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ABSTRACT

The present dissertation focuses on the role of the field

work consultont in social work education. The térm 'field work
consultant' is defined as that member of the academic staff of
g University department or school of social work who is
responsible for organising and maintaining the field instruction
progromme for students. The traditional model of field
instruction has been assumed, that is, a system in which the
University places its social work students part-time in
autoromous commurity welfare organizations and delegates to them
the task of instructing students in the demands of professional
practice ir. the field. The theris is stateu that the
University maintains ultimate respovsivility for the field
instruction of its students and the present study explores the
principles and practices which should govern the relationship
betveen the University and those ccommunity social welfcre
organizations which cu-onerate with it in the provision of field

work placements for social work students.

The role of the field work consultant is conceptuolised
in terms of social systems theory. All the porticipants in the
social work educational process are conceived of as elements in
o social system designated in the preseni study as the field work
system, Role is defined as behaviour expected of an individual
by virtue of his position within a social system. The
behaviour of any one element in o system is aoffected by, and in
turn affects the octivity of others within the system and it ir
within this context thai the role of the field work consultont

in the field work system is explicated.

An historical account of the role of the field work
consultant at the University cf the Witwatersrand, Johannesburg,

from 1937 to 1969 is provided.



This is followed by o description of an empirical study which
secured data on details of the field inutructicn which twenty-
two final year students from the above-named University received
in community welfare organizations during 1968 and 1969. These
students and the agency-employed social workers supervising their
field instruction acted as respondents. The resultis indicate
the spr.cific ways in which the field work consultant should
operate in relation to the progromme so that it can more closely
approximate models derived from the social work literature and
the writer's experience. That the process of formal supervision
in particular requires greater emphasis within field instruction

placements emerged as a central finding of the study.

Hoving defined some of the specific aspects of field
instruction requiring attention, the dissertotion explores both
the methods which the field work consultant should use in order
to implement these changes, and the principles underlying the
recommended methods. The triuncular relationship between
supervisor, student and field work consultant forms the core of
the field work system and details of the field work consultant's
activities in relation to both supervisors und students are
described and supported by empirical data.  Thereafter, her
roles in relation to the constituents of both the agency and
university sub-systems are discussed. The field work
consul+ant's role is conceptualised as a blend of social work
and educatioral principles, ond it is demonstrated that tha
field work consultant has a strategic role in initiating ond
sustaining oction to keep the field work sysiem in a stete of

relotive equilibrium,
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Background to the Study.




CHAPTER 1
INTRODUCTION

1.1 The Place of Field Work in Professionel Social Work
Education

Educotion for sociel work hos traditionally involved two
aspects ot teaching aond learning:  firstly, theoretical study
in the university classroom, ond secondly prantical training or
field work in ogencies rendering direct socicl work service to
the community. The rciionole behind the duol concentration is
that sociol work is o professional discipline involving nct only
the use of knowedge but also the exercise of skill on the port
of the sociol work practitioner engaged in the process of giving
social work service to clients. Margoret Schubert, one of the
foremost Americon gutnorities on field instruction in social
work education, quctes the following definition of skill from

Webster's Sevcoth New Collegiate Dictionory, 196331

", .. the obility to use one's knowledge effectively
and readily in eracution or performance.”

while the Concise Oxford Dictionary define: it as “practised

ability, facilitv ir doing something.™ Ckill in sociel work
must involve the proficient use of self in social service to
others ond can be acquired only in the practicol work situation
which provides the setting within which the integration of theory

ond practice con occur.

Edith Abbott, Dean of the School of Social Service
Administration at the University of Chicogo from 1924 to 1942
and doyen of social work educators in the Urited States of
America, wrote in 1931 that ' proper service can be given only by
those who are trained for the responsibilities of uc'cion."2 To

quote further from her views:
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The provision of odequate field work ond its
educationol orgaonisation is the most difficult
ond most unique side of vur work and should be
carried at the same time as the academic courses
so that one may serve to strengthen the other...

The necessity for field work proceads from two
couses: first, becaouse in social work, as in
medicine, we know that no two cases are exactly
olike and that treotment connot be prescribed

by theoretical reading alone: ... second, ...
only {under the careful supervision of
experienced field instructors) can responsibility
be developed and tested -~ the kind of
responsibility that is necded for grave decisions
involving the lives of human Leinge.

Forty years after thoese sentiments were expressed, their

1

applicability is no less volid.

An eloguent stoilement of the benefits to be derived from
including practizal experience as part of universitv professional
education wae made recently by o legal educationalist in the
United States. Lav Schools in that country and in South Africa
have troditionally provided only a theorntical academic education,
in contrast to medical schools and schoals of social work, and
it is significant that some of these law schools are now
experimenting with the introduction of different types of practical
work, In November, 1970, on the occusion of the centennial
celebration of the Ohio State University at Columbus, Ohio,
Williom Pincus, President of the Council on Legal Education for
Professional Responsibility Inc., delivered an address entitled
“The Clinical Component in University Professional Education™.

He outlined some of the advantages of including this component
in university professional education in generol as well as
specifically in legcl education. His views provide a broad
perspactive on the subject and are therefore relevant to social

work education as well as to educotion for other professions.
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A long period of classroom-type educotion has certain
deficiencies in that the student's role is largely passive at
o time when he is passing into adulthood. This can result in
a *poignant sense of lack of fulfilment."4 The developing
personality of the student requires leurning through doing which
gives the student the knowledge that he can do something of
consequence to others in the world outside the university., "It
gives the student a real life role in the world as an integral

part of his education."5

Secondly, clinical experience, by making the student "an
actor as well as a spectator"é, can serve "io moke educators
aware that they should concern themselves with the whole being
which is the student."7 Pincus expresses the view that "we
will not truly educate, or even know the tronquility we need to
educate, if we do not also address ourselvee to the basics in

human development"8 as well as to intellectual problems.,

The third function of clinical education according to Pincus
is that it humanizes the educational process. It involves the

student in aq

«ss confrontation with the individual's share of the
world's headaches... It teaches that while the
professional's intellect dissects the lorger problems
and ploces the individual's plight in the larger
setting, the piofessional's dedization and skill

olso have to be used in solving the individual's
problems for the soke of the individual and not

for the sake of the answer to the big problem. In the
person~to~person helpiny role, the professional, still
os o student, begins to add to his intellectual
compatence a feeling for humanity and decency., He
learns through the insistent demands of another
personality the necessity of placing restraints on

his own leanings: to work out approaches that are
suitoble to more than his own inclinutions, to reoress
the arrogance which woula dictate answers for others.?




The:» words are reminiscent of Chorlotte Towle's, expressed

in her classic wo:rk, The Learner in Education for the Professions,

as seen in Educotion for Social Work, in which she writes:

If o profession is a field of service established to
serve the common good rather than for the commonweal
of its proctitioners ... it is clecr therefore that
professional education does not prepare for individual
self-expression, for individualistic creativity, for
the independent acting-out cof one's own urges in the
interest of self-gratification or self-realisation.
An individual may have entered a profession because
he likes to influence, mould, reform, punish, cure or
help people ~ he cannot serve them in ways that serve
primarily his own need. Instecd, he must subordinate
his ideas ond predilections to the ways of the
rofession and its instrument, the agency.

It is through field work that professional education in

social work, os in other spheres, can best achieve this particuler

objective as cited by Towle.

Pincus' fifth point concerns "clinicol education's value
in inculcating @ bent for persistence and application, for
sustained constructive effort, despite the inevitable frustrations
of lifc." - This is particulorly important in working with a
generction of studentswho are the product of an affluent society
and who are accustomed to self-gratification without undue
effort and who consequently experience frustration and resentment
when their desires and ideals are not rapidly fulfilled. Clinical
education assists the individual in his passage to maturity by
encouraging experience *which teaches us how to live with
frustration as well as achievement, in fact to use each frustration
as a launching pad to achievement.“12 Pincus continuves:

(Clinical education) rewards the person with an

instinctively well-ordered direction and philosophy

by giving him the opportunity to move toward his

goal by tonnible acts. Clinical education teaches

that, no moiter how well-conceived a grand scheme,

it takes dedication and work over a long period to
nove toward realizotion of the scheme.l
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This statement is particularly significent in a period
which has witnessed student unrest and destruction on campuses
in the United States and Europe on such o scale that Dr G R
Bozzoli, vice-chancellor and principal of the University of the
Witwatersrand stoted in 1972 that "world student agitation in
the past eight years had caused o revolution in univarsity

thinking."l4

A final relevant point from Pincus is that the clinical
component in professional education enables educators and students
to remember thot the ultimate purpose of the educational process
is service to others, at o time when the educational field is
bei g constantly enlarged by "so-called innovative and creative
nrojects in which there is indeed greater and greater Jdifficulty

in telling the educationally sound from that which is spurious."15

Afier this general exposition of tne function, of field
work in university professional education, a consideration eof
social work education specifically and the local situcotion in

particular will follow.

