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ABSTRACT

The presen t  d i s s e r t a t i o n  focuses on the ro le  of the f i e l d  

work consu l t an t  in  s o c i a l  work educa tion.  The t6rm ' f i e l d  work 

consultan t*  i s  defined  as t h a t  member of  the academic s t a f f  of  

a U n ive rs i ty  department or  school of  s o c ia l  work who i s  

r e s p o n s ib le  for  organ is ing  and mainta in ing  the f i e l d  i n s t r u c t i o n  

programme fo r  s tuden ts .  The t r a d i t i o n a l  model of  f i e l d

i n s t r u c t i o n  has been assumed, t h a t  i s ,  a system in which the

U nivers i ty  p laces  i t s  s o c ia l  work s tuden t s  par t- t im e  in 

autonomous community welfare  o rgan iza t ions  and de legate s  to  them 

the t a s k  of  i n s t r u c t i n g  s tuden ts  in  the  demands of  p ro fe s s iona l

p r a c t i c e  in the  f i e l d .  The t h e r i s  i s  s t a t e d  t h a t  the

U n ivers i ty  mainta ins u l t im a te  r e s p o n s i b i l i t y  fo r  the f i e l d  

i n s t r u c t i o n  of  i t s  s tuden ts  and the p resen t  study explores the 

p r i n c i p l e s  and p r a c t i c e s  which should govern the r e l a t i o n s h ip  

between the U n ive rs i ty  and those community soc ia l  welfare  

o rgan iza t ions  which co-ooera te  with i t  in  the provision of  f i e l d  

work placements fo r  s o c i a l  work s tu d en t s .

The ro le  of  the f i e l d  work c o n s u l t an t  i s  conceptual ised 

in terms of  s o c i a l  systems theory .  Al l  the p a r t i c ip a n t s  in the 

s o c i a l  work educa t iona l  process are conceived of as elements in 

a s o c i a l  system des igna ted  in the p re s en t  study as the f i e l d  work 

system. Role i s  defined as behaviour expected of an ind iv idua l  

by v i r t u e  of  h i s  p o s i t io n  within a s o c i a l  system. The 

behaviour of  any one element in o system is  a f f ec ted  by, and in  

tu rn  a f f e c t s  the a c t i v i t y  of  o the rs  with in  the system and i t  if, 

with in  t h i s  context  thau the ro le  of  the f i e l d  work consultan t  

in  the  f i e l d  work system i s  e x p l i c a t e d .

An h i s t o r i c a l  account of  the r o l e  of  the f i e l d  work 

co n su l t an t  a t  the U n ive rs i ty  of  the Witwatersrand,  Johannesburg, 

from 1937 to 1969 i s  provided.



This i s  followed by a d e s c r ip t io n  of an empir ica l  s tudy which 

secured da ta  on d e t a i l s  of  the f i e l d  i n s t r u c t i o n  which twenty- 

two f i n a l  year  s tuden ts  from the above-named Univers i ty  received 

in community welfare  o rgan iza t ions  during 1968 and 1969. These 

s tuden ts  and the agency-employed s o c i a l  workers supervising  t h e i r  

f i e l d  i n s t r u c t i o n  acted as respondents.  The r e s u l t s  in d ica te  

the s p e c i f i c  ways in which the f i e l d  work consu l tan t  should 

opera te  in  r e l a t i o n  to the programme so th a t  i t  can more c lose ly  

approximate models derived from the s o c ia l  work l i t e r a t u r e  and 

the w r i t e r ' s  exper ience .  That the process of  formal supervision 

in  p a r t i c u l a r  r eq u i re s  g r e a t e r  emphasis wi thin f i e l d  i n s t r u c t io n  

placements emerged as a c e n t r a l  f ind ing  of the study.

Having def ined  some of the s p e c i f i c  aspec ts  of  f i e l d  

i n s t r u c t i o n  requ i r ing  a t t e n t i o n ,  the d i s s e r t a t i o n  explores both 

the methods which the f i e l d  work consu l t an t  should use in  order 

to  implement the se  changes, and the  p r i n c i p l e s  underlying the 

recommended methods. The t r i a n g u l a r  r e l a t i o n s h ip  between 

superv iso r ,  s tu den t  and f i e l d  work consu l t an t  forms the core of 

the f i e l d  work system and d e t a i l s  of  the f i e l d  work c o n s u l t a n t ' s  

a c t i v i t i e s  in r e l a t i o n  to  both superv iso rs  und s tudents  are 

described and supported by em pir ica l  da ta .  T hereaf te r ,  her 

ro le s  in  r e l a t i o n  to  the c o n s t i t u e n t s  of both the agency and 

u n iv e r s i t y  sub-systems are d iscussed .  The f i e l d  work 

c o n s u l t a n t ' s  ro le  i s  conceptual ised  as a blend of  s o c ia l  work 

and educa tiona l  p r in c i p l e s ,  and i t  i s  demonstrated that, thn 

f i e l d  work consu l tan t  has a s t r a t e g i c  ro le  in  i n i t i a t i n g  and 

s u s t a in in g  ac t ion  to  keep the f i e l d  work system in a s t a t e  of 

r e l a t i v e  equ i l ib r ium.
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Background to  the  Study.



CHAPTER 1 

INTRODUCTION

1.1 The Ploce of F ie ld  Work in P rofess ionol  Socia l  Work 
Education

Education for  s o c ia l  work has t r a d i t i o n a l l y  involved two 

aspec ts  of teaching and lea rn ing :  f i r s t l y ,  t h e o r e t i c a l  study

in  the u n iv e r s i t y  classroom, and secondly p r a c t i c a l  t r a i n in g  or  

f i e l d  work in  agencies rendering d i r e c t  s o c ia l  work se rv ice  to 

the community. The r a t i o n a l e  behind the dual concentra t ion  i s  

t h a t  s o c ia l  work i s  a p ro fe s s iona l  d i s c i p l i n e  involving net  only 

the  use of  knowt-dge but al so  the exe rc ise  of  s k i l l  on the pa r t  

o f  the s o c i a l  work p r a c t i t i o n e r  engaged in the process of  giving 

s o c ia l  work se rv ice  to  c l i e n t s .  Margaret Schubert,  one of the 

foremost American a u t n o r i t i e s  on f i e l d  i n s t r u c t i o n  in s o c i a l  

work educa tion,  quotes the fol lowing d e f i n i t i o n  of  s k i l l  from 

Webste r 's  Seventh New C o l leg ia te  D ic t iona ry, 1963•*

" . . .  the  a b i l i t y  to  use one ' s  knowledge e f f e c t i v e l y  
and r e a d i ly  in  execution or  per formance."

while the Concise Oxford D ic t i o iary define ,  i t  as " p r a c t i s e d  

a b i l i t y ,  f a c i l iU -  in doing something ." S k i l l  in s o c ia l  work 

must involve  the p r o f i c i e n t  use of s e l f  in s o c ia l  se rv ice  to  

o th e rs  and can be acqui red  only in the p r a c t i c a l  vork s i t u a t i o n  

which provides the s e t t i n g  with in  which the in t e g ra t i o n  of  theory 

and p r a c t i c e  con occur.

Edith Abbott,  Dean of the School of Socia l  Service 

Adminis trat ion  a t  the Univers i ty  of Chicago from 1924 to 1942 

and doyen of soc ia l  work educators  in the United S ta te s  of 

America, wrote in 1931 th a t  ' proper s e rv ice  can be given only by 

those who are  t r a in e d  for  the r e s p o n s i b i l i t i e s  of  ac t ion ."  To 

quote f u r th e r  from her views:



The provision of  adequate f i e l d  work and i t s  
educa tiona l  o rgan isa t ion  i s  the most d i f f i c u l t  
and most unique side of our work and should be 
c a r r i e d  a t  the same time as the academic courses 
so th a t  one may serve to s trengthen the o t h e r . . .

The nece ss i ty  fo r  f i e l d  work proceeds from two 
causes:  f i r s t , b e c a u s e  in s o c i a l  work, as in
medicine,  we know tha t  no two cases are exactly  
a l i k e  and th a t  t rea tment cannot be prescr ibed 
by t h e o r e t i c a l  reading alone;  . . .  second, . . .  
only (under the  c a r e fu l  supervision  of  
experienced f i e l d  i n s t r u c t o r s )  can r e s p o n s ib i l i t y  
be developed and t e s t e d  -  the kind of  
r e s p o n s i b i l i t y  th a t  i s  needed f i r  grave dec is ions  
involv ing the l i v e s  of human b e i n g : . 3

For ty  years  a f t e r  the se  sentiments were expressed,  t h e i r  

a p p l i c a b i l i t y  i s  no l e s s  v a l id .

An eloquent  s ta tement of  the b e n e f i t s  to be der ived from 

inc lud ing  p r a c t i c a l  experience as par t  of  u n iv e rs i ty  p ro fes s iona l  

educat ion  wa* made r e c e n t ly  by a l e g a l  e d u c a t io n a l i s t  in the 

United S ta t e s .  Lav- Schools in  t h a t  country and in South Afr ica  

have t r a d i t i o n a l l y  provided only a t h e o re t i c a l  academic education,  

in  c o n t ra s t  to medical schools and schools of  soc ia l  work, and 

i t  i s  s i g n i f i c a n t  t h a t  some of these  law schools are now 

experimenting with the  in t roduc t ion  of  d i f f e r e n t  types of p r a c t i c a l  

work. In November, 1970, on the occasion of  the cen tenn ia l  

c e l e b ra t i o n  of the Ohio S ta te  Universi ty a t  Columbus, Ohio,

William Pincus,  P res iden t  of  the Council on Legal Education fo r  

P ro fes s iona l  Respons ib i l i ty  I n c . ,  de l ivered  an address e n t i t l e d  

"The C l i n i c a l  Component in Univers i ty  Pro fess iona l  Education*, 

he o u t l in e d  some of the advantages of inc luding  t h i s  component 

in u n iv e r s i t y  p ro fes s iona l  educat ion  in genera l  as well  as 

s p e c i f i c a l l y  in l e g c l  educa tion.  His views provide a broad 

pe rspec t ive  on the subject  and are th e re fo re  relevan t  to soc ia l  

work educa tion as well  as to education for  o ther  p ro fess ions .



A long period of classroo-n-type education has ce r t a in

d e f i c i e n c i e s  in t h a t  the s t u d e n t ' s  r o l e  i s  l a rg e ly  passive at

a time when he i s  passing in to  adulthood.  This can r e s u l t  in

a “ poignant  sense of  lack of f u l f i l m e n t . " 4 The developing

p e r s o n a l i ty  uf  the s tuden t  requ i re s  l ea rn ing  through doing which

gives the  student  the knowledge t h a t  he can do something of

consequence to o the rs  in the world ou ts ide  the u n iv e r s i ty .  " I t

gives the  s tudent  a r e a l  l i f e  ro le  in the world as an i n t e g r a l
5p a r t  of  h i s  educa tion."

Secondly, c l i n i c a l  exper ience ,  by making the student  "an 

ac to r  as well  as a spec ta to r"^ ,  can serve " to  make educators 

aware t h a t  they should concern themselves with the whole being 

which i s  the s tu d e n t . " ^  Pincus expresses the view t h a t  "we 

w i l l  not t r u l y  educate,  or  even know the t r a n q u i l i t y  we need to 

educate ,  i f  we do not  a l so  address ourselve* to  the bas ics  in 

human development"^ as well  as to  i n t e l l e c t u a l  problems.

The t h i r d  function of c l i n i c a l  education according to Pincus 

i s  t h a t  i t  humanizes the educa t iona l  process.  I t  involves the 

s tudent  in a

. . .  conf ron ta t ion  with the i n d i v i d u a l ' s  share  of the 
w or ld ' s  headaches . . .  I t  t eaches  th a t  while the 
p r o f e s s i o n a l ' s  i n t e l l e c t  d i s s e c t s  the l a r g e r  problems 
and p laces  the i n d i v i d u a l ' s  p l i g h t  in the l a rg e r  
s e t t i n g ,  the p r o f e s s i o n a l ' s  ded ica t ion  and s k i l l  
a l so  have to be used in solving the i n d i v i d u a l ' s  
problems for  the sake of the ind iv idua l  and not 
fo r  the sake of the answer to the big problem. In the 
per son- to -person  helping ro le ,  the p ro fe s s iona l ,  s t i l l  
as  a s tudent ,  begins to add to h i s  i n t e l l e c t u a l  
competence a fee l ing  for  humanity and decency. He 
l e a r n s  through the i n s i s t e n t  demands of another 
p e r s o n a l i t y  the n e ce ss i ty  of  p lac ing  r e s t r a i n t s  on 
h i s  own lean ings :  to  work out  approaches tha t  a re
s u i t a b l e  to more than h is  own i n c l i n a t i o n s ,  to repress  
the  arrogance which would d i c t a t e  answers for  o t h e r s . ?



Thee? words are remin iscen t  of C ha r lo t te  Towle's,  expressed 

in  her  c l a s s i c  work, The Leorner in Education for  the P ro fe s s ions , 

os seen in Education for  Socia l  Work, in which she w r i tes :

I f  o p rofess ion  i s  a f i e l d  of  se rv ice  e s tab l i shed  to 
serve the common good r a th e r  than for  the commonweal 
of  i t s  p r a c t i t i o n e r s  . . .  i t  i s  c l e a r  the re fo re  th a t
p ro fes s iona l  education does not prepare for ind iv idua l
s e l f - e x p re s s io n ,  for i n d i v i d u a l i s t i c  c r e a t i v i t y ,  for  
the independent  a c t in g -o u t  of  one 's  own urges in the 
i n t e r e s t  of  s e l f - g r n t i f i c a t i o n  or  s e l f - r e a l i s a t i o n .
An ind iv idua l  may have entered  a p rofess ion  because 
he l i k e s  to in f luence ,  mould, reform, punish,  cure or 
help people -  he cannot serve them in ways th a t  serve 
p r im ar i ly  h is  own need. Ins tead ,  he must subordinate 
h is  ideas  and p r e d i l e c t io n s  to the ways of  the 
profess ion  and i t s  instrument ,  the agency.10

I t  i s  through f i e l d  work th a t  p ro fe s s io n a l  education in 

s o c i a l  work, as in o th e r  spheres,  can bes t  achieve t h i s  p a r t i c u l a r

ob je c t iv e  as c i t e d  by Towle.

Pincus" f i f t h  poin t  concerns " c l i n i c a l  educa t ion ' s  value

in  in c u lca t in g  a bent for  p e r s i s ten c e  and ap p l i c a t io n ,  for

sus ta ined  co n s t ru c t iv e  e f f o r t ,  desp i t e  the i n e v i t a b l e  f r u s t r a t i o n s

of l i f e . " 3 * This i s  p a r t i c u l a r l y  important in working with a

genera t ion  of s tuden ts  who are the product of  an a f f l u e n t  soc ie ty

and who a re  accustomed to s e l f - g r a t i f i c a t i o n  without  undue

e f f o r t  and who consequently experience f r u s t r a t i o n  and resentment

when t h e i r  d e s i r e s  and id e a l s  ore not r ap id ly  f u l f i l l e d .  C l i n . c a l

education a s s i s t s  the ind iv idua l  in h is  passage to matur i ty by

encouraging experience "which teaches us how to  l i v e  with

f r u s t r a t i o n  as well  as achievement, in f a c t  to  use each f r u s t r a t i o n
12

as a launching pad to achievement." Pincus con t inues :

(C l i n i c a l  education) rewards the person with an 
i n s t i n c t i v e l y  w el l -o rdered  d i r e c t io n  and philosophy 
by giving h i m  the oppor tuni ty  to move toward his  
(jofil by t a n g i b l e  a c t s .  C l i n i c a l  education teaches 
i;hat, no matter  how well-conceived a grand scheme,
i.t takes  ded ica t ion  and work over a long period to 
nove toward r e a l i z a t i o n  of  the scheme. ^



This statement  i s  p a r t i c u l a r l y  s i g n i f i c a n t  in a period 

which has witnessed student  un res t  and des t ruc t ion  on campuses 

in  the United S ta t e s  and Europe on such a sca le  t h a t  Dr G R 

Bozzoli ,  v i c e - c h a n c e l lo r  and p r i n c i p a l  of  the Univers i ty  of the 

Witwatersrand s t a t e d  in 1972 th a t  ■'world s tudent  a g i t a t i o n  in 

the  pas t  e igh t  years  had caused a revo lu t ion  in u n iv e rs i ty  

th ink ing .

