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Abstract

The focus of the present study is church interpreting, which is commonly used in multilingual
church environments and is usually performed by untrained, non-professional individuals,
usually members of the congregation, who perceive interpreting as a voluntary community
service. This study has been undertaken at the Mosaiek Church in Fairland, Johannesburg,
an interdenominational Christian church. It is often assumed that anyone who speaks more
than one language can be an interpreter; therefore, interpreting is not generally regarded as
a profession by laypersons. However, research in interpreting studies demonstrates that
interpreting demands skills, beyond bilingualism, that generally confer in interpreters the ability
to convey messages. As a result, this study aims to fill the research gap in church interpreting
studies, specifically in South Africa, to develop a training programme for church interpreters
at Mosaiek Church and raise awareness about the profession. The researcher has recorded
professional and non-professional interpreters’ rendition of a recorded sermon, keeping as
closely to a real-life situation as possible. The recordings have been transcribed and analysed
to determine the coping strategies used by each participant, in order to create a training

programme for this specific church’s non-professional interpreters.
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Definitions

Community / liaison interpreting: “...situations in which bi-directional interpreting is required
between two or more parties to a conversation who do not understand each other’s language”
(Erasmus, 1999: viii). In many cases, liaison, or community, interpreting does not use
interpreters, for instance church interpreting or when an adult uses their child as interpreter
when going to the doctor.

Consecutive interpreting: the process of interpreting after the speaker has completed one
or more ideas in the source language and pauses, in order for the interpreter to transmit that

information (Russel, 2005).

Décalage / lagtime / ear voice span: “It is the time difference between when the speaker
says a thing and the moment the interpreter reproduces that thing in the target language”
(Gillies, 2013)

Interference: “Sometimes called calque, from the French, interference is the inappropriate

use in the target language of structures and words from the source language” (Gillies, 2013)

Interpreting: “An activity that consists of establishing, simultaneously or consecutively, oral
or gestural communication between two or more speakers not speaking the same language”
(Beukes & Pienaar, 2010:86).

Interpreting norms: “the translation of general values or ideas shared by a community — as
to what is right and wrong, adequate and inadequate — into performance instructions
appropriate for and applicable to particular situations” (Toury, 1995)... “regularities of
translational behaviour, departure from which implies some form of social sanction, that in turn

reflect the values shared by a social group” Marzocchi (2005: 88).

Non-professional interpreters: “...individuals with a certain degree of bilingual competence
who perform interpreting tasks on an ad hoc basis without economic compensation or prior
specific training. Their awareness of the skills required to perform their interpreting duties
correctly and the ethical constraints thereto is shaped by their own intuitions and subject to
the expectations expressed by the parties to the encounters they mediate in. Most often they
conduct their tasks individually and in isolation, which translates into little visibility, lack of
group solidarity and prestige, and lack of public credibility, even if they may receive immediate
social recognition by the monolingual speakers for whom they enable communication.”
(Martinez-Gémez, 2015)



Remote interpreting: “... the use of communication technologies to gain access to an

interpreter in another room, building, town, city or country” (Braun, 2015)

Sight translation / interpreting: “To give an oral rendition in one language of a text written
in another as you read that text for the first time, simultaneously, so to speak” (Gillies, 2013)

Simultaneous interpreting: “... the mode of interpreting in which the interpreter renders the
speech as it is being delivered by a speaker into another language with a minimal time lag of
a few seconds” (Franz Pdchhacker, 2015 )

Source language: “The language from which you are translating / interpreting” (Gillies, 2013)

Source text: “The text [or utterance] on which [interpretation] is based.” (Pienaar & Cornelius,
2015).

Target audience: “A person or group of people to whom a text or utterance is addressed”
(Pienaar & Cornelius, 2015)

Target language: “The language into which you are translating / interpreting” (Gillies, 2013)

Target text: “Any text [or utterance] that is the product of [an interpreting] activity” (Pienaar &
Cornelius, 2015)
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Chapter 1 Introduction

1.1 Introduction

Interpreting is defined as “[a]n activity that consists of establishing, simultaneously or
consecutively, oral or gestural communication between two or more speakers not speaking
the same language” (Beukes & Pienaar, 2010:86). There are several modes of interpreting,
for instance, simultaneous (interpreting that takes place at the same time or simultaneously),
consecutive (interpreting that does not take place at the same time), remote interpreting
(interpreting taking place remotely, for instance, from another room / building or by telephone),
and sight interpreting (an interpreter reads a text and then verbally interprets that text into

another language) (Cf. list of definitions).

Religious interpreting can take place in many different settings, “settings which are spiritual in
nature” (Downie, 2016), for instance, in places of worship, at seminars, synod meetings,
retreats, counselling sessions, camp meetings, board meetings, hospitals backed by religious
organisations (James, 1998). Interpreting is commonly used in religious contexts where the
congregation consists of people speaking more than one language, something that is
becoming ever more common worldwide. For instance, a church service can take place in
French, but there are congregation members who do not understand French and thus require
interpretation into another language, such as English. Church interpreting can take place using
different modes of interpreting, for instance, consecutive interpreting (the speaker speaks,
stops and then the interpreter speaks) and simultaneous interpreting (the speaker and the
interpreter speak at the same time with the interpreter slightly lagging behind the speaker;
whilst receiving the message, the interpreter must therefore also produce the message; thus
there is not much time between receiving and conveying the message) (Cf. list of definitions).
Religious interpreting is usually performed by non-professional interpreters, untrained
volunteers who are multilingual or bilingual members of the worshipping community who learn
interpreting “on-the-job” (Hild, 2015). Non-professional interpreters are defined as
“...individuals with a certain degree of bilingual competence who perform interpreting tasks on
an ad hoc basis without economic compensation or prior specific training. Their awareness of
the skills required to perform their interpreting duties correctly and the ethical constraints
thereto is shaped by their own intuitions and subject to the expectations expressed by the
parties to the encounters they mediate in. Most often they conduct their tasks individually and
in isolation, which translates into little visibility, lack of group solidarity and prestige, and lack
of public credibility, even if they may receive immediate social recognition by the monolingual