The Report of the Curriculum Study of the Council on Social
Work Education in the United States published in 1959 cited the
following as the major goals of field work specified or implied
in sociol work literature:
a) to contribute to the student's identification with the
profession as a whole;
b) to cnntribute to the student's self-awareness;
c) to facilitate the integration of knuwledge, attitudes
and skills leoarned in class;
d) to contribute to the student's skill in one method of
socinl work;
e) to develop the student's knowledge about the other methods

of social work;
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f) to develop the student's skill on the level of beginning

competence,

The Study at the same time drew attention to the difficulty

of achieving these, at times, incompatible objectives.

The latest Curriculum Policy Statement of the some Council,
released in 1969, substitutes the term "practicum for *field
instruction® but reaffirms that "the social work practicum is an
essential component of professional education for social work"
and that it must include *learning experiences that provide for
students® direct engagement in service uctivities"l7. The major
objectives of the practicum ore listed as follows:

It should provide cll students with opportunities for

development, integration and reinforcement of

cempetence through performance in actual service
s3ituations.

It should permit students to acquire and test skills
relevant tc emerging conditions of social work practice.

The practicum should also foster fo. all students the
integration and reinforcemer® of knowledge, value and
:kill learning acquired in the field and through
particular courses and concentrations.

In the practicum the student should have an opportunity

to delineate and comprehend questions for research

which arise in the course of practice.18

At South African universities, ags at most universities in
the English-specking world, the prevailing pattern of social work
education involves the utilisation of social welfare organizations
in the community in order to provide oppartunities for field
learning and teaching., In the Uniteu States especially, in the
recent past many experimental projects have arisen which seek
to alter this pattern and the 1969 Curricuium Policy Statement
of the Council on Social Work Education emphasiscs that innovation,

veariation und flexibiliiy ore essential in field instruction.
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However, ever in the 1970's agencies wil! Continue to have
an important role. As recently as October 1971, the following
statement was made by a Professor of Social Work in the United
States:

Chanyes in fiel'd instruction should emerge from
genuine partnerthip with the agencies that are not
only the immediate consumers of our educational
products but the contributors to our “practice
wisdom", the sine qua non of professional knowledge.

19

These community agencies in the main are organisations which
are independent of any university yet for a variety of reasons
nre willing to participatie in the education of sncial work students.
Some, for example the Department of Social Welfare and Pensions,
ond the Witwatersrond Students' Community Organization (HITSCO),
accept student training as one of their basic responsibilities.
Nthe: s may be motivated by the desire to assure themselves of o
continuing supply of qualitied workers or the wish to achieve the
status of being associated with a teaching institution. However,
it is the university whkich retuins the ultimate responsibility for
its social work curriculum. Consequently, it should maintain a
close relotionship wit those social worx agencies and socicl
workers on whom it depends for the field instruction of its students.
This relatiorship is characterised by complexities and intricacies.
For exampie, the university is both dependent on the agencies for
their cooperation and in ¢ position of agutnority in relotior to
them because of its responsibility to ite students to provide an
acceptable standard of education. In the words of Margaret Schubert:

It connot be anticirated that the sharing of educational

responsibility between ogencies und schools will ever be

a placid and uneventful partnership but the partnership

is worth maintaining even at the cost of a good deal of

discomfort.<0

+s aspects of ihis relationship between agency and

university which the present study seeks tu explore, Because

it is the university which is the pivot around which social work
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students and field instruction centres revolve, the dissertotion
will be concerned with explicating the role of that member of the
academic staff at a university school or desartment of social

work whose task it is to organise and co-ordinate the field work
programme, The study w.ll be confined to o consideration of

that type of field work programme in which supervisior of students
is deleguted by the univarsity to social workers empl-yed by

agencies where students ire placed for field instruction,

1,2 Reasons for Select.ng this Topic

in Januvary 1966 tk: writer was appointad to the staff of
the University of the Witwatersrand, Jonannesburg, i~ what was
then known as the Departnent of Sociology und Social Work. She

thereby lef: the practice of social work for the field of social

work education ond it seemed appropricte to pursue study and
research which could equip her with sone degree of more specialised

knowledge of one aspect of this field,

The post occupied by the writer at the time of her initiol
appoiniment wos that designated as ¥Supervisor of Field Work.™
The duties associcted with this post involved the organization
and co-ordination of the field work programne for the second,
third and fourth year sccial work students in the department, in
addition to teaching duties in the lecture room. The writer's
irterest was aroused in def'ning what the specific role associated
with tiie pcsition shoulc be. Few written ‘ecords or documents
on the subject wers available to the writer. The department
seemad to have a relativoly smoothly~functioning system of placing
students for "practical traoining", in that cgencies made themselves
avoilable and arrangements were made for student to be placed witb
them, However, there wus no detailed information on what
transpired during the placements and only brief evaluation reports

were requested on students, It seemed to the writer that




additional data concerning the dynamics of field instruction
covld provide guidance in plenning a programme designed tc give

additional depth and breadth to vield teaching and learning.

Lilion Ripple, writing in Polansky's book on social work
research, describes the impetus for research as a *felt difficuliy®
which she elaborates, quoting Cewey, as "an indeterminate
situation ... uncertain, unsettled, disturbed."21 As Supervisor
of Field Work, the writer begon to experience su:h a feeling of
difficulty and uncertainty. It seemed that rneither the students,
their supervisors in the rgencies, nor the writer herself, were
clear on what was expected of them in the field work programme.
Furthermore, there seemed to be the need to clarify terminology.
For example, *he same word - supervisor - was used to denote the
university staff member cuncerred with field work and the agency
staff member responsible for the student's fiold teaching. To

whaot extent were their roles similar and in whot degree, different?

Field work, and the central role ployed by agency supervision
within it, was a topic of concern to all social work educators in
South Africa at that time. This concern manifested itself two
years later when supervision of students was the theme of the
second conference of socigl work educators which toock place in
Kimberley in April 1968. Professor Erika Theron, doyen of social
work educotors in the Republic of South Africa, wrote in June of
that year: *The dearth of svitable field work placements for
students remains problem number one in connection with the education
of social workorsfzz This statement reinforced the need to

ascertain if this was indeed the situation in Johonnesburg in 1968

and 1949.*

*South African social vorkers huve persisted with their interest in
field instruction of students in social work. This topic formed
the subject of the first conference to be colled by the Commission
for Sociol Work of the National Welfare Board, which was held in
Pretoria in June 1971, and was attended by about 150 delegates

from educational centres and wclfare bedies in South Africa.2
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During the decade of the Sixties, there had been o growing
interest in education for social work both in South Africe and
cbroad. In Britain, o new National Institute for Sociual Work
Training came into existence in 1961, following a recommendatinn

of the Working Partv of Social Workers in the Local Authority

Heclth and Welfare Services {the Younchusband Report)24,cnd in

1962, a new Council for Training in Social Work was set up.
Problems of field training and supervision received early
consideration and 1946 and 1967 saw the emergences of three
important British books on the subject:

S.C. Brown and E. Gloyne: The Field Truining of Social Workers, 1966.
P. Young: The Student and Supervision in Sociol Work, 1967.
D. Pettes: Supervision in Sociol Work, 1967,

In the United Stotes, the Council on Sociol Werk Education

launched a new journal in the Spring of 1765:  The Journal of

Education for Social Work, und this publication, together with the

Council's older publication, The Social Work Education Reporter,

first published in 1952, bristled with ideas for innovations in

field work programmes.

Events at the University of the Witwatersrand in 1966 and
1967 gave further impetus to the present study. At the end of
1966 the University separated Social Work frem tho Deportment of
Sociology. In December 1967 the appointment of a Director of
Studies to adminisi.r the aftairs of what was then called the
School of Social Work saw the beginning of a time of review and
future planning, in which the supervision of fiold work was to
play o prominent part. Prior to this, ideas and querirs had
emerged from the meetings of supervisors of students in community
welfare agencies organised by the writer at the end of 1966 and
1967. Furthermore, during the course of her work as Supervisor
of Field Work, the writer had received requests from supervisors

in ogencies for guidance in relation to supervision of studaents.

P
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For all these reazons, the writer was motivoted to select

the present topic for study.

1.3  Aime of the Studw

i. To develop the concept of the role of the field work
consultant* in terms of systems theory.

ii. To place in historical perspective the role of the field

work consultant in the field instruction programme at the
University of the Witwotersrand, Johannesburg.

iii, To formulate o model of certain aspects of field instruction
and the supervisor-student relationship in social work education;

to ascertain relevant facts relating to these specific features

of field insiruction at the University ot the Witwatersrand; and
further to identify the implications of the findings for the
evolving role of the field work consultant.

ive On the basic of a study of available !iterature, engogement
in the activities assccioted with the role of field work consultant,
and empirical research, to explore the functions and responsibilities
of the field work consultant and to conceptualise the role
relationships between the field work consultant and the other
participants in the social wori. educational orocess conceived of

as elements in a social sysiem.