A f i n a l  r e l e v a n t  po in t  from Pincus i s  t h a t  the c l i n i c a l  

component in p ro fe s s io n a l  education enables educators and s tuden ts  

to remember t h a t  the u l t im a te  purpose of  the educa tiona l  process 

i s  serv ice  to o th e rs ,  a t  a time when the educational  f i e l d  in 

bei g cons tan t ly  en larged by 11 so -c a l l e d  innova tive and c r e a t iv e  

p ro j e c t s  in which th e re  i s  indeed g r e a t e r  and g r e a t e r  d i f f i c u l t y
15in  t e l l i n g  the educa t iona l ly  sound from th a t  which i s  spur ious ."

After  t h i s  genera l  expos it ion  of t i e  func t ion ,  of  f i e l d  

work in  u n iv e r s i t y  p ro fe s s io n a l  education,  a cons idera t ion  of 

s o c i a l  work education s p e c i f i c a l l y  and the loca l  s i t u a t i o n  in 

p a r t i c u l a r  w i l l  follow.

The Report of the Curriculum Study of  the Council on Socia l  

Work Education in the United S ta t e s  published in 1959 c i t e d  the 

following as the major goals  of  f i e l d  work s p ec i f i ed  or  implied 

in  s o c ia l  work l i t e r a t u r e :

a) to  c o n t r ib u te  to the s t u d e n t ' s  i d e n t i f i c a t i o n  with the 

p rofess ion  as a whole;

b) to  c o n t r ib u te  to the s t u d e n t ' s  se lf -awareness ;

c) to f a c i l i t a t e  the i n t e g r a t i o n  of knowledge, a t t i t u d e s

and s k i l l s  learned  in c l a s s ;

d) to  c o n t r ib u te  to  the s t u d e n t ' s  s k i l l  in one method of

s o c ia l  work;

e) to  develop the s t u d e n t ' s  knowledge about the o the r  methods

of soc ia l  work;
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f )  to  develop the s t u d e n t ' s  s k i l l  on the le v e l  of  beginning

competence.

The Study a t  the same time drew a t t e n t i o n  to  the d i f f i c u l t y  

of achieving these ,  a t  t imes,  incompatible o b je c t iv e s .

The l a t e s t  Curriculum Pol icy Statement of the same Council,  

re leased  in 1969, s u b s t i t u t e s  the term "prac t i cum” fo r  * f i e l d  

i n s t r u c t i o n "  but rea f f i rm s  t h a t  " th e  s o c ia l  work pract icum i s  an 

e s s e n t i a l  component of  p ro fess iona l  education fo r  s o c i a l  work" 

and t h a t  i t  must inc lude " le a rn in g  exper iences t h a t  provide for  

s t u d e n t s '  d i r e c t  engagement in s e rv ice  a c t i v i t i e s "  . The major 

o b je c t iv e s  of the pract icum are l i s t e d  as follows:

I t  should provide e l l  s tuden ts  with o p p o r tu n i t i e s  for  
development, i n t e g r a t i o n  and reinforcement of 
competence through performance in ac tua l  se rv ice  
s i t u a t i o n s .

I t  should permit s tuden ts  to acqui re and t e s t  s k i l l s  
r e l e v a n t  to  emerging condi t ions  of s o c ia l  work p r a c t i c e .

The pract icum should a l so  f o s t e r  foi a l l  s tuden ts  the 
i n t e g r a t i o n  and reinforcemer of knowledge, value and 
e k i l l  l earn ing  acquired  in the f i e l d  and through 
p a r t i c u l a r  courses and concen t ra t ions .

In the pract icum the student  should have an oppor tuni ty  
to  d e l in e a t e  and comprehend ques t ions  for  research  
which a r i s e  in the course of  p r a c t i c e . 18

At South African u n i v e r s i t i e s ,  as a t  most u n i v e r s i t i e s  in 

the English-speaking world,  the p rev a i l in g  p a t te rn  of  s o c ia l  work 

educat ion  involves the u t i l i s a t i o n  of s o c ia l  welfare o rgan iza t ions  

in the community in o rder  to provide o p p o r tu n i t i e s  fo r  f i e l d  

le a rn in g  and teaching.  In the United S ta t e s  e s p e c i a l l y ,  in the 

recent  pas t  many experimental  p r o j e c t s  have a r i s en  which seek 

to  a l t e r  t h i s  p a t te rn  and the 1969 Curriculum Policy Statement 

of  the  Council on Socia l  Work Education emphasises t h a t  innovation,  

v a r i a t i o n  and f l e x i b i l i t y  are e s s e n t i a l  in f i e l d  i n s t r u c t i o n .

16

i____



However, ever in  the 1970's  agencies v i l j  continue to  have 

an important  ro le .  As r e ce n t ly  as October 1971, the following 

sta tement was 'Hade by a P ro fesso r  of Social  Work in the United 

S ta t e s :

Changes in f i e l d  i n s t r u c t i o n  should emerge from 
genuine pa r tne r sh ip  with the agencies t h a t  are not 
only the immediate consumers of our educa tional  
products  but the  c o n t r ib u to r s  to our " p r a c t i c e  ^
wisdom", the s i n t  qua non of  p ro fes s iona l  knowledge.

These community agencies in the main are o rgan isa t ions  which 

a re  independent of  any u n iv e r s i t y  ye t  fo r  a v a r i e ty  of  reasons 

are w i l l i n g  to p a r t i c i p a t e  in  the education of  s o c ia l  work s tu den ts .  

Some, for  example the Deportment of Socia l  Welfare and Pensions,  

and the  Witwatersrand S tuden ts '  Community Organization (WITSCO), 

accept  s tudent  t r a i n in g  as one of  t h e i r  bas ic r e s p o n s i b i l i t i e s .

Othe:n may be motivated by the d e s i r e  to  assure themselves of  a 

c o n t ; nuing supply of q u a l i f i e d  workers or  the wish to achieve the 

s t a t u s  of being a s soc ia ted  with a teaching i n s t i t u t i o n .  However, 

i t  i s  the u n iv e rs i ty  which r e t a i n s  the u l t ima te  r e s p o n s i b i l i t y  for  

i t s  s o c i a l  work curriculum. Consequently,  i t  should maintain a 

c lo se  r e l a t i o n s h ip  wi t  those s o c ia l  work agencies and s o c ia l  

workers on whom i t  depends fo r  the f i e l d  i n s t r u c t io n  of  i t s  s tu den ts .  

This r e l a t i o n s h i p  i s  c h a ra c te r i s e d  by complexit ies  and i n t r i c a c i e s .  

For example, the u n iv e r s i t y  i s  both dependent on the agencies for  

t h e i r  cooperat ion  and in c p o s i t i o n  of  a u th o r i ty  in r e l a t i o n  to 

them because of i t s  r e s p o n s i b i l i t y  to  i t s  s tuden ts  to provide an 

accep tab le  standard of  educa tion.  In the words of  Margaret Schubert.

I t  cannot be a n t i c ip a t e d  th a t  the sharing of  educa tiona l  
r e s p o n s i b i l i t y  between agencies and schools w i l l  ever be 
a p lac id  and uneventful  pa r tne r sh ip  but the par tne rsh ip  
i s  worth mainta ining even a t  the cos t  of a good deal  of
d i scom for t .20

i s  aspec ts  of  t h i s  r e l a t i o n s h i p  between agency and 

u n iv e r s i t y  which the present  s tudy seeks to explore .  Because 

i t  i s  the u n iv e r s i ty  which i s  the pivot  around which s o c ia l  work



s tuden t s  and Field i n s t r u c t i o n  ce n t r e s  revolve ,  the d i s s e r t a t i o n  

w i l l  be concerned with ex p l ica t in g  the ro le  of  th a t  member of the 

academic s t a f f  a t  a u n iv o r s i t y  school  or  department of soc ia l  

work whose ta sk  i t  i s  to  organise and co-ord ina te  the f i e l d  work 

programme. The study w..ll be confined to a cons idera t ion  of 

t h a t  type of  f i e l d  work programme in  which superv ision of  s tudents  

i s  de lega ted  by the u n iv e r s i t y  to s o c i a l  workers empl-yed by 

agenc ies  where s tuden ts  i re  placed for  f i e l d  i n s t r u c t i o n ,

1.2 Reasons fo r  S e lec t  .ng t h i s Topic

in  January 1966 t h $ w r i t e r  wos appoint ad to the s t a f f  of

the U n ivers i ty  of  the Wi twatersrand,  Jonannesburg, i ’- what was

then known as the Department of Sociology and Socia l  Work. She 

thereby  l e f t  the p r a c t i c e  of  s o c ia l  work fo r  the f i e l d  of  s o c ia l  

work education and i t  seemed app rop r ia te  to pursue study and 

r esearch  which could equip her  with son.e degree of more sp e c ia l i s e d  

knowledge of one aspec t  of t h i s  f i e l d .

The post occupied by the w r i t e r  a t  the time of  her  i n i t i a l  

appointment was t h a t  designated as "Superv isor  of F ie ld  Work."

The d u t i e s  a s soc ia ted  with t h i s  pos t  involved the o rganiza t ion

and co -o rd ina t ion  of the f i e l d  work programme for  the second,

t h i r d  and four th year s c c i a l  work s tuden ts  in the depar tment, in  

add i t ion  to teaching d u t i e s  in the l e c tu r e  room. The w r i t e r ' s  

i n t e r e s t  was aroused in d e f n i n g  what the s p e c i f i c  r o le  a ssoc ia ted  

with the pos i t ion  shoulc be. Few w r i t t en  ' eco rds  or  documents 

on the  sub jec t  were a v a i l a b l e  to the  w r i t e r .  The department 

seemed to  have a r e l a t i v e l y  smoothly-functioning system of plac ing  

s tuden t s  for  " p r a c t i c a l  t r a i n in g " ,  in th a t  agencies made themselves 

a v a i l a b l e  and arrangements were made for s tuden t  to be placed with 

them. However, th e re  was no d e t a i l e d  information on what 

t r a n s p i r e d  during the placements and only b r i e f  evalua tion  r ep o r t s  

were reques ted on s tu d en t s .  I t  seemed to the w r i t e r  th a t



a d d i t io n a l  data  concerning the dynamics of f i e l d  i n s t r u c t io n  

could provide guidance in  planning a programme designed to  give 

ad d i t io n a l  depth and breadth to l i e l d  teaching and le a rn ing .

L i l i a n  Ripple,  w r i t ing  in Polonsky' s  book on s o c ia l  work

research,  descr ibes  the impetus for  research  as a " f e l t  d i f f i c u l t y *

which she e l a b o ra te s ,  quoting Dewey, as "an indete rminate
21s i t u a t i o n  . . .  unce r t a in ,  u n s e t t l e d ,  d i s tu rbe d ."  As Supervisor 

of  F ie ld  Work, the w r i t e r  began to  experience su.-h a fee l ing  of 

ij d i f f i c u l t y  and unce r t a in ty .  I t  seemed th a t  n e i t h e r  the studen ts ,

• t h e i r  superv iso rs  in thu rqencies ,  nor the w r i t e r  h e r s e l f ,  were

c l e a r  on what was expected of  them in the f i e l d  work programme. 

Furthermore,  there seemed to  be the need to c l a r i f y  terminology.

■ For example, the same word -  supe rv iso r  -  was used to denote the

u n iv e r s i t y  s t a f f  member concerned with f i e l d  work and the  agency 

s t a f f  member re spons ib le  fo r  the s t u d e n t ' s  f i e l d  teaching.  To 

w h a t  ex ten t  were t h e i r  ro le s  s im i la r  and in what degree, d i f f e r e n t ?

F ie ld  work, and the c e n t r a l  r o le  ployed by agency supervision

within i t ,  was a top ic  of concern to  a l l  s o c ia l  work educators in

South A fr ica  a t  t h a t  t ime.  This concern manifested i t s e l f  two

years  l a t e r  when superv is ion  of  s tuden t s  was the  theme of the

second conference of  soc ia l  work educators  which tank place  in

Kimberley in Apr i l  1968. P rofessor  Erika Theron, doyen of  soc ia l

j work educators  in the Republic of South Afr ica,  wrote in June of  \

t h a t  year :  "The dear th  of  s u i t a b l e  f i e l d  work placements for

s tuden ts  remains problem number one in  connection with the education 
22& of  s o c i a l  workers? This s tatement r e in fo rced  the need to

5 a s c e r t a in  i f  t h i s  was indeed the s i t u a t i o n  in Johannesburg in 1968

and 1949.*

•South African s o c i a l  workers have p e r s i s t e d  with t h e i r  i n t e r e s t  in 
f i e l d  i n s t r u c t i o n  of  s tuden ts  in s o c ia l  work. This top ic  formed 
the sub jec t  of  the f i r s t  conference to be co l led  by the Commission 
fo r  Socia l  Work of  the National  Welfare Board, which was held in 
P r e t o r i a  in June 1971, and was a t tended by about 150 de legate s  
from educa t iona l  ce n t r e s  and wtlForo bodies in South A f r i c a . 23



10

During the decade of  the S ix t i e s ,  the re  had been a growing 

i n t e r e s t  in  education fo r  s o c i a l  work both in South Africa and 

abroad. In B r i t a in ,  a new National  I n s t i t u t e  for  Social  Work 

Training came in to  ex i s t ence  in 1961, following a recommendation 

of  the Working Par ty  of  Socia l  Workers in the Local Authority 

Health and Welfare Services  ( th e  Younghusband Report) ^ \ o n d  in 

1962, a new Council for  Tra in ing in Socia l  Work was s e t  up.

Problems of f i e l d  t r a i n i n g  and supervision rece ived early  

cons ide ra t ion  and 1966 and 1967 saw the emergence of three  

impor tant  B r i t i s h  books on the sub jec t :

S.C. Brown and E. filoyne: The F ie ld  Training of Social  Workers, 1966. 
P. Young: The Student and Supervision in Soc ia l  Work. 1967.
D. P e t t e s :  Supervision in Sociol  Work, 1967.

In the United S ta t e s ,  the Council on Socia l  Work Education 

launched a new journal  in the Spring of  1965: The Journal  of

Education fo r  Social  Work, and t h i s  pub l i ca t ion ,  toge the r  with the 

Counc i l ' s  o lde r  p u b l i c a t i o n ,  The Social  Work Education Reporter,  

f i r s t  published in 1952, b r i s t l e d  with ideas  f o r  innovat ions in 

f i e l d  work programmes.

Events a t  the U n ivers i ty  of  the Witwatersrand in 1966 and 

1967 gave fu r th e r  impetus to the presen t  s tudy.  At the end of 

1966 the Univers i ty  separated  Social  Work from thu Department of 

Sociology. In December 1967 the appointment of  a D irec to r  of 

Studie s  to admin is te r  the a f f a i r s  of what was then ca l led  the 

School of  Social  Work saw the beginning of  a time of  review and 

fu tu re  planning,  in which the superv is ion of  f i o l d  work was to 

play a prominent p a r t .  P r io r  to  t h i s ,  ideas and quer ie s  had 

emerged from the meetings of  superv isors  of s tuden ts  in community 

welfare  agencies organised by the w r i t e r  a t  the end of 1966 and 

1967. Furthermore,  during the  course of her  work as Supervisor 

of F ie ld  Work, the w r i t e r  had received reques ts  from superv isors  

in agenc ies for guidance in r e l a t i o n  to  supervis ion of s tu den ts .
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For a l l  these reason*, the w r i t e r  was motivated to  s e le c t  

the  p resen t  to p ic  fo r  istudy.

1.3  Aimf of  the Study

i .  To develop the concept of  the ro le  of  the f i e l d  work 

consu l tan t*  in  terms oF systems theory.

i i .  To place  in h i s t o r i c a l  pe rspec t ive  the ro le  of  the f i e l d  

work consu l t an t  in the  f i e l d  i n s t r u c t i o n  programme a t  the 

Univers i ty  of  the Witwatersrand,  Johannesburg.

i i i .  To formulate a model of  c e r t a in  aspec ts  of f i e l d  i n s t r u c t io n  

and the  sup e rv i so r - s tu d en t  r e l a t i o n s h i p  in  soc ia l  work education;  

to  a s c e r t a in  r e le v an t  f a c t s  r e l a t i n g  to  these  s p e c i f i c  fea tu res  

o f  f i e l d  i n s t r u c t i o n  a t  the U n ivers i ty  of the Witwatersrand; and 

f u r t h e r  to i d e n t i f y  the im pl ica t ions  of  the  f indings  for  the 

evolving ro le  of  the f i e l d  work consu l tan t .

iv .  On the bas ic  of  a study of  ava i l a b l e  Ltera tu re ,  engagement 

in  the a c t i v i t i e s  a s soc ia ted  with the ro le  of f i e l d  work consu l tan t ,  

and em pir ica l  research ,  to  exp lore  the functions  and r e s p o n s i b i l i t i e s  

o f  the  f i e l d  work consu l tan t  and to  concep tua l ise  the ro le  

r e l a t i o n s h i p s  between the f i o l d  work consu l tan t  and the o ther  

p a r t i c i p a n t s  in  the s o c i a l  work educa tiona l  orocess conceived of

as elements in  a s o c i a l  system.