speakers for whom they enable communication.” (Martinez-Gémez, 2015)
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Many churches prefer to use congregation members as interpreters and these congregation
members perceive the interpreters not as professionals who are conveying a message, but as
“co-creators of the worship event” (Pochhacker, 2015: 345), and as performing a community
service. Researchers view interpreters as having more influence on the communicative act:
they are involved as a third party with the ability to change the register and coin new terms in
their respective languages, thereby enhancing the status of the language into which they are
interpreting, as affirmed by Wallmach (2014). Most of the information on religious interpreting
is very practical and hands-on, in order to prepare the interpreter for the task. This may be
because most researchers in the field of religious interpreting are also either preachers or
interpreters (Hild, 2015). For the most part, church interpreting in South Africa is carried out in
consecutive mode, defined as the process of interpreting after the speaker has completed one
or more ideas in the source language (the language from which you are interpreting” [Gillies,
2013]) and pauses, in order for the interpreter to transmit that information (Russel, 2005), with
the minister delivering his texts in short paragraphs, and the consecutive interpreter, standing
next to him, interpreting each paragraph in turn. Many of these interpreters are community
interpreters (community interpreting is defined as “situations in which bi-directional interpreting
is required between two or more parties to a conversation who do not understand each other’s
language” [Erasmus, 1999: viii]) and have never received any training. The latter is true for
Mosaiek Church in Fairland, Johannesburg, with the sermon delivered in Afrikaans and then

interpreted into English.

The interpreters of Mosaiek Church (hereafter referred to as non-professional interpreters /
church interpreters) are not trained in interpreting (they are congregation members acting as
volunteers), save for a ten-minute overview of what is expected of them. Non-professional
interpreters are defined by Martinez-Gomez (2015:417 as “individuals with a certain degree of
bilingual competence who perform tasks on an ad hoc basis without economic compensation
or prior specific training.” Martinez-Gomez (2015) goes on to say that “[t]heir awareness of the
skills required to perform their interpreting duties accurately and the ethical constraints thereto
are shaped by their own intuitions and subject to the expectations expressed by the parties to
the encounters they mediate in.” The mode of interpreting used in this church, however, differs
from many other churches in South Africa, Africa and the world, in that simultaneous
interpreting is used and not consecutive interpreting. Simultaneous interpreting, defined as
“the mode of interpreting in which the interpreter renders the speech as it is being delivered
by a speaker into another language with a minimal time lag of a few seconds” (Franz
Pdchhacker, 2015), is becoming ever more popular for South African church interpreting, if
the budget permits it. Thus, interpreting at Mosaiek Church is carried out simultaneously and

remotely.
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This study will explore the way in which professional and non-professional interpreters
interpret sermons, the coping mechanisms used and how well the meaning of the text is
conveyed. It is hoped that this study will illustrate that more comprehensive training is a
necessity for these congregation members and an interpreting module could be added in
future, specifically serving as training for this church’s interpreters in the context of church
interpreting. The structure of this programme will have to be carefully considered and will be
discussed in Chapter Six.

1.2. Research problem

1.2.1 Research problem and research aim

The average person does not seem to regard interpreting as a profession. It is also not
regarded as a difficult task and it is generally believed that anyone who can speak more than
one language can interpret, yet being able to speak more than one language “does not
necessarily guarantee that the bilingual [or multilingual] will make a good interpreter’
(Moeketsi, 1999:100). What is not understood is the fact that there are certain skills needed
to interpret and that interpreters need to be trained in order to accurately convey the meaning

of the message. This is applicable to all types of interpreting, including church interpreting.

Many churches prefer to have congregation members as interpreters, seeing as they are
familiar with the content that is to be interpreted (including the Bible) and act as volunteers
who are aligned with the religious context, as affirmed by Pdchhacker (2015). What most
churches fail to understand is the fact that interpreting is a profession in its own right and that
merely being knowledgeable about a certain topic or a certain field and being bilingual or
multilingual does not automatically create an interpreter. Therefore, this study also aims to

make the general public, specifically the Church, aware of interpreting as a profession.
1.2.2 Research questions
This study will aim to answer the following questions:

Are there differences between the coping mechanisms used by professional and non-

professional interpreters in the church interpreting context?

What are the main coping mechanisms / strategies used by non-professional and professional

interpreters respectively, if strategies are used?

Do the non-professional interpreters render an acceptable interpretation of the source text,

the Afrikaans sermons, defined as “[t]he text [or utterance] on which [interpretation] is based?

12



(Pienaar & Cornelius, 2015), in this particular church?

Therefore, this study is target text oriented, with the target text being the rendered
interpretation into English and defined as “[a]ny text [or utterance] that is the product of [an

interpreting] activity” (Pienaar & Cornelius, 2015).
1.2.3 Contribution of research (rationale)

This study will endeavour to address the gap in the existing interpreting literature on
interpreting and to identify training needs in the church interpreting context, with the ultimate

aim of creating a training programme for Mosaiek Church.

1.3. Literature review

1.3.1 The role of the interpreter and interpreter in context

In the past, interpreters were often seen as mere mediums or conduits through which
communication between two parties takes place and interpreters were regarded as neutral
and somehow outside of the situation (Putch, 1997 in Bot, 2003: 31). Yet, later research
suggests that the idea of interpreters as mere conduits is not sufficient to define their role. The

role of the interpreter is further discussed in Chapter Two.
1.3.2 Norms in interpreting

Toury (1995:55) describes norms as “the translation of general values or ideas shared by a
community — as to what is right and wrong, adequate and inadequate — into performance
instructions appropriate for and applicable to particular situations”. Norms influence the way
we interpret because they provide guidance. They do not reflect hard and fast rules, but are
learned through training and experience and usually taught as coping strategies. Marzocchi
(2005: 88) states that norms can be described as “regularities of translational behaviour,
departure from which implies some form of social sanction, that in turn reflect the values

shared by a social group”. This is discussed in Chapter Two.
1.3.3 Coping strategies, effort, cognitive overload and transliteration

The goal of any interpreting event is to convey the meaning or sense of the speaker's
utterance. Interpreting requires a certain effort from the interpreter, as it is not an automatic
process, but a conscious effort requiring mental exertion (Gile, 1999). This is further defined

and discussed in Chapter Two.
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1.3.4 Assessing interpreting expertise (novice versus experienced interpreters)

When comparing a novice interpreter to an experienced interpreter, it becomes obvious that
practice makes (almost) perfect. Moser-Mercer (1997) describes the differences between
expert and novice interpreters at different levels, for instance, at the level of factual knowledge,
with the expert interpreter being able to better organise associative connections, and at the
level of strategies used, which tend to become somewhat automatic for expert interpreters.

