and psychological assessment process. ifitegvention was regarded as
being useful and not a waste of time as they provideduietgormation. It is therefore,
recommended that in order to both sustain and maintaiaducators’ positive regard for
psychologists, more time should be given to psycholegsiployed by the education
department for psychological assessment. When profegraleprocedures are followed
to the letter, good standardised tests can be useful mifideg learners who might
benefit from specialised learning contexts. Proper rdfgsracedures refer to the
intervention system whereby there are case confereinceghich all stake-holders
(identified learner, his / her parents, educators, DBSmivee) meet to confer, share
information and make a decision to refer a learnerp®ychological assessment. The
information that has been collected on the failur@itiérent interventions will assist in
decision making and guiding the selection of assessmigateges. Assessment
techniques that should be selected on the basis of delc&ion needs to be made and
what data need to be collected to arrive at that decisi

This (standardised tests can be useful in identifyingné&arwho might benefit from
specialised learning contexts) neither disputes nor doegate the recommendations of

the National Committee on Education Support Services (NCHSS7) report. The
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report calls for the discontinuation of the routine atstandardised tests for placement
of learners in specialised learning contexts. Anothiifrcan the report is for the freeing
of psychologists employed by the education department ftesting’ or performing
specialist assessment functions. The ‘freeing froninggstvill enable them to use their
expertise to address other needs such as those relasogiab and emotional issues in

ways which will impact positively on the learning expeces of many more learners.

Contrary to that, ‘testing’ is only one of the mangpst in the psychological assessment
process. Good and proper psychological assessment procealutesip all stake-holders
benefit before learners get therapy. As long asnmhag@rity of learners remain deeply
affected by poverty, disease, their parents’ illiteracyl unemployment, a definitive
spectrum of psychological assessment interventionsistasy such vulnerable children
remains essential in overcoming their adversity. In suwtances, psychological
assessment (if used correctly), can provide informatidnich is both relevant and
invaluable and might even help alleviate some social problashnsalluded to in

paragraphs 2.9.2 and 2.9.3.

5.5.5Allow educators to also access high guality tools:

Educators indicated their positive attitude towards assessiata and had a high regard
for its value in educational decision-making. For thetndid not only provide an
objective way of confirming impressions about learnets, they claimed that it also
helped to pinpoint a child’s problem so that assistana&ldme given. Irorderto sustain
as well as maintain this positive perception, it is nee®nded that educators should also
be allowed to access high quality tools.

Sampled educators expressed their need for empowermentteinto be self-reliant and
not being entirely dependent on psychologists (givenr teetical shortage) for
psychological assessment. This study seeks to alignwgelthe sentiments echoed by
Foxcroftet al (2004) in allowing other people access to certain instrtsndiney are of
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an opinion that new tests need to be developed to catgapsr in the existing array of
tests. An argument brought forward was that new tedte developed should be those:

= that educators can administer as too few psychologistbeang employed in
the educational system to carry out the psychologicattium (as per the
Health professions Act, 56 of 1974 mentioned in 1.6.2 whichssth&t only
registered psychologists are allowed to perform psydicdbtests),

= that the educators can use to identify learning potentizhiidren,

= for assessment of language proficiency,

= with standardised national scholastic performance (nbt for diagnosis of

learning problems, but also for remediation purposes) atlyg las

= those that tap potential cross-culturally.

5.5.6 Strengthen support structure at school level:

Sampled educators expressed the need for specialistsam such as remedial education
as well as special education at school level. In ciml@ddress their concerns around the
shortage of specialist personnel at school level whadcbelp them with effective
intervention strategies, it is recommended that suppouctare at school level be
strengthened.

Each educational institution should have a strong intesmaport structure in a school,
called a Site-Based Support Team (SBST). The establighoiehe SBST would then
be to cater for learners experiencing learning barrieraell as sensitising schools to
diversity. EWP 6 describes SBST as a committee of st@imbers, comprising of
educators at school level whose purpose is to consult indiridual educators who
request assistance regarding learners experiencing bdaiéarning. The rationale is
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based on the notion that regular classroom educatodssn@gort to assist those learners
who experience some barriers to learning. The SBST tiwdh be supported and
strengthened by the DBST so that they are fully functiand operational. The team
would in turn be able to attend efficiently to the neefdhe identified learners (given the

critical shortage of specialist personnel).

Every school should (through the SBST and occasionddipugh the help of a
specialist), strive to establish a learning environment thnakes the curriculum
accessible to all learners and provide every learner th@hopportunity to realise his /
her full potential. 1t should also therefore, be the af every school to prevent,
compensate for, and / or remove the development of leaonidgvelopmental barriers
as soon as possible. Besides being involved centrally inifleg ‘at risk’ learners, the

broad functions of the SBST would then also be to:

= ensure that the school's education programmes preventlébhelopment of
barriers to learning and development,

= ascertain that the teaching and learning environment ablsithgeneral and the
classroom in particular, is responsive to the full ramigearning needs,

= ensure the early identification of the learning and deurental barriers
experienced by the learners,

= analyse the learning and developmental barriers andr tdi® curriculum,
assessment and instruction for learners who may resjumgort,

= assist the class educator to develop Individual EducatidrDawelopment Plan
(IEDP) for the learners as highlighted in paragraph 2d§.the literature review
of this study,

= monitor the implementation of the Individual Educatior d&evelopment Plan

(IEDP) and
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= Refer the learners to the DBST for psychological essent only if they do not
progress according to their IEDP providing there is ode@ience that extra work
was done at school level to assist the learner bt mofruit.

Following the inputs from the respondents in this studg, régport wishes to reiterate and
recommend the implementation of the DoE’s (1997) repdtiefNational Committee on
Education Support Services (NCESS). The report made sommmendations on the
use of Standardised Tests. Among them were calls éor th

» Early identification and assessment of learners wl® li&ely to experience
barriers to learning and development, as well as eddyiention to be a national
priority and not just that of the Department of Education

» Urgent re-evaluation of all standardised tests wherefly those which have
proven usefulness in identifying barriers to learning, developmand

intervention as part of the assessment process shoukkde

Conclusion:

Problem areas encountered and those that threatenegctess of the study during the
execution thereof, were highlighted in this chapter. Suggestor future studies were
put in perspective. Recommendations to counter problems erped at schools were
also made. Psychologists and other therapists withenediucation set-up have the
responsibility of knitting psychological assessmerib ithe curriculum and use it to
construct an enabling environment in the inclusive classreuation. The rapidly
changing social and political situation in South Africacessitates an instance where
assessment does justice to people from different culbha&ekgrounds. Furthermore,
continuous research and improvement of tests should betakele for tests developed in
South Africa as well as for international ones sdacounter the assessment of learners

using some technically inadequate instruments.
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APPENDIX A:

FREE STATE PROVINCE

Ref no: 16/4/1/.....-........ FS460C

APPLICATION FORM TO REGISTER RESEARCH PROJECTS IN TH E FREE STATE
DEPARTMENT OF EDUCATION

+ Please complete all the sections of this form that ppécable to you. If any section is not
applicable please indicate this by writing N/A.

% If there are too few lines in any of the sections plesiselathe additional information as an
addendum.

+ Attach all the required documentation so that your appicatan be processed.

Send the application to:
Chief Education Specialist: IRRISS (Institution and Research Registration and

Independent Schools Subsidies)
Room 1213

C R Swart building
Free State Department of Education

Private Bag X20565
Bloemfontein
9300.