1.4 S e t t in g  and Scope of the Studv

This d i s s e r t a t i o n  w i l l  concen tra te  on empirica l  date  from 

thti U n ive rs i ty  of the  Witwatersrand School of  Socia l  Work. This 

u n iv e r s i t y ,  which ce leb ra te d  i t s  Golden J ub i le e  in 1972, introduced 

t r a i n i n g  fo r  p ro f e s s io n a l  s o c i a l  work in 1937, und u n t i l  the l a t e  

1960's  was the onJy South African u n iv e r s i t y  to have a four-year

•The f i e l d  work consu l tan t  i s  def ined as th a t  member of the 
academic s t a f f  of a school of s o c ia l  work who i s  respons ib le  for  
the o rg an is a t io n  and co -o rd ina t ion  of the f i e l d  work programme 
of the school . The r a t i o n a l e  for  the choice of t h i s  term w i l l  
be presen ted in  the next  chap ter .



degree course in  s o c i a l  work.

By the time s tuden ts  e n t e r  the four th  year of  s tudy,  they 

have completed f u l l  i n t roduc to ry  courses in  the th ree  primary 

methods of  s o c ia l  work v iz .  s o c i a l  group work in the second year,  

s o c ia l  casework and community o rgan isa t ion ,  toge ther  with s o c ia l  

work ad m in is t r a t io n ,  in the  t h i r d  year,  and a number of  o ther  

supplementary sub-courses with in  the s o c ia l  work curriculum.

These inc lude  an in t ro d u c t io n  to  the philosophy and methods of 

s o c ia l  work, a s tudy of  community resources ,  s o c ia l  l e g i s l a t i o n ,  

an in t ro d u c t io n  to  the law of persons ,  the h i s to ry  of soc ia l  welfare

and s o c i a l  work, and medical information fo r  soc ia l  workers.  They

have a l s o  done the following f i e l d  work:

in  the f i r s t  year ,  v i s i t s  of observat ion  to community 

welfare  i n s t i t u t i o n s ;  ( in  1971 a f u r t h e r  requirement 

was introduced,  namely, t h a t  s tuden ts  complete twenty 

hours of vo lun tee r  s e rv ice  in  s o c i a l  welfare  or  a l l i e d

a c t i v i t i e s ) ;  in the second year ,  two hundred and f i f t y

hours of s o c i a l  group work, made up by e igh ty  hours 

concurren t  f i e l d  work done a t  the r a t e  of  two 

af te rnoons  per week plus four  weeks block placement 

during u n iv e r s i t y  vaca t ions ;

in  the t h i r d  year ,  th ree  hundred hours of  f i e l d  

i n s t r u c t i o n  in s o c i a l  casework completed in e igh t  

weeks of block placement in two or th ree  agencies 

in  the u n iv e r s i t y  vaca t ions ,  ( in  1971 ad d i t io n a l  

concurrent  f i e l d  i n s t r u c t i o n  in community o rgan isa t ion  

and adm in is t ra t ion  was in troduced in t o  the t h i r d  year 

curr iculum hut p r i o r  to  t h i s ,  agenc ies ac t ing  as 

f i e l d  i n s t r u c t i o n  cen t r e s  were expected to provide 

s tuden ts  with some experience of  these  methods in 

the  course of  t h e i r  group work and casework placements 

in  the second and t h i r d  years  of  s tudy j .



Consequently,  when they en te r  the four th  year of  s tudy,  

s tuden ts  a re  prepared for  i n t e n s i f i e d ,  advanced th e o r e t i c a l  

s tudy of  s o c ia l  work and fo r  achieving s k i l l  in the p ra c t i c e  of 

s o c i a l  work. The four th  year  i s  the time when the cur iculum 

concen t ra te s  on providing s tuden ts  with the oppor tuni ty  to 

i n t e g r a t e  theory and p r a c t i c e ,  to  gain in sel f-awareness  and to 

in c re a se  i d e n t i f i c a t i o n  with the p rofess ion  of s o c ia l  work in 

such a way t h a t  a t  i t s  completion they are equipped with t h a t  

l e v e l  of beginning competence required  to  embark upon p ro fes s iona l  

p r a c t i c e .

In the fourth  year of  s tudy,  s tuden ts  a t tend  c la s s e s  a t  the 

U n ive rs i ty  on th ree  days per  week. During t h i s  time, they a t tend  

l e c t u r e s  and seminars in the fourth  course of  soc ia l  work and in 

one o th e r  sub jec t ,  usua l ly  Psychia t ry  and Mental Hygiene for  Socia l  

Workers. They are al so  required  o pursue a modest research 

p r o j e c t  and to p resen t  a d i s s e r t a t i o n  on a s o c ia l  work to p ic .  P r io r  

to  1973, s tuden ts  a l so  at tended  a weekly group discuss ion  with 

a c l i n i c a l  psychologis t  designed to inc rease  t h e i r  se lf-awareness  

in p ro fe s s io n a l  s i t u a t i o n s .

On the remaining two days per  week, s tuden ts  are requ ired  

to have f i e l d  i n s t r u c t i o n  in community agencies ,  s t a t e  or  p rov inc ia l  

departments,  or  o the r  o rgan isa t ions  employing p ro fe s s io n a l ly -  

q u a l i f i e d  s o c ia l  workers.  The period of f i e l a  i n s t r u c t io n  extends 

fo r  approximately seven months, u n t i l  the s tuden ts  have completed 

400 hours of f i e l d  work. The r e s p o n s i b i l i t y  to r  the day-to-day 

f i e l d  i n s t r u c t i o n  of the s tuden ts  while placed in th c ie  + i d d  

i n s t r u c t i o n  c e n t r e s ,  i s  delegated  by the u n iv e r s i t y  to  soc ia l  

workers in the cen t r e s  who are required  tc ac t  as superv isors .

The u n iv e r s i t y  t h e re fo re ,  while r e t a in in g  the u l t im ate  r e s p o n s i b i l i t y  

fo r  the s o c ia l  work s t u d e n t ' s  education and maintaining a close 

i n t e r e s t  in the f i e l d  i n s t r u c t i o n  of the s tuden t ,  does not 

undertake superv is ion  i t s e l f  but de lega tes  t h i s  to a s o c i a l  worker 

in  the f i e l d  i n s t r u c t i o n  cen t re .
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I t  i s  in t h i s  four th  year  t h a t  the re  is  a c r y s t a l l i z a t i o n  

of  the educa tiona l  process which prepares soc ia l  work s tudents  

to  become s o c ia l  work p r a c t i t i o n e r s .  The research data in the 

p resen t  s tudy th e re fo re  r e l a t e s  to  the four th  year of  s tudy for  

the  degree of  Bachelor  of Arts  in  Socia l  Work a t  the Univers i ty  

of  the Witwatersrand,  Johannesburg,  with s p e c i f i c  re ference  to 

the  ro le  of  the u n i v e r s i t y ' s  f i e l d  work consu l tan t  in the f i e l d  

work programme of the fourth year .  I t  should be noted th a t  as 

a r e s u l t  o f  the degree of  development of  s o c ia l  woi.. p ra c t i c e  

in  Johannesburg in the l a t e  I 9 6 0 ' s,  most of  the agencies ac t ing  

as f i e l d  i n s t r u c t i o n  cen t res  u t i l i s e d  casework, mainly i f  not 

ex c lu s iv e ly ,  as t h e i r  form of s o c ia l  work in te rv en t io n .  

Consequently thy s tuden t s  who formed one group of  respondents 

in  t h i s  s tudy,  rece ived  f i e l d  i n s t r u c t i o n  p r im ar i ly  in t h i s  

method of  s o c i a l  work, while the soc ia l  workers who formed 

another  group of respondents were in the main experienced 

p r im ar i ly  in  the p r a c t i c e  of s o c i a l  casework.

The ques t ion  of  the academic s t a t u s  of t h i s  four -year  

degree i s  a somewhat d e l i c a t e  one. The Univers i ty  of  the 

Witwatersrand recognises  th a t  the degree i s  equ iva lent  to an 

Honours degree in the sense t h a t  the re  i s  no add i t io n a l  honours 

course and graduates  are e l i g i b l e  for  d i r e c t  admission to study 

f o r  the degree of Master of Ar ts  .'n Socia l  Work. However, fo r  

var ious  reasons which w i l l  be pursued in Chapter  3, the degree 

i s  not given the t i t l e  "Honours Degree" and the o the r  u n i v e r s i t i e s  

in  South Afr ica d i f f e r  as to whether they regard the degree as 

having Bachslors  or  Honours s t a t u s .

This s tudy was designed to concen tra te  on the School of  

Socia l  Work a t  the Univers i ty  of  the Witwatersrand for  the 

following r ea so n s :

L
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( I )  When the School of  Socia l  Work came in t o  ex islence  in 

December 196/,  education for  s o c i a l  work a t  Wits, entered  a : ew 

phase of  vigorous advance and development, and i t  seemed important 

to  do an in -dep th  study which would have s p e c ia l  relevance and 

u t i l i t y  to  the school where the w r i t e r  was a member of  the 

academic s t a f f .  The d i r e c t io n s  in which developments should occur 

would depend on the s p e c i f i c  c h a r a c t e r i s t i c s  of  the school i t s e l f ,  

i t s  coopera t ing agencies and i t s  s tudents .

( I I )  Each school of s o c i a l  work, l i k e  each s o c i a l  welfare agency, 

has i t s  own philosophy, pol icy  and procedures which in f luence  i t s  

f i e l d  work programme. As Quaranta has sa id  recen t ly  when 

descr ib ing  a meeting of the Middle S ta tes  Committee of  Fie ld  Work 

D irec to rs  which took place at  Rutgers Graduate School of  Social  

Woik ea r ly  in 19/0:

Discussions . . .  noted the importance of  each schoo l ' s  
having c l a r i t y  concerning i t s  mission. Thus, the 
sch o o l ' s  o v e ra l l  o b je c t iv e  w i l l  be formulated around 
i t s  uniqueness in i t s  r e l a t i o n s h i p  to the u n iv e rs i ty ,  
community, and the p ro fess ion ,  25

Precedents  fo r  describ ing  educa tiona l  p r a c t i c e s  a t  ind iv idua l  

schools of s o c ia l  work come from major works on soc ia l  work 

education,  in which the authors  base t h e i r  w r i t ings  l a rg e ly  on the 

p r a c t i c e s  a t  the schools of  s o c i a l  work where they worked as 

teachers  of s o c ia l  work. These are :

(a)  Annette G a r r e t t ' s  Learning Through Supervision,  (1954) 

which i s  based on the Smith College School of  Social  Work, and 

which has g rea t  relevance to the present  s tudy.

(b) V irg in ia  Robinson's The Dynamics of  Supervision under 

Functional  Con t r o l s , (1949), which descr ibes  a process "created* 

by the Pennsylvania Scmol  of  Socia l  Work.

(c)  C h a r lo t te  Towle's Th» Learner in Education for the 

Profess ions  as seen in Education fo r  Social Work, (1954) where

the author  freuuent ly  r e f e r s  to her experience in the School of
26Social  Service Adminis trat ion of  the Univers i ty  of Chicago.



The empir ica l  research  i s  confined f u r th e r  to the two-year 

per iod 1968 to 1969, the f i r s t  two years  of  the ex istence  of  the 

School of  Socia l  Work a t  t h i s  u n iv e r s i ty  as a separate e n t i t y ,  

independent  of  the  Department of Sociology.  In summary, then, i t  

may be s t a t e d  t h a t  t h i s  s tudy i r ’ -ca ted  in the School o f  Social  

Work a t  the Univers i ty  of  the Witwateisrand, and i s  concerned 

with the ro le  of  the f i e l d  work consu l tan t  ir. r e l a t i o n  to  the 

f i e l d  work programme in the four th and f i n a l  year  of s tudy for  

the  Degree of Bachelor  of  Arts  in Socia l  Work during the years 

1968 and 1969.

Of the twenty-two f i n a l  year  s tuden ts  who were the student  

respondents  in the p resen t  s tudy,  16 or  72.7# received f i e l d  

i n s t r u c t i o n  only in s o c ia l  casework. The remaining s ix  or  (17.3#) 

had exposure to  s o c ia l  group work  ̂ community organ isa t ion  

p r a c t i c e  cs well  as s o c ia l  casework.

1.5 D ef in i t io n  of  Terms

( i )  Socia l  Work Education i s  th a t  composite of  t h e o r e t i c a l  

teaching ,  f i e l d  i n s t r u c t io n  and o the r  o p p o r tu n i t i e s  for  personal 

development which i s  provided by u n i v e r s i t i e s  to s tudents  wishing 

to  secure o p ro fe s s io n a l  q u a l i f i c a t i o n  in s o c i a l  work. I t  i s  a 

process through which s tuden ts  acqui re the knowledge and s k i l l  

r equired  to  embark upon the p r a c t i c e  of  s o c i a l  work. The terms 

"Department* and "School of Social  Work" w i l l  be used interchangeably  

in the t e x t  to r e f e r  to  tha t  pa r t  of a u n iv e r s i t y  respons ib le  for  

provid ing soc ia l  work education.

( i i )  F ie ld  Work r e f e r s  to tha t  p a r t  of  the soc ia l  work

curriculum which i s  undertaken by s tuden t s  ou ts ide  of the un iv e rs i ty

with in  s o c i a l  welfare  agencies employing p ro fe s s io n a l ly  q u a l i f i e d  

s o c ia l  workers.  1 he purpose of such f i e l d  work i s  th a t  the
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s tuden t  should through her* own a c t i v i t y  learn  the p ro fess iona l  

behaviour and s k i l l s  a s soc ia ted  with the p r a c t i c e  of  s o c ia l  work, 

and the term f i e l d  i n s t r u c t i o n  w i l l  th e re fo re  be used synonymously 

with f i e l d  work to emphosise the educa tiona l  purposes of  f i e i d  

work. F ie ld  work r e f e r s  to  what the s tudent  does; f i e l d  

i n s t r u c t i o n  r e f e r s  to  what the  s tudent  i s  expected to der ive from 

what she does.  Other terms found in s o c i a l  work l i t e r a t u r e  to 

des igna te  the same aspec t  of  the curriculum are " f i e l d  p rac t ice"  

and " f i e l d  l ea rn ing  and teach ing" .  The terms p r a c t i c a l  work and 

p r a c t i c a l  t r a i n in g  were previous ly  used to denote the same phenomena.

( i i i )  Agency r e f e r s  to a welfare o rgan isa t ion ,  s t a t e  department 

o r  p ro v in c ia l  department which employs s o c ia l  workers in  order to 

f u l f i l  the purpose of  promoting s o c ia l  welfare through the 

p ro fe s s io n a l  p r a c t i c e  of  s o c i a l  work. When by arrangement with 

a u n iv e r s i t y  i t  undertakes to rcr.ommodate s o c ia l  work s tuden ts  for  

f i e l d  work and to provide them with f i e l d  i n s t r u c t i o n ,  i t  i s  termed 

a f i e l d  i n s t r u c t i o n  cen t re  or  f i e l d work agency. These th ree  terms 

w i l l  t h e re fo re  be used in terchangeably  in the d i s s e r t a t i o n .

In the Guide to  Fie ld  In s t ru c t i o n  Centres of  tha School of

Socia l  Work where the study was loca ted ,  a F ie ld  In s t ru c t i o n  Centre

i s  defined as "an o rgan isa t ion  or  s o c ia l  welfare agency in the

community which by arrangement with the School of  Socia l  Work

provides f a c i l i t i e s  for  s o c ia l  work s tuden ts  to  gain p r a c t i c a l
27

experience in s o c ia l  work."

( iv )  The F ie ld  Work Consultan t  i s  th a t  member of the academic 

s t a f f  of a u n i v e i s i t y ' s school of s o c ia l  work or  department of 

s o c ia l  work who i s  respons ib le  for  the o rgan isa t ion  and coordinat ion  

of  the school or  depar tment 's  f i e l d  work programme. The f i e l d  

work consu l t an t  maintains c lose  contac t  with the s tu den ts ,  soc ia l  

workers and o the r  involved in the programme but does not  normally

"For purposes of s im p l i f i e d  reading the s tudent  w i l l  be r e fe r red  
to  in the feminine and the superv isor  in  the masculine gende.-.