1.3.5. Existing studies on church interpreting

Interpreting is a relatively young profession and church interpreting is now becoming more
popular in South Africa, not only in the indigenous language churches, but also in the
traditional monolingual Afrikaans churches. It is interesting to note that most church
interpreting in South Africa is performed in the consecutive mode. It is only in recent years that
simultaneous interpreting has become viable for South African churches (as it is much more
expensive than consecutive interpreting). Church interpreting is further discussed in Chapter
Three.

1.4 Methodology

1.4.1 Data

The participants in this study were four professional interpreters and four non-professional
interpreters (congregation members at Mosaiek Church who are interpreting the sermons at
the church). The professional interpreters were selected because of their involvement in the
profession and the non-professional interpreters were selected because of their involvement

in the interpreting at Mosaiek Church.

1.4.2 Theoretical framework and methodology

1.4.2.1 Methodology
The study was undertaken as follows:

Professional interpreters and non-professional interpreters who are currently interpreting at
Mosaiek Church were contacted and invited to participate in the study. The sermon used as
a source text was “Die soeke na geluk ... wat as” (Geyser, 2015). This is an actual sermon
that was delivered in 2015. A date was arranged and participants were given the sermon notes
that are given to congregation members (which includes the Bible verses used in the sermon),

as well as the poem that was used at the beginning of the sermon and given approximately

14



ten minutes to prepare. They were furnished with an English Bible and a dictionary. The
participants were given a short summary of the sermon (as is usually given to the interpreter
by the preacher before a sermon). Each participant’s rendering of the Afrikaans source text
into English was recorded in turn. The participants then completed a short questionnaire
regarding their experience in church interpreting and interpreting in general. There are two
separate, but similar questionnaires. The reason for the subtle differences is because of the
types of participants: professional and non-professional interpreters. The source text and

target texts were transcribed, using the ELAN transcription programme and then analysed.
1.4.2.2 Theoretical framework and research tools

My theoretical framework is based on the work of researchers such as Dam (2002) and Larson
(1998). Dam discusses meaning-based and form-based strategies and states that certain
strategies may lead to output that is more meaning-based, whilst other strategies lead to more
form-based output. Form-based strategies are defined as strategies that have more lexical
similarity between the source and the target text, whilst meaning-based strategies display
more lexical dissimilarity between the source and target text. Larson states that form and
meaning are of utmost importance in translation and interpreting as meaning is transferred via
language. He also considers meaning-based and form-based strategies and states that form-
based translations (and interpretations) “attempt to follow the form of the source language”
and meaning-based translations and interpretations “make every effort to communicate the
meaning of the source language” (Larson, 1998:3). It is expected that the participants in this
study will use meaning-based strategies during interpreting, as interpreting involves
transferring the meaning and keeping this constant. (Larson, 1998:3). However, there may be
differences between the professional and non-professional interpreters. | also refer to
Wadensjd’s (1998) work, which discusses the role of the interpreter as not being a mere
conduit, but an active participant in the interpreting process, that these interpreters should
have knowledge of both languages and also consider the sociocultural aspects of the

languages involved, as they are mediators between two different sociocultural groups.
1.5 Organisation of the study

Chapter One provides the introduction to the study, including definitions of terms used (e.g.
remote interpreting); Chapter Two discusses the existing literature on norms in interpreting,
interpreting strategies, etc. Chapter Three discusses church interpreting and the current
situation at Mosaiek Church; Chapter Four provides the theoretical framework and the
methodology; Chapter Five discusses the findings of the study and recommendations of the

study; Chapter Six will conclude the study and the reference list will list all references.
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1.6 Conclusion

Chapter One provided a brief summary and outline of the current study. It also stated the aims,
theoretical framework, and so forth, of the study. Chapter Two will discuss the relevant

literature in more detail.
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Chapter 2 Literature review

2.1 Introduction

Chapter Two focuses on the existing literature on church interpreting, norms in interpreting,
the role of the interpreter and so forth, in order to place this study in the interpreting context.
The first section focuses on interpreting in Africa, followed by the modes and norms of
interpreting and the role of the interpreter. Thereafter interpreting coping strategies and the

difference between novice and expert interpreters will follow.
2.2 Different modes of interpreting

As briefly explained in Chapter One, simultaneous interpreting refers to interpreting that takes
place at the same time. Thus, the interpreter listens to the message being conveyed, and then
immediately (with some lagtime) conveys the message in another language. Sight interpreting
is also used, during which an interpreter will read a text in one language, whilst, at the same

time, translating it into another language.

As explained earlier, consecutive interpreting refers to interpreting that does not take place at
the same time. Thus, interpreters would listen to a message being conveyed, take notes (time
permitting and depending on the length of the source message) and then convey the message
in another language when the message, or part of the message, has been fully conveyed. The
message length can range from a few sentences to a full speech. Liaison interpreting refers
to “situations in which bi-directional interpreting is required between two or more parties to a
conversation who do not understand each other’s language” (Erasmus, 1999: viii). In many
cases liaison, or community, interpreting uses non-professional interpreters, for instance, for

church interpreting or when an adult uses their child as interpreter when going to the doctor.

