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superv iso r  must teach the student  "behavioural  theory,  casework 

process ,  agency philosophy and po licy ,  and the s tu d e n t ' s  pa r t
Ofi

in  the r e l a t i o n s h ip  e s t a b l i s h e d  with the c l i e n t . "

Schuber t ' s  c l a s s i f i c a t i o n ,  r e f e r r e d  to  above contained nine 

to p i c s  -  Doing, Seeing,  Entering,  Thinking,  Relat ing,  Doing 

Together,  Ending, Becoming and Learning,  -  to  which two o the rs
81were added l a t e r ,  namely, Evaluation and Personal  Consulta t ion.  

Another c a t e g o r i s a t io n  was developed by Sa les  and Navarre and 

was published in 1970. This involved seven ca tego r ie s :

( l )  Handling of  i n d iv id u a l  cases (2) p r a c t i c e  s k i l l s

(3)  t h e o r e t i c a l  content  (4)  S tuden ts '  s t r en g th s  and

weaknesses a f f e c t i n g  p r a c t i c e  (5) s tudent  p a r t i c i p a t i o n  in 

and u t i l i z a t i o n  ut f i e l d  i n s t r u c t i o n  conferences (6) community 

resources  and (7) a d m in is t r a t iv e  i s s u e s .  Like Schubert and 

the  p resen t  w r i t e r ,  Sa les  and Navarre s t a t e  t h a t  i t  i s  not 

c e r t a i n  th a t  t h e i r  -a tegor ies  " r ep re sen t  an exhaust ive or
82mutually exclus ive  system fo r  coding .uperv is ion  con ten t . "

I t  should be noted t h a t  the p resen t  ca te g o r i s a t io n  of  the

conten t  uf  superv isory  sess ions  does not adequately r e f l e c t  the

i n t a n g ib l e  q u a l i ty  of  the r e l a t i o n s h i p  between superv isor  and

s tuden t .  This,  in ad d i t io n  to con ten t ,  i s  an ' impor tan t

cons ide ra t ion  in assess ing  the e f f i c a c y  of superv is ion .  As Berl

po in t s  out ,  the re  are elements in the i n t e r a c t io n  between

student  and superv iso r  which " f o s t e r  or  impede le a rn in g ” while

in  Max Bruck's  words: "Tn genera l ,  a s t u d e n t ' s  performance

depends to an ex ten t  on how well he and the f i e l d  i n s t r u c t o r  
64' h i t - i t - o f f " t  George Gardner in the p reface to Annette 

G a m t t ' s  book "Learning through superv is ion"  descr ibes  t h i s  

aspec t  of supervis ion in the following words:

L



The supervisory  p r o c e s s . . .  i s  an extremely d i f f i c u l t  
teaching  method. . .  in the f i r s t  place,  fc-'Znuse of  the 
unique r e l a t i o n s h ip  t h a t  i s  s e t  up between a supervisor  
and a s tuden t  t h a t  involves the .ieepest -  and a t  t i  es 
-  most con t rad ic to ry  fe e l in g s  t h a t  may be expressed n 
the most sub t le  fashion and in  tu rn  may r e s u l t  for  both 
in an i n i t i a l  and l a s t i n g  i n s p i r a t i o n  or  i t s  opposite ,  
an i n i t i a l  and l a s t i n g  sense of  f r u s t r a t i o n  and 
inadequacy. The Scylla  of o b j e c t i v i t y  and i n s t r u c t i o n a l  
f r i g i d i t y  l i e s  not  f a r  from the Charybdis of 
i n s t r u c t i o n a l  psychotherapeuses.  The educa tiona l  aspec ts  
of  the process can be wrecked on e i t h e r  shoal .  85

In the  in v e s t i g a t io n  of superv isory  content  in the present  

s tudy,  what was the motivat ion behind the inc lus ion  of  each 

to p i c  and what was the d e t a i l e d  content  subsumed under each 

heading?

O bjec t ive  Action taken in the case -
What has been done and what must be done next

This r e f e r s  tu d iscuss ion  about the management of  the cases 

handled by the s tudent  from an o b je c t iv e  point  of  view. The 

ag en t /  has a r e s p - t s i b i l i t y  to ensure t h a t  i t s  c l i e n t s  rece ive  

an adequate se rv ice  and the superv isor  w i l l  t h e re fo re  want to  

d i scuss  with the student  how she has a c t u a l l y  handled the case - 

in Young's words, " the  conduct of  the case ,  end s teps  to  be taken.  

Discussion  of  t h i s  top ic  the re fo re  f u l f i l s  mainly the teaching 

and ad m in i s t r a t iv e  goa ls  of  superv is ion ,  though the student  w i l l  

a l so  undoubtedly f e e l  helped i f  she con c l a r i f y  plans for  fu tu re  

ac t io n .  P a r t i c u l a r l y  a t  the beginning of  the placement when an 

excess of  sc lf -consc iou»uvss  can immobil ise a s tudent ,  the focus 

should be on the work; does i t  meet the needs of  the case? What 

should the next s teps  involve? As Hes ter  s t a t e s :

I f . . .  i t  i s  seen th a t  the re  are locks in o b je c t ive  
m a te r ia l  concerning the c l i e n t  and h is  s i t u a t i o n ,  
the  worker i s  helped to i d e n t i f y  what he needs to 
know and how he can obta in  i t . . .  The superv isor 
encoui s him to  think through the trea tment  plan 
appropr *, te to the case and the methods of  pu t t ing  
t h i s  ii o ac t io n .  87



The l a t t e r  po in t  i s  impor tant .  The s tudent  should always 

be helped to  c l a r i f y  what she hopes to achieve with the c l i e n t  

both in the  shor t  term and the long term. To quote P r i s c i l l a  

Young:

What does have to  be borne in mind i s  the ease
with which a sense of  d i r e c t io n  can be l o s t  in
casework, p a r t i c u l a r l y  with the c l i e n t  or family,  
whose l i f e  c o n s i s t s  of a s e r i e s  of  c r i s e s .  The 
t h r e a t  of  e v i c t io n ,  press ing  debts ,  the need fo r  
immediate arrangements fo r  admission to  h o s p i t a l ,  
o r  fo r  the care  of  ch i ld ren ,  shortage of money or  
c lo th e s ,  and a dozen o the r  urgent  needs to be met, 
can cause a s tuden t  to lo s e  s igh t  of  the u l t im a te  
o b je c t iv e  of  h i s  casework. 88

That p a r t  of  the superv isory  d iscuss ion  which i s  devoted

to  o b je c t iv e  ac t ion  should th e re fo re  c o n s i s t  not only of

con s id e ra t io n  of  the immediate s teps  to be taken and how to  take

them, but  should a l so  involve p e r io d i c a l ly  a review of aims. I t

i s  a l so  impor tant ,  according to G a r r e t t ,  to  help the s tudent  gain

a proper balance between o b je c t iv e  and sub jec t ive  aspec ts  of  a

case .  The superv isor  must be a l e r t  to the s tuden t  who "may

concen t ra te  her  a t t e n t i o n  so heavi ly  on o b je c t ive  f a c to r s  t h a t

she f a i l s  to give any of  h e r s e l f  to the case or  f a i l s  to be aware
89

of the n e c e s s i t y  and s ig n i f i c a n c e  of her  own p a r t i c i p a t i o n . 1 

Discussion of  o b je c t iv e  ac t ion  in superv isory  sess ions  should 

i d e a l l y  t h e re fo re  not preponderate  over d iscuss ion  of  sub jec t ive  

f a c t o r s  or  over the i n t e g r a t i o n  of theory and p ra c t i c e ,  both of 

which are v i t a l  to the s tu den t ’s p ro fes s iona l  development.

S ubjec t ive  a s p e c t s  of the c o s e  i . e .  dynamics of the in te rv iew;
the  s t u d e n t ' s  f p?  l i n g s  n n d  "action",; t h e  s tu d e n t ' s  ro.ls._jn 
the in terv iew; p r o c e s s  of i n t e r a c t i o n  between s tuden t  and cl_ient

This important category i s  designrd to incorpora te  a 

number of  r e l a t e d  to p i c s .



The h ea r t  of  a l l  t r u e  s o c ia l  work i s  the r e l a t io n s h ip

e x i s t i n g  between s o c i a l  worker and c l i e n t .  I t  i s  t h i s  w r i t e r ’ s

view t h a t  a c t i v i t i e s  such as making arrangements for  people,

i n v e s t i g a t in g  s o c i a l  s i t u a t i o n s  or  doing th ings  with or  for

people,  cannot be onsidered s o c ia l  work unless  they take place

with in  the contex t  of  a p ro fe s s io n a l  r e l a t i o n s h ip  which i s

e s t a b l i s h e d  and maintained by the p r a c t i t i o n e r .  As H o l l i s  has

s t a t e d ,  "bas ic  to  a l l  casework t rea tment i s  the r e l a t i o n s h ip
90between worker and c l i e n t "  and the same app l ies  in a l l  o the r  

methods of  s o c i a l  work. I t  i s  e s s e n t i a l  th e re fo re  t h a t  a la rge  

propor t ion  of superv isory  teaching  be devoted to helping the 

s tuden t  develop knowledge about and s k i l l  in  the use of  r e l a t i o n s h ip  

in  s o c i a l  work p r a c t i c e .

One of  the  ch ie f  means fo r  the media+ion of the r e l a t i o n s h ip

in  casework i s  the in te rv iew .  H o l l i s  s t a t e s  th a t  th ree  aspec ts

of r e l a t i o n s h i p  which are of  p a r t i e d i r  s ig n i f i can ce  are as follows:

" i t  i s  a means of communication between the two people i n v o lv e d . .«,

i t  i s  a s e t  of  a t t i t u d e s ,  and a s e t  of  responses expressed in 
91behav iou r .” Tho$.e th r e e  aspec ts  f ind t h e i r  expression in the 

in te rv iew  and th e re fo re  an important  o b je c t ive  of f i e l d  i n s t r u c t io n  

i s  to develop the s t u d e n t ' s  s k i l l  in  the use of interviewing 

methods. As Rosemary Reynolds put i t :

The ch ie f  method of helping V s tudent  in the 
area  of t rea tment . . .  i s  by developing h is  
s k i l l  in in te rv iew ing .  The s tudent  and the 
superv isor  follow each case c lo se ly  through 
recorded mate r ia l  and verbal  d iscuss ion .  92

S e n s i t i v i t y  to the fne l ings  of  the c l i e n t  i s  e s s e n t i a l  to 

good in terv iewing ,  and in o rder  to  develop t h i s  s e n s i t i v i t y  +he 

s tuden t  must develop awarene. s of her  own f e e l in g s .  Unless shu 

con develop t h i s  se l f -aw areness ,  her  own emotions and d i f f i c u l t i e s
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in  r e l a t i o n s h i p s  can i n t e r f e r e  with her  a b i l i t y  to  perceive the

c l i e n t ' s  needs and to respond app rop r ia te ly  to  them. Max Brack

defined  se lf -awareness  as " the  s t u d e n t ' s  conscious recognit ion
93

of  h is  own mot ivat ions ,  f e e l in g s  and behaviour11 and Berengarten

s t a t e d  c a t e g o r i c a l l y  t h a t  " t h i s  l e a rn ing  ob je c t iv e  (se lf -awareness )

i s  considered e s s e n t i a l  fo r  a l l  soc ia l  workers whether in t rea tment
94

o r  in non- trea tment working r e l a t i o n s h i p s . "

A most important pa r t  of  the s u p e r v i s o r ' s  ta sk  th e re fo re  i s  

to  help the  s tudent  with her f e e l in g s  about her  work. This i s  

the  helping function of superv is ion .  Towle desc r ibe s  t h i s  

e loquen t ly  in  her a r t i c l e  "The Place ' f  Help in  Superv is ion ."

As she s t a t e s :

There i s  a need fo r  the l e a r n e r  to rece ive  help,  a 
need engendered by the na ture  of  p ro fe s s iona l  learn ing  
and perhaps p ec u l i a r ly  by the na ture  of  s o c ia l  work . . .
The s o c i a l  work s tudent  begins p ra c t i c e  before he has 
knowledge e s s e n t i a l  for  competent performance. Even 
when he has knowledge, p r a c t i c e  begins before  he has 
a s s im i la t e d  i t .  The need fo r  help,  th e re fo re ,  i s  
c rea ted  by the discrepancy between demands and capaci ty  
to perform. Furthermore, i t  i s  crea ted  by the 
discrepancy between demands and p e r s o n a l i ty  development 
im p l i c i t  in performance capa c i ty .  Wh.n the i n t e g r a t i v e  
ta sk  exceeds i n t e g r a t i v e  capac i ty ,  the l e a r n e r  often  
e r e c t s  d fences aga ins t  anxie ty  which impede r a tn e r  
than support l e a rn ing .  Hence th e re  a r i s e s  the need 
fo r  in d iv id u a l ized  help to safeguard the p o t e n t i a l  
fo r  e m o t io n a l - i n t e l l e c tu a l  i n t e g r a t i o n  e s s e n t i a l  for  
the mastery of  knowledge. 95

The complex content  and requirements of  the helping process 

in s o c ia l  work place unusually  heavy demands on the l e a r n e r .  In

are aroused in the s tudent .  These inc lude  emotions such as 

p i t y ,  r evu ls ion ,  embarrassment, sadness,  anger,  evoked by the 

human s i t u a t i o n s  which the s tudent  uncounters, and c o n f l i c t s  

around such i s sues  as involvement and o b j e c t i v i t y ,  au th o r i ty

the  course of f i e l d  prac ic e ,  a host  of  emotions and c o n f l i c t s



and se l f -d e t e rm in a t iv n ,  to  name but a few. Supervision 

designed to f u r th e r  p ro fe s s io n a l  development must deal  with 

the se  f e a tu r e s  of  the s tu d e n t ’ s r eac t io n s .

The help given i s  not  the same as casework o r  psycho

th e r a p e u t i c  help.  The emphasis remains on an i n t e l l e c t u a l  

approach.  Towle desc r ibes  i t  t h i s  way:

Although the f e e l in g s  provoked a r t  of  primary 
importance in determining what the person le a rns  
and whether or  not he i s  able to lea rn ,  f e e l in g s  
are  given a secondary p lace ,  in the sense t h a t  
our concern i s  with the s tu d e n t ' s  responses to  ^
educa tiona l  content  and to the demands of p ra c t i c e .

In summary then,  i t  can be sa id t h a t  the d iscuss ion  in 

superv is ion  r * s u b je c t iv e  fa c to r s  as def ined above emphasizes 

e x p e r i e n t i a l  l e a rn ing ,  l e a rn ing  which involves  both mind end

emotions in  the use of  knowledge and in the use of  s e l f .  This

equips the student  to know h e r s e l f  and to d i s c i p l i n e  h e r s e l f  

and thereby to  use h e r s e l f  most con s t ru c t iv e ly  in the p ro fess iona l  

r e l a t i o n s h i p  which i s  c e n t r a l  to the rendering of  soc ia l  work 

s e rv ic e .  As Bernnce K. Simon has s t a t e d :

I t  i s  c l e a r  t h a t  for  t h i s  p ro fes s iona l  s e l f 
le a rn ing  to take  place tne s tudent  must experience 
himself  in the p ro fe s s io n a l  r e l a t i o n s h ip  and must 
have i n s t r u c t i o n  and help to develop t h i s  

"consciousness of  s e l f "  and d i s c i p l i n e  in the
p ro fe s s iona l  r e l a t i o n s h i p .  97

I n t e g r a t i o n  of theory and p r a c t i c e  i . e .  r e lo t  i on ship  between 
theort. , i c o l  c o n c e p t s  cmd e v e n t s  in t h '  i n t e r v i e w  or cose, 
and/ o r  recomniondotions of rending m a t t e r  re levant  to cose

I f  f i e l d  i n s t r u c t i o n  i s  to be t r u l y  educa t iona l ,  the 

superv isor  must ensure th a t  the student  l e a rn s  to r e l a t e  s p e c i f i c  

in c id e n t s  in or  aspec ts  of the cases she i s  handling to 

under lying th e o r e t i c a l  p r in c i p l e s .  This top ic  should there fore  

occupy a s i g n i f i c a n t  port  of the content  oi supervisory  d iscuss ion .
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Somuel F ine , tone  has described t h i s  type of supervisory  

a c t i v i t y  as conceptual  teaching .  He def ines  t h i s  bioadly as 

the a r t  of  s t im u la t ing  genera l ized  and g enera l izab le  learn ing"  

and s t a t e s  t h a t  i t  i s  r e f e r r e d  to as an a r t  because " i t  requ i res  

imaginat ive s e l e c t i v i t y ,  c r e a t i v i t y ,  and s k i l l  on the pa r t  of  the 

f i e l d  i n s t r u c t o r . "  Finestone goes on to say:

Conceptual l e a rn ing  i s  the c r y s t a l l i z a t i o n  of 
experience ;  the t e a c h e r ' s  a r t  i s  the p rac t ice  
of  a s s i s t i n g  the s tuden t  to  achieve t h i s  
c r y s t a l l i z a t i o n . . . .  The f i e l d  i n s t r u c t o r ,  s e lec t in g  
and preparing for  assignment of  a case to a s tudent ,  
asks h imse lf  not only What does the case need? but 
What can the student  le a rn  from t h i s  case? What 
concepts ,  p ro p o s i t io n s  and p r in c i p l e s  are involved;
How are these  r e l a t e d  to those th a t  the student  i s  
l e a rn ing  from c l a s s  and reading? 98*

The superv iso r  may even have to  do some d i r e c t  teach ing of  

new mnter ia l  which the s tuden t  might need to enable her to  deal  

with a p a r t i c u l a r  ease.  As P r i s : i l l a  Young poin ts  out ,  academic 

courses however c a r e f u l l y  p lanned,never  succeed in meeting a l l  

the needs of  a l l  s tuden ts  a t  the r i g h t  time for  e a c h . ^  Besides,  

the re  i s  a c e r t a i n  amount of  information s p e c i f i c  to the needs 

of  a p a r t i c u l a r  agency and the U n ivers i ty  cannot always ensure 

th o t  a l l  s tuden ts  possess t h i s  knowledge when they req u i r e  i t .