L
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undertake the d i r e c t  superv is ion  of  the s tu d e n t ' s  day to day work 

in  the f i e l d  i n s t r u c t i o n  c e n t re .  The ter.ss t u t o r , a d v i s e r ,or 

d i r e c t o r  of f i e l d  work may occur in quo ta t ions  as a l t e r n a t i v e s  to  

the  des ignat ion  f i e l d  work c o n s u l t c n t . For the sake of  b revity ,  

the  abbrev ia t ion  FWC w i l l  be used in the t e x t  to r e f e r  to  the f i e l d  

work consu l t an t .

(v)  The term Superv iso r  i s  used to  des ignate the p a r t i c u l a r  

member of s t a f f  assigned by the agency to  assume the day to day 

r e s p o n s i b i l i t y  for  the s t u d e n t ' s  l ea rn ing  experience in the agency. 

The medium through which the superv isor  communicates the arrangements 

he hus made fo r  the s t u d e n t ' s  f i e l d  work programme and a s s i s t s  the 

s tuden t  to der ive  educa tiona l  b e n e f i t  from t h a t  programme, i s  the 

superv isory  session in which student  and superv isor discuss  the 

s t u d e n t ' s  exper iences  in tht  f i e l d .  The term f i e l d  i n s t r u c t o r  w i l l  

a t  times be used synonymously with the term s u p e rv i s o r .

( v i )  S u p e r v i s i o n  i s  the process whereby a p ro fes s iona l  soc ia l  

worker in an agency enables a s o c ia l  work student  to  derive 

educa t iona l  b e n e f i t  from her f i e l d  work exper ience .  The process 

involves  communication between superv isor and s tudent  in supervisory 

d i s cuss ions  and has a d m in is t r a t iv e ,  teach ing and helping components.

( v i i )  Student  Consu lta t ion  or  T u to r i a l  w i l l  be used to denote 

d i scuss ions  between a s tudent  and the f i e l d  work consu l tan t  within 

the  u n iv e r s i t y .  The purpose of  t h i s  session  i s ,  i n t e r  a l i a ,  to 

a s s i s t  the student  i n t e g r a t e  h i s  f i e l d  /ork experience in to  the 

t o t a l  s o c ia l  work curriculum.

( v i i i )  The term Block Placement r e f e r s  to the f u l l - t im e  

a t tendance  of a s tudent  a t  an agency for  .he purposes of rece iv ing 

f i e l d  i n s t r u c t i o n  fo r  a sp e c i f i e d  period of  time.  Placements 

occur during u n iv e r s i t y  vocat ions and the phrase corresponds to  

the term "vaca t ion  p r a c t i c a l "  as used by the Department of Social  

Welfare and Pensions of  the Republic of  South Afr ica.

L



( i x )  The term Concurrent Plocement re fe r*  to the par t - t im e  

a t tendance  of a s tudent  a t  an agency for  the purposes of  rece iv ing 

f i e l d  i n s t r u c t i o n .  Placements occur during u n iv e rs i ty  terms 

while the  student  i s  concurren t ly  a t tend ing  l e c tu r e s ,  and the term 

i s  equ iva len t  t o  Kcontinuous p r a c t i c a l "  as used by the Department 

o f  S oc ia l  Welfare und Pensions.

(x)  The term f i e l d  work week r s f e r s  to  t h a t  p a r t  of a 

ch ronolog ica l  week (u s u a l ly  two days) during which a s tuden t  i s  

working in an agency as p a r t  of  a concurren t  f i e l d  i n s t r u c t io n  

placement.

( x i )  The terms c. . ien t  and case are used to r e f e r  to a u n i t  

of  work with an in d iv id u a l ,  a group, or a community work p ro je c t .

1 ,6  Hypotheses

In the l i g h t  of the aims of the study and on the assumption 

th a t  f o r  the purposes of t h i s  study f i e l d  i n s t r u c t io n  in soc ia l  

work i s  provided by agenc ies ou ts ide  of  the u n iv e rs i ty ,  the following 

hypotheses were formulated:

I The p o s i t io n  " f i e l d  work consu l tan t"  involves ce r t a in  

t i f i a b l e  r o l e  r e s p o n s i b i l i t i e s  which would make i t  a s t r a t e g i c a l l y  

o r ta r  t  post on the es tab l ishment of  a u n iv e rs i ty  school or 

di *men‘ of s o c ia l  work.

F ie ld  i n s t r u c t i o n  cen t re s  would d i f f e r  with regard to  

th e  p a t t e rn  of  f i e l d  i n s t r u c t i o n  they provided and in p a r t i c u l a r  

with regard to  the amount and type of  supervis ion o f fe red .

I l l  W-'th regard to  the content  of the supervisory  sess ions  

conducted at  f i e l d  .n ^ t ru c t io n  ce n t re s  tho following f ea tu res  

would occur:

( i )  Discussions  r e l a t e d  to case management or  the 

o b j e c t i v e  f a c t o r s  in coses,  th a t  i e ,  ac t ion  in r e l a t i o n  to the



s i t u a t i o n ,  woul<; cu t  mere f requen t ly  than d iscuss ion  of 

s u b je c t iv e  f a c to r s ,  t h a t  i s ,  the emotional aspects  of  the s i t u a t i o n .

( l i )  Discussions involving the in t e g ra t i o n  of theory 

and p r a c t i c e  would occur in f r eq u e n t ly .

(IV) A s e r i e s  of seminars on superv is ion  conducted by 

the f i e l d  work consu l tan t  would he p o s i t i v e ly  evaluated by the 

group of  superv isors  p a r t i c i p a t i n g  in the  seminars.

(V) I t  "ould be demonstrated th a t  th e re  i s  a need for 

r e g u la r  c o n s u l t a t io n s  between the f i e l d  work consu l tan t  and s tudents  

p a r t i c i p a t i n g  in  the f i e l d  i n s t r u c t i o n  programme.

1 .7  Methodology

In order to  put the ro le  of  thu f i e l d  work consu l tan t  a t  the 

U n ive rs i ty  of the Witwutersrand in h i s t o r i c a l  pe rspec t ive ,  

documentary research  was done in to  o r i g i n a l  sources with in  the 

u n iv e r s i ty .  These included s tatements r e l a t i n g  to the  regu la t ions  

governing th Hegree of  Bachelor  of  Arts  in Social  Work and to  the 

s y l l a b u s e s  published in the Univers i ty  Calendars,  minutes of meetings 

from 1937 -  1969 of  the Faculty of  Arts  and some of i t s  sub­

committees,  and correspondence between the Department of  Sociology 

and S oc ia l  Work a t  t l a  un iv e rs i ty  and i t s  coopera t ing agencies.

In a d d i t io n ,  sem i -s t ruc tu red  in terv iews  wrre conajcted with seven 

in d iv id u a l s  who had been re spons ib le  for  organ is ing the  f i e l d  work 

a t  the  u n iv e rs i ty  p r io r  to the time th a t  the w r i t e r  assumed t h i s  

t a sk ,  as  v e i l  os with s e lec ted  graduates  who had q u a l i f i e d  a t  

va r ious  times dur ing the per iod  from the inception  of  the degree 

u n t i l  the time the w r i te r  ioined the s t a f f .

In order to  explore the contemporary ro le  of the f i e l d  work 

c o n s u l t a n t ,  the following methods were used:

( i )  The a v a i l a b l e  l i t e r a t u r e  on s o c i a l  work education in 

g enera l  and superv is ion  of  f i e l d  work was surveyed in  order to



determine the p r a c t i c e  wisdom developed in schools of s o c ia l  work 

in Great  B r i t a in ,  the United S ta te s  and South Africa,  and on the 

b as is  of  t h i s  to  c ons t ruc t  a t h e o r e t i c a l  model of  what the f i e l d  

work c o n s u l t a n t ' s  a c t i v i t i e s  should e n t a i l .

( i i )  The w r i t e r  recorded her  own a c t i v i t i e s  in t h i s  capacity 

in o rde r  to assess  these  in r e l a t i o n  to  the t h e o r e t i c a l  model 

derived from the l i t e r a t u r e .  These a c t i v i t i e s  involved in terv iews 

with agency s t a f f  members and s tu den ts .

( i i i )  F in a l ly ,  in  order to determine what the ro le  of  the 

f i e l d  work c o nsu l t an t  a t  the Univers i ty  of the Witwatersrond1s 

School of  Soc ia l  Work should be, in what way the f i e l d  work consu ltan t  

should guide the  f i e l d  work p r o g r a m , , a  s tudy was conducted to 

a s c e r t a in  c e r t a in  f a c t s  r e l a t i n g  to  the f i e l d  i n s t r u c t io n  stud-ints 

were rece iv ing  i r  agencies a t  t h a t  t ime.  The r a t i o n a l e  behind

the use of t h i s  Method was as follows:  the f i e l d  work consultan t

could not  lay down s tandards based on the t h e o r e t i c a l  model alone.

The condi t ions  e x i s t i n g  in the agencies had to  be taken in to  account 

and th e re fo re  had to  be a sce r t a ined .  A ques t ionna i re  was 

cons t ruc ted  to d iscover  what the l e v e l  of prc l i ce  in  f i e l d  

i n s t r u c t i o n  was in the agencies p a r t i c i p a t i n g  in the f i e l d  work 

programme for  four th  year s tuden ts .  Questions were included on 

the b a s i s  of the l i t e r a t u r e  survey and of the w r i t e r ' s  experience 

with the f i e l d  w o r k  programme in 1966 and 1967, and the f i n a l  vers ion  

of  the ques t io n n a i re  was based on an exp lora to ry  study done with 

four th  yeor s tuden ts  xn 19o/ and the outcome of d iscuss ions  with 

experienced co l leagues  both within the u n iv e r s i t y  and in the f i e l d  

of  s o c i a l  work p r a c t i c e .

I t  was decided to u:. I ’th supe rv iso rs  and s tuden ts  as 

respondents in o rde r  to e l i c i t  from e a c h  group t h e i r  perception 

of the f i e l d  i n s t r u c t i o n  t r a n s a c t io n .  Two s l i g h t l y  d i f f e r e n t  

vers ions  of the ques t ionna i re  were th e re fo re  designed,  one for 

each group of respondents.



These ques t ionna i res  ( t o  be r e fe r r ed  to as the annual 

q u es t ionna i re s )  were administered in October 1968 and October 1969 

to  the s tuden ts  and superv isors  involved in the f i e l d  i n s t r u c t io n  

programme in each of  those yea r s .  There were eleven s tuoents  in 

the  f i n a l  year  c l a s s  in each of  those years .  As each super i so r  

completed a ques t ionna i re  in  re spec t  ci  each s tuden t  he superv is 'd  

th e re  were t h e re fo re  44 responses in a l l ,  twenty-two from s tudents  

and twenty-two from superv iso rs .

In 1969 an a d d i t i o n a l  p ro je c t  was undertaken,  namely, a more 

i n t e n s iv e  study of  superv is ion  throughout the durat ion  of  the 

s tu d e n t s '  period of  f i e l d  i n s t r u c t i o n .  Another ques t ionna i re  was 

cons t ruc ted ,  p a r t s  of  which v e r e  i d e n t i c a l  to p a r t s  of  the annual 

q u e s t i o n n a i re .  This w i l l  be designated " the  weekly q u e s t i o n n a i r e *' 

as s tuden ts  completed i t  a f t e r  each veek they spent in t h e i r  f i e l d  

i n s t r u c t i o n  c e n t r e s .  Supervisors  were not used as respondents 

in  t h i s  sup. lementary  p ro je c t  although they were fu l l y  informed 

t h a t  i t  was in progress .

"he study th e re fo re  combined two ca tego r ie s  of research  cs 

descr ibed by Kahn:

( i )  An exp lora to ry  oi formulat ive study exemplif ied in the 

review of the l i t e r a t u r e  and the "exper ience  survey". Tiiis type 

of  research ,  in the words, of  Kahn, "he lp s  one to  decide where, 

most s t r a t e g i c a l l y ,  a s tudy should be ' p i t c h e d '  from the point  of 

view of the s t a t u s  of  knowledge or  the development of research  

t e c h n o l o g y . " ^

( i i )  A d ia g n o s t ic  or  d e s c r ip t i v e  study in which, according

to  Kahn, " th e  o b je c t iv e  i s  a d e s c r ip t i v e  view, which may be

q u a l i t a t i v e ,  q u a n t i t a t i v e ,  or  bo th ,o f  a s i t u a t i o n ,  agency, programme,

o r  c l i e n t  group. I t  of ten  has value for  planning, po li cy
29

s e le c t io n ,  and programme implementa t ion , ,l



The study i s  however a l so  an example of  what P a r a d ^  and 
31

Helen Perlman have described as "ac t ion  r e s ea rch 1', a f t e r  the 
32

model of  Lindemann who " inves t iga ted  while he healed".  The 

need of  the s tu d e n t ;  and superv isors  p a r t i c i p a t i n g  in the f i e l d  

i n s t r u c t i o n  a cogramme was too g r e a t  to  al low the school to delay 

in t roduc ing  innova tions  u n t i l  the r e s u l t s  of  the research were
• CO

a v a i l a b l e .  Supervisors  were reques t ing  courses on supervision 

and on the bas is  of  the experience  gained by the w r i t e r  in sporadic 

in te rv iew s  with s tuden ts  during 1968, i t  was c l e a r  t h a t  the re  was 

the need fo r  the f i e l d  work consu l tan t  to  have regu la r ,  scheduled 

in te rv iew s  with a l l  s tuden ts .

This view was r e in fo rced  in  December 1968, when the w r i t e r  

t r a v e l l e d  overseas and had d iscuss ions  with Mr Noel Timms a t  

t h a t  time l e c t u r e r  in Socia l  Science and Administrat ion a t  the 

London School of  Economics, Mr Pe te r  Leonard, l e c t u r e r  in charge 

of  the course in Socia l  Work Education a t  the National  I n s t i t u t e  

for  Socia l  Work Training  in London, and Dr M J  N e i p n s ,  a member 

of the f a c u l ty  of the Paul Baerwald School of  Socia l  Work, Jerusalem. 

I t  became c l e a r  th a t  the in t roduc t ion  o f reguJ r r  t u t o r i a l s  or  

c o n s u l t a t i o n s  with s tuden ts  was of  top p r i o r i t y .

At the beginning of  1969 th e re fo re ,  an ad d i t io n a l  par t - t im e  

member of s t a f f  was appointed to  the school .  This enabled the 

p re sen t  w r i t e r  to in t roduce:

(a)  f o r t n i g h t l y  c o n s u l t a t io n s  of  one h a l f - h o u r ' s  dura t ion  

with every fou r th -yea r  s tudent  to  d iscuss  f i e l d  work and o ther  

a spec t s  of  the s t u d e n t ' s  educa t iona l  exper ience;

(b) a course of  f ive  seminars on supervis ion for  superv isors  

of  s tuden t  f i e l d  work in agencies.

Deta i led  records  of both these a c t i v i t i e s  were kept and 

an an a ly s i s  of  t h e i r  conten t  i s  presen ted in t h i s  d i s s e r t a t i o n .



In add i t io n ,  e tudents  were asked to  evalua te  t h e i r  consu l ta t ions  

in  sem i-s t ruc tu red  in te rv iew s ,  while superv isors  evaluated  t h e i r  

course of seminars by means of  an a t t i t u d e  sca le  technique for  

eva lua t ing  meetings devised by Kropp and V e r n e r . ^

1 .8  L imita t ions

I  I t  i s  poss ib le  t h a t  the  stud> was sub jec t  to " th e
35

Hawthorne e f f e c t "  as  described by Maas and Polonsky and th a t  

the  ac t  of  i n v e s t i g a t in g  f i e l d  i n s t r u c t i o n  may have influenced  

i t .  Howevei, i f ,  as Mary MacDonald has sa id .

The o b je c t iv e s  of  the s o c ia l  work p r a c t i t i o n e r  and 
the  research  worker are the same -  simply, the 
improvement of  p r a c t i c e  , and f u r th e r

Socia l  work research  i s  app l ied  research  in th a t  
i t  de r ives  from and co n t r ib u le s  to the p rac t ice  
of  s o c i a l  work.3d

i t  i s  submitted t h a t  t h i s  i s  not  a se r ious  l i a i t a t - o n .