Sight interpreting refers to an interpreter reading a text and then verbally interpreting that text
into another language. This type of interpreting also tends to be done in the consecutive mode.
Remote interpreting refers to “the use of communication technology for gaining access to an
interpreter who is in another room, building, city or country.” This is the case at the Gauteng
Provincial Legislature. The council room or House is situated on the first floor and the

interpreting booths in the basement. The interpreters have a monitor in the booth.
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2.3 The role of the interpreter and interpreter in context

The role of the interpreter is not easily defined and depends on the context. It was generally
thought that an interpreter is a mere medium or conduit through which communication
between two parties took place and the interpreter was seen as neutral and somehow outside
of the situation (Putch, 1997 in Bot, 2003: 31). The interpreter did not have any 'participation’
in the communicative process and merely conveyed the message into another language,
without changing it or being influenced by his / her own personal experience, bias and so forth.

Yet later research suggests that the idea of interpreters as mere conduits is not sufficient to
define their role. Researchers began to view interpreters as having more influence on the
communicative act: they are involved as a third party, has the ability to change the register
and coin new terms in their respective languages, thereby promoting the language status, as
affrmed by Wallmach (2014). They also have the power to change the meaning of the
message. They are communicating cross-culturally, as affirmed by Angelelli (2000 ) and have

to keep the different languages, cultural norms and so forth, in mind.

Therefore, interpreters cannot merely be “translation-machines” (Bot, 2003) to be employed
during the communicative act. They are people with their own experiences, knowledge, ideals
and ideas on the workings of the world, based, in part on their own culture. As Wallmach
(2002) in Wallmach (2014: 574) puts it:

No matter how much an interpreter attempts to maintain impartiality and mirror the
original, any interpreter’s work will always reflect a personal interpretation. There
will always be a gap between original and translation — and this gap is not one of
language but of voice, of a speaking subject. Thus, the gap between the
metadiscourse of interpreting as expressed in codes of ethics (accuracy,
impartiality, confidentiality, accountability) and the actual practices and processes
of interpreting poses a constant challenge.

It is because of this gap that interpreters are often urged to remain “invisible” (Wallmach,
2014: 574 and Angelelli, 2004:17), like a machine. Yet in the majority of cases, for
instance in the courts, not to mention emotionally events such as the Truth and
Reconciliation Commission, being machine-like is very difficult, if not impossible. It may,
in fact, be argued that the interpreter should make herself / himself visible and
acknowledge her / his presence. Wadensjo (1998) states that the interpreter is an active
participant in the interpreting process and should have adequate knowledge of the
languages and cultures involved, as they act as mediators. Penn & Watermeyer (2012)
discuss the notion of cultural brokerage “in which the interpreter not only acts as a
language translator, but also a bridge across different cultures, worldviews and lifeworlds

present in an interaction” (Penn & Watermeyer, 2012).
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The church interpreter is seen as someone conveying the Word of God into another language,
via the speaker and churches prefer to use congregation members, as they are invested in
the church and what it represents.

2.4. Interpreting in Africa

Interpreting in Africa can be divided into three periods, namely the “pre-colonial period”, the
“colonial period” and the “post-colonial period” (Wallmach, 2015). During the pre-colonial
period two individuals called Autshumato (or Chief Harry) and Eva were used as interpreters.
Autshumato was a Khoikhoi leader who served as interpreter for Jan van Riebeeck. Chief
Harry, as he was also known, was accused of not interpreting correctly and that he was not
loyal to the Dutch. He was then taken to Robben Island to be imprisoned, from where he
escaped (Wallmach, 2015). Another prominent figure in this period was Krotoa, also known
as Eva, who was Chief Harry’s niece. She also served as interpreter (and mistress) for Van
Riebeeck, with whom she lived. In many ways, she became like the Dutch in clothing and
custom (Wallmach, 2015).

During the colonial period in the 1800s, many exploratory expeditions were undertaken into
Africa. Included in the party were interpreters. These interpreters assisted in trade and
exploration and also aided negotiations. They became part of the colonial system, interpreting
in courts, clinics and so forth. They were involved in policy-making by reinterpreting and
ensuring the implementation of colonial policies. It was during this period that the African
languages were codified, in order to promote Christianity (Wallmach, 2015). Later, these
languages also experienced many translation and interpreting activities that were sponsored

by the government (Ntuli & Swanepoel, in Wallmach, 2015) in many different spheres.

We are now in the post-colonial period. In this period, there was a move away from so-called
coloniser languages. South Africa now has 11 official languages. Interpreting is now becoming
more professional, with formal training (Wallmach, 2015). Examples of formal training can be
found at universities such as the University of the Witwatersrand, North West University, as
well as the University of Johannesburg, Stellenbosch University and the University of the Free
State, and range from short courses to degrees. These degrees / diplomas / courses are not
only theory-oriented; they also focus on giving students practical experience whilst in training,
in order to prepare them for the profession. There are also competency tests available, of
which one example is the accreditation test of the South African Translators Institute (SATI).
There is still a great deal to be done, but progress has been made, certainly, since the first

interpreter training courses were established in 1998.
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2.5 Norms in interpreting

Toury (1995:55) describes norms as “the translation of general values or ideas shared by a
community — as to what is right and wrong, adequate and inadequate — into performance
instructions appropriate for and applicable to particular situations”. Norms influence the way
we interpret because it gives us guidelines. They are learned through training and experience
and are usually taught as coping strategies. Marzocchi (2005: 88) states that norms can be
described as “regularities of translational behaviour, departure from which implies some form

of social sanction, that in turn reflect the values shared by a social group”.

Toury (1980: 53) describes three kinds of translation norms (which can also be applied to
interpreting) (c.f. also Hermans (in Schjoldager, 1995), who identifies three models for

translator norms, which link to Toury’s research.), namely

1. Preliminary norms, which “decide the overall translation strategy and the choice of texts to
be translated” (Shaffner, 1998: 6); and governs, for example, “the choice of [source text], of
source languages, the option to translate directly or through relay language, [etc.].”
(Marzocchi, 2005: 88).

2. Initial norms, which “govern the translator’s decision to adhere primarily to the source text
or to the target culture” (Shaffner, 1998: 6), and also governs “a very broad orientation towards
adequacy with respect to the source text or acceptability within the target culture” (Marzocchi,
2005: 88). This norm “is about a choice between ‘adequacy’, which is source norms oriented,

and ‘acceptability’, which is target-oriented” (Gile, 2009: 236); and

3. Operational norms, which “control the actual decisions made during the act of translation”
(Shaffner, 1998: 6), and guides “decision-making during the process of translation at macro-

and micro-level” (Marzocchi, 2005: 88).