The superv isor  must be prepared to do some d i r e c t  teaching.

T i i s  can a l so  be usefu l  in keeping a balance in superv is ion 

between d iscuss ion  which i s  heavi ly  laden with emotional content  

and th a t  which i s  more i n t e l l e c t u a l l y  focused, al though the 

l a t t e r  can and should inc lude  t h e o r e t i c a l  cons idera t ion  of  emotions, 

such as aggress ion ,  depression or  the l i k e .  In superv is ion  too,  

the superv isor  must be aware of the d i f f e re n c e  between the s tu d e n t ' s  

using theory as a prop and a defence and the f u l l  i n t e g r a t i o n  of 

theory in to  p r a c t i c e .  Supervisory process aimed ct t h i s  type of 

i n t e g r a t i o n  involves  what C har lo t te  To. le  has ca l led  " teaching

* These same views we)e used to i l l u s t r a t e  the bases for case 
s e l e c t i o n  for s tuden t s .  See p. 194 of thi? present  s tudy.



not only the what and the how but a l so  the why of p ro fess iona l

th ink ing  and doin i . "  In her  words:

P ro fe s s io n a l  education has aims beyond impart ing 
rule-of- thumb procedure,  the stereotyi .  is of  t e chn ica l  
competence. I t  ai.«s, in s te ad ,  to  develop the 
l e a r n e r ’ s capac i ty  to  th ink  anew, so th a t  eventua lly  
he may modify, or  depar t  from, the th inking  and doing
o f  h i s  mentors.  For t h i s  he must be hab i tua te d  to
appra i se  h i s  a c t i v i t y .  A continuous focus on the 
why* of p r a c t i c e  i s  one means to  t h i s  end. 100

This type of  superv isory  teaching  al so  involves enabling 

the s tu den t  to develop a s c i e n t i f i c  a t t i t u d e  to  s o c ia l  work.

Samuel Fines tone in the United S ta t e s  and P e te r  Leonard in B r i t a in  

have descr ibed  t h i s  aspec t  of p r a c t i c e  in  two use fu l  a r t i c l e s .

A s c i e n t i f i c  a t t i t u d e  involves  a p o s i t i v e  o r i e n t a t i o n  towards 

s c i e n t i f i c  enquiry,  a discipl inc-d approach and an a b i l i t y  to 

engage in  c r i t i c a l  a p p ra i sa l  of  da ta .  An apprec ia t ion  of  the 

nature  of  s c i e n t i f i c  explanat ion  al so  a s s i s t s  s tuden ts  when they 

a re  presen ted  with c o n f l i c t i n g  t h e o r i e s .  According to Leonard, 

t h i s  understanding enables the s tudent  to  accept th,  i n e v i t a b i l i t y  

of  c o n f l i c t i n g  theory in the s o c i a l  sc iences  and to r e a l i s e  th a t  

" a b i l i t y  to  cope wiJ ,i u n c e r t a in ty  and even welcome i t  as a spur 

to  d iscovery  i s  the  mark of  the mature p r o f e s s i o n a l . 11

The superv iso r  i s  in a s t r a t e g i c  p o s ' t i o n  to help s tudents  

bring to g e th e r  so c io lo g ic a l  and psychologica l  concepts in to  

d iagnos i s  and t rea tm ent,  and thereby to  develop a t r u l y  psycho

s o c ia l  approach to human problems. The in t e g ra t i o n  of theory 

and p r a c t i c e  should th e re fo re  be a f requen t ly -occurr ing  top ic  in 

superv isory  d i scuss ions .

Policy  and Administrat ion  of  A-iencv i . e .  procedure 
r e l a t i n g  to t r . n s lo t i o n  of poli cy  in to  se rv ice

There can be no s o c ia l  work se rv ice  in an agency s e t t in g ,  

whether casework, group wor1: or  community o rgan iza t ion ,  without



on o e h i n i s t r o t i v e  process  which f a c i l i t a t e s  t h a t  serv ice ,  and i t  

i*  one of  the supervisor's  func t ions  in a f i e l d  in s t r u c t io n  

placement to  see tha* the s tuden t  comes to  apprec ia te  t h i s .

John Kidneigh 's  d e f i n i t i o n  of  s o c ia l  work adm in is t ra t ion  though 

formulated in 1952, r e t a i n s  i t s  u se fu lness  today.  He s t a t e d :

Socia l  work a dm in is t r a t ion  can be defined as the 
process  of t ransforming s o c ia l  po li cy  in to  soc ia l  
s e r v i c e s . . . .  I t  i*  . . .  a two-way process:  (a)  a 
process of t ransforming policy in t o  concre te soc ia l  
s e rv ic e s ,  and (b)  the use of  experience in recommending 
modifica t ion of  po l icy .  102

The r a c i a l  agency i s  a complex s t r u c t u re  o f ten  made up of

many organ .  c.+ anal u n i t s  and s t a f f e d  L> persons di scharging

var ious  func t ions .  As Berl has sa id :  "Supervisory p r a c t i c e

should be r e l a t e d  to the agency's  t o t a l  operat ion  and to forces
103Cid even ts  t h a t  shape i t s  programme and the helping methods."

During formal supe .v i so ry  sess ions  the superv isor  must 

help the student  to  comprehend, i n t e g r a t e  and apply knowledge 

about adm in is t ra t ion  which she may have obtained in f i e l d  

i n s t r u c t i o n  exper iences  such as at tendance  a t  Board meetings or  

meetings of o ther  decision-moKr.g groups vi th in the o rganiza t ion  

and to apprec ia te  i s s u e s  of  po l icy  and ad m in is t r a t iv e  procedures 

which are  r a i sed  by n a r t i c u l a r  cases in her case load .  According 

to  Jean Snell ing  " th e  s tudent  has Lu lea rn  to work within u 

po l icy  and with a group of pet pie whose r e l a t io n s h ip s  one with 

another  may be i n t r i c a t e .  He has to 1 earn the a r t  of job 

m a n a g e m e n t . T h e  supervisor must a l so  t h e re fo re  help the 

s tu den t  to  c u l t i v a t e  good working r e l a t i o n s h ip s  ► ' col leagues  

in s id e  and outs ide of  the agency as the e f f e c t i v e  implementation 

of  agency policy  depends p a r t l y  on t h i s  aspect  of p ro fes s iona l  

Lehaviour.

Durin,, d iscuss ion  of t h i s  top ic  too, the superv isor  c a n  

a l so  help *>u student  deal  with her  - r i t i c i s m s  of  agrt -y  i :y



and i t s  implementat ion.  He must prevent  her from p ro jec t ing  

on to  the agenry f a u l t s  which l i e  in her  own work while a t  the 

same time helping her  to  review r e a l i s t i c a l l y  how p o l i c i e s  and 

procedures could be improved both within the  agency and in the 

community a t  la rg e .

Early in  the placement the superv iso r  must f a c i l i t a t e  the 

s t u d e n t ’ s grasp  "f  the c d n u n i s t r a t iv e  s t r u c t u r e  and functioning 

o f  the agency ai.d as the  placement continues he must continue 

" to  weave the  s t rands  of  inc reas ing  ad m in is t r a t iv e  knowledge" 

in t o  h i s  teaching of o th e r  aspec ts  of  p r a c t i c e .  The superv isor  

must c o n t in u a l ly  assess  whether the s tu den t  i s  making proper use 

of  channels  of communication with in  the agency, and of  adm in is t ra t ive  

procedures .  He may a l so  u.*g ad m in is t r a t iv e  teaching dynamically 

as p a r t  a I ruperv iso ry  sess ions ,  as L e r th a  Reynolds and Elizabeth 

Ze tze i  v-a^h pointed out .  Discussion of  ad m in is t r a t iv e  i s sues

can Li r e l i e v e  emotional tension and to provide the student

with i framework of s e c u r i t y  and c e r t a i n t y  within which she can
i i < r , . . . 106herse l*  master  some of nur a n x i e t i e s .

0 f f i c e  Procedures,  such as keeping of r e c o rd s , 
con ten t  and s t y l e  of  l e t t e r s ,  r epo r t s

This to p i c  i s  r e l a t e d  to adm in is t ra t ion  but  i s  more s p e c i f i c  

and was inc luded  because the pre l iminary  study in 1967 ind ica ted  

t h a t  in superv is ion  t h i s  was d iscussed  as a separa te  i s sue .

Early in the placement the superv isor  must teach the s tudent

how to  read a case record .  As Pe w* w r i t e s :

He w i l l  need to  explain  the mechanics of how the 
record i s  organized so th a t  the s tuden t  may f ind 
h is  way between n a r r a t i v e  and r e l a t e d  documents.
He should explain  the relevance of f ron t  sheet  
information and any o the r  formally organized 
information t h a t  may be p resen t .  107
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He euet  a l so  teach the s tu den t  the  procedures involved in 

r e g i c t e r i n g  a new case and in recording s t a t i s t i c s  required  by 

the  agency, such a s / o r  example, the number of  o f f i c e  in te rviews 

o r  home v i s i t s .  As Anderson e t  a l  poin t  ou t ,  the teaching 

r e s p o n s i b i l i t y  in t h i s  regard  i s  not only to  impart what the 

procedures are but a l so  " to  give s tuden ts  an apprec ia t ion  of the 

use made of  such m a te r ia l ,  and of  i t s  o v e r a l l  adm in is t ra t ive  and 

research  impor tance ."  Sidney Berkowitz 's  view i s  t h a t

superv iso rs  should al low s tuden ts  to ques t ion the u t i l i t y  of  

r e p o r t s  and forms, the he lp fu lness  of  c l e r i c a l  procedures and 

devices  and the e f f i c a c y  of  in te r -  agency agreements and i n t r a -  

agency p o l i c i e s . "  The superv iso r  should give the s tudent  

c l e a r  information about the se  matters  and should convey an a t t i t u d e  

which views such p o l i c i e s  and procedures as "devices for  car ry ing
109

out the goa l s  and purposes of the agency" but i f  t l e s tudent  

can make r e a l i s t i c ,  c o n s t ru c t iv e  sugges t ions  fo r  innovations  she 

should be encouraged to do so. Samuel Fines tone emphasises t h a t  

" i f  the f i e l d  i n s t r u c t o r ,  a l e r t  to  educa tiona l  o p p o r tu n i t i e s ,  

exp la ins  the format and purpose of  ( s t a t i s t i c a l )  r e p o r t s ,  shows 

how they f i t  in to  the t o t a l  agency repor t ,  and how they provide 

ad m in i s t r a t iv e  guidance and f a c i l i t a t e  agency i n t e r p r e t a t i o n ,  the 

student  has been given va luable  exe rc i se  in q u a n t i t a t i v e  th inking  

as well  as some i n s i g h t s  in to  the adm in is t ra t ive  p rocess ."

The content  of  superv isory  d is cuss ions  devoted to  t h i s  

to p ic  can a l so  be used in r e l a t i o n  to the s t u d e n t ' s  o v e ra l l  ^  

a t t i t u d e  to the work. L u c i l l e  Aust in111 and Dorothy P e t te s  

each r e f e r  to manipulat ive s tuden ts  who are i n e f f i c i e n t  in 

ca rry ing  out o f f i c e  procedures and who r e s i s t  assuming these 

r e s p o n s i b i l i t i e s .  Such behaviour may r e f l e c t  d i f f i c u l t i e s  on 

the p a r t  of the s tudent ,  wd the superv isor  should grasp i t s  

s ig n i f i c a n c e  and deal  with i t  on th i s  l e v e l  in superv is ion.



7e what ex ten t  did these  t o p i c s  f ea tu re  in  the superv is ion  

e f  the  s tudent  populat ion  in  the p resen t  s tudy? The s tu d e n t s '  

end su p e rv iso r s '  annual q u e s t i o n n a i re s  both contained ques t ions* 

on t h i s  sub jec t ,  ^  t  d i f f e r e d  s l i g h t l y  in  t h a t  the superv i so rs '  

ques t ionna i re  allowed only  a Yes/Ho response,  whereas the  s tudents  

could d i f f e r e n t i a t e  between whether each top ic  was discussed 

f requen t ly  or  in f r e q u e n t ly ,  or  not o t  a l l .

The r e s u l t s  are presen ted in the fol lowing tob le:

* S tuden t s '  Annual Ques t ionnai re  Question 16 
Superv isors '  Annual Ques t ionnai re Question 12.
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When the two a f f i rm a t iv e  answers from s tuden ts  are combined 

and compared to the s u p e rv is o r s '  a f f i rm a t iv e  answers, the two 

s e t s  of  responses revea l  only minor d i f f e r e n c e s  except  fo r  the 

1969 responses  in c a t e g o r ie s  four and f iv e ,  namely, "policy  and 

a dm in is t r a t ion"  and " o f f i c e  procedures ."  Use of  the binomial 

t e s t  produces a p va lue of  ,059 which c lo se ly  approxi a tes  a 

s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e re n ce  between the responses .  While 

the  supe rv iso rs  repor ted  t h a t  these  two to p i c s  were d iscussed  

during superv is ion  the s tuden ts  responses r e f l e c t e d  a d i f f e r e n t  

percep tion  of  what had occurred.

Over the  two year  period,  e l l  22 superv isors  reported t h a t  

t o p i c s  one, two and f ive  had been d iscussed  during superv is ion ,  

t h a t  i s  o b je c t iv e  a c t io n ,  sub jec t ive  aspec ts  of  the  case and 

o f f i c e  procedures .  As f a r  as top ics  th r e e  and four were 

concerned,  only one superv iso r  repor ted  t h a t  each topic  hod not 

been d i scussed .  The two superv isors  concerned fea tu red  in  the 

two s epa ra te  years  of  the study p ro je c t ,  one in 1968 and one 

in 1969. The remaining 21 superv isory  responses in  each year  

i n d i c a te d  t h a t  these  two to p i c s ,  namely " in t e g r a t i o n  of  theory 

and p r a c t i c e " ,  and "po l icy  and adm in is t ra t ion"  had been d iscussed  

during superv is ion .

When an examination i s  made of the s tudent  responses 

i n d i c a t in g  th a t  a top ic  was discussed f requen t ly ,  the p i c tu r e  

changes somewhat. In the case of o b je c t iv e  ac t io n ,  the s tuden t  

responses drop by 18,187l. In e th e r  words, while 100# of 

s tuden t s  (and 100# of superv isors )  repor ted  th a t  t h i s  top ic  

was di scussed ,  81,82# of  s tuden ts  s t a t e d  th a t  i t  was d iscussed  

f r eq u en t ly .  The responses r e l a t i n g  to s u b jec t iv e  aspects  of 

the cose and the i n t e g r a t i o n  of theory and p r a c t i c e  each drop 

by 50# of  the t o t a l  number of s tuden ts .  95,45# of s tudents  

repor ted  th a t  sub jec t ive  aspects  had been d is -ussed  during



superv is ion ,  but  only 45,45# repor ted  t h a t  t h i s  top ic  had been 

d iscussed  f requen t ly .  77,27% of s tuden ts  reported th a t  the 

i n t e g r a t i o n  of  theory  and p r a c t i c e  had been discussed during 

superv is ion ,  but  only 27,27% repor ted  t h a t  i t  had been covered 

f requen t ly .  In the case of  poli cy  and adm in is t ra t ion ,  responses 

dropped from 59,09% to  18,18%, and in the  case of  o f f i c e  

procedures the d i f f e r e n c e  was 45,45% t h a t  i s  (68,18 -  22,73)%.

According to  these  f ig u re s ,  to p i c  one, t h a t  i s  ob jec t ive  

ac t ion  was d iscussed  f requen t ly  in  the major i ty  of placements 

(81,82%). This i s  followed by sub jec t ive  aspec ts  in  f a r  fewer 

placements,  namely 45,45% This i s  followed by the i n t e g ra t i o n  

of  theory  and p r a c t i c e ,  d iscussed  f requen t ly  in 27,27% of 

placements,  and o f f i c e  procedures,  in 22,73% of placements.  

Pol icy  and adm in is t ra t ion  was d iscussed  f requen t ly  in the lowest 

percentage of placements,  namely, 18,18% according to s tudent  

responses on the sub jec t .

When an ana lys i s  i s  made of  the "o ther"  top ics  d iscussed  in 

s uperv is ion ,  the  one occur r ing most f requen t ly  i s  one which may 

be termed "genera l  i s s u e s  r e l a t e d  to s o c ia l  work and s o c ia l  

w e l fa re . "  These included d is cuss ions  about the s o c ia l  worker 's  

ro le  in various  s e t t i n g s ,  about the f i e l d  of  s o c ia l  welfare end 

the resources  a v a i l a b l e ,  and o th e r  matte rs  of  i n t e r e s t  in 

contemporary s o c i a l  woik and psych ia t ry .

The weekly ques t ionna i re  a l so  reques ted s tudents  to  record 

what top ic s  werv d iscussed  each week during t h e i r  supervision. 

Their  responses ore recorded in the following f igu re :
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I f  one exomine* the cha r t s  in  respec t  of  the f i r s t  4 

s tuden ts  working in the  th ree  agencies where formal supervision  

was provided in i'0% o r  ] e s :  of the  f i e l d  work weeks, i t  i s  

c l e a r  t h a t  o b je c t iv e  ac t ion  and o f f i c e  procedures were the two 

to p i c s  d iscussed  most f requen t ly .  There i s  a much g r e a t e r  

discrepancy between weeks with formal superv ision and weeks 

in which s u b jec t iv e  a spec ts ,  i n t e g ra t i o n  of  theory and p r a c t i c e ,  

and po li cy  and adm in is t ra t ion  were d iscussed .  The l a t t e r  was 

not  d iscussed  a t  a l l  in  one of  the se  placements (see  s tu d -n t  4) 

n o r  in one o the r  s t u d e n t ' s  placement ut  another agency (Student  

5 a t  age/v The i r t ' i , . - a t : o n  of theory  and p r a c t i c e  was not

d iscussed  i two of  the se  four placements,  each being a t  a 

d i f f e r e n t  ag*ncy (S tudent s  2 and 3 placed r e s p ec t iv e ly  a t  

agencies E and B).