I I  The study conta ins  do, a r e l a t i n g  only to one u n iv e rs i ty  

in  the  Republic of South A fr ica ,  and t h i s  un ive rs i ty  i s  s i tu a te d

in  a l a rg e  c i t y  where many s o c i a l  welfare o rgan isa t ions  a^e avai labli  

as p o t e n t i a l  f i e l d  i n s t r u c t i o n  cen t re s .

I I I  Only f i e l d  i n s t r u c t i o n  in the fourth  year of  study for 

the  degree of  Bachelor  of Arts in  Socia l  Work a t  the Univcrs :*-  

of  the  Witwatersrand was subjected  to sc ru t in y .  This involved 

concurrent  f i e l d  work concen t ra t ing  muinly on s o c ia l  casework. 

N e i the r  block systems c f  f i e l d  work nor f i e l d  i n s t r u c t i o n  p r im ar i ly  

in s o c i a l  group work or  community o rgan isa t ion  were in v e s t ig a t e d

os such, al though c e r t a in  of  the placements s tudied  had group work 

and community o rgan isa t ion  components.

IV The da ta  obta ined r e l a t e  only to a ;wo-year per iod  end 

the  number of fou r th  year s tuden ts  in each of  those years was small,  

namely, eleven in . ach year ,  making a t o t a l  of  twenty-two. The 

number of superv isors  and agencies | i a r 1 ».cipata.ng was t h e re fo re  al so



The respondents however c o n s t i t u t e d  the t o t a l  populat ion in 

each case.

V As s tu d e n t ,  and superv isors  were used as respoidents  

to  r e p o r t  upon the f i e l d  i n s t r u c t i o n  programme in  whic'i they 

themselves were engaged, t h e i r  responses may have been in f luenced 

to  some ex ten t  by s u b jec t iv e  f a c t o r s .

1.9 Previous S tud ie s on the  Subject

There i s  r e l a t i v e l y  l i t t l e  in the s o c ia l  work l i t e r a t u r e  

s p e c i f i c a l l y  on the su b jec t  of  the ro le  e f  the f i e l d  work 

consu l tan t  in s o c ia l  work educa tion.

B r i t i s h  a r t i c l e s  on t h i s  t c p ic  comprise those by Woodcock, 

Edwards and Morris , while American a r t i c l e s  on the same subject  

are those by Sentman, Nolan end B a s c h .  However, many o ther  

book, and a r t i c l e s  on r e l a t e d  subject s  «.uch as s o c ia l  work 

education in ge . 'o ic l ,  end f i t  i n s t r u c t io n  ana supervision  in

p a r t i c u l a r ,  contain r e f erenc'N • the top ic  to  a g r e a t e r  ur

l e s s e r  degree Among the most re le van t  are works by Annette 

G a r re t t  and V i rg in ia  Robinson from the United S ta te s ,  and by 

Bessie Kent, Dorothy P e t t e s ,  P r i s c i l l a  Young, and Brown and Gloyne 

fv-om the United Kingdom. Schubert has repor ted on two empirica l  

research  p ro je c t s  on f i e l d  i n s t r u c t i o n  in the United S ta te s .

In South Afr ica a s i m i l a r  s i t u a t i o n  e x i s t s .  Annette Muller 

and Moses Bcpape have w r i t t e n  d i s s e r t a t i o n s  on r e l a t e d  sub jec t s ,  

which in  p a r t s  a l lude  to the f i e l d  work c o n s u l t a n t ' s  ro le ,  while 

du P l e s s i s  and Botha have each w r i t t en  a m a s t e r ' s  d . s s e r t a t i o n  

on aspec ts  o, the supervisory  process in s o c i a l  wel fa re agencies.

1.10 P o te n t i a l  Usefulness of  the Study

I At the Conference on the F ie ld  In s t ru c t i o n  of  Students 

in Social  Work held in P r e to r i a  in 1971, P rofessor  Erika Theron



s t a t e d  t h a t  t r a in in g  cen t res  did not alwtys have the necessary

academic s t a f f  to edu:ote s tuden ts  t h e o r e t i c a l l y  and in f i e l d

work, and fu r th e r ,  t h a t  l e c t u r e r s  of ten  lacked zea l  fo r  research
37and in t e n s iv e  study.  I t  i s  hoped t h a t  the nro<en+ •+t'dy w i l l  

make a con t r ibu t ion  towards remedying t h i s  s i t u a t i o n ,  e 

co n t r ib u t io n  to what i s  r e f e r r e d  to in  the United S ta tes  as 

" f a c u l ty  development”, or  the  s p e c ia l i s e d  prepara t ion  of  

u n iv e r s i t y  s t a f f  fo r  the t : a ch ing  of  s o c ia l  >ork.

I I  Members of  s t a f f  who are respons ib le  for  organising 

f i e l d  work a t  u n i v e r s i t i e s  o th e r  than the Univers i ty of the 

Witwa-ersrand may be able to  apply c e r t a i n  general  p r in c ip le s  

emerging from t h i s  study to  the f i e l d  i n s t r u c t io n  irogrammes 

wit: in t h e i r  port'" cu la r  academic and s o c i a l  welfare communities, 

ond may !•<:. guided in the formulat ion of  t f n i r  pa r t ,  cu l a r  r o le s .

I I I  The r e s u l t s  of  the study w i l l  e- iole the School of 

Socia l  Nork a t  the U n ivers i ty  of  the Witwatersrand to develop 

i t s  ideas  on some of the d i r e c t i o n s  vhich i t s  f i e l d  i n s t r u c t io n  

programme .should take.  In seme in s ta n ces  i t  may provide emp'r i  

v a l i d a t i o n  of  the b e n e f i t s  of  changes already in troduced .  In 

genera l  i t  i s  hoped th a t  i t  w i l l  a s s i s t  the Univers i ty  of  the 

Witwatersrand to oJ an more e f f e c t i v e l y  to  achieve a r ’"ch and 

meaningful system of education fo r  the p ro fe s s io n a l  p r a c t i c e  of 

s o c i a l  work.
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CHAPTER 2

EXPLICATION OF CONCEPTS

According to L i l i a n  Ripple w r i t ing  on "Problem I d e n t i f i c a t i o n  

and Formulation" in Polonsky's  book "Soc ia l  Work Research"/, 

to  ex p l i c a t e  a concept "means to define as p rec i se ly  as 

poss ib le  the meaning t h a t  i s  given to p a r t i c u l a r  verbal  symbols."'*'.

In what way have the following terms been conceptual ised  in the 

p resen t  s tudy?

1.  Role;

2.  F ie ld  Work Consultant ;

3.  Socia l  Work Education,

2 .1  Role

The concept of  ro le  as i t  i s  used in t h i s  d i s s e r t a t i o n  i s  

to  be viewed aga in s t  a background of s o c ia l  systems theory.

The term * r o l e "  wil] be used to r e f e r  to those p a t t e rn s  of

behaviour which can be expected of a person occupying the p o s i t i  n

o f  f i e l d  work consu l tan t  in a u n iv e rs i ty  school or  department of

Socia l  Work. This corresponds to d e f i n i t i o n s  of ro le  such as 
2

those by Ruddock , v iz . ,  ro le  i s  behaviour expected of  one by

v i r t u e  of  one’ s p o s i t i o n ,  and Kaplan, v i z . , the expec ta t ions  of

people in genera l  about appropr ia te  behaviour for  in d iv id u a l s
3

occupying a c e r t a in  p o s i t io n

Dr. David Limerick of the Graduate School of  Business 

Administ ra t ion  of  the Univers i ty  of the Witwatersrand has presented  

o usefu l  an a ly s i s  of the concept of ro le*  in which he po in ts  out 

t h a t  i t  has been used in a number of  d i f f e r e n t  and sometimes



confusing ways. Pa r t  of  the confusion has stemmed from a 

f a i l u r e  to  d i s t i n g u i s h  between two uses vf the word:

( i )  as a s o c ia l  s t r u c t u r e  concept;

( i i )  as  another word fo r  im i ta t io n  and c e r t a in  a l l i e d  processes.

As a s o c ia l  s t r u c t u r e  concept ,  the lerm ro le  can be used

to  descr ibe  a u n i t  with in  a s o c ia l  s t r u c t u r e .  This idea i s

expressed in a d e f i n i t i o n  by Argyle which descr ibes  ro le  as "the

s im i l a r  behaviour of  people occupying the some p o s i t io n ,  inc luding
5t h e i r  s o c ia l  behaviour towards people in o the r  p o s i t io n s"  and 

in  another d e f i n i t i o n  quoted by Limerick v i z . ,  t h a t  ro le s  a r t  

" d e f i n i t e  s e t s  of complexes of  customary ways of doing th ings ,  

organised about a p a r t i c u l a r  problem, or  designed to  a t t a i n  a 

given o b je c t iv e . "  The notion of  funct ion the re fo re  i s  the most 

common nucleus around which the p a t te rn  of  behaviour i s  orgonis  

This i s  c l e a r l y  app l icab le  to the f i e l d  work consu l tan t  whose 

function  i s  to  organise *he f i e l d  worl of  soc ia l  work s tudents  

and to  enable s tuden ts  to der ive  the maximum educa tional  b en e f i t  

from the exper ience .

Conceptualised in t h i s  s o c ia l  s t r u c t u r e  sense,  a ro le  i s  

def ined not in terms of s p e c i f i c  behaviour but in  terms of the 

organised p a t t e rn s  and boundaries of behaviour. This concept 

i s  to  be d i s t i n g u i s h e d ,  according to Limerick and o th e rs ,  from 

the second, psychological  use c f  the word, which i s  more 

ap p ro p r ia t e ly  des ignated  ro le  behaviour or  ro le  performance. 

Limerick d i f f e r e n t i a t e s  between the two uses of the term in t h i s  

way:

Whereas ro le  r e f e r s  to an organised p a t te rn  of 
behaviour common to a l l  in a p o s i t i o n ,  role 
behaviour r e f e r s  to the s p e c i f i c  behaviour of 
an ind iv idua l ,  which i s  within the modal p a t te rn  
of  behaviour a ssoc ia ted  with the ro le .  Where a 
pe rson ’ s ro le  behaviour i s  genera ted by im i ta t ion ,  
by apprehension of the demands or  s te reo types  of 
o the rs  ( ro le  pe rcep t ion ) ,  the i n d i v i d u a l ' s  
behaviour i s  c a l l e d  •’ ro l e -p l a y in g " .^
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Limerick goes on to  soy th a t  becuuse a ro le  i s  defined by 

function  and ’•e la t ions  p e r t i n e n t  to  th a t  funct ion,  i t  can 

th e r e f o r e  be p resc r ibed .  On the o the r  hand, as  Paterson points  

out  in  another work on management theory,  " ro le  behaviour, 

even though i t  i s  expected,  va r ie s  with the occupant of  the ro le  

and th e re fo re  cannot be p resc r ibed ,  though l i m i t s  can be set"

I t  i s  t h e re fo re  possible " to  f ind somewhat d i f f e r e n t  forms of 

i n d iv id u a l  behaviour w ith in  the same ro le s ,  as long as the 

behaviours a re  within the l i m i t s  s e t  by functional  requirements 

-  as long as, in  Argy le 's  terms, 1 the ac tua l  behaviour of  an
g

in d iv id u a l  i s  s u f f i c i e n t l y  s im i la r  to  the modal behaviour1".

This d i s s e r t a t i o n  w i l l  be concerned pr im ar i ly  with 

a t tempt ing  to p resc r ibe  the  ro le  of  the f i e l d  work consu l tan t ,  

but  ro le  behaviour, the stamp of the ind iv idua l  pe r so n a l i ty  of 

the  s p e c i f i c  person ac t ing  as f i e l d  work c o n s u l t a n t , w i l l  al so  

be in corpora ted  in to  the d iscuss ion .

A fundamental f e a tu re  of ro le  as a s o c i a l  s t r u c tu re  concept

i s  th a t  i t  i s  defined not only by function but  also by the

r e l a t i o n s h i p s  p e r t inen t  to  th a t  function .  Limerick quoting

Inke les  s t a t e s  tha t  r o le s  are "genera l ly  recognised and defined

by the  p a r t i c i p a n t s  in a s o c ia l  system. They are,  th e re fo re ,

i n t im a te ly  t i e d  to a s e t  of  expec ta t ions  about which ac t s  go

with o th e rs ,  i r  what sequence, and in which cond i t ions" ,  and he

adds th e re fo re :  " ro le  . . .  i s  e s s e n t i a l l y  a systems l e v e l
9

concept".

The genera l  systems approach i s  gaining ground in  soc ia l  

work theory a t  the p resen t  time. I t  i s  based on the assumption 

t h a t  matte r  in a l l  i t s  forms both l iv in g  and non- l iv ing ,  can be 

regarded os systems and t h a t  systems, as systems, have c e r t a in  

d i s c r e t e  p r o p e r t i e s  which can be s tu d ied .  Ind iv idua ls ,  groups

1



and o th e r  more complex hum'-" o rgan isa t ions  can cl  I be regarded 

as systems. Tr.e systems concept i s  u se fu l  in t h a t  i t  reduces 

highly  con;.lex s o c ia l  r e a l i t i e s  to manageable cons t ruc t s  and 

provides added c l a r i t y  about the e f f e c t s  of  in t e r a c t io n  between 

in d iv id u a l s  and groups and the most e f f e c t i v e  poin t  of  p rofess ional  

en t ry  i n t o  a system ;.n o rder  to  enhance the s o c ia l  functioning 

of  people.  I t  has bsen suggested th a t  the  systems approach 

could be he lp fu l  in the at tempt to  build an h o l i s t i c  conception 

o f  s o c i a l  work, and i t  w i l l  be employed in  the presen t  study in 

o rde r  to  define the ro le  of  the f i e l d  work consu l tan t  as f u l l y  as 

po s s ib le .

Lathrope w r i t ing  on "The General Systems Approach in Socia l  

Work P rac t i ce "  s t a t e s  th a t  "General Systems Theory i s  a name 

whic.i has come in t o  use to  descr ibe  a l e v e l  of t h e o r e t i c a l  model 

bu i ld ing  which l i e s  somewhere between the highly genera l i sed  

cons t ruc t ions  pure mathematics and the s p e c i f i c  th e o r i e s  of 

the s p e c i a l i s e s  d i s c i p l i n e s " .10 In h is  view, the combination 

of  systems i a e a s ,  ro le  theory ideas and model cons truc t ion  ideas 

and t h e i r  ap p l ica t io n  to the d e t a i l s  o t  s o c i a l  work p rac t icu  

r e p re s e n t s  an avenue for  s i g n i f i c a n t  p r a c t i c a l  advance in the 

p ro fes s ion .  The term s o c ia l  work p r a c t i c e  encompasses a l l  the 

s o c ia l  work methods and l e v e l s  of  p r c c . i  e and, according to 

Lathrope,  does not "exclude soc ia l  work education and the s o c ia l  

wo k educator  where the formulat ion i s  app l icab le  .

What i s  neant Dy the term "system"? A system may be 

def ined as a s e t  of i n t e r r e l a t e d  elements and i s  d i s t ingu ished  

both by the na ture  of  i t s  elements and the manner in which the 

elements ore i n t e r r e l a t e d .  Shulman, w r i t in g  on the mediating 

model in soc ia l  work, s tater ,  t h a t  the term r e f e r s  to  "a group 

of  o b je c t s  with in  a boundary, each ob jec t  having a defined 

funct ion and a s t r u c t u r a l  r e l a t i o n s h ip  to  the oUkm ob jec ts



within the boundary. The e n t i r e  complex i s  involved in  a 
12

process" .  Thus, in the  words of  an appl ied  mathematician,

"we th in k  of  a phys ica l  body as a system of p a r t i c l e s  or

molecules s p a t i a l l y  I n t e r r e l a t e d ,  a machine as a system of

components i n t e r r e l a t e d  fu nc t iona l ly ,  a musical tune as a system

of  notes  arranged temporal ly,  a pa in t ing  as a system of colours
13i n t e r r e l a t e d  s p a t i a l l y  on a canvas", while Chulman gives  the 

example of  the sun and the  p lanets  which c o n s t i t u t e  the so la r  

system c h a ra c te r i s e d  by a boundary, s t r u c t u r a l  and func t iona l  

r e l a t i o n s h i p s  between i t s  ob jec ts  and a process which i s  tne 

maintenance of i t s  equi l ibr ium.

When genera l  systems theory i s  applied  to  the s o c i a l

a c t i v i t y  of  human beings i t  i s  c a l led  s o c ia l  system theoiy .

Cord n Hearn who was one of  the f i r s t  s o c ia l  work t h e o r i s t s  to

apply systems concepts to soc ia l  work, def ines  a s o c ia l  system
14as " c o n s i s t in g  of  persons arranged in some ordered fashion" .