1.4 Setting and Scope of the Study

This dissertation will concentrate on empirical date from
thy University of the Witwotersrond School of Social Work, This
university, which celebrated its Golden Jubilee in 1972, introduced
training for professional social work in 1937, und until the late

1960's wne the only South African university to have a four-year

-

#The field work consultant is defined as that member of the
academic stafi of a school of socisl work who is responsible for
the orgonisation and co-ordination of the field work progromme
of the school. The rotionule for the choice of this term will
be presented in the next chapter.
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degree course in social work.

By the time students enter the fourth year of study, they
have completed full introductory courses in the three primary
methods of social work viz. social group work in the second year,
social casework and community organisation, together with social
work administration, in the third year, and a number of other
supplementary sub-courses within the social work curriculum.
These include an introduction to the philosophy and methods of
social work, a study of community resources, social legislation,
an introduction to the law of persons, the history of social welfare
and social work, and medical information for socinl workers. They
have also done the following field work:

in the first year, visits of observation to community

welfare institutions; (In 1971 a further requirement

wus introduced, namely, that students complete twenty

hours of volunteer service in social welfare or allied

activities): in the second year, two hundred and fifty

hours of social group work, made up by eighty hours
concurrent field work done at the rate of two

afternoons per week plus four weeks block placement

during university wvacations;

in the third year, three hundred hours of field
instruction in social casework completed in eight
weeks of block placement in two or three agencies

in the university vaceotions. (In 1971 additional
concurrent field instruction in community organisation
and administration was introduced into the third year
curriculum kut prior to this, ogencies acting as

field instruction centres were expected to provide
students with some experience of these methods in

the course of their group work and casework placements

in the second and third years of study).

I~ o At P St
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Consequently, when they enter the fourth year of study,
students are prenared for intensified, advanced theoretical
study of social work and for achieving skill in the practice of
social work. The fourth year is the time when the cur iculum
concentrates on providing students with the opportunity to
irtegrate theory and practice, to gain in self-awareness and to
increase identification with the profession of social work in
such a wuy that at its completion they are equipped with that
level of beginning competence required to embark upon professional

practice,

In the fou.th year of study, students attend classes at the
University on three days per week. During this time, they attend
lectures and seminars in the fourth course of social work and in
one other subject, usually Psychiatry ond Mental Hygiene for Social
Workers. They are also required » pursue o modest research
project and to present a uissertat.on on a social work topic. Prior
to 1973, students also attended a weekly group discussion with
a clinical psychologist designed to increase their self-awareness

ir professional situations,

On the remaining two days per week, students are required
to have field instiuvction in community agencies, state or provincial
departments, or other organisations employing professionally-
qualified socicl workers. The period of field instruction extends
for approximately seven months, until the students have completed
400 hours of field work. The responsibility tor the day-to-day
field instruction of the students while placed in these ¥ield
instruction centres, is delegated by the uriversiiy to sucial
workers in the centres who are required tu act as supervisors,
The university therefore, while retaining the vltimate responsibility
for the social work student's education and maintaining o close
interest in the field instruction of the student, does not
undertoke supervision itself but delegates this to o social worker

in the field instruction centre.
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It is in this fourth year that there is g crystallization
of the educational process which prepares sorial work students
to become social work praoctitioners. The research data in the
present study therefore relates to the fourth year of study for
the degree of Bachelor of Arts in Social Work at the University
of the Witwatersrand, Johannesburg, with specific reference to
the role of the university's field work consultunt in the field
work programme of the fourth year. It should be noted that as
a result of the degree of develcpment of social woi.. practice
in Johannesburg in the late 1960's, most of the agencies acting
as field instruction centres utilised casework, mainly if not
exclusively, as their form of social work intervention.
Consequent’y tha students who formed one group of respondents
in this study, received field instruction primarily in this
method of social work, while the social workers who formed
another group of respondents were in the main experienced

primarily in the practice of social casework.

The question of the academic status of this four-year
degree is a somewhat delicate one. The University of the
Witwatersrand recognises that the degree is equivalent to an
Honours degree in the sense that there is no additional honours
course ond graduates are eligible for direct admission to study
for the degree of Master of Arts ‘n Social Work. However, for
various reasons which will be pursued in Chapter 3, the degree
is not given the title "Honours Degree" and the other universities
in South Africa differ as to vhether they regard the degree as

having Bachelors or Honours status.

This study was designed to concentrate on the School of
Social Work at the University of the Witwatersrand for the

following reasons:




(I)  When the Schocl of Social Work came into exisience ir
December 1967, education for social work at Wits, entered a tew
phase of vigorous advonce and development, and it scemed important
to do an in-depth study wnich would have specicl relevance and
utility to the school where the writer was a member of the

academic staff. The directions in which developmerts should occur
would depend on the specific characteristics of the school itself,

its cooperating agencies and its students.

(II) Each school of social work, like each social welfare agency,
has its own philosophy, policy and procedures which influence its
field work progromme. As Quaranta has said recent.y when
describing a meeting of the Middle Siates Committee of Field Work
Directors which took place at Rutgers Graduate School of Social
Work early in 1970:

Discussions .., noted the importance of each school's

having clarity concerning its mission.  Thus, the

school's overall objective will be formulated around

its uniqueness in its relationship to the university,

community, and the profession.,

Precedents for describing educational practices at individual
schools of social work core from major works on social work
education, in which the authors base their writings largely on the
practices at the schools of social work where they worked as

teachers of socicl work. These are:

(a) Annette Garrett's Leorning Through Supervision, (1954)

which is based on the Smith College School of Sociel Work, and
which has great relevance to the present study.

b) Virginia Robinson's The Dynamics of Supervision under
9 X

Functional Contiols, (1949), which describes a process "created®

by the Pennsylvania Scnsol of Social Work.

(¢) Charlotte Towle's Th» Learner in Education for the

Professions os seen in Educotion for Social Work, (1954) where

the author freyuently refers to her experience in the School of

Social Service Administration of the University of Chicago.26
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The empirical research is confiued further to the two-year
period 1968 to 1969, the first two years of the existence of the
School of Social Work at this university as a separate entity,
independent of the Department of Sociology. In summary, then, it
may be stated that this study i~ '~caved in the School of Social
Work at the University of the Witwatersrand, and is concerned
with the role of the field work consultant ir. reiation to the
field work programme in the fourth and final year of study for
the Degree of Bachelor of Arts in Social Work during the years
1968 and 1969.

Of the twenty-two final year students who were the student
respondents in the present study, 16 or 72.7% received field
instruction only in social casework. The remaining six or (17.3X)
had exposure to social group work - - community organisatiion

oractice ¢s well as social casewoun.

1.5 Definition of Terms

(i) Socigl Work Education is that composite of theoretical

teaching, field instruction and other opportunities for personal
devesopment which is provided by universiiies to students wishing

to secure o professicnal quolification in social work. It is a
process through which students acquire the knowledge and skill
required to embark upon the practice of social work. The terms
*Department® and “School of Social Work" will be used inteischangeably
in the text to refer to that part of a university responsible for

providing social work education.

(ii) Field Work refers to that part of the social work
curriculum which is undertaken by students outside of the university
within social welfare agencies employing professionolly quaolified

social workers. The purpose of such field work is that the

P
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student should through her* own activity learn the professional
behaviour aond skills associated with tne practice of social work,

and the term field instruction will therefore be used synonymously

with fieldwork to emptasise the educational purposes of fie.d
work, Field work refers to what the student does; field
instruction refers to what the student is expected to derive from
what she does. Other terms found in social work llterature to
designate the same aspect of the curriculum are "field practice"
and "field learning ond teaching"”, The terme procticgl work and

practicel {icining were previously used to denote the same phenomana.

(iii) Agency refers to o weltare orgonisation, state department
or provincial department which employs social workers in order to
fulfil the purpose of promoting social welfare through the
professional practice of social werk.  When by arrangement with

o university it undertakes to cccommodate social work students for

field work and to provide them with field instruction, it is termed

g field instructicn centre or field work agency. These three terms

will therefore be used interchangcaobly in the dissertation.

In the Guide to Field Instruction Centres of tha School of

Social Work where the stuly was located, a Field Instruction Centre
is defined as "an organisation or social welfare agency in the
community which by arrangement with the School of Social Work
provides facilities for social work students to gain rractical

experience in social work."

(iv) The Field Work Consultant is that member of the ocademic

staff of o univeisity's school of social work or department of
social work who is responsible for the organisation ond coordinction
of the school or department's ficld work programme. The field

work consultant maintains close contact with the students, social

workers and other involved in the programme but does not normally

*For purposes of simplified reading the student will be referred
to in the feminine and the supervisor in the masculine gende-.

ily
,

-1

r
-




s s s P # T 1 et s o e ey w3 ot

undertake the direct supervision of the student's day to day work

in the field instruction centre. The terns tutor, adviser, or

director of field work may occur in quotations as alternatives to

the designation field work consultcnt. For the sake of brevity,

the abbreviation FWC will be used in the text to refer to the field

g e s

work consultant.

ey
TR

(v) The term Supervisor is used to designate the particuler
member of staff assigned by the agency to assume the day to day
responsibility for the student's learning experience in the agency.
The medium through which the supervisor communicates the arrangements
he hus made for the student's field work programme and assists the
studeni to derive educationol benefit from that programme, is the
supervisory session in which student and supervisor discuss the

student's experiences in the field. The term field instructor will

ot times be used synonymously with the term supervisor.