When one examines the seven placements in f ive  agencies 

where formal superv is ion  was provided in over 65^ of f i e l d  work 

weeks, the bars  fo r  • 'sub jec t ive  a spec ts"  l i e  much c l o s e r  to  the 

bars  dep ic t ing  the weeks with formal supervis ion ,  than in the 

case of  the o the r  four placements.  The o b je c t ive  ac t ion  

bar  l i e s  c lose  to  i t ,  but i s  s h o r t e r  in four cases.  The bars 

fo r  " i n t e g r a t i o n  of  theory and p ra c t i c e "  are f a r  s h o r te r  than 

those f o r " s u b je c t iv e  a spec ts" .  In o ther  words, t h i s  top ic  was 

d iscussed  much l e s s  f requen t ly  than the o th e r  two top ics  

mentioned f i r s t ,  except  in one placement where i t  exceeds those 

and reaches the same point  as the formal supervis ion bar .  In 

o th e r  words, in t h a t  one placement (Student  JO1* placement) i t  

was d iscussed  in every formal superv is ion  session t h a t  was held.

Tn the case of  these  seven placements the f igure  revea ls  

t h a t  "policy  and a d m in i s t r a t io n " ,  " o f f i c e  procedures" and 

"o ther"  top ics  were discussed l e s s  f requen t ly  than the f i r s t  

th ree  to p ic s  mentioned above.

L



The p i c tu r e  fo r  the group os a whole i s  depicted in  the 

fol lowing histogram, where the mean percentage fo r  a l l  s tudents  

i s  g r a p h ic a l l y  presen ted in  r e s p e c t  of  each to p i c .



imMmK&gmm
theory 6  policy and office other
practice adminietretion procedure# topic*

objective eubfectlve
action aenects



Thi* hietogrem confirms the i n t e r p r e t a t i o n s  made from the 

bor c h a r t s .  Both " o b jec t iv e  ac t ion"  and " iu b j e c t i v e  aspects"

«rere d iscussed  most f requen t ly ,  with " su b je c t iv e  aspects"  leading  

by 4%. However, these  to p ic s  were d iscussed  in  only 50% and 54% 

of  the t o t a l  number of  w-ieks worked, r e s p e c t iv e ly .  The mean number 

of  weeks in  which " in t e g r a t i o n  of  theory  end p r a c t i c e "  was discussed 

was 30%. This i s  extremely low in  view of the f a c t  t h a t  in  the 

F ie ld  Work Guide to  Agencies the f i r s t  aim ot f i e l d  i n s t r u c t i o n  i s  

descr ibed  c,s " to  enable the s tude" :  to  r e l a t e  theory and p r a c t i c e . "

"Policy  and Administ rat ion" and "Offi ce  Procedures" were 

d iscussed  in only  12% and 13% of weeks, on average.

I t  should be noted th a t  the above i s  by no means a content  

a n a l y s i s  s ince the  I v ig t h  of  time spent on a top ic  i s  not 

cons idered .  What was measured was only frequency of  d iscuss ion ,  

and not  du ra t ion .
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CHAPTER 9

IMPLICATIONS OF THE RESEARCH RESULTS IN TERMS OF THF F TFI D 
WORK CONSULTANT'S ROLE

The superv iso r ,  the student  and the f i e l d  work consu l tan t  

t o g e th e r  c o n s t i t u t e  the f i e l d  work t r i a d ,  one sub-system in the 

swdel of  the f i e l d  work system represented  in  Figure 3, Chapter 

2, as  sub-system (A,X,L] where A rep re s en t s  the F ie ld  Work 

C onsu ltan t ,  X the  Supervisor  and L the s tuden t .  In terms of the 

theory  ou t l ined  in  Chapter 2, the ro le  of  any element in a 

s o c i a l  system or  sub-system w i l l  be determined by the i n t e r a c t i o n  

of  the  o the r  elements.

This c l e a r l y  a pp l ie s  to the r o l e  of  the FWC. The research 

descr ibed  in the previous  th ree  chap te rs  was aimed a t  securing 

feedback from s tuden t s  and superv isors  as to how the sub-system 

was ope ra t ing .  I t  was concerned with providing d e t a i l s  of the 

r e l a t i o n s h i p  X,L , the r e l a t i o n s h i p  between superv isor  and 

s tu d e n t , s o  th a t  the FWC could assess  to what ex ten t  the sub-system 

was performing i t s  primary function of supplying growth-producing 

exper iences  to the s tuden ts  of  the School of  Social  Work, and 

meeting the needs of the p a r t i c i p a n t s .  On the bas is  of  th i s  

assessment,  important  aspec ts  of  the FWC1s ro le  can be determined.

What do the  empir ica l  da ta  repor ted  s ig n i fy  for  the ro le  

of  the FWC? The id e a l s  have been descr ibed ,  and the

r e a l i t y  i n v e s t i g a t e d .  What are the im p l ic a t ions  for  the ro le  of 

the FWC of the r e l a t i o n s h i p  between them?
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9 .1  The FWC's Role in R ela tion  to  Supervisors

9 .1 .1  Number of Superv isors  per  Student

Although in the p resen t  s tudy the re  were only th ree

s tuden ts  who were placed with mul t ip le  superv isors ,  the three  

concerned were placed a t  th r e e  separate agencies,  which represented  

30 percent  o f  the agencies used as f i e l d  i n s t r u c t i o n  cen t res  over 

the two year period .

One of  the  s tudents  involved in  t h i s  s i t u a t i o n  commented 

as follows on the awkwardness involved when one s p e c i f i c  soc ia l  

worker i s  not assigned to the supervisory ro le  in such a way th a t  

a l l  concerned are c l e a r  t h a t  he in f ac t  has been made respons ib le  

fo r  the t a sk s  involved .

In the beginning I presumed my Supervisor was Mr. A.
( the  Case Supervisor of  the Agency). But I had 
d i f f i c u l t i e s  with him a l l  the time -  he was a loof  
and I had d i f f i c u l t y  approaching him. We d i d n ' t  get  
t o g e th e r  very of ten  so I turned to  Mr. B. (a soc ia l  
worker a t  the f i e l d  l e v e l ) .  We had a close  
r e l a t i o n s h i p  and I f e l t  I could d iscuss  my fee l in g s  
with him. Then I learned  th a t  he was supposed to 
be my superv isor  a l l  the time! He i s  more 
approachable and h e lp fu l  but has only been in the 
f i e l d  for  a year  and d o e s n ' t  have the knowledge of 
the  Case Supervisor,  who has a m a s t e r ' s  degree in 
s o c ia l  work; so both Mr. B. and I turn  to  the 
Case Supervisor  when d i f f i c u l t  dec i s ions  have to  be 
made. There was a lack of c l a r i t y  as to who was 
the ' a c t u a l '  Supervisor.

This type of s i t u a t i o n  i s  not conducive to  the es tablishment 

of  a firm r e l a t i o n s h i p  between superv isor  and s tudent  which can 

serve os a veh ic le  for  teaching  and l e a rn in g .  I t  should be noted 

t h a t  the placement described above occurred in 1968 a t  which time 

the School had not e x p l i c i t l y  formulated for  i t s e l f  what i t  

required  of  f i e l d  i n s t r u c t i o n  cen t re s  nor communicated i t s  ob jec t ive s  

to the agenc ies  involved in  i t s  f i e l d  work programme.

\
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Such a formulat ion was wade ear ly  in  1969, and in March 

of  t h a t  year  the "Guide to  F ie ld  I n s t r u c t i o n  Centres : F ield 

I n s t r u c t i o n  in Socia l  Work fo r  Senior Students" was compiled 

and c i r c u l a t e d  by the School.* This n a t u r a l l y  r e f e r r e d  to the 

ro le  of  the Supervisor, '  c lauses  11, 15 and 38 read as follows:

11. The term FSuperv iso r1* i s  used to  des ignate 
the p a r t i c u l a r  member of  s t a f f  assigned by the 
agency/o rganisa t ion  to  assume the day to day 
r e s p o n s i b i l i t y  for  the s tu d e n t ' s  l e a rn ing  experience 
in the agency.

15. The r e s p o n s i b i l i t y  fo r  the day to  day supervision 
of s tudents  r e s t s  with the superv isor  in the f i e l d  
i n s t r u c t io n  c e n t re .  However, the r e s p o n s i b i l i t y  
fo r  the s t u d e n t ' s  t o t a l  learn ing  experience during 
the period of placement r e s t s  with the o rgan isa t ion  
as a whole.

38. The superv iso r  undertakes the r e s p o n s i b i l i t y  
fo r  the day to  day supervis ion of the student  in the 
f i e l d  i n s t r u c t i o n  c e n t re .

In s p i t e  of these  p rov is ions  however, one agency in 1969 

a l l o c a t e d  the student  m u l t ip le  superv iso rs ,  a s o c ia l  worker a t  

the f i e l d  l e v e l ,  h i s  supe rv iso r  and the Case Secre tary  of the 

Agency. I t  seems th e re fo re ,  t h a t  the FWC must ensure th a t  

every agency opera t ing  as a f i e l d  i n s t r u c t i o n  cen t re  understands 

c l e a r l y  the mechanics of  the appointment of  one c l e a r ly -d e f in e d  

superv iso r .  There must be c l a r i t y  on the l i n e s  of  au tho r i ty  

and r e s p o n s i b i l i t y  wi thin the superv isory  s i t u a t i o n  in the f i e l d  

i n s t r u c t i o n  cen t re .  I f  a superv isor i s  newly-appointed and/or 

exper iencing d i f f i c u l t i e s  in  the ro le ,  the  FWC must be a v a i lab le  

as a consu l tan t  h e r s e l f  and must make i t  c l e a r  to the superv isor 

and o the r  agency s t a f f  members t h a t  the superv isor  con and should 

use them as consu l tan ts  but t h a t  he i s  the only one ava i lab le  for  

d i r e c t  superv is ion of the s tuden t .

Such d e t a i l s  need to be worked out in advance of the 

s t u d e n t ' s  placement in c o n s u l t a t io n s  between the FWC, the agency

* See Appendix 4

\
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execu t ive  and the superv isor .  The following s i t u a t i o n  described 

by a s tuden t  in 1968 must be avoided:

I 'm v i r t u a l l y  g e t t in g  no superv is ion  a t  a l l .  On my 
f i r s t  day a t  the agency, the Case Supervisor,  
v i r t u a l l y  in  my p re sence /ca l led  Mr. X in to  h is  
o f f i c e  and asked him to superv ise me. Mr. X near ly  
f a in t e d .  He obviously d i d n ' t  know what was 
expected of him in  the s u p e r v i s o r ' s  ro le .

This demonstrates too the FWC's r e s p o n s i b i l i t y  in  respect  

o f  the t r a i n i n g  and p repara t ion  of  supe rv iso rs .

The r e s u l t s  of  the research  in the p resen t  s tudy revea 'ed  

t h a t  in add i t ion  to  the th ree  s tuden ts  with mul t ip le  superv isors  

throughout the year ,  nine s tuden ts  had a l t e r n a t e  superv isors  who 

func tioned in t h a t  capac i ty  when the o r i g i n a l  superv isor  e i t h e r  

went on hol iday ,  o r  l e f t  the agency sh o r t ly  before tho s tu d e n t ' s  

placement come to  an end. A conclusion to  be drawn from these 

da ta  i s  t h a t  the FWC needs to emphasise for  the superv iso r  and 

the  agency ’ -a- they are undertaking a commitment when they agree 

to  a ept  a s tudent  fo r  f i e l d  i n s t r u c t i o n .  The s t u d e n t ' s  

placement l a s t s  only approximately seven months, from March to 

September, and tho superv isor  must understand ob i n i t i o  th a t  he 

must commit h imse lf  to be a v a i l a b l e  for  the s tudent  fo r  the f u l l  

per iod  of  t h a t  placement.  The agency in tu rn  should apprec ia te  

t h a t  i t  i s  undesi robJe to t r a n s f e r  a s o c ia l  worker ac t ing  as a 

s tuden t  superv isor  to another branch,  for  example, before the 

te rm ina t ion  of the placement.  Such a t r a n s f e r  should be posif>*.ned 

u n t i l  the educa t iona l  o b l ig a t io n s  undertaken have baen f u l f i l l e d .

I t  i s  well-known tha t  s t a f f  turnover  in soc ia l  work agencies 

i s  high. McKzndrick has repor ted  on the occupa tiona l  mobi l i ty 

and occupa tional  wo tage of a group of  female white s o c ia l  workers 

in  South Afr ica .  He found th a t  the mean length of  job of h is  

respondents was 15 months and t i e  average t o t a l  s e rv ice  in the



pro fes s ion  was 34 months. This i s  undoubtedly a problem when 

s tuden t  superv is ion  i s  cons idered.  The p resen t  study revealed 

t h a t  only th ree  s o c i a l  workers acted as superv isors  in both 

years  of  the study.  The FWC needs to poin t  out to  agencies ond 

superv iso rs  the b e n e f i t s  of  bu ild ing  up a pool of  experienced 

q u a l i f i e d  superv isors  who could ac t  in t h a t  capaci ty  over a 

per iod of  years .  The family and occupat ional  s t a t u s  of  soc ia l  

workers should be taken in t o  account in the s e le c t io n  o f  superv isors .  

I t  i s  p r e f e r a b l e ,  i f  a t  a l l  p o s s ib le ,  to  s e l e c t  soc ia l  workers to 

oc t  as superv iso rs  i f  th e re  i s  a s trong p o s s i b i l i t y  t h a t  thoy 

w i l l  be ab le  to  cont inue in  the superv isory  ro le  for  two or more 

yea rs .  In s p i t e  of  the f a c t  t h a t  s tu d en t s '  p references  for  

p a r t i c u l a r  s e t t i n g s  may change from year to  year ,  the presence of

a good superv iso r  in an agency i s  always an inducement to  a s tudent

to  s e l e c t  a p a r t i c u l a r  placement and i s  a f a c t o r  which the FWC 

can and should emphasise in her  pre-placement work with s tuden ts .

The importance of appointing one c l e a r ly -d e f in e d  supervisor  

fo r  each placement has been s t r e , s u  . However, the r e s u l t s  of 

the  supplementary p ro je c t  in 1969 revea led  th a t  in 10 out of  the 

11 placements a c e r t a i n  number ot formal supervisory  sessions  

were missed (See Figure 5 page 242)for reasons such as the s u p e rv i s o r ' s  

. l l n e s s  or  o the r  unavoidable reasons .  I t  i s  i n e v i t a b l e  tha t  

such con t ingencies  w i l l  a r i s e  and yet  i t  i s  educa t iona l ly  undes irab le

fo r  a s tudent  to go from one week of her placement to the next

without  f o r r c i  superv is ion .  One student  commented as fol lows on 

the d i f f i c u l t i e s  experienced by a s t ' d e n t  wnen her superv isor  i s  

a b s e n t ;  "My superv iso r  and I had a good r e l a t i o n s h i p  which enabled 

me to d i scuss  su b je c t iv e  f e e l i n g s .  When he was away, I f e l t  q u i t e  

l o s t  and could have b e n e f i t t e d  from support from someone e l s e . "

I t  : ould seem th e re fo re  th a t  while the re  should b* on 

assigned superv isor  who i s  committed to remain in the agency for
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the du ra t ion  of  the  placement, i t  might be advisable to r  the 

FWC to  suggest t h a t  another s o c i a l  worker be o f f i c i a l l y  designated 

as a deputy superv iso r .  I f  the appointed supervisor  i s  i l l ,  

has to  a t tend  a conference,  or  i s  away from the agency temporari ly  

f c r  an unavoidable reason then the s tuden t  w i l l  not miss her  

formal superv isory  conference,  as she w i l l  have one with the 

deputy, even though of  n e c e ss i t y  the conference with a deputy- 

supe rv iso r  may have a d i f f e r e n t  focus or  be more l im i ted  in scope 

than a formal s ess ion  with the on-ooing superv isor .

9 .1 .2  1-2"a t io n  of  Superv isor  in Agency Hierarchy

h ie ra rchy?  The id e a l  i s  f o r  the  superv isor  to  be in  a mid

management p o s i t i o n  in the agency and t h i s  was the case with 35 

per  cen t  of the superv iso rs  in the p resen t  s tudy. However, in 

t h i s  regard,  the keynote of  the  FWCs approach should be f l e x i b i l i t y .  

The ex igencie s  o f  the loc a l  s i t u a t i o n  must be taken in t o  account.

I t  may not  always be poss ib le  to  hava o s o c ia l  worker a t  the mid- 

management l e v e l  ac t ing  as s tuden t  superv isor .  In a small agency, 

the executive  d i r e c t o r  may be the most s u i t a b l e  or  the  only person 

a v a i l a b l e  to ac t  as the supe rv iso r .  In an unde r - s ta f f ed  agency 

where superv isory  s t a f f  have a heavy load of  s t a f f  supervis ion,  

a s o c i a l  worker a t  the f i e l d  l e v e l  might, with adequate prepara t ion  

and suppor t  from the FWC, provide the s tudent  with a more 

c o n s t ru c t iv e  l e a rn in g  exper ience .  In every ind iv idua l  case,  

the FWC needs to  explore the i s sue  f rank ly  ye t a c t f u l l y  with the 

agency concerned.

What i 5 s i g n i f i c a n t  about the r e s u l t s  of  the p resen t  sUdy 

however i s  the f a c t  th a t  only th roe of  the fourteen superv isors  

involved in f i e l d  i n s t r u c t i o n  programme during the two years 

under review, were re l i eved  of  some por t  of t h e i r  workloo to 

enable them to devote s u f f i c i e n t  time to f i e l d  i n s t r u c t io n .