This arrangement c o n s t i t u t e s  thr s o c ia l  s t r u c t u r e  which i s  

involved in a s o c i a l  process determined by func tion.  In o ther  

words, the process ,  or  general  a c t i v i t y  of the system, i s  the 

r e s u l t  of  people functioning  within an ordered s t r u c t u r e .

Warren s t a t e s  t h a t  a soc ia l  system comprises a more or  l e s s  

enduring p a t te rn  of  s o c i a l  i n t e r a c t i o n .  For t h i s  i n t e r a c t i o n  

to  be pa t te rned  th e re  must be r e g u l a r i t i e s  of  behaviour,  and the 

concept of s o c i a l  ro le  i s  usefu l  in analysing these r e g u l a r i t i e s  

in behaviour.  A s o c ia l  system may th e re fo re  be sa id to be
15

c o n s t i t u t e d  of  an i n t e r r e l a t e d  pa t te rn  of r o le s ,  and Polsky 

endorses t h i s  d e f i n i t i o n  when he desc r ibes  a s o c ia l  system as 

"a s t r u c t u r e  of r o le s " .

One of the important, c h a r a c t e r i s t i c s  of  a social  system i s  

r e c i p r o c i t y  in r e l a t i o n s h i p s .  Shulman quotes the s o c ia l



psycholog is t  George Mead, and William Schwartz, s o c ia l  work 

author of  the mediat ing model, to the e f f e c t  t h a t  the ind iv idua l  

I s  b ith a f f ec ted  by and in tu rn  a f f e c t s  the a c t i v i t y  of  o thers  

with in  the system in which he i s  an element. In o the r  words, 

i t  i s  not  poss ib le  to i s o l a t e  and understand one pa r t  of  the 

system without  tak ing  in to  cons idera t ion  the function ,  s t r u c t u re  

and process of the system as n whole.

Systems con be conceptua l ised  a t  d i f f e r e n t  l e v e l s .  For 

example, man's d ig e s t iv e  or  c i r c u l a t o r y  systems w u ld  each be 

analysed as a system in i t s e l f ,  but taken to ge ther  they,  along 

with o th e rs ,  form a higher l e v e l ,  more complex system, the 

human body. The concepts of  closed and open systems apply here.

A closed system i s  one in which the i n t e r r e l a t i o n  between elements 

i s  confined so lu ly  to the elements under cons idera t ion .  An open 

system i s  one in which the elements are not only r e l a t e d  to  each 

o the r ,  but a l so  r e l a t e d  to  elements out  ide the system. Usually,  

a sub-sys ten  with in  a l a r g e r  system i s  an open system in t h i s  

sense;  the  remainder of  the system then c o n s t i t u t e s  the 

environment.

One of  the c h a r a c t e r i s t i c s  of an open system i s  t h a t  i t  

must exchange m a te r ia l s  with i t s  environment in order  to survive.  

The d i f f e re n c e  between what i t  imports  and what i t  expor ts  i s  a 

measure of  the conversion c c t i v i t r e s  of the system. Lathrcpe 

p resen ts  t h i s  well-known systems formulat ion another way, v i z . ,  

"Inpu t  + Processing = Output" .17 Rice appl ie s  t h i s  formulation 

to  the U n ivers i ty  r-s an i n s t i t u t i o n  in h is  book "The Modern 

U nivers i ty :  A Model O rganisa t ion" .  He s t a t e s  th a t  the in takes

i n t o  the teaching  system ot  a un ive rs i ty  are s tu den ts ,  and the 

outputs  are graduates  and those who f a i l e d  tu l e a rn .  Teaching

rep re sen t s  the a c t i v i t i e s  of the - invers ion  systems.  Provided 

the q u a l i t y  of i t s  outputs  (g raduates )  i s  maintained,  the



U nivers i ty  continues to rece ive  resources  and to  a t t r a c t  

s tu d e n t s .*

The measure of  the p ro d u c t iv i ty  of  the system i s  the

d i f f e r e n c e  between in t a k e s  and ou tpu ts .  Th-s resources required

fo r  t a sk  performance are  te achers  and the appropr ia te  build ings

and equipment. Rice p resen ts  the  following diagram to represen t
20

the  impor t-convers ion-expor t  process:

Educational  I n s t i t u t i o n  
Teachers

Applicants Students
Successes and 

F a i lu res

Buildings  and Equipment

f i g u r e  1: Dominant impor t-convers ion-expor t
p t c ' i s s  fo r  the primary ta sk  of 
et.' nat ion.

I f  one considers  the education of  soc ia l  work s tudents  

taking in t o  a c c o u n t .  fieJU i n s t r u c t i o n ,  one could rep resen t  the 

process  d iag ram at ica l ly  as follows:

Educational  I n s t i t u t i o n  
Teachers -  Building and 

Equipment

Applicants Students Successes and 
F a i lu res

Supervisors  -  Buildings 
and Equipment 

Socia l  Work Agency

Figure 2 Dominant impor t-convers ion-expor t  process for  
  the primary ta sk  o '  educating soc ia l  work s tu dents .

“The concept cf  the primary ta sk  i s  r e le van t  here.  Rice def ines  
t h i s  as " the  tcsk t h a t  any i n s t i t u t i o n  or  s u b - i n s t t i u t i o n  must 
perform i f  i t  i t  to su rv ive" .19 In the case of the teaching 
o rg a n i s a t io n s  of a u n iv e rs i ty  (as  opposed to research  o rgam scc ions j  
the primary task i s  the education of s tudent*.



A model moy be def ined as "a symboJic representa 'xon  of u

p e i c e p tu a l  phenomenon". As Lathrope s t a t e s  in Hearn 's  booklet

on th< general systems approach, "models and model in s t ruc t ion

re p re s e n t  a highly genera l  and v e r s a t i l e  approach to  the ext rc t ion ,

v e r i f i c a t i o n ,  accumulat ion,  c o d i f i c a t io n ,  p re sen ta t io n ,

transmiss ion  and use of  knowledge, They are used in  soc ia l  work,

as in  the  a r t s  and sciences  and ; n e t h e r  p ro fess ions ,  to

d i s c i p l i n e  and organ ise  thought a..u ac t ion  without  imprisoning

thim,,. <" He adds: "Although our b es t  models s t i l l  appear to be

fragmentary and crude",  model cons t ruc t ion  i s  the most powerful

i n t e l l e c t u a l  to o l  a v a i l a b l e  for  the ta sk  c f  "organis ing knowledge
22

and s k i l l  for  e f f e c t i v e  use in problematic s i t u a t i o n s " ,

Th< mo t  ap p ro p r ia te  model t e r  human systems i s  the

crganismic one which "d isp lays  p a t t e r n s  of  i n t e r n a l  and ex terna l

r e l a t i o n s ,  with boundaries tha t  c r e a t e  on i d e n t i f i a b l e  e n t i t y

rep resen ted  us a system of energy o r  s t ru c tu re d  func tion » I t

a l s o  suppor ts  the concept of  changes in time,  moving us nway
23

from the view of what we are studying os s t a t i c " .

The following p i c t o r i a l  model i s  presented as on aid to 

unders tanding  the ro le  o f the FWC in  the context  of the 

complex web of r e l a t i o n s h i p s  between a l l  the p a r t i e s  concerned 

with -.he f i e l d  i n s t r u c t i o n  of s tuden t s .

Other models appearing in the l i t e r a t u r e  are those
24

presen ted  by M. E l izabe th  Edwards in England in 1*66, and 

b; Charles  Levy25 in the United S t a t e s  in 1972, but n e t h e r  of 

these  concen t ra te  s p e c i f i c a l l y  on u t i l i s i n g  the systemr, approach 

tc the subject  under cons ide ra t ion .
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What are the fe a tu re s  of  t h i s  model which requ i re  comment?

The main po in t  of the mode] i s  to  convey the idea t h a t  the 

ro le  of  the f i e l d  work consu l tan t  cannot be viewed in i s o l a t i o n .

In t l i i s  d i s s e r t a t i o n ,  the ro l e  of the FWC w i l l  be viewed within 

the contex t  of what has been conceptua l ised  here r s  the f i e l d  

work system, t h a t  i s ,  t h a t  s t r u c t u r e  of  i n t e r r e l a t e d  persons and 

.oups engaged in the process of the f i e l d  in s t r u c t io n  of 

u n iv e r s i t y  s o c ia l  work s tuden ts  within community agencies.

The model rep re sen t s  the  elements in the system as rec tang le s  

which in some cases rep resen t  in d iv id u a l s  and in o thers  groups.

The l i n e s  between these  elements r ep re sen t  the flow of information,  

t h a t  i s  communication, between the elements.

I t  w i l l  be noted +hat i.  most cases  t h i s  in terchange i s  

mutual,  going both ways i t  tween in t e r - co n n ec t  d elements.

The flew in c e r t a in  d i r e c t i o n s  contains  a s tronger  component 

of  s t r u c t u r a l  au th o r i ty ,  i . e . ,  involving the r i g h t  to command, 

than in  o the r  d i r e c t i o n s ,  and t h i s  i s  rep resen ted  by th ick  l i n e s .

The b r r ' e n  l i n e s  rep resen t  suggested new channels of communication

which **11 be d iscussed  in Chapter  13.

The ro le  of  the FWC w i l l  be a n a l y  d in terms of i t ?  r e c i p ro c a l

r e l a t i o n s h i p s  with other  c .ements in the  system.

The sub-system which w i l l  r ece ive  the g r e a t e s t  a t t e n t i o n  

w i l l  be what some a u t h o r i t i e s  have r e f e r r e d  to as the f ^ i d  work 

t r i a d .  These are he p a r t i e s  most d i r e c t l y  involved in t i e  

f i e l d  i n s t r u c t i o n  process,  v i z . ,  the FWC, the s tudent  superv isor  

(o r  f i e l d  i n s t r u c t o r )  in the agency, and the student  (sub-system



I t  shoulJ  be noted here tha t  though app l ican ts  to  the 

U n ive rs i ty  a re  the imports  in R ic e ' s  mouel, and graduates  and 

f a i l u r e s  a re  expor ts ,  while they are taken up in to  the  conversion 

process  as s tu den ts ,  they in f a c t  become p a r t  of the system. 

Students  are not  s t a t i c ,  inanimate o b je c t s  which remain passive 

as they are processed but are v i t a l  p a r t i c i p a n t s  in the  educa tiona l  

process  and must be viewed as such. In the  model uf the  f i e ld  

work system they are  the re fo re  dep icted  as one of the i n t e r - a c t i n g  

elements.  Indeed,  with in  the system, communications from s tudents  

would be impor tant  as feedback in the system i . e . ,  consequences 

of  ou tpu ts  " th ic h  are fed back in t o  the inpu t  and processing to 

a f f e c t  succeeding ou tpu ts" .  Well- timed feedback fr-m s tudents  

i s  one e s s e n t i a l  f a c t o r  in adjudging how smoothly the system i s  

functioning  and in assess ing  whether the system i s  performing i t s  

primary ta sk  of  supplying growth-producing experiences to  i t s  

s tuden t* .  The ques t ion of t iming would be important  here because 

of  the cor..plex '>f psychological  f a c t o r s  involved in the process 

of p ro f e s s io n a l  growth. At c e r t a in  t imes s tudent  d i scon ten t  may 

not  n e c e s s a r i l y  rep resen t  feedback requ i r ing  ra d ic a l  changes in 

system opera t ions ,  while a t  o the r  times i t  might.

Shafer  in h is  con t r ibu t ion  to  H e i rn ' s  boo> d esc r ibe s  how 

the systems concept i s  app l icab le  to  an understanding of the 

group.  All  the c h a r a c t e r i s t i c  he l i s t s  a re  c l e a r l y  app l icab le  

a l so  to  the small group comprising FWC, supervisor  and 

s tuden t  which forms p a r t  of  the f i e l d  work system. He w r ites

as fol lows:



r

In s o c i a l  systems theory ,  behaviour i s  considered 
to  be a consequence of the t o t a l  s o c ia l  s i t u a t i o n  
in  which an ind iv idua l  subsystem, gioup subsystem, 
or  other  s o c ia l  u n i t  f inds  i t s e l f .  In a soc ia l  
s i t u a t i o n ,  i n t e r a c t i n g  s o c ia l  u n i t s  form bounded 
systems which def ine  a f i e l d  cons is t ing  of  s o c ia l  
c h a r a c t e r i s t i c s  s tanding in d e f i n i t e  r e l a t i o n s h i p  
to  each o the r  and in  which s o c ia l  u n i t s  can be 
loca ted .  The systems themselves p e r s i s t  in time 
while the  pos i t ion  of s o c ia l  u n i t s  wi thin them 
may change. The person in the family or  group, 
the group in the community, and the community in 
soc ie ty  are i l l u s t r a t i o n s  of  t h i s  cons t ruc t .  . . .

Group members r e l a t e  to  one another producing 
e f f e c t s  n o t i ceab le  in the l a r g e r  context  in 
which i n t e r a c t i o n  i s  taking place.  A re c ip ro c a l  
in f luence  i s  d e t e c ta b le  in the ind iv idua l ;  
composing the group. However, the group 's  
i n t e r a c t i o n s  are p a r t l y  del '  rmined by the l a r g e r  
context  in  which i t  e x i s t s .  (Within the a roup 
th e re )  mus+ be:

(1) communications and in t e r a c t i o n s ;

( 2) some ro le  d i f f e r e n t i a t i o n ;

( 3 ) a s e t  of va lues  and norms;

(4 ) ex i s tence  over a time span;

( 5 ) s p e c ia l  procedures for  en ter ing  or  leaving 
the  group; and

(6 ) engagement of a l l  members in a common task 
requ i r ing  some port  of each person ' s  e f f o r t .
Within t i d s  s t r u c tu re ,  the group must:

(1)  d ischarge i t s  function ,  and

( 2) s a t i s f y  the needs of i t s  members.
Both of  these elements . . .  are - i t a l  
to group homeostasis . 27

In +hc case of tnc sub-system formed by the elements 

[A,X,Lj in the model i . e . ,  the group FWC, s tudent  supervisor  

and s tuden t ,  the primary ta sk  i s  to provide the s tudent  with a 

growth-producing experience  of soc ia l  work p r a c t i c e  in  the f i e l d  

while concomitantly s a t i s f y i n g  the needs of the p a r t i c i p a n t s  in  

the process a t  bas ic  l e v e l .  I f  t h i s  i s  not the case ,  the group



w i l l  bo in a s t a t e  of  d isequ i l ib r ium ,  and could d i s i n t e g r a t e .

The des i red  equi l ibr ium i s ,  of  course,  only r e l a t i v e ,  however.

As Levy s t a t e s ,  to  t a l k  of

maximum congruence of  e f f o r t  and app l ica t ion  among 
a l l  p a r t i c i p a n t s  . . .  i s  not to  suggest absolute 
harmony . . .  o r  the o b l i t e r a t i o n  of  c o n f l i c t .  On 
the con t ra ry ,  an educa tiona l  i n s t i t u t i o n  or  
programme without  s t r a i n s ,  c o n f l i c t s ,  u n c e r t a in t i e s ,  
and ambigui t ies  would not be only d u l l  but r e l a t i v e l y  
unproductive.  The i s sue  here i s  the ex ten t  to which 
the var ious  p a r t i c i p a n t s  and func t iona l  
r e s p o n s i b i l i t i e s  p u l l  in  the same d i r e c t io n  which, 
fo r  the  schools of s o c i a l  work, i s  i t s  p ro fes s iona l  
education mission 28

This s tatement leads  on to the next point  which i s  t h a t  

the  f i e l d  work t r i a d  i s  c l e a r l y  not a closed system os each 

element i s  p a r t  of another  system; the FWC i s  pa r t  of  the

u n iv e rs i ty ,  and the superv iso r  i s  p a r t  of  the agency. Their  

r o l e s  and t h e i r  i n t e r r e l a t i o n s h i p s  are th e re fo re  in f luenced  by 

th e  processes a t  work with in  each of  these  i n s t i t u t i o n s  opera t ing  

themselves as systems.  The s tudent  too i s  pa r t  of  a family and 

a community system, but  the se  f a c to r s  w i l l  be la rg e ly  excluded 

f o r  purposes of  an a ly s i s  on the assumption th a t  when in d iv idua l s  

e n t e r  the u n iv e r s i t y  system os s tuden ts  they sub jec t  themselves 

l a rg e ly  to  the normative p r e s c r ip t io n s  of  tha t  i n s t i t u t i o n .  The 

u n iv e r s i t y  i t s e l f  and the agency are a l so  sub jec t  to in f luences  

from the wider community, for  example in the form of support both 

moral and f in a n c ia l .  However, fo r  the purposes of aid ing the 

an a ly s i s  of  processes  with in  the f i e l d  work system, t h i s  f ac to r  

w i l l  be excluded (or  to  put i t  in another  way, held cons tan t ) ,  

most of the  time, and the model of the f i e l d  work system i s  

th e re fo re  dep icted  as a closed system with i t s  boundaries enclosing 

the  u n iv e r s i t y  ana the agency as they ore l inked through the 

f i e l d  work programme for  s tu den ts .



r
r  .vV-

• *<■

.
 ——    -    .