(vi) Supervision is the process whereby a professional social
worker in an agency enables o sociul work student to derive
educational benefit from her field work experience. The process
involves communication between supervisor and student in supervisory

discussions and has administrative, teaching and helpirg comporonts.

(vii) Student Consultation or Tutorial will be used to denote

discussions between a student and the field work consultant within
the university. The purpose of this session is, inter aolia, to
assist the student integrate his field sork experience into the

total sociol work curriculum.

(viii) The term Block Placement refers to the full-time

attendance of o student at an agency for +he purposes of receiving
field instruction tor a specified period of time. Placements
occur during university vocations and the phrose corresponds to
the term "vacation practical™ as used by the Department of Social

Welfare and Pensions of the Republic of South Africa.
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(ix) The term Concurrent Plocement refers to the part-time

attendance of o student at an agency for the purposes of receiving
field instruction. Placements occur during university terms

while the student is concurrently attending lectures, and the term
is equivalent to ®"continucus practical™ as used by the Department

of Social Welfare ond Pensions,

(x) The texm iield work week rafers to that part of a

ckronological week (usually two doys) during which a student is
working in an agency as part of a concurrent field instruction

placement.,

(xi) The terms c.ient und case are used to refer to a unit

of work with an individual, a group, or a community work project.

1,6 Hypotheses

In the light of the aims of the study and on the assumption
that for the purposes of this study field instruction in social
work is provided by agencies outside of the university, the following

hypotheses were f-rmulated:

I The position " field work consultant® involves certain
t:fiable role resporsibilities which would make it a strategically
ortart post on the establishment of a university school or

de *men* of soci.l work.

Field instruction centres would differ with regard to
the pattern of field instruction they provided and in particular

with regard to the amount and type of supervision offered.

I11 W th regard to the content of the sunervisory sessions

conducted at ficlo .nstruction centres the following features

would occur:

{i) Discussions reiated to case managemeni or the

objective factors in cases, that is, action in relution to the
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situation, woule cu'r mere frequently than discussion of

avbjective foctors, that is, the emotional aspects of the situation.

(2i) Discussions involving the inteyration of theory

and practice would wccur infrequently.

(IV) A series of seminars on supervision conducted by
the field work consultant would he positively evaluated by the

group of supervisors participating in the sewinars.

{v) It vould be demonstrated that there is a need for
ragular consultations between the field work consultant and students

participating in the field instructior programme.

1.7 Methodclogy

In order to put the role of th: field work consultant at the
University of the Witwutersrond in historical perspective,
documentary resecxcir was done into original sources within the
wiversity, These included stotements relating to the regulations

governing tk egree of Bachelor of Arts in Social Work and to the

syllabuses published in the University Calendars, minutes of meetings

from 1937 ~ 1969 of the Faculty of Arts and some of its sub-
committees, and correspondence between the Department of Sociology
and Social Work ot il > university and its cooperating agencies.

In addition, semi-~structured intervieus wrre conascted with seven
individuals who had been responsible for organising the field work
at the university prior to the time that the writer assumed this
task, as vell os with selected groductes whe had qualified at
various iimes during the period from the inception of the degree

until the time the writer ioined the staff.

In order to explore the contemporary rele of the field work
consulicont, the following methods were used:
(i) The available literature on social work education in

genercl and supervision of tield work was surveyed in order to

R S
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determine the practice wisdom developed in schools of social work
in Great Britoin, tihe United Stales and South Africa,and on the
basis of this to construct a theoretical model of what the field

work consultant's activities should entail.

(ii) The writer recorded her own activities in this capacity
in order to assess these in relation to the theoretical model
derived from the literature. These activities involved interviews

with agency staff members ond students.

(iii) Finally, in order to determine what the role of the
field work consultant at the University of the Witwatersrond's
School of Social Work should be, in what way the field work consuvltant
should guide the field work programm2, a study was conducted to
ascertain certain facts reloting to the field instruction studants
were receiving ir 1gencies at that time. The rationale behind
the use of this me.thod was as follows: the field work consultont
could not lay down standards based on the theoretical model alone.
The conditions existing in the agencies had to be taken intc account
ond therefore had to be ascertained. A questionnaire was
constructed to discover what the level of prc tice in field
instruction wos in the cgencies participating in the field work
progrumme for fourth yeor students. Questions were included on
the basis of the literature survey and of the writer's experience
with the field wurk progromme in 1966 and 1967, and the finol version
of the questionnaire wos based on an exploratory study done with
fourth yeor students in 1507 and the outcome of discussions with
experienced colleagues both within the university and in the field

of social work practice.

It was decided to u. Fnth supervisors ond students as
respondents in order to elicit from each group their percepticn
of the field instruction transaction. Two slightly different
versions of the questionraire were therefore designed, one for

each group of respondents.
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These questionnaires (to be referred to as the annual
questionnaires) were administered in October 1968 and October 1969
to the students and supsrvisors involved in the field instruction
progromme in each of those years. Thare were eleven stiuentis in
the final year class in cach of those yeors. As each super 'isor
c'mpleted o questionnaire in respect ¢! each siudent he superviu-~d
there were therefore 44 responses in all, twenty-twou from students

and twenty-two from supervisors.

In 1969 on additional project was undertoken, namely, u more
intensive study of supervision throughout the duration of the
students' period of field instruction. Another juestionnaire was
constructed, parts of which were identical to parts of the annual
questionnaire. This will be designated "the weekly questionnaire¥
as students completed it after each ~eek they spent in their field
instruction centres. Supervisors were not used as respondents
in this sup.iementary project although they were fully informed

that it wos in progress.

“he study therefore cumbined two categories of research cs

described by Kahn:

(i) An exploratory o: formulative study cicriplified in the
review of the literature and the "experience survey'.  This type
of research, in the words of Kahn, "helps one to decide where,
most strategically, a study should be 'pitched' from the point of
view of the status of knowledge or the developmant of research

tochnology."z8

(ii) A diagnostic or descriptive study in which, according
to Xahn, "the objective is o descriptive view, which may be
qualitative, quuntitative,or both, of a situation, agency, programme,
or client group. It often has value for planning, policy

. 2
selection, and programne implementation.”
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The study is however also an example of what quad30 and
Helen Perlman31 have described as "action research, after the
model of Lindemunn32 who*investigaied while he healed®. The
need of the studert; and supervisors participating in the field
instruction pcogramme was too great to allow the school to delay
introducing innovations until the results of the vesearch were
available. Supervisors were requesting courses cn supervision3
and on the besis of the experience gained by the writer in sporadic
interviews with students during 1968, it was clear that there was
the need for the field work consultant to have regular, scheduled

interviews with all students.

This view was reinforced in December 1968, when the writer
trovelled overseas ond had discussions with Mr Noel Timms at
that time lecturer in Social Science and Administratiun at the
London School of Economics, Mr Peter Leonord, lecturer in chorge
of the course in Sociul Work Education at the National Institute
for Socigl Work Training in London, and Dr M J Neipris, a member
of the faculty of the Paul Baerwald Schouol of Social Work, Jerusalem.
It becume clear that the introduction of reguler tutorials or

consuliations with students was of top priority.

At the beginning of 1969 thercfore, an additionol part-time
member of staff wos appointed to the school.  This encbled *he

present writer to introduce:

(a) fortnightly consultations of one half-hour's duration
with every fourth-year student to discuss field work and other

aspects of the student's educational experience;

(b) & course of five seminors on supervision for supervisors

of astudent field work in agencies.

Detniled records of both these cctivities were kept and

on analysis of their content is presented in this dissertation.
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In addition, students were asked to evaluate their consultations
in semi~structured interviews, while supervisors evaluated their
course of seminars by meansz of an attitude scale technique for

evaluating meetings devised by Kropp and Verner.34

1.8 Limitotions

I It is possible that the study s subject to "the
Hawthorne effeci" as described by Maas and Polnnsky35 and that
the act of investigating fielu instruction may have influenced
it. However, if, as Mary MacDonald has said,

The rkjectives of the social work practitioner and

i o the research worker are the same - simply, the
improvement of practice , and further

Social work research is applied research in that
it derives from and contribuies to the practice
of social work.3¢

it is submitted that this is not o serious limitotion.

II  The study contuins de’a relatirg only to one university
in the Repub.ic of South Africa, ond this university is situated
in a lorge city where many social welfare organisctions ave available
as potential field instruction centres.

III Only field instruction in the fourth year of study for

the degree of Bachelor of Arts in Social Work at the Universit

of the Witwatersrond wos subjected to scrutiny.  This involved
concurrent field work concentrating mninly on social casewnrk.
Neither block systoms of field work nor field instruction primarily
in sociol group work or community organisation were investigated

as such, although certain of the placements studied had group work

and community organisation comporents,

IV The data obtained relatc only to a iwo-year period wnd

the number of fourth year students in eoch of those years was small,

nomely, eleven in .och year, moking @ totul of ‘wenty-two. The

number of supervisors ond agencies par'icipating was therefore also small.
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The rosjsondents however constituted the total population in

each case.