Chesterman (1993, in Marzocchi, 2005: 88) goes on to add expectancy norms as “pertaining

to what is expected from a translation product”.

Marzocchi (2005:89) states that “in order to study norms in interpreting one needs to place
interpreting within ‘a system’, which should be defined at the level of “the interpreting event
or setting”. In her study, Schjdldager (1995: 84) identifies norms such as adequacy
(interpreters should copy the source text’s formal features) and substitution (interpreters are
permitted to say something that does not seem related to the source term provided that it is

plausible in the context). Marzocchi (2005: 92) further argues that norms start out as
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strategies used to cope with “cognitive constraints” in a specific situation and are then
internalised and generalised (seemingly following laws, laws being behavioural trends and
not prescriptive rules [Gile, 2009: 211). Harris (in Marzocchi, 2005: 89) states that
interpreters can identify norms and that they will not be the same norms everywhere. He
continues to identify the norm of being “an honest spokesperson” (Harris, 1990, in
Schjoldager, 1995: 68) articulating the ideas of the speaker as precisely as possible, without
omission or interference from the interpreter’'s own understanding and expressions. Harris
(in Marzocchi, 2005: 89-90) goes on to identify further norms, such as professional versus
natural interpreting (first person speaking versus reported speech), conference versus TV
interpreting (30-minute turns versus preference for consistence of voice, etc. on TV and
interpreted speech versus written translation (production errors and calques are more
acceptable in interpreted speech). Gile (2009: 211-212) confirms this idea when he states
that: “interpreters generally consider it their duty to attempt to reformulate all of the speaker’s
message in the target language (...) [with the aid of, for example] reconstruction from the
context, using the boothmate’s help and consulting documents”. Marzocchi (2005: 88) states
that “An instrument of the attempt to have ‘variability’ in all its facets introduced into the
notion of translation itself (Toury, 1998:13) is the notion of norms, used as an explanatory
tool to account for the diverse ways translation is historically, socially and culturally
determined”. When conveying the message, the interpreter makes sure to use the same
tone of voice, and not to leave out anything like politeness markers, as discussed by Berk-
Seligson (1988), etc.

Other strategies that have become norms are, for example, not interpreting word-for-word (lest
the meaning is lost), but rather listening for meaning before conveying the message in the
target language?. Gile (2009:235) refers to Toury’s (1995) work when he writes that “the way
[the translator / interpreter] will go about it will depend to a large extent on a set of norms which
prevail in the target society, starting with a choice between target-oriented and source-oriented
translation [or interpreting], but going further to determine what could be called ‘social’ choices
beyond the Translator’s [or Interpreter’s] individual choices”. This is also applicable to the

setting of the interpreting event. It should be noted, that, according to Gile (2009: 235):

[1]t is assumed that interpreting, and in particular simultaneous interpreting, requires
virtually all available processing capacity, which makes the interpreter vulnerable to
phenomena such as increased short-term memory load arising from linguistic and
communication phenomena which would have no practical consequence in
everyday verbal interaction (including lexical or syntactic ambiguity, complex syntax,

L “Interpreters seek to recover as much information as possible on each segment without jeopardizing
the recovery of other segments. On this basis, they favour tactics that require little time and
processing capacity such as omission, naturalization and approximate repetition(...)” (Gile, 2009:
212).
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convoluted logic, slips of the tongue etc.). Under these circumstances, high
language availability can make all the difference between success and failure in an
interpreting task.

Kurz (1993) identifies eight norms, namely sense consistency with the original message,
logical cohesion of the utterance (or produced target speech), use of correct terminology,
completeness of interpretation, fluency of delivery, correct grammatical usage, having a
pleasant voice and having a native accent. In her study Kurz (1993) finds that the importance
of these norms differs according to different groups. For instance, interpreters ranked the
correct usage of grammar as very important, whereas the audience ranked these norms much
lower. Seleskovitch (1989, in Kurz, 1993:13) states that the “interpretation should always be
judged from the perspective of the listener and never as an end itself’. In the end, the main
purpose of interpreting is getting the message across to a specific audience, therefore,

satisfying the end users should be the main goal of interpreting.

Norms differ in various interpreting settings. When we interpret, we adhere to these norms,
although they do differ, based on many factors, for example the setting, the theme, situational
factors and the participants. Schjéldager (1995:73) states that “different working conditions
would invariably lead to differences in quality — both in terms of source-text fidelity and in terms
of target-language acceptability” (also highlighted by Gile, 2009) and that “interpreters tend to
produce less-than-perfect TTs”. Schjoldager [1995:75] further notes that “interpreting
performances need to be assessed according to different criteria from those of translation”. It
can be argued that having knowledge of the situational context of the interpreting situation is
of utmost importance (as stated by Thiéry, in Kurz, 1993: 14) and that the ideal interpreter
should provide an ideal interpretation in a specified situation for a specified purpose (Buhler,
1986, in Kurz, 1993: 14). Le Féal (1990, in Kurz, 1993:13) describes the AlIC quality standards
and states that “[w]hat our listeners receive through their earphones should produce the same
effect on them as the original speech does on the speaker’'s audience (...) [with] the same

cognitive content (...) equal clarity and precision.”

These norms depend on, for example, user expectations, the interpreter's and trainer’s
perceptions, and observing what actually happens in practice (WLS, 2015). Alexieva (1997)
identifies three goals of interpreter-mediated events, which will influence the users’
expectations, namely knowledge exchange, arriving at a group decision and conflicting goals.
If, for instance, a meeting is held about the rising cost of electricity and converting households
to solar power, the main goal of the meeting will be knowledge exchange about solar power,
service providers, etc. in that specific field and area. Thus, the speaker will convey knowledge,
and the listener will listen to receive said knowledge and to ask clarifying questions. In this

case, there may not be many cases of conflict.
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Therefore, the interpreter’'s main task is to relay the information and leaving something out
may be acceptable. For example, if the speaker says the following: “Using solar power is of
utmost importance in this day and age, when we can no longer rely on Eskom”, the interpreter
can interpret it as “Ons kan nie op Eskom staatmaak vir krag nie, so sonkrag is die alternatief”
[We cannot rely on Eskom for power, so solar power is the alternative”. It is not the exact

message, but the idea is still conveyed.