Tel: 4048077/4048075
Fax: 4048074

1 Title (e.g. Mr, Ms, Dr, Prof):
M I | [ |
2 Initials and surname:
M |J | [s JE T s [HJE D [t | | [ | | |
3 Telephone  Home:
IN |7 A |- 1 [ 1 [ [ © T |
Work
0 |1 J6 |- |9 [7 [3 |9 Jo [7 |8 | |
Cell:
0 |7 J2 |- |2 |8 [9 |7 Jo [6 |9 | |
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Fax:

6.1

6.2

6.3

10

11

e-mail: setshedim@edu.fs.gov.za

Home Address

1 1 7 9 2 B L (@] C K X
M | A B (@] P A N E
0 1 9
Postal Address
P (@] B O | X 3 7 6
M | O R U L A
0 1 9

Name of tertiary institution/research institute

University of the Witwatersrand
Occupation: Senior Education Specialist

Place of employment:Fezile Dabi Education District (Sasolburg)
Name of course MA —Counselling Psychology

Name of supervisor/promoter: Dr F. Strydom
Please attach a letter from your supervisor confirmingytbathave registered for the
course you are following.

Title of research project

Investigating the use of psychological assessment in SouttaAfschools

Concise explanation of the research topic:
To determine how are psychological assessments usedttuateschool level

in general and how useful are they in the classrotuatgn in particular

Application value that the research may have for the Freé&tate Education

Department:

The feedback from the educators will help in attemptingriprove the services of

the DBST based on the educators’ attitude towards psychdlagsessment
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12.1

12.2

12.3

12.4

12.5

12.6

13

14

15

16

17

The full particulars of the group with whom the reserch is to be undertaken:
Educators from five selected schools in Fezile Dabi distric

List of schools/Directorates in the Department/Officits:

Grades:
All grades
Age and gender groups:
25 years and above both males and females
Language groups
English, Afrikaans & Southern-Sotho
Numbers to be involved in the research project:
Approximately 120

Full particulars of how information will be obtained egglestionnaires, interviews,
standardized tests. Please include copies of questionnaires, questions thatll be
asked during interviews, tests that will be completedor any other relevant

documents regarding the acquisition of information

Questionnaires and focus group interviews

Thestarting and completion datesof the research project: (Please bear in mind that
research is usually not allowed to be conducted indheods during the fourth term.)
From 16 July 2005 TO 22 September 2005

Will the research be conductddring or after school hours?

At the educators’ own flexi-time

If it is necessary to use school hours for the reseaajagbyhow much time will be
needed?
N/A

How much time will be spent on the research projecby individual educators

and/or learners?

Approximately one (1) hour
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18

Have you included

18.1 A letter fromyour supervisor confirming your registration for the course you

are following? Yes/No

18.2 A draft of the letter that will be setot the principals requesting permission to

conduct research In their schools? Yes/No

18.3 A draft of the letter that will be sdbtparents requesting permission for their

children to participate in the research project? (If @pplie) Yes/No
18.4 Copies ofjuestionnairesthat you wish to distribute? Yes/No
18.5 A list ofquestionsthat will be asked during the interviews? Yes/No

I confirm that all the information given on this forncisrrect.

SIGNATURE DATE 20/05/2005

101



FREE STATE PROVINCE

Enguiries o MrW B van Rooyen Tel (051} 404 807
Refarence no. | 16/4/1/30-2005 Fax :{051) 404807
2005-05-25

Mr.M.J.Setshedi
P.O. Box 376
Morula

0196

Dear Mr. Setshed:
REGISTRATION OF RESEARCH PROJECT

1. This letter is in reply to yc‘a’ur application for the registration of your research project.

2. Research topic: Investigating the use of psychological assessment in South Africs
schools.

3. Your research project has 'been registered with the Free State Education Department ai

may conduct research in the Free State Department of Education under the following cc

Educaters and learners, participate voluntarily in the project.

3.1
3.2 The names of all schools. educators, and learners involved remain confidential,
353 The questionnaires are completed and the interviews are conducted outside nor
tuition time. )
3.4 This ietter is shown to aill participaling persons.
4. You are requested to donate a report on this study to the Free State Departrnent of Edu

will be placed in the Education Library, Bioemfontein. It will be appreciated if you woulc
bring a summary of the report on a computer disc, so that it may be placed on the webs
Department.

5, Once your project is complete, you may be invited to present your findings to the releva
persons in the FS Depanrtment of Education. This will increase the possibility of implem
your findings wherever possible.

G You are requested to confirm acceptance of the above conditions in writing to:
The Head: Education, for attention: CES: IRRISS
Room 1204, Provincial Government Building
Private Bag X20565, BLOEMFONTEIN, 93061

We wish you every success with your research,

Yours sincerely

Whleryen

we van'Rooifén
CES: IRRISS

Department of Education ¥ Departement van Onderwys vV Lefapha la Thuto
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APPENDIX C:

1%

bt UNIVERSITY

OF THE
) WITWATERSRAND,
i, _? JOHANMESBURG
2 School of Human and Community Depeent

Researcher: Private Bag 3, Wits, 2050
Johannesburg, South Africa

Tel: (012) 7010-372, Cell: (072) 1897-069
24 November 2004

The District Director

Fezile Dabi Education District
Private Bag X 2018
SASOLBURG

Sir

RE: Permission to conduct research at schools in your distt:

| am an MA (Counselling Psychology) student at the Unityecs the Witwatersrand and
would like to conduct a research for the purposes of ohtathie said degree. Permission
is thus, hereby sought to carry out a research prdjscin@e schools in your district.

My research topic islnvestigating the use of psychological assessment in_South

African_schools This study seeks to assess how useful these measureanents

educators in classroom settings. It also aims tortapthe educators’ understanding of
psychological assessment as well as to identify gheiceptions about the role of this
service. Find enclosed, a copy of the questionnaire tilabev given to educators to

complete.

Thanking you in anticipation.
Yours faithfully

M. J. Setshedi (Mr) Dr F. Strydom (Supervisor)
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APPENDIX D

W UNIVERSITY
(L]

OF THE

) WITWATERSRAND,

TN JOHANNESBURG
N School of Human and Community Depeent

Researcher: Private Bag 3, Wits, 2050
Johannesburg, South Africa
06 June 2005

The Head: Education: Att: CES:IRRIS
Room 1204, Provincial Government Building
Private Bag X 20565

BLOEMFONTEIN

9301

Sir / Madam

Re: Confirming acceptance of conditions of the research prett:
Your letter dated 2005-05-25 has reference:

This serves to confirm that | accept the conditiongHerregistration and conducting of
my research project with the Free State Education Depatt | also declare to always
abide by the stipulated conditions during the executidheftudy.

Thanking you for the permission and registration of egearch project.

Yours sincerely

M.J. Setshedi
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APPENDIX E: Subject Information Letter (Questionnaire Based Reseait)

UNIVERSITY

OF THE

WITWATERSRAND,

T JOHANNESBURG
i? School of Human and Community Development

Researcher: Private Bag 3, Wits, 2050
Johannesburg, South Africa
Tel: (012) 842 3523, Cell: (072) 1897-069

.
|

My name is John Setshedi. | am conducting a researcthdopurpose of obtaining a
Masters degree at the University of the Witwatersrang. dvka of focus is the role
played by psychological services in South African schodl®e main aim being to

determine how useful are psychological assessmenth@bldevel in general and in the
classroom situation in particular. Part of the redeaaoms to explore how your
experience of psychological assessment has affect@dpgrceptions of its significance
and relevance to your workplace. | am also exploring wlagys in which service

availability and utilization thereof might lead to atee understanding of the section. |
would therefore like to invite you to participate in this sesé.

Participation in this research will entail completiing attached questionnaire. It will take
approximately 60 minutes to complete. Participation is ntakty and you will not be
advantaged or disadvantaged in any way for choosing toletegr not to complete the
guestionnaire. While questions are asked about your demograpdis,det identifying
information, such as your name or Persal / Identity bennis asked for, and as such,
you will remain anonymous. Your completed questionnaire vatl Ioe seen by any
person in this department or section at any time, (exoepty research supervisor), and
will only be processed by myself. Your responses wilydod looked at in relation to all
other responses. This means that the feedback thabemgiven to the school will be in
the form of group responses and not individual perceptions.