¥ As student:. and supervisors were used as respcidents
to report upon the field instruction programme in whic'i they
themselves were engagrd, their responses may have been influenced

to some extent by subjective fuctors,

1.9 Previous Studies on the Subject

There is relatively little in the social work litarature
specifically on the subject of the role ¢f the field work

consultant in social work education,

British articles on this tcpic comprise those by Woodcock,
Edwards and Morris, while American articles on the same subject
are thuse by Sentman, Nolan cnd Basch,  However, many other
book. aond articles on relaied subjects such as social work
educatior in georaigl, ond fic o instruction and stpervision in
particuler, contain referenc~. the topic e a greater ur
lesser degiee. Among the most relevant aie works by Annette
Garrett and Virginia Robinson from the United States, and by
Bessie Kent, Dorothy Pettes, Priscilla Young, and Brown and Gloyne
from the United Kingpdom. Schubcrt has reported on two empirical

research projects on field instruction in the United States.

In South Africa o similar situaotion exists. Annette Muller
and Moses Bcpape hove written dissertaticns on related subjects,
which in parts ocllude to the field work consultant's roie, while
du Plessis and Botha have each written u moster's d!ssertation

on aspects o, the supervisory process in social welfare agencies.

1.10 Potential Usefulness of the Study

1 At the Conference on the Field Instruction cf Students

in Sozial Work held in Pretoric in 1971, Professor Erikes Theron
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stated that training centres did noi alwcys have the necessary
academic staff to edu:cte students thouretically and in field
work, and further, thot lecturers often lacked zeul for rasecrch
and intensive stbdy.37 It is hoped thot the prosent erudy will
make a contribution towards remedying this situvatiun, e
contribution to whot is referred to in the United Stater as

" faculty development®, or the specialised preparation of

university staff for the t.achking of social vork.

II  Members of stafi who are responsible for organising
tield work ot universities vther than the University of the
Witwa.ursrand may be able to apply rertuin general principles
emerging fiom this study to the field insiruction srogrammes
witiin their particular academic ond social welfare communitizs,

and may be guided ir ithe foxmulation of th~ir part.cular roles.

117 The results of the study will ei.iole the Schoel of

Sozial “ork at the University of the Witwatersrond to Jdevelop

its ideas on some «f the directions <+hich iis field instruction
programme should *cke. In scme instcncas it may provide emy’rical
validation of the benefits of changes 7iveady introduced. In
general it is heoped that it will assis? the University of ihe
Witwatersrand to nJin more effectively to achieve a rich and
meoningful system of education for the professional practice of

social work,

e e e e wmemap e A e
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CHAPTER 2

EXPLICATION OF CONCEPTS

According to Lilian Ripple writing on "Prcblem Identification
and Formulation" in Polansky's book "Sociol Work Research",
to explicate a concept "means to define as precisely as

rossible the meoning that is given to porticular verbal symbols."l.

Tn what way have the following terms been conceptuclised in the

present study?

1. Role;
2. Field Work Consultant;
3. Social Work Education.
2.1 Role

The concept of role as it is wsed in this dissertation is

to be viewed against a background of social systems theory.

The term *role" will be used to refer to those patterns of
behaviour which can be expected of a person occupying the positi n
of field work consultant in a university school or department of
Social Work, This corresponds to definitions of role such as
those by Ruddockz, viz,, role is behaviour expected of one by
virtue of one's position, and Kaplan, viz., the expectations of
people in general about uppropriate behaviour for individuals

. . 3
occupying a certain position.

Dr. Dovid Limerick of the Groduate School of Business
Administration of the University of the Witwatersrand has presented
o uvseful analysis of the concept of role4 in which he points out

thgt it hos been used in a number of different and sometimes

T p—— S PRI W o877 b 8 BB W
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confusing ways. Part of the confusion has stemmed from a

foilure to distinguish between two uses .f the word:
(i) as a sociol structure concept:

(ii) as onother word for imitation and certain allied processes,

As o social structure cvoncept, the (erm role car be used
to describe a unit within a social structure. This idea is
axpressed in o definition by Argyle which describes role as "the
similar behaviour of people occupying the some position, including
their social behaviour tgwards people in other positions"5 and
in another definition quoted by Limerick viz,, that roles are
"detinite sets of complexes of customary ways of doing things,
organised about a particular problem, or designed to attain a
given objective." The notion of function therefore is the most
common nucleus waround which the pattern of behaviour is organis
This is clearly opplicable to the field work consultant whose
function is to orgcnise *he field worl of social work students
and to enable students to derive the maximum educational benefit

from the experience,

Conceptualised in this social structure sense, a role is
defined noi in terms of specific behaviour but in terms of the
orgonised potterns and Loundaries of behaviour. This concept
is to be distinguished, according to Limerick and others, from
the second, psychological use cf the word, which is more
appropriately designated role behaviour or role performance.
Limerick differentiates between the two uses of the term in this
way:

Whereas role refers to an organised pottern of
behoviour common to all in o position, role
behoviour refers to the specific behaviour of

an individual, which is within the modal pottern
of behaviour associcted with the role. Where o
person's role behaviour is generated by imitation,
oy apprehension of the demands or stereotypes of
others (role perception), the individual's
behaviour is called ‘role-playing“.é




Limerick goes on to say that becuuse a role is defined by
function and relations pertinent to that function, it can
therefore be pressribed. On the other hand, as Paterson points
out in onother work on management theory, "role behaviour,
even though it is expected, varies with the occupant of the role
and therefore cannot be prescribed, though limits can be set"l
It is therefore possible "to find somewhat different forms ot
individuaol behaviour withit the some roles, as long as the
behaviours ore within the limits set by functional requirements
- as long as, in Argyle's terms, 'the octual behaviour of an

individual is sufficiently similar to the modal behaviour'".8

This dissertation will be concerned primarily with
attempting to prescribe the role of tha field work consultant,
but role behaviour, the stamp of the individual personality of
the specific person acting as field work consultant, will also

be incorporoted into the discussion.

A fundamental feature of role as o social structure concept
is that 1t is defin:d not only by function but also by the
relationships pertinent to that function., Limerick quoting
Inkeles states that roles are "generally recognised and defined
by the participants in o social system. They are, therefore,
intimately tied to o set of expectations about which acts go
with others, ir what sequence, and in which conditions", and he
adds theretore: “role ... is essentiolly a systems level

II9
concept”.

The general systems approach is gaining ground in social
work theory at the present time. 1t is based on the assumption
that matier in gll its forms both living and non-living, con be
regorded os systems and that svstems, as systems, have certain

discrete properties which car be studied. Individuals, groups
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and other more complex hum~~ organisations can cll be regarded

as systems. Tire systems concept is useful in that it reduces
highly conilex social realities to manageable constructs and
provides added clarity obout the effects of interaction between
individuals and groups und the most effective point of professional
entry into a system n order to enhance the social functioning

of people. It has baen suggested that the systems approach

could be helpful in the attempt to build an holistic conception

of social worl, and it will be employed in the present study in
order to define the role of the field wnork consultant as fully as

pnssible,

Lathrope writing on "The General Systems Approach in Socicl
Work Practice" states thot "General Systems Theory is a name
whic has come into use to describe o level of theoretical model
building which lies somewhere between the highly generalised
constructions >f pure mathemotics and the specific theories of
the specialisec disciplines“.lo In his view, the combination
of systems iaeas, role theory ideas and model construction ideas
and their opplication to the details of social work practice
represents an avenue for significant practical advance in the
profession, The term social work practice encompasses all the
social work methods and levels of prccii = and, according to
Lathrope, does not "exclude social work eaucation and the social

11

wo -\ educator where the formulation is applicable”.

What is meani by the term “"system"? A system may be
defined os a set of interrelated elements and is distinguished
both by the noture of its elemerts and the manner in which the
elements ure interrelated, Shulman, writing on the mediuting
model in social work, states that the term refers to "a group
of objects within a boundory, each object having a defined

function ond o structural relationship to the othe: obiects

A W R o S megnmeees 5w geamme 0
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within the boundary. The entire complex is involved in q
process".12 Thus, in the words of an applied mcthematician,
"we think of o physical body as a system of particles or
molecules spotially interrelated, a machine as a system of
components interrelated functionally, a musical tune as o svstem

of notes arranged temporally, a paointing as a system of colours
"

#

DU S

interreloted spatially on a cunvas“,l° while Chulman gives the

B N v

example of the sun and the planets which constitute the solar

system characterised by a boundary, structural and functional
relotionships between its objects and a process which is tne

maintenance of its equilibrium.

When general systems theory is applied to the social
activity of human beings it is called social system theoiy,
Gord n Hearn who wos one of the first socicl work theorists to
apply systems concepts to social work, defines a tocial system
us "consisting of persons arranged in some ordered fashion".14
This arrongement constitutes the social structure which is
involved in a sociul process determined by function. In other‘

words, the process, or general acctivity of the system, is the

result of people functioning within an ordered structure.