If, however, different people get together to have a debate about the current political state of
the nation, there will be a difference of opinion and conflict may be inevitable. In this situation,
the interpreter is expected to convey the message as is, without changing anything, like
making a message more diplomatic than the ST.

The interpreter’s perceptions, what the interpreter sees as her / his role in the communicative
act, e.g. a conduit, or a more active role determine the norms used. The former is mostly the
case in simultaneous interpreting, whilst the latter is more likely to occur in consecutive
interpreting, such as community or court interpreting. Depending on the school of thought (and
the trainer’s perspective), an interpreter may, for instance, be more likely to use idiomatic
equivalents in the target language, rather than doing a more direct translation. This may
present problems. Observing what actually happens in practice is a very valuable way of
learning the norms of interpreting. For instance, a trainee may pick up acceptable booth
behaviour from a veteran interpreter (do not turn pages loudly, do not cough into the

microphone; remember the relay button, etc.).

Different communication acts have different audiences and “[ilt may be expected that different
groups of end users have different expectations and needs” (Kurz, 1993: 15). Thiéry (1990, in
Kurz, 1993: 14) states that the interpreter “must always consider who is talking to whom, to

what purpose, and with what possible effect”.

Interpreters are always more than mere conduits. Professional interpreters have received
training and have a better understanding of their role in the communicative act than non-
professional interpreters. In many instances community interpreters are not formally trained,
and are merely bilingual members of the community. Therefore, their role is also more than a
mere conduit or message conveyer; they are also clarifiers, confidants, etc.; for example,
children of deaf parents, referred to by Akach and Morgan (1999) as “CODAs”, act as
interpreters. An example of a community member (an elder in one of the community’s rural
churches) acting as an interpreter took place during a Bible outreach at the Dutch Reformed
Church in Levubu, Limpopo. Most of the communication took place in Afrikaans and English,

and the interpreter interpreted (consecutively) from Afrikaans to English and vice versa, and
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also into Venda (from Afrikaans and English and vice versa). The person had no training
whatsoever, but bilingual members (English and Afrikaans) of the Reformed Church in Linden
listened to the interpreted messages (English and Afrikaans) and expressed their appreciation
for the way in which the message was conveyed into the target language.

There is some difficulty in researching norms for interpreting, as there is the feeling that one
should not interfere with the process. If an interpreter knows that they are being recorded, her
/ his output may differ from what it would have been, had s/he not been recorded (this is
confirmed by Schjéldager [1995:68] and Wadensj6 [1998]). Marzocchi (2005:89) states that
“in order to study norms in interpreting one needs to place interpreting within ‘a system’ which

should be defined at the level of “the interpreting event or setting”.
2.6 Coping strategies, effort, cognitive overload and transliteration

According to Van Dijk and Kintsch (1983, in Riccardi, 2005) the objective of a strategy is
reaching the strategy ‘in some optimal way’, thus in the best way possible. The goal of any
interpreting event is to convey the meaning or sense of the speaker's utterance. Interpreting
requires a certain effort from the interpreter, as it is not an automatic process, but a conscious
effort requiring mental exertion (Gile, 1999). Thus, as stated by Riccardi (2005), interpreting
can be seen as a “problem-solving activity” wherein decisions are made and based on
strategic behaviour. Gile (1999) outlines an effort model of operational constraints to describe
the process that an interpreter undergoes whilst interpreting. Later research suggests that
Gile’'s model is not a completely accurate representation of the interpreting process, but the
model is still a very useful tool in understanding the factors involved in interpreting. The idea
behind the model is that the actual level of interpreting performance can be predicted and
explained and it is based on conceptual ideas, especially the fact that an interpreter has limited
attentional resources available at any given time. This division of effort in simultaneous

interpreting is illustrated as follows (Gile, 2005):

S| (simultaneous interpreting) = L + M + P + C and states that
L + P + M + Coordination of Efforts < Available Resources

In this equation, L refers to listening effort (active listening). The interpreter needs to
understand the concepts and meaning. Here the strategy of chunking information can be used.
An interpreter should have a wide frame of reference and background knowledge, which will
become extended over time and even though a lack of background knowledge may prove to
be a hindrance in the interpreting process, active listening and good command of working

languages will help to gather meaning from the context. M refers to the memory effort, thus

24



remembering the message and taking notes, mostly in consecutive interpreting, as there is
not enough time in simultaneous interpreting. The interpreter needs to store information in her
/ his short-term memory, which is limited and can be easily overloaded by, for instance, a list
of numbers in a budget speech, including jargon, concepts, numbers, etc. This needs to be
analysed and then interpreted into the target language. Long term memory is also important,
as it contains information on the context, what the audience expects, etc. Take interpreting at
the Gauteng Provincial Legislature (GPL) as an example: If interpreters have interpreted at
the GPL in the past, they will be aware of the context, the register used, etc. Thus, they do not
have to spend much effort on trying to figure out how to say something like “Point of order,
Madam Speaker”, as this is a phrase which is regularly used. S/he will almost automatically
know to interpret this as “Punt van orde, Mevrou die Speaker / Madam Speaker”. This
‘automatic translation’ saves up space for other efforts. P refers to production effort, or
producing the message in the target language, thus encoding the message. “[P]roduction
requires more attention, if only because it often involves a deliberate effort to avoid linguistic
interference from the source language, both in retrieving lexical items and in constructing
syntactically acceptable target-language sentences” (Gile, 2005). In the production effort, the
interpreter produces the target message and s/he should consider, for instance, factors such
as correct grammar, a pleasant voice, coherence of the message, correct idiomatic
expressions and so forth. Superior language and public speaking skills are beneficial here. C
refers to coordination effort, coordinating the other three efforts and so successfully conveying

the message.