What of  the l o c a t io n  of the  supervisor in  the agency



11 out of  tho 14 (78,57%) were expected to  supervise s tuden ts  

in  add i t ion  to  ca r ry ing  t h e i r  usual  workload. This i s  an 

undes i r ab le  s i t u a t i o n ,  and p reva i led  in  s p i t e  of  the f a c t  th a t  

Item 25c of  the 1969 Guide to F ie ld  I n s t r u c t i o n  Centres s ta t ed  

t h a t ; The s u p e r v i s o r ' s  normal du t i e s  and workload may requ i re  

some adjustment in  o rde r  to al low time fo r  . . .  supervisory  

s ess ions"*

The e f f e c t  of  work p ressu re  on a s u p e r v i s o r ' s  a b i l i t y  to  

perform adequately in  h is  r o le  was descr ibed by one stuc1 nt  r« 

fo l lows:  "Throughout my placement my superv iso r  was very aware

t h a t  superv is ion  was inadequate ,  and he was very unhappy about 

t h i s .  However, due to  the p ressure  of  h i s  own work he was not 

r e a l l y  f r e e  to  do much about i t . "  Another s tudent  commented: 

"The superv iso r  had to  carry  h i s  normal caseload which l e f t  him 

l i t t l e  time for  adequate s a t i s f a c t o r y  s u p e r v i s io n . " The FWC 

th e re f o r e  needs to n ego t ia te  with the agencies on t h i s  i s su e .  

P r a c t i c a l  r e a l i t i e s  may sometimes p resen t  complica t ions .  As 

one s upe rv i so r  wrote:

Because of abnormal w ork -s i tua t ion  (shor tage  and 
continued tu rnover  of  s t a f f )  during the s tu d e n t ' s  
placement,  no t  enough superv is ion  was po rs ib le .  
Discussion was often in t e r r u p t e d  and rushed.

Under such circumstances  perhaps another s o c ia l  worker with a 

s l i g h t l y  l e s s e r  load should be appointed superv iso r  in place of 

the  s o c ia l  worker ca r ry ing  the brunt of  the abnormal working 

co n d i t io n s .  Under normal condi t ions ,  the FWC should i n t e r p r e t  

to  the agency the need for  the superv iso r  to have h i s  workload 

s u f f i c i e n t l y  reduced to enable him to g ive  r egu la r  time to 

teach ing .

* See Appendix 4



9 . 1 .3 Qunlif icci t ions  and Experience of Supervisors

As fo r  as the q u a l i f i c a t i o n s  and experience of  the 

supe rv iso rs  in the present  s tudy are concerned, the  r e a l i t y  

s i t u a t i o n  was c lose  to  the i d e a l .  Twelve of the fourteen 

s uperv isors  had p ro fe s s iona l  q u a l i f i c a t i o n s  in s o c ia l  work. Two 

of these  had pos t -g raduc te  q u a l i f i c a t i o n s  while another two were 

studying fo r  highe r degrees while they were supervis ing.  This 

obviously  i s  a d e s i r a b l e  qual i ty  in o superv iso r  which the FWC 

should be aware of  in  n e g o t ia t io n s  with agencies over the 

s e l e c t i o n  of  supe rv iso rs .

The f a c t  t h a t  two superv iso rs  were not p ro fe s s io n a l ly  

q u a l i f i e d  in  s o c i a l  work requ i re s  comment. While i t  i s  d e s i r a b l e  

t h a t  a s tudent  superv iso r  should be a r e g i s t e r e d  s o c ia l  worker, 

the  FWC should not be abso lu te ly  r i q i d  in t h i s  connection.  In 

excep tiona l  circumstances a superv isor  without  p ro fess iona l  

q u a l i f i c a t i o n s  in s o c ia l  work per  se may have much to  r f f e r  a 

s tuden t .  The FWC should in d i v id u a l i s e  in  such ins tances  and 

at tempt to bu ild  safeguards i n t o  the s i t u a t i o n ,  and not automatica 

re fuse  to cons ider  a p o t e n t i a l  superv iso r  only on the grounds of 

the lack of  s o c i a l  work q u a l i f i c a t i o n s .  The two s tuden ts  in  the 

p rosen t  s tudy who were supervised by non-socia l  workers both 

repor ted  p o s i t i v e l y  on t h e i r  placements.  The one wrote:

I found the placement very b e n e f i c i a l .  During 
superv is ion  I gained a g r e a t  deal  of  i n s ig h t  
and unders tanding with regard to my re la t io n s h ip  
with my c l i e n t s .  I . ound my superv isor  very 
unders tanding and h e lp fu l .

The o th e r  s tudent  ra ted  her supervis ion as 11 very good.

A wonderful exper ience ,  both from the lea rn ing  and the personal  

po in t  of view." Hers i s  an i n t e r e s t i n g  case,  as she haa two 

superv iso rs ,  a psychologis t  a s s i s t e d  by a soc ia l  worker. In 

t h i s  in s tance ,  t h i s  was a successful  arrangement,  as the student



b e n e f i t t e d  from the i n t e r d i s c i p l i n a r y  c o n tac t .  The conclusion 

to  be drawn fo r  the FWC i s  t h a t  every placement should be judged 

on i t s  own m e r i t s .  The g u id e l in es  are important ,  but they are 

only g u id e l in e s ,  not i n f l e x i b l e  d i r e c t i v e s .  The FWC must use 

her  p ro fe s s io n a l  judgement, e x p e r t i s e  and imagination in  deciding 

whether o r  not  a p a r t i c u l a r  placement with the  superv isor  

a v a i l a b l e  can provide a s tuden t  with a b e n e f i c i a l  le a rn ing  

experi ence .

As f a r  as experience i s  concerned, the  superv isor  group 

in the  p resen t  study a l l  met the c r i t e r i o n  o f  a minimum of two 

years  exper ience .  This c r i t e r i o n  was included in the Guide 

to  F ie ld  I n s t r u c t i o n  Centres  with the ad d i t io n a l  important  proviso 

t h a t  the superv isor  should have been a member of s t a f f  a t  the 

Agency fo r  a minimum period of s ix  months.*

9 . 1 . 4  Number of  Students  per  Supervisor

Clause 23 of  the Guide makes the  fol lowing point:

I f  pos s ib le  i t  i s  d e s i r a b l e  for  the f i e l d
i n s t r u c t i o n  cen t re  to accommodate a t  l e a s t  two 
s tuden t s  s im u l tane ous ly . . . •  This i s  
advantageous from the educational  po in t  of  view.**

However, the r e s u l t s  revea led t h a t  in many p lacements th is  was not

the case.  In 1968, f ive  agencies accommodated one s tuden t  each,

and in  1969, th ree  had only one s tuden t  each.  Eight out of the 

22 s tuden t s  (36,36#) th e re fo re  were in s in g le - s tu d e n t  placements 

in se /en  agencies,  one of  whom took a s ing le  s tuden t  in each of 

the two p r o j e c t - y e a r s .  I f  the inc idence o f  formal superv is ion 

i s  taken as an important  c r i t e r i o n  of the q u a l i t y  of a placement.

* See Clouse 36, Appendix 4

**See Appendix 4



i t  i s  i n t e r e s t i n g  to  note t h a t  the two agencies who scored 

lowest  on t h i  parameter  in  the supplementary p ro je c t  in  1969 

(provid ing  formal superv is ion  in 16% and 25% of  f i e l d  work 

weeks r e s p e c t iv e ly )  were both agencies accommodating only one 

student  each.  While the 3rd one-s tuden t  agency in 1969 

provided formal superv is ion  in 92% of weeks, t h i s  was an unusual 

case  where the s upe rv iso r  was the only s o c ia l  worker in  a 

r e s i d e n t i a l  i n s t i t u t i o n .  The o the r  two ins tances  were community

agenc ies  of  a reasonably la rg e  s ize .

One s tuden t  commented as follows on the disadvantages of a 

one-s tuden t  placement:

I t  can be h e lp fu l  to  have more than one student  a t  
the  same agency, otherwise  the re  i s  a f ee l ing  of 
i s o l a t i o n .  The s tudent  can lo s e  perspec t ive  on 
i s s u e s  in  the  agency i f  the re  i s n ' t  another  s tudent
with whom one can d iscuss  these .

The FWC should th e re fo re  encourage agencies to take  more

than one s tudent  a t  a time fo r  f i e l d  i n s t r u c t i o n .  Once again,

as always, p r a c t i c a l  cons ide ra t ions  must be taken in to  account,

such as the s ize  of  the agency in terms of s t a f f  and space.

However, i t  i s  an arrangement to be pursued.  In the w r i t e r ' s

exper ience  m u l t ip le  placements with mul t ip le  superv isors  seem

to work well as s tuden t  r i v a l r y  for  the s u p e r v i s o r ' s  a t t e n t i o n

i s  e l im ina ted .  However, the s tuden t  u n i t  p a t t e rn  should al so

be explored.  Brown and Gloyne descr ibed how student  u n i t s  were

financed in B r i t a in  from sources e x te rn a l  to the U n ivers i ty  and
2

the  Agency, e i t h e r  from public  funds or  Trus t  Funds. FWC's in 

co n s u l t a t i o n  with agenc ies should explore sources of f inancing 

in  South Afr ica  such as foundations.  The q u a l i t y  of welfare  

s e rv ic e s  in a community i s  c lo se ly  r e l a t e d  to the a v a i l a b i l i t y  

of h ig h -q u a l i t y  p ro fe s s io n a l  s t a f f  and s o c ia l  work educa tion 

may well  rece ive o propor t ion  of donor funds i f  the Schools, in 

combination with Agencies,  present  t h e i r  case im aginat ive ly .



9 .2  Selec ted  Fea tures  of F ie ld  I n s t ru c t io n  Placements:
The Role of  the FWC

9 . 2 . 1  The way in which the S tu d e n t ' s  S ta tus  in the 
Agency i s  presented to  c l i e n t s

The r e s u l t s  of  the research  revealed  c l e a r ly  t h a t  

th e r e  was a discrepancy between the way in which superv isors  

viewed t h i s  aspect  of  f i e l d  i n s t r u c t i o n  and the way in  which 

s tuden ts  perce ived  i t .

A 1968 s tuden t  commented: "There could have been more

i n i t i a l  explanat ion  of  s tudent  r o l e  and procedure with c l i e n t s . "

This type of  remark from s tuden ts  as well  as o the r  information 

from them a l e r t e d  the  w r i t e r  to  the importance of t h i s  i s s u e .  

Consequently the following c lause  was i n s e r t e d  in to  the 1969 

Guide:

The f i e l d  i n s t r u c t i o n  cen t re  s h a l l  formulate a po li cy  
with regard to  how the student  should in troduce  
h e r s e l f  to c l i e n t s .  This po li cy  cec is ion  s h a l l  be 
communicated to the s tuden t  and to  a l l  o the r  members
of s t a f f ,  both p ro fe s s io n a l  and c l e r i c a l .

However, the r e s u l t s  revea led t h a t  even in 1969 the 

d iscrepancy in  perception  continued.  Thi FWC must th e re fo re  

i n t e r p r e t  to  superv isors  the importance of c l e a r  poli cy  in t h i s  

regard .  She can , in  c o n s u l t a t i o n s , a s c e r t a i n  from the superv iso r  

what the agency 's  a t t i t u d e  to  t h i s  matter i s ,  help the supervisor

formulate a d e f i n i t e  po licy  on the matter  and ensure t h a t  t h i s

i s  communicated to the student  and o the r  members of s t a f f .

9 . 2 . 2  The Selec t ion  of Coses for  the Student

When a comparison i s  made between the c r i t e r i a  for  

the s e l e c t io n  of s tu d e n t s '  cases  c i ted  in  the s o c ia l  work l i t e r a t u r e

* Clause 24, Appendix 4



end the  bases on which the  superv isors  in  the  presen t  study 

s e l e c t e d  cases fo r  s tuden t s ,  i t  i s  apparent  hat  these  coincide 

fo r  the  group as a whole.

Item 39 of  the 1969 Guide s t a t e s  as fel lows:

The superv isor  s h a l l  be re spons ib le  fo r  the 
s e le c t io n  of cases  fo r  the s tudent .  The main 
c r i t e r i o n  for  s e le c t io n  of  assignments fo r  the 
s tuden ts  should bo t h e i r  educa tiona l  value in 
accordance with the  s t u d e n t ' s  cu r ren t  s tage of 
l e a rn in g .  Assignments should a l so  be se lec ted  
with the  aim of acquain t ing  the s tuden t  with 
the var ious  s e rv ice s  o f fe red  by the agency. *

These p rov is ions  seem to  have been implemented by the group of  

superv iso rs  as a whole. However, one s tuden t  in 1969 wrote as 

fo l lows:

I do f e e l  tha t  I could have been given more 
i n t e r e s t i n g  and chal leng ing  cases.  Most of 
my eases  involved superv is ion  of the c l i e n t s  
and a t  times I did not th ink I was helping my 
c l i e n t s  a t  a l l ,  end of ten  did not know exac tly  
what my func tions  in connection with them were.

The conclusion to  be drawn i s  t h a t  the FWC needs to 

co n s u l t  with the  superv isor  and student  in every placement to 

ensure th a t  the s e le c t io n  of  cases  assigned meets the s tudents  

l e a rn in g  needs.

9 . 2 . 3  Number of Cases i r  the S tu d en t ' s  Caseload

I f  12 cases  i s  regarded as the maximum number 

d e s i r a b l e  in a s tu d e n t ' s  case lcad ,  i t  appears tha t  in the 

p resen t  study the majo r i ty  of s tuden ts  had workloads in excess 

of t h i s  t o t a l .  I t  would seem tha t  on the whole the s tudents  

in v e s t i g a t e d  the re fo re ,  d e a l t  with too many cases to permit the 

d e t a i l e d  "slow motion" learning of s o c i r l  work process which i s  

a v i t a l  o b je c t iv e  of f i e l d  i n s t r u c t i o n .  Too many s tuden ts  hod

* See Appendix 4
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too many shor t - te rm  cases.  In one agency though th i s  was the 

case,  the  s tuden ts  learn+ to  analyse the in take  process in 

depth and th e re fo re  l e a r n t  much about psychodynamics. In t h i s

case  I t  i s  the exception which proves the ru le ,  and in  genera l  

the  FVfC should encourage the agencies to l i m i t  the s t u d e n t ' s  

case load  to  a t o t a l  of  about twelve cases ,  some shor t- te rm and 

o th e rs  on-going over o major p a r t  of  the placement.

9*2 .4  S tuden ts '  Attendance a t  Adminis trat ive Meetings
and V i s i t s  of O bservation

The mean number of  responses from superv isors  and s tuden ts  

i n d i c a t i n g  th a t  s tuden t s  had at tended meetings of  the Agency 

Board o r  o the r  committees a s so c ia ted  with the adm in is t ra t ion  of 

the s e rv ic e  was 12. This in d i c a t e s  th a t  s tuden ts  at tended 

such meetings in only 54,55 per  cent  of  the 22 placements.  When 

t h i s  r e s u l t  i s  viewed in combination with the f inding th a t  the 

to p i c  po l icy  and adm in is t ra t ion"  fea tu red  in f reque n t ly  during 

superv is ion  d i scu ss io n s ,  i t  would seem to i n d i c a t e  t h a t  the FWC 

must emphasise the ad m in i s t r a t iv e  ob je c t iv e  of  f i e l d  i n s t r u c t i o n  

in  c o n s u l t a t i o n s  with superv iso rs .  The FWC did include the 

po in t  t h a t  s tuden ts  should at tend meetings of  the Board and/or  

a d m in i s t r a t iv e  committees in clause  55 of  the 1969 Guide* but 

the r o s u l t s  in d i c a t e  tha t  t h i s  needs f u r th e r  i n t e r p r e t a t i o n  and 

e l a b o ra t i o n  with ogency personne l .

Item 56 of  the Guide s t a t e s  tha t  " the  s tudent  should be 

given the  oppor tun i ty  to pay v i s i t s  of observat ion  to o ther  

agenc ies  end i n s t i t u t i o n s  in the community whose work i s  r e levan t  

to the s e rv ice s  o f f e r e d  by the f i e l d  i n s t r u c t i o n  c e n t r e s . "*

The r e s u l t s  c f  the p resen t  s tudy revealed a s im i la r  perception 

by s tuden t s  end superv isors  of  the ex ten t  to which t h i s  requirement

* See Appendix 4



was implemented. Thei r  mean response was 16 or  72,73 percent  

which in d i c a t e s  t h a t  v i s i t s  o f  observat ion  fea tured  in more 

placements than did at tendance  a t  Committee meetings.  However, 

in  v i '  f the importance of  t h i s  aspect  of  f i e l d  i n s t r u c t io n  

in  communicating a community o rgan isa t ion  approach to the student ,  

the FWC should t r y  to  ensure t h a t  a l l  f i e l d  i n s t r u c t io n  cen t res  

provide s tuden t s  with t h i s  type of  oppor tuni ty .  As one student  

commented:

I f  the  s tuden t  were taken on v i s i t s  and exposed to 
the views of  workers a t  the o th e r  agencies with 
which the f i e l d  i n s t r u c t i o n  cen t re  has con tac t ,  t h i s  
would give the student  g r e a t e r  oppor tuni ty  to assess  
the se rv ice s  and methods of the o th e r  agency mo/e 
o b j e c t iv e ly .  This would f a c i l i t a t e  co-opera t ion  
and co -o rd ina t ion .

9 . 2 . 5  S tu den ts '  R e s pons ib i l i ty  for  Writ ing
L e t t e r s  and Telephoning

The r e s u l t s  of the p resen t  study demonstrate th a t  in  1969 

and 1969 v i r t u a l l y  a l l  f i e ld  i n s t r u c t i o n  cen t re s  made provis ion  

fo r  s tuden ts  to have these exper iences .  Reference to t h i s  

aspec t  of f i e l d  i n s t r u c t i o n  war, made in Item 59 of  the 1969* Guide 

and i t  remains for  the FWC to  ensure t h a t  these procedures 

continue to be followed in o i l  agencies providing f i e l d  i n s t r u c t io n  

to  s tuden ts .

9 .3  The Role of the FWC in r e l a t i o n  to the 
Supervis ion  Process

9 .3 .1  formal and Inforno l  Supervision

When one views superv is ion  as a whole tak ing both formal 

and informal superv is ion  in to  account in terms of i t s  dura t ion ,  

the  f inding in Section 8:3:1 (page 228) was tha t  l e s s  time was

* See Appendix 4



devoted to  the process in the p resen t  s tudy than should be the 

cose according to overseas  s tu d i e s .  The FWC the re fo re  needs to 

emphasise the importance of  the supervisory process in  general 

to  a g r e a t e r  ex ten t .