Warren states that a social system comprises a more or less

enduring pattern of sucial interaction. For this interaction

to be patterned there must be regularities of behaviour, and the
concept of social role is useful in analysing these regularities
in behaviour. A social system may therefore be said to be
constituted of an interrelated pattern of roles,15 and Polsky
endorses this definition when he describes a social system as

16
"q structure of roles".

One of the important characteristics of a social s, stem is

reciprocity in relationships. Shulman quotes the social
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psychologist George Mead, and William Schwartz, social work
quthor of the mediating model, to the effect that the individual
is brth affected by and in turn affects the activity of others
witkin the system in which he is an element, In othe: wvords,
it is not passible to isolate ond understand one part of the
system without taking into consideration the function, strurture

and process of the sysiem as o whole.

Systems con be conceptualised ot different levels. For
exumple, man's digestive or circulatory systems .ould each be
analysed as o system in itself, but token tcgether they, along
with others, form a2 higher level, more complex system, the
human body., The concepts of closed and open systems apply hers,
A closed system is one in which the intervelation between elements
is confined sol:ly to the wlements under consideration.  An open
system is one in which the clements are not only related to each
other, but also related to elements out ide the system. Usually,
a sub~system within a larger system is an open system in this
sense; the remainder of the system then constitutes the

environment.

One of the charaocteristics of an open system is that it
must exchange materials with its environment in order to survive.
The difference between whut it imports and what it exports is a
meusure of the conversion uctivities of the system. Lathrcpe
presents this well-known systems formulation cnoiher way, viz.,
"Input + Processing = Uutput".l7 Rice applies this formulation
to the University ns on institution in his book "The Modern
University: A Model Organisation”. He states that the intakes
into the teaching systsm of a university are students, and the
outputs are grocuates ond those who failed tu learn,  Teaching
represents the activities of the _onversioun systems. Proviued

the qualitv of its outputs (gradvates) is maintaired, the
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University continues to receive resources and to attract

students.*

The measure of the productivity of the system is the
difference between intckes and outputs. Tha resources required
for task perfurmance are teachers and the appropricte buildings
and equipment. Rice presents the following diagram to represent

the import-conversion-export process:

Educational Institution
Teochers
Applicants Students Succﬁg'e‘ and
Failures
Buildings and Equipment
figure 1: Dominan* import-conversion-export

ptcr2ss for the primary task of
ec zation,

1f one considers the education of sociol work studeats
taking into account field instruction, one could represent the

process diagramatically as follows:

™ ——

Educational Insiitution
Teachers - Building and
Equipment

Applicants Studentis Successes and
Foilures

Supervisors - Buildings
and Equipment
Social Work Agency

Figure 2: Dominant import-conversion-export process for
the primory task of educating social work students.

#The concept of the primary task is relevant here. Rice defines
this as "the tcsk that any institution or sub-insitivtion must
perform 1f it ix to survive".19 In the case of the teaching
rrganisctions of a university (as opposed to research orgunisctions)
the primary tosk s the education of students,




A model moy be defined as "a symbolic representa’ion of u
peicepiual phenomenun”. As Lathrope states in Hearn's bookiet
on th. genaeral systems approach, "medels and model nstruction
represant a highly general ond versatile approach to the extrc-tion,
verification, accumulation, codification, presentotion,
transmission and use of knowledgoe. They are used in social work,
as in the arts and sciences and ‘n cther professions, to
discipline and organise ihought a.¢ action without imprisening
thm".21 He adds: "Although our best models still eppcar to be
fragmentary and crude", model construction is the most powerful
intelleciunl tool available for the task cf "organising knowledge

22

and skill for effective use in problemati: situetions”.

The mo-t appropriate model fcr human systems is the
crganismic one which "disploys patterns of internal ond oxternal
jelations, with boundaries thau create an identifiable entity
represent>d us a sys‘em of energy or structured function™. It
also supports the ccncept of changes in time, moving us away

. . w2
from the view of what we are studying os stotic".

The following pistorial model is presented as an aid to
understonding the roie of the FWC  in the context uf the
complex web of relationships between all the parties concerned

with ~he field instruction of students.

Other models appearing in the literoturc ore thoss
presented by M. Elizabeth Edwurdsz4 in Englond in 1966, and
b:- Charles Levyz5 in the United States in 1972, but raither of
these concentrate sprcificclly on utilising the systens approuch

tc the subject under consideration.

ALY 1
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What are the features of this model which require comment?

The main point of the model! is to convey the idea that the
role of the field work consultaitt cannot be viewed in isolation.
In this dissertation, the role of the FWC will be viawed within
the context of what has been conceptualised here cs the field
«srk system, that is, that structure of intsrrelated persons and
. .oups engaged in the process of the field instruction of

university social work students within community oger:ies.

The model represents the elements in the system as rectungles
which in some cases represent individuols and in others grours.
The lines between these elements represent the flew of informatior,

that is communication, between the elements.

Tt will be noted +hat i. most cases this interchange is

mutual, going both ways teiween inter-connect 1 elements.

The flow in certoin directions contains a stronger component
of structural avthority, i.e., irvolving the right to command,
than in other directions, and this is representcd by thick lines.
The brr'en linus represent suygssted new chaanels of communication

which w111 be discussed in Chapter 13.

The role of the FWC will be analy< d in terms of its reciprocal

r-lationships vith other z_ements in the system,

The sub-system which will receive the greatest attention
will be what some authorities have referred to as the f.cld wcrk
triad. These are “e parties most directly involved in tte
field instruction process, viz., the FWC, the student supervisor

(or field irstructor) in the ogency, and the student (subesystem

B4 ).

B




hadad bl - - e ——— O B A s

It shoull be noted here that though applicants to the

University are the imports in Rice's mouel, and graduates and
failures are exports, while they are token up into the conversion
process as students, they in foct become part of the system.

Students are not static, inanimate objects which remain passive
as they are processed but are vital participants in the educational
process and must be viewed as such. In the model uf the field
work system they are therefore depicted as one of the inter-acting
elements. Indeed, within the system, communications from students
would be important as feedback in the system i.e., consequences
of outputs "which are fed back into the input and processing to
affect succeeding outputs".26 Well-timed feedback frm students
is one essential factor in adjudging how smoothly the system is
functioniny and in nssessing whether the system is performing its
primcry tack of supplying growth-producing experiences to its
students. The question of timing would be important here because
of the complex of psychological factors involved in the process
of professional growth, At certain times student discontent may
not necessarily represent feedback requiring radical changes in

system operations, while at other times it might.

Shafer in his contribution to Hearn's boos describes how
the systems concep* is applicoble to anm understanding of the
group., All the characteristicus he lists are clearly applicable
also to the small group comprising FWC, supervisor and

student which forms part of the field work system., He writes

as follows:

. i WA I v
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In social cystems theory, behaviour is consideared
to be o consequence of the total social sitvuation
in whiech an individual subsystem, gioup subsystem,
or other sociol unit finds itself, In a social
situation, interacting social units form bounded
systems which define a field consisting of sccial
characteristics standing in definite relationship
to each other ond in which social units can be
located, The systems themselves persist in time
while the position of social units within them
may chonge. The person in the family or group,
the group in the community, and the community in
society ore illustrations of this construct. ...

Group members relate to one another producing
effects noticeable in the larger context in

which interaction is taking place. A reciprocal
influence is detectable in the individuals
composing the group., However, the group's
interactions are partly detcrmined by the larger
context in which it exists. {Within the ,roup
there) must be:

(1) communjzations and interacticns;
(2) some role differentiation;
(3) a set of volues and norms;
(4) cxistence over a time span;

(5) special procedures for entering or leaving
the group; ond

(6) engagemeat of ull members in a common task
requiring some part of each person's effort.
Within *his structure, the group must:

(1) discharge its function, and

(2) satisfy the needs of its members. ...
Both of these elements ... are “ital
to group homeostasis,

In *he case of tne sub-system formed by the elements
EA,X,LJ in the model i.e., the group FWC, student supervisor
and student, the primary task is to provide the student with a
growth-producing experience of social work practice in the field
vhile concomitantly sctisfying the needs of the participunts in

the process at bosic level. 1f this is not the case, the group
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will bo in a state of disequilibrium, and could disintegrate.
The desired equilibrium is, of course, only relative, however.
As Levy states, to talk of

‘maximum congruence of effort and application among

all participants ... is not to suggest absolute

harmony ... or the obliteration of conflict. On

the contrary, an educational institution or

programme without strains, cenflicts, uncertainties,

and ambiguities would not be only dull but relatively

unproductive, The issue here is the extent to which

the various participants and funclional

responsibilities pull in the same directiun which,

for the schools ot social work, is its professional

education mission

This statement leads on to the next point whick is that
the field work triad is clearly not a closed system as each
element is part of another system; the FWC is part of the
wniversity, and the supervisor is part of the agency. Their
roles and their interrelationships ore therefore influenced by
the processes ot work within each of these institutions operating
themselves as sysiems. The student too is part of a family und
a community system, but these factors will be largely excluded
for purposes of analysis on the assumption that when individuals
enter the university system os students they subject themselves
lcrgely to the normative prescriptions of that institution. The
university itself and ihc agency are also subject to influences
from the wider community, for example in the form of support both
moral and financial. However, for the purposes =f aiding the
analysis of processes within the field work systenm, this factor
will be excluded {or toput it in another way, held constant),
most of the time, and the model of the field work system is
therefore drpicted as a closed system with its boundories enclosing

the university anc the ogency as they are linked threugh the

field work programme for students.
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This then is the meaning which is attached to the term

"role" as it is used in this dissertotion., The roie of

the FWC will be analy.ed not in i.olation but in relation to the
structure, function and process of th~ field work system in its
entirety, The concept implies the need, to quute Schwartz,

to "refleci the activity of the soc:iul worker (in this case.
the FWC) as it affects, and is affected by the activity of

others within the system",

2,2 Field Work Consultant

Many terms oppear in social work literaoture to denote
that staff member at a University School of Social Work who is
responsible for organising and co-ordinating the field work
programme, In Britain, the accepied term is "tutor". This
appears in the writing of authorities on the subject such as
[ vrothy Pettes, Priscilla Younq, Bessie Kent, M. Elizcbeth
Edwards and G.D.C. Woodrock.