The ideal is that equal attention is given to each effort, yet even experienced interpreters may
experience difficulties with this. There are many factors or problem triggers (Gile, 2009) that
influence how the interpreter divides her / his attention across the different efforts, such as the
accent of the speaker, an incoherent source message, noise, technical disruptions, the other
interpreter in the booth (who may be ruffling paper, stirring coffee, etc.), the speed of the
source message, jargon or a lack of terminology on the part of the interpreter, missing some

part of the source message, etc.

Regarding the source message, Gile (1999) states that the more coherent the original
message, the more the interpreter will be able to recall. Having background knowledge on the
subject matter and good general knowledge will be very beneficial to the interpreter. This may
increase the listening and memory effort and negatively impact on the production effort.
Strategies employed to overcome such hindrances can be to summarise, to describe a word
rather than stumbling over a certain term, to concentrate on the message and not on noise /

distractions, to ask a booth partner for help (if they were listening to the source message), etc.
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and these strategies are learnt over time. One solution offered by Gile (1999) to prevent too
much effort in the listening phase is that the interpreter should learn to listen for main ideas
and not focus on individual words, thus listening for the overall meaning of the utterance by
concentrating on key words to structure ideas into a meaningful structure that will be easier to
recall. Using associations may be a beneficial strategy. Production phase hindrances may
include the delivery of the target language utterance being insufficient (because of the
interpreter's accent, voice projection, speed of speech, a lack of terminology, insufficient
knowledge of the target language and culture, incorrect grammar, unnatural expressions and
forgetting the source language utterance, a lack of public speaking skills, the interpreter being
nervous, unfinished sentences, and more. Most of these hindrances are, over time, overcome

with practise, thereby improving one’s skills (Gile, 1999).

Beginner interpreters are more inclined to experience what Gile (1999) calls "overload" or
"local attentional deficit" and resultant "deterioration of the interpreter's output”. They may
experience difficulty with listening and talking at the same time (as we are taught from an early
age that these two are not done together). They may also stumble over a concept that they
are not familiar with or that they cannot easily find in the target language. These hindrances
will, with the use of strategies, become easier to overcome. These strategies include chunking
of information in the memory, replacing specific terms with more general terms, finding an
alternative term, reformulating something, and so forth (WLS, 2014). An experienced
interpreter could, for example, describe a concept of which the target language word is not
readily available instead of trying to remember a direct equivalent term. They will also have
more available terminology and they will be comfortable with listening and talking at the same
time. It should be noted that experienced interpreters also have limited available attentional
effort, but because of their experience and their coping strategies and processing capacity-
saving strategies, such as anticipation, they will have more effort available than someone just
starting out in the field. Using these strategies, the interpreter will free up some memory and

use less effort, thus making more effort available for use elsewhere.

Directionality is also an important factor in the interpreting process. If interpreters work close
to saturation level, directionality can also be analysed in terms of "comprehension load" and
"production load" and their inter-reactions” (Gile, 2005). This, however, differs from context to
context and there are many different opinions about directionality. Even though many studies
have been conducted, there is no right or wrong answer regarding directionality: “there is far
too little empirical research to this date to provide even a tentative answer to the question of
directionality” (Gile, 2005). For instance, in Western Europe, interpreting into one’s mother

tongue is generally preferred and this position is based on the idea that native language
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production is “spontaneous” (Seleskovitch, 1968: 43), idiomatic, and therefore best suited to
convey a message to a target audience (Gile, 2005)?. It is generally considered easier to
interpret into one’s A language from one’s B language, as one has more terminology available
and grammatical structure is more embedded in one’s long term memory as it is the language
that one learns first in life. Thus, when confronted with an unknown term, one can describe
the term or find a synonym more easily in one’s A language and thus still convey the message.
For instance, when interpreting at a church, from Afrikaans to English, an interpreter may not
know the translated name of “Pontius Pilatus” in English (“Pontius Pilate”) or the equivalent
for “hande in onskuld was” (“wash hands in innocence”). The interpreter can then interpret
“Pontius Pilatus het sy hande in onskuld gewas” as “The government official washed his

hands, showing that he had no part in it”.

There are, however, many factors to consider, such as factors identified by Gile (2005)
regarding the differences between languages. He states that the “overall performance” of the
interpreter, which depends on language mastery, familiarity with the topic, the interpreter’s

cognitive abilities and memory capacity, should be considered. Gile (2005) further states that:

Interpreting between syntactically different languages (...) Interpreting between
languages with different Linguistically Induced Information patterns (...) Interpreting
from more concise languages into less concise languages (...) Interpreting between
cognate languages with many words having the same roots may make retrieval of
corresponding target-language words easier by providing phonological cues (...)
Interpreting between languages having many sub-lexicons with more or less
isomorphic lexical fields is presumably easier than interpreting between languages
which have more dissimilar lexical fields (...) Interpreting from languages with a
relatively high frequency of idioms, proverbs or cultural quotations into languages
where these are less numerous may increase the difficulty.

Strategies that can be used during A-B-directionality would include describing a concept (or
reformulation) rather than using the equivalent in the B language (because of less available
terminology), replacing a specific term with a more general term, paraphrasing, omitting a
term, summarising, etc. In B-A-directionality anticipation may also be used frequently, as well
as sentence splitting, and reconstructing what is said with the use of the context. For instance,
when translating “Fracking will commence in the Karoo” an interpreter may translate this as
“Die myn van gas sal in die Karoo begin”. The term fracking is not translated, but the general

idea is conveyed.

In the next section the novice interpreter and experienced interpreter will be discussed.

2 On the other hand, it is also believed that “the source speech is best understood in one's native
language, and the interpreter is in a better position to reformulate what s / he has fully understood”
(Gile, 2005).
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2.7 Assessing interpreting expertise (novice versus experienced
interpreter)

Interpreting as a profession in our country has grown in leaps and bounds, and formal training
is readily available. Examples of formal training can be found at universities such as the
University of the Witwatersrand, North West University, as well as the University of
Johannesburg, University of the Free State, Stellenbosch University and the Nelson Mandela
Metropolitan University, and range from short courses to degrees. These degrees / diplomas
/ courses are not only theory-oriented; they also focus on giving students practical experience
whilst in training, in order to prepare them for the profession. There are also competency tests
available, of which one example is an accreditation test for conference interpreters

administered by the South African Translators Institute (SATI).