42

This then i s  the meaning which i s  at tached  to the term

" ro le "  os i t  i s  used in  t h i s  d i s s e r t a t i o n .  The ro ie  of

the  FWC w i l l  be onaly ;ed not in i s o l a t i o n  but in r e l a t i o n  to the

s t r u c t u r e ,  function and process of +h" f i e l d  work system in i t s

e n t i r e t y .  The concept  implies  the need, to  quote Schwartz,

to  " r e f l e c t  the a c t i v i t y  of  the soc.'.ul worker ( in  t h i s  case.

the  FWC) as i t  a f f e c t s ,  and i s  a f f ec ted  by the a c t i v i t y  of
29

o th e rs  with in  the system".

2 .2  F ie ld  Work Consultant

Many terms appear in s o c ia l  work l i t e r a t u r e  to denote 

t h a t  s t a f f  member a t  a Univers i ty  School of Socia l  Work who i s  

re spons ib le  fo r  organ is ing  and co -o rd ina t ing  the f i e l d  work 

programme. In B r i t a in ,  the accepted term i s  " t u t o r " .  This 

appears in the w r i t in g  of  au thor i t i es ,  on the subjec t  such as 

r "irothy P e t t e s ,  P r i s c i l l a  Young, Bessie Kent, M. Elizabeth  

Edwards and G.D.C. Woodrock.

In the United S ta t e s ,  a wide v a r i e ty  of  t i t l e s  i s  used. 

Writ ing in 1949, Sentman used the tnrm " f a c u l t y  rep re sen ta t iv e "  

s t a t i n g  t h a t  t h i s  was in accordance with a repor t  of  the 

American Associat ion of  Schools of  Socia l  Work on a "Study of 

Admin is t ra t ive  Aspects o f F ie ld  Work" which proposed th a t  term 

to  r e f e r  to the person having r e s p o n s i b i l i t y  for  l i a i s o n  work
30 . .between the school and the f i e l d  work agency. I h i s  term i s ,

however, a nondescr ip t  one, providing no clue as to  the na ture 

of  the a c t i v i t y  involved in the performance of such a ro le .  The 

same c r i t i c i s m  could be appl ied  to the South African term, 

e veldwerkbeampte^ used by Annette Muller in  her doc tora l  

d i s s e r t a t i o n  „Opleiding v i r  Maa* kap l ike Werk s p es ia l e

verwytting no S u id -A f r ika , " and defined  by her as , , 'n Personee l l id  

van 'n  ople id ingtentrum wot ondor meer veiantwi o rd e l ik  i s  v i r  

d ie  o rgon isas ie  en verloop vcn p rak t ik a ,  asook v i r  supe rv is ie  .

L



To d ig re s s  b r i e f l y  to cons ider  the South African s i t u a t i o n  in

genera l ,  i t  may be said  t h a t  the re  i s  a dearth of  l i t e r a t u r e

on s o c i a l  work education in  t h i s  country.  Dr. Muller has
32

pointed out  t h i s  f a c t  in a recenr a r t i c l e .  In the work on 

f i e l d  i n s t r u c t i o n  which i s  a v a i l a b l e ,  the re  i s  no c l a r i t y  about 

terminology. In f a c t ,  the National  Conference on the Field 

I n s t r u c t i o n  of Students  in Socia l  Work held in P r e to r i a  in 1971 

poin ted out  th a t  the re  was unce r t a in ty  regarding the d iv i s ion  of 

r e s p o n s i b i l i t y  between educa tiona l  cen t re s  and agencies employing 

s o c i a l  workers.  The Conference r epo r t  s t a t e s  as follows:

Ben aspr van h ie rd i e  onduide likhe id  n r u i t  voort  
u i t  d ie  icr-jv vaagheid oor wie e i n t u K  verantwoord' ;l ik 
moet wees prak tykoplc id ing van studente ,  naai.ilik 
een of  meer dosente,  of "n s p e s ia l e  peisoon op die 
personeel  van die oploidingsentrum of werkgewende 3̂ 
i n s t a n s i c ?  Hierop sa l  vender ingcgaan moet word .

I t  w i l l  be noted t h a t  in t h i s  uncer ta in  s i t u a t i o n  no 

s p e c i f i c  term i s  proposed to  r e f e r  to the s t a f f  member a t  an 

educa t iona l  i n s t i t u t i o n  who i s  respons ib le  for  f i e l d  in s t r u c t io n  

or  a spec t s  the re o f .

Bopape in I i s  t h e s i s  on "Student  Supervision in  Casework

Tra in ing"  r e f e r s  to  the "s tuden t  superv isor  ( l e c t u r e r )  and agency
34

s o c ia l  worker who superv ises  s tuden ts  while Muller in  her 

t h e s i s  a l so  r e fe r r e d  to the term 'superv isor of  f i e l d  work 

which was used a t  some u n i v e r s i t i e s ,  ( inc lud ing  the Univers i ty  

of  the Witwatcrsrand). There would seem to be a c l e a r  need in 

South Afr ica  for  the c l a r i f i c a t i o n  of terminology a n '  -np ropr ia te  

r o le  p r e s c r ip t i o n  which would then hopefu lly lead to  a g r e a t e r  

c l a r i t y  of understanding about d iv i s io n  of r e s p o n s i b i l i t y .

The term "superv isor"  appears in American l i t e r a t u r e  too,  

with re fe rence  to Univers i ty  s t a f f .  For example, in Annette



G a r re tb ' s  important  c o n : ru  u t ion  e m i t l n d  "Lee■ ling through 

Supervision" whi rh descr ibes  the  sys t  n c t he Smith College 

School fo r  So..’’vI Work, see r e f e r s  tho  fos'ulty superv isor .

This  term a 1 l  ost  has , he meri t  c < dejr-l ibi ' .g whore th i s  

'  s u n o rv i s c . ' Is located ,  v i z . , on che schoo: focv.’ ty ,  in co n t ra s t  

t o  ’ter couulf a:)uf, the  supervise in o y  ncy. Yet c l e a r l y  the 

Ubr) of the same noun i s  p o t e n t i a l l y  confk .,ing, par- . icu la r ly  when 

th e  rr.-les of  the two p a r t i e s  involved or* to be d i f f e r e n t i a t e d  

us they c l e a r l y  must be. ".he term; " supe rv iso r11 and supcxvi .ion" 

a re  entrenched in s o c ia l  work l i t e r a t u r e  to r e f e r  to  a person 

and a process within ag i -nc ies  though in some ins tances  in l a t t e r  

years  th • have •n*er rep laced by the t e r " y  " f i e l d  i n s t r u c t o r "  and 

" f i e l d  i ruct!  tu  r e f e r  r e s p e c  iv e ly  to agency personnel and 

the p ro i ' vs they use to  teach s tudents  in  the f i e l d .  I t  would 

seem, however, tha t  f i e l d  i n s t r u c t io n  i s  a broad term to r e f e r  

to  n number o f experiences provided fo r  s tudents  in agencies 

while superv ision  remains .he core adm in is t ra t ive ,  teaching and 

h e lp in -  expcri.n ee which helps the s tu den t  give focus to the 

wider f i e l d  in s t r u c t io n  experience in the  agency. An a l t e r n a t i v e  

term should be found for the School s t a f f  member, th e re fo re .

Perhaps one of  the most popular  and widely used terms in 

Air e r i c  in l i t e r a t u r e  i s  "adv ise r"  whrch i s  incorpora ted  in to  

longer phrases  in var ious  ways such as,  fo r  example, f i e l d  adv ise r ,  

f <culty adv ise r ,  f a c u l ty  f i e l d  adv ise r ,  casework f acu l ty  adv ise r .  

tn fac t ,  in recent  years  Smith College has adopted t h i s  term in 

p reference to  the term " s upe rv iso r"  used in G a r r e t t ’ s time, 

and i t  i s  a l so  the t i t l e  used by the New York School of Socia l  

Work, Columbia U n iv e r s i t y .36 Many of the  la rge American Schools 

have o l a rg e  number of  f a c u l ty  respons ib le  or f i e l d  work and 

o f ten  have a h igher-1"vc l  pos t  e n t i t l e d ,  Fur example, D irec to r  

of  Fie ld  Work or Co-Ordinator  of  Fie ld  P rac t i ce ,  as  well as



pos ts  fo r  adv i se rs ,  but  what i s  of  concern in t h i s  d i s s e r t a t i o n  

i s  the d e f i n i t i o n  of  the  ro le  of the person who i s  in  d i r e c t  

con tac t  with students  and agencies v i s - a - v i s  the f i e l d  work 

programme.

Though " a d v i s e r "  i s  popular ,  and o th e r  terms such as

" f a c u l t y  l i a i s o n "  a l so  appear, the terms “ facu l ty  c o nsu l t an t^

and " f i e l d  work consu l t an t"  a re  a l so  f r equen t ly  used. The

U nivers i ty  of  Chicago School of  Social  Service Administrat ion

employs the term " f i e l d  co n s u l t an t"  a t  the present  time,

Abrahamson in h is  book "Group Methods in Supervision and S ta f f
38

Development" t a lk s  of  the " f i e l d  work consu l t an t"  and in  f a c t

Bess ie  Kent w r i t ing  in  1969 i d e n t i f i e s  t h i s  term as the one
39

which was in cu r ren t  use in the United S ta t e s .

Which of  these terms i s  uie most appropr ia te  to  the South 

African s i t u a t i o n ?  Many South African U n iv e r s i t i e s  are based 

on models of  B r i t i s h  U n iv e r s i t i e s  and use B r i t i s h  terms to  r e f e r  

to  t h e i r  h ie ra rchy  of s t a f f  p o s i t i o n s .  The most obvious example 

i s  the term " l e c t u r e r " .  I f  South African U n iv e r s i . - e s  were to 

fol low the B r i t i s h  example, the term " tu to r "  should be used. 

However, t h i s  lays emphasis on the s t a f f  member's ro le  in r e l a t i o n  

to  s tuden t s ,  whereas the e s s e n t i a l  f ea tu re  of  the f i e l d  work 

s i t u a t i o n  i s  th a t  i t  involves  a th ree -cornered  r e l a t i o n s h ip  

between the U nivers i ty  department as represented  by one member of 

s t a f f ,  the f i e l d  i n s t r u c t i o n  cen t re  as represented  by the 

superv isor  or  f i e l d  i n s t r u c t o r ,  and the s tuden t .  The r e l a t io n s h ip  

between the U n ivers i ty  s t a f f  member and agency superv isor  i s  

e s s e n t i a l l y  one of peers -  both are academ ica l ly -qua l i f i ed  and 

experienced soc ia l  work p r a c t i t i o n e r s .  The term " t u t o r "  i s  

th e r e f o r e  not  an appropr ia te  one to  descr ibe  the Univers i ty  s t a f f  

member's r o le  in r e l a t i o n  to agency superv iso rs .  Another term 

should be found which expresses the Univers i ty  s t a f f  member's



dual r e s p o n s i b i l i t y ,  to  s tudent  and to  agency undertaking f i e l d  

i n s t r u c t i o n .

The term "adviser"  with i t s  d i r e c t i v e  im pl ica t ions  also 

seems to  be l e s s  appropr ia te  in the University-Agency re l a t io n s h ip  

than the term " consu l ta n t" ,  though advising i s  one component of 

c o n s u l t a t i o n .  Lydia Glover Nolan has w r i t t en  a f u l l  motivat ion 

for  the s u b s t i t u t i o n  of  the  term "consu l tan t"  for  the term 

"adv ise r"  in which she po in t s  out t h a t  "the word ' a d v i s e 1 has the 

connota t ion of  t e l l i n g ,  d i c t a t i n g  or  t r an s m i t t in g  from one in a 

supe r io r  p o s i t io n  to  one in  a lower p o s i t i o n " .  Though not 

n e c e s s a r i ly  the case,  in the  minds of  many the word seems to 

imply t h a t  the r e c ip ie n t  of  the advice i s  under an ob l iga t ion  to  

follow t h a t  advice.  The verb "consult "  has a more e g a l i t a r i a n  

connotat ion .  The S hor te r  Oxford English Dict ionary  provides 

the fol lowing d e f i n i t i o n s  of  t h i s  word re levan t  to the present  

s tudy: " to  take counsel  toge the r ,  d e l ib e r a t e ,  confer;  to take

counsel to bring about;  to plan,  devise ;  to ask advice of,  

seek counsel  from; to have recourse  to fo r  i n s t r u c t i o n  or 

p ro fe s s io n a l  advice" .  C lear ly ,  the words adv ise r  and 

"consu l tan t"  are r e l a t e d .  In the w r i t e r ' s  view, however, the 

l a t t e r  has connota t ions  more appropr ia te  to the ro le  r e l a t i o n s h ip s  

involved in the p o s i t i o n .

I t  i s  c l e a r  from Figuie 3 tho t  the FWC i s  not oor t  

of  the sane h i e r a r c h i c a l  s t r u c t u r e  as the s jpezv i so r  -  the former 

i s  p a r t  of the U n ivers i ty ,  the l e t t e r  oar t  of  the Aqe-'cy. The 

U nivers i ty  and the Agency are independent o rg an is a t io n s  which 

e s t a b l i s h  a r e l a t i o n s h i p  lor  the purposes of f i e l d  i n s t r u c t i o n  

on a more-o r - les s  formal b a s i s .  I t  i s  use fu l  to tu rn  once again 

to  bus iness  management theory to gain c l a r i t y  on the na ture of 

the a u t h o r i t y  components in  such a r e l a t i o n s h ip .



Author i ty  i s  l e g i t im ize d  as opposed to  coerc ive power. I t  i s  

pswer which the people over whom i t  i s  exerc ised  cons ider  to be 

r i g h t  and which conveys " th e  r i g h t  to  do something or  o t h e r 1'. 

Author i ty  i s  t h e re fo re  a normative concept .  Paterson d i s t ingu ishes  

four types of a u t h o r i ty  which he +erms s t r u c t u r a l ,  s a p i e n t i a l ,  

moral and personal .  The l a t t e r  two enhance the exerc ise  of  the 

former two and w i l l  be omitted for  purposes of  d iscuss ion a t  

t h i s  po in t .

S t r u c t u r a l  a u t h o r i t y  der ives  from one 's  pos i t ion  within a

s o c i a l  system or s t r u c t u r e .  Every such pos i t ion  c a r r i e s  with

i t  c e r t a in  r i g h t s  and o b l i g a t i o n s .  According to Paterson,

" S t r u c t u r a l  a u th o r i ty ,  the right, to command, stems from the moral

c o n t ra c t  t h a t  members of  an e n t e r p r i s e  undertake on en te r ing  i t ,
42from the n e ce ss i ty  f o r  co n t ro l  and co -o rd ina t ion  of func tions" .