In the United States, a wide variety of titles is used.
Writing in 1949, Sentman used the term "faculty representative"
stating that this was in accerdunce with a report of the
American Association of Schools of Social Werk on a "Study of
Administrative Aspects of Field Work" which proposed that term
to refer to the person having responsibility for liaison work
between the school and the field work ugency.30 This term is,
however, a nondescript one, providing no clue os to the nature
of the activity involved in the performance of such a role. The
same criticism could be oprlied to the South African term,
,veldwverkbeampte' used by Annette Muller in her doctorel
dissertation ,Opleiding vir Maa* kaplike Werk .1t spesiale
verwysing na Suid-Afrika," ond d:fined by her as ,'n Personeellid
van 'n opleidingsentrum wot onder meer verantwrordelik is vir

AR
die organisasie en verloop vecn praktika, asook vir supervisie".
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To digress briefly to consider the South African situation in
general, it may be said that there is o dearth of literature
on social work education in ihis country. Dr. Muller has
pointed out this fect in a recent urticle.32 In the work on
field instruction which is oveilcble, there is no clarity about
terminology. In fact, the National Conference on the Field
Instruction of Students in Social Work held in Pretoria in 1971
pointed out that there was uncertainty regarding the division of
responsibility beiween educational rentres and agencies einloying
social workers. The Conference report states as follows:

Een aspr van hierdie onduidelikheid nruit voort

uit die La’ j¢ voagheid oor wie eint..x verantwoordn:lik

moet wees  proktykopleiding van studente, naanlik

ech of meer dosente, of 'n spesiale persoon op die

personeel van die opleidingsentrum of werkgewende
instansie? Hierop sal ve:der ingeyaan moet word.

33

Tt will be noted that in this uncertain situation no
specific term is prcposed to refer to the staftf member ot un
educational institution who is responsible for field instruction

or anspects thereof.

Bopape in his thesis on "Student Supervision in Casework
Training" refers to ihe "student sup~rvisor (lecturer) and agency
social worker who supervises students"34 while Muller in her
thesis also referred to the term "superviso: of field work"
which was used ot some univer.ities, (including the University
of the Witwatersrand). There would seem to be o cleor need in
South Africa for the clarification of terminology or’ ~npropriate
role prescription which would then hopefully lead to a greater

clarity of undersianding about division of responsibility.

The term "supervizor" oppears in American literature too,

with refecence to University staff. For exomple, in Annette
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Garrett's impoxtont cor.ri,ution envitlsd "Lesining through
Supervision" which descrilies the syst n ¢t "he Smith College
Scheol for Soui.! Work, =he rervers 1o the fooulty supervisor.

This term a' l.cst has ‘re merit ¢/ des.:tibing whore “his
*gunarvise.™ is locared, viz., on the zchoo! fuculty, in contrast
to her corleayue, the supervisc: in *“e wrrney.  Yet clecrly the
usa of the same noun s poler:iully confi.ing, purticularly when
tae roles of the two parties involved cre io be differenticted

us they clearly must be, “he terms"surervisor" and sups.vi.ion"
are entrenched in sucioul work literoture to refer to o person

and a process within agencies, though ir some instances in latter
years tk - have nuer replaced by the ter-s "field instructsr” and
"field rocti " tu refer respec-ively to agency personn2l and
the prot-us thuy use to teuch students in the field, It would
suem, however, that field irstructicn is a broad term to refer

te =~ nunber of oxperiences provided for students in ugencies
while supervision remains .ie core administrative, teaching and
helpin: enporicoce which helps the student give focus to the
widey field instructinn crperience in the agency.  An alternative

term should be found for “he School staff member, therefore.

Perhups one of the most populcr and widely used terms in

American literature is “adviser™ which is incorporated into

44

longer phrases in various ways su:h as, for example, field adviser,

fculty adviser, faculty field adviser, casework faculty adviser.
In fact, in recent years Smith College has adopted this term in
preference to the term "supervisor" used in Garrett's time,35
and it is also the title used by the New York School of Social
Work, Columbia Universi‘.‘v.36 Many of the large American Schools
hove o large numbar of foculty responsible ‘or field work and
often haove o higker-1-vel post entitled, for example, Director
of Field Work or Co-Ordinator of Field Practice, as well us
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posts for advisers, but what is of concern in this dissertation
is the definition of the role of the person who is in direct
contact with students and ogencies vis-a-vis the field work

progromme.

Though Yadviser™ is popular, and other terms such as
* faculty liaison™ also appear, the terms " faculty consultant™
and "field work consultant™ are also frequently used. The
University of Chicago School of Sccial Service Administration
employs the term "field consultant™ ut the present time,
Abrohamson in his book "Group Methods in Supervision and Staff
Development" talks of the *field work consultant"38 and in fact
Bessie Kent writing in 1969 identifies this term as the one

which was in current use in the United States.

Which of these terms is i.ae most oppropriate to the South
African situation? Many South African Universities are based
on models of British Universities and use British terms to refer
to their hierarchy of staff positions.  The most obvious example
is the term "lecturer". If South African Universi..es were to
follow the British example, the term "tutor" should be used.
However, this lays emphasis on the staff member's role in relation
to students, whereas the essential feature of the field work
situation is that it involves a three-corneraed relationship
between the University department as represented by one member of
stoff, the field instruction centre as represented by the
supervisor or field instructor, and the student. The relationship
between the University staff member ond agency supervisor is
essentiolly one of peers - both are academicelly~qualified and
experienced social work practiticners.  The term *tutor" is
therefore not an appropriate one to describe the University staff
member's role in relotion to agency supervisors. Ano*her term

should be found which expresses the University staff member's
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dual responsibility, to student and to agency undertcking field

instruction.

The term "adviser" with its directive implications also
seems to be less appropriate in the University-Ageacy relationship
than the term "consultant", though advising is one component of
consultation. Lydia Glover Nolan has written a full motivation
for the substitution of the term “consultant" for the term
"adviser" in which she points out that "the word 'advise' has the
connotation of telling, dictating or transmitting frem one in a
superior position to one in a lower position".4o Though not
necessarily the case, in the minds of many the word seems to
imply that the recipient of the advice is under an obligation to
follow that advice. The verb "consult" has a more egalitarian
connotation., The Shorter Oxford English Dictionary provides
the following definitions of this word relevant to the present
study: "to toke counsel tugether, deliberate, confer; to toke
counsel to bring aboui; to plun, devise; to ask advice of,
svek counsel from; to have recourse te for instruction or
professionol advice". Clearly, the words “adviser" and
"consultant” ore related. In the writer's view, however, the
lotter has connototions more appropriote to the role relotionships

involved in the position.

It is cleor from Figuie 3 that the FWL is not pert
of the sune hierarchical structure as the s-pervisor - the former
is port of the University, the letter sard of the Agency, Tne
University and the Agency are independent orgnnisations which
establish a relationsnip for the purposes of field instruction
on o more-or-less formal basis. It is uvseful to turn once again
to business munagement theory to gain clority on the nature of

the authority compunents in such o relationship,
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Authority is legitimized as opposed to coercive power. It is
power which the people over whom it is exercised consider to be
right and which conveys "the right to do something or other".41
Authority is therefore a normative concept. Paterson distinguishes
four types of authority which he terms structural, sopiential,

moral and personal. The latier two enhance the exercise of the

former two and will be omitted for purposes of discussion at

this point.