A number of o th e r  r e s u l t s  ind ica ted  c l e a r ly  t h a t  for  the 

group as a whole informal superv is ion  seemed to exceed formal 

superv is ion  in importance and conversely formal supervis ion,  

which should be the h e a r t  of  the e n t i r e  f i e l d  in s t r u c t io n  

exper ience ,  received r e l a t i v e l y  i n s u f f i c i e n t  emphasis.

The 1969 Guide con ta ined  one c lause  s t r e s s in g  the importance 

of  formal superv is ion ( i tem 40) but c l e a r l y  t h i s  ma tte r  requi re ,  

f u r t h e r  i n t e r p r e t a t i o n  and emphasis. The fol lowing r e s u l t s  lead 

to  t h i s  conclusion:

Soction 8 . 2 , page 221

A s i g n i f i c a n t l y  higher number of s tuden ts  than supervisors  

perce ived  th a t  informal superv is ion  was the predominant p a t t  rn 

in  1968 and 1969.

In the supplementary p ro je c t  in 1969, in fo  supervision

occurred in more weeks than did formal superv is ion .

Section 8 .3 .2  revealed  th a t  informal superv is ion exceeded 

one hour in 45,63 percent  of  weeks.

Table 27 (page 240) ind ica ted  tha t  the formal supervision 

occurred  in an average of  66 percent  of weeks for the group as a

whole, the range being from 16 percent  and 92 percent  of  f i e l d

work weeks.

The supplementary p ro je c t  in 1969 in d ica te d  th a t  formal 

superv is ion  l a s t e d  the optimal period of 1 -  2 hours in only 

25,94 percent  of f i e l d  work weeks (see Table 25, page 237)



The o v e r - r id in g  conclusion to  be drown from the da ta  i s  

t h a t  formal superv is ion  received i n s u f f i c i e n t  emphasis in  the 

f i e l d  i n s t r u c t i o n  programme during 1968 and 1969 and the  FWC 

th e re fo re  needs to  help the  agencies in c rease  the a t t e n t i o n  

given to  t h i s  m a t te r  and change i t s  form in severa l  respec t* .

The following histogram summarises and dep ic ts  g raph ica l ly  

the  mean percentage of  weeks fo r  the 11 s tuden ts  p a r t i c ip a t in g  in 

the  Supplementary P ro je c t  in  1969 in  which various parameters c f  

formal superv is ion  appl ied .  I f  one assumes, on the bas is  of  the 

theory  c i t e d ,  t h a t  these  parameters should have applied in  100 

percent  of  the weeks s tuden ts  worked in  f i e l d  in s t r u c t io n  cent res  

with the  purpose o f  rece iv ing  f i e l d  i n s t r u c t i o n ,  then the shaded 

por t ion  of  the f ig u re  provides a q u a n t i t a t i v e  r e p re s en ta t io n  of 

the ex ten t  to which the FWC needs to n ego t ia te  with agencies with 

ruspec t  to  maximising these dimensions of  f i e l d  i n s t r u c t i o n :
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Figures  6 , 7, 8 , 9 which dep ic t  the  ex ten t  to  which these 

parameters appl ied  in  the placements of  ind iv idua l  s tudents  a t  

d i f f e r e n t  agencies ,  in d i c a t e  the v a r i a t i o n s  which ex i s t ed  between 

d i f f e r e n t  f i e l d  i n s t r u c t i o n  cen t re s  and d i f f e r e n t  supervise s.

The em pir ica l  data  obta ined th e re fo re  confirm the second hyp , thes is  

formulated a t  the beginning of  the p ro je c t  and found on p.IS'

Chapter  1 v i z .  "F ie ld  i n s t r u c t i o n  cen t re s  would d i f f e r  with 

regard to  the  p a t te rn  of  f i e l d  i n s t r u c t i o n  they provided and in 

p a r t i c u l a r  with regard to  the amount and type of  supervision  of fe red .  

Consequently the FWC must i n d i v id u a l i s e  each f i e l d  in s t r u c t io n  

c en t re  and each superv isor .  The nature  and degree of  her 

i n t e rv e n t io n  in  r e l a t i o n  to the agencies p a r t i c i p a t i n g  in the f i e l d  

i n s t r  ct ion programme w i l l  vary according to the circumstances in 

each agency.

The r e s u l t s  of  t h i s  s tudy to g e th e r  with those of  Sales ana 
3Navarre in Michigan, i n d i c a t e  t h a t  informal superv ision undoubtedly 

plays  an important  r o l e  in s tu d e n t s '  f i e l d  i n s t r u c t i o n .  I t  should 

t h e re fo re  be more e x p l i c i t l y  def ined by the FWC. For example, 

the  1969 tiuide mode no re fe rence  to informal superv is ion .  In 

c o n s u l t a t i o n s  with superv iso rs ,  the FWC should explore the ro le  of 

informal superv is ion  in the placement. To what ex ten t  i s  i t  v i t a l  

fo r  superv isors  to be av a i l a b l e  for  "emergency" guidance,  and to 

what ex tent  could improved advance planning f o r e s t a l l  some ins tances  

o f  unscheduled con tac t  between superv isor  and s tuden t?

9 . 3 . 2  Evaluation Discussions

As f a r  as eva lua tion  i s  concerned, a l l  the superv isors  

in  the p resen t  study repor ted  t h a t  an evalua tion  d iscuss ion  had 

occurred,  while only 17 out of the 22 s tuden ts  agree. '  with t h i s  

view. This was not s t a t i s t i c a l l y  s i g n i f i c a n t  but worthy of no t ice .  

Students '.nd superv isors  need to  be conscious of : ha importance of 

on-going assessment throughout the placement as well as a t  i t s



te rminat ion .  I t  i$ impor tant  t h e re fo re  f o r  the FWC to  provide 

both supe rv iso r  and s tuden t  with gu ide l ines  to  those aspects  of the 

s t u d e n t ' s  performance which should be evaluated .  One example of 

such an eva lua t ion  o u t l i n e  i s  t h a t  drawn up by the f i e l d  work 

consu l tan t  a t  Wits , in 1968, a copy of  which i s  provided ove r lea f .  

Such an o u t l i n e  fo r  the q u a l i t a t i v e  assessment of  the s tuden t s '  

f i e l d  work performance i s  a use fu l  guide to eva lua tion  d iscuss ions  

in  superv is ion  whether o r  net q u a n t i t a t i v e  assessment occurs a t  

the  end of  the  placement.  In c o n su l t a t ions  with superv isors ,  the 

FWC should help superv isors  to bu ild  up the confidence to  eva luate 

the  s t u d e n t ' s  performance and express c r i t i c i s m s  on the i s sues  

named in the guide.  This i s  o f ten  a d i f f i c u l t  ta sk  for  s o c ia l  

workers who see themselves e s s e n t i a l l y  as members of  a "helping
4

and heal ing  p rofess ion"  and may be a f r a id  of  the "damage" they 

may cause through judging and c r i t i c i s i n g .  The FWC must help 

them to  see the se  matter s  in perspec t ive  and to d i f f e r e n t i a t e  

between t h e i r  ro le s  as supe rv iso rs  and case workers.



UNIVERSITY OF THE WITWATERSRAND -  SCHOOL OF SOCIAL WORK

FOURTH YEAR STUDENTS' CONCURRENT FIELD INSTRUCTION IN SOCIAL WORK 

EVALUATION REPORT - IN  DUPLICATE

I .  I d en t i fy in g  Data:

Nome of Student:

Agency:

Nome of Supervisor:

Date of  te rm inat ion  of  placement:

I I .  Learning O ppor tun i t ies  Provided:

(a )  In which methods of  s o c i a l  work did the student  rece ive  
F ie ld  I n s t r u c t i o n ?  (P lease  spec ify :  Casework, Group 
Work, Community Organisat ion ,  Administrat ion ,  Socia l  
Work Research).

(b)  Nature of  S tuden ts '  Workload i . e .  ind iv idua l  cases 
descr ibed according to problem and casework se rv ice ;  
number and d e s c r ip t io n  of  groups handled; in d iv idua ls  
and groups w ith in  the community.

(c )  Socia l  Work A dm in is t ra t ion : Meetings at tended i . e .
Board and Committee meetings,  case conferences,  s t a f f  
meetings, i n t e r - d i s c i p l i n a r y  and in ter -agency  con tac ts  
e t c .

vu) Socia l  Work Research: The nature  of  any research p ro je c t s
in  which s tuden ts  p a r t i c ip a t e d .

i l l  Assessment of S tuden ts '  Performance:

(a)  Genera l : Comments on s tu d en t s '  punc tua l i ty ,  dress ,
r e l i a b i l i t y ,  a b i l i t y  to  take r e s p o n s i b i l i t y .

(b)  Social  Ccn-»wcrk: Q u a l i t i e s  of  warmth, emaothy,
s e n s i t i  v i ty ,  imagination,  capacity  to form, sus ta in  
and te rm inate  p ro fes s iona l  r e l a t io n s h ip s  with c l i e n t s ;  
in terv iewing  a b i l i t y  on home v i s i t s  and in o f f i c e  
in te rv iew s ;  a b i l i t y  to  obta in information;  planning;  
unders tanding of  numcn behaviour in terms of 
psychological  and s o c io - c v l tu r a l  fac to r s ;  knowledge 
and use of  community resources ;  a b i l i t y  to work in  a 
m u l t i - d i s c i p l i n a r y  teem and to i n t e r p r e t  the soc ia l  
worker 's  ro le  in t h i s  s e t t i n g .



Socia l  Group Work: Programme Planning;  Special  s k i l l s ,
capacity  to fo rm,sus ta in  and te rminate re l a t io n s h ip s  
with the  group as a whole and ind iv idua l s  within i t ;  
a b i l i t y  to assess  behaviour and needs; leadersh ip  
a b i l i t i e s  and use of  group leade rs .

Community O rgan isa t ion : A b i l i ty  to  i d e n t i f y  and i n t e r p r e t
community needs; demonstrated a b i l i t y  to compile and 
presen t  f a c t s  in  a manner conducive to  decision iaking by 
groups; con t r ibu t ion  to  process of  dec ision  making; 
capac i ty  to  r e l a t e  to  members of o th e r  profess ions  and 
c i t i z e n  vo lun tee rs ,  i n d iv id u a l ly  end in groups; a b i l i t y  
to  funct ion  p ro fe s s io n a l ly  in  c o n f l i c t  s i t u a t io n s  
r eq u i r in g  problem-solving s k i l l s ;  public speaking a b i l i t y  
a b i l i t y  to  communicate and n e g o t i a t e  with publi c  bodies,  
l o c a l  and n a t io n a l .

Recording; S tuden t s ’ a b i l i t y  to record appropr ia te ly  
and accu ra te ly ;  use of  language; r e l i a b i l i t y  in 
keeping records .

Soc ia l  Work Admin is t ra t ion : Knowledge of  Agency’ s
s t r u c t u r e ,  func tioning and f inancing;  grasp of  agency's 
p o l i c i e s  and procedures;  a b i l i t y  to  work wi+hin agency 
s t r u c t u r e  and function ;  r e l a t i o n s h ip s  w Vi o ther  members 
of  s t a f f ;  a b i l i t y  to fol low o f f i c e  procedures e.g .  
f i l i n g ,  keeping rou t ine  records ,  use of  teJepKjne etc.

Use of  Supervision and o the r  Learning O ppor tun i t i e s ;

Nature of  supervis ion provided; s tu d e n t s '  r e l a t io n s h ip  
with Supervisor;  degree of  independence or  dependence; 
a b i l i t y  to use h is  own i n i t i a t i v e  fo r  le a rn in g ;  s tuden ts '  
understanding of  s u p e rv i s o r ' s  own work pressures ;  
s t u d e n t s '  con t r ibu t ion  at  s t a f f  meetings; a b i l i t y  to 
r e l a t e  theory and p r a c t i c e .

Socia l  Work Research; Qual i ty of  performance in any 
Agency research p r o j e c t s ;  research  consciousness;  
handling of s t u d e n t1s own research p ro je c t  for  
d i s s e r t a t i o n .

Assessment of S tu d en t ' s  P ro fess iona l  Development; Any 
s p e c ia l  d i f f i c u l t i e s  or p o s i t i v e  q u a l i t i e s ;  a b i l i t y  to 
have i n s ig h t  in to  h is  own behaviour;  emotional
adjustment to ro le  as s o c i a l  worker; progress in
overcoming ea r ly  d i f f i c u l t i e s ;  q u a l i t y  of  development 
in to  a p ro fe s s iona l  s o c ia l  worker; i d e n t i f i c a t i o n  with 
the p ro fess ion ,  the p ro fe s s io n a l  a s so c ia t io n  of  soc ia l  
workers e t c . ;  any ad d i t io n a l  po in t s .

r a l  Comments: General comment on the programme of f i e l d
ac t ion ;  any sugges t ions  about academic courses for
1 work s tu den ts .
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9 . 3 . 3  Group Supervision

The r e s u l t s  r e l a t i n g  to the use of  group supervision 

give  a c l e a r  in d i c a t i o n  th a t  t h i s  type of supervis ion was used to 

a minimal degree in the period under review. The FWC the re fo re  

needs to  communicate to superv isors  the advantages of t h i s  type 

of  superv is ion  and to a s s i s t  them in considering appropr ia te  

ways in which i t  could be in troduced in to  the f i e l d  work curriculum.,

9 . 3 . 4  Content of  Supervisory Discussions

As f a r  as the  content  of superv isory  d iscuss ions  i s  

concerned,  f ig u re s  10 and 11* in d i c a te  t h a t  much work needs to  be 

done by the FWC with superv isors  in t h i s  connection.  Again the re  

are rgo 'ey  v a r i a t i o n s ,  some superv isors  concen t ra t ing  on important  

to p i c s  such as " su b je c t iv e  aspects"  more than o the rs .  In genera l  

however, the r e s u l t s  in d i c a t e  t h a t  most superv isors  need help and 

guidance in r e l a t i o n  to  the to p i c s  which they must cover in supervision 

with s tu d en t s .  Clauses 41 and 42 in the 1969 Guide** r e l a t e  to  these 

m a t te r s  but add i t io n a l  c l o r i f i c a t i  n i s  necessary .

The empir ica l  da ta  provided by the study confirm one of  the 

hypotheses formulated in  Chapter 1 v iz .  th a t  d iscuss ion  on the 

in t e g r a t i o n  of  theory and p r a c t i c e  would occur in f r eque n t ly .  The 

responses  to the annual ques t ionna i re s  revea led  th a t  t h i s  top ic  

was d iscussed  f requen t ly  in only 27,27% of placements, while the 

supplementary p ro jec t  revea led  th a t  i t  was d iscussed  on average 

in  only 30% of weeks worked by the 11 s tuden ts  as a whole.

The o th e r  hypothesis  v iz .  tha t  d iscuss ions  r e l a t e d  to 

o b je c t iv e  ac t ion  in cases  would occur more f r equen t ly  than d iscuss ions  

of s u b jec t iv e  fac to rs ,  was confirmed by responses to the annual

* See pages 288 and 291

** See Appendix 4



q u e s t io n n a i r e  administe red  over  the two year  period of the study.

Students  in  1968 and 1969 repor ted  t h a t  "ob jec t ive  ac t ion"  wo* 

d iscussed  f requen t ly  in 81,82 percent  of  placements,  while 

" s u b j e c t iv e  aspects"  was d iscussed  f requen t ly  in o r ' y  45,45 percent  

o f  placements.  However, the data from the supplementary p ro jec t  

do not confirm the  hypothes is .  The mean number of weeks in  which 

" o b je c t iv e  ac t ion"  was d iscussed  in 1969 and 50 percent  of the 

t o t a l  number of  f i e l d  work weeks, while the f igure  for  " sub jec t ive  

a spec t s"  was 54 percen t .  Poss ib ly  the emphasis placed by the 

School on f i e l d  i n s t r u c t i o n  during 1969, by means of t h i s  research 

p r o j e c t ,  s u p e rv is o r s1 seminars and o the r  measures accounted for  

t h i s  d i f f e r e n c e .  On the o th e r  hand, both scores remain low. A 

t o p i c  of  the  importance of " sub jec t ive  a spec t s” should be d iscussed  

in  a f a r  g r e a t e r  percentage of  f i e l d  work weeks than 54 percen t /  

and the FWC must i n t e r p r e t  t h i s  to superv isors  and make h e r s e l f  

a v a i l a b l e  fo r  c o n s u l t a t io n  in  o rder  to  a s s i s t  supervisors  to  deal  

w i t -  ‘'.is aspect  of  s o c ia l  work p r a c t i c e .

The same a p p l ie s  to the  top ics  " in t e g r a t i o n  of theory and p rac t ice"  

another  v i t a l  a s p c c t  of f i e l d  i n s t r u c t i o n  and supervision, and "pol icy  

und adm in is t ra t ion"  which was d iscussed f requent ly  in only 18,J.8 

percen t  of  placements over the two-year period 1968-1969, and which 

f ea tu red  in  formal superv is ion  in an average of 12 percent  uf tiie f i e ld  

work weeks in which the 11 s tuden ts  in 1969 rece ived f i e l d  

i n s t r u c t i o n  in cimmunity agenc ies.

9 . 4  Conclusion

Two thoughts a /e  presen ted  to conclude t h i s  sec t ion .

F i r s t l y ,  as Brown and Gloyne pointed out in r e l a t i o n  to 

t h e i r  survey of the F ie ld  i i a in i n g  of Social  Workers in B r i t c in  

in  1966, the cond i t ions  of f i e l d  i n s t r u c t i o n  are in a s t a t e  of
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cons tant  change and " f a c t s  were n e c e s s a r i ly  o u t -o f -d a t e  almost
5

before they could be committed to paper . "  This app l ie s  in the 

p resen t  s tudy too where the em pir ica l  da ta  r e f e r s  to the period 

1968-1969, vhich a t  the time of  w r i t ing  (1973) i s  th ree  years in 

the pas t .  Never the less ,  as Brown and Gloyne s t a t e :

' S t i l l s '  from s t r i p s  of  fi lm are sometimes a good 
example of  t h e i r  q u a l i t y .  Changes o f t c ,  r e f l e c t  
the permanence of  problems and p r i n c i p l e s .  A 
study  of the recent  pas t  may throw some l i g h t  on
the  shape of  th ings  to  come, i f  only by r a i s in g
provoca tive ques t ions .
I t  i s  hoped t h a t  the same a pp l ie s  to  the present  

s tudy.