When comparing a novice interpreter to an experienced interpreter, it becomes obvious that
practice makes (almost) perfect. Moser-Mercer (1997) describes the differences between
expert and novice interpreters at different levels, for instance, at the level of factual knowledge,
with the expert interpreter being able to better organise associative connections, and at the
level of strategies used, which tend to become somewhat automatic for expert interpreters. In
Moser-Mercer’s studies of 1997 and 2000 (in Riccardi, 2005) it was found that professional
interpreters have a greater overall contextualisation ability, for example, being better able to
establish an associative connection within their factual knowledge. Results also indicated that
professional interpreters developed different schemata or frameworks for different types of
speech and situations, and that they were able to rapidly update their mental modes and thus
omit unimportant information. This was also the case in this study at Mosaiek Church, where
the inexperienced church interpreters omitted important information (as discussed in Chapter
Five). Moser-Mercer's studies further found that professional interpreters use planning
strategies, thus providing more processing capacity for monitoring, and so doing render a
more automatic and unconscious performance, compared to novice / student interpreters.
Therefore, these studies showed the importance of automation in simultaneous interpreting
because “through automation of parts of the process, interpreters can overcome common

processing limitations making optimal use of available processing capacity” (Riccardi, 2005)

Beginner interpreters may experience problems with listening, and, at times, reading, at the
same time, trying to remember everything whilst trying to translate (at high speed) a certain
word and then trying to convey a message at the same time, a lack of terminology and a slight

touch of nerves. They are therefore more prone to what Gile (1999 ), in his tightrope
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hypothesis, refers to as "overload" or "local attentional deficit" and resultant "deterioration of
the interpreter's output". An experienced interpreter will presumably be used to and be able to
handle the interpreting situation, be able to actively listen, speak and read at the same time,
probably have good knowledge of the applicable terminology and so forth, and would therefore
be able to render the message fluently in their target language. Even though both the beginner
and the expert have limited attentional effort available to them, it can be stated that the
experienced interpreter has more attentional effort available. In other words, if the beginner
has 100% attentional effort available to spread over the three efforts, the experienced
interpreter may have 120% effort available (because of experience) and less of a problem in
dividing the attentional effort between the different efforts (because there is some effort to
spare). The experienced interpreter will also have learnt processing capacity-saving strategies
(Dawrant, in Gile, 1999 ) such as anticipation, thus decreasing their working memory load and

increasing the available effort.

The process of interpreting is a difficult and dynamic process, requiring mental effort, memory
and specific skills. By keeping Gile's effort model in mind when interpreting and assessing our
own interpreting, we are able to find our weaknesses and strengths and can therefore work at

becoming better interpreters.

2.8 Conclusion

Chapter Two contains the literature used for this study. Aspects discussed include Gile’s
model of interpreting, interpreting in Africa and the world, the different modes of interpreting,
norms and coping strategies in interpreting and the role of the interpreter. In Chapter Three |

shall discuss religious interpreting and the current situation at Mosaiek Church.
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Chapter 3 Religious Interpreting and the current situation at Mosaiek
Church

3.1 Introduction

Chapter Three provides an overview of the current literature available on religious interpreting
and church interpreting, as well as the current interpreting situation at Mosaiek Church,
including the mode of interpreting used.

3.2 Interpreting in religious contexts

Religion forms the foundation of many of the world’s cultures. As cultural beings, we are taught
from a very early age what is expected from us, and this includes religious norms, such as
acceptable conduct in religious places, etc. In order for us to receive the cultural transfer of
religious information (including tradition, conventions, etc.), we need to understand the
language in that religious context. In the globalised world, languages co-exist in the same
context more often than ever before and we need interpreting and translation to help us to
understand the message conveyed in a language that we do not understand. As mentioned
in Chapter 1, religious interpreting can take place in many different settings which are “spiritual
in nature” (Downie, 2016), for instance, in places of worship such as churches and
synagogues, at seminars, synod meetings, retreats, counselling sessions, camp meetings,
board meetings, in hospitals backed by religious organisations (James, 1998), etc. Interpreting
in such settings is usually performed by non-professional interpreters, untrained volunteers
who are multilingual or bilingual and members of the worshipping community and who learn
interpreting “on-the-job” (Hild, 2015).

Another issue in religious interpreting is the question whether interpreters should be of the
same faith, etc. Many institutions prefer to have interpreters who share their faith (as they too
believe that the interpreter conveys the message of God, just as the preacher does, and that
religious interpreting is not only a linguistic act, but performs a theological function
[P6chhacker, 2015 and Hild, 2015]). Many of these interpreters also tend to see the
interpreting as a “spiritual calling” (Downie, 2016) and feel that they should be invested in the
message. Grindrod, (1998) states the following:

An issue one must consider when interpreting in religious settings is whether one
needs to be a member of a denomination, sect or even congregation in order to do
a credible interpreting job. | think not. There is a perspective that says, ‘who better
than a Roman Catholic to interpret Roman Catholic liturgy?’ (...) a Catholic is familiar
with the service and the language (...) the interpreter must be ‘one of us’ or he / she
is not acceptable. A professional interpreter who takes his / her duty of intentional
preparation seriously may be as well-prepared, if not better prepared, to interpret a
given setting than someone who is a member.
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Grindrod (1998) states that interpreting in religious settings requires as much preparation as
other types of interpreting and that it is “the job of the interpreter to focus on his / her
interpreting, rather than his / her worship”.

Hild (2015) states that “[ijnterpreting in religious settings has been seen by its practitioners
and, more recently, also by scholars, not as merely a linguistic act but as performance of a
theological function”. According to Grindrod (1998) interpreting must “always be interpreting

. approached with the same seriousness and professionalism as any other interpreting
situation”, in order to “prevent one from offering poor to mediocre interpreting services and

expecting God to ‘make it better”. He continues that interpreting “must be first and foremost,
not evangelism, not worship, no