The communications which flow from persons with s t r u c t u r a l  

a u t h o r i t y  to o the rs  ovar whom the a u t h o r i ty  i s  exerc ised  within 

the  s o c ia l  s t r u c t u r e  involve two types of  impera t ives giving 

r i s e  to two types of  r e l a t i o n s h i p .  F.vrstly,  the re  i s  the r e l a t i o n  

of  r e s p o n s i b i l i t y ,  in which the im perat ive i s  the c a t eg o r ica l  

"you w i l l " .  S t r u c t u r a l  a u th o r i ty  in  t h i s  case i s  the r i g h t  to 

command and to enforce  obedience.  The second r e l a t i o n s h ip  i s  

a c c o u n ta b i l i t y .  This e x i s t s  where th e re  i s  the r i g h t  to  command 

which has been de legated ,  but not the r i g h t  to enforce obedience,  

which remains ves ted  in  a person higher  up in the h ie ra rchy .  The 

imperat ive  in t h i s  in s ta n ce  i s  the p a r e n t h e t i c a l  "you must or  

e l s e

I f  s t r u c t u r a l  a u t h o r i t y  i s  the r i g h t  to  command, s a p i e n t i a l  

a u t h o r i t y  i s  the r i g h t  to  be heard.  I t  "stems from the necess i ty  

t i  ute a l l  ava i labJe  knowledge in the deci sion  process.  Whereas 

s t r u c t u r a l  a u t h o r i ty  i s  p r im ar i ly  ves ted  in the pos i t ion  in the 

s t r u c t u r e ,  and secondly in  i t s  occupant ,  s a p i e n t i a l  a u th o r i ty



i s  vested p r im ar i ly  in  the person". S a p ie n t i a l  au tho r i ty  i s  

th e  a u th o r i ty  of wisdom, der iv ing  from sp e c ia l i s e d  knowledge and 

e x p e r t i s e .  I f  a person has such sp e c ia l i s e d  knowledge, he has 

th e  r i g h t  to  be heard and o the rs  have the r e c ip ro c a l  r i g h t  to 

ask him to  communicate t h a t  knowledge. As in the  case of 

s t r u c t u r a l  a u th o r i ty ,  s a p i e n t i a l  a u th o r i ty  c,n g ive  r i s e  to  two 

types  of  communicative r e l a t i o n s h ip s ,  f i r s t l y  an advisory 

r e l a t i o n s h i p  and secondly an informat ive r e l a t i o n s h ip .  When the 

exper t  knowledge i s  "used as advice necessary for  f u l f i l l i n g  a 

function ,  the  r e l a t i o n  i s  one of  a d v i s a b i l i t y , and the imperat ive 

i s  the h y po the t ica l ,  'you must do . . .  i f  you are to  f u l f i l  your 

f u n c t i o n ' " .  In t h i s  case,  s a p i e n t i a l  a u th o r i ty  i s  exerc ised in 

r e l a t i o n  to functions ,  and to procedures s p e c i f i c  to  funct ions .  

The informat ive r e l a t i o n s h i p  involves  the exerc ise  of  au tho r i ty  

in  r e l a t i o n  to procedures which are not s p e c i f i c  to  function,  anu 

th e  im perat ive i s  the in junc t ion  "you should" or  "you ought" 

which i s  weaker than the hypo the t ica l  imperat ive "you must". 

Paterson w r i te s  th a t  though ph ilosophers  might argue the po in t ,  

with in  a s p e c i f i c  s o c i a l  system "must" involves a sense of
44

o b l ig a t io n  while "ought" involves  only "expec ta t ion" .

S a p ie n t i a l  a u th o r i ty  i s  sometimes loose ly  ca l l e d  " s t a f f "  

a u t h o r i t y  and s t r u c t u r a l  i s  c a l l e d  " l i n e "  a u t h o r i t y .  The 

following diagram presen ts  the main fe a tu re s  of P a te r s o n ' s  

a n a ly s i s  schematical ly :
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In what way doe* t h i s  o u t l in e  of  au th o r i ty  fac to rs  apply 

to  the f i e l d  work system? This system i s  a p lu ru l i s + ic  system 

composed of  two independent sub-systems whose mov ' *. in

r e l a t i o n  to each o the r  are determined by negot ia t ion .  The 

U nivers i ty  and the Agency are two independent o rgan isa t ions  

l inked c o n t r a c tu a l ly .  C lea r ly  then the re  i s  no p o s s i b i l i t y  of 

the  ex e rc i se  of  s t r u c t u r a l  a u th o r i ty  between the FWC and the 

Supervisor.  No member of  the Univers i ty  s t a f f  has the r i g h t  to 

command any member of  the Agency s t a f f .  This type of  au th o r i ty  

can e x i s t  only wi thin one formal o rg a n i s a t io n .*

Relat ions  V o s  involv ing  s a p i e n t i a l  a u th o r i ty  can, however, 

e x i s t  between twj independent  o rgan isa t ions  which r e l a t e  to one 

another  in p u r s u i t  of  a common goal .  The University and the 

Agency come toge ther  with the common purpose of  equipping s tudents  

to  become p r a c t i t i o n e r s  with beginning competence in the f i e l d .

The r e l a t i o n s h i p  between the  two o rgan isa t ions  i s  channelised 

through the FWC and the superv isor  who i n t e r a c t  with each 

o the r  and the s tuden t  in what has been ca l l e d  the f u i d  work t r i a d .  

This t r i a d  may be regarded as a small group in which, to  quote 

Limerick,  the members are d i f f e r e n t i a t e d  as to t h e i r  func tions  

fo r  the ta sk  of  achieving a common goa l .  I f  l e ade rsh ip  i s  

viewed as Limerick views i t ,  v i z . ,  as f a c i l i t a t i v e  behaviour which 

meets the four s o c ia l  process functions  of support ,  goal emphasis, 

work f a c i l i t a t i o n  and i n t e r a c t i o n  f a c i l i t a t i o n ,  i t  i s  c l e a r  th a t  

i t  i s  the Univers i ty  s t a f f  member who must lead the group by 

v i r t u e  of  her  f - n e r t i s e  in soc ia l  work educa tion.  She the re fo re  

possesses  s a p i e n t i a l  a u t h o r i t y  in r e l a t i o n  to the o the r  members 

of  the group for  the purpose of the educa tiona l  function of the

•The w r i t e r  i s  indebted to Dr. David Limerick of the Graduate 
School of Business Administ ra t ion ,  Univers i ty  of the Wilwatersrand,  
to r  d iscuss ion  of these  ideus*
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group.  She th e re fo re  has the r i g h t  to  be heard and the o ther  

p a r tn e r s  have the r e c ip ro c a l  r i g h t  to r . insuit  her  about f i e l d  

i n s t r u c t i o n ,  which i s  or  should be the perceived common goal of 

a l l  th ree  p a r t i c i p a n t s .

The na tu re  of  the r e l a t i o n s h ip  would appear to  be an advisory

one, to  use P a te r s o n ' s  terminology. The na ture of  the

communication from the Univers i ty  to the agency would involve the

h y po the t ica l  imperat ive,  which i s  " i f  you want to  f u l f i l  your

function as a f i e l d  i n s t r u c t o r  you must do Suggestions

fo r  procedures s p e c i f i c  to  funct ion w i l l  be made, b u ; always with

the  knowledge th a t  in  fa c t  because Univers i ty  personnel  have no

s t r u c t u r a l  a u th o r i ty  wi thin the agency, t h a t  agency has the choice

to  dec l ine  or  ac t  on t h a t  advice;  t h i s  i s  one of the c h a r a c t e r i s t i c s
45

o f  s a p i e n t i a l  au th o r i ty ,  according to Pa te rso . ..

I t  i s  t ru e  that, the Univers i ty  and the Agency have a 

c o n t ra c tu a l  r e l a t i o n s h i p  though the na tu re  of  the con t ra c t  may be 

more or  l e s s  e x p l i c i t .  In the w r i t e r '  '  view, the more e x p l i c i t  

the  terms of  the co n t ra c t ,  the more e t t o c t i v e  w i l l  the r e l a t io n s h ip  

be.  I f  the  U n ivers i ty  c l a r i f i e s  the f i n a n c i a l  aspec ts  of  the 

c o n t ra c tu a l  r e l a t i o n s h ip  t h i s  w i l l  make the r e l a t i o n s h ip  even more 

e f f e c t i v e  as the U n ivers i ty  can then lay  down what i t  requ i res  

from the agency in r e tu rn .  However, even in these  circumstances 

the  U n ivers i ty  can never compel the agency to comply with i t s  

requi rements .  I t  can only "adv ise"  in P a te r s o n ' s  sense -  i t  

cannot  e i t h e r  expect or  enforce obedience,  which are elements of 

s t r u c t u r a l  a u t h o r i t y .  In the event of the agency f a i l i n g  in an 

extreme degree to f u l f i l  the expec ta t ions  e i t h e r  im p l i c i t  or  

e x p l i c i t l y  s t a t e d  in  the c o n t r a c t ,  a l l  the Univers i ty  can do ic  

te rm inate  the c o n t ra c t ,  withdraw from the r e l a t i o n s h ip .

Once t h i s  aspec t  of Universi tv-Agency r e l a t i o n s h ip  has 

been c l a r i f i e d  i t  seems ' h a t  the term "consu l tan t"  in an
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app rop r ia te  one to r e f e r  tc  the U nivers i ty  s t a f f  member who i s

respons ib le  fo r  l i a i s o n  with agencies with regard to f i e ld

i n s t r u c t i o n .  Furthermore,  an examination of  s o c ia l  work

l i t e r a t u r e  on the sub jec t  of consu l t a t ion  revea ls  a descr ip t ion

of  processes  which are re levan t  to  the a c t i v i t y  of the FWC

in t h i s  s i t u a t i o n .  A u th o r i t i e s  on the sub jec t  such as L ipp i t t*^  
47and Rapoport have pointoa out t h a t  the term " c o n s u l t a t i o n "  hcs 

been used to  denote a wide v a r i e ty  of  r e l a t i o n s h ip s ,  yet  at tempts 

have been made to def ine  the core of the process .  Gorman s t a t e s  

th a t  c o n s u l t a t io n  i s  a problem-solving process d i r ec ted  towards 

P d change, th a t  i s  change which der ives  from a purposeful  

dei. sion to e f f e c t  improvemer s in  a s o c i a l  system (o r  p e r so n a l i ty  

system) and which i s  achieved with the help of  p ro fess iona l  

guidance.  The universi t* ; FWC i s  a p ro fe s s iona l  soc ia l  

work educa to r .  inrouc/h the consu l t a t ion  process with agency 

personnel ,  she can a s s i s t  the superv isor  and o the r  members of  the 

agency s t a f f  to solve problems r e l a t i n g  to superv is ing  s tudents  

in the f i e l d  and to dev ise ways of  changing so t h a t  the agency 

could function  more e f f i c i e n t l y  as a f i e l d  i n s t r u c t i o n  cen t re  

without  in any way impairing i t s  s e rv ice - render ing  functions .

Gilmoie de f ines  the  c o n s u l t a t iv e  s i t u a t i o n  as requ ir ing  

the following four concomitant cond i t ions :

1. I t  i s  an i n d i r e c t ,  as opposed to d i r e c t ,  se rv ice  
a c t i v i t y .  The consu l t a t ion  i s  for  the 
c o n s u l t e e ' s  use in behal f  of a t h i r d  par ty  or 
s o c ia l  system i . e . ,  i n s t i t u t i o n  or  o rgan isa t ion .

2. I t  n e c e s s i t a t e s  a vo luntary ,  co -o rd ina te  
r e l a t i o n s h i p .  I t  cannot take place in a 
mandatory s i t u a t i o n  involving  a supe r io r  and a 
subordinate.

3. I t  i s  t a s k -o r i e n te d  and involves  a work-centered,  
ci rcumscribed problem or segmented s i t u a t i o n  
with in  a l im i t ed  t ime-span.  I t  i s  not concerned 
with t o t a l  p e r s o n a l i ty  or g loba l - type  o rg an is a t io n a l  
goals  th a t  con develoo i n d e f i n i t e l y .



I t  i s  o process  of making knowledge, experience,  
and p ro fe s s io n a l  a t t i t u d e s  and values ava i lab le  
to o the rs  under t h e i r  auspices  and t h e i r  
r e s p o n s i b i l i t y ,  to use and implement as they 
choose or  no t .  I t  i s  not  an adm in is t ra t ive  
r e l a t i o n s h i p  t h a t  r equ i re s  adherence,  u t i l i z a t i o n  
or  a c c o u n ta b i l i t y .  49

The core of  f i e l d  i n s t r u c t i o n  i s  the r e l a t io n s h ip  between 

superv isor  and s tuden t  rn the agency ac t ing  os f i e l d  i n s t r u c t io n  

cen t re .  The U n ive rs i ty  s t a f f  member o f f e r s  her  Knowledge, 

experience and p ro fe s s io n a l  a t t i t u d e s  and values to the superv isor  

to  use in r e l a t i o n  to the s tudent ,  a th i rd  pa r ty .  FWC and 

superv isor  are co l leagues  and each has on area  of r e s p o n s i b i l i t y  

which i s  d i f f e r e n t  in kind but not degree.  Gilmore's  words are 

c l e a r l y  app l icab le :

The consu l tan t  has the r e s p o n s i b i l i t y  to bring h is  
p ro fes s iona l  knowledge and experience to bear on the 
problem; the consultee  has the r e s p o n s i b i l i t y  to 
implement some so lu t ion  to the problem, hopefully 
making use of what the c c i . u l t a n t  has to  c o n t r ib u te .
A co-ord ina te  r e l a t i o n s h i p  implies  absence of a 
supe r io r ,  subordinate r e l a t i o n s h ip .  I t  implies 
f u r th e r  a r e l a t i o n s h ip  of equal  order or  importance 
in regard to r e s p ec t iv e  a reas  of competence. I t  does 
not imply equal s t a t u s  for  consu l tan t  and consultee  
with in  the co n su l t a t io n  r e l a t i o n s h i p  s ince  the 
consu l t an t ,  by d e f i n i t i o n ,  i s  an exper t .  The 
consu l tan t  may suggest good so lu t io n s  to the problem, 
but only the consu lt ee  i s  in the pos i t ion  to assess  
what are the workable so lu t io n s  in terms of the loc a l  
condi t ions  a f f e c t in g  implementation

From the above d i s c u s s ! ' i ,  i t  seems c l e a r  the "consu l ta t ion"  

i ,  an apt  term to desc r ibe  the r e l a t i o n s h i p  between FWC and 

superv iso r .  But what of  the r e l a t i o n s h i p  between FWC and 

s tudent?  An examination of Figure 3 of the F ie ld  Work System 

revea ls  +hot cue s tudent  i s  in on in te rmediary  p os i t ion  between 

the Univers i ty  sub-system and the Agency sub-system. In a system
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o f  concurrent  f i e l d  work, the student  spends her f i e l d  work days 

in  the agency and on those days she becomes p a r t  of  ihe agency 

system. The FWC o f f e r s  her  consu l t a t ion  r e le van t  to her  

experi ences  th e re ,  p r im ar i ly  regarding her r e l a t i o n s h ip  with her  

supe rv iso r  and o th e rs  in the adm in is t ra t ive  h ie ra rchy  of the 

ogencv. I t  i s  t r u e  th a t  as a u n iv e r s i t y  student  she i s  subject  

to  the s t r u c t u r a l  a u th o r i ty  of s t a f f  iv,embers with in  the un ive rs i ty  

system and to  t h a t  ex ten t  the term "consu l ta t ion"  i s  l e s s  s u i ta b le  

to  descr ibe  what the FWC o f f e r ,  the student  than to descr ibe 

what she o f f e r s  the superv isor .  Yet i t  o f f e r s  cdvar,rages which 

could enhance the c r e a t i v i t y  of the r e l a t i o n s h ip  between the 

student  and the u n iv e r s i t y  s t a f f  member respons ib le  fo r  f i e l d  

work. The process of  helping and educating a s tudent  in r e l a t io n  

to her f i< Id  work may be sa id  to be r e l a t e d  to s o c ia l  work processes 

as well  as educa t iona l  processes .  I t  involves enabling the student  

to  develop f r e e l y  in her  own way with in  the l i m i t s  se t  by the 

sc‘ -1 of  s o c ia l  work, the agency and the demands of r e a l i t y .

Only the student  h e r s e l f  can determine what she w i l l  make of her  

exper iences :  in t h i s  ph i losoph ica l  sense,  education cannot be

■..pus-1 and the student  has the freedom to choose how she w i l l  use 

the f i e l d  i n s t r u c t i o n  o p p o r tu n i t i e s  o f fe red  to  her .  I t  i s  in t h i s  

sense,  too,  th a t  a member of the u n iv e r s i ty  s t a f f  can ac t  as a 

consu l t an t  to her ;  she must ex e rc i se  s k i l l  in  separa t ing  her 

s t r u c t u r a l  a u t h o r i t y  from her s a p i e n t i a l  a u th o r i ty  in r e l a t i o n  

to  the s tuden t s  fo r  t h i s  purpose.

In her  a r t i c l e  on "The Faculty Consultant  in Relat ion to 

the Socia l  Work Student" Nolan concedes th a t  the  u n iv e rs i ty  s t a f f  

member w i l l  have to  give the s tu den t  p r a c t i c a l  d i r e c t io n  in 

c e r t a i n  aspec t s  of the f i e l d  vork programme, but  she adds tha t  

i t  i s  important  for  the student  not to  fee l  t h a t  she needs 

p r a c t i c o l  d i r e c t i o n  in her  t o t a l  func tion ing .  Indeed, experience 

has shown t h a t  s tuden ts  recent  any such im plica t ion  in the

L
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