Secondly, i t  must always L'c ret.'<.muered th a t  f i e l d  

i n s t r u c t i o n  cen t res  a r " independent i ;s ti i .  t i ons  in  the community 

e s t a b l i s h e d  with the primary purpose of rendering se rv ice  to 

c l i e n t s .  They cn < r  i i t c  rt i t r a c tu a l  a w qemen with the 

U n ivers i ty  on a more or  l e s s  formal b a s l . to provide f i e l d  

i n s t r u c t i o n  to s tuden ts .  The fac t  t h a t  s tudent  education i s  a 

secondary o b je c t ive  and tha+ se rv ice  to  c l i e n t s  i s  primary i s  

sometimes regarded as an o b s tac le  to  e f f e c t i v e  f i c l u  i n s t r u c t io n  

os an educa t iona l  process .  This i s  one of the reasons advanced 

in the United S ta te s  for  e s t a b l i s h in g  teaching cen t res  in which

s tuden ts  ’ earn aspccts  of p r a c t i c e  in s e t t i n g s  removed from the

d i r e c t  «-ervice-giving s i t u a t i o n .  However, the present  w r i t e r

cons iders  tha t  one of the most valuable le ssons  about p ro fess iona l  

p r a c t i c e  which the s tudent  con 1< jrn  i s  tha t  s e rv ice  to the c l i e n t ,  

whether i t  be an in d iv id u a l ,  a group, an o rgan isa t ion  or  a 

community, i s  a paramount cons ide ra t ion  and th a t  s e l f - d i s c i p l i n e  

i* required  of the p r a c t i t i o n e r .  She must le a rn  th a t  to  some 

ex ten t  she must co n t ro l  her  own needs and d e s i r e s  in the i n t e r e s t s  

of  the c l i e n t .  This can only be l e c r n t  in the agency s i t u a t i o n .

Of course the s t u d e n t ' s  l ea rn ing  needs are important  and must be 

met. This was the motivat ion for  t h i s  s tudy . However, i t  would

senm to be a r e t ro g re s s iv e  stcf  i f  these were met a t  the expense

am

L



of  e l im ina t ing  the rendering of  d i r e c t  s e rv ice  to c l i e n t s  by 

the  s tuden t .

Furthermore,  i t  i s  only in  the se rv ice -g iv ing  s i t u a t io n  

t h a t  the s tuden t  can lea rn  with a u t h e n t i c i t y  the dynamics of 

i n t e r a c t i o n  between p r a c t i t i o n e r  and c l i e n t  in the r e a l  l i f e  

s i t u a t i o n  where a person with a problem comes for  help to an 

agency e s t a b l i s h e d  by the community to perform a s p e c i f i c  func tion.

Therefore,  pa r tne r sh ip  with agencies i s  d e s i r a b l e  on 

ph i lo soph ica l  grounds and not only on grounds of expediency such 

as lack of  s u f f i c i e n t  funds to  enable the Univers i ty  to e s t a b l i s h  

i t s  own teaching  cen t re .

Consequently,  i t  i s  e s s e n t i a l  to c u l t i v a t e  good r e l a t i o n s h ip s  

with agencies .  Schools of Socia l  Work must avoid the image of 

an exper t  a u th o r i ty  d i c t a t i n g  to agencies how they must provide 

f i e l d  i n s t r u c t i o n .  This would c re a te  resentment and engender 

h o s t i l i t y  which i s  in imica l  to the i n t e r e s t s  of the student  and 

the school with in  the agency and i s  th e re fo re  s e l f - d e f e a t in g .  The 

School can and must provide le ade rsh ip  in r e l a t i o n  to  f i e l d  

i n s t r u c t i o n  but not d i c t a t o r s h i p .  The FWC must be what her t i t l e  

implies ,  and agencies must be involved in curriculum planning for  

f i e l d  i n s t r u c t i o n .

To conclude in the words of  Samuel Fines tone :

The c r i t e r i a  for  p ro fes s iona l  f i e l d  i n s t r u c t io n  
are very d i f f i c u l t  to achieve and, in a sense,  
are alwc/s s t r iv e n  for and never f u l l y  achieved.
The co-ordina*ed e f f o r t s  of a l l  educa tors  i r  c l a s s  
and f i e l d  ore needed to l i nk  research  and theory,  
theory  and p r a c t i c e ,  p r a c t i c e  and cu r r icu lum .7
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NOTES TO CHAPTER 9
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I f  a l l  the p a r t i c i p a n t s  i,i the f i e l d  i n s t r u c t io n  of soc ia l  

work s tuden ts  are viewed as i n t e r a c t i n g  elements in  a soc ia l  

s /s tem as was suggested in Chapter 2, i t  follows th a t  the ro l e  of 

the FWC i s  a f f e c t e d  by each of  these elements,  and in n the 

behaviour of  the FWC can in f luence  the behaviour of  tho o th e r  

elements.  In what ways should the FWC opera te  in r e l a t i o n  to 

each of  t i e  elements of  the f i e l d  work system (see Chapter 2 

Diagram 3) in order to f a c i l i t a t e  the implementat ion of the 

s p e c i f i c  f e a tu re s  of  the f i e l d  in s t ruc t ion  • -am e described in 

the previous  chapters?  In o the r  words,  ̂ .he r o l e - s e t

of  the FWC in the f i e l d  work system, where r o l o - s e t  i s  defined 

in Robert Merton's  sense os " th a t  c element of  r o l e - r e l a t i o n s h ip s  

in which persons are involved by vi ? of  occupying a p a r t i c u l a r  

s o c i a l  s t a t u s . " *

* Robert K. Merton. "The Role-Set:  Problems in Socio logica l
Theory" TSe B r i t i s h  Journal  of  Sociology, June.  1957, p.
110, os quoted in Howard I rv ing .  "A Socia l  C' ience Approach 
to a Problem in F ie ld  In s t r u c t i o n :  The Analysis  of  a Ih re e -
Part. Role-Set"  Journal  of Education for Socia l  Work. 5 n o . l :
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CHAPTER 10

THE ROLE OF THE FIELD WORK CONSULTANT IN THE FIELD WORK SYSTEM:
SOME ORIENTATING CONCEPTS

10.1 Role Concepts

Yvonne F r a l e y ' s  r o le  mode. «hich she formulated in 1969 

" to  f a c i l i t a t e  the i d e n t i f i c a t i o n  j n a ly s i s ,  and comparison of  

the n o n -c l i e n t  r e l a t i o n s h i p s  in which scc ia l  workers engage''* 

i s  a u se fu l  conceptual  framework to  bear  in mind when analysing 

the var ious  ro l e  r e l a t i o n s h i p s  requ i red  of the FWC. F r a l e y ' s  

model i s  based on symbolic i n t e r a c t i o n  theory and i s  composed 

of s ix  v a r i a b l e s :

j , The p o s i t io n  of the a c t o r  th a t  i s ,  the pos i t ion  of

the FWC ( in  t h i s  case)  a t  the time of the i n t e r a c t i o n  under

cons ide ra t ion .  The FWC w i l l  occupy d i f f e r e n t  p o s i t i o n s  in

r e l a t i o n  to d i f f e i e n t  elements in the s o c ia l  system. In r e l a t i o n

to  the student  she i s  to  some ex ten t  in au th o r i ty ;  in r e l a t i o n

to the Head of the u n iv e r s i t y  Department, she i s  sub jec t  to h is

a u t h o r i ty ;  in r e l a t i o n  to the a g e n ' - v  superv isor,  she i s  a

co l league .  Each p o s i t i o n  evokes d i f f e r e n t  expec ta t ions ,  a t t i t u d e s

and behaviour from the ac to r  and from o the rs  in r e l a t i o n  to him

or her .  The U nivers i ty  sub-system i t s e l f  has c e r t a in  c h a r a c t e r i s t i c s

which d i s t i n g u i s h e s  i t  from other  complex o rgan isa t ions  and which

complicates ro le  d e f i n i t i o n  within i t .  As Joseph Soffen po in ts

out in the p ub l i ca t ion  "The Socia l  Work Educator ,"  the r e l a t i o n s h ip

between s t a f f  and l i n e  i s  reversed in the Univers i ty .  Quoting

Blou, he s t a t e s  tha t  " ad m in i s t r a t iv e  au th o r i ty  and p ro fe s s iona l

s t a f f  r e l a t i o n s h ip s  are more d i f f i c u l t  to sfow in a h ie r a r c h ic a l
2arrangement than in most other  bu reau c ra c ie s . " Those ccmnlicoting

f a c t o r s  con a f f e c t  the FWC's r c l e  in r e l a t i o n  to the elements of 

the U n ivers i ty  sub-system.

L



i i» Tht1 goal of  the o c t o r : C l a r i f i c a t i o n  of  the goal

to  be achieved by a p a r t i c u l a r  ac t ion  a s s i s t s  in the d e f in i t i o n  

of  appropr ia te  r o le  behaviour. Fraley po in t s  out tha t  in 

casework or  group work the  goal in c l i e n t  r e l a t i o n s h ip s  i s  usual ly  

p e r s o n a l i ty  r e c o n s t ru c t io n  or  r e l i e f  of  cu r ren t  s t r e s s .  As the 

p r a c t i t i o n e r  movss in'.o n o n -c l i e n t  r e l a t i o n s h ip s  the goals  s h i f t .

In the case ot the FWC, one poss ib le  goal  i s  to improve the 

q u a i i t y  of f i e l d  i n s t r u c t i o n  o f fe red  to  s tuden ts ;  another could 

be tc  change p o l i c i e s  r e l a t i n g  to  f i e l d  i n s t r u c t i o n ,  or  to change 

ad m in i s t r a t iv e  processes or  s t r u c t u r e s  with in  the School which 

a f f e c t  the f i e l d  i n s t r u c t i c i  programme. As Renee Berg has pointed 

out  "every a c t i v i t y  in c school must . . .  r e l a t e  i t s e l f  to the 

s c h o o l ' s  c e n t r a l  purpose: education of  s tuden ts  for  the profess ion

but  with in  t h i s  major purpose th e re  are d i f f e r i n g  goals  im p l i c i t  in 

d i f f e r i n g  a c t i v i t i e s .  Burg d i f f e r e n t i a t e s  for  example between the 

a c t i v i t i e s  of " t e a c h in g ' and " ed u ca t in g 1'. By teaching she means 

a l l  a c t i v i t i e s  which involve her d i r e c t l y  with s tu den ts ,  while she 

ass igns  to the ca tegory of  educator ,  the r I t i f a r i o u s  a c t i v i t i e s  

e s s e n t i a l  to  suppor t ing t h i s  c e n t r a l  a c t i v i t y .

i i i .  The o the r :  According to Fra ley  " the  o ther"  person

with whom the soc ia l  worker i n t e r a c t s  ma/ be a s ing le  person,  a
4group, or  a c o l l e c t i v i t y .  The FWC could i n t e r a c t  with

an ind iv idua l  s tudent  or  su p e rv iso r , the s t a f f  group within an 

agency, or  a t  a meeting,with  the aggregate of execut ives  and 

superv isors  from a l l  agencies oct ing as f i e l a  i n s t r u c t i o n  cent res .  

J u s t  as the s o c i a l  worker who i s  conceptua l ised  as the ac to r  

occupies a p o s i t i o n  in a soc ia l  system, so do the o th e r  persons 

with whom he i n t e r a c t s .  Their  p a s i , 10ns a f f e c t  t h e i r  a t t i t u d e s ,  

e xpec ta t ions  and behaviour just 1 , the a c t o r ' s  p o s i t io n  a f f e c t s  

him or her . Likewise,  the pos i t ion  of " the o th e r"  a f f e c t s  the 

a c t o r ' s  expec ta t ions ,  a t t i t u d e s  and behaviour. The FWC w i l l  

behave d i f f e r e n t l y  to some ex ten t  towards an Agency Executive,  her 

P rofessor  or  towards a s tudent .



i v .  Goals of  11 the o t h e r *': In her a r t i c l e  e n t i t l e d

" In tak e  and some Role Cons ide ra t ions1' Helen Perlman emphasises

the importance of  worker and c l i e n t  achieving some congrui ty  of

goals  i f  the worker i s  to  engage the c l i e n t  succes s fu l ly  in the 
5

helping process .  Likewise in any encounter  between a soc ia l  

worker and an " o t h e r 1* which i s  aimed a t  some productive outcome, 

the s o c i a l  worker must a s c e r t a in  the goals  of the " o the r"  both 

manifest  and l a t e n t ,  e x p l i c i t  and hidden.  The FWC must become 

acqua inted  with the goals  of  agency executives  and superv isors  

in tak ing  s tuden t s  for  f i e l d  i n s t r u c t i o n .  Do they apprec ia te  

t h e i r  educa t iona l  commitment, do they perce ive the student  as an 

e x t r a  worker to  run er rands or  help out  with a sso r ted  ta sk s ,  or 

do they perhaps regard the s tuden t  as a nuisance who must be 

accommodated perhaps because of a t r a d i t i o n  of  ac t ing  as a f i e l d  

i n s t r u c t i o n  cen t re  to a p a r t i c u l a r  Univers i ty?  Agency and 

U nivers i ty  Department or  School of „ o c i a l  Work must exchange 

views on the goals  of  f i e l d  i n s t r u c t i o n  and at tempt to  reach 

some degree of  congruence.  As Bess Dana wro te : " Although the

two p a r tn e r s  in the educa t iona l  process car ry  d i f f e r e n t  ro le  

r e s p o n s i b i l i t i e s ,  the cond i t ions  of  pa r tne r sh ip  requ i re  agreement 

as to u l t im a te  goal s . ^  However, in  the same p u b l i ca t io n ,  a 

s t a f f  member of the Council or Social  Work Education commented 

tha t  al though schools and agencies were s t r i v i n g  in many ways 

towards the same goal s ,  they of ten  did  . t  convey t h e i r  mutual i ty 

of  i n t e r e s t s  to  one another/* An important  aspect  of  the FWC's 

ro le  would th e re fo re  be to  c l a r i f y  the goals  of 11 the o th e r "  and 

to  at tempt to match these to the goals  of the School. As Fraley 

s t a t e s , "  r o u t in e ly  id e n t i fy i n g  the- goals  of the o the r  may help to 

i d e n t i f y  those s i t u a t i o n s  in which goal modi fica t ion  on the par t  

of ' a c to r '  and/or  'o ther '  i s  e s s e n t i a l  for goal  achievement and 

those s i t u a t i o n s  in which a mutual accord i s  impossible,  and so
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v. Form* of Communication; F ra ley  emphasises th a t  

communication i s  an i n t e g r a l  p a r t  of symbolic i n t e r a c t i o n  theory 

and in f a c t  i n t e r a c t i o n  between human beings becomes most 

c o n s t ru c t iv e  when th e re  i s  a f r e e  flow of c i e a r  and unambiguous 

communication between i n t e r a c t i n g  p a r t i e s .  The d e l e te r io u s  

e f f e c t s  of  “ double-bind" communications have been f u l l y  described 

in  both p s y c h ia t r i c  and s o c i a l  work l i t e r a t u r e .  In the experience 

of  the  w r i t e r ,  a fret,  ilow of  s e n s i t i v e  communication between the 

elements in  the f i e l d  work sysiem f a c i l i t a t e s  t h a t  type of 

i n t e r a c t i o n  which promotes f i e l d  i n s t r u c t i o n  of a b e n e f i c i a l  

n a tu re .  Fraley suggests  the fol lowing c l a s s i f i c a t i o n  of 

communication. , a l l  of  which could be used by the FWC to f a c i l i t a t e  

i n t e r a c t i o n  between the elements of the f i e l d  work system in  such 

a way as to keep the system evenly balanced and product ive:

a. Verbal communication ( f a c e - t o - f a c e  or  

te lephone conversa t ions ,  such as in in te rv iews  with s tuden ts  or 

sup e rv i so r s ,  v i s i t s  to agencies ,  addresses  to s t a f f  meetings at  

Scloo l  or  Agency)

b. Writ ten communication (d r a f t e d  by the ac to r  

and given to  " the  o t h e r 1’, fo r  example, f i e l d  work guides to 

agencies  and s tuden ts  d ra f te d  by the FWC, r ep o r t s  to  school s t a f f  

ond un ive rs i ty  adm in is tr a t ion  on the s t a t i s t i c a l  and o ther  

f e a t u r e s  of  the f i e l d  i n s t r u c t i o n  programme).

c. Use of the body to communicate ( fo r  example, 

pos tu re ,  ge s tu re ,  f a c i a l  express ion  o p e ra t iv e  in in te rv iew s  and 

m ee t ings ) .

d- Non-verbal media ( e . g .  photographs, t o u r s ) .

The FWC could cons ider  for  example tak ing superv isors  and agency 

execu t ives  on a tour  of  the Univers i ty  campus to increase  t h e i r  

i d e n t i f i c a t i o n  with the educa tiona l  task of  equipping s tudents  

fo r  p ro fe s s iona l  p r a c t i c e .

L



8 . D i s t r ib u t io n  or  p resen ta t ion  of  communication 

m a te r i a l  prepared by o the rs  ( e . g .  pamphlets, f i lms,  tapes,  teaching 

re c o rd s ) .  The FWC can make use of  such mate r ia ls  in  superv isors  

seminars,  fo r  example.

The importance of  communication in  promoting School-Agency

r e l a t i o n s  was emphasised by Katherine Kendall in an a r t i c l e

published in 1967. She s t a t e d  the re  t h a t  11 e f f e c t i v e  commitment

to  educa t iona l  goals  cannot occur without  continuing communication

between schools and agencies ,  and here the burden of  r e s p o n s ib i l i t y
8f a l l s  p r im ar i ly  on the schools ,'11 she added th a t  a t  t h a t  time 

n a t io n a l  and lo c a l  agencies in the United S ta te s  considered th a t  

t r u e  p a r tn e r sh ip  in the educa tiona l  venture of f i e l d  i n s t r u c t io n  

requ i red  more frequent  and broader communication than ex i s t ed  a t  

the t ime.  This f a c t o r  should a t  a l l  t imes be an important  

cons ide ra t ion  in the a c t i v i t i e s  of  the FWC.

vi  Methods of In f lu e n c e : Fraley  ou t l ined  some
p o ss ib le  methods of  in f luence  under th ree  rub r ic s  derived from 

s o c i a l  work techniques in casework, community work and supervis ion.  