Structural authority derives from one's position within a
social system or structure. Every such position carries with
it certain rights and obligaotions.  According to Paterson,
"Structural authority, the right to command, stems from the moral
contract that members of an enterprise undertoke on entering it,
from the necessity for conirol and co-srdination of functions™.
The communications which flow from persons with structural
authority to others over whom the authority is exercised within
the social structure iavolve two types of imperatives giving
rise to two types of relationship. Flirstly, there is the relation
of responsibility, in which the imperative is the categorical
"you will". Structurol authority in this cose is the right to
command and to enforce obedience. The second relationship is
accountability. This exists where there is the right to command
which has been delegated, but not the right to enforce obedience,
which remains vested in a person higher up in the hierarchy. The
imperative in this instance is the parenthetical "you must or

"
Ql‘e see @

If structural authority is the right to command, sapiential
authority is the right to be heard. It "stems from the necessity
ts use oll avoilable knowledge in the decision process. Whereas
structural authority is primarily vested in the position in the

structure, and secondly in its occupant, sopiential authority
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is vested primarily in the person“.43 Sapiential authority is
the guthority of wisdom, deriving from specialised knowledge and
expertise. If a person has such specialised knowledge, he has
the right to be heard and others have the reciprocul right to

ask him to communicate that knowledge. As in the case of
structural outhority, sapiential authority c.n give rise to two
+ypes of communicative relationships, firstly an advisory
relotionship and secondly an informative rejationship., When the
expert knowledge is "used as advice necessary for fulfilling a
function, the relation is one of advisability, and the imperative
is the hypothetical, 'you must do ... if you are to fulfil your
function'™. In this case, sapiential authority is exercised in
relation to functions, and to procedures specific to functions.
The informative relationship involves the exercise of authority
in relation %o procedures which are not specific to function, and
the imperative is the injunction “you should" or "you ought”
which is weaker than the hypothetical imperative "you must",
Paterson writes that though philosophers might argue the point,
within a specific social system "must" involves a sense of

obligation while "ought" involves only "expectation®.

Sapiential authority is sometimes loosely called "staff"
authority and structurol is called "line" authority. The
following diagram presents the main features of Paterson's

analysis schematically:

.
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In what way does this outline of autherity foctors apply
to the field work system? This system is a plurulistic sysiem
composed of two independent sub-systems whose mov. + -« in
relation to each other are determined by negotiation.  The
University and the Agency are two independant organisations
linked contractually., Clearly then there is no possibility of
the exercise of structural cuthority between the FWC and the
Supervisor. No member of the University staff has the right to
command ony member of the Agency staff. This type of authority

can exist only within one formal orgunisation.*

Relations?'ns involving sapienti.l authority can, however,
exist between tw> independent organisations which relate to one
another in pursuit of o common goal. The University and the
Agency come together with the common purpose of equipping students
to become practitioners with beginning competence in the field.
The relationship betwzen the two organisations is channelised
through the FWC and the supervisor who interact with each
other and *he student in what has been callad the fi.id work triad.
This triud may be regarded as a small group in which, to quote
Limerick, the members are differentiated as to their functions
for the tusk of achieving a common goal. If leadership is
viewed as Limerick views it, viz., as facilitative behaviour which
meets the four social process functions of support, goal emphasis,
work facilitation and interaction facilitation, it is cleor that
it is the University staff member who must lead the group by
virtue of her e-nertise in social work educaticn. She theretore
possesses sopiential authority in relation to the other members

of the group for the purpose of the educational function of the

#The writer is indebted to Dr. David Limerick of the Graduate
School of Business Administraotion, University of the Wiiwotersraund,
tor discussion of these idecus.
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group. She therefore has the right to be heard and the other
partners have the reciprocal right to consult her about field
instruction, which is or should be the perceived common goal of

all three participantis.

The nature of the relationship would appear to be an advisory
one, to use Paterson's terminology. The nature of the
communication from the University to the agency woulu involve the
hypothetical imperutive, which is "if you want to fulfil your
function as a field instructor you must do ...". Suggestions
for procedures specific to function will be made, bu: nlways with

the knowledge that in fact because University personnel have no

structural authority within the agency, that agency has the choice

to decline or act on that advice; this is one of the characteristics

of sapiential authority, accnrding to Paterso..
y

It is true thut the University and the Agency have a
contractual relationship though the nature of the contract may be
more or less explicit. 1n the writer'. view, the more explicit
the terms of the cont.act, the more ettective will the relotionship
be. If the University clarifies the financial aspects of the
controctual relationship this wili make the relationship even more
effective as the University can then lay down what it requires
from the agency in return. However, even in these circumstonces
the University can never compel the agency to comply with its
requirements. It con only "advise" in Paterson's sense - it
cannot either expect or enforce obedience, which are elements of
structural authority. 1In the event of the agency failing in an
extreme degree to fulfil the expectations either implicit or
explicitly stated in the contract, all the University can do ig

terminate the contract, withdraw from the relationship.

Once this aspect of Universitv-Agency relationship has

been clarified it seems *hat the term veconsultant” is an

. e
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appropriate one to refer tc the University staff member who is
responsible for liaison with agencies with regard to field
instruction. Furthermore, an examination of social work
literature on the subject of consultation reveals a escription
of processes which are relevant to the activity of the FWC

in this situation, Autihorities on the subject such as Lippitit
und Rap0port47 have pointaa out that the term Yconsultation® hus
been used to denote a wide variety of relationships, yet attempts
have been made to define the core of the process. Gorman states
that consultation is o problem-solving process directed towards

P d change, that is chcnge which derives from a purpossful
dec . sion to effect improvemer s in a socicl system (or pursonality
system) and which is achieved witk the help of professional
guidcmce».""3 The universitr '« FWC is a professional social

work educator, inrough the consuitation process with agency
personnel, she can assist the supervisor and other members of the
agency staff to solve problems relcting to supervising students
in the fieid and to devise ways of charging so that the agency
could function more efficiently as a field instruction centre

w. thout in any way impairing its service-rendering functions.

Gilmo1e defines the consultative situation as requiring

the following four concomitant conditions:

[

. It is an indirect, as opposed to direvt, service
activity. The consultation is for the
consultee's use in behalf of a third party or
socicl system i.e., institution or organisation.

2. It necessitutes o voluntary, co-ordinate
relotionship. It cannot toke place in a
mandatory situation involving a superior and a
subordinate.

3. 1t is task-oriented and involves a work-centered,
circumscribed prublem or segmented situution
within a limitcd time-spaon. It is not concerned
with total personality or global-type organisational
goals thet can develoo indefinitely,
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4, It is o process of making knowledge, experience,
and professioncl cttitudes ond values available
to others under their auspices ond their
responsibility, to use and implement as they
choose or not. 1t is not an administrative
relationship that requires adherence, utilization
or accountability. 49

The core of field instruction is the relationship between
supervisor and student in the agency acting os field instruction
centre. The University staff member offers her knowledge,
experience and professional attitudes and values to the supervisor
to use in relotion to the student, a third party., FWC and
supervisor are colleagues and cach has on orea of responsibility
which is different in kind but not degree. Gilmore's words are

clearly applicable:

The consultant has the responsibility to bring his
professional knowledge and experience to bear on the
problem;  the consulice has the responsibility to
implement some solution to the problem, hopefully
moking use of what the ccri.ultant has to contribute.
A co-ardinate relationship implies absence of a
superior, subordinate relationship. It implies
further a relatiorship of equal order or importance
in regard to respective areas of competence. It does
not imply equal stotus for consultant and consultee
within the consultation relationship since the
consultant, by definition, is an expert, The
consultant may suggest good solutions to the problem,
but only the consultee is in the position to assess
what cre the workable solutions in terms of the local
conditions affecting implementation

From the above discussi‘a, it seems clear the "consultation"
is on opt term to describe the relationship between FWC and
supervisor. But what of the relutionship between FWC and
student?  An examingrion of Figure 3 of the Field Work System
reveals *hat ihe student is in an intermediary position between

the University sub-system and the Agency sub-system. In a system
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of concurrent field work, the student spends her field work days

in the agency and on those days she becomes part of ihe agency
system. The FWC offers her censultation relevart to her
experiences there, primorily regarcing her relationship with her
supervisor and others in the administrative hierarchy of the
ogency. It is true that as ¢ university student she is subject

to the structural authority of staff members within the university
system and to that extent the term "consultotion" is less suitable
to describe what the FWC offer. the student than to describe

what she offers the supervisor. Yet it offers cdvantages wiich
could enhance the creativity of the relationship between tihe
student ond ti.e university staff member responsible for field

work. The process of helping and educating a student in relation
to her fi-id work may be scid to be related to social work processcs
as well as educational processes. It involves enabling the student
to develop freely in her own way within the limits set by the

sc: .. of social work, the agency and the demands of reality.

Onlv the student herself can determine what she will make of her
experiences: in this philosophical sense, education cannot be
iwgusnsd and the student has the freedom to choose how she will use
the fieid instruction opportunities offered to her. It is in this
sense, too, that a member of the university staff can act as a
consultant to her; she must exercise skill in separating her
structural authority from her sapiential guthority in relation

to the students for ihis purpose.

In her article on "The Faculty Consultant in Relation to
the Social Work Student” Nolan cuncedes that the university stoff
member «ill have to give the student practical direction in
certain aspects of the field vork programme, but she adds thot
jt ie important for the student not to feel that she needs
practicol direction in her total functioning. Indeed, experience

has shown that students recent any such implication in the
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