If you choose to participate in the study, please cetephe attached questionnaire as
carefully and as honestly as possible, put it in the geavienvelope and seal it. Then
hand it to the Life Orientation HoD. This will ensureatino one has access to the
completed questionnaires, and will guarantee your confidigntia will collect them
from him/her within a week’s time. If you do return your digesaire, this will be
considered as consent to participate in the study. Yduhsth be invited to participate in
a focus group discussion of issues around psychologiczdsament at a later date.

This research will contribute to exploring your percemiassociated with psychological
assessment, as well as your understanding of whailadiin, if any, do these measures
make in a school setting. This can help to inform thealcbupport service in exploring

methods of improving service delivery.

Thanking you in anticipation.

M.J. Setshedi
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APPENDIX F: Subject Information Letter (Interview)

UNIVERSITY
[D F THE
A WITWATERSRAND,
W JOHANNESBURG

= School of Human and Community Development
Private Bag 3, Wits, 2050
Johannesburg, South Africa
e-mail: itsoseng.clinic@up.ac.za

My name is John Setshedi, and | am conducting reséarthe purposes of obtaining a Masters
degree at the University of the Witwatersrand. My aodafocus is the role played by
psychological services in South African schools. Thenna@in is to determine how useful are
psychological assessments at school level in genedahathe classroom situation in particular.
Part of the research aims to explore how your expegieof psychological assessment has
affected your perceptions of its significance and relegao your workplace. In addition to this,

| am exploring the ways in which service availabilitydautilization thereof might lead to and
understanding of the section. | would therefore, likentateé you to participate in this research.

Participation in this research will entail being intevweel by myself, at school, at a time that is
convenient for you. The interview will last for approxielgt one hour. With your permission

this interview will be recorded in order to ensure accur&ayticipation is voluntary, and no

person will be advantaged or disadvantaged in any way foosohg to participate or not to

participate in the study. All of your responses will bptkeonfidential, and no information that

could identify you would be included in the research report. iftegview material (tapes and

transcripts) will not be seen or heard by any persothim organisation, and will only be

processed by myself. You may refuse to answer any qasstau would prefer not to, and you
may choose to withdraw from the study at any point.

If you choose to participate in the study please supouit name to the Life Orientation Head of
Department or the school secretary. | will then cangaa in order to discuss your participation.
Alternatively | can be contacted telephonically at @827 069 or at 012 842 3523.

This research will contribute to exploring what are pheblems associated with perceptions of
psychological assessments, as well as your understamidigat contribution, if any, do these

tests make in a school setting. This can help to infédvensthool support service in exploring
methods of improving service delivery.

Kind Regards

M.J. Setshedi
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APPENDIX G:Consent Form (Interview & Recording)
&“\NUPHUHU‘%@
=

o
/'\ =
University of the Witwatersrand

X N
School of Human &

Community Development

)
N
=
5

School of Human and Community Development

)
D)

I , consent to being interviewed by John Setshedstadyis

on ‘“Investigating the use of psychological assessnmerBouth African schools”. |
understand that:

- Participation in this interview is voluntary.

- That | may refuse to answer any questions | would prefeto.

- I may withdraw from the study at any time.

- No information that may identify me will be included hetresearch report, and

my responses will remain confidential.

Signed

I consent to my interview with John Setshedi for his

study on “Investigating the use of psychological assessme®buth African schools”
being tape-recorded. | understand that:
- The tapes and transcripts will not be seen or heard nyy pgrson in this
organisation at any time, and will only be processed byesearcher.
- All tape recordings will be destroyed after the rese@domplete.
- No identifying information will be used in the transcriptshe research report.

Signed
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APPENDIX H:

School of Human and Community Development

University of the Witwatersrand

10 May 2005

FREE STATE DEPARTMENT OF EDUCATION
C R Swart building
Free State Department of Education

Private Bag X20565
Bloemfontein
9300

TO WHOM IT MAY CONCERN:

QPHUK,
@Q)“\N U‘S'O

~

)
N
=
5

3
<,
2,

X

)
D)

School of Human &
Community Development

As the research supervisor of Mr. John Setshedi (student number 9710279Y) |

would like to confirm that he is registered for M.A. in Community-Based

Counselling Psychology at the University of the Witwatersrand. He is currently in

the process of completing his master’s research report entitled:

INVESTIGATING THE USE OF PSYCHOLOGICAL ASSESSMENT

IN SOUTH AFRICAN SCHOOLS

If there are any queries in this regard please contact me for further information

Yours sincerely

Dr. Francois Strydom
Email: strydomf@umthombo.wits.ac.za
Tel: (011) 717-4547
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APPENDIX I: Questionnaire

SECTION 1: This section concerns your demographic details:
Please fill in the answer in the space provided

1.1 Please specify your gender

1.2 Please specify your age

1.3 How many years of teaching experience do you have?

1.4 Which grade or speciality do you teach (e.g. grade 1diahstc)?

1.5 Is your school situated in a rural or urban area?

SECTION 2: This section focuses on how and when are psycholocgl assessments
used currently at your school?

2.1.1 Please specify the extent of your contact withlpdggists: (Tick the appropriate
circle):

@ | consulted them regarding a personal problem.

@ I consulted them regarding a learner.

®@ | have attended a workshop conducted by a psychologist.

@ Members of my family have made use of a psychologist.

2.1.2 How many psychological assessment referrals dogra@ucut per term?
2.1.3 What has been the main reason(s) for referringpe@ymmending learners for

psychological assessment?
Learner(s) experiencing problem(s) with: [tick the refeuaock(s)]:

Reading 1 Sexual abuse

Alcohol 2 Bullying 8
Writing 3 Attention difficulties

Mathematics 4 Death in a family 10
Failing at school 5 Behaviour 11
AIDS related matters 6 Learning difficulties 12
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SECTION 2.2: This section concerns the details around febdck or report based on

referrals sent out:

2.2.1 Please rate the feedback / report as follows (tiekagipropriate box)

Indicate how useful the report was, by ticking one ofrthenbers from 1 — 5 alongside

each item with:

1 = no extent, 2 = a lesser extent, 3 = neutral, 4mesextent, 5 = a great extent.

What | found out about the report

was that it;

1=

extent

no

2 =alesser

extent

3=

neutral

4 = some

extent

5 = a great

extent

2.2.1.1 Addressed my concerns abput

the learner

2.2.1.2 Contained suggestions

parents and educators

for

2.2.1.3 Was easy to understand

2.2.1.4 Gave sufficient information

2.215 Was presented in a cl

manner

ear

2.2.1.6 Specified the educator’s r
clearly

ole

Any further comments about the feedback:
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SECTION 2.3: This section concerns the recommendations matlg the assessors:
Concerning the recommendations, please indicate wha the suggestions that were
made about the learner (s) who was / were assess&dhé appropriate answer)

2.3.1 Learner classified as a Slow learner / mentetprded

2.3.2 Learner referred for speech therapy assessment

2.3.3 Learner’s family to receive Family therapy

2.3.4 Learner to attend an enrichment programme

2.3.5 Learner to undergo medical evaluation for attemtifficulties

2.3.6 Learner to be placed in special class / school

2.3.7 Learner to receive remedial language

2.3.8 Learner to receive remedial mathematics

2.3.9 Learner referred for occupational therapy assesgsme

2.3.10 Learner referred for physiotherapy assessment

Any other comment about the recommendations:
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SECTION 3: This section pertains to your overall perceptionabout psychological

assessment:

Please, read through the following statements and tithcate the extent to which you

agree with each one of them by ticking the relevant bddakgside each statement:

1
strongly

agree

2

agree

3

neutral

4

disagree

5
strongly

disagree

3.1 If a pupil is experiencing difficulties, a psychologi

assessment should be recommended

cal

3.2 Psychologists can provide a lot of information that

could be helpful to educators

3.3 When it comes down to actually dealing with pupils in

the classroom, psychological information is useless

3.4 | think the services of psychologists should be made

more available to learners and educators

3.5 Psychological assessment data are not really relty

educational decision-making

ant

3.6 Information obtained from assessment conducte
psychologists provides an objective way of confirm

impressions about learners

1 by
ing

3.7 I would never approach a psychologist for help

3.8 Psychological assessment often relies too mucl

assessment data

n on

3.9 Sending a learner to a psychologist is generally a v

of time

vaste

3.10 I don't have much faith in psychologists

3.11 | believe the information yielded by psychologi

assessing to be very valuable

cal

3.12 | have a great respect for psychologists

3.13 The use of jargon in reports of assessment data

really a problem for educators

S not

3.14 Assessed learners improve in their problem areas
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Further comments on your perceptions about psychological assessment

SECTION 4: Qualitative questions:
Please answer each of the following questions:

4.1 How would you define or describe a psychological assesament

4.2 Why are psychological assessments used in schools?

4.3 What are the problems associated with psychologicalsassesin your school?

4.4 In your opinion, what is the role played by psychologicassssent in a classroom situation?

4.5 Which other method(s) can be used in the place of psgibal assessment?

4.6 What are your opinions on the practicality of implenmgntihe recommendations of the

psychological assessment reports?

4.7 Which improvements would you like to see implemented vetfands to psychological

assessment services in general?
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APPENDIX J: Focus Group Questions

Research questions for the focus group:

» Please comment on the scholastic support resources suresaprovided by the
school.

» How do you as educators perceive the use of psychologisabsments at your

school?
1. When are psychological assessments used in the cactentling system?
2. What are the problems associated with these assesdment
3. What are the educators’ perceptions about contributiorany, done by these

assessments in a school setting?

» Are there any other method(s) that can be used inpthee of psychological

assessment?

» What are your opinions on the practicality of implemagtihe recommendations of
the psychological assessment reports?

» Please comment on the support you receive from psychalaggrvice at the DBST.

» Which improvements would you like to see implemented widgards to

psychological assessment services in general?
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APPENDIX K: Transcripts
NB: CODES: RE: = RESEARCHER, SU: = RESPONDENT

Focus group A

RE: Er, my name is John.

I’m doing a follow-up on my research based on the questienhdropped at the
school some weeks ago. And then, some of the thingd thetd... is some
clarity on issues that were raised on the questionrfateatas delivered at your
school

Let me say that the response form your school was verery quick... within
days ... from the school ... neglected the question was ...

And then let me highlight the fact that whatever thimaf is going to be discussed
in this section, will not in anyway be used against yowcait rather be used to
assist you in a certain manner... not necessarily aggonst

Please feel free to express your own views and feelingst atwe topic. You can
speak in Afrikaans or English... that is okay with me.

The reason why I'm using the tape recorder is just tbhat sould be able to
transcribe what was being said, unlike ...having to sit dowrrecatd word for
word in writing what you are saying...

If I may go back to the questions that the,... | want us.cabse the questions
seems to be so interrelated, in somehow seem tatbdinked, one could
...always summarize... or in answering the questions, onkl cse whatever
information at one’s disposal.

Its all about how Psychological assessment as beid) atsschool, what are the
problems related to them, what improvements you would lilse¢o..

SU: In terms of Psychological assessment or...

RE: Just interrelated ...

Before we start, just at school at the moment imnection with Psychological
assessment...Or how does this school go about helping rieaxgeriencing
barriers? Right from identifying them up to when you getréport back from
the Psychologist.

- SU: | think the first step is actually the teacher in diess situation that has to
identify ...the children that have difficulties or barser

- And we will start immediately with grade R.
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- And they must important be the younger children in GradedRGrade 1 where
we will start to identify the children.

- And the first step will be for the teacher to work wikie child and then for the
teacher to call on the parents.

- And to see if the parents can assist can help witherefes as well.
- After that we would call in a .....experts and ...that also helps and assists.
- We would call the Psychologist services at educationrtiepat.

- We would like to keep it with younger children obviously goai these things
are carried up into higher grades as well.

Sometimes children arrive from other school in highedgs ...

and then can pick up the problem that you tried to...

...Into pieces on the younger children.

Because there are more possibilities of helping theshrexctify the situation...

...at the lower grade, starting with Grade R.
- Ja

- RE: So you would say that there is enough support system or rsupgs®e or
support structures at your school at the moment.

SU: Basic structure

Basic structures...functioning quite well...

...that interaction with the police.

As soon as you have the basic support, you er...

RE: How do you as educators view Psychological assessment atisgolur
school.

- SU: Ithink it is ...or, | found that really positive and reallgeful to me.

- Because I will .... The children and the problems they have...

There are, those children who come in lately into chosl.

If they come in Grade R or Grade 1 into our school, thypick up soon.

But if you have children transferred and they have squeriaelems, these often ...
...to help the child. Overcome in lately into our school.

| find it very useful to get input from other people on $tef, ...

116



- the ... trained remedial teachers and then also whechiltehas been referred...
...to help interpret the report.

- RE: ...By children coming late you mean in terms of...
- SU: Late in the school, the school career, in the pynsahool career.

- If they come into the school, say in Grade 5 from la@oschool, where they have
not been helped properly and have not seen assessétspgrmlogist...

- so that you know exactly where is the barrier to them.

- Then its often very lately you know..., the child is athed’en, Eleven, Twelve,
then is very late to help the child.

- RE: So the system works a bit better for you if you have kitio attend Grade R
at your school?

- SU: That's right, ja...

- Then you can identify whatever learning ...

- The only problem comes in when you have those who amg beferred ...
- ...Or admitted from other schools... yes, ... from other schools

- The necessary identification and problems ... Not done

- RE: Yes

- Because in a senior primary we do...

- if there is a child with severe reading problems in Géatlee teacher in Grade 5
will immediately know when that child comes into Gré&de

- This is supposed to ... Special attention,
- This is supposed...remedial reading lessons.
- So we know..., it makes it easier

- RE: If | may go a little further, are there any problemsoagged or related to
Psychologist assessment per se?

- SU: Its got... experience ... In such experience...generally or ...
- RE: Just generally...

- SU: Generally the system right is now...either the systemar...

- RE: Specifically to your school...Lets start with the systest

- SU: The system that education department supplies?
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RE: That'’s right

SU: They are over worked

Ja...jy wag vir hulle...dat hulle kan help

There’s an enormous willingness from...

...particular ... In the District

Inclusive education section from particular deals witt th.
They are very active, they have regular meetings satiools
If you call on them ... a month for the assessment

They are willing to help

But at is far as, as is in children as far as giving ohildihe attention, they are
stretched to the limit... it appears...

And then, there isn’t as much help ... could possiblyVadable if they were the
greatest staff or if the system was ...

RE: But then from what you are saying it seems like educatdhssaschool have
strong believe in support through psychological assesdmeant the referrals?

SU: Mmmm... Yes...

RE: You have a strong believe in it...that it is something thabuld be
functional... ... It should not be discarded..., not be throwrobtihe window

SU: No, no it is a very effective tool

RE: But are there some... any problems related to that?
SU:Watis 'n..., wat is ‘n...

Occupation...occupation...