These are problem-solving,  teaching and help ing .  According to 

Fra ley ,  problem-solving techniques are r e a d i ly  adaptable  to non- 

c l i e n t  r e l a t i o n s h i p s  while the a p p l i c a b i l i t y  of the teaching and 

helping r e l a t i o n s h i p  techniques i s  unce r t a in .  I t  would seen 

however, th a t  in the FWC's r e l a t i o n s h i p s  with d i f f e r e n t  elements 

of  the  f i e l d  work system a l l  would apply.  Teaching and helping 

a c t i v i t i e s  are re levan t  to the fWC's ro le  in r e l a t i o n  to s tuden ts  

and superv iso rs ,  while o the r  methods of in f luence  c i t e d  by Fraley 

would a lso  apply,  fo r  example, conveying expec ta t ions  by making a 

s p e c i f i c  r eques t .

The w r i t e r  supports  F r a l e y ' s  view tha t  t h i s  model "con be

used as a framework for  s tudying the r o l e ( r e g u l a r i t i e s  or  p a t t e rn s
9

of behaviour)of  l e s s  well understood po s i t io n s"  in the s o c ia l  work 

p ro fe s s ion ,  and th e re fo re  cons iders  th a t  the model has grea t



u t i l i t y  in  e x p l ica t in g  le ro le  of the f i e l d  worx consultan t  

with in  a School of  Social  Work.

10.2 Soc ia l  Work P r in c i p l e s

Another important  o r i e n t a t i n g  f a c to r  in considering  the 

ro le  of the FWC in the f i e l d  work system i s  th a t  the ro le  i s  

t h a t  of  a p ro fe s s iona l  s o c i a l  worker and must the re fo re  be sub jec t  

to the bas ic  p r in c i p l e s  which are (o r  should be) a t  the foundation 

of  the p ro fe s s io n a l  behaviour of  a l l  s o c ia l  workers.  These may 

be ca tego r ised  in var ious  ways but a caut ionary  note must be 

sounded before proceeding to  descr ibe  some of these  ways. To 

s t a t e  t h a t  the FWC must behave in accordance with the p r in c ip le s  

of  s o c ia l  work i s  not  to imply th a t  she must apply c l i n i c a l  s^ ia l  

work to the  p a r t i c i p a n t s  in the f i e l d  i n s t r u c t i o n  programme, in 

the sense of undertaking th e ra p e u t i c  a c t i v i t i e s  such as those 

germane to s o c ia l  casework or  s o c ia l  group work. Rather, these 

p r i n c i p l e s  must be incorpora ted  in behaviour which i s  re levan t  to 

the educa tiona l  purpose of  f i e l d  i n s t r u c t io n  as p a r t  of  ie t o t a l  

curriculum of the department or School of Socia l  Work within the 

U n ive rs i ty .

One c a t e g o r i s a t io n  of p r in c i p l e s  which has been developed 

mainly in the casework 1 ' t c r a t u r e  ^ involves the following l i s t :

i .  Respect for the d ign i ty  and worth of  every ind iv idua l  

human being.  This i s  fundamental to soc ia l  work p r a c t i c e  and 

a p p l ie s  no l e s s  to the r o l d of the FWC who must maintain t h i s  

a t t i t u d e  towards s tuden ts  and superv isors  under a l l  ci rcumstances.  

Occasions may a r i s e  when a s tudent  may be c a r e le s s  or  incompetent 

or  where perhaps a superv iso r  w il l  f o i l  to measure up to requirement 

The FWC must s t r i v e  to maintain an a t t i t u d e  of respec t  and cour tesy  

even under such ci rcumstances .



i i  and i i i  The same would apply to the p r in c ip le s  of 

acceptance and the non-condemnatory a t t i t u d e  d e t a i l e d  in the 

casework l i t e r a t u r e .  Behaviour may be unacceptable but the 

FWC should olwayu at tempt to understand the mot ivat ions which 

u n d e r l i e  such behaviour,  and though she may have to exerc ise  

sanc t ions  perhaps such as in an extreme case removing a s tudent  

from a f i e l d  i n s t r u c t i o n  cen t re ,  t h i s  should be done within an 

atmosphere of t a c t  and diplomacy as f a r  as poss ib le .

i v  Se l f -de te rm ina t ion  01 s e l f - r e s p o n s i b i l i t y  with in  the 

framework of a u th o r i ty ,  os opposed to  au tho r i ta r i an i sm ,  s im i la r ly  

ap p l i e s  to  the f i e l d  i n s t r u c t i o n  s i t u a t i o n  as i t  does in the 

casework s i t u a t i o n .  In an a r t i c l e  e n t i t l e d  "R ef lec t ions  on a 

Teacher" Char lo t te  Towle wrote as follows in 1956:

One o f the earmarks of  thu g r e a t  teacher i s  th a t  
he lends h imse lf  to o th e rs  fo r  t h e i r  use through 
teaching in ways t h a t  f ree  the l e a r n e r .  He i s  
not a l l  th ings  to  a l l  men, but he has had 
d i f f e r e n t  va lues  fo r  d i f f e r e n t  men, and h is  
g rea tnes s  l i e s  in having fos te red  the i n d i v i d u a l i t y  
of the l e a r n e r .  H

The f i e l d  i n s t r u c t i o n  programme of any school has a c e r t a in  

s t r u c t u r e  and c e r t a i n  requirements which should be c l e a r ly  

formulated ana communicated to  a l l  p a r t i c i p a n t s  who must abide by 

th e se .  However, with in  t h i s  framework, p a r t i c i p a n t s  should be 

encouraged to express themselves f r e e l y  in t h e i r  own p a r t i c u l a r  

way. The School and the FWC formulate gu ide l ines  not immutable 

r u l e s ,  and in the w r i t e r ' s  opinion,  f l e x i b i l i t y  in the i n t e r p r e t a t i o n  

ond a p p l i c a t io n  of r e g u la t io n s  i s  a v i t a l  p a r t  of  the FWC's approach. 

I t  should always be remembered tha t  the ru le s  have been made by 

the  members of s t a f f  of +he School fo r  the b e n e f i t  of  s tudents  

and o th e r s ,  and the FWC should there fore  i n t e r p r e t  these in t h i s  

way und not  fee l  h e r s e l f  r i g i d l y  bound by pas t  dec i s ions  which may 

be to the o v e ra l l  det r imen t of  a p a r t i c u l a r  s tudent ,  supervisor  

or  agency ^n a p a r t i c u l a r  s i t u a t i o n .

v. Much of what has been s t a t e d  al ready,  incorpora tes



another  p r i n c i p l e ,  namely, t h a t  of  i n d i v id u a l i s a t i o n ,  

which i s  an important  in the  sphere of  soc ia l  

work education as i t  i s  in c l i n i c a l  s o c i a l  work. Students ,  

s upe rv iso rs ,  co l leagues ,  must a l l  be regarded as ind iv idua l s  with 

t h e i r  own unique p e r s o n a l i t i e s  and means of  s e l f - exp re s s ion ,  which 

the  FWC should not ignore .  The needs of  ind iv idua l  s tudents  and 

s uperv iso rs  must be taken in to  account in the conduct of the f i e l d  

i n s t r u c t i o n  programme.

v i .  Another important  p r i n c i p l e  i s  th a t  of  c o n f i d e n t i a l i t y  

which again i s  as r e le v an t  to the r e l a t i o n s h ip s  of the FWC with 

' o t h e r s "  in  the f i e l d  work system as i t  i s  in o the r  spheres of 

s o c ia l  work p r a c t i c e .  In r e l a t i o n  to casework i t s  i n t e r p r e t a t i o n  

i s  o f ten  complicated,  and t h i s  app l ies  t , the educa tiona l  s i t u a t i o n  

as well ,  but i t  remains va l id  as a p r in c i p l e .  Within the f i e l d  

work system i t  has to be balanced aga ins t  the d e s i r a b i l i t y  of  a 

f r e e  flow of co.imunicotion, as both ore important  cons ide ra t ions ,  

and here the p ro fe s s io n a l  judgement of  the FWC would have to opera te.

I f  these p r i n c i p l e s  are to  be implemented in the behaviour 

o f  the FWC p a r t i c u l a r l y  towards s tuden ts  and superv isors ,  she 

r e q u i r e s  s e l f —awareness and must c o ns tan t ly  s t r i v e  to develop ins igh t  

i n t o  her  own f l i n g s  and ruac t ions ,  p a r t i c u l a r l y  in s i t u a t i o n s  

p resen t ing  di f  c u l t i e s .  She needs the a b i l i t y  to  face up to her 

emotions and the impact her behaviour makes on " the o thers"  with 

whom she i n t e r a c t s  in the f i e l d  i n s t r u c t i o n  s i t u a t i o n .  I f  necessary 

she should consult  with her co l leagues  with in  the School in t h i s  

connection .

The behaviour of  the FWC should a l so  be ch a ra c te r i s e d  by

the  genu ineness , warmth and concern for o th e rs  which i s  bas ic

to  s o c ia l  work p r a c t i c e  and which i s  requ i red  i f  a growth-
12producing c l im ate  i s  to be c rea ted .  The s k i l l s  of i n t e . . i e w in g /

involv ing a grasp of i n t e r  personal  dynamics, and the a b i l i t y  to



observe and l i s t e n ,  to comment or  ques t ion when necessary or  to

remain s i l e n t  -  a l l  these apply to the ro le  of  the FWC too. On

the sub jec t  of  l i s t e n i n g ,  P e t t e s  s t a t e s  t h a t  " the casework s k i l l

o f  l i s t e n i n g  with both unders tanding and thought i s  e s s e n t i a l  in 
13superv ision" and t h i s  a pp l ie s  too to  the a c t i v i t i e s  of  the FWC 

who should,  in  i n t e r a c t i o n  with s tu den ts ,  superv isors ,  executives 

and o th e r s ,  l i s t e n  to  whet i s  being scud, seek to c l a r i f y  f ac t s  

and l i s t e n  with  " th e  t h i r d  e a r "  to  graso underlying meanings in 

communications. Such s k i l l s  are r e le van t  to the FWC's role 

with o r g a n i s a t i o n s  such as the agency as a whole, or  the 

U n ivers i ty  a d m in is t r a t io n .  In a l e c t u r e  e n t i t l e d  "Creating 

a Climate for  Change in O rgan isa t ions ' '  d e l ivered  a t  the Golden 

Ju b i l e e  Seminars of the School of Socia l  Work, U nivers i ty  of  the 

Witwatersrand in 1972, Dr. G.V. Grant o* the same U n iv e r s i t y ' s  

School of  Business Administrat ion,  s t a t e d  th a t  the new ro le  of 

change-agent in  la rge  bus iness  o rg an isa t io n s ,  which was crea ted  

to promote o rg a n i s a t i o n a l  development in the contemporary per iod  

of  rap id  s o c i e t a l  change, required  the s k i l l s  of  s e n s i t i v e  

observa tion  and l i s t e n i n g ,  and a deep understanding of  an 

orga l i s a t io n  and the people who c o n s t i t u t e  i t .  He needs too 

s k i l l s  in  con f ro n ta t io n ,o n  a t t i t u d e  of  acceptance to people,  

and the personal  capaci ty  to provide emotional support and 

reassurance  to those people who are being exposed to  change.

These comments are re levan t  a l so  to  the FWC's ro le  in bringing 

about changes in soc ia l  welfare  o rg an isa t io n s  which w i l l  be 

conducive to  improved f i e l d  i n s t r u c t i o n  fc r  s o c ia l  work s tu den ts .

Another c a t e g o r i s a t i o n  of s o c ia l  work p r i n c i p l e s  re levan t  

to  the ro le  of  the FWC i s  t h a t  of Ruth Smalley. In her  book 

"Theory for  Socia l  Work P r a c t i c e "  publi shed in 1967, Smalley 

enuncia ted fa ■ p r i n c i p l e s  which in her view are gener ic  for 

s o c ia l  work p r a c t i c e ,  app l icab le  to the primary methods of soc ia l  

work as well as to  soc ia l  work adm in is t ra t ion  and research ,  

education and superv is ion .



i .  The f i r s t  p r i n c i p l e  embodies Smalley1s concept uf 

d iagnos i s ,  which i s  a d iagnos i s  r e l a t e d  to the use of the serv ice  

o f fe red ,  formulated with the p a r t i c i p a t i o n  of the  c l i e n t e l e  served 

and shared with th a t  c l i e n t e l e  fo r  i t s  own use,  and which i s  

sub jec t  to  continuous modif ica t ion  as the phenomenon served 

changes. Smalley h e r s e l f  po in t s  out t h a t  a te ache r  in a school 

of  s o c ia l  work must diagnose or  eva lua te  a c l a s s  as a whole as i t  

moves through the academic year  in re spec t  of  i t s  mastery and use 

of  p a r t i c u l a r  curriculum conten t  and adds:

He must eva lua te ,  a l so ,  the lea rn ing  problems and 
promise of in d iv id u a l  s tu den ts .  The adv ise r  has 
a very s p ec ia l  r e s p o n s i b i l i t y  fo r  a r r iv in g  a t  and 
ac t ing  on an educa t iona l  d iagnosi s  of each of her 
advisees .  15

The l i t e r a t u r e  on supervis ion contains  many re fe rences  to 

the  importance of educa t iona l  d i a g n o s i s ^  and the FWC also  c l e a r l y  

has a ro le  to play in diagnosing the learn ing  needs of the s tuden t .  

Smalley ' s  concept with i t s  democratic connotat ions  makes i t  

app l icab le  too to e t h e r  elements in the f i e ld  work system. The 

FWC in c o n s u l t a t io n  with superv iso rs ,  agency execut ives  and 

academic s t a f f  should " d iag n o s e11 the needs of agencies and 

superv iso rs  in r e l a t i o n  to the f i e l d  i n s t r u c t i o n  programme. What do 

they need to  know? Where do they need support? Where are 

modif ica t ions  necessary?

Smal ley ' s  s tatement tha t  d iagnosis  must be r e l a t e d  to the 

se rv ice  givenz emnhasise- tha t  in the educa tiona l  s i t u a t i o n  

d iagnos i s  must be r e l a t e d  to learn ing  and teaching cons ide ra t ions .  

This i s  a most important  po in t .  When p e r s o n a l i ty  f a c to r s  are 

assessed  i t  i s  not fo r  t h e i r  own sake but only in so t a r  as these 

are  re le van t  to the teaching and lea rn ing  s i t u a t i o n .

As C ha r lo t te  Towle wrote in "Thu Learner in Education for

the P rofess ions ;

i .  The f i r s t  p r i n c i p l e  embodies Smalley 's  concept of 

d iagnos i s ,  which i s  a d iagnos i s  r e l a t e d  to the use of the serv ice  

o f fe red ,  formulated with the p a r t i c i p a t i o n  of the  c l i e n t e l e  served,  

and shared with th a t  c l i e n t e l e  fo r  i t s  own use,  and which i s  

sub jec t  to  continuous modif ica t ion  as the phenomenon served 

changes. Smalley h e r s e l f  po in t s  out t h a t  a te ache r  in a school 

of  s o c ia l  work must diagnose or  eva lua te  a c l a s s  as a whole as i t  

moves through the academic year  in re spec t  of  i t s  mastery and use 

of  p a r t i c u l a r  curriculum conten t  and adds:

The l i t e r a t u r e  on supervis ion contains  many references  to 

the  importance of educa t iona l  d i a g n o s i s ^  and the FWC also  c l e a r l y

Smalley ' s  concept with i t s  democratic connotat ions  makes i t  

app l icab le  too to e t h e r  elements in the f i e ld  work system. The 

FWC in c o n s u l t a t io n  with superv iso rs ,  agency execut ives  and 

academic s t a f f  should "d iagnose"  the needs of agencies and

they need to  know? Where do they need support? Where are 

modif ica t ions  necessary?

Smal ley ' s  s tatement tha t  d iagnosis  must be r e l a t e d  to the 

se rv ice  givenz emnhasise- tha t  in the educa tiona l  s i t u a t i o n

This i s  a most important  po in t .  When p e r s o n a l i ty  f a c to r s  are 

assessed  i t  i s  not fo r  t h e i r  own sake but only in so t a r  as these 

are  re le van t  to the teaching and lea rn ing  s i t u a t i o n .