RE: | think that’s ok ... Translated

SU: As ‘n measure ... intensier by ‘n skool of by skool .... kan.kry
Die kinders by die skool sien wat ..., en ook spraak therapi

Daar is een spraak therapie... en by die Distreek kantodrevhele...
As ons sukkel ... Lang wees

RE: So, ...you see, ...any of those individuals... as part of a tedbecause
where specialist and teaching and conveying informatiordamdloping skills
and so on...
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SU: But we are not sure of that child has some sort ofdyarr..

- We need somebody to come into team that has speaalléaige, to overcome

those barriers ... or work around them ...and then

RE: So but the system as it is at the moment, are gwre problems associated
with the system at the moment

SU: One of them is er, shortage of personnel, shortagafbf s
RE: That's what appears to me...
SU: But then,...there’s an element of willing on their parhelp ......

RE: Always?

- Always..ja

RE: So,... they do respond to your calls?

SU: They want to help... they want to help

- And you know, also if there’s a crisis, and you hawseaous problem, they are

there immediately
Even after hours some of the ladies have help doesbéepnr ...
RE: Extreme willingness...
SU: It seems like first clarity is crisis

No, I think it is because when you are overstretchegunli.simply can’t get down
to all the days, ...of cause the crisis are handled

RE: What | meant was that if you have a serious problemahe willing to leave
other things and help you with a child in extreme ndét@an get back to you
mam,... like that long waiting period, ...you refer a learner..u gend the
referral and then you wait for quite a long, time, inavime frame are we
speaking about?...A week, a month, two months?

SU: Two months

Sometimes three months

RE: With no intervention or feedback?

SU: No, because we’re waiting ....dat hulle ... word..., ons vuhMdiens in, ...
en dan .... toets hulle ... die tyd om dit te doen.

RE: Because there are ...other things?
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- SU: And | also think because the district is quick,... you know...
- ...and there are not many of them

- The workload becomes...the case load becomes... too heavy...
- RE: And that somehow impacts on your functioning as a team

- SU: Yes, yes

Because we only have the children in the class with ule vehgreat

We don’t have problem with that

If we don’t know how specifically to help that child... whidirection to take and

so if a child sits for 3 months, its not ideal

If there could have been helped soon it would be good

RE: What would you like to say in...from that system...

SU: No more

RE: Ok let me help... more personnel from District?

- SU: Yes, definitely

- Well, and specialized staff as well

- But also more.......... school, no (people) specialized staff

- They are actually on the staff because, because eduddtpartment went
through a process of withdrawing all those people frohoasls because they
were ... it seems...staff... when the staff allocations ¢atseems those were
taken out of the staff allocation...so that a schoalfast and fore-most have a
look at themselves and help themselves with that spssiaknowledge and
learning

- And thereafter can move...because that scheme ....very, steoypg in the
responses, | think there was one or two, if not theeponses whereby...

- That thing should be done like they were done beforee tén years ago

- RE: | am just wondering what was happening some ten years badh wai
different from now.

- SU: When we had a full time remedial teachers,...you see.t.wha all they

did,...they did remedial teaching...all the time... they did natvehordinary

classes. Now they have to take ordinary classes aod'fe lucky enough, you

will have a specialist remedial person
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- They need to have a little bit of time here, a lititeof time there, while at the
same time carrying workload as the normal teacher...S® thait ideal

...hulle laat ons praat ... hier is 'n dubbel medium

Dis Engels en Afrikaans

So, die werk nader is baie hoog en jy moet in al deekan werk...en dan moet
Jy kinders wat skool gaan in hulle tweede of derde taal,. kepra@at nie met
van swart kinders, ...ek praat ook van ons se wit kindats. w

- RE: Ja

SU: Engels is hulle tweede taal....hulle help...die skool wattaale

- ....kan gesels, twee van....onderwysers... kan help,...Daar is kinders
wat...skool...

It makes the whole staff situation so much more caraped

If all the children speak the same language

RE: Same language?

SU: It makes these far less complicated for the staff...do@h they do the
calculations which...They don't take into account,... Thereewsmmplications
that...because of the culture diversity....mix

If you ...are if you make use of a language...you are teachivy,different
languages... teaching for the staff... they present a lesdostlofanguages...

- Quite complicated

- RE: One of the things that was also raised in the questiemeas that the
classes are a bit too big, so as educators, it is diffiouattend to individual
learners, unlike individual learners, hence sometiymesend up referring the
leaner to a specialist. Are classes too big,...normal...?

- SU: No, not here

- RE: Not here?

- SU: The school makes...so that...

- We have taken a conscious decision especially in thed&dion phase to keep
these, the classes a lot smaller

- For that very reason so the children can see thado¢ personal attention

- RE: That's an internal arrangement...

121



SU: If we had to go according to the, the ratio: 1:25 or 1.4 tihhe department

will suggest to be acceptable...

In the senior part of the school, there are cladsasatre lot larger than in junior
section of the other school...And those children, thegd, don't you see the
extra help that they could possibly...

In terms of small classes, a teacher then refe@ingild to remedial expert just

for the sake of ....From that we actually need the egeedi....

RE: If | may move a little bit further, I think the answermean, the questions
have already been covered in terms of a shortagersedmeel and shortage of a

specialized or skilled teachers

If I may refer to the practicality of implementing thecommendation that are
done by Psychologist in the report,...How practically gussis that because
one of the reasons given was that the child should recemedial maths or
remedial reading or remedial... whatever the case might §0...

SU: If you do not have specialized teacher, like you....hoewntis it going to be

practically for you to implement those recommendattons

RE: Like | said earlier on the questions is almost are rietated

But what | wanted to find out was... is it possible for youtlds school to
implement the recommendations that are always donthanreports? For
instance if it says the kid should receive remedial mathsemedial reading,
remedial whatever...

- SU: | think from the point of view, skill of teachersetie are some teachers that

in an original training received some remedial background....

- And there are some that are outdated, demolish somengnigterest for them as
well... That I think it’s a matter of time, because #tsachers are already in a
classroom almost the quarter of the time... then canleale a class a quarter
of the time

- They are aren't ...getting the time that they need, ghtactually also be quite

useful to, for those teachers that never have refneadkground to seek some

sort of training as well...
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RE: But if you were going to put your neck on the block and satyisfpossible

to implement these recommendations...

SU: | could say in the senior primary

RE: In the senior primary?

Not always, no, no. | would definitely say not always

RE: Is it because of a shortage of personnel... or...?

Yes and also because you only see the children for tedinpieriod of time. So
any remedial that you do,... must be done after hours. Ghigwee to fit in with
child’s times, sport or whatever else a child is doind with own afternoon
activities.

- You know what,...at the school, so it might... and that yauehhalf an hour
fitting time slot for you and the child can be togetherndA/ou know,... that is
not enough for remedial.

- You need to see to... for the remedial say for instance.reawling to work

properly,...That child needs attention everyday. And if yo& e&m once a

week, it helps a little bit of cause if a little bit ps] it is not sufficient

| would say if is difficult for us in the senior primaphase to...with the little
ones it is almost impossible to do the afternoonalse then they are tired.
RE: This is just ideal

SU: So if...class teacher’s situation...

RE: If | may just reflect and capture on what was raisethy, it seems like or,
sometime back things were running in a certain way which wdaal ifor
educators
- SU: It was better because...... much better
- RE: But then, because of the new policies and new methodsweiinstructions,
new policies etc, it is actually making life difficuttr you as educators around
Psychological assessment,... if | may put it that way...

- SU: Yes...

- Yes, you don't because if you have qualified remediahiathere, they could sit

down with you and they would help you to interpret therep
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Because not anybody can do that, you know, so then theytbahelp you to
interpret the report and show you what you ... can do iassds well as what
they are going to do with a child

You have that double support coming through there which you dbvetys have

now...

Because of ja...posts...because we don’'t have all those rdreatihers that we
used to have

RE: Would you then as, maybe its an obvious question, ..sdyatheducators
you want to have workshops so that you could be empowerdkaisyou could
learn more about how to handle or tackle a leaner iz/l@ving a problem in
class or would you rather leave that to a specialist.

SU: No, | think if we are able to do things ourselves by medangetting
information through a workshop, | think it can only be ukef

But there could be something that we could do, would stiits.necessary... do
something else...

| think to learn to try to handle things ourselves tfirsf all is very
important...because | ...on the lines,... people would prefer toldud... their
specialities,... if | am an educator who likes to teach asssl.. then having to

do remedial work as well, is something else.

RE: Yes but you know, if you have skills, if you have atteth workshops where

they give you more skills, you could incorporate that ydar lessons.

SU: That would be beneficial ...because in every class streigiou have yours

- RE: The need for the workshop?

- SU: I'll just base it on the fact that the..., some peopke tap remedial work as a
special section,...Something that one specializes in...aifudl class teacher or
educator in class so maybe other people might not béocdainle working with
another educator

- Yes, the information... the knowledge thereof is quitguite useful

- Then....the teacher knows what is...what to do
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- RE: From the feedback in the questionnaire...| was just wongldratause, ...l
don't,... some way or the other, | could sense that tiwaiea lot of frustration,
a lot of disappointment with the service...

- SU: But that is not..., is not because we feel the qualipyoisr. It is because we
feel that the ability to function as well as ...it cdue...is limited by ...just
don't appear to be enough people to handle the load.

- RE: That’s a challenge if you are so willing as an educatatat something and
you play your part to ...can do your best that you can éanr yearners, and
expecting someone else to play his or her part and ti@t®rth coming...

- Obviously that thing affects you as an educator in a negatay.

- SU: Ja, | think ...it affects us...

- Well it doesn'’t. It affects us... yes, but it affects ttialdren far more than it
affects us...

- RE: Where does it leave you as an educator in that situation

- SU: We quiet often ask... or go to a private Psychologist hefytare able to do
that...so that as well,... we don’'t only look towards the etocadepartment
because the parents can do it themselves by all me&ns Ittis also...

- RE: Which still emphasizes your believe in the servicea Bsychologist

- SU: Yes...

- RE: Otherwise you wouldn’t refer learners to them?

- SU: That's right, yes...

- RE: These continuous changes that are taking place, like..e thas section
where | asked you what are the most other common, esessarily common,
but other aspects that may make you to recommend a |darrassessment and
behavioural...According to you, what could be contributing aas the
behavioural problems?

- SU: To the behaviours... to the behavioural problems....?

- RE: Or teachers end up sending learners for assessmentnneatmn with
behavioural problems

- SU: | think the type of, of behavioural problems that are se¢ine section where

| teach its mostly,... it is mostly home... it comes frdra home..
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- We have so many broken homes, we have homes with giaggats... that kind
of thing, for instance, | know about that little boy ina@e 4 now ....know
about him...He’s not in our school, he’s left our schaomb...

- But he’s seen it through in Grade 4, he goes in thenafber, and he waits at
home alone for his mother until she comes back framadoesburg at half past
6

- And he’s alone for all that time at home, there’sawbthere,.. ok?

- So you know we have a lot of those problems with hottaged problems and the
behavioural problem comes, | think they all come front,thafrom home
based problems

- The children are left alone for very long periods ofetim the afternoon, they
have to ...be by...themselves,... the parents eventually they @it to
discipline the children overly

- There is not enough support for the children. That’syhe bf things that | see.

- RE: Because of your own workload as an educator that’s difficuyou to...

- SU: Sometimes | find its difficult to handle those childre

- RE: Yes

- SU: Or give them....that attention, or sometimes, ja...or gt extra attention

- Sometimes I find it very useful to have interviewshanty children individually

- If | have the time at the end of a... of a term and waeehlittle bit of time, we
don’'t have to work in such a hurried manner, | have privarviews with
them. We will just chat generally about things that i;igan in their lives...
and that has been a very big eye-opener to me, somdtiate/pe of things

that... children must cooperate

It also helps you to understand them better.

RE: Which is quite incidentally, part of Psychological asses#...as well...
having to sit down with a learner and getting something .fr@n
interview...just very relaxed, one on one,...check...

- SU: ...often helps a lot to cope with...

RE: If you were to make some recommendations to this sgdtothe Inclusive

Education section, that is in connection with Psycholdgieavices, ...this is
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what we want to see happening based,... on what goes onuatsgbool
level,... apart from...personnel, apart from having psychologisitng your
schools more often and attending to your referraleuwmsly,...Which other
commends can you make in relation to improving this?

- SU: | think we start about possibly workshops that | thinkusthdoe done on a
voluntary basis which would ...that everybody musdratt

- And those that are really interested, possibly....a smglkshop...how serious a
workshop.. they build towards something, ...can be useful

- RE: In terms of inclusive Education, in terms of having miegners in your...
within your disposal... in one class... even though that’s ndtpoigy... What
are your comments on that? Because it also impaci®wnassessment, your
general duty as a teacher

- SU: It depends on what the barrier that the child has tovddal We have a child
in Grade 1 at the moment,...who has visual impairment. \&Waat able to help
that child, the child is not progressing as it shoulddsmbse of that.

- Because we don’t have facilities of...He needs to....or lelsi¢o learn in a
slightly different form.

- Apart from the visual impairment he has a variety... thdtihealated problems
as well, so that is very challenging.

- But it just depends, in certain children that got a heamgairment. That is they
have a hearing aid and make sure you look at them so.n.Lbasics...

- There are some of those children that do develop a Kipdogress... one other
children except impairment that would be part of a general.

- RE: It seems like at some stages....as an educator,... you do endhup ewild
you don’t know how to deal with.

- SU: Yes

- RE: Is that quite common?

- SU: Yes, ja, ja

- RE: It is not a once off scenario?

- SU: No, ja...I think actually, | think its increasing the numbépmblem that we
see in the classes

127



- Yes but we still try to...Yes we do try.

- We try to manage them but | think it is increasing.

- RE: If we may speak off the record a little bit, but eveaudh it is recording,
some Provinces have done away with Psychologists...assess the school

- It says lately... categorizing,... diagnosing the kid as a d&awner, someone
who needs to receives special attention, this oneaiktderefore, cannot benefit
from this...,what we call... normal academic stream...

- But from what has been said here, it seems that ydwade a very strong opinion
and feeling about Psychological assessment unlike it iisgbdone at the
moment.

- SU: Because it can only assist and the assistance shos&khdor the child

- Yes it help us as teachers because its our job and y@aigefor it

- For the child’s well-being...first step so..., ja ...

- RE: Well, thank you for your time.

Focus Group B

SU: A go ye wena pele, re utlwe gore...

RE: ... this is a follow-up ya questionnaire e ke seleng ke e dmpaekolong....Ka
kopa gore le ntlaletse yona...I'm here just to have sonméyctn the issues tse le di
dirisitseng from the questions that were submitted...

...and let me stress again that the is strictly privatecamfidential, No one else has
access to this information except me and my superwsmr.are under no obligation
whatsoever gore o tshabe gore go nna le some reperaigsiocontinuing or by
participating in this study...

Now, if | refer you back to the letter last send to ygpay are neither going to be
advantaged or disadvantaged by being a member or particitam this research
studies.

Let me say, thank you once more for the high pergenya di questionnaire returns
tse re di kereileng from mo pele...they total something like 95%.

Ke gore maybe there is only one or or maybe two teaclbo didn’t return the
guestionnaire ...but overall of the school...Out of the numdhools that the
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guestionnaire that were sent,...you came out tops in terinsheo returned
guestionnaires... Let me say, thank you towards that please.cafouse your better
language that you are ...It is not binding...

Going through your responses in the questionnaire,...it séikeng/ou never get
feedback concerning referrals...

Can you please comment on the scholastic support megaunaded by the school
at present,...what do you have as support measure or serattywur school?

SU: Re na le support committee, ke yona e ntseng e suppotiinese... and then
le Mrs Lombard wa district office, le ena o re fa supplout yena o supporta rona as
a committee and then rona re supporta mathichere ka support y

RE: Do you have what you call a learning support team at yowo$zh

SU: Yes

RE: What is its function,...basically?

SU: To support learners and the educators

RE: In terms of?

SU: Scholastic and emotional problems, destructive behavigain, we have this
IQMS process that develops the educators. Assessmengisat problem in our
school. We don't have that knowledge and the tools andtthtegies tsa assessment.
Educators cannot, well they do assess, but in a diffevagt They don’'t have that
knowledge ya gore which ....e jwang, wa bona,.. they havermeceived feedback
for the children that were referred...

RE: Assessment in terms of promoting a learner from oadegto the next...

or assessment in terms or identifying a learner who seew kind of intervention?
SU: Exactly...exactly..., in the classroom.

RE: Within the classroom itself?

SU: Yes

RE: And then, as educators, how do you perceive Psychaloggsessment at
school? What's your opinion about Psychological assess? Are they useful,
productive, a waste of time...?

SU: Ga o ka refa definition gape ya psychological ntho e go yagka wena, maybe
re ka araba. Maybe ke gona re ka araba, ka this wayatieeo e batla in this way.
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RE: No, don't want a specific manner e ke e batlang ka yguost your own
understanding about psychological assessment. I'm mederriin terms of, after
identifying...when you say that this learner needs some kinatefention.

SU: You have tried your level best,...is not working and theam gannot do anything
more than this...therefore, let me refer this kind to someelse.

RE: That is identification for the referral of a learner

SU: No, it is ... assessment is always like this... psychologisaéssment is always
this...you look at, what you as a class teacher... or asaysubject teacher,... say...
as you observe a kid ka mo claseng...

RE: How can you assess,... how do you,... using the assessmisrautdcstrategies?
SU: yes we have done that,...as support, as a school to stippeducators.

RE: Ke gore,ka mantswe a mang, ga go na any scholastic suppoutces?

SU: Ya IQMS key a the whole school, run by the managemiethieaschool

RE: It does not include the learner support?

SU: Yes it is there,... they have to be there in the atessr Our main problem is the
assessment...and then, there is the interview, you th@veeport from the parent or
legal guardian...

This is how the child is or was before anything...from emon up until delivery
and even now...It forms part of the assessment, whatajoashome...

What are the socio-economic factors at home? Dioieskid have enough food...
socio-economic status...Even parents they argue a lot.. thisdgd get support...
RE: And of course these tests that we do...normally theiccliesting...
psychological testing?

SU: We argued this...But we no longer rely that much on this thingeyTall form
part, medical reports included we sit down with this kid...

They all form part of the assessment; so that thustlking, like you said earlier,
behavioral problems...What is it that makes this kid toalehin this particular
manner?

It is because of (1)... It is because of what’s going droate? Is it because the kid is
being abused in class or the teacher does not like tits KWhatever the case may be
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RE: After giving that general description, how far is psyolgudal
assessment...What are your perceptions about psychologgesissnent?

SU: They are...they are very... because if a learner is haaipgoblem there at
school...then he or she is given guidance or support iaya. w

Then, thereafter if we find that there is nothingt tha can do...we have tried this and
that to support the learner,... all in being ... He has beifegresl to the professional
RE: Do you think that there is a certain role that theyplHow are they helping you
as an educator in class?

SU: Ja, they play a great role because they are goingat@® njou to cope with
anything that you are having and to make you better and eadighter... even to
know the history of the child through consultation ofgmés... we consult parents or
guardian... it is really working...

... ga re sebetsa ka ngwana 00, se re tseba gore re dedbaigwana wa mofuta
ofeng...

The environment, especially at our school, it is situatedh environment that has so
many things that can affect the child, whereas the childcope...

But under certain circumstances you'll find that this chéd been disturbed by this
and that... neighbours around can influence that child.

RE: The environment that you are in now, does it contrilbuket towards children’s
behaviour?

SU: Yes..., behaviour and then...

RE: ...anything that causes some learning difficulties?

SU: Yes...

RE: As educators, do you feel that you can't deal with thatou,need someone else
to come and help you... specifically in those situations?

SU: Yes...If we can get more assistance from public servatdsay the police being
there...We have those people... but if they can support uslyclmsevercome this
problem that we are having.

RE: According to you, from what | gather, you have a vemprsj feeling and
support towards psychological assessment.
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SU: Especially nowadays if you can get into the house, chiléme missing their
mothers...

Their mothers are very ill and then there is povemarents are unemployed...So
you can assist us to make those learners to cope.

The thing is to cope and to accept the situation aneéabwith that.

As educators you are not only concerned about what a chkktbf parents in class
RE: You spoke about mothers being very ill...what is it?.D3J HIV...or...?

SU: That forms poverty...Even others don't live with their pase..they are just on
their own. That thing, you know, if a child arrives atney nobody helps in our
(thing) that is where, you see, because when a lesrdesturbed...

When is at home, his mother and father sees what teldat/are we going to eat,
What are we going to wear, you see, because the paentsorking somewhere
else? They come at month end or sometimes they baka@siths to come at home.
That's the whole problem...It means that if we have neice, the learners are not
going to get more time for support. Because here in classes don't have that
much of a time to deal with those who are emotionallyzey are so many, they are
so many, | think, they do not get any support. That is goirget@ lot of problem in
the future because...

RE: | have noted that, that section where | asked you atgsome of the problems
that you normally have...reflected kids having problems wihding, maths,
behaviour...

SU: ...and there is something that makes the child to behawereftty.

RE: Psychological assessment,... can it give you...

SU: Yes, they do,... it is good...

RE: What are the problems that are associated with psygical assessment or
services at your school at this moment?

SU: Problems related to that,... related to psychologicakassent?

RE: Skgalo sa gago,... about psychological assessment... haveisithing...
smooth? Everything running in order? Happy about assistanceteyweantion in
terms of whatever problem that kids might be havingass?
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SU: We don't have time, learners are many. So you need swmelse to offer
assistance.

RE: Is that the only problem associated with psychologiss¢ssment / intervention?
SU: That seems to be the only problem, time and overcrowded.

Time factor, overcrowded is not so... but time and kndgée

Information about how you should go about...

RE: From your colleagues or other members of your staff...what taeir
perceptions about psychological assessment?

SU: You don’t know. You only know about yourself not educators

| think they’re also on the same part with us reallg,need that service

RE: You need that service...?

SU: Even us as educators really we need that service

RE: Are there any other methods that can be used in the plapsychological
assessment?

SU: According to...psychological assessment is always done bye@oe from
somewhere,... by professional someone.

And if you go to private practice, they charge money fat th

RE: According to you, what can be used in the place of psggital assessment?
Something that can give almost the same, if not betésylts than psychological
assessment

SU: ...Unless you help to answer that...it seems it is a littlelifficult question.

RE: You believe so much in psychological assessment... you t#mnk of another
way ...

SU: Can you give us clue that you ...other than psychological?

RE: You just ignore problems that kids have?

SU: You can't ignore the kind of problems that kids have...Majust...

RE: At the moment it seems like there’s no other methad you can think of in
terms of intervening with a child’s problem except for specialist ?

SU: but the very same specialist will still be coming andomsething on the lines of
psychological assessment.
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RE: In your opinion, is it possible, is it practical to irapilent the recommendations
that are written in the reports,... like if it is recomrded that the child should
receive remedial maths, or receive remedial classhould be placed in a special
class? Do you have a class for learners with spee&ds?

SU: No, it is impossible.

RE: It is not possible to do that at your school as walspew?

SU: Because of ... the venue. The great thing is if you gislild time and space for
caring...Then that person’s going to change...We need spetgdtian...we as
educators are not trained

RE: Some educators... like what you have said that......

SU: ..affects us because we do identify the needs...Becauseometkat learners are
learning...they are not going at the same pace...some amg goithe concept we are
dealing with...but the other one will take time.

Time that may be given, it is not really suitable.. fistgnt to do extra...

RE: Extra work?

SU: That is why sometimes in our planning... we plan to categotzevork so that
those who are very fast can follow-up...And we move ahwe stay with those who
are very slow...But really sometimes, time really best We do try our best, but
really time is against you. Because there are many aesithat should be done, you
have to do this and move to that classroom.

RE: According to inclusive...,

SU: ...they say if you take them out, its discrimination...

RE: Does the law or the policy somehow make life diftica you?

SU: Yes...it is very difficult for us

RE: Again on that, on the support you get from District-Basedp8rt Team...as
well as improvement that you will like to be implemaaht . but firstly...Can you just
comment a little bit on the support that you get from BRelgional service
department at the District support team, anything that saagour mind?

SU: The person who is supporting us is really supportive. Sladnays there when
you need her,... on emergency cases,... she also assigisrefer learners to the
relevant people.
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RE: In terms of psychological assessment per se... how wauwldike to comment
on the support of a psychologist from the District BaSapport Team?... in terms of
identifying a learner, referring a learner or the leatre&ing assessed... do you get
any feedback,... implementing those recommendations,... supE&t-.. the whole
process...

SU: We had those learners who had eye problems... the DiBased Support Team
really helped us a lot, because they sent those childram optometrist.

RE: Are there any other improvements that you want tasalyem..., or want to see
them being implemented or changed, ... that you want to seg 8ene?

SU: If we get more workshops, like us as a School-Based Suppam. If we get
more information and some workshops...on how can we hasdliee of the
things...Like the one of eye test we have it is...

Yes, we have that and those who have...hearing...

Yes, we have a little bit information about that

RE: For other things like emotionally...?

SU: ....if we can get that support from the District

RE: You mean if you could be work shopped... you can be empowered?

SU: Exactly

RE: You don't want to rely too much on an expert coming in... ya@unt to be self-
sufficient?

SU: Yes, because it is us who are dealing with those things.eltan get more
information on how to support these learners on thi that...If we can be well
equipped

RE: At the moment, is that lacking?

SU: I think it is not enough.

RE: Not so much?

SU: Not necessary lacking, it is there but it is not enough

RE: Yes

SU: Because this leaner support is not on the committee...&atlevery educator
must be work shopped and empowered... So that whatever proldéenmely come
across in class, they should be able to deal with them.
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RE: The only improvements that you want, as you say, iemarkshops on how to
deal with those problems

SU: Exactly, and fro specialist to come to render service.

RE: Any other comment that you want to make about psyclezEbgssessment, that
section, or are you as educators from this school isatigfith the service from that
section of the district?

SU: We are satisfied really. Since we have started thigsupport at our school, it
really works a lot...e seng ka mokgwa o question e neng e batlega

RE: Le ka Sesotho go siame.

SU: They can'’t cope in the situation

RE: Le ka Sesotho o ka nna wa bolela

SU: Ga ba ‘cope’ total, total, total...niks

They come, go na le mo e leng gore ba tswa from grageade mang then they go
outside...Then at the end bana se ba tsamaya ko stratengpaw®ne, go na jwale
ga gona ntho e o ka e etsang.

RE: O etsa, eng?

SU: .. ka ba ba feng kana?

RE: Bana ba ba over-age

SU: Bana ba over-age?

RE: And the question is, is there anything that can be dong #hmse kids?

So, your suggestion e le gore can't a specialist come in...

SU: In what way?

RE: In terms of whether being assessed, whether, whatedhey fit for, for (normal
stream)

SU: Ja... we call it normal stream but in invented commas

RE: What is your opinion on that, on kids who’re not copih@lain class an over-
aged learners What do you think should, should ...

SU: Learners should be assisted ... skills...They can do rdseétbe skills whether
they cope with... what skills they can cope with...Maybe et.doing a work for
welding...all these things. Ke hore,... mesebetsi ya matsogalo jwbecause some

of them are from families... ga go na guidance
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RE: How will you as an educator be able to tell whethkidas not fit for academic
stream, but for certain skills?

SU: School work

RE: Over the years,... or...?

SU: Re entseng mo skolong? We spoke to people who have .skiflsassist us with
learners who are over-aged,...to provide them with certhilts dike welding,
carpentry...

RE: The thing is, how do you know if a child who,... cannot do mathdass... is
only good for carpentry or welding?

SU: We just ask them what their interests are, and by wviogethem, but the choice
will rely with them as well.

RE: The report thereof, how the kid performs, an indicatibat he needs to be
placed?

SU: So you say you can't look at someone and say they bahe t.

RE: To answer your question; these kids need to be assessgrholBgical
assessment has to be done on them just to determindetrediof potential, So that
they can be referred to relevant or correct skills eentr institution or whatever the
case might be. As you said earlier on, at the mouhené is not much done at school.
Any other questions?

SU: Because there’s this, we had one learner...Thabo. oThass been
assessed...everything ...But the skill se a nang le sona... olsenativated mo
architecture... you see. So, when he passed grades, he vgatotalary school. In
secondary school they placed that child..., because haatgerforming well.

You find that this child is stupid child, you know, they dideiten assess this child,
you see...

That is why we say that we have a problem of thesadesa who are like that...And
we were so worried when we see that child... he was gittinthe shop verandas
...there is a shopping centre there and this child, whes sigpposed to get in to the
school... he knows very well that, I'm not wanted here.

He just stays for the whole day there at the shop$ansiso quite, sad and unhappy
RE: What can those people do, why didn’t they assist this 2hild
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SU: And we know that he loves running.

RE: But what kinds of assistance do you think that the schoabfenfor such a learner?
SU: It is awkward you know. He is in secondary school but, butmtite present moment
RE: What could have been done to prevent that from happening?

SU: If that would er... they should have come here at school at.|&ven the grade 7
educators, they were to write a full report abouts thearner...Then lets say the
portfolio...wanted written there in secondary school, ...mudt the information, you
see...about the learner.

RE: So that wasn't done?

SU: Yes, | think the people in secondary school, are being ghesfesser jobs. They've got
nothing...l was so worried about that child...

What has been done when they received the portfolio ofhihe decause that child was
standing there for the whole day, wanted to get insidec¢heol to get in the classroom, but
the educators didn't allow that, you see?

RE: So, but then that the child was assessed before...

SU: At our school, ...yes...We did everything that we can to aissstearner..

RE: Maybe if further assessment could have been done to detetimese interest and...

SU: But the problem ...The age...

Sometimes o refera ngwana, and then meet parents...ngwd®ato a special school,
whatever ... so ke problem ya rona...So, if ntho tse kao fdla,detswa, tsa shebiwa hantle
re fa ngwana problem e tshwanang le yona because...If a refetelthe school, then a
special,...E seng a no nkiwa, like, a tsena...

RE: What you're saying is that once you identify the problene lag¢ school, you must make
sure that the problem is fully addressed? Whatever protiignkid might be having should
be remediated...before the child could be passed on to asctieol or grade?

SU: Yes

RE: Any other comment around psychological assessment

(Slence)

RE:If that is the case, | would just like to thank yaar ffour participation in this
interview session and then, I'm looking forward to magtyou again so that the, we
can see how can we help each other in carrying this taslafd. Thank you very
much.

SU: Thank you, NTATE SETSHEDI.
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