As C ha r lo t te  Towle wrote in "Thu Learner in Education for 

the P ro fes s ions ; "

1



To one who would understand the pa r t  played by 
anx ie ty  in l e a rn ing  . . .  i t  n  to  be noted th a t  
educa tiona l  d iagnosis  focuses l a rg e ly  on the 
in d iv id u a l  in the cu r ren t  educa tiona l  experience.
The educator  does not at tempt to  know the bas ic  
causes of  the anx ie ty .  He does at tempt to know 
the p r e c i p i t a n t s  in the educa tiona l  s i t u a t i o n .  17 
( w r i t e r ' s  emphasis)

i i .  Smalley ' s  second p r i n c i p l e  r e l a t e s  to the "conscious,  

knowing use of  time phases" by the s o c i a l  worker and was r e fe r r e d  

to  in  Chapter  7 of the p resen t  s tudy.  Because the r e l a t io n s h ip  

of  the FWC with s tuden ts  and superv isors  i s  r i g i d l y  s t ruc tu re d  by 

the f e a tu r e s  of the academic year ,  t h i s  p r in c ip le  i s  al so  re levant

to the KWC's ro le ,  Smalley wrote;

Nowhere are the p o t e n t i a l s  in using beginnings more 
keenJy f e l t  than in a school of soc ia l  work. Here 
the  rhythm of the school year h ig h l ig h t s  the hope 
and f e a r  which a t tend  beginnings •• the reaching 
forward,  the fear ing ,  f lee ing  from, or  f ig h t in g ,  so 
c h a r a c t e r i s t i c  in varying p a t t e r n s  in a l l  beginnings.  ^

The FWC in a school of  soc ia l  work has much to do in recognising

and " t i l i s i n g  those beginnings in which she has a re spons ib le  ro le

to  play,  fo r  example, the beginning of  a f i e l d  i n s t r u c t i o n  placement 

and i t s  s ig n i f i c a n c e  fo r  s tuden t ,  superv isor ,  agency executive ,  

board and u n iv e r s i t y  s t a f f  and adm in is t ra t ion .  She must le a rn  to 

understand the processes  opera t ive  in the middle phase,  and ac t  

accord ingly ,  and the very g rea t  importance of te rminat ion  where 

s tuden t  responses for  example can range from r e l i e f  to r e g re t ,  

anx ie ty  about the fu tu re  or  a qu ie t  s a t i s f a c t i o n  th a t  they have 

su c c e s s fu l ly  undergone a meaningful and maturing lea rn ing  experience 

and keen a n t i c i p a t i o n  of  using t h e i r  p ro fe s s io n a l  s k i l l s  in p ra c t i c e

i i i .  The t h i r d  p r i n c i p l e  concerns the use of jgency function 

to give focus,  content  and d i r e c t i o n  to soc ia l  work processes .  In 

the case of  a School of Social  Work, the function of the "agency*
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i*  c l e a r l y  an educa tiona l  one, to provide educational  experiences 

which w i l l  promote the i n t e l l e c t u a l ,  emotional and conative 

growth of  the s tudent  so th a t  a t  the end of a given time period she 

w i l l  possess the knowledge, se lf -awareness  and s k i l l  to enable 

her to  embark on the p ro fe s s io n a l  p r a c t i c e  a t  soc ia l  work. Conscious 

use of  t h i s  p r in c ip le  w i l l  ensure Lhat the FWC's a c t i v i t i e s  w i l l  

have purpos and d i r e c t i ' n  and w i l l  net involve in appropr ia te  t a sk s .

iv .  P r in c i p l e  iv  r e l a t e s  to  the conscious,  knowing use 

of  s t r u c t u r e  as i t  evolves from funct ion.  S t ruc tu re  i s  defined 

in terms of  t ime,  p lace,  po licy  and procedures and according to 

Smalley in t roduces  ' 'form* which fu r th e r s  the e f f e c t iv e n e ss  of  a l l  

s o c ia l  work processes .  The FWC must devise  an appropr ia te  

s t r u c t u r e  for  beginning her  con tac t  with s tudents  a t  the commencement 

of  the academic year, fo r  example addressing  them as a group on 

aspec ts  of  t h e i r  f i e l d  i n s t r u c t i o n  and consu l t a t ion  sessions  with 

her ,  and she should a s s i s t  agencies end superv isors  to devise nd 

u t i l i s e  a product ive system of in t roducing  and i n i t i a t i n g  s u  jents  

to  the f i e l d  i n s t r u c t i o n  cen t re  a t  the beginning of t h e i r  placements.  

Termination procedures should a l so  be defined,  for  example, a 

nes t ing  of a l l  superv isors  and agency executives  from f i e l d

i n s t r u c t i o n  cen t re s  at  the end of the year,  perhaps followed by a

lurchrun provided by the U n ive rs i ty .  Place i s  al so  an important 

c o n s id e ra t io n .  Smclley po in t s  out th a t  i t  i s  not only

a d m in i s t r a t iv e ly  necessary fo r  c l a s s e s  in a school of soc ia l  work

to m'-et in the same room reg u la r ly  but " i t  i s  psychologica l ly  and
19educa t iona l ly  he lp fu l  as w e l l . "  The same would apply to the 

] iotior of the FWC's ind iv idua l  co n s u l t a t i o n s  with studer+s.  The 

FWC must help the agency to t'te  the nece ss i ty  of providing the 

student  with a s u i t a b le  place where she can s i t  and work, and she 

h e r s e l f  r u s t  determine whether i t  i s  more advantageous to consult  

v i t h  agency personnel a t  the School or  at  tin. agency under d i f f e r i n g  

circumstances.
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Policy  regarding the f i e l d  i n s t r u c t i o n  programme i t s e l f  

serves  as s t r u c t u r e  and gives  form to the undertaking,  thereby 

preven ting  d i s o rg a n i sa t io n  and confusion.  The development of 

s p e c i f i c  procedures for  implementing policy  i s  r e l a t e d  to  t h i s ,  

and the research  descr ibed  in the previous  sec t ion wcs concerned 

with t h i s  aspect  of s t r u c t u r i n g .  Smalley endorses the poin t  

made e a r l i e r  in t h i s  chap te r ,  t h a t  form or s t r u c tu re s  should not 

be used r i g i d l y .  In her words.

S k i l l  i ’i the development uruj use of form or 
s t r u c t u r e  r eq u i re s  t h a t  i t  be employed in qu i te  
another  wc". with f u l l  comprehension of i t s  
n e c e ss i t y ,  v i t h  wisdom i.i i Is employment, and 
with cons tan t  t e s t i n g  and modif icat ion in the 
i n t e r e s t  of i t s  e f f e c t iv e n e s s  fo r  making a 
s e rv ice  a v a i l a b l e  in a he lp fu l  way. Too much 
form can s t i f l e  c r e a t i v i t y  . . .  but too 111 t i e  
form or absence of form can be was tefu l  of 
e f f o r t ,  lead  to purpose lessness ,  d i so rgan i sa t ion ,  
confusion,  amorphousness, o r  o u t r i g h t  c h a o s . 20

v. The f i n a l  p r in c i p l e  s t a t e s  tha t  " a l l  soc ia l  work

processes ,  to be e f f e c t i v e  as processes in soc ia l  work, requ i re

the use of  r e l a t i o n s h i p  t^ engage the o the r  in making and o c t i m

on choices  or  dec i s ions  as the core of  working toward th*‘

accomplishment of a purpose i d e n t i f i e d  as own purpose, within
21

the  purpose of the se rv ice  being of f e r e ! . '  In applying t h i s

p r i n c i p l e  to s o c ia l  work educa tion,  Smalley s t a t e s  as follows 

about the teacher  in a school of s o c ia l  ■ ork:

Cent ra l  in h i s  own process s k i l l  as teacher  in 
c l a s s  or  in f i e l d  : ; s capacity  for engagement 
of the s tudent  in l ea rn ing ,  for  fu r the r ing  the 
s t u d e n t ' s  capacity  to ac t  on h i s  own i n t e r e s t  and 
wil l- to-become,  for  h i s  own scke, r a :h e r  than 
purely  or p r im ar i ly  to s a t i s f y  the school s 
requirements.  Teaching method i s  ch a ra c te r i se d  by 
s k i l l  in engaging as well as in importing.  And the 
adv ise r  in a school of  soc ia l  work d i r e c t s  h is  
whole energ ies  to f ree ing  the ind iv idua l  s tudent  
to take hold p o s i t i v e ly  oi h is  own w i l l  to learn 
and to become a p ro fe s s io n a l  socia l  worker, through 
working wi Lh him on what i s  s tanding in the way of 
what he needs i <' know or exp< r .enco for  a f u l l e r  
engagement of f im se l f  in le a rn ing .

\



I t  i  • in t h i s  area  of  engaging in a r e l a t i o n s h ip  tn a t  

r o le  performance or  behaviour must be aken in t o  account,  tha t  

i s  the i n d i v i d u a l ' s  i n t e r p r e t a t i o n  of  ro le  requirements in terms 

of  h i s  own unique p e r s o n a l i ty .  This f a c to r  i s  an important one 

to  consider  in analysing the r e l a t i o n s h ip s  wi thin the f i e l d  work 

t r i a d :  superv isor  crd s tuden t ,  s tuden t  and f i e l d  work consu l tan t ,

f i e l d  work consu l tan t  and superv iso r .  No p r e s c r ip t io n  of p o l i c i e s  

and procedures can present  the f u l l  p i c iu r e .  livery r e l a t i o n s h ip  

within the f i e l d  work system wil l  be coloured by the impact of 

the in d iv id u a l  p e r s o n a l i t i e s  involved and the in t e r a c t i o n  between 

them. This poin t  i l l u s t r a t e s  again the necess i ty  of the FWC 

to  develop se lf -awareness  in r e l a t i o n  to her  funct ioning in her 

profe . r i o n a i  r o l e ,  and to encourage s tuden ts  and perhaps to a 

l e s s e r  ex ten t ,  : uue rv iso rs ,  to do l i kew ise .

The r e l c t  k nship between ro le  performance and s e l f -  

expression has been cons idered in what the p resen t  w r i t e r  cons iders  

to  be a s ig n i f i c a n t  paper e n t i t l e d  ' ' A u then t ic i ty  in Teacher- 

Student Communication1, de l ivered  by Emanuel Tropp a t  the 1969 

Annual Programme Meeting of the Council on Socia l  Work Education 

in the Unit-’d S ta t e s .  Tropp s t a t e s  th a t  in the modern world 

of  l a rge ,  impersonal o rgan isa t iona l  s t r u c t u r e s  s o c ia l  work s tudents  

are seeking f reshness ,  int imacy,  genuineness,  and v i t a l i t y  in 

wl ich they f ind t h e i r  world so woefully def ic ien t ,  and th a t  the re  

was the re fo re  a rv.ed for  a u t h e n t i c i t y  in r e l a t i o n s h ip s  between 

soc ia l  work educators  and s tuden ts .  This does not imply an 

abandonment of ro le  cons ide ra t ions  but  the performance of ro le  

in "a uniquely ind iv idua l  manner, which brings out the maximally 

app rop r ia te  s e l f ,  thereby c r e a t i v e l y  enhancing the r o l e . " In 

o the r  words, Tropp formulated a srmple cxium, thus :  "One ac t s

o nese l f  to the f u l l e s t  p o s s ib le  ex ten t  tha t  being onese lf  i s  

not in c o n t ra d ic t io n  with the performance of o n e ' s  func tion ."



Tropp a l so  makes the important  poin t  t h a t  the d i s t i n c t i v e

ro l e  of  s o c i a l  work educator , while involving s o c ia l  work

p r in c i p l e s ,  should a l so  be f irmly  roo ted in educa tiona l  p r in c ip le s .

He must avoid en excess ive ly  close  i d e n t i f i c a t i o n  with the

th e ra p e u t i c  aspects  of  a s o c i a l  worker’ s ro le  and must incorpora te

fe a tu re s  of  the teacher  ro le  such as the  following:  being "on

informed and motivated i l l u m i n a t o r  . . .  an ac t iv e  person who gives

of  h imsel f ,  l eads ,  i n s p i r e s ,  demonstrates,  s t imulates*and i s  able

to  conf ron t  the power aspec ts  of  h is  ro le  in r e l a t i o n  to s tuden ts .

He needs to  have a g rea t  d e s i r e  to teach,  to help o the rs  to

unders tand.  This " i s  t r an sm i t t ed  v iv id ly  to the s tudents  as

a f ee l in g  of  ccnvic t ion  . . .  (which) i s  contagious and has enormous 
23human im p ac t .11

10.3 Educationg] P r inc ip le s

The ro le  of  the f i e l d  work consu l tan t  as a soc ia l  work 

educa to r  i s  th e re fo re  a olend of a spec ts  of  the ro le  of  soc ia l  

worker and the ro le  of  teacher  or  educa tor  and the FWC should 

f a m i l i a r i s e  h e r s e l f  with p r i n c i p l e s  from the f i e l d  of education 

as s p e c i f i c a l l y  app l icab le  to the f i e l d  of ;oc ia l  work educa tion .

As ea r ly  as 1942, Bertha Copen Reynolds gave a t t e n t i o n  to t h i s  

ques t ion  and in her  book "Learning and Teaching in the P ra c t i c e  

of  ooc ia1 Work" she developed the concept tha t  the ro le  of the 

t e ache r  in s o c ia l  work education involved f ive  major functions ,  

which have been summarised by Mary Louise Somers as fol lows:

i .  diagnosing what i s  happening to the l e a rn e r  
( fo rmula t ing  an educa tional  d iagnos i s ) ;

i i .  giving the l e a r n e r  s u f f i c i e n t  s e c u r i t y  in the 
le a rn in g  s i t u a t i o n  so t h a t  he can r i s k  t ry in g  the 
new;

i i i .  p resen ting  the subjec t  for  mastery by the lea rne r ;

iv.  r e l e a s in g  the energ ies  of the l e a rn e r  so he con 
move rrom preoccupation with s e l f  to a b i l i t y  to study 
the s i t u a t i o n  as i t  i s ;



i v .  f r ee ing  o n e ' s  own energies os a te ache r  from 
pre-occupation  with sub jec t  ma tte r ,  a f t e r  mastering 
the  content  to  be taught ,  in o rder  to focus on the 
l e a r n e r  in r e l a t i o n  to the content to be mastered.24

The p ub l i ca t ion  of  the HolJis  and Taylor r epor t  on "Socia l

Work Education in the United S t a t e s ” in 1951 st imulated

co n s t r i b u t io n s  by Ralph Tyler ,  C har lo t te  Towle and Grace Coyle

on the ro le -d imensions  of  teachers  in soc ia l  work education.

These papers were de l ive red  a t  the Annual Meeting of  the American

Assoc ia t ion  of Schools of  Socia l  Work in 1952, and have been

re p r in t e d  in the  C5WE p ub l i ca t ion  "A Source Book of Readings on

Teaching in S o c ia ' Work!' Two years  l a t e r ,  in 1954, C har lo t te

Towle published her  work e n t i t l e d  "The Learner in Education for

the P ro fes s ions"  which more than any o the r  volume, has "defined

the ro le  of  the t e ache r  in s o c ia l  work education and made

conscious and e x p l i c i t  use of th e o r i e s  of le a rn ing  and teaching 
25in the p rocess ."  Towle placed c e n t r a l  emphasis on the

r e s p o n s i b i l i t y  of  the t e ache r  for  s e t t in g  in motion "a learn ing

proc i s  which w i l l  endure'1 throughout the p ro fe s s iona l  l i f e t i m e

of the p r a c t i t i o n e r .  Towle s t r e s sed  the importance of arranging

lea rn ing  exper iences  in such a wav as to achieve con t inu i ty ,

sequence and i n t e g r a t i o n  fo r  cumulative e f f e c t ,  and she added

t h a t  i f  s o c ia l  work educa tors  wish to f o s t e r  c r e a t i v i t y  in learn ing ,

the i n t e g r a t i v e  capac i ty  of  the s tudent  must be more than equal

to the i n t e g r a t i v e  task or  demand, leaving a margin of  energy

a v a i l a b l e  within the l e a r n e r  to develop h is  competence and his

commitment to cont inue studying.  Towle v iv id ly  depic ted  soc ia l

work education a s ' a  process  which aims to i n t e g r a t e  the emotions
27

and the i n t e l l e c t  for  p ro fe s s iona l  u s e . "

Towle*s book remains n c l a s s i c  on the sub jec t ,  but has 

been supplemented in the l a t e  1960's  by many o the r  c o n t r ib u t io n s .
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Mony of  these  have been presented  in four usefu l  c o l l e c t i o n s ,  

one from B r i t a in  and th ree  trom the United S ta te s :

i .  Eileen Younghysband's compilat ion e n t i t l e d  "Education 

fo r  Soc ia l  Work1' 1968.

i i .  "Facul ty  Development in P ro fe s s iona l  Education" by 

Joseph Soffen, 1967.

i i i .  "The Soc ia l  Work Educator" ed i ted  by Joseph Soffen,

1969.

i v .  "Teaching and Learning in Socia l  Work Education" 

compiled by Margueri te Pohek, 1970.

A perusa l  of  the  ideas presen ted in the se  pub l i ca t ions  can be of

b e n e f i t  to  any f i e l d  work consu l tan t  in  the performance of  her

r o l e .  A c e n t r a l  po in t  to bear in mind i s  t h a t  in the Univers i ty

s e t t i n g  the te acher  i s  tran<sct!r»q with adul t  l e a rn e r s  and t h a t

e d u ca t io n , in  the words of Ralph Tyler ,  prominent American

e d u c a t i o n a l i s t ,  i s  "a process for  changing the behaviour of  s tudents

in d es i red  d i r e c t i o n s "  where "behaviour" i s  used in the broad sense
28to  inc lude  th ink ing ,  f ee l in g  and ac t ing .

In conclusion,  two quota t ions  from A.N. Whitehead, l a t e  

Fellow of  T r i n i t y  College,  Cambridge and P rofessor  of Philosophy 

a t  Harvard U n ive rs i ty ,  arc presen ted .  They are derived from 

Whitehead's  famous book "The aims of  education and o ther  es says ."

What education has to  Impart i s  on in t im a te  sense 
f o r  the power of  ideas ,  for  the beauty of  ideas,  
and for  the s t r u c t u r e  of ideas ,  toge the r  with a 
p a r t i c u l a r  body of knowledge which has p e cu l ia r  
re fe rence  to the l i f e  of the being possessing i t .



The j u s t i f i c a t i o n  fo r  a Univers i ty  i s  t h e :  i t  
p rese rves  the connection between knowledge and 
the  z e s t  of  l i f e ,  by u n i t i i g  the young and the 
o ld  in the imaginat ive  cons idera t ion  of  l e a rn ing .
The U nivers i ty  imparts  information ,  but i t  
imports  i t  im agina t ive ly .  . . .  This atmosphere of 
excitement ,  a r i s i n g  from imaginat ive  cons idera t ion ,  
t ransforms knowledge. A fa c t  i s  no longer a bare 
f a c t :  i t  i s  inves ted  with a l l  i t s  p o s s i b i l i t i e s .
I t  i s  no longer  a burden on the memory: i t  i s
energ i s ing  as the poet, of  our dreams, and as the 
a r c h i t e c t  of  our purposes.  Imagination . . .  
enables  men to  c ons t ruc t  an i n t e l l e c t u a l  v is ion 
o f  a new world,  and i t  p reserves  the ze s t  of l i f e  
by the suggest ion of s a t i s f y i n g  p u r p o s e s . 29

In the w r i t e r ' s  view such a ph i losoph ica l  conception of 

education can enhance the functioning  of  the f i e l d  work consultan t  

as a s o c i a l  work educa to r  in r e l a t i o n s h i p  to  s tudents  and 

co l leagues  within the  U n ivers i ty  and within s o c ia l  welfare 
o rg a n i s a t io n s  in the